
FRANCES MARY D'ANDREA: Probably going to drive the poor guy crazy because I move around a lot.  

Anyway, I'm very, very happy to be here today.  This is going to happen one more time because the noise 

does it twice.  So, you're going to see my -- I don't know how to turn that off, otherwise, I would but it'll do 

it again.  So, for the next couple of days we're going to be talking about blockbuster Braille and we're 

going to be talking about how to make our kids be really fantastic Braille readers.  I am also going to talk 

a little bit about kids who are dual readers, who used print and Braille and maybe a little bit about little 

vision kids, but they really want me to talk primary about Braille, so that's we're going to talk.  Today, 

we're going to focus mostly on -- I'm looking it -- Frank, do you need something?  Okay.  On setting the 

stage, does that Preschool Emergent Literacy.  And then the next couple of days we're going to be 

talking, tomorrow morning a little bit more kind of globally about reading instruction and we'll do a tiny bit 

of theory and then we'll also do some little practical stuff.  And then the rest of the time we'll be talking 

about some strategies, primarily for -- like word recognition, for comprehension, vocabulary and fluency.  

We're going to end on Thursday talking about Unified English Braille.  So -- excuse me, and for those of 

who are looking at me on video, I told Linda, you know, generally I look like Gwyneth Paltrow, but 

unfortunately, my body double wasn't able to come today so, I'm here.  But I'm really, really please to see 

all of you and I think we'll have a really great time.  So, today, as I said, we're going to be talking about 

those essential elements of an effective Emergent Literacy program and the importance of early exposure 

to reading and writing.  And by the end of the day, we're -- a little bit into more formal structured literacy 

as well.  But we're going to be talking most of the time today about Emergent Literacy, a little about the 

impact of visual impairment on development and the characteristics of good readers that will be actually 

kind of carrying through for the rest of the -- of the time.  Something else I was going to say about that, 

but it will come back to me.  So, a few things before we start, I found this -- I found this really great New 

Yorker cartoon.  So, it shows this guy on the stage and he's in front of a PowerPoint, sort of like I am right 

now and underneath he says, first, I want to give you an overview of what I will tell you over and over 

again during the entire presentation because as I was putting this together, I kept coming up with the 

same things over and over again and I thought, you know, what I should do actually is make like a go 

game and give everybody bingo cards because you can hear some of the same phrases over and over 

again.  But, if I -- you know, we have some experienced teachers in the room.  I hope you'll time in and 

share some things that worked for you.  We have an early intervention person and -- so please feel free 

to share.  I think the best thing that we can at conferences is network with people and share with people.  

So, I'm really happy that we're all here.  But really you will hear me say -- I should maybe -- we could 

come up with like little -- I don't know. 

AUDIENCE MEMBER: Drinking game. 

FRANCES MARY D'ANDREA: Drinking game, right.  Yeah.  I was -- see, I said bingo and now we know, 

you know, where she's coming from with the bingo game but -- the drinking game, but that's -- I kind of 

like her idea.  All right.  So, before we talk about, you know, reading because what I really, really want to 

focus on -- these next couple of days is reading instruction.  I think, sometimes as teachers with the 



visually impaired, we get so hung up on the code and we forgot that kids are learning how to read and 

write.  And tomorrow, I'll share -- tomorrow morning I'll share with you, you know, what we know about 

reading and what we know about teaching kids to read and write Braille as well, but, let's step back for a 

minute and talk about what is literacy to begin with, because I think that, you know, historically there was 

this understanding -- if you look in the dictionary the denotation of literacy has to do with being able to 

read and write.  And, I think that who -- a lot of parents or people who are not educators, people, you 

know -- my husband also taught -- for a long time he taught in high school and every morning as he was 

driving to work, he would look at all the car -- this was in Atlanta, he'd looked at all the cars and there's a 

lot of them and he'd say, "None of this people are going to spend the day with teenagers all day."  And so 

if you think about all those people in the other cars while you're going to work who are not dealing with 

children and thinking about schools and education, being able to read and write is kind of what we -- I 

think traditionally think of what literacy is.  In my dads and my moms -- they, you know, finishing high 

school was pretty good.  My grandmother's time -- I think my grandmother had a 6th Grade education and 

that was considered, you know -- but as we're looking towards the future, we're looking towards, you 

know, we're in the 21st century, I believe at least some of us are and then, you know, how that definition 

is expanded.  So, another definition I found was that literacy is making meaning of messages in your 

environment.  So, what is that -- how does that speak to you?  Does that sound like a better definition of 

literacy than just being able to read and write?  What is making meaning of the messages , she said 

alliteratively say to you?  Go ahead. 

JORINE: Well, you can read the picture sign on the bathroom door or the Braille sign on the bathroom. 

FRANCES MARY D'ANDREA: Right.  So, Jorine said, it's not -- it's the environmental print.  So, it's not 

just a textbook anymore.  It's that we're surrounded by messages, some of which are icons and pictures 

and single words in, you know, in a store or on a door, okay.  What are the kinds of message -- yeah, 

Mark? 

MARK: Why?  It's a broader definition which, I think… 

FRANCES MARY D'ANDREA: It's definitely broader. 

MARK: …which I think is too [inaudible] and, you know, I might -- when I read that my -- I do read 

messages, I read information. 

FRANCES MARY D'ANDREA: Okay.  So, Mark is thinking, is the messages are -- is all of that information 

that we're surrounded with that our in -- our environment.  Okay.  here's another -- here's another 

definition.  The use of listening, speaking, reading, and writing in everyday life.  how does that kind of 

expanded for you?  Yeah. 

AUDIENCE MEMBER: I think it's funny that you would mention that with student get so hung up on the 

Braille code because if you think about our teenagers texting or you think about their Facebook status, I 



mean, those are the literacy messages that they're involved in most of their day. 

FRANCES MARY D'ANDREA: Right.  So, you think about all of that electronic media that's out there as 

well that, you know, certainly wasn't there when I started teaching.  I thought I was cool because I had an 

electric typewriter in my room and now, you know, we have texting and instant messaging and Instagram 

and a million other things.  What else -- when we're talk about listening, speaking, reading, and writing, 

comes to mind for any of you?  Yeah, go ahead. 

AUDIENCE MEMBER: It's communicating. 

FRANCES MARY D'ANDREA: Communication, right.  And the reason I like -- that I brought this one up 

too, is a lot of you are probably been hearing about the Common Core State Standards.  And I'm holding 

a book up here, it is called, "Teaching with Common Core State Standards for English Language Arts," 

which is a book from the -- oh, well, I though I got it from International Reading Association, but I don't 

know where I got it.  Anyway, have you all been hear -- starting to hear about Common Core State 

Standards?  I could tell by the look on your faces as you're nodding that you certainly have been hearing 

about the Common Core State Standards and we'll talk more about that tomorrow.  But the English 

language arts common core isn't -- it's not just -- the English languages arts is not just reading, there are 

no standards that include things for reading and writing but also listening and speaking.  So the standards 

of what is expected to be covered in school is also expanding as well and it's not that it hasn't been there, 

I think it's just now that it's being emphasized more -- a little bit more.  Here's another one, "How someone 

interacts with people and participate in activities across context."  What do you think of that as a definition 

of literacy?  Not broad?  Not broad enough?  Do you think interacting with people and participating in 

activities could be considered part of literacy?  You're free to say no.  You really are. 

