
MARY PETRINA: Good morning, everybody.  Thank you so much for coming to the session this morning.  

Do we have to say our session number for everybody?  Okay.  We don't have a code either.  Is 

somebody here going to give them a code? 

AUDIENCE MEMBER: After the end. 

MARY PETRINA: Okay. 

AUDIENCE MEMBER: I'll give them that. 

MARY PETRINA: You'll get that?  Okay.  Thanks.  Okay.  My name is Mary Petrina and I'm with the 

Westmoreland Intermediate Unit #7 and I am a job coach mentor with the Work Discovery Program.  

When I came yesterday morning, my first session, the person that got up to speak introduced herself and 

mentioned that she had her PhD and I got a little bit nervous about that because I thought, "Well, I don't 

have PhD and I hope that's not going to, you know, be a problem when I get up and start talking about all 

that."  I thought, "Well, wait a minute.  I don't have a master's degree either," and I'm getting a little more 

nervous and then I thought, "That's not even the worst part, is I don't have a bachelors degree in special 

education."  But I do have a lot experience with working with people who have barriers to employment.  

So hopefully, whatever I have to say doesn't matter what my degrees are.  I definitely think I've got a lot of 

knowledge up here, because since 1995 I have been doing job development, career counseling, 

employment specialist, the names have changed, but basically it's always the same thing.  I have been 

working with -- my first stint was eight years of working with older adults.  I work with people 55 and older 

who had -- their barrier to employment was a lack of job experience on top of the fact that they were over 

55 and found that to be challenging.  And then I worked two years with Goodwill Industries, that was a 

Job Retention, Advancement, and Rapid Reemployment program and that was just for people who -- 

different things in life caused them to have barriers to employment.  They might have had to drop out of 

high school, never were able to get a GED, wanted to go back to college, but just different things 

happened in their life.  So I was a job developer for two years with that.  And then back in 2006, I had an 

opportunity to start working with the Work Discovery Program and I've been there ever since and that's a 

whole other set of barriers that you're all familiar with.  But one of the things that I noticed is there's a 

common thread among all of those and that is it doesn't matter if you have a barrier to employment, 

because if you want to find a job and get a job, you can.  But if you don't, it's not going to happen.  So one 

of the things that I've definitely learned over the last eight years or so working with these students is they 

don't care what their disability is or what their special need is.  If they really want to get a job, I know that 

they have it, you know, in their minds that that's not a problem.  They're going to.  And then I have a lot of 

other kids that are just kind of like, "Yeah.  I'm just kind of going with the flow.  This is what my transition 

teacher thinks I should do.  This is what my mom and dad want me to do and this is what my job coach 

wants me to do."  So I kind of do, you know, have that group too, but I'm never concerned that the ones 

that I'm working with, that really, really want to have a job someday will eventually meet that goal.  So 



anyway, I'm going to stop talking and hand it over to my co-worker over here, so she can introduce 

herself and then I'm going to talk to you more about the Work Discovery Program. 

MINDY MCMAHEN: Good morning, everybody.  Is everybody -- can hear okay without the mic?  Okay.  

I've been in education for 10 years, so I have the teacher voice so I've been told.  So my name is Mindy 

McMahen.  I -- like I said, I've been teaching for 10 years.  I am at the IU for the last seven years now.  I 

started there teaching Science and the Life Skills classroom for two years. 

MARY PETRINA: Again, this is about the Work Discovery Program which is a transition program through 

Westmoreland Intermediate Unit.  What is Work Discovery?  It's got three components really, students, 

job coaches, and training sites and we're all working towards the common goal, employment training 

before graduation.  How do we accomplish that goal?  Basically I start out with the students kind of like 

what I'm doing today.  I like to present them with the idea of the program, get them familiar with the 

possibility that once they turn 16, that there's an opportunity for them to get job skills training over the next 

two, three, four, sometimes I have them five and six years.  What I find at these presentations to be better 

or the best part about these presentations is I let the students that are currently in the program get up and 

do a test and, well, for me and say what they like about the program.  I actually encourage them to tell the 

students some things they don't like.  It's only fair that they're allowed to give a full, you know, what their 

feeling is about the program.  But I like to present it that way first so that the students don't feel as though 

this is just like, "Okay.  I'm 16.  Now I have to do this."  Just like, "I have to do four years of Math or 

something," because this is a program that is really an option.  The kids can do this.  They can do the vo-

tech program.  They can just opt to not do anything at all.  So it is presented to the students like 

