
BETH FOSTER: …Physical Education.  You can Google that heading right there, it'll come up.  It's 

through AAHPERD which is our American Association for Physical Education, Recreation and Dance and 

NCASB is a part of AAHPERD, they work together, as -- also with APAR, those are our three major 

associations for Adapted Physical Education.  But this goes through the eligibility criteria, it's great for 

districts that don't have an eligibility criteria at all, at least it's a baseline for them to start and to start 

thinking about how they could build one, so it's a great resource.  So I just want to make sure you guys all 

are aware of it.  So before we get started on the second session, is there anything in particular that we 

want to focus on for this one?  I'll bring our goals up, what we're going to be doing.  If there's anything at 

any time you want me to go in depth more, please just make sure you let me know.  I understand it is the 

last session for this institute so if you need to leave early, go for it, but I'm planning to stay pretty much 

through the full thing especially you guys are here are to learn so I'm going to give you everything I got.  

But if you need to leave early or anything like that, please feel free to do so.  I do have Braille smiley 

faces that you all receive now for coming back for just the second half.  So, go ahead an take one of 

those.  You can get them through American Printing House for the Blind.  They have a ton of Brailled and 

raised stickers and everything like that.  We're going to talk a lot about accessibility now and how to talk 

about pre-teaching.  We're going to go through interveners, interpreters, looking at home and community, 

how physical activities affect a student's home life.  We're going to look more at the interviews, go through 

some resources, technology and then do some activities.  The American Printing House for the Blind also 

has tactile boards.  Some of them are Velcro, some are magnetic.  So, this one -- who can take a guess 

of what board I made here?  Baseball.  So I might have a student that has a visual impairment and before 

we start talking about baseball or start our unit, I prepare a board like this so they can feel and kind of 

figure out, okay, what's the whole game like, where are we going to be, you know, this is the home plate, 

here's -- are your bases, this is where your team is sitting, this is where the other team is sitting and then, 

you know here's the fence in the back of the field.  So it's a quick way to do pre-teaching for them to be 

able to tactilely feel what it is that -- the game is, how they're structured and is set up.  Does anybody 

know what this is from?  What sport?  It is goalball.  Very good.  So goalball, which is a sport for athletes 

that have visual impairments.  This is how the court is set up, it's not exact but it is -- gives them a 

baseline of, you know, what they use, what they're going to be feeling on the court, what lines they feel in 

order to find their positions.  So, they understand.  Now, the thing when you use this is after you use 

these things, you need to then take them around the real field because if not, some of them are going to 

be thinking, "Oh, well, what distance is that?  How is that like?"  And the like the speaker talked about the 

other day, you know, they might just assume this as a baseball field, that's it.  So, what we do lots of 

times, okay, we feel it, I can use this as resource, now, let's go to a baseball field.  Now, let's walk the 

distance to first base, feel what first base is like, go to second base.  So they know the distance, they 

understand the entire sport so then they understand why they're working towards something.  So 

although tactile boards are great, they need to also be able to feel the real life.  So whatever it is, but this 

is great for PE if they're going in and they're doing some sort of game, you set it up and as the teacher is 



explaining, they can be feeling, oh, this is where I'm going to start, this is where the other team is.  And 

you can get these through American Printing House for the Blind.  There's tons of different types of them.  

You can just make your own maps.  This is just one of the Velcro ones but they also have a magnetic 

one.  The other thing along with the Braille stickers is they have just a ton of different Braille circles, Xs, 

dots.  I use these a lot for my students that have visual impairments.  If we're going to do an activity 

where they're going to be moving from one location to another location or if the gym's going to be set up 

with stations or cones in any way, I'll use this to build a map for my student, so when they go in, they 

already have an idea, okay, here's where the stations are and I just use these to represent different 

things.  So, I could say, "Oh, we're feeling right now," you know, that's where the students are going to be.  

You know, the triangle is a cone or where this T is, that's a goal.  So they easily pick up on that because 

that's what they're used to visualizing, it's feeling something and then making a map in their brain about 

where it is that they are.  If you ask -- I also have individuals with visual impairments, they have maps in 

their head, you know, that's what they use to get around, they count their steps places.  If you ever done 

anything with O&M or with VI teachers, they always say make sure you make 90-degree turns when 

you're guiding them because they can say, "Oh, I go ten steps, I go turn right, here I am, now, I'm at the 

podium."  But if I'm guiding and I just do this nice little curve, they might not even know we changed 

directions but they're used to being able to build a map.  So instead of saying, "Okay, here's the physical 

activity room, let's go," and all of a sudden they have to play, they have no clue in their head, "Well, 

where is this?  Where is the goal?  Where am I going?  What -- how is it set up?"  If you give them the 

opportunity to be able to find out and build that map in their head, they'll be a lot more able to be 

successful with it.  All right.  So working with interpreters, interveners.  Anybody worked with an 

interpreter before in any education setting?  Okay, one, two, three people.  What about interveners, 

anybody worked with an intervener?  We have one person who is a -- an intervener which is fantastic.  

Anybody else, interveners at all?  Okay.  Interveners, I feel in the State of Pennsylvania, it's kind of up 

and coming.  We're starting to learn a lot more about that role and what it is.  We're going to go through 

that in a little bit.  But these are awesome resources to students that, you know, have -- are hard of 

hearing or deaf and interveners are ones that have dual sensory loss, that are deaf-blind.  So we're going 

to talk a little bit about each one of them and go through what it -- what their roles are, what their benefits 

are.  So first thing is what's the difference between the translator, a -- an interpreter and an intervener.  I 

hear lots of time people using translator when really, it's an interpreter.  So they use that term usually 

wrong majority of the time, because a translator only takes written materials from one language to 

another.  That's a translator.  So if I'm talking in English and I need someone to interpret it in Spanish, 

that's not a translator, that's an interpreter because translating would only be if they're taking it into 

writing.  Yeah, it's literal.  And everybody will be like, "Oh, I need a translator for Spanish."  I'm like, "You 

don't need a translator, you need an interpreter.  It's completely different."  We just get them confused.  

We always think of interpreter of just, oh, a sign language interpreter, that's it, that's the sign language.  

But interpreter can be for any language, you're taking spoken language from one language and then from 



a different language.  So, one spoken language between another spoken language or a spoken language 

into sign language.  So that's your interpreter.  So when we look at intervener, an intervener is different 

because an intervener is providing that access to a student who has dual sensory loss, who may be deaf-

blind.  So what they need to do is they're the mediator that is not only providing communication or 

providing them access to their entire environment because they're not able to have the sight or the 

hearing to bring everything around their world to them.  So that intervener is what links them to the world 

and environment and acts as the ears and the eyes for that student that has dual sensory loss.  So, just 

some principles of intervention or what an intervener does.  One of the biggest ones out of all these, I'm 

not going to have you have to read through them all or anything like that but, is -- for a person that's an 

intervener, their main motto or quote is to do with, not for.  So as an intervener, you'll never see an 

intervener that's putting their hands on top and manipulating the student because that would be doing for 

the student.  So they shouldn't be doing it for them, they should be doing it with them.  So what they 

would do?  Do you mind if I use you as an example?  Yeah, come on up.  And this is hard and this is 

something that, you know, we get used to especially for some of our students with multiple disabilities, is 

they hand over hand, they need some assistance.  So she needs to throw the ball and she might be a 

student who's deaf-blind, I'm going to approach her and I'm going to put my hand underneath her hands 

because what does this give her? 

AUDIENCE MEMBER: Control. 

BETH FOSTER: Thank you.  It gives her control and it gives her the right that if she doesn't want to do it, 

guess what she can do?  She can push me away or she can move her hand away and say, "No, don't feel 

like doing it."  But here's the other approach that we could do, is I could come up here and I could grab 

her hands and say, "Okay, you're going to throw".  Now, what, who's in control here? 

AUDIENCE MEMBER: You. 

BETH FOSTER: You bet I'm in control.  All right.  So I have her here whether she likes it or not, guess 

what?  She's going to throw, right?  And I'm going to put this ball in her hand and we're going to do like 

this and we're going to throw the ball.  Yeah, we did it but is she getting the same motion even if she 

doesn't have the ball, if I have it and she's learning by going like this and following my hand.  Go ahead 

and grip onto my hand.  There you go.  All right.  And I go like this and I throw.  So she still feel what I did.  

Yeah, she felt it.  So she was able -- if I went like that and threw, whoa, I wasn't used -- I didn't even know 

where you're taking me, she can move her hand if she doesn't feel comfortable but then now, I taught her 

the movement.  I could say, "Okay, you're going to throw, this is how we're going to throw." and now, I 

can put a ball in her hand and she can do it independently.  So for interveners, they're never hands on, 

they're doing it with and remember -- go, grab my hand.  So if she is deaf or deaf-blind, I'm talking to her 

like this.  She's holding my hands, I'm saying, "Hey, how are you?  It's very nice to meet you."  That's how 

they're learning.  So if I'm going to teach her a skill, I'm going to do it the same way.  I'm going to position 

her up.  "Okay, we're going to throw, all right, get that arm back, this arm's here, all right and we're going 



to turn, twist, and throw."  But here, I'm doing it with her.  She has control because if I go like this and I 

move her body and she didn't know that was happening, she can do exactly what she did.  But if I go like 

this, I say, "Okay, we're going to" -- now, I'm moving away, she's like, "Oh, my God, I know, you're going 

to do that."  I'm moving her whole body.  So that's what the large concept is.  Thank you.  It's making sure 

that they have control, they have that ownership where they can say, "No, I don't want to do that," or, 

"Okay, I'll do it with you," but they're doing with, not for the individual.  So that individual is learning.  I'm 

not going to say, here's the ball and use their hand and grab it.  I'm going to guide them with my hand to 

the ball and then release and say, "Okay, find it now."  So they're still learning.  One of the main concepts 

of it.  Also, they need to make sure that they're providing information -- anticipation information, 

motivation, communication, confirmation.  What is going to be happening next in their environment?  Who 

is coming in?  Who's leaving?  All those things that we take for granted, the intervener is going to have to 

provide that to them and give them that access to the information that is available.  All right.  We'll watch 

another clip about some more information. 

[VIDEO BEGINS] 

TEACHER: [inaudible] So with an interpreter, the biggest thing to remember is that the interpreter is there 

to provide access to communication between the hearing individual and the individual with a hearing loss.  

The interpreter is there and they're part of the team but they also play this magical role that they're not 

really not there.  So as a instructor, you need to be speaking directly to the student.  Even though their 

ears are not functioning the same as yours, so they're receiving the information auditorially, you'd still 

need to speak to them directly.  And then the interpreter will convey your message to that person and vice 

versa.  Intervener provides access to an individual who is deaf-blind to the world, so through sight, sound, 

and their environment.  It's kind of a blurry role between seeing an interpreter and an intervener but the 

intervener provides more information to the deaf-blind individual than an interpreter typically would.  So 

sometimes in an educational setting, the deaf-blind individual is going to have a interpreter providing the 

information and then when we get to do a skill level or a task, then the intervener is working with the 

student and then providing feedback of the environment. 