AUDIENCE MEMBER: Social Skills. 

FRANCES MARY D'ANDREA: All right.  Social Skills.  And think about all of that communication that 

happens, that is verbal -- I'm sorry, non-verbal that creeps into reading.  Think about a child reading a 

book and maybe the student can't see or can't see very well and somebody in the book shrugs for 

example or, you know, is -- what does the shrug look like?  What does that mean when somebody is 

shrugging?  What does it mean when somebody grimaces?  All of these kinds of expressions and things -

- a friend of mine who's a teacher said that -- I think she was teaching third grade, the school for the blind 

said that one day her -- a student just interrupted class and said, "What's the difference between a dimple 

and a pimple?"  And, you know, no understanding the difference because they're both on your face but 

having a dimple on your face might be a little different than having a pimple on your face and 

understanding those kinds of differences because it talks about that reading comprehension.  Now, I had 

-- I viewed this definition before and some people think it's a little too broad, so you're welcome to, you 

know, disagree with me but I thought it was an interesting thing to bring up when we're talking about what 

goes into reading and what the -- knowing about the world brings to reading comprehension.  So here's 



another definition that I like and this is from, "On the Way to Literacy," which is a book for the American 

Printing for the Blind by Joe Stratton and Suzette Wright.  And these are all in your handout but I'll -- let 

me just read this.  Literacy includes the ability to use accumulated experiences and ideas to bring 

personal meaning and understanding to a story.  So it bring -- that -- it brings up that whole idea about 

what you know about the world, your experiences, what you know that you can bring to the reading, that 

personal meaning and understanding.  It also includes the ability to express ideas so others are able to 

understand.  So literacy involve bringing meaning and experiences to stories and getting meaning from 

the words or symbols in the stories and using spoken or written words to express ideas and meaning.  

And I like that definition a lot because it's not only the decoding part or the -- decoding both in the sense 

of, you know, understanding phonics and stuff which we'll be talking about later or recognizing broken 

tractions but it gets to that idea about us brining to the world -- to the reading, what we know about the 

world and expressing it as well.  So, let me show you an example of a passage that -- maybe a little bit 

challenging.  So it says, West knew that north held spade length and south heart length, so he naturally 

led the diamond seven, there was only entry to the dummy and he needed two for club plays.  Supposed 

for example, he had immediately finessed the diamond jack and cache the ace then he would have had to 

guess correctly in clubs, right?  I mean, isn't that pretty obvious.  That's what you would have had to do. 

AUDIENCE MEMBER: Yeah. 

FRANCES MARY D'ANDREA: So what is this?  What do you have to know to understand this? 

AUDIENCE MEMBER: [inaudible] 

FRANCES MARY D'ANDREA: I'm sorry.  Say that again. 

AUDIENCE MEMBER: I'm guessing it's a card game that I know nothing about. 

FRANCES MARY D'ANDREA: Okay.  Why do you think it's a card game? 

AUDIENCE MEMBER: Well, because of the cell, the seven, the diamond. 

FRANCES MARY D'ANDREA: Okay.  So there are certain words in there that you associate with cards?  

Okay?  So, she's bringing what you -- she knows of a -- do you play cards? 

AUDIENCE MEMBER: Not whatever that. 

FRANCES MARY D'ANDREA: I don't know that game is, I don't play it.  But you didn't play cards but 

you're familiar with cards, okay.  Anybody else knows what that might -- this might be? 

AUDIENCE MEMBER: Bridge, I guess. 

FRANCES MARY D'ANDREA: Okay.  You guess it's a Bridge, why do you guess it's Bridge? 

AUDIENCE MEMBER: Because I know nothing about Bridge and I know nothing about [inaudible] those 

things, you know, I think about is the cards. 



FRANCES MARY D'ANDREA: Okay.  So some card came, you're guessing Bridge, could -- is it Canasta, 

is it Rummy -- it's not Canasta, see, we have somebody who knows, not Canasta, not Rummy. 

CHERYL: [inaudible] 

FRANCES MARY D'ANDREA: So -- all right.  So Cheryl is saying that she's heard, you know, something 

about, you know, maybe I -- like me, I have a huge crush on Omar Sharif and now you know that he is 

this big Bridge player -- did you know that he was big Bridge --  fell in love with him in like Lawrence of 

Arabia, oh my gosh -- sorry, get this out of the video.  And now he's this big Bridge guy.  I don't know how 

to play Bridge but I got this from the newspaper, this is from The Bridge column in the newspaper.  Now, 

so this is -- it's interesting, isn't it?  This is in, you know, the newspaper that people read and if you -- if 

you don't -- does anybody here play Bridge at all?  Mark is sort of a little bit -- poorly.  Can you imagine 

what's going on in this?  Okay.  So you have sort of visual image of what's going on with this particular 

passage, right?  Okay.  Did anybody else?  Because I don't, I don't have a clue.  My mom a play Bridge 

with the same Bridge club for 50 something years and all we knew about Bridge was that when the Bridge 

ladies came over, we had to skedaddle.  We had to not be anywhere heard or seen for several hours.  

And it was a shame because they always had the best snacks, we didn't get to have any.  That's all I 

know about Bridge.  But it's interesting that, you know, somebody who plays Bridge and maybe they play 

competitive Bridge because -- apparently there is such a thing, that they would look at this and they would 

be able to visualize in their head, they will be able to understand what was happening, they'd be able to 

have a mental picture because they're bringing -- what they know about the world, they're bringing their 

own meaning and experience to this inexplicable passage, inexplicable to me.  So that's an example of 

how we bring what we know to the reading process and the other thing that I thought was interesting is 

that you are all trying to figure what that was -- what this is about and that's critically important because 

the main reason we read is to understand.  And that we have evidence that children from the very 

beginning are trying to make sense as they read, that's exactly what we want them to do.  So if you think 

about what you have to know to understand this passage, think about what you have to know to 

understand this next passage.  Toby wanted to get Chris a present for his birthday.  He went to his piggy 

bank, he shook it, there was no sound.  So this is from a primary grade book and the teacher might ask 

the kids, "So, is Toby able to get Chris a present for his birthday?"  And you're all shaking your head, no.  

Okay.  How do you know that?  How do you know that he wasn't able to get a present? 

AUDIENCE MEMBER: [inaudible] 

FRANCES MARY D'ANDREA: Ah, is the word money anywhere in this passage?  No.  Is the word pay, or 

pay for, or purchase?  Okay.  So what are the assumptions that you have to know to understand this 

passage? 

AUDIENCE MEMBER: You have to know what a piggy bank is. 

FRANCES MARY D'ANDREA: You have to know what a piggy bank is. 



AUDIENCE MEMBER: …to the bank deals with money. 

FRANCES MARY D'ANDREA: Okay.  And the piggy… 

AUDIENCE MEMBER: A piggy bank usually hold coins, not necessarily paper money, coins because you 

have to preference there's no sound. 

FRANCES MARY D'ANDREA: Okay.  Because there's no sound, so it's probably coins, although you can 

hear it rustle though. 

AUDIENCE MEMBER: Well, yeah, but… 

FRANCES MARY D'ANDREA: Okay.  So you have to understand what a piggy bank is, that a piggy bank 

is a receptacle for money, for coins and then you have to understand that if you shake that thing, it makes 

a sound.  So, if you shake it and it doesn't make a sound, it probably means it's? 