something that, "Hey, you're a part of this.  Is this something that you want to do?"  Once I have the 

presentation, I then like to meet with each student one at a time, face-to-face, and just get to know them a 

little bit, just a real comfortable sit down situation where I find out the basics.  I want to know where they 

live, how many sisters or brothers do they have, do they have any special hobbies, do they have any 

special talents.  Try to get them real comfortable with me.  I'm not in a classroom.  I'm never going to see 

me as like a school teacher.  They're going to definitely see me more like an employer.  So it's kind of like, 

you know, like a job interview.  So I get to kind of get them to know me a little bit, get to know them and 

then we start talking about their employment goals.  Most of the kids that I meet with, since they are about 

16 or 17, typically they don't really have any employment goals.  A lot of them will say, "I want to work at 

GameStop," you know, and stuff like that or maybe be a cashier at Walmart, but that's okay because 

that's something to start with.  It's better than when they say, "I don't know."  That's a little bit tougher.  But 

when they have something to start with, that does help me a lot.  From that meeting, I do an assessment 

basically to figure out for myself and for the job coaches that I have in my staff where we're going to place 

them if we're going to place them.  I have a few occasions where I've had some students that I don't feel 

they're ready for -- to get out there in the community and start working.  But for the most part, pretty much 

I'd say 99% of the students that I meet get placed into the Work Discovery Program.  So the assessment 

that I do, it's nothing real scientific.  It's not a tool that I found online.  It's just real basic.  Tell me about 



yourself and what do you see doing next year, what sounds exciting to you?  And then that's pretty much 

it.  There's a whole bunch of documentation obviously, so I send that home with the kids and sometimes 

two and three times before I get it back, but of course the parents have to be a part of this process too.  

So we have a stack of intake forms that we send home with the kids and they have to give me -- mostly 

the main thing is emergency contact information because I'm out there in the community with them, just 

me and eight students, and so I need to have stuff like that, emergency contact information, just basic 

permission from parents for them to come into the program.  Once that all comes back, then I can place 

them into our training sites.  With the Work Discovery Program, we have two types of training sites.  We 

have what we call the enclave program that is just set inside of our school, Clairview School.  These -- 

this is usually about six to eight students.  I don't like this term, but I use it all the time and I'll say they 

tend to be our low-functioning students that I just don't feel, for whatever reason; they're just ready to go 

out into the community yet.  They're just probably maybe something that they said or something that I got 

through a teacher or parent that at this point in time it would be better to have them stay inside the school.  

When they're in the school though, they're getting what I feel is real job coaching and real work 

experience.  They're getting the same type of soft skills training that the kids are getting when they're 

going out to our community-based sites.  It's just maybe in a little bit more safer environment where 

they're more comfortable.  And truthfully, sometimes I also need to know that if one of them has an issue 

where I need backup, I have that person to come and help me, deal with maybe an emotional outburst.  

But more of our students -- excuse me.  I have a little over a hundred students in the program.  Probably 

80 of them go to community sites.  They're just what it says on the screen; students able to work out of 

school with minimal supervision.  And our ratio tends to be usually one adult, one job coach, to eight 

students.  I do have a couple of training sites that have asked us to keep that number down.  And if it was 

up to me, I would never have more than four, but we have a tendency to bring typically like seven or eight 

students at a time.  Now here are a few examples of where we go to, we are at J.C. Penney.  

Westmoreland Intermediate Unit, who's my employer, allows us to have students coming in and working 

in our early intervention program.  So they're getting like training with the youngsters and sort of like 

teacher's assistant training.  We go to the Ramada Hotel.  We're there a couple days a week working with 

the housekeeping department and also the banquet area.  We go to the Humane Society of 

Westmoreland County which is obviously a non-profit agency working with the animals. We go to 

Christian Layman Thrift Store, kind of like a Goodwill, just all the things there are donated items.  So the 

kids work in the -- mainly the warehouse area where things are dropped off.  And just this year, we 

opened Excela Health and we go to three hospital -- or sorry, two hospitals, Latrobe Hospital and 

Westmoreland Hospital, and then we also are allowed to go -- it's offsite from the hospital, but we go to 

Excela Administrative Offices to do clerical work.  In addition to those sites, we also have students 

traveling to, we call it Wow Outlet, it's kind of like a -- I'm trying to think.  It's got -- it's just that store that 

has everything, just crazy stuff and it's a fun place for the kids to go.  We go to a public library.  We go to 