[VIDEO ENDS] 

BETH FOSTER: All right.  [inaudible] So going into that, if you haven't had a chance to work with anybody 

who, you know, uses an interpreter, intervener, it's still good to know, even here, you know, in the past 

couple of sessions we had, individuals that were deaf, we had interpreters with them so, just some rules 

to know just as an educator, as a parent when working with individuals that use interpreters or use 

interveners.  It's good to know -- make sure you talk directly to that person.  If I'm talking to Jeff and he 

has a hearing impairment or he's deaf, I'm not going to look at his interpreter and say, "Can you tell him I 

said this?"  You just speak out and say, "Hey, Jeff," you know, whatever.  I talk directly to him and then 

that person's going to gain non-verbal feedback from me.  They might not hear me talk but Jeff can tell if 

I'm angry with him or if I'm not.  If I'm like, "Jeff, really?"  He's going to know that not even hearing my 



voice, just by my face and then he's looking to the interpreter to get it, but they feed off a lot of non-verbal 

so that's why it's important that you talk to that person directly.  Also, do not speak louder or exaggerate.  

You know, lots of people would be like -- oh, the lights.  Thank you.  I'm like, "She's giving me sign 

language I'm trying to follow."  There we go.  So don't speak louder or don't exaggerate, "Hi, how are 

you?"  You're going to laugh about it but you don't know how many educators I've run into that, you know, 

they realize they have a hearing impairment, they might not have an interpreter around, they're like, "Hi, 

it's nice to meet you."  Okay.  First of all, if they know how to read to lips, which most students who are 

deaf or hard of hearing, start to learning -- that's not going to help because they're just like, "Oh, we got a 

monster here," because that's not helping them at all.  So just make sure you speak naturally to them, 

normal expressions just like you would normally do.  Use them because they're using them to read how -- 

what you're talking about.  Allow the interpreter to be in the best position.  But for lots of us, it might be in 

our personal space.  If you're at a session before, I was up there talking and the interpreter kept moving 

closer and closer to this person that's talking and the person that's talking is moving further, further away 

but he reason the interpreter wants to be right next to you is so that the person who is deaf or hard of 

hearing can look at the person speaking and still be getting the language but still see your expression.  If 

I'm over here talking and I'm going on, going on, and the student is trying to look at me but has to look all 

the way over there at the interpreter, they're going to lose information so that's why they need to position 

themselves in a way that they can gain both.  Make sure you have everyone's attention before 

demonstrating, you know.  If I just go ahead and start talking, my student who's deaf is still playing, you 

know, basketball.  So I need to make sure I have their attention before I move forward and that's just 

good teaching for any student, it doesn't matter.  You might need to, "Hey, I'm over here, you know, turn 

around," and make sure you have their attention.  Wait for interpreters to get back into position.  I still 

have to remind myself that.  When I go to my one camp, we have students that are deaf-blind and some 

councilors that are deaf and I get up there I'm like, "Hey, camp," and they're like, "Hey, what?"  And I'm 

like, "Okay, today we're going to" -- you know, my students and athletes that are deaf are like, "Hold up.  

No, I'm not getting access."  So, you know, make sure you wait for the interpreter to get in position so 

they're able to perform their skills.  And also try to have one person speaking at a time because if I'm 

talking and someone else is talking, there's no way that student who's deaf or hard of hearing is going to 

be able to gain both that information so they will end up losing the information of someone else talking, so 

make sure you just talk one at a time.  And if a student requires an interpreter for academic subjects then 

they also require one for Physical Education and for extra curricular activities.  Schools have to provide 

that. 

AUDIENCE MEMBER: So the interpreter should take their lunch break during PE. 

BETH FOSTER: No, probably not.  You definitely don't want your interpreter taking their lunch break 

during PE. 

AUDIENCE MEMBER: Okay.  Okay. 



BETH FOSTER: Yeah.  Oh, I'm sure it happens, definitely.  I mean, there's -- I know that there are 

students that need interpreters and after school, they're on their own.  They have no interpreter.  I'm like, 

we provide them one all school day and now, just because it might not as structured as, you know, a 

class, doesn't mean that they don't need access to information, we should still be providing an interpreter 

for after school as well.  So a little bit different rules to know when working with an intervener is the 

intervener is not the teacher.  Sometimes, you know, "Oh, well you know that student, you can teach 

them in the way that you need to," but they're not the teacher, they're the -- they're working with the 

student but the teacher needs to guide that intervener in what they need to be doing.  Interveners usually 

know a lot about the student, they are great resource that needs to be a lot more involved as far as with 

the IEP team and with the other teachers and also as teachers, need to use them to gain information 

about that student and that goes for paraeducators as well.  They might not have the same degree I have 

but guess what?  They work with that student 24/7 during their academic day.  They probably know a lot 

more about it than even some of our classroom teachers.  Needs to have an open line of communication, 

that's for all professors -- professionals when working with students.  The intervener is assigned to work 

one-on-one with the student.  The student that they're assigned to, that's who they're working with 

because they're there to provide access.  I can't pull them away to work with another student or to do 

another task because that's their job description, is to be just with that student.  And you can also learn 

from them in order to interact or communicate with that student.  Figure out what they're using.  Are they 

using tactile sign, are they just signing a little bit away?  What are the strategies they use so then you can 

interact with them.  There's been many stories that I've had doing these interviews and talking to 

professionals in the field where classroom teachers would not even interact with that student.  Wouldn't 

put their hands in that student's hands and say hi or just have fun with them.  I mean, it's like any other 

student -- I'm sorry, but if you're in Special Education, you don't have personal space, you know.  That 

student is in your personal space especially elementary level.  I have kids, you know, climbing up my 

legs, everything, going through my pockets, I mean, that's how those students are learning and as 

teachers, we need to make sure that we're involved with that.  Just because I may not know sign 

language doesn't mean I can't go out with them and play thumb war or you know, say hi or make a hand 

shake so that all of a sudden they know, "Oh, that's Ms. Foster, she always does that crazy thing with that 

hand for me."  Now, they know and now, they build a relationship, but I know some teachers that won't 

even touch them, you know.  Oh, this is what we're doing today and the intervener, that's the only 

interaction they get.  The classroom teacher has never even interacted with them.  So you know, we're 

going to make mistakes, we're not going to know everything, you know, jump in there and try something, 

it's better than nothing.  And then allow the intervener to provide input on what's needed for the students 

to gain success.  I say that a lot.  Even for interpreters, any paraprofessional, I say it for my PE teachers, 

let them provide input, they know the students best.  If there is something that they need, they're probably 

not just telling you that just to talk to you.  They're probably telling you that because it's in the best nature 

of their student.  All right.  So we're going to go outside, we're going to do another activity and you can 



choose visual impairment, doesn't have to be deafness or anything you want.  We're going to go in the 

hallway for this one. 

AUDIENCE MEMBER: We're going to get ready. 

BETH FOSTER: All right.  So today, we're going to be working on a treasure hunt activity so we're going 

to be wanting to grab as many pieces as treasure as we possibly can and we have -- six, seven, eight, 

nine, ten, eleven -- all right.  So we'll be in groups of five and five.  So you have to work together with your 

team.  We're going to have one group come from one-way, one from the other.  So there is a little bit of 

safety so make sure, you know, you know where you're going, be careful because you are going to be 

reaching down, you don't want to bump your heads anywhere, we want to make sure that we're safe 

there.  But your goal as a team is to get pieces of treasure as you possibly can, however, you can only go 

one at a time because if you go more than that, then you might get tagged from the goblin, you get 

tagged, then you're going to have to do an extra ten jumping jacks, all right?  So make sure you go one at 

a time.  If I see cheaters, you might get tagged.  So, we're going to do -- one, two, three, four, five, six.  All 

right.  You six you go ahead over there, you're going to back up in one line.  And then… 

AUDIENCE MEMBER: Back here. 

BETH FOSTER: …five, you guys come over here with me. 

AUDIENCE MEMBER: Which team I am? 

BETH FOSTER: You're here. 

AUDIENCE MEMBER: All right. 

BETH FOSTER: Thank you friendly peers for helping out. 

AUDIENCE MEMBER: This way.  You're on our team. 

BETH FOSTER: All right.  So I have a lot of pieces of treasure out here. I'm going to be your lovely goblin 

and if I feel that your group's maybe breaking a rule or that I don't really like how you're working together 

or maybe I just think that you're not working hard enough, I will tag you and then you must perform 10 

jumping jacks before you go back to your group.  Now, if you steal all of my treasure here, then there's 

still going to be other treasure left because some of the teams are going to have that treasure.  So after 

you steal my treasure, you might need to pass the center and go to the other team to grab the treasure, 

okay?  But remember, how many people are allowed to go at a time? 

AUDIENCE: One. 

BETH FOSTER: Okay, right.  One person at a time.  All right.  Remember, do not le the goblin get you. 

You want to get as much treasure are you possibly can.  Are we ready? 

AUDIENCE MEMBER: Question, question. 



BETH FOSTER: Oh, question.  Yes. 

AUDIENCE MEMBER: Is the treasure on the floor? 

BETH FOSTER: Right question.  So he says, "Is the treasure on the floor?"  Yes, the treasure is on the 

floor.  It's right by where my feet are.  It's spread out.  You'll be fine to get that treasure.  All right.  Are we 

ready? 

AUDIENCE MEMBER: I can see your feet. 

AUDIENCE MEMBER: Are you moving at all during this game? 

BETH FOSTER: I'm the goblin. 

AUDIENCE MEMBER: Wait, I have another question. 

AUDIENCE MEMBER: [inaudible] you said it's right on your feet. 

BETH FOSTER: Right where I was where I -- where I stopped talking that's where it was. 

AUDIENCE MEMBER: Was that 12:00 [inaudible] 

BETH FOSTER: Oh yeah, directly in front of both teams. 

AUDIENCE: [inaudible] 

BETH FOSTER: Yeah, [inaudible] 

AUDIENCE: [inaudible] 

BETH FOSTER: Oh, one at a time. 

AUDIENCE MEMBER: And it doesn't matter [inaudible] 

BETH FOSTER: You're breaking the rules already. 

AUDIENCE MEMBER: No, steady guides? 

BETH FOSTER: No steady guides.  One at a time.  That's the rule.  I can't bust my rules.  One person at 

a time. 

AUDIENCE MEMBER: So it's 12:00, so we're looking at 12:00, 3:00… 

BETH FOSTER: All right? 

AUDIENCE MEMBER: Is it one person at a time, one object at a time? 

AUDIENCE MEMBER: Listen… 

BETH FOSTER: Yes, great question.  Is it one person at a time, one object at a time?  Yes, one person, 

one object. 



AUDIENCE MEMBER: Oh, really? 

BETH FOSTER: Yeah, one person, one object.  So if you grab more than one or one -- more than one 

person go, I'm going to tag you then you have to do your extra 10 things of jumping jacks. 

AUDIENCE MEMBER: What do we -- what do we do with it? 

BETH FOSTER: You bring that piece of treasure.  You bring it back to your team.  You want your team to 

have as much treasure. 

AUDIENCE MEMBER: Yes. 

BETH FOSTER: All right.  First person… 

AUDIENCE MEMBER: Okay, go ahead. 

BETH FOSTER: Ready, go. 

AUDIENCE MEMBER: Walk, Rich, straight ahead. 

BETH FOSTER: All right.  I'm working. 

AUDIENCE MEMBER: Two more steps. 

BETH FOSTER: Now, I might come get some. 

AUDIENCE MEMBER: Right that's -- bend down. 

AUDIENCE MEMBER: Keep going. 

BETH FOSTER: Oh, no. 

AUDIENCE MEMBER: Bend down. 

AUDIENCE MEMBER: Bend down. 

BETH FOSTER: Grab some.  Let's go.  Now, don't [inaudible] 

AUDIENCE MEMBER: One at a time? 