AUDIENCE MEMBER: It's empty. 

FRANCES MARY D'ANDREA: Empty.  If it's empty, that means there's no money and if there's no 

money, that means? 

AUDIENCE: You can't get a [inaudible] 

FRANCES MARY D'ANDREA: You can't buy a present.  Look at that huge chain of assumptions and 

understandings that you have to have and this is in a primary grade book.  This is not a difficulty text, 

right?  So imagine your child -- did you have a question? 

AUDIENCE MEMBER: No, I was just going to answer that.  Let's say, first of all, you need to know that 

you have good store to get present. 

FRANCES MARY D'ANDREA: Right. 

AUDIENCE MEMBER: So, to… 

FRANCES MARY D'ANDREA: Money is legal tender for purchasing -- yeah, exactly, right.  So, this is 

huge chain of assumptions that you have to know to understand what is going on in this passage.  Now, 

in a child -- in a children's book, there maybe an illustration, right?  So the illustration might be a child 

sitting on the floor, piggy bank in the air -- right.  Holding this piggy bank and then there's this little black 

lines in the air next to it which mean what? 

AUDIENCE MEMBER: Motions. 

FRANCES MARY D'ANDREA: Motion, means it's shaking.  How did we learn that?  That's not text, is it?  

And yet we would -- if we saw the picture of the piggy bank with the little lines in the air, we would say, 

"Oh, he's shaking that," it's a flat static picture, how do we know that?  That's because we are such skilled 

readers and we have such experience with various kinds of messages in the environment with different 



kinds of text with icons, with everything else that we have learned how to put that together.  Now, for a 

child maybe who has low vision, they may see that picture and there are maybe parts of the picture that 

are unclear, like maybe they can't see there's a slot in the top or a plug in the bottom, maybe they don't 

see the little motion marks and of course for the child who has very low vision and can't appreciate the 

picture at all, they're not going to -- I mean, they're not going to see what a piggy bank.  Even if you 

haven't seen a piggy bank in real life, then, you know, at least you could look at the picture to see what a 

piggy bank kind of looks like and of course, there are banks in all different shapes, they don't have to be 

pigs.  But -- sorry. 

AUDIENCE MEMBER: I thought that was funny. 

FRANCES MARY D'ANDREA: Oh, that was it.  That's funny, it is funny.  All right.  So, as a teacher of the 

visually impaired, what's the first thing that came to your mind about what you would do with this -- with 

this story right now?  Huh? 

AUDIENCE MEMBER: Bringing a piggy bank. 

FRANCES MARY D'ANDREA : You're bring in a piggy bank.  See?  Because that's the way we think.  

And so the first thing we think is like, "Okay.  The kids might not know what a -- what a piggy bank is, I'll 

just bring one in and that way he's got the experience and we can do a whole activity about piggy banks 

and how they are work and how you put the money in and take the money out and everything else."  

There are other texts that are a lot harder to do that with and we'll talk about some of those a little bit 

later.  But again, think about what you have to bring to the world to understand this seemingly very simple 

passage.  So, the question is then, "How do -- how do we get kids there?  How do we move into literacy?  

How do we ensure that our students become as literate as possible?"  And then also, what is our role as 

early interventions folks or teachers of the visually impaired in that reading and writing process?  And 

that's what we're going to be talking about, a lot more for the next couple days.  We'll talk more about that 

really tomorrow.  So, we already know that there are some challenges in general for kids with visual 

impairments.  And in general, our kids come to school with less exposure to the reading medium, whether 

it's -- whether it's print or Braille.  We'll talk more specifically about Braille in a minute.  We know that 

some of our kids may have less background knowledge for a variety of reasons.  Why might some of our 

kids have less background knowledge?  Because they can't learn as well incidentally, just from watching, 

right.  Some of our kids have some vision to be able to do that, some of our kids have less vision to be 

able to do that.  So there's less of that incidental.  What else might happen with some of our little guys 

that we work with? 

AUDIENCE MEMBER: Cultural issues. 

FRANCES MARY D'ANDREA: There might be cultural issues, family issues, that's right.  Maybe there are 

families that don't have enough books in the -- in the home or that It's not as valued or it's valued in a 

different way.  Go ahead. 



AUDIENCE MEMBER: Linguistic. 

FRANCES MARY D'ANDREA: Right.  Language differences might be.  Yup.  I was also thinking another 

thing that happens sometimes with our kids, we have a lot of kids maybe who spent a lot of time in the 

hospital especially those -- that in the early on, and so they just have had less background knowledge 

because they're more medically fragile or they had been at one point.  Maybe they're, you know, pretty 

strong and robust now which is great but I know I've had student who spent a significant amount of time in 

the hospital with adults for a lot of their childhood before they came to kindergarten.  Have you had a lot 

of kids like that as well?  We also know that our kids may have kind of a spotty understanding of some 

concepts especially, you know, not the piggy bank one that you can just bring in a piggy bank but things 

that are a little bit more challenging to describe or make real or experience.  And we know that all of our 

kids need -- and I think this goes for every child, not just kids with visual impairments.  Concrete multi-

sensory hands on experiences from beginning to end and more often than one time.  So, multiple 

exposures to that thing, over and over again, very, very concrete because if you think about the 

transformation that materials can make from one state to another.  For example, you know, opening a 

package of seeds and planting this little spec of something in some dirt and then it becomes this plant 

and then you pull it out of the garden, there's a carrot and it call came from that seed, that transformation 

is really interesting, right?  Or even -- think about it's thanksgiving time and, you know, you go to the 

grocery store and you reach into the freezer and it's this enormously, heavy, solid, rock solid, hard ball of 

something and then, you know, next thing you see it, it's slices of meat on your plate with gravy.  That 

transformation from, you know, the frozen turkey to the slice of turkey is huge.  So unless our kids are 

involved in all the steps along the way, from beginning to end and then that is very, very concrete, and 

we'll talk some more about that later, when we will talk about Concept Development. 

MARK: Hey, ma'am. 

FRANCES MARY D'ANDREA: Yes? 

MARK: I just want to comment on your first of bowl up here and I know 12 years ago here at -- one of the 

institutes was like -- one of the presenters asked a question that has stuck with me for years and years 

and that is -- so you were talking about a I mean a youngster who is totally blind and comparing it to 

asking a question, when do sighted kids, when do they begin their exposure to print?  And everybody 

started talking about -- and we came down to… 

FRANCES MARY D'ANDREA: Birth.  Yes. 

MARK: [inaudible] they don't know what it is, but they see books, they see things happen. 

FRANCES MARY D'ANDREA: Yes. 

MARK: And when do you want children get exposed to Braille… 

FRANCES MARY D'ANDREA: Right. 



MARK: …versus -- and that maybe… 

FRANCES MARY D'ANDREA: Yes. 

MARK: …at age three, who knows? 