Bishop Connare Conference Center where they have conferences and things like this and the students 



are learning to work in a conference center.  We go to Pressley Ridge Administration Offices and Roses 

Department Store.  But just this week, before I left for the conference, I found out that in the fall we're 

going to go to Petco.  We're going to go to a nursing home, St. Ann Nursing Home and then the last one 

is Westmoreland Casemanagement.  We're going to be going to the offices to work there.  Okay.  So 

what happens once our students get placed at a training site?  Students start out by just -- I think how all 

of us when we get hired for a job, we have to find out, okay, what are our expectations?  We all have to 

know how we're supposed to dress, what's expected of us on the first day, what we need to do.  So we do 

an orientation where we let them know that the -- they have to wear a certain type of uniform.  I did try to 

pass these out beforehand.  Some of you didn't get one, I have more, but the front cover even shows one 

of our young men.  This is the typical uniform.  We want them in their Work Discovery t-shirt.  We want 

them in blue jeans or khakis and then sneakers.  When I first started, we didn't have a uniform shirt and I 

didn't like it, number one, we didn't look professional and number two, when you have eight students and 

you're at J.C. Penney and there's one in the sporting good area and somebody else is in lady's lingerie, 

you want to be able to see them really fast so you can get them.  So I do like the fact that we all kind of 

look like we belong there and that I can find them real quickly.  We also talk to the students about 

hygiene.  I have a lot of students that that is not an issue.  Thank goodness.  But I do have a lot of kids 

that I have to have conversations with about their grooming habits.  We talk -- and I'd get very, very 

personal with them and -- because I don't feel as though any employer is going to offer them a position if 

there's odor issue, certainly if they have too much facial hair.  Something that started just the last year or 

two is I'm getting a lot of kids now with piercings and tattoos.  It's too late.  I can't do anything about it.  

But if they do talk to me about getting those beforehand, I'll always say, "Sure.  Go for it, as long as it's 

hidden under your clothes somewhere."  So I try to encourage them to watch how much they do with the 

tattoos and the piercings.  If they come into the program and they aren't following, you know, not having 

the t-shirt, not wearing the correct clothing, not having the right hygiene being addressed, we don't let 

them go to work that day.  There are times that it's not their fault.  So what I do in that case is we do 

deduct 15 minutes pay from them.  All of our students get a stipend while they are participating in the 

program.  They get $5 an hour.  So 15 minutes isn't too much, but it's pretty bad if it happens daily.  So it 

does seem to cut back on them -- that being an issue -- a continuing issue.  And then of course a big one 

for me is just being respectful to their job coach and any adult that's involved with their training situation.  

At most of our sites, we have a designated employee from a site that, you know, will give us jobs for that 

day or just someone that we can go to for basic question and answers and so I want the students to treat 

those workers, those employees, all of them respectfully, but that one in particular person, I say to them a 

lot of times, "Consider them your other job coach.  They're just -- they know what they're doing.  They 

know what they're talking about.  They -- so you need to speak to them the same way you would speak to 

me."  So all of these rules are to abided by and no matter what the student's special need may be, I don't 

make any special considerations.  Those are the ones -- I have students that, you know, I have some that 

can do trigonometry and I have some that can't tie their shoe and I have everything in between.  So I can 



deal with all their different abilities at the job site, but these are the ones that I don't have any, you know, 

problem with saying, "No, you didn't have your t-shirt.  You don't have good odor today.  You don't -- you 

didn't wash your face.  You didn't brush your teeth."  That doesn't matter to me.  Those are the things that 

I absolutely insist upon when they go to their jobs.  So what are the students learning once they get 

placed into the program?  Basically, in the very beginning, I'm really just focusing on the soft skills.  A lot 

of the kids that I have, I have them for six years.  So I'm not really worried about the first year that I have 

them mastering any real skills.  It's not unheard of to have a student in my first year actually go out and 

get a job, but it's not typical.  So I'm just really kind of focusing in that first year that I have them on soft 

skills.  So what is our definition of soft skills?  I think of soft skills as the same skills that you use in your 

job.  I want them to be able to smile at people.  I want them to make eye contact wherever we go.  They 

have to use appropriate language.  I wish I could say that every student I have does all of those things, 

but probably 10% of them, you know, language is an issue.  Every single day, I have to remind them not 

to use foul language.  I have to remind them not to belch.  I have to remind them not to belch and then 

make everyone laugh because they belched.  You know, those are the kinds of things that I spend a lot of 

time doing that first year.  Making eye contact, obviously sometimes that's part of their disability and I 

don't let them use that excuse.  I don't know too many employers or people out there that are okay with 

someone looking at the floor or looking around or doing that.  It just doesn't work in the real world.  So it 

can take four to five years, but if nothing else, if our students go through our program and I know by the 

end that they're able to look me in the eye when I'm talking to them, I feel like I accomplished something.  