BETH FOSTER: Oh, you're tagged, only one. 

AUDIENCE MEMBER: Okay. 

BETH FOSTER: Ten jumping jacks. 

AUDIENCE MEMBER: Okay. 

BETH FOSTER: All right. 

AUDIENCE MEMBER: Go ahead. 



AUDIENCE MEMBER: Just take a -- keep the treasure. 

BETH FOSTER: Go fast.  Yes, you can keep the treasure. 

AUDIENCE MEMBER: I bring it back to you guys, right? 

AUDIENCE MEMBER: Yes. 

AUDIENCE MEMBER: No. 

AUDIENCE MEMBER: Here. 

AUDIENCE MEMBER: Here. 

BETH FOSTER: All right.  Zappy fast.  Come on.  You got to get your racing.  Go, go, go. 

AUDIENCE MEMBER: Okay.  Who's next? 

BETH FOSTER: Oh, look at their team, lots of treasure.  Pick up some more.  Make sure you're working 

fast. 

AUDIENCE MEMBER: Ready to go? 

AUDIENCE MEMBER: Oh… 

BETH FOSTER: All right, 10. 

AUDIENCE MEMBER: Okay, go.  Now forward. 

BETH FOSTER: Oh, she has come back. 

AUDIENCE MEMBER: Keep going.  Keep going. 

BETH FOSTER: Now, work fast, you got to work fast.  You're tagged. 

AUDIENCE MEMBER: Jumping jacks. 

BETH FOSTER: Jumping jacks. 

AUDIENCE MEMBER: You have to do 10 jumping jacks. 

AUDIENCE MEMBER: We have to wait until jumping jacks is over?  We have to wait until jumping jacks 

is over? 

BETH FOSTER: Yeah, one person.  Let's get those treasure.  How many pieces do they have? 

AUDIENCE MEMBER: Yeah, straight ahead. 

AUDIENCE MEMBER: Straight head. 

AUDIENCE: [inaudible] 



AUDIENCE MEMBER: I think you still have to go get the ball. 

BETH FOSTER: Keep working.  Tagged, 10 jumping jacks. 

AUDIENCE MEMBER: So, how are we doing? 

AUDIENCE MEMBER: Ready go.  Okay. 

BETH FOSTER: Keep going. 

AUDIENCE MEMBER: Go forward, keep going. 

BETH FOSTER: Ten jumping jacks.  Good, keep going. 

AUDIENCE MEMBER: That's a good strategy. 

AUDIENCE MEMBER: Stop. 

AUDIENCE MEMBER: Bend down. 

BETH FOSTER: Grab those pieces. 

AUDIENCE MEMBER: More forward. 

BETH FOSTER: We still got about 10 pieces left.  Ten piece of equipment.  Come get it.  How many 

treasures do you have?  Go, go, go, fast. 

AUDIENCE MEMBER: Keep going forward.  You have two, three feet in front of you.  I mean, five feet. 

AUDIENCE MEMBER: Who's next? 

BETH FOSTER: Keep moving.  Keep moving.  Come on.  You're still searching -- oh, that team's winning.  

They're going fast. 

AUDIENCE MEMBER: To your left. 

AUDIENCE MEMBER: We're too far apart. 

AUDIENCE MEMBER: To your left. 

BETH FOSTER: All right. We're down treasure [inaudible].  Awesome. 

AUDIENCE MEMBER: To your left. 

BETH FOSTER: Still searching.  I see that -- well, one, two -- four pieces of a treasure. 

AUDIENCE MEMBER: Perfect.  Down. 

BETH FOSTER: And she grabbed it. 

AUDIENCE MEMBER: Bend down.  To your left. 



BETH FOSTER: All right.  Keep getting that equipment. 

AUDIENCE MEMBER: It frustrates the hard one. 

AUDIENCE MEMBER: No, let's just… 

AUDIENCE MEMBER: A little faster. 

BETH FOSTER: No. 

AUDIENCE MEMBER: Oh, okay. 

BETH FOSTER: Two people up, sorry, broke the rule.  Ten jumping jacks.  Who's next?  Come on.  You 

got to be fast [inaudible] keep going who's next up?  Almost done.  All right.  Keep going.  We don't have 

any more treasure.  What are you going to do? 

AUDIENCE MEMBER: All we got to do is steal. 

BETH FOSTER: Let's go, one at a time. 

AUDIENCE MEMBER: This is awesome. 

AUDIENCE MEMBER: Don't let them take it. 

BETH FOSTER: Let's go, one at a time. 

AUDIENCE MEMBER: Come back, Laurie.  Come back, Laurie. 

BETH FOSTER: Keep going.  There's some more out there. 

AUDIENCE MEMBER: He has no idea what's going on. 

BETH FOSTER: You have two left, you can get them. 

AUDIENCE MEMBER: Bend down.  Oh, you can… 

AUDIENCE MEMBER: Yes. Good job.  Perfect. 

AUDIENCE MEMBER: Straight back.  Come on back.  Step back. 

BETH FOSTER: All right.  So go ahead and take off whatever you have and regroup as a big circle for us.  

You bring that equipment and just -- you put it in the middle that'll be fine. 

AUDIENCE MEMBER: Take this now? 

BETH FOSTER: Yeah, you can take it off. 

AUDIENCE MEMBER: I can still hear most of the directions unless you turned your head away. 

AUDIENCE MEMBER: Yeah. 



BETH FOSTER: All right.  Bring it in tight.  Bring it in. 

AUDIENCE MEMBER: I'm all the way over here by myself, right? 

AUDIENCE MEMBER: Yeah, I was just starting to… 

AUDIENCE MEMBER: They put us next to each other. 

BETH FOSTER: I see that a majority of people walk with a hearing impairment. 

AUDIENCE: Yes. 

AUDIENCE MEMBER: Well, I thought that that like -- I was like [inaudible] hearing impaired so it be more 

hard that way. 

AUDIENCE MEMBER: I didn't realize you could do like a combination. 

AUDIENCE MEMBER: Yeah, there was. 

AUDIENCE MEMBER: I noticed other people -- like I -- I mean -- I got the ear plugs and the headphones.  

And it does… 

AUDIENCE MEMBER: It does caught a little bit more… 

AUDIENCE MEMBER: Yeah. 

AUDIENCE MEMBER: I can still hear most of the directions. 

AUDIENCE: [inaudible] 

BETH FOSTER: All right.  Bring it in.  Bring it in.   Nice and close.  All right.  Let's make sure we just really 

have one or two people reflecting because we're missing out in some of the conversations.  Come on and 

step back a little bit for me.  Thank you.  Okay.  So definitely some different experiences.  This is a game 

that we do in PE last time.  It's called Treasure Hunt.  It's really cool because you have to work as a team 

and they hula hoops set up and they have to get treasure but yet dodge and figure out a strategy on how 

they can get the most treasure because most kids only think about running across the whole gym when 

really they could just go to their teammate, you know, across the side and run 10 feet and grab all right 

theirs.  So, it's a pretty cool activity.  I used it a lot but -- some of you had some difficulties.  Luckily, we 

had some nice peers that were helping each other out.  We did have one student, you know, that was 

deaf and blind and the rules were only one person came out.  You know, if I wasn't the PE teacher, but I 

was a peer you bet for sure every time she broke a rule, I was going to tag her to make she did 10 

jumping jacks, right?  So what happens there? 

AUDIENCE MEMBER: I think someone tried to --I got tagged two times. 

BETH FOSTER: I did tag you twice. 



AUDIENCE MEMBER: I was also the one cheating because you don't know what's going on when you're 

playing. 

AUDIENCE MEMBER: Well, then did you say at the rules we were only supposed to get one ball at a time 

or was that make -- okay. 

BETH FOSTER: No, I did say that. 

AUDIENCE MEMBER: No. 

BETH FOSTER: Uh-hmm. 

AUDIENCE MEMBER: You did? 

AUDIENCE MEMBER: Okay. 

BETH FOSTER: Yeah, one ball at a time. 

AUDIENCE MEMBER: Because at one point, Laurie was just like… 

AUDIENCE MEMBER: She didn't hear the rules. 

BETH FOSTER: Right, exactly. 

AUDIENCE MEMBER: I heard your laugh.  I think -- I could hear a laugh and your voice but I couldn't 

make out the rules.  And we were talking a lot.  I can hear you talking. 

BETH FOSTER: Well, thankfully, I -- my voice projects.  I mean I'm probably one of the best -- I mean so 

loud.  I can never -- my friends are like, "Can you whisper?"  I'm like, "No, I can't." This is like as low as 

my voice goes.  So but, yeah, so, one you know, as a team -- did you guys win? 

AUDIENCE MEMBER: I don't know. 

AUDIENCE MEMBER: No idea. 

BETH FOSTER: No, you definitely lost.  You had like four.  Exactly, you had four and they were just going 

awesome.  I mean, everybody, just take down your hands.  Mostly because you had a student that, you 

know, had more disability, so, what do we do in that situation because if they were, you know, did have 

disabilities and we're regular students, what would start happening with them? 

AUDIENCE MEMBER: No one would want to be on our team. 

BETH FOSTER: No, I'm not taking her on my team, no way Jose.  And eventually what do you do?  You 

come out and say, "I'm going to either make her successful or we'll forget about her and we're just going 

to go."  And that's exactly what our students are going to do because they don't have the patience we do.  

They don't know how to interact with them.  As a PE teacher, I might not know how to adopt that to a 

allow someone else come out with or maybe for you, you know, it's in a specific spot that you already 



know where it is, so she could orient herself to it but if not you kind of feel like, "Well, this isn't very fair," 

but the same time your peers are thinking, "You're taking forever this isn't fair for us either because we're 

going to lose every time we have the token kid with a disability on our team.  We're going to be the losing 

team."  You know, and whether or not that person with disability can understand that, they're going to feel 

bad for sure. 

AUDIENCE MEMBER: Yeah, that does become an issue where you see the kids not wanting them and 

judging them.  Did you set up like a lesson where they have to experience like you did with us?  I know in 

Health class in high school, we had to do a project… 

BETH FOSTER: Uh-hmm. 

AUDIENCE MEMBER: …but I didn't if we're allowed to make the whole gym class be able to have to pick 

one or the other or draw to see what they're going to be. 

BETH FOSTER: Yeah.  I was actually -- I talked to the other group about how -- I always do the disability 

awareness lessons… 

AUDIENCE MEMBER: Yeah. 

BETH FOSTER: …with my PE and I always allow whatever their disability is to allow them to participate 

in something that they're going to be successful in, so I always do a goalball unit… 

AUDIENCE MEMBER: Okay. 

BETH FOSTER: …where everybody is blindfolded and it's play goalball and all of a sudden now my 

athletes are lost… 

AUDIENCE MEMBER: Uh-hmm. 

BETH FOSTER: …you know, they have no clue where to throw the ball.  They don't know understand 

what's going on and for some of my students that have a visual impartment, they're like, "This is my 

game.  Let me show you up for once." 

AUDIENCE MEMBER: Yeah. 

BETH FOSTER: And then not only that but now, they're like, "Wait, you live with a visual impairment 

every day," you know, and they start to gain awareness but, you know, before it used to -- we used to 

have a lot of that all the time to do disability awareness and I still -- at my district that I tried, I had a 

student with CP who was in a wheelchair, you know, he couldn't really cut very well.  He couldn't draw 

very well, you know, and all his peers are looking at Art class and "What is he drawing?"  You know, like 

it's supposed to look like this.  Well, they don't understand his limitations, so we did a whole disability 

awareness.  We had the student involved.  He created a PowerPoint about him and things he can do.  He 

loves going to the beach.  He loves swimming.  He can swim and here are things that are difficult for him.  