FRANCES MARY D'ANDREA: Exactly.  So that whole exposure to your literacy medium is -- even if, you 

know, as you said Mark, even if they're not reading it per se, they're exposed to it.  Exactly right.  And for 

kids who are Braille readers -- I paid him to say that because, you know, that's the next slide.  It's really 

true that it maybe quite a while before they see and experience Braille and understand that it has 

meaning.  Other challenges for our Braille readers is that a lot of these early books are very picture 

dependent and we'll -- I'll show you something later on that will help put that into perspective but we've all 

had experiences with just really fantastic books that maybe sold or, you know, they maybe wordless for 

that matter.  The frog and toad books for example and some of those, they're great books but they have 

no words in them.  So have -- finding meaningful books of that are picture dependent is sometimes a 

problem.  How do we make those real for Braille readers?  The ergonomics thing, I'm thinking about for 

our Braille readers for our -- especially for the little ones and especially for little ones who maybe haven't 

had as much -- they don't have as much maybe hand strength and trunk strength and arm strength and 

everything and just making sure that they're in a comfortable spot, that they're in a place where they can 

maintain reading because we know -- and some of our kids maybe who have low tone, that they're 

focusing so much on being stable and not falling over and yet, where -- they're also -- still trying to 

coordinate all of that for our little guys, making sure that they're comfortable.  We do know monitoring the 

introduction of contractions and shirt form words which is a code issue.  But we'll talk about that more 

tomorrow so we're going to leave that aside for now.  But also, making sure that our kids can get enough 

practice and enough exposure, enough experience with braille to become proficient.  And that's what 

we're going to talk about a lot tomorrow afternoon and the next day.  Our kids with the vision too, you 

know, some of the things we have to keep in mind about -- first of all, getting a clinical low vision 

evaluation and if they are prescribe optical devices that they need to learn how to use them.  And there 

are some models in other states like the Project PAVE in Tennessee, Providing Access to the Visual 

Environment where they're giving optical devices to preschoolers.  And so there are some really neat 

models of giving optical devices to really young kids.  Also thinking about comfort and fatigue and being 

able to stay on task, that whole assumption about an incidental learning.  A lot of times with our low vision 

kids in our -- in our early intervention programs or preschools and then as they get into school, we 

assume that since that they have some vision, that they've picked up all of the incidental stuff and 

sometimes, they haven't.  So -- I remember Sandy Louise telling me at a presentation she did with the -- 

Sandy Louise is at Florida State and they had done a project -- a low vision project in Florida.  And the 

example she gave -- they did all these observation with preschoolers about, you know, low vision and 

optical devices and everything.  So one of the example she gave is for example, a child making a 

sandwich.  And he knew, you know, where the bread was kept, where the knife was kept in the drawer, 



where the peanut butter was in the cabinet and got all that out in the plate but couldn't figure how to get 

the bread open because that little, tiny motion of opening the twist tie was the part that was missing, was 

the part that he had not observed.  So, you know, then you have kids ripping the bag open, right?  

Because that's an efficient solution to that problem, because the assumption, was -- oh, he knows how to 

open the bread but, you know, it was such a small movement that he hadn't observed that.  So that was 

this little missing piece.  And I think we do that a lot with kids with low vision, is that we assume because 

they, "saw" something that they've gotten the whole picture.  And then, you know, I'm always afraid that 

those kids are going to fall through the -- through the cracks for that -- for that reason.  For kids with low 

vision as well, there are specific things that have to do with print reading.  And again, we're going to talk 

mostly about braille at this workshop but Debbie, the other Debbie, the first Debbie had said, "Make sure 

you talk a little bit about dual media reader.  So we're going to be talking about those tomorrow and I 

really want to hear your ideas about that.  But as far as [inaudible], we're thinking about the sharpness or 

the clarity of the vision, visual span, does the student have a very small window of vision where the child 

is able to visually track if they have a scotomas, blind spots and where that is, if it's on the right which is in 

the way of where their eyes are moving or if it's, you know, in what quadrant and then, all those 

environmental factors.  And then the other thing, of course, is students who have multiple disabilities.  

And I think, you know, for a long time, we consider those kids not even to be candidates for literacy 

learning and I think that is changing a little bit and I'd love to hear more of your stories about that as we 

go through the next couple of days.  But there was this sort of idea that I'll talk about more in a minute 

about this readiness idea.  And so those were kids who were often -- who needed more exposure to 

reading and writing braille and print but who we tend to give less because we think that they're not 

capable of it, do you know what I mean?  So we know some of our kids have physical and cognitive 

disabilities. We're thinking about ways to make literacy meaningful for them.  But there is a lot of new 

thinking and those are the books I did not bring.  I brought a big chunk of my library.  It's over on the table.  

It's actually a small chunk of my library, to be honest.  But it's what I could fit in a -- in the couple of 

suitcases.  But I forgot to bring this -- a couple of really nice books that I have, that are related to kids with 

additional disabilities especially cognitive disabilities.  But some of you maybe aware of the work that 

Diane Wormsley was -- has been doing with her I-M-ABLE projects.  I'm looking to see if people are 

nodding or nodding off.  Diane Wormsley would had been at PCO which is now Salus in the Philadelphia 

area has developed a project that I-M-ABLE, the Individualized Meaning-centered Approach to Braille 

Literacy E, elephant, eggs. 

DIANA: Experiences. 

FRANCES MARY D'ANDREA: …Experiences -- I'm sorry, Diana.  I can't remember what the E stands for 

-- empowerment?  Anyway, and she's done some really interesting work with this approach.  And she'd 

be a great person to have at the low incidence workshop next year because she's got some really 

interesting data.  Huh? 



AUDIENCE MEMBER: What -- well, we could try.  She wasn't able to call. 

FRANCES MARY D'ANDREA: Yeah.  She's in Thailand right now. 

AUDIENCE MEMBER: That means, she's not able. 

FRANCES MARY D'ANDREA: Yes.  Yeah. 

AUDIENCE MEMBER: Not able. 

FRANCES MARY D'ANDREA: But I am able.  Yes.  But anyway -- and there's a book that -- that's 

available from AFB Press called Braille Literacy: A functional Approach.  And she's now calling that 

Functional Approach: I-M-ABLE.  The reason I bring that up is that, there's some new thinking about 

making literacy more available.  Making braille and print more available to kids rather withholding literacy 

which leads to, kind of, my next -- my next thought here.  Okay.  I just want to see where we're going.  Ah, 

good.  All right.  For a long time, and those of you who've heard me speak before, have probably heard 

me say -- because this is one of the points that is on the bingo card or the drinking game, because when I 

started teaching there was this whole idea in -- it was a Special Ed, sort of, idea about readiness.  Do you 

know what I mean by that, when I say, a Special Ed idea?  What I mean is that, it was seen as being, you 

know, separate from the way kids learn.  And there was this idea that before children can learn X, they 

have to be able to do A, B and C.  And so I remember that there was this idea that -- of readiness, that 

kids had to be ready to learn to read, they had to be ready.  And, you know, at some point, I mean -- I 

understand what people mean when they say that and I understand there's almost a shorthand for what 

we're saying the kids are getting themselves organized, that they have the, you know, physical strength, 

they're mentally healthy, they're able to stay alert.  I understand all that.  But this was beyond that.  This 

was this idea that braille was going to be so hard that before they could learn braille, they had to be able 

to, I don't know, string beads or put pegs in a pegboard or, I don't know, zip up a zipper, do you know 

what I mean?  And there was this -- and, you know, actually, this is was not just a Special Ed idea, I take 

that back.  Because I remember reading in some book from the 30s that said, children can't read until 

they're six.  It's like, you know, on midnight, on their sixth birthday, they, ping, they wake up and all of a 

sudden, they're able to read or something.  It was like this idea of that kids had to be ready.  So there was 

this focus on skills as being preparation for reading and that -- but beyond that it was stretched to the 

point that, well, until the kids have those skills, we can't even start reading.  So there's sort of like this 

boundary, this invisible line on the ground that kids had to be able to leap over to -- before they were 

ready to read.  And that's a -- that's a much older model because what we see now is this idea more of 

emergent literacy and that's why your hear this -- and I had to just keep reminding folks that our kids are 

like on a continuum and we're all kind of on a continuum as we're learning new things.  So this idea of 

emergent literacy is more of a developmental model and it emphasizes this continuity between preschool.  