And then just smiling, I don't think any of us smile enough and -- so that's definitely one of the other things 

that I try to impress upon them.  And I also think that while they're out there, that students learn by 

example and sometimes the best examples are the workers in our training sites.  Yes, I'm the job coach, 

but it's pretty often that the students will hear me say, "Do you see how Marcia or Bob or Mike walks 

around J.C. Penney with their head held high asking customers, 'What can I do for you today?'  Well, I 

don't have an answer to that, but I will find someone that can help you."  So sometimes the people in the 

training sites I go to don't really know that they're being mentors to the kids, but I let the kids know you 

need to allow the people that are surrounding you at these job sites be your best example.  And I said 

sometimes because every once in a while there's somebody that's not a very good example.  So we've 

even had to do that.  We had to say to the kids, "That attitude that that person came in with at work today, 

unacceptable."  Not acceptable.  So you--they did it.  That doesn't mean you guys can do that."  No 

matter how good of a worker some of our students are, if they don't have the soft skills employers require, 

we prepare them for the fact that they may not be competitively employable.  Sorry.  I have some 

students that come in and they are work horses.  They never stop.  Going from the second they arrive at 

their training sites until the time we leave, they never, you know, talk back or anything, but I let them know 

throughout the course of this time that I work with them, usually verbally and then in their evaluations that 

they get every nine weeks, that without those soft skills, I don't care how hard you work.  I don't care that 

you have the best of intentions.  If you don't have those soft skills by the time you graduate, it's not going 



to matter because that does really have an impact.  And I know that's a lot of what Mindy -- she does so 

many things, but I know that she even reinforces that when the kids come back to the school and they're 

in her transition class.  They might not be in a work site anymore but, you know, they're still hearing that 

in the background.  So besides working on soft skills, what kind of skills do our students start learning?  

Okay.  This is where the music is supposed to start.  Here it goes.  Can you guys hear it?  Do you hear 

that? 

[VIDEO BEGINS] 

SINGER 1: Tumble out of bed and stumble to the kitchen.  Pour myself a cup of ambition.  Yawn and 

stretch and try to come to life. 

MARY PETRINA: Oops.  Sorry.  I hit something. 

SINGER 1: Jump into the shower and the blood starts pumping.  Out on the streets, the traffic starts 

jumping and folks like me on the job from nine to five.  Working nine to five.  What a way to make a living.  

Barely getting… 

SINGER 2: She works hard for the money.  So hard for it, honey.  She works hard… 

SINGER 3: Who let the dogs out?  Woof, woof, woof, woof.  Who let the dogs out? 

MARY PETRINA: That ones for the kids. 

SINGER 3: Woof, woof, woof, woof.  Who let the dogs out?  Woof, woof, woof, woof.  Who let the dogs 

out?  When the party was nice, the party was bumping.  Hey, yippie, yi yo.  And everybody having ball.  

Hah, ho, yippie, yi yo.  I tell the fellas, "Start the name calling."  Yippie, yi, yo.  And the girls respond to the 

call.  I heard a woman shout out.  Who let the dogs out?  Woof, woof, woof, woof.  Who let the dogs out?  

Woof, woof, woof, woof.  Who let the dogs out?  Woof, woof, woof. 

MARY PETRINA: I think it's a new song from [inaudible] 

SINGER 4: Yeah.  Yes.  That's right.  Yahoo.  Celebration.  Yahoo.  All right.  This is your celebration.  

Celebrate good times.  Come on.  Let's celebrate.  Celebrate good times.  Come on.  Let's celebrate.  

There's a party going on right here.  A celebration to last throughout the years.  So bring your good times 

and your laughter too.  We're going to celebrate your party with you.  Come on now.  Celebration.  Let's 

all celebrate and have a good time.  Celebration.  We gonna to celebrate and have a good time.  It's time 

to come together.  It's up to you, what's your pleasure?  Everyone around the world, come on.  All right.  

Yahoo.  It's a celebration.  Yahoo.  Celebrate good times, come on.  It's a celebration.  Celebrate good 

times, come on.  Let's celebrate. 