So, now the class realizes, "Oh, it's not him being silly or that he doesn't want to do it."  It's just that's a lot 

harder for him to do.  And then the class talks about what's hard for you?  What's something that's hard 

for you to do?  Well, I can't sing at all, you know, that's really hard for me to do.  So now everyone starts 

talking about, okay, we all have strengths, we all have weaknesses.  How can we as a class come 

together to make sure that we grow as a team and work together?  And for Physical Education, that's 

what it should always be about.  You know, how can you make your team better?  Because no matter 

what sport you play, it's not just ever going to be based on one person.  You'll never be successful even if 

you're in track and field or swimming where it's all depending on your individual, the scores are always 

going to come together, you know, so you need to figure out to work as a team.  But for this, an easy -- 

you know it's not that hard.  You come and pick up a piece of equipment, you bring it back.  Had a lot of 

challenges, you know, one, I was talking loud, I did a little bit of demonstration.  I talked about the rules 

more than once, so I'm already giving you lot more than those PE teachers would even provide.  And still 

we had -- even some of our students that were dear or hard of hearing, they're way -- what, can you say it 

again, where are the -- are the balls on a desk or are they on the ground?  I don't know where they are.  I 

can't see where they are, you know, I missed this part.  But most kids aren't going to do that.  They're not 

going to raise their hands.  They're not going to ask for more information.  One, they're going to try to find 

a friend and follow them and sometimes they find -- they find the wrong friend to follow or they just take 

themselves out, you know, some of you were like, "No, you go, you go," and then eventually they never 

even took a turn because they know it's going to be different or they know they need more help or they're 

going to slow down their team.  I see that in elementary level, second grader with a disability 

automatically just saying, "Go ahead, go in front of me.  Go in front me."  And one class he never even 

went once. PE teacher never noticed it and the student is like, "I got away with it.  No one knew I never 

went."  Kids pick up on that quick.  They know exactly.  They know more than we know about what's 

going on with their class.  They when it's -- that it's not, you know, their strength and as for kids without 

disabilities, you know, you do soccer and the basketball players are like, "Oh great."  It's like I have two 

left feet on.  They're automatically going to move themselves back.  Basketball, you bet they're going to 

be right here with that coach, "All right, let's go.  Let's go."  We automatically do that based on your 

personality, what you have, what your strengths are weaknesses are.  But the thing of it is, is that we all 

have strengths and weaknesses.  I could find every single strength about you that you have and a 

weakness that you all have.  I have them also, but if we don't express them to each other or as a group 

then we're not going to realize that we're all different and that we need to assist each other in order to be 

successful, so.  Not that I know.  I borrowed some from one of my VI teachers, so they could be, but I'm 

not sure but -- yeah.  So if you just Google visual simulators or how to make, you'll get stuff that comes 

up.  YouTube has some videos.  They use the small cups.  They'll put Vaseline on the inside of them and 

so that will give them that blurry effect.  They'll do the pinholes.  I know some of them use bubble wrap 

also to use that as different visuals.  So if you just talk to your VI teacher, most of them will have a kit like 

that.  If they don't, you can look on the American Printing House for the Blind.  I know that they have them 



there.  If not, Google them, you can make them yourself, but usually for my students I just use the 

blindfolds.  I think I got a pack of a hundred blindfolds for like $10.  You can throw them in the wash and 

wash them.  Usually, what I do with my students is I just have them use tissue and I put the tissue inside 

the blindfold and then they wear the blindfolds, so then they can -- they can just throw their tissue away 

and I can keep using them.  I don't have to worry too much about anything getting transmitted through 

their eyes but -- yeah, there's many different ways and even with the blindfolds, if you buy them you can 

cut holes into them, so that they can see some out of it also as well, just another way that you can, you 

know, give them awareness and I really think it's a great way to experience and to learn, you know, what 

your student or what your child may be going through with that.  So any questions, comments about that 

activity?  No?  All right.  We have one more activity that we're going to do.  Okay.  So now we're going to 

start looking at transitioning from physical activity in the home and community.  So not just looking at 

school based even though that's what majority of us do -- that our educators, but now we're starting to 

look, "Okay, what can they do at their home or what can they do in the community?"  So this is where we 

start to really look at what is the family's interest, what are the siblings doing.  Look at recreation 

programs that are out there, what are life-long activities they can participate in, and then looking at fitness 

activities and community exercises.  I do have to documents up here.  Feel free to take a picture of all 

these.  You can Google them and get them for free or find out where they are.  I didn't post all these on 

my forms because I figure if I did, people wouldn't come because they're like, "She has way too much -- 

no, I'm just kidding.  But I didn't post all these up there, so feel free to get them.  All the ones that I have 

like printouts are for free.  You can get them, they're just right off the web but this one talks about 

removing barriers for health class and fitness facilities.  This one, it talks about fitness centers that doesn't 

have to be frustration in order to workout at one.  We're going to go to a couple of slides that talks a little 

bit more about fitness centers.  AAPAR which is our American Association for Physical Activity and 

Recreation, they have a whole adapted physical education resource manual.  You can get that if you just 

look under AAPAR.  It talks a lot about different schools, different resources that you could go to that 

have different missions based off of physical activity and what you're exactly looking for based off of your 

students or your child's disability, so that's another great resource to go to.  So I'm going to go ahead.  

We can listen to the interviews later on but I just want to make sure that I get all the rest of the content in 

and we get to do some more activities instead of listening to other people talk but we will go back to this 

one.  So we're going to move into fitness and fitness is a great area for students with disabilities but that 

at the same time too many people use fitness as a gateway for them.  In middle school, in high school I 

see all the time, a student with a disability, it's time for them to have physical education and they say, "Oh, 

yeah, you're in the fitness center," because fitness center is structured.  It's usually not as many people 

and it's a lot easier to adapt to give them something to do so they look busy.  But as we all know, if the 

fitness center was that exciting we would all be a lot buffer than we are but it's not that fun.  It's not that 

exciting of a place but yet in middle school and high school, that's majority of the time where our students 

with disabilities go for physical education.  They don't get a chance to be in the gym with their peers.  



They're, you know, in the weight room, you know, trying to work on their muscles that is probably already 

difficult for them to achieve.  So although, it's a great area and one that we need to focus on, it needs to 

also be combined with physical activities and sports and those opportunities as well, especially for our 

students that are in middle school and high school.  But fitness has few different components.  We look at 

muscular strength.  We look at their muscular endurance, cardiovascular endurance, their body 

composition and also their flexibility.  So, those are your main components of fitness whenever you're 

looking at a fitness program or what they should be covering as far as fitness within physical activity or 

education.  They should be touching based on these five areas, especially flexibility.  We're seeing a lot 

more students with and without disabilities getting injured based off of their flexibility and the fact that 

they're not stretching enough or if they are stretching, they're stretching inappropriately.  So here we're 

going to look at lifelong activity of fitness.  You don't have to go to a gym to perform exercises. There are 

many things you could do at home.  The problem is we need to provide families with those resources.  

Thera-bands are fantastic.  They're not just used for physical therapy.  They can be used so much to 

strengthen and you can buy them relatively cheap.  I think you can probably buy them for about three 

dollars.  But you can use them multiple different ways and especially for our students that have some tight 

tendons that might have CP is a great way to actually get more range in motion and gain more flexibility 

as well.  But push-ups, sit-ups, planks, they can all be adapted very easily.  The problem is, is that we 

have to get ourselves away from thinking of the norm of what a push-up or what a sit-up looks like 

because for my student in a wheelchair, a sit-up may not be him getting out of his wheelchair and going 

on the ground and doing a sit-up but it might be him just leaning forward and sitting back up and for him 

that's his sit-up.  That's what we're going to work on because if I told them every single day, you got zero 

sit-ups, that's not going to be beneficial.  He can still work his core but he just might be doing it in a 

different way.  So, I haven't really found a piece of fitness exercise that works a special muscle that I can't 

adapt or figure out a way my student can do it.  Instead of using weight, use a PVC pipe that they do the 

whole thing.  It's the same thing.  It looks like one.  You can spray paint it black.  They look like they might 

be lifting something but for me, all I'm caring about is range and motion and getting them to move their 

body while someone else might be curling, you know, 80 pounds.  There's my student with a disability 

with his PVC pipe trying to figure out how to get it up, you know, and one arm is going and he's, you 

know, working crazy hard to try to figure out how to move his other arm.  You bet he is working.  He might 

not have the same weight but he's still participating.  So looking at free weights machines, the Thera-

bands, the exercise bands, setting up home or fitness stations.  I'll never forget in high school, I was 

talking to some of our cheerleaders and their coach told them to go home and grab cans out or their 

pantry and do exercises with it and I laughed at her and I was like, "You got to be kidding me.  That's 

ridiculous." And now here I am standing up here and I'm like that's a fantastic idea.  I'm like every single 

parent has cans in, you know, and you can dent them, you know, it's not glass, it's okay if they drop them, 

you know.  I mean, hopefully don't throw them at a window but that's a good weight for some our 

students.  Why not set up a cool circuit and have your SpaghettiOs cans spread out and you're doing 



different exercises and that's giving them an enough weight to working on just gripping onto something, 

that's a life skill that they need to know.  So here I am back in middle school laughing at this cheerleader 

and now I'm going to be promoting people using cans because that's a great way for them to workout and 

not having to go somewhere else.  So, Healthy People 2010, a report done by U.S. Department of Health 

and Human Services states that only 36% of Americans with disabilities engage in any leisure-time 

physical activity.  So they're not talking about sport and I'm not talking about recreation, we're talking 

leisure that has some sort of physical activity component.  Only 36% of our Americans and that's 

compared to 56% of the general population.  So, our general population is even presenting that much.  

Now, our students with disabilities are definitely not going to be participating that much.  So we need to 

make sure that we're giving them that leisure time, that they're the one enjoying it so they want to go back 

and do it again.  So, introducing them to fitness exercises, you really need to allow time for exploration 

especially if they're going into that fitness center for the first time.  It's a pretty scary center, it makes a lot 

of different noises that lots of our students are used to, there's a lot of safety precautions.  If you have 

students that might have traumatic brain injury, sometimes students with disabilities, they don't know the 

difference between what this five-pound weight weighs and what this one that's forty pounds weighs.  

They need to learn the difference.  And the one thing with fitness facilities is lots of time, they have ones 

that are this big that may only weigh 20 pounds and then you get a small kettlebell that this kid is thinking, 

"Oh, that, you know, that thing is light."  And they're going to pick it up and that thing weighs 60 pounds.  

So they don't understand how to perceive weight because there's so many different types of pieces of 

exercise equipment that weighs a variety.  They can't say, "Oh, this is small, this is light.  This is big, this 

is heavy."  So we need to make sure that we give them time to explore tactilely, visually, find out, feel 

different weights, just learn about it that way that we're not just talking to them about it, we're giving them 

the time to explore.  Demonstrate.  If you're working on fitness or if you're even doing simple exercises, 

we have to make sure that we're doing them correctly and that they're demonstrating it correctly and for 

our students that have visual impairments that they're -- we're tactilely modeling them or allowing them to 

Braille our body so they feel exactly what that movement is so they're doing it correctly.  Because the 

minute you put weight in their hands, we need to make sure that they're in proper position at all times.  