So when Mark was saying the thing about that children who are print readers are exposed to print from 

infancy, that's when literacy starts.  And literacy starts, since we already talked about the fact that it's so 



based on what we know about the world, that literacy starts at birth as we're learning about the world and 

how it works.  So it's kind of a false divide when we talk about readiness as oppose to emergent.  

Although, as I said, I understand what people mean when they're saying -- when I talk about readiness, 

as long as we are not the gatekeepers of braille, that's my point.  Is that our students are the ones who 

need more and more direct and explicit exposure to reading and writing and that we can't be saying, "Oh, 

they're not ready to touch the braille or to see the braille or to talk about braille because the kids string 

beads."  I just made that one up.  But you -- do you know what I mean?  It's not a helpful idea.  So 

instead, we know that kids are developing concepts from infancy well before they have actual formal 

instruction and that early intervention time that -- those early years are so important because they're 

learning about reading and writing and language and they're developing from their experiences and their 

social interactions and that helps them develop ideas about reading and the environments that support it.  

Does that make sense?  So next time you catch yourself and, you know, you might say, "Oh, about 

readiness or reading readiness or pre-braille --" understand that you're using a shortcut in your mind to 

say the emergent literacy experiences that children have to have before we do formal instruction but it -- 

do you know what I mean, that's why pre-braille, I think, it -- two syllables is less shorter but what you 

mean, is that kind of continuum, does that make sense from -- okay.  I feel that so strongly, I -- so many 

times, I think we were -- again, we become the gate keepers of, you know, "Who goes there?"  You know, 

"You're not allowed to touch the dots until I let you into the magic kingdom of dots."  And that's not what 

we want.  We want kids to be in the magic kingdom of dots from -- did you know there was a magic 

kingdom of dots?  Yes, you did.  Okay.  So the key ideas to kind of sum up this whole setting-the-stage 

piece; literacy begins at birth, it's a lifelong process, it's -- you know, every time I get a new health form or 

insurance papers or tax thing, I think to myself, literacy is a lifelong process because, you know, there's 

always stuff you're going to -- all of these.  So it's a new vocabulary you're going to learn, and new 

context to learn things in.  And because your life is -- you learn as you go, you're bringing more meaning 

to what you bring.  I'll tell you a quick story about that I think is so fantastic.  One of the books that I 

brought that I'll talk about in the next couple of days, is a book by Kylene Beers called "When Kids Can't 

Read: What Teachers Can Do."  And I got to hear her speak at a conference.  And she told this great 

story about how her daughter had to read, To Kill a Mocking Bird in 8th grade and she read the book and 

she liked it.  And then when she went into the high school, she -- it was a different, you know, different 

school and they ended up having to read the book and she read it again and she still really liked it and 

then they moved.  And in her new high school, you know, I heard junior or senior year, she had to read 

the book again and as Kylene Beers was saying her daughter is very, you know, compliant, she read the 

book again but that third time, she was -- she came to her mom and she was crying and she just had, 

"Oh, this book is -- it's so wonderful but it's so sad."  She said, "I think they've changed the book since the 

last time I read it."  And Kylene Beers said, "I said to my daughter, 'No.  That wasn't the book that 

changed.  It was you that changed.  And that, you now know more about the times that that book was 

written and the experiences that people had and the tumultuous events of that time period that you are 



bringing more to the book and therefore getting more out of it.'"  And I don't know if any of you have ever 

like reread a book that you've read earlier in your life and the second time, thought, you know, you either 

didn't like it or maybe you liked more but you got more out of it.  And it's that -- that same kind of thing is 

that as we continue to learn, we continue to bring more things to the experience.  Reading a book about 

children, before you have kids and after you have kids is a different experience.  Reading a book about, 

you know, getting older -- because we're meaningful as you get older.  So literacy is also tied to language 

development and concept development and that literacy is a lot of fun.  Okay.  We're going to do a couple 

more and then we'll take a break.  Yeah.  So where to start, where do we start to make our kids have that 

really great experiences with reading and with braille or print or both.  And so as we've said, we already 

know the kids have to have this direct concrete experiences, they often don't learn just from watching.  So 

we know that our kids need lots of a rich variety of experiences that we're describing from beginning to 

end and that they're learning by doing.  We don't want our kids to be passive learners, we want them to 

be active.  And they learn a lot through play.  And where to start really is with concept development.  And 

I'm sure preaching to the choir because I'll bet you all -- this is -- how many of you would say this is like a 

huge amount of what you do all day, raise your hands?  Oh, you're not raising your hands, you're all 

nodding.  Okay.  That's fine.  I'll take nodding.  It's a huge amount, isn't it?  Because if we don't 

understand the world, we're not going to be able to understand what we read and if we're thinking about 

reading comprehension or -- and reading instructions as we're -- as -- what's the focus of this particular 

workshop these days.  Reading isn't just calling out the words, because look at the passage that we did 

about the bridge game, right?  I was able to pronounce all those words correctly, they weren't difficult 

words, west and east and south and club, but unless you have some concept of what's going on, you've 

built some schema about what things are going on, you're not going to be able to understand it.  So that 

means kids have to learn things about body concepts.  What are some body concepts that kids need to 

learn? 

AUDIENCE MEMBER: Parts? 

FRANCES MARY D'ANDREA: Parts of their body, yup. 

AUDIENCE MEMBER: Front and back. 

FRANCES MARY D'ANDREA: Front and back. 

AUDIENCE MEMBER: Over and under. 

FRANCES MARY D'ANDREA: Over and under, right.  My head is over my feet most of the time.  And if 

it's not, how can I make my feet go over my head?  I mean, it's that problem solving kind of thing, right?  I 

remember, when I first started teaching, I was teaching preschool at the Utah School for the Blind.  I don't 

know, because, you know, you move to Utah when you're 21 and you don't know what you're doing.  So 

anyway, it was great.  It was great school.  I had a wonderful time.  And we used to do the -- what -- they 

were called new games and stuff.  And they were like problem solving things.  So it would be something 



like, See if there's a way that you can touch only one body part to the floor.  Or how can you touch three 

body parts to the floor.  And the kids would have to think about that and how to do that.  That -- they were 

such fun games to do those kinds of things.  What are the body concepts? 

AUDIENCE MEMBER: Clean and dirty. 

FRANCES MARY D'ANDREA: Clean and dirty, oh, I like that.  Yup.  Yup.  Or how things connect, that 

your hands are part of your arms and there's a wrist in between and then it connects to your forearm and 

your elbow and whatever happens to that. 

AUDIENCE MEMBER: Senses. 

FRANCES MARY D'ANDREA: Yes.  Your senses, right.  Mine then goes on to my upper arm and then 

my shoulder but -- okay.  How about spatial concepts?  What kind of spatial concepts that kids have to 

learn? 