[VIDEO ENDS] 



MARY PETRINA: Yes.  I like to brag with a lot of pictures at the end.  I love -- that's my favorite part.  

Besides the students that we have that are in the high school part of our program, once they graduate, we 

are contracted with OVR to place them into employment.  So some of the pictures of the young adults in 

the -- at the end were -- a lot of them were our students that were in Work Discovery, but then we also 

have some that we just -- we get a contract with OVR to then place them and we didn't have them in our 

program.  So hopefully that helped to get an idea of the -- how the program is set up and I see hands, so I 

might as well go ahead and say, "Do you have any questions?"  Yes? 

AUDIENCE MEMBER: [inaudible] 

MARY PETRINA: Okay.  That's a great question.  Every student that gets paid, the reason that happens 

is that we bill the school districts.  I'm in Westmoreland County and there are 17 school districts.  And 

what we have to do is have a contract between the district and ourselves.  We charge the district to not 

only pay the stipend, but that helps to cover the cost of the job coaches.  I currently have -- I'm not sure.  

We have like six job coaches.  One left in April and I'm hoping to hire two by the fall, but at the very least, 

maybe one more.  So the districts do that.  And then the students who are enrolled at Clairview School, 

part of their tuition goes to being in the program.  So they're guaranteed if they go to Clairview, they can 

be in the program two days a week.  And the way they come to Clairview is they -- the school districts that 

they're from pay their tuition.  So I don't directly bill those students, but all the other ones -- it's about 50-

50.  I have about 50 students from Clairview and 50 that come from all the different districts around.  And 

that's how that how that money comes. 

AUDIENCE MEMBER: [inaudible] but Clairview is a [inaudible] center-based school. 

MARY PETRINA: Sorry.  Sorry about that.  Yeah. 

AUDIENCE MEMBER: What is your… 

MARY PETRINA: Oops.  Okay.  He said ladies first. 

AUDIENCE MEMBER: [inaudible] 

MARY PETRINA:  Okay.  Well, it was -- it's set up by the financial people with the Westmoreland 

Intermediate Unit.  I do have to do the billing, but I don't actually handle the account part of it, but 

basically they are able to earn $5 an hour that there's nothing deducted.  They're not paying any Social 

Security.  There's no unemployment.  There's nothing like that.  So they do -- and we pay them once a 

month.  So, you know, I keep track of everything.  Keep track of their hours.  I submit that to the payroll 

department who then turns around and they're paid once a month for, you know, any hour that they 

worked.  One of the things when I first started was I was under the idea or the understanding that our 

program would not affect their Social Security.  And then I found out too late that it does.  So one of the 

things -- we do let the parents know, which is one of the reasons why some of them may not want to have 

their student or child in the program, is if they are receiving Social Security we encourage them to let 



them know and keep, you know, documentation like any other amount of income that might come in if 

they had a regular job.  So that Social Security knows, each month, you know, what they're receiving.  

And the checks are never exactly the same because they're, you know, if school is closed, they don't 

work, that kind of thing.  But they can get a pretty good idea of how much they work per week as long as 

it doesn't change.  And if they have to give Social Security a projection, they typically can do that.  But 

that is one thing that's -- that I really -- we were always under the understanding that because it wasn't 

real employment that they could not be affected, it wouldn't affect their Social Security.  But I found out 

later, like I said, too late that if they're not letting Social Security know upfront that they receive this, then 

that can be detrimental.  So that's another big issue that we let people know, please don't just assume 

that because this isn't a job that you're -- because they're not employed by J. C. Penney, you know.  I 

know a lot of the parents will be like whoa, they work at Penney's, why aren't they getting a check from J. 

C. Penney.  And I say no, it's not.  We are allowed to go out into the community, go to these sites, but J. 

C. Penney doesn't hire the kids, you know, they're getting it through the -- did I confuse you more?  Or 

was… 

AUDIENCE MEMBER: Well, I just want to clarify.  What I'm thinking is that the stipend is something that 

[inaudible] since it's a training program… 

MARY PETRINA: Uh-hmm. 

AUDIENCE MEMBER: …and not an -- and you're not employed, is that correct? 

MARY PETRINA: That is a hundred percent correct, yes.  Okay.  We -- oh, you are next.  And then I'll go 

to you in the back. 

AUDIENCE MEMBER: What does your on-school site look like? 

MARY PETRINA: I'm sorry? 