Identify the exercise and the muscle used.  So start talking to them, "Okay.  Well, you do this exercise, 

what's tired?"  Because some of our students might say that their back is tired and what do I say, "No, 

that's wrong."  But really, that might be what they're using and I might realize, "Oh, you know what, we 

need to work a lot more on core strength with this student."  Because just standing there and having a 

weight and doing bicep curls, their biceps aren't working.  You know what's working for them?  It is their 

back because their trying to keep their body straight as they're doing these.  So although it might not be 

the actual exercise that the muscle should be used, they're going to give you a feedback and they'll tell 

you what right away, what part of their body.  They can feel it no matter what disability they have.  They 

can feel, "Oh, it hurts here."  I'm like, "Really?  That's interesting."  Instead of saying, "No, you're wrong."  

Ask any child you want to jump for a minute and then ask him what body part hurts.  And it is the most 



interesting responses you get.  I've never had a group of kids tell me the same body part.  I mean, it's all 

over the place what body parts and that's what they're feeling, you know, and it might be that there's 

muscle imbalance or muscle weakness or, you know, they use their arms a lot and their shoulders are 

actually sore from doing the jump.  But you need to know that, you need to give them a chance and it's 

never wrong.  If they're feeling something, they'll tell you and that's truly what they're feeling.  But 

seriously, do that as an experiment.  Take your kids, take students, have them jump and they'll be like 

ankle, toes, you know, thighs, my butt, my stomach, all over, just on a simple jump.  The -- offer the option 

to perform.  So, this one here in fitness, I never ever push any of my students to have to perform an 

exercise or have to perform a fitness skill because what happens is if I force them to perform it, one, not 

only are they never going to be motivated to do it again but two, most likely they won't do it appropriately 

and therefore, we're putting the safety aspect in.  So if I say, "I really want you to do this overhead press."  

And they don't want to do it, they're not motivated, most likely, they won't do it correctly and something 

could possibly happen where they would get hurt.  So, when it comes to fitness, I never make sure that I 

push them to perform.  If they don't want to choose that, they don't want to perform that, I just make sure I 

give them options.  And as I said before, identify the machines, the weight amounts, the on-off switches.  

It's very easy to make them accessible.  You can put Braille on the treadmills, you can put large print.  We 

did -- when I took the students with disabilities to our fit and rec center, we did color coding with them.  So 

they knew if they are using their lower body, they just went to the machines that were blue for their 

exercise.  And they could choose, you know, there was about 12 different machines and they could 

choose, you know, four or five of them that they liked but they're going to work on lower body.  Because 

even us, when we go into the gym, it's very intimidating and then you look at this machine and you're like, 

"Okay.  First, how do I even get in this machine?"  You're figuring out which way you're supposed to sit.  

Second, "What am I working and which way am I, you know, am I performing it?"  And then the 

instructions are about this long and about that small font.  So even if I did, you know, read, like, "What?"  

And you're trying to read it, you have no clue.  So even us as individuals without disabilities as adults, 

we're like turn away from that machine, we have no clue.  So let's make it a lot user friendly, you know.  

Allow them to choose.  I know people have done it before as even a table game where they had dice, 

they rolled it and they had four different colors, "Oh, you landed on yellow, go find a yellow machine."  

Well, that's fun.  I do a yellow machine, I do 12 of them, I come back, I roll my dice, I move my little aim 

around, oh, blue, look around, blue machine also, I go and do that.  Great.  Well, what has to happen 

before that?  Pre-teaching.  I need to make sure that they know what these machines are, I take them 

through it, they understand it, they know their weight.  All of that time used to make sure that that's 

occurring. 

AUDIENCE MEMBER: Can you use the [inaudible] 

BETH FOSTER: It did?  Oh, yes, that's a little better.  I went to one presentation I gave in Minnesota 

about a -- about a month and a half ago.  And they had like the Britney Spears mic I had to use.  I was not 

-- not that I wouldn't want to be Britney Spears but -- and, you know, it was like wrapped around then it 



comes down and it flows kind of in front of you and it's moving around and I'm like staring at it for the first 

hour.  So, this is the [inaudible] spit into it.  Check, check, one, two.  Okay.  All right.  So after we identify 

the exercises, we look at the muscles, we give an option and then we look at different machines, you 

know, we allow them to have a choice within those fitness exercises.  So, we look at modifications, 

adaptations.  If you can see up here, an easy -- just using Braille to put on a machine now automatically 

makes a student who has a visual impairment allow to be independent.  It'd be great if every single 

machine that they made already had Braille on it.  You know, they could go, they could work -- go to the 

workout facility.  Every single workout facility would have Braille on it, they would know what machine it 

was, they would know what weight it was and they could then become independent.  Over here.  Push-

up.  Just do a wall push-up if you need to.  Even if you have a student that is in a wheelchair, even just 

pushing off of the wall and trying to lower their body is going to be working the same muscles.  But we 

have to be able to be flexible and be creative.  It goes back to those speaker that we had at lunch a few 

days ago.  That's what education is all about, it's the same thing for physical activities.  Be creative.  It's 

not going to look like a push-up, you know.  It's going to look totally different but as long they're hitting the 

same goals, the same objectives, that's what we want out of it.  All right.  So this is talking a lot -- these 

are all different documents that have been published.  They're really starting to realize that one, students 

with disabilities need to get out into these fitness centers, they need to be working out, they need to be 

active.  But what they're realizing is that majority of these fitness centers are very inaccessible to 

students.  And that's not even students in wheelchairs, that's all students with disabilities.  I mean, you 

walk in, it's over stimulating, there's a ton of stuff going on.  And this one website, it's pretty cool about 

how it just looks at what the differences are when looking at a fitness center.  So, it has the fitness center 

up the -- almost.  There we go.  So this is a picture of your typical fitness center.  You know, something's 

definitely looking a little bit different but for the most part, I look at this picture and I'm like, "It's about what 

a fitness center looks like."  Has -- you know, it's laid out pretty well, has different areas set up.  So then it 

takes this fitness center and then changes it to be more accessible.  So, it re-spaces it out and you can 

actually go to this website and every single one, the letters, it tells you about changes that it's made.  So if 

we go over here, so it lowers high shelves or replaces them within the reach of seated users and 

individuals of short statures.  So, before -- in the picture before, they had them too high, people couldn't 

access them.  So, they bring them back down.  They're also -- they make routes throughout the entire 

fitness center so that students that are in wheelchair or that use a walker or using a cane to get around, 

can now be accessible because there's routes here -- oh, where did it go?  Flipped it right back.  I like this 

picture here. 

AUDIENCE MEMBER: What is that? 

BETH FOSTER: It's a person walking into the TV because it's too low.  A person with a visual impairment.  

Okay.  So you could see, it's a cool website, it goes through all the things that fitness centers need to look 

at as far as making paths accessible, where they're putting pieces of equipment, even the flooring, they 

talk about of having flooring that is more accessible, that is anchored down so people won't trip.  But it 



goes through every part of it and it's really the first of its kind to start getting in people that want a building 

or putting fitness facilities together to look at.  Okay.  The first thing that we need to do is how are we 

going to set this up so that even students with disabilities can begin to access the locations?  Because 

many times, especially students that are in walkers and in wheelchairs, they can't even get to the 

machine unless they somehow put whatever they use to get around down and then they still have to walk 

to that machine because there's nowhere close to put a walker or put their wheelchair or their cane next 

to it.  So, it's such a nice source to look at that they can make over the differences. 

AUDIENCE MEMBER: Can I ask a question? 

BETH FOSTER: Yes, please. 

AUDIENCE MEMBER: I believe this is something that I -- as I think more about it, I would feel like that 

your students in wheelchairs in that fitness center, can you give like an example like if they're doing that 

exercise? 

BETH FOSTER: Sure. 

AUDIENCE MEMBER: Like I'm thinking like the weight bench and like how can they use that?  If the -- if 

they're -- well, go ahead. 

BETH FOSTER: So, I had an experience to go to my first semester when I was at Texas Woman's 

University.  I volunteered with their wheelchair basketball team as a collegiate team.  All students in 

wheelchairs and they actually have a fully accessible workout facility.  Not every single workout machine 

is going to be accessible to them but they do make machines that are fully accessible to where they use 

their wheelchair and pull their wheelchair up and put their brakes on to allow them to perform them.  What 

we're realizing and some of the documents talk about it is it takes them too much energy just to get into 

the machine. 

AUDIENCE MEMBER: To transfer. 

BETH FOSTER: Right.  To get -- to transfer themselves out of their wheelchair and into that machine that 

by the time they get there, they don't have any muscles left to actually perform the exercise.  So, 

hopefully, fitness centers are starting to realize this.  Some fitness centers are starting to buy adapted 

equipment but for majority of them, they would have to then transfer.  We had one student that we 

brought over that wasn't in a power wheelchair and we're able to use the machine that had the pulleys, 

that we could adjust the level of the pulleys and he could maintain in his -- in his chair and then just use 

the pulley system to do bicep curls, to do arm extensions and to do overhead press.  But it really just 

depends on what your fitness center has and you really do have to be creative with it.  But there are 

companies out there that design fully adapted fitness equipment that allow them to be successful without 

having to use their energy to get out of their wheelchairs or to transfer into the machine. 



AUDIENCE MEMBER: And is that, I mean, like, specific?  Like you just said it's adapted but like what is it 

-- like something that it's for like typical users and then like that seems, like, well, kind of like, scoot out of 

the way sort of? 

BETH FOSTER: Yeah.  Well, lots of them are because I can still stand and perform whatever they're 

exercising, I don't even need to sit but someone that has a wheelchair could, you know, move in and sit.  

As far as endurance and cardiovascular machines, most fitness facilities are getting hand cycles.  So they 

use their wheelchair to come right up into it.  They're not going to be running, they're not going to be 

biking but what they do have is their upper body.  So now, they can begin to start cranking on, you know, 

the arm crank or the arm cycle and to really start to use their upper body that way.  So they do have arm 

cycles, they actually have kind of for stationary bikes where you just put your bike in and there's two 

different rollers.  They have that for wheelchairs now that they can put a wheelchair in and they can sit in 

their wheelchair and practice pushing their wheelchair and be able to work there.  Thank you. 

AUDIENCE MEMBER: You're welcome. 

BETH FOSTER: But that was a great question.  But they do have equipment out there and it is 

accessible.  What they're also realizing is that if they have adapted equipment, not only does it bring 

people with disabilities into their facility but it brings individuals that are an older age into their facilities 

because now they're able to sit or use their walker to get there.  So what we're seeing now is fitness 

centers are realizing, "Hey, I can also bring, you know, some rehab facilities and -- or some older 

individuals."  And now they're able to access some machines that they weren't able to do before as well.  

Uh-hmm?  Definitely.  Question, yeah. 

AUDIENCE MEMBER: Are you -- is it the name of these smaller, private facilities you're seeing in this ad 

or is it some of the bigger national ones that started to adopt this? 

BETH FOSTER: It depends.  I've seen both started doing it.  It really takes one person to come in and 

say, "This is what I need to work out."  And there's been a couple, you know, law cases of where, you 

know, "Hey, I need this to workout, I'm paying you membership and I don't have anything I can do here."  