AUDIENCE MEMBER: Directions. 

FRANCES MARY D'ANDREA: Right.  Directions as in -- like what? 

AUDIENCE MEMBER: Left and right. 

FRANCES MARY D'ANDREA: Left and right, okay. 

AUDIENCE MEMBER: Up and down. 

FRANCES MARY D'ANDREA: Up and down, around… 

AUDIENCE MEMBER: Turning around… 

FRANCES MARY D'ANDREA: …turning around… 

AUDIENCE MEMBER: …between… 

FRANCES MARY D'ANDREA: Do you have a lot of kids who have -- who are totally blind or have a 

difficult time make -- turning around completely?  I had -- little ones… 

AUDIENCE MEMBER: Mirroring type of things with two people facing one another. 

FRANCES MARY D'ANDREA: When they're facing one another and their mirroring each other, yup.  

Yeah.  That whole point of view thing is really -- that when somebody says, it's on the right and I mean, 

their right is opposed to my rights, I still can't do that. 

AUDIENCE MEMBER: [inaudible] 

FRANCES MARY D'ANDREA: I still can't do that. 

AUDIENCE MEMBER: Make their body in relationship to… 



AUDIENCE MEMBER: …something. 

FRANCES MARY D'ANDREA: To other things, "I'm next to the table.  The table is to my right," yup. 

AUDIENCE MEMBER: In front of… 

FRANCES MARY D'ANDREA: In front of -- yup. 

AUDIENCE MEMBER: …and back of. 

AUDIENCE MEMBER: I once taught to a -- to exceptional children and I was teaching square dance, I 

said, "Turn and face each other and shake hands."  And they all went like this. 

FRANCES MARY D'ANDREA: Oh, they shook their hands up in the air instead of touching each other 

and shaking up and down. 

AUDIENCE: [inaudible] 

FRANCES MARY D'ANDREA: Yeah, well, you know what… 

AUDIENCE MEMBER: [inaudible] 

FRANCES MARY D'ANDREA: …that is… 

AUDIENCE MEMBER: [inaudible] 

FRANCES MARY D'ANDREA: I love that.  That's really great.  Yeah, shake hands, look, I'm shaking.  

Yes, I'm shaking them in the air. 

AUDIENCE: Yes. 

FRANCES MARY D'ANDREA: Okay.  Yeah.  How about emotional and social concepts?  What are some 

ones that come to your [inaudible]? 

AUDIENCE MEMBER: [inaudible] 

FRANCES MARY D'ANDREA: How about that?  Do you like that?  Sa… 

AUDIENCE MEMBER: [inaudible] 

FRANCES MARY D'ANDREA: Right, all those emotional things, mad, sad, glad.  A friend of mine who -- 

yes. 

AUDIENCE MEMBER: [inaudible] 

FRANCES MARY D'ANDREA: We always talk about the mad, sad, glad because those are like the three 

emotions the kids always, "Mad -- Was he mad?"  "No, sad, no, I mean, glad."  And again think about that 

in terms of reading comprehension and understanding what, you know, a rueful grin is or once somebody 

sighs.  What that -- what does that mean and all of those kinds of emotional things and the words that are 



related to them.  Time concepts. 

AUDIENCE MEMBER: [inaudible] 

FRANCES MARY D'ANDREA: The Arab's Tract, yup.  What are some time concepts? 

AUDIENCE MEMBER: Night, morning. 

FRANCES MARY D'ANDREA: Morning and afternoon. 

AUDIENCE: [inaudible] 

FRANCES MARY D'ANDREA: Uh-hmm? 

AUDIENCE MEMBER: After a while. 

FRANCES MARY D'ANDREA: After a while.  Yeah, that was my dad's, which meant it could be never. 

AUDIENCE MEMBER: Right.  Okay. 

FRANCES MARY D'ANDREA: Okay.  Yeah. 

AUDIENCE MEMBER: [inaudible] 

FRANCES MARY D'ANDREA: In fact my cousins call him, uncle tomorrow.  "Yeah, we'll do that 

tomorrow" uncle tomorrow.  Yeah? 

AUDIENCE MEMBER: Even though -- even tomorrow… 

FRANCES MARY D'ANDREA: Tomorrow. 

AUDIENCE MEMBER: …and yesterday. 

FRANCES MARY D'ANDREA: Right. 

AUDIENCE MEMBER: [inaudible] blind and the vision is no too bad [inaudible] and trying to explain those 

concepts.  Okay.  Today is… 

FRANCES MARY D'ANDREA: Right, then concept of today is… 

AUDIENCE MEMBER: [inaudible] yeah, doing a calendar.  Today is… 

FRANCES MARY D'ANDREA: And the calendar -- and then tomorrow -- and then tomorrow keeps 

changing. 

AUDIENCE MEMBER: Yeah.  And yesterday was. 

FRANCES MARY D'ANDREA: Yes.  Right. 

AUDIENCE MEMBER: You know, so it's -- and the past and the present and the future. 



FRANCES MARY D'ANDREA: Right, yes. 

AUDIENCE MEMBER: And so… 

FRANCES MARY D'ANDREA: And it's -- and because it keeps changing because it's so, you know, 

what's the word?  Contextual I guess.  Unless you're living in Groundhog Day, right?  Where you live in 

the same day over 10,000 times that, you know, tomorrow doesn't always mean Wednesday.  Tomorrow 

will be Thursday -- and that's, you know, unless like I said you're Bill Murray, "What if there is no 

tomorrow?  There wasn't one today."  Do you remember that line from that movie?  I think about that all 

the time because I think that's such a great way to think about, "Oh, my gosh, those times that how -- how 

abstract they are."  But think about in terms of literacy, too.  What do kids needs to learn about a story 

that has to do with time. 

AUDIENCE MEMBER: Beginning [inaudible] 

FRANCES MARY D'ANDREA: Right, what happens first and then what happens, and then what happens, 

so think of plot and sequencing.  And if you don't have an understanding that morning -- that right now 

from where I'm standing there was morning before me as I drove here and there was an evening ahead of 

me as I collapse in a heap in my hotel room or grey papers. 

AUDIENCE MEMBER: [inaudible] beginning -- the beginning. 

FRANCES MARY D'ANDREA: The beginning, middle and the end.  Right. 

AUDIENCE MEMBER: And happy hour. 

FRANCES MARY D'ANDREA: And happy hour and the drinking game.  I [inaudible] to that.  That's good.  

How about environmental awareness concepts? 

AUDIENCE MEMBER: Temperature. 

FRANCES MARY D'ANDREA: Temperature, oh, that's good.  I hadn't thought about that, yeah, good. 

AUDIENCE MEMBER: Distance. 

FRANCES MARY D'ANDREA: Distance. 

AUDIENCE MEMBER: The weather itself. 

FRANCES MARY D'ANDREA: I'm sorry? 

AUDIENCE MEMBER: Weather. 

FRANCES MARY D'ANDREA: The weather, yup. 

AUDIENCE MEMBER: Cloudy, sunny. 

FRANCES MARY D'ANDREA: Cloudy and sunny.  I'm repeating all this for the… 



AUDIENCE MEMBER: [inaudible] 

FRANCES MARY D'ANDREA: I'm sorry? 

AUDIENCE MEMBER: Partly cloudy. 