AUDIENCE MEMBER: Your on-school site, you said you have a school… 

MARY PETRINA: Oh, the Enclave program.  What does it look like?  Do you want me to describe a 

typical morning or something?  Okay.  We actually run it four days.  So I have a group that works Monday, 

Wednesday and a group that works Tuesday, Thursday.  We're just basically doing everything that's right 

-- that could be done inside the school.  The kids do some janitorial work.  We do all the laundry.  We 

collect it from the classrooms.  We wash.  We deliver it.  We do -- the students do a lot with like the 

papers that -- the teachers have stacks of papers that need to be distributed to the different classrooms or 

the principal.  So we kind of do that.  We have a school store.  We purchase healthy snacks.  I hope 

they're healthy.  And we have a student and that student has to do all the money exchange, counting the 

register, at the beginning and the end.  We have a student that has -- we call them, I guess, for a lack of 

better term, OT/PT Aide.  There's OT/PT workers in part of the building and the student learns to go and 

get a student, get them in their wheelchair or whatever.  Maybe sometimes they just need walking 



assistance down to the OT/PT department.  We've also had a lot of teachers in our building that are 

willing to allow one student, typically it's one, to go into the classroom and work, you know, with them, 

helping out as a teacher's aide.  I'm trying to think of -- thinking of everything.  That pretty much 

encompasses Enclave program.  You with the glasses, yeah. 

AUDIENCE MEMBER: Yes.  I have two comments and one question. 

MARY PETRINA: Sure. 

AUDIENCE MEMBER: The comment is, my is son is involved with [inaudible] county [inaudible] school 

districts, same type of program [inaudible] the second thing is, one of the things -- places that they go to 

that I did not see on the [inaudible] 

MARY PETRINA: Uh-hmm. 

AUDIENCE MEMBER: …is a car dealership and they wash cars [inaudible] 

MARY PETRINA: Uh-huh.  It's a great suggestion and what makes it sad is from, where our school is, 

seven to eight car dealerships.  I have called them and called them and called them.  One of the things 

I've run into which I suppose somewhat is legitimate, they often say to me, "Do your kids have driver's 

licenses because we're going to need them to move the cars around?"  Well, I have a license, I'll jump in 

the car.  I'll move it for them.  I mean that's what I'm there for.  To do the stuff that maybe the kids can't 

do, so I'm going to keep on trying because I love that idea and I have a lot of boys that'll say, I love to be 

around cars.  So absolutely -- maybe by you saying it, it's a sign that that's going to happen for me this 

year.  Yes. 

AUDIENCE MEMBER: Okay.  First, this is question and a comment, I'm sorry.  With my son being in this 

program, it's through the schools.  And in the middle of the school district is -- in the middle of this term, 

the school district had financial problems.  So, first place, they cut the budget for this year but they still 

expected the kids to do the job placements, et cetera, et cetera.  How would you deal with a school 

district saying, "Sorry.  We can't pay you but we still want you to do it"?  And what do you tell the child 

when he says, "So, if you're not going to take me, it's not going to work"? 

MARY PETRINA: Uh-hmm.  Well, luckily, that hasn't happened yet.  When I first started in the program, 

we didn't have any stipends.  We had about 30 students.  And they were happy to do this without a 

paycheck.  So I would probably just have to explain to the students, you're not getting paid to do math, 

but it's still a part of your life.  You're not being paid to go to gym class, but it's still good to get physical 

education.  I would encourage them, "Please this is not something you want to just toss aside."  If they 

said, "Mrs. Petrina, but I really need to make money.  I'm going to focus my energy on getting an after-

school job and I'll just get my academics."  You know, I would probably look at that as like, "Okay, maybe 

that was just the kick they needed."  But honestly, if that would happen, and you're right, cuts happen and 



we could be, boom, gone.  That's what I would say to the kids.  I'd say this is still a great program with or 

without the stipend.  Yes. 

AUDIENCE MEMBER: It's just a comment.   We have the same program [inaudible] public schools.  We 

had two programs, one, we do [inaudible] we have another program.  It's very similar to what you're doing 

in Westmoreland.  It's called [inaudible] where students are not being paid.  However, they do receive 

[inaudible] and so we do assessment, collect data and put them [inaudible] you know, part of the problem 

was, yeah, because he was promised, at the end of the school year, he'd be given money.  He can go to 

Walmart.  And so, the more you do--the more work you do, the more money you'll have a t Walmart.  

Then, this was a surprise to everybody, something happened right on top.  It was kind of an [inaudible] 

MARY PETRINA: Uh-hmm. 