But there is actually a certification for personal trainers that are just for people with disabilities.  So many 

students that are going through undergraduate and being exercise physiologist or becoming personal 

trainers we're starting to see now that they're taking this other test to now be certified in working with 

individuals with disabilities.  So, it is up and coming but it just depends on the clientele, who's around the 

area and if the issue has been pushed or not.  But I would hope that the larger facilities, they start 

realizing, you know, that we definitely need to have this because it could benefit a lot of people by doing 

so. 

AUDIENCE MEMBER: In the same [inaudible] in question, the number of [inaudible] is that -- is they're 

going out and wanting to access different, you know, facilities and I'm imagining, does it include VA?  So 

that's really going to work for everybody is that -- is that population [inaudible] 



BETH FOSTER: Yes.  Definitely.  You know, the veterans, especially with us and in the war and having 

them all come back, Texas Woman's University actually has a project invest which is bringing them back 

through a society through sport opportunities.  But that is where we're realizing, you know, we have 

diverse culture here.  And just to buy, you know, the cheapest piece of equipment or a bare minimum 

piece of equipment isn't going to provide what we need to for our vast majority.  So, yeah.  That's coming 

back, a lot of amputees coming back and just realizing that, "Okay.  I need to be fit but same with 

everybody else."  Everybody else needs to be fit and we need to find the way to do it.  And a lot of people 

are starting to realize that we need to start producing, you know, equipment that is adapted.  There's 

people now that are building wheelchairs that are very cost-friendly because they're realizing schools are 

going to need to buy wheelchairs to build adapted sport programs, to have wheelchair basketball.  And 

they might only have one or two kids with a disability but now a school can find a grant and buy ten 

wheelchairs and their peers that don't have any disabilities can get in a chair and roll around with them 

also.  I mean, that's what inclusion is about.  Inclusion isn't always about taking the kid with a disability 

and making them fit our norm.  Why not take the kids without disabilities and make them fit their norm?  

Let's do reversion inclusion, you know.  Let's have the kid with a disability finally be the superstar and 

bring the other people in.  So, you know, our society is starting to realize that and we're starting to grow 

together and I'm seeing a lot more people manufacture fitness equipment and wheelchairs and adapted 

sport that is more accessible for the vast majority of disabilities so.  All right.  So now I have a few clips.  I 

enjoy biking, I enjoy biking, running and swimming, I think it be -- can be fully accessible to any disability 

whatsoever.  Biking is one that we do at our camp for individuals that are blind or visually impaired.  But 

what is out there right now is incredible for any disability to be able participate in biking.  I have this up 

here, it's -- talks about the cycle of mobility and it has every type of bike you could ever need for no matter 

what size you are or what -- no matter what level of support you need.  And I think if we start looking at 

those three main sports and involving them because they're all fully accessible then people will start 

realizing that they can be, you know, have the opportunity to participate in a lot more physical activities.  

So this is a really great book, it has fully accessible bikes that they can use and that they can be able to 

function with and be successful and -- let's see if it's playing.  We're going to watch about four of these 

short clips and then head outside for one more activity.  I got to love when you try this out and then all of 

sudden, it doesn't work, right?  I just want to play them.  Back up.  Okay.  It may take a little bit time to 

load.  Had anybody ever seen the Australia bikes before, those up there?  They're just super awesome.  

They've come so far with bikes nowadays.  Even for little kids, they can sit in front now and, I mean, I was 

definitely that kid sitting in the back, my mom had no clue what I was doing back there.  I mean, well, she 

just kept on riding, she didn't even know if I was still even on -- in the bike or not. 

AUDIENCE MEMBER: I'm worried with these.  I'm not sure that person behind me is going to stay on the 

seat if they're, you know, the possibility. 

BETH FOSTER: Oh, yeah. 



AUDIENCE MEMBER: And so -- and how are they safe for that child? 

BETH FOSTER: This one -- these bikes here are -- they don't provide any additional support.  These are 

used for our students that have visual impairments so that they don't have to worry about steering 

whatsoever but they have the ability of it as far as balance.  I'm going to be really bummed if none of 

these videos work.  Oh, come on.  I may have to pull them up on my… 

AUDIENCE MEMBER: I miss the [inaudible] I'm like, "Oh, for God's sake." 

BETH FOSTER: Oh, it wanted to me to format and I did and I might -- I think that might have an issue or 

I'll try them but we'll talk a little bit more about biking and what options.  Yeah.  If they had balance issues 

or, you know, you're a little bit concerned about them, I would definitely use the ones that you're behind 

them and you're pushing them so that you can see them and make sure that they are stable and that's 

why I thought it was so funny that they have, you know, when I was a little kid, that's what I did, I sat in 

the back and, you know, you're in a plastic mode but, you know, what, one little seatbelt I had, I could 

easily slip right out of there and be done.  So, I'll pass this around, you can see they're pretty complex 

about what they have as far as adaption.  They have backrest.  They have head supports, everything like 

that where they're strapped in, their feet are strapped in.  They use their hands.  They don't use their 

hands.  So, it's pretty cool.  I was able to get a grant from my previous school district where I was able to 

buy a trike.  And so, I could use it with my elementary kids.  And it had three wheels.  I could adjust 

everything I needed to.  And I could use them either pedal with their feet or I could plug their pedals 

where it was just stable and then they could pedal with their hands.  So, they were able to get a chance 

of, you know, performing it both ways but does provide them a lot of accessibility.  So, biking like I said 

before you could do it independently, a single bike.  If they had balance issues, you can use a trike, 

stationary bike or a bike stand, we do the tandem bike, the Surrey or the duo bikes where you're actually 

sitting side by side with the student, so, I'm sitting here, I'm riding my bike but I'm attached to this bike as 

well.  So, we're side by side.  There's four wheels for that.  And then also the trikes that you'll see in there, 

hand cycles.  Bike is a great thing.  I wish that we had funding for schools to have an actual biking unit 

because I think it's really a lifelong skill that lots of our students with disabilities could excel at.  So, then, 

we start getting to running and walking for our individuals that may be deaf-blind or have a visual 

impairment, using a guide wire system, using a tether or sighted guide, using a caller or just running on 

the treadmill or elliptical where they can be fully independent if we sit up -- you know, set up, okay, these 

are where to start and stop buttons are. 

AUDIENCE MEMBER: What's a caller? 

BETH FOSTER: A caller?  Great question.  So, a caller would just be someone providing that audio input 

for them.  So, just like we saw the other day with the person doing the long jump, it would be the same 

thing for like a hundred meter run.  So, they would start over there and I would provide them auditory 



cues.  So, I call whether or not they're in their lane and I get them to come towards me.  So, a caller just 

uses their voice or a sound source to allow them to run. 

AUDIENCE MEMBER: Is that [inaudible] where it kind of just have that [inaudible] to see if they have a 

trike [inaudible] that's a lot skinnier than the [inaudible] is a caller and a tether and all [inaudible] and 

guides them so that's what they would do? 

BETH FOSTER: Yeah.  They would be called the caller.  Yeah.  If they're using auditory cues in order to 

direct them.  It could be throughout any individual sport like skiing or in running, even in swimming, they 

use callers as well just to keep them in line and direct them.  That's what they use.  So, then, we do get 

this swimmer here.  This is called the bopper right here.  This is actually how they use it in the 

Paralympics to let them know when the wall is coming up.  So, it's an actual adaptation that they use for 

any swimmer that has a visual impairment.  It taps them as a specific distance.  There are some 

regulations as to, you know, how long it can be but usually the swimmer figures out what they like best 

and what the tapper does is they just tap them either on the shoulder or the head with that and the 

swimmer then knows, "Okay.  I have one stroke or two strokes until I hit that wall."  That's how they do it 

in the Paralympics.  It's an adapted way for them to swim independently but to make sure that they're safe 

and then they're not swimming into the wall.  Another one is lap counters.  You can make these tactile -- 

actually, use manipulative, so, they can count independently themselves.  So, we get into some additional 

activities that like I said before they do not need to be done by an actual physical educator.  It can be 

done at home.  But these are skills and activities that are going to work on these gross motor activities.  

So, they're going to help them bring a foundation to their balance or to their coordination or to their 

endurance that they're going to need to live a healthy life.  So, any ball manipulation, catching, throwing, 

kicking, striking, dribbling.  Before we head outside for the last activity, I do have -- I have resource for 

you all that I use when I'm working with students with visual impairments or that are deaf-blind and just 

different ways to look at how to do different skills that are -- that are going to set them up to excel.  

Locomotor skills, we do a lot of this in elementary level, trying to figure out how to coordinate the body, 

the upper body, the lower body, so, you look at it, you're walking, you're running, skipping, sliding, 

jumping, galloping, hopping, just, you know, trying to figure out how do I get my body to do these things?  

I worked with one student for two years on jumping.  She could not figure out how to just leave the 

ground.  And it -- I couldn't do it for her.  I couldn't go behind her and pick her up and say, "Yeah.  You did 

it.  Now, you do it."  So, two years we worked on it.  And I had numerous people say, "Just give up.  Just 

give up.  You know, you're not going to get it."  And I was like, "But I want her to be able to jump.  I want 

her to be able to, you know, leave the ground."  In elementary, I'm trying to give them as much as 

possible.  So, she would try every time, "Okay.  Ms. Foster."  And we did everything and she go and that's 

it.  And her feet would never leave, so, we would talk about it and we would practice, you know, stepping 

off of a step or stepping up to a step.  I would try to get her to do toe raises so she understood that she 

had to push all the way through.  We would do actually exercises on the ground where I would have her 

push against my feet and I would push back, so, she understood that she had to actually push the ground 



to get up and I'm trying everything.  I'm bringing out every single tool I have.  I'm like all right, I'm almost 

done with how I can get this girl to figure out how to jump because it's all motor planning.  It's all motor 

memory, you know, that you need to make sure these neurons are firing and connecting in order for them 

to do a simple movement of jumping.  But when you break down that task and you realize what is all 

involved for us to get off of the ground.  It's a very complex movement.  But thankfully, after two years, out 

of the blue, no instruction is given to her, all of a sudden where in this unit.  I think it was the gymnastics 

unit.  All of a sudden, she gets up and she's like, you know, celebrating about something and she's like, 

"Whoo."  And she was like.  You know, it was like silence.  Everybody stopped.  I was like, "You did it.  Do 

that again.  Do that again."  You know, and then she didn't want to but she was so excited about 

something else but then when she finally realized she could jump, that's how she walked down the 

hallway.  She was like, you know, just jumping down the hallway and she had multiple disabilities.  She 

was ambulatory.  She was able to walk.  She had no communication skills.  She did use an iPad to 

communicate.  Had some intellectual disabilities as well but for her that was something all her peers are 

doing.  Elementary, you see kids jumping all over the time.  If they can jump down the hallways, they're 

going to.  So, for her, you know, it was a skill that we need to make sure that she was able to achieve.  