FRANCES MARY D'ANDREA: Oh, partly cloudy. 

AUDIENCE MEMBER: [inaudible] 

FRANCES MARY D'ANDREA: Okay.  Partly Cloudy with a Chance of Meatballs, have you ever seen 

that?  That's a great book.  Right.  So all of those environmental things that you understand that, you 

know, a park is different from a playground which is different from an amusement park and how are they 

all the same and how are they all different.  How is the beach like a swamp?  I don't know.  Well, if you 

go, there -- all right.  If you live in Florida, how is teaching of the reading course for -- in -- for Florida State 

this summer?  I guess, they have more swamps down there than there are here.  I don't know.  And then 

movement and gross motor concepts like… 

AUDIENCE MEMBER: Hopping. 

FRANCES MARY D'ANDREA: Hopping, jumping, skipping and how they're all different.  And if characters 

in the book are skipping it might mean something different than if the character in the book is dragging his 

feet, right?  And then all the object characteristics and fine motor kind of concepts.  Go ahead. 

AUDIENCE MEMBER: Just, you know, when it goes in -- maybe narrowing their concept [inaudible] but I 

was, you know I was wondering [inaudible] and, you know, he was in a class where the teacher was 

trying to draw students in, you know, it was a Math problem talking about different types of sneakers, Air 

Jordans versus Converse. 

FRANCES MARY D'ANDREA: Oh, that's great. 

AUDIENCE MEMBER: And, you know, a lot of the kids were engaged because they were able [inaudible] 

FRANCES MARY D'ANDREA: Oh, the social context. 

AUDIENCE MEMBER: They were -- you know, it meant something to them and… 

FRANCES MARY D'ANDREA: Yeah. 

AUDIENCE MEMBER: …they were engaged in this. 

FRANCES MARY D'ANDREA: That's a great example. 

AUDIENCE MEMBER: This kid had no clue. 

FRANCES MARY D'ANDREA: Yes. 

AUDIENCE MEMBER: They never worried about whether he was wearing Air Jordans or Vans or… 



FRANCES MARY D'ANDREA: Oh, my gosh, all those… 

AUDIENCE MEMBER: So, yeah, being… 

FRANCES MARY D'ANDREA: …horrible social middle school things. 

AUDIENCE MEMBER: Yeah, the lesson is -- was less talking because we spent so much time talking… 

FRANCES MARY D'ANDREA: Oh, I got one.  Thank you. 

AUDIENCE MEMBER: …about what they were. 

FRANCES MARY D'ANDREA: Yeah. 

AUDIENCE MEMBER: And what they were and why they were important to some people, you know.  So 

that's… 

FRANCES MARY D'ANDREA: That's great.  All those social concepts -- I had a friend of -- a friend of 

mine who was an O & M instructor spent a lot of time with a student before he went college, showing him 

how to wear his back pack on only one shoulder, for example.  In stead of putting it on the correct way to 

protect his back because that's what all the college kids were doing and understanding that that's how 

people, you know, they sling there back pack.  All of those are social concepts.  And what you're saying 

about, you know… 

AUDIENCE MEMBER: Well, I mean, I know, a lot of that stuff [audible] 

FRANCES MARY D'ANDREA: …the Air Jordans and whatever… 

AUDIENCE MEMBER: …came from advertising and what, you know, where, you know, you didn't watch -

- did not watch TV, was not [inaudible] 

FRANCES MARY D'ANDREA: Uh-hmm. 

AUDIENCE MEMBER: …with the kind of information that comes -- kind of comes up with this.  It was very 

important to the rest of the class and it engaged the class because, you know, it was better than talking 

about something that they were not -- they had no interest in. 

FRANCES MARY D'ANDREA: Right.  That's right. 

AUDIENCE MEMBER: In this particular case he had no interest or experience with. 

FRANCES MARY D'ANDREA: Right, so -- and understanding why those things are, you know, important.  

Why having an iPhone might mean something different than having a Samsung Galaxy and -- which is 

what my nephew talks about all the time.  Yes, that's a -- that's a really great point.  So all of this concepts 

or where we really need to start because as, you know, they're not only important for O & M and for 

independence and independent travel, and independent living but also for understanding the world, how 

the world works so that you can bring that to the reading process because as what you said, that's what 



we bring to our -- to our reading, is we bring what we know about the world.  So did I go in the wrong 

direction? 

AUDIENCE MEMBER: No. 

FRANCES MARY D'ANDREA: Oh, good, okay.  I have been known to do that.  So what kids know about 

the world from their experiences of interacting, means that we need to provide that broad range of 

experiences, point out familiar and unfamiliar things and how they connect.  When I said earlier about 

what's the difference between going to a park or a playground or an amusement park.  How would they all 

the same?  There all what? 

AUDIENCE MEMBER: Fun. 

FRANCES MARY D'ANDREA: Fun, right, and they're all… 

AUDIENCE MEMBER: Outside. 

FRANCES MARY D'ANDREA: Outside usually, I guess, there some inside ones.  How are they all 

different? 

AUDIENCE MEMBER: Size. 

FRANCES MARY D'ANDREA: Size. 

AUDIENCE MEMBER: Rides. 

FRANCES MARY D'ANDREA: Rides.  Some of them have rides and some of them don't.  A park, very 

often, won't have rides whereas a playground or amusement park does.  How else -- how else are they 

different? 

AUDIENCE: Cost. 

FRANCES MARY D'ANDREA: Cost.  Yes, some are free and some are not.  So you see how you can 

expand what the child's understanding of the world is by showing how these new experiences relate to 

familiar one.  Even things about, you know, kids might experience the car as only being the back seat of -

- or the passenger side.  How was the car different when you sit in the front seat on the left in this 

country?  Right?  Do your students know there's a steering wheel and there are pedals on the floor and 

what they do and what people have to do.  And then if you have a car then how is two-door car different 

from a four-door car?  How was a car different from a van?  How was a van different from a school bus?  

How's a school bus different from a fire truck?  They're all similar because they're all what? 

AUDIENCE: Vehicles. 

FRANCES MARY D'ANDREA: Vehicles.  They're all transportation but they're different as far as features 

and size and lots of other things.  So giving kids a chance to explore and giving them those concepts of 

how things are alike and different and how they are -- from their direct experiences that they can start 



pulling out and telling you those things as well.  It also helps kids anticipate what might be expected in 

various surroundings, which is important for some our kids who don't like making transitions or they have 

-- they're fearful or they're -- for whatever reason have difficulty maybe varying from routines.  Have you 

all had kids like that?  So sometimes if they understand how something is the same as something but 

how it's different, it can help them anticipate what might be different and how -- what to expect and how to 

act in some of those things.  You will act differently probably in a playground, than you might in the 

grocery store, than you might in the church, than you might in assembly.  They're all places where there 

are a lot people so -- but your behavior, the expectations are really different.  The other thing is starting 

with real objects, moving to representations of those objects and then encouraging kids and families for 

allowing that act of exploration and making a mess.  I'm a big advocate for making a mess, much to my 

husband's chagrin.  He came in my office the other day, my office as in the room in the back where I sit in 

my pajamas and he said, "Where's that table in here?"  I'm like, "Yeah, it's in there, somewhere.  It's 

holding up my mess."  But for our kids, of course, encouraging them -- and some of our kids are very 

selective about what they will touch.  So trying to build on that and give some lots of reinforcement for 

touching things maybe using the back of the hands first, maybe having their hand on top of your hand or 

under your hands so they're not coming in contact with the gooey or hard or scratchy or whatever it is that 

they don't like but trying to encourage kids to make a mess and also to clean up that mess.  Okay.  Which 

means that we are also have to focus a lot on language development when we're talking about reading.  