AUDIENCE MEMBER: …problems were a lot [inaudible] and first thing they'd cut was [inaudible] and -- 

so then the teacher had [inaudible] sorry, they're not going to [inaudible] any of the sponsors. 

MARY PETRINA: Hopefully, that was not a sign because I don't want that to happen to our program.  

Now, I'm sorry about that.  That's a shame.  Yes. 

AUDIENCE MEMBER: Do you guys do contracting from these companies or [inaudible] liability… 

MARY PETRINA: Okay. 

AUDIENCE MEMBER: [inaudible] 

MARY PETRINA: Yeah, sure. 

AUDIENCE MEMBER: [inaudible] students are… 

MARY PETRINA: Okay.  We do have liability.  Westmoreland Intermediate Unit pays the liability 

insurance.  In fact, one of the places that we're going to start this fall, before I left for Penn State, she 

said, "Now, before the kids come, I need to have a copy of your liability insurance."  So I can imagine that 

if they -- there isn't, now I would think that the -- when the kids go on a field trip, there's liability coverage.  

I would think that it kind of falls under that same umbrella, but luckily, the -- one part about my job is that 

there's a lot of people that handle those types of things and it's nice because if I had to deal with stuff like 

that, I probably wouldn't still be here.  I need to have so much energy and time to focus on getting these 

kids real useful job experiences that if I had to deal with issues like that, I probably wouldn't, you know, it 

would be very stressful.  So -- do -- how much time do you need?  Should I stop now? 

MINDY MCMAHEN: Go ahead, yeah. 

MARY PETRINA: Okay.  You had your hand raised? 

AUDIENCE MEMBER: [inaudible] 



MARY PETRINA: You had the same kind of question.  And I think -- you, it was a two part question, you 

said something about a contract?  The employers actually, surprisingly have never asked us for anything 

like a contract, which I'm sort of surprised because I was with the program for eight years.  We placed 

senior citizens in non-profit agencies and we did have to have, you know, an agreement that, you know, 

that everybody had to sign off and adhere to.  But really not run into that with any of our employers.  So 

back, in -- with the glasses, yeah. 

AUDIENCE MEMBER: My one question is when you are working within the school district… 

MARY PETRINA: Uh-hmm. 

AUDIENCE MEMBER: …and like I'm able to discount what I call [inaudible] we have a print shop and my 

students run the [inaudible] service… 

MARY PETRINA: Nice. 

AUDIENCE MEMBER: …and things for the teachers, things like that. 

MARY PETRINA: Oh, cool. 

AUDIENCE MEMBER: But when you get into your janitorial, do you ever run into issues with the 

management side, with the [inaudible] and the custodial… 

MARY PETRINA: Yeah… 

AUDIENCE MEMBER: Because that's where I am and I can't… 

MARY PETRINA:  Uh-hmm.  Well… 

AUDIENCE MEMBER: They can't -- they can't run into custodial because if they're work -- [inaudible] on 

that [inaudible] that works, right? 

MARY PETRINA: Right.  When we started going out to the hospitals we thought we were going to run into 

that.  They -- it didn't… 

AUDIENCE MEMBER: [inaudible] 

MARY PETRINA: It really didn't happen, though.  So that wasn't -- we haven't had any problem within our 

school to do the maintenance work.  Did you mean like in-house having problems with the… 

AUDIENCE MEMBER: [inaudible] 

MARY PETRINA: Yeah. 

AUDIENCE MEMBER: You know, if they cut certain positions or… 

MARY PETRINA: Right. 



AUDIENCE MEMBER: …or custodial positions. 

MARY PETRINA: Yeah. 

AUDIENCE MEMBER: We used to handle working with the custodial staff. 

MARY PETRINA: Uh-huh. 

AUDIENCE MEMBER: [inaudible] issues and things like that.  Our kids [inaudible] 

MINDY MCMAHEN: [inaudible] got that.  I could go -- I think to kind of help you into that question, our 

custodial staff kind of helps in assigning -- listing the jobs that our kids do.  So it's not like -- they're not out 

there like cleaning all the floors[inaudible] some of them like help in the like in the cafeteria especially we 

got schedules because this is happening at every school where I teach.  Problems happen a lot in our 

gym and also our cafeteria.  So as far as getting gym classes going and then how to get -- get ready for 

lunch time, the kids are open to that because the custodial [inaudible] to help.  So they're not really doing 

things that are stepping into the custodial toes.  They'd go around cleaning off lockers.  They're wiping off 

windows.  They're doing laundry, which obviously students don't want to do and that's not their [inaudible].  