So, then, we look at some balancing activities especially for young students, especially students that are 

hard of hearing or have some deafness, balance is a huge issue for them because people don't realize, 

all of our balance comes from our semicircular canals.  That's what tells our body that we're upright or that 

we're falling.  So, some of our students that are deaf, they're actually missing that part in their ear.  Some 

of us educators have no clue how some of these students are even standing upright and walking because 

they're missing both of those parts.  So, for students that are deaf or hard of hearing, balance issues are 

key because if they don't feel balanced, they're not going to be able to perform that skill any better.  So, 

we need to make sure that we work on those.  And then, the list goes on, I mean, kayaking, dancing, 

gymnastics, you name it.  Just get them up and moving for sure.  So, Healthy People 2020, I'm not sure if 

people are familiar with Healthy People but it just talks about us as an entire country and what are things 

that we need to work on that have to do with our physical activity or health.  This is the next one that just 

came out for -- up to 2020.  These are goals and objectives that we as a country need to work on.  So, 

they talk about compared with people without disabilities, people with disabilities are more likely to 

experience difficulties and delays in getting health care that they need.  Have not had an annual dental 

visit.  They have not had a mammogram in the past two years and this is looking at from birth all the way 

until death for healthy people.  They haven't had a Pap test in the past three years.  They do not engage 

in fitness activities.  They use tobacco.  They're overweight and obese.  They have blood -- high blood 

pressure.  They experience psychological distress and stress and depression.  They receive less social 

and emotional support.  They have lower employment rates.  So, just from that entire list, I mean, we 

have a lot to work on even if they have only two of those things going on.  We're -- we as a society as a 

whole, you know, are definitely deservicing our individuals with disabilities and I truly believe it starts 

within our school community.  You know, making sure that we're advocating to keep health as a class, to 



start integrating health within elementary levels that they need to be learning about health and to make 

sure that these students are physically active.  All right.  So, let's go outside.  I have one cool activity that 

we're going to do.  For this one, we're going to have everybody have a visual impairment.  Exactly, I 

know.  All right.  You can keep them off for now. 

AUDIENCE MEMBER: Okay. 

BETH FOSTER: What we're going to do is we're going to play a game called Bocce.  And some of you 

might be familiar with it, some might not but I'm going to allow you to be successful.  We're going to add 

some accommodations.  We're going to add some modifications.  We're going to play it once with 

everyone having whatever visual simulation you might have.  The second time I'm going to allow half of 

you to have a different one if you choose to and then the other half are going to be peers and you're going 

to be providing them with more information than what I would as just a PE teacher and then we're going 

to switch those roles.  So, we're going to take a pretty simple game but you're kind of getting -- get a gist 

of how, you know, some things might have helped you and some things might not have helped you.  And 

then we're just going to have fun with it and reflect and then we should be done for pretty much of the 

day.  I have a few things to go over and I don't think I was able to get my videos to work but we'll double 

check.  And questions-answers, I have my contact information and then we should be good to go.  Okay?  

So, go ahead and go on the stimulation now.  So, one of the first things is, is that you need to feel the 

equipment.  So, I'm going to have -- a couple of people are going to have the piece of equipment and 

you're just going to pass it around so everyone can feel what it's like.  And these are the balls that we're 

going to be using. 

AUDIENCE MEMBER: Oh, wow, it's heavy.  It's surprisingly heavy. 

AUDIENCE MEMBER: Did you get me and Carrie's? 

AUDIENCE MEMBER: No, I didn't get one for each group.  Oh, thank you.  Okay.  Should I keep 

passing?  I think there was a giant space between me Jim. 

BETH FOSTER: Yeah.  You should be reaching out for it.  You keep searching for them. 

AUDIENCE MEMBER: There you go. 

BETH FOSTER: There you go. 

AUDIENCE MEMBER: Okay. 

BETH FOSTER: All right.  I'll take this one of yours.  Thank you.  Okay.  So, this is like Bocce that is 

outside but these are a little bit softer because they are used for inside.  This sport is performed inside.  

So, I'm going to have you be into two different teams and you're going to compete against one another.  

And that the balls actually have different colors, so, I'll be able to see which team performs a better throw 

or a better toss.  So, we're going to be working on an overhand throw or an underhand throw.  Okay?  So, 



this group that's over here on my left, I'm going to go ahead and tap you on the shoulder.  If I do, you're 

going to be one full team.  And then the other people here that are on my right, there's going to be six of 

you.  I'm going to tap you on your shoulder.  You're going to be another team and you're going be on the 

right-hand side of my voice.  Okay?  All right.  So, let's go ahead and get in a line.  We can figure out who 

is first and who's going to be second.  Just kind of work with your team.  Go talk to each other, make sure 

you know your team.  Yeah.  It would be good if you make a line kind of towards my voice so we know 

who's going first, second and third.  There we go.  Here's the balls in front of you.  Here's another ball.  

Your welcome.  Your goggles.  All right.  So, what we're going to do I'm going to talk to you each about 

the ball.  Throw the ball as close as you can to this other ball.  So, you're going to try your best to listen 

and focus either if you want to do an underhand toss, you can or an overhand toss.  Okay?  So, I'm going 

to bring the ball here.  I'm going to toss out.  You're going to be able hear where it is and then we're going 

put some noise with it.  I'm going to first have each of you point to where that is.  All right.  So, let's listen 

to the toss.  All right.  So, some of you are pointing and locating.  That's awesome.  Okay.  Now, we're 

going to put a sound source.  Let me turn it on.  All right.  So, go ahead and point to where you hear it.  

So, for my student who's deaf-blind, I'm just going to line them up with it and use my hand to point.  Okay.  

So, what you're going to do is you're going to choose either underhand or overhand.  You want your ball 

getting as close as you can to that sound source and that sound source might move if someone hits it.  

Okay?  So, the red team, you guys are the team over here.  Wohoo. 

AUDIENCE MEMBER: Woo. 

BETH FOSTER: The blue team, you are team over here.  Wohoo. 

AUDIENCE MEMBER: Wohoo. 

BETH FOSTER: All right.  So, who's going to go ahead and go first?  So, the first person on Blue's team 

who is Jeff.  He's going to go. 

AUDIENCE MEMBER: Oh, yeah, you are Red. 

BETH FOSTER: Oh, yeah.  You're Red, sorry.  Sean.  Sean, I mean.  Yeah.  Sean's going first.  All right.  

So, we're going to go ahead and go to Red now.  So, first person up for Red. 

AUDIENCE MEMBER: I need to [inaudible] right? 

BETH FOSTER: Yup. 

AUDIENCE MEMBER: I have here this one. 

BETH FOSTER: Okay. 

AUDIENCE MEMBER: I'm just letting you. 

BETH FOSTER: Thank you. 



AUDIENCE MEMBER: Advocates, right? 

BETH FOSTER: Go from right where you are.  All right. 

AUDIENCE MEMBER: And I'm going to go to the back of the line? 

BETH FOSTER: Yup.  Go to the back line.  Okay.  The next person up for Blue?  All right.  Red, go 

ahead.  Oh, it hit the sound source down. 

AUDIENCE: Wohoo.  Yehey.  Woo. 

AUDIENCE MEMBER: That's a point.  That's your point. 

AUDIENCE MEMBER: Yehey. 

BETH FOSTER: All right.  So, she moved the target a little bit so we have to re-listen.  Okay.  Going to 

Blue.  Okay.  Going to Red. 

AUDIENCE MEMBER: That's me. 

BETH FOSTER: All right.  Blue.  Oh, hit the sound source. 

AUDIENCE MEMBER: Yes. 

BETH FOSTER: Okay. 

AUDIENCE MEMBER: Okay.  Thank you. 

AUDIENCE MEMBER: Is it my turn yet? 

BETH FOSTER: All right.  Jeff, you're up from Red.  Okay.  Becky, you're up for blue.  Okay.  Red. 

AUDIENCE MEMBER: Just stay right here? 

BETH FOSTER: Yup.  Stay right there. 

AUDIENCE MEMBER: Wow. 

BETH FOSTER: Awesome.  Really close to hit the target. 

AUDIENCE MEMBER: Okay. 

BETH FOSTER: All right.  And our last one, Maurice, your turn. 

AUDIENCE MEMBER: Wohoo. 

AUDIENCE MEMBER: Okay.  Thank you. 

BETH FOSTER: All right. 

AUDIENCE MEMBER: Thank you. 



BETH FOSTER: Okay.  So, go ahead and take your blindfolds off. 

AUDIENCE MEMBER: Oh. 

BETH FOSTER: All right.  I know it's kind of bright.  So, we kind of see how it went.  So, one thing I didn't 

provide you with for those of you that did hit the sound source -- okay.  You were excited.  You were right 

on, you got it.  But what else did I miss out on telling you? 

AUDIENCE MEMBER: You didn't tell us where our balls went. 

BETH FOSTER: Right.  If you didn't hit the sound source you had no clue.  So, that's that part of feedback 

especially when it comes to Physical Education.  We need to be providing them because you might have 

think you did awesome but your ball might have been the red one that went all the way down there in the 

hallway.  So, she needs to know, "Whoa.  You threw that way too hard.  You know, really listen to the 

sounds a lot closer."  So, what we're going to do the second time is half of you are not going to be 

blindfolded and after that you throw, you're going to give them feedback.  Okay?  That's going to be your 

role.  You're going to tell them, "Oh, maybe you went to the left."  You're going to show them with their 

hands how far to the left it went, how far away, how long it passed it so that they're getting feedbacks.  

So, now, you'll be able to see that, okay, yeah, I took a couple of good steps as a PE teacher.  Okay?  

Nice physical activity.  We worked on our skills.  Did I give you any feedback about your skill? 

AUDIENCE MEMBER: No. 

BETH FOSTER: No.  So, some of you, you know, you're just like, "Grandma, I'm tossing it here."  Doing 

this kind of a thing.  You know, other people are like, "All right.  Mind yourself up.  Did a nice step and 

tossed."  So, I didn't give you any feedback about your skill either.  So, one, you had no clue how you 

performed the skill, so, our product of the distance, you had no clue and the process, you had no clue.  

So, really, yeah, it's a fun game.  You know, you were able to participate but did anybody grow?  No.  You 

had no growth whatsoever.  So what happens is with our people with disabilities, this is good enough, you 

know.  "Oh, yehey.  You participated.  You did something today.  Perfect."  That's it.  Because we as 

educators and parents we lose expectation.  That wasn't good enough.  Look where your ball went.  You 

know, that's not good.  And I don't even know whose that is, could've been mine, whatever, it doesn't 

matter but if I won't give you any more than just participation, this is all you'll ever be.  Okay?  So, figure 

out who in your group.  I want half of you with, half of you without.  You get two chances.  I think you guys 

would go red.  I think you might still be wanting it there.  Here you go.  Okay.  So, we're going to do the 

same that we did before.  I'm going to go ahead and toss the ball out.  I'm going to put the sound source 

out there.  You as the peer now are going provide them one feedback on their skill and then two, you're 

going to provide them feedback on where they threw.  So, then the second time that they go ahead and 

they try to throw, hopefully, they'll gain some feedback now to maybe correct it but the cool thing about 

this game is that the ball or the target may move if someone hits it.  So, I have to remember that if 

someone does hit it and move, we have to make sure that we let our peers know that and that it might be 



somewhere else because the goal of this game is to get your ball the closest to what they call this Jack, 

to the white ball that I have.  All right?  So I'm going to throw it out there.  You're going to listen to me 

throw it and then you're going to listen to the sound source where it's set up.  So the first person that's up, 

blue audience first.  All right, blue first.  Go for it.  All right, so give him some feedback.  All right, now, 

Jeff. 

AUDIENCE: Oh, you brushed it, Jeff. 

AUDIENCE MEMBER: That's a good roll. 

AUDIENCE MEMBER: I think I just needed here. 

AUDIENCE MEMBER: All right.  You missed it. 

BETH FOSTER: Okay.  So now red. 

AUDIENCE MEMBER: Okay.  Oh, thank you. 

AUDIENCE MEMBER: Yup, okay. 