Yes? 

MARK: I wanted to [inaudible], yeah, any time we talk about this and we talk about what young [inaudible] 

blind children [inaudible] 

FRANCES MARY D'ANDREA: Uh-hmm. 

MARK: I am constantly amazed that they get the stuff.  There's too much to miss.  There's too -- we can't 

do it all and yet… 

FRANCES MARY D'ANDREA: Right. 

MARK: …when you look at some of our kids they've got all this.  It's truly amazing. 

FRANCES MARY D'ANDREA: Yes, it is amazing.  Mark's point was that it is amazing how much of our 

kids are absorbing from their environment, how much they are learning.  It--it is really great.  And I think 

there's… 

MARK: They can always pick up gaps and things. 

FRANCES MARY D'ANDREA: Yes. 

MARK: You know,  what I… 

FRANCES MARY D'ANDREA: Right, they're… 



MARK: From being, I guess, I'm fresh from being with the kids from the Summer Academy, you know, 

and how -- those are really pretty bright kids. 

FRANCES MARY D'ANDREA: Yeah. 

AUDIENCE MEMBER: [inaudible] I thought [inaudible] what they do there but their skills were, for the 

most part, amazing. 

FRANCES MARY D'ANDREA: Good. 

MARK: And, you know, a lot goes to the teachers but it's just my amazing that they [inaudible] 

FRANCES MARY D'ANDREA: Yes, yeah, it is amazing that -- Mark was saying with the -- at the Summer 

Academy there's some very accomplished bright kids.  I was on the advisory committee for the National 

Braille Challenge and -- are you all familiar with the Braille Challenge? 

AUDIENCE: [inaudible] 

FRANCES MARY D'ANDREA: Okay.  The Braille Challenge comes from the -- well, it's sponsored by the 

Braille Institute of America which is in Los Angeles and they have other sites within California.  They 

started a number of years ago something called the National Braille Challenge which is sort of like a 

National Spelling Bee kind of thing.  And it's for kids who are braille readers and there's five different 

division or levels.  There's an apprentice level which is I think first or second grade and then there's 

freshman, sophomore, junior varsity and varsity.  So it goes all the way from first grade through high 

school.  And there are little events that they have to do and what events they compete in depends, to 

some extent, on what level they are but it usually reading and reading comprehension and there's a 

spelling.  I think the older kids have to do like a map thing to writing from dictation.  So there are these 

little events -- academic events to participate.  The teacher of the visually impaired can get a kit from 

Braille Institute.  But a lot of places now are doing regional events.  Was there one -- there -- was there 

one in Pennsylvania somewhere? 

AUDIENCE MEMBER: There used to be one in Toms River but -- my student he, was a finalist 

FRANCES MARY D'ANDREA: Oh, great. 

AUDIENCE MEMBER: There is going to be the one in Toms River this year.  I got the packet and then I 

was the proctor but that's -- I don't know [inaudible] 

FRANCES MARY D'ANDREA: If there's still an event anymore? 

AUDIENCE MEMBER: [inaudible] 

FRANCES MARY D'ANDREA: Have there been one in Overbrook? 

AUDIENCE MEMBER: Closest to Pennsylvania or at least where we are [inaudible] it was Toms River. 



FRANCES MARY D'ANDREA: Toms River was where? 

AUDIENCE MEMBER: New Jersey [inaudible] 

FRANCES MARY D'ANDREA: And New Jersey was the closest one.  Okay. 

AUDIENCE MEMBER: [inaudible] 

FRANCES MARY D'ANDREA: I think -- I think PaTTAN and PaTTAN together should combine and we 

should -- we should have a Braille Challenge in Pennsylvania again.  I think -- the-- a regional event. 

AUDIENCE MEMBER: Yeah. 

FRANCES MARY D'ANDREA: Because I know there was one in West Virginia -- the West Virginia 

School and there's Toms River in New Jersey and, oh, there's some in states.  The reason I bring that up 

is that the finalist -- the 60 finalists -- the 12 kids from each of the five divisions around the country and 

Canada get to go to national events in Los Angeles in June.  And talking about accomplished Mark, some 

of these kids are just amazingly accomplished young people.  And it's really great to see that, "Well, you 

know, I was hoping I wasn't going miss this event because I have an internship, you know, in MIT this 

summer."  And you know, so how do we kind of -- we want our kids to get there as much as possible.  

And even if they don't get to MIT in the summer we want them to be able to enjoy reading and become as 

accomplished as they can and as literate as possible.  So along with the concepts we also want to 

develop language so that our kids are demonstrating increase listening and speaking vocabularies.  So 

they understand as well as express.  That they're using this new vocabulary, as they're talking they're 

soaking up this new words and using them appropriately or not appropriately.  A friend of mine who has a 

four year old said, that -- as they were leaving the store the other day he turned around and said, "So long 

suckers."  I got to love four-year-olds.  And she of course was horrified but amused at the same time -- 

but he used it in an appropriate -- maybe.  Using language for variety of purposes, that their sentences 

start getting longer, more complex, more -- and closer to, you know, the final versions of -- at first they're, 

you know, where they're mixing words up and things that they're becoming more complex sentences.  

Sort of like that one that I just said except with fewer ums and hesitations.  That students are starting to 

tell simple personal narrative, that they're asking questions and then they're beginning to tell stories with 

the sequence and experimenting with language.  I'm not sure if I brought that book with me.  I have -- that 

was from a research study that was done by Morrow, Tracey, Basho and Del Nero.  And then we're 

starting to -- circling this back to specifics about books and text, that when kids start learning about books 

and text from these experiences with books, is knowing that letters make words, words have spaces 

between them.  And so when they're feeling that braille book on your -- on your lap that each of those 

symbols, when there's a little block of symbols or just space between them they understand written words 

have meaning.  They understand, again, that -- when we're talking about special concepts we read from 

left to right and top to bottom of the page.  There's a front and back of the book.  They start understanding 

-- there's a difference between the text, the braille or print and the picture or tactile graphic that's on that 



page, that those are not the same thing.  And they start demonstrating an interest in books, listening to 

and talking about books, wanting to be read to.  They' start pretending to read and they start 

understanding that we read from meaning and to get information.  So adults can do that by reading to 

children and rereading and rereading and rereading.  You all remember the Calvin and Hobbes thing 

about his favorite book, was something like Hamster Huey and the Gooey Kablooie and his father kept 

trying to say, "Don't you want a different book tonight?"  "No, I want to hear Hamster Huey and the Gooey 

Kablooie."  That kid will have these favorite books that they want reading.  That you start responding 

positively to the child attempts to read.  You provide a safe environment for risk taking which we'll talk 

about more on a next couple of days.  And that we expect kids to succeed at reading rather than failing. 

AUDIENCE MEMBER: So why don't… 

FRANCES MARY D'ANDREA: Its 3:00, why don't we take maybe like a 15 minutes break and when we 

come back we'll talk more about kids and books.  Okay? 