BETH FOSTER: Okay.  Going to go back to blue for the first. 

AUDIENCE MEMBER: Yeah, it's too short, get to the right, okay. 

AUDIENCE MEMBER: That's a nice roll. 

AUDIENCE MEMBER: Good. 

BETH FOSTER: Here you go.  Okay. 

AUDIENCE MEMBER: Thank you. 

BETH FOSTER: I just don't like when you step on the ball.  Second throw for blue now, second throw.  

Okay, red. 

AUDIENCE MEMBER: About 10 feet, 12 feet. 

BETH FOSTER: Okay, second blue.  Okay.  Second for red.  That is second for red.  Last one.  Okay.  So 

go ahead and take your blindfolds off.  All right.  So, we did definitely a little bit better.  But you do 

[inaudible] too.  Even just hearing it, you're like, "Oh, I went past that."  All right.  So let's go ahead and 

change roles.  You could be with the same partner.  You can change partners.  Let's go ahead and 

change.  We'll grab all the balls back. 

AUDIENCE MEMBER: Thank you. 

BETH FOSTER: Okay.  So before we have the second group, go ahead and start, let's just talk a little bit 

about feedback and about how it made a difference.  So if you were the one person that was throwing, 

first of all if you were the peer, we're you still engaged in the activity? 



AUDIENCE: Yes. 

BETH FOSTER: Yes.  So you were still engaged.  And at some point, did you have to have more of a 

level of focus than if you weren't throwing? 

AUDIENCE MEMBER: Yes. 

AUDIENCE MEMBER: Yes. 

BETH FOSTER: Yes.  So we as PE teachers think, "Oh, it has to be active, active, active, active."  But 

sometimes in order for them to really learn the game or to really learn the skill, sometimes it's them not 

doing it.  It's them looking at a peer, doing a peer assessment or providing their peer with assistance.  

Because now instead of them thinking about themselves doing it, I have to look at someone else do it and 

give them feedback.  So they're actually learning better through doing an observation of a peer as well.  

Plus, they need to start thinking about the game and what strategy is there.  You know, do I want you to 

throw it really hard and knock their ball away from this ball?  So I might tell you a little bit more about 

strategy now because I have the vision to help you out.  So this time, for the second one, what I want you 

to do is not only use verbal, but you have to use tactile cues with them.  So you have to use hand on 

hand.  You can either draw on their hands.  You can use their hands to do distances, but I want you to 

include tactile instead of just using verbal with them, okay?  So let's go ahead and switch.  I'll throw the 

ball out and this would be our last time doing it.  Make sure you're partnered up with someone.  All right.  

So let's first listen to where the ball is.  Everybody has their blindfolds on.  That is one, two, three, all right.  

Here we go. 

AUDIENCE MEMBER: That's down pretty far. 

BETH FOSTER: All right, let's put our sound source.  Okay.  First, let's go with blue.  First, blue is up. 

AUDIENCE MEMBER: Is it in the center of the hallway or… 

AUDIENCE MEMBER: Yes, almost to the center of the hallway. 

AUDIENCE MEMBER: Okay. 

BETH FOSTER: Okay, red. 

AUDIENCE MEMBER: Can you turn the music up just a little? 

BETH FOSTER: I think it's maxed out.  Okay.  Second person for blue.  Okay.  Great.  Okay, blue.  No, 

go. 

AUDIENCE MEMBER: Yeah, that's pretty good actually.  Yeah.  Up a little higher.  Yeah, that's probably 

good.  Yup.  Yup.  Okay.  So go ahead and give it a try. 

AUDIENCE MEMBER: You were going really well for it. 



BETH FOSTER: Okay, blue. 

AUDIENCE MEMBER: Do you want me to show you on your hand? 

AUDIENCE MEMBER: Yeah. 

BETH FOSTER: Okay, red.  There's a ball in front of you.  All right.  Who's up for red?  Okay, blue.  

Starting to look at strategies.  That's okay.  Go on.  All right, red.  It's probably some of that [inaudible] she 

had.  You're actually on target though.  That's pretty good.  All right, blue.  Go for it.  All right, red, for your 

last throw. 

AUDIENCE MEMBER: It's actually a little bit more to the right.  Yeah.  Right about there.  That's perfect.  

You veered just a little bit and hit a  blue ball that was in the middle. 

AUDIENCE MEMBER: And it made them go closer? 

AUDIENCE MEMBER: No. 

AUDIENCE MEMBER: Just a smidge, yeah. 

BETH FOSTER: All Right.  So go ahead and take them off for those that have not.  All right.  So as you 

could see, we're improving, right?  Just providing a little bit more and now that you understand the game, 

you have experience, you have previous knowledge.  So if you're starting to learn, okay, how fast do 

these balls go?  You know, all that feedback you're gaining through just as a peer that isn't a PE teacher, 

but they still can provide you feedback with what -- how your performance was.  You line them up.  You 

start talking about, "Oh, okay.  There's a ball here.  There's a ball here.  We got to figure out how to go 

around that ball to make sure that we're successful.  Those are the same things that have to do with any 

physical activity, because if we have a student that has a visual impairment or maybe deaf and misses all 

that feedback, I need to either demonstrate it to them or provide them in a tactile way that they can 

understand and gain access.  Because if I'm a student and I'm just tossing a ball and I have no clue, I'm 

going to be bored because it doesn't mean anything.  But now all of a sudden, if you're telling me, "Oh, I 

went a little bit -- a little bit left," You're like, "Man, I got to go right next time," or, "I went to far."  So now 

they're motivated just through feedback to be able to correct themselves and to perform even better.  So 

how tactilely -- did it work better to provide some tactile?  I know some people did drawing on the back, 

some did on the hand.  Did it feel better?  I know someone said, "How far?"  And you said five feet.  Even 

for students that have visual impairment, they don't know what five feet is.  You know, we need to have 

them walk five feet or have them -- yeah, with their hands.  This far.  "Oh, I thought it was only like this far 

off."  So now they're gaining even more.  Do you have to be perfect?  No.  It doesn't matter, because 

you're giving them just some feedback, okay?  Is that 15 feet away?  Is it 20 feet away?  Is it 21.5?  I don't 

know.  But that distance, we'll start to learn and now you can go back to their math teacher or their 

academic teacher and say, "Hey, this is what we're working on.  We really need to focus on feet, because 

when we're doing this skill, we're going to work on feet."  So now they realize, "Oh, okay.  This is a feet."  



They feel what the measurement is and now they can start to apply different things and different subjects 

to physical activity.  All right?  So let's go ahead and wrap it up -- that is -- lots of you were doing 

underhand.  And if you actually throw the ball overhand, it slows down the throw and it's for shorter 

throws.  Yeah.  Because what happens is because of the -- because of the weight on this, if I throw it 

overhand, that motion of it hitting slows it down to where if I roll it underhand, it's going to go a lot further 

just with the same force because I'm lower to the ground.  So on that game, you actually use an overhand 

throw when the ball or the Jack -- the white ball is a lot closer, which I did not believe at all.  I was like, 

"That is totally wrong."  But it -- I was able to play it and that was actually the truth because an overhand 

throw, the velocity of it coming down slows it down a lot more than underhand.  So that was pretty 

interesting.  Let me double check if this doesn't work.  So it's playing, but no picture yet.  All right.  Let me 

see if it plays on this one.  It's still nothing.  Bumped.  All right.  All right.  So last few things.  So the effect 

of physical activity in the home and the community; research shows that youth that participate in physical 

activities is influenced by the support and participation of their parents and siblings.  So there has yet 

been any research that shows the influence of what they do in school, but there is research that we know 

that shows that if the family is active and if their siblings are active, then that's going to influence that child 

in being active.  And then when families are active together, they spend additional time together and 

experience health benefits together as a whole.  If you go under, we actually have exercise calendars that 

you can use with your classroom, with your family.  They're under this NASPE, the National Association 

for Sport and Physical Education.  It's under our Teacher Toolbox.  I send this home with all of my 

students, but they have -- for the summer, they just have one calendar.  That's up here.  I have 

elementary and secondary level.  They have 10 at a time.  And during the school year, they have monthly 

fitness calendars.  So you can Google NASPE Teacher Toolbox.  Right up here is what you want and 

each month it will have a fitness calendar at elementary and early childhood and then by 10s that you can 

-- just give your families or give your classroom just so that they can advocate for physical activities.  So 

it's really cool and it comes in English and Spanish, it's a free resource to get them active.  I have my 

students color in the days that they do and then bring them back to me and what we talk about what 

activities they liked and how many days a week they participated with that calendar.  It should be -- wait, 

let me pull this up.  So technology, don't forget about that.  Some of our students with multiple disabilities, 

they need switches like we talked about before, that one student as an example.  iPads are unlimited on 

what you can use as far as physical activity or having them now be used to operate a switch.  There are 

some apps that are coming about for that.  And then, also using technology as a motivator, using 

pedometers or using heart rate monitors to get them active so they know what they levels they are.  So 

these are just some adaptive sports organizations that are out there.  These forms are -- this is posted 

with the form online.  Some different advocacy groups, some of the sources of where you can gain more 

information from and then here is my contact information.  If you want to jot it down, if you have questions 

or want a piece of material, you don't know where to get it from or anything like that, please feel free to 

contact me.  And I do have -- this just goes through different tag games, striking, jump rope, dribbling, just 



modifications at activities to modifications and accommodations to activities that I've kind of learned 

through out teaching with students.  It's a good resource.  You can give it to your PE teacher.  Yeah, sure.  

No problem.  I have extras if you want an extra one.  This form, I believe, is also online as a PDF, so feel 

free to email it to whoever might benefit from it.  Is there any questions, comments, some concerns before 

I kind of wrap everything up?  No?  All right.  I do appreciate you all being active participants here.  I'm 

going to ask you, if you don't mind, to do a quick evaluation for me.  Don't worry.  It's simple.  I just enjoy 

gaining feedback just to know previous experience that you have and then what we could possibly do to 

give you more information.  Oops, sorry.  There might be two there.  So with that piece of paper you have, 

if you can just draw a line straight down the center of it all the way.  And then go ahead and draw your 

hamburger line all the way across, so you have four boxes.  Well, that one didn't work for me.  So the 

paper should look something like that.  You guys don't remember hamburger or hotdogs? 

AUDIENCE MEMBER: [inaudible]  

BETH FOSTER: Yup.  Exactly, hotdog or hamburger.  So in this one over here, this is going to be what 

you learn something that, you know, gave you the aha moment, something that you realize, "Whoa, I 

never really knew about something."  What you learned here.  The one across on the top is going to be 

what you need still or what you want to know.  So it could be a possible of a future presentation, 

something more that you want to know more about.  And then on the bottom, what did you like about the 

presentation?  And then the bottom right, I say dislike, but then people are like, "I don't have any dislikes."  

You do.  Tell me some improvements, you know, that could happen.  I could tell you one already.  

Where's the videos I play for you?  And then once you're done with that, you can turn them upside down 

on this table.  All the materials I have on this table, more resources about recommendation, modifications.  

If you want to take that meet and greet signature sheet just as a reference, you want to use it again.  Any 

of the equipment books, please feel free to take these items with you, because if not, they're not flying 

home with me.  So I will be throwing them out.  So I would rather them go into hands that are going to use 

them and I just wanted to thank you all for coming out for this long day and, you know, stay active, 

participate and let's get these kids with disabilities moving.  I appreciate it.  Thank you. 