It's not [inaudible] jobs or stepping on [inaudible] toes, if that help answer that. 

MARY PETRINA: And that's probably being sort of creative but I'm sure that can be like a wall that if you 

hit, you know, like I said I thought that was going to happen when we went into the hospitals.  We weren't 

really sure what all and before we knew it the kids were working in the kitchen right next to the staff 

workers.  They were in the offices helping out doing clerical.  And I have one student that said "Can I be a 

security guard?"  And I said "Yikes."  But I was like maybe, maybe that's possible.  We could look into 

that.  But so far we haven't run into that so sorry to say that, you know, I can't help with that one.  Yeah. 

AUDIENCE MEMBER: I'm just interested in your contract with OVR and the… 

MARY PETRINA: Sure. 

AUDIENCE MEMBER: …the process for competitive employment upon completion of the program.  Our 

district contacts with local IU but nothing ever turned into competitive employment once they will 

graduate.  So they have all these great work experience… 

MARY PETRINA: Yeah. 

AUDIENCE MEMBER: … and sort of being trained by all these great industry but they'd never turned 

around and hired anybody. 

MARY PETRINA: Yeah.  We were able to get a vendor license years ago and so it didn't hurt that the 

OVR person that we were working with, her daughter had been a former student at the school.  So things 

like that, little things that sort of hurt the situation.  But she was very happy to not only, you know, give us 

that contract and allow us to do that.  Not every student that we have -- that's the part of my job that I 



think is the hardest, is that I want to look at every parent and every teacher and every student say when 

you graduate you're definitely going to be competitively employed.  And we'll be sitting for OVR and we'll 

figure it all out, where you're going to go and get your job coach.  So -- but we, truthfully, we're getting 

them one right after the other after the other and it's not anything I've ever done.  I have a fabulous job 

coach and I don't know, she -- she's got some amazing powers that everybody she gets she finds them 

employment and they are retaining those jobs.  That's what I'm even more amazed about.  I tell her all the 

time those few that lose it before the 90 days are up I'll say "That's unheard of.  You're -- you have more 

that don't lose their jobs," so.  Yes. 

AUDIENCE MEMBER: I have a comment on the -- what happens if you -- okay.  We have work, we call it 

a school work [inaudible] with our county.  There'd be contract out from the providers.  And --yeah, I do, 

like -- and they've been paying us stipend [inaudible] 

MARY PETRINA: Right. 

AUDIENCE MEMBER: But -- so like I'm supposed to [inaudible] my folk say "I [inaudible] doing work at 

night."  I say "No I can't, during college."  And we have -- we have internships and they were hard… 

MARY PETRINA: Uh-hmm. 

AUDIENCE MEMBER: …in their internships during -- through the summer, during school and -- because 

they need that to get job after they graduate.  And this is your entrance, like -- sort of like your internship 

and then, they're like "Oh, yeah, just like the kids in college," you know, so that's… 

MARY PETRINA: Right.  right. 

AUDIENCE MEMBER: That's one thing that could be [inaudible] 

MARY PETRINA: You could use that terminology… 

MINDY MCMAHEN: That's one of the things when I'm in the classroom I try to talk to students about that 

as well.  You know, basically, telling they're getting paid with an education, whether it be paying education 

in school or paying with an education in Work Discovery Program. 

AUDIENCE MEMBER: Right. 

MINDY MCMAHEN: They're getting educated on the work skills that they're going to be able to apply in 

their futures.  And if they didn't get these, they probably wouldn't be going to the job placements 

[inaudible] 

AUDIENCE MEMBER: And then, so -- for those on the reality, that, the, you know, you're never going to 

go work if -- the hygiene must there.  If you're not wearing you're -- because I'm allowed to actually 

address this with my folks.  I'm a sports coordinator and I'm allowed to talk about educational choices.  

And so that's never anything [inaudible] so the folks, what happens is, the folks of those school worker will 



call me and go, "Can you tell your [inaudible] " and they -- it's not -- and I think -- I could do that.  So, I 

mean, kudos to you because that's a reality.  You can't have job and if you go to work and you're not 

clean.  I mean that's… 

MARY PETRINA: Right. 

AUDIENCE MEMBER: …you know, part of it and I agree to that.  I'm a little -- I'm more concerned, every 

one of these of programs, there seem to be an -- like a [inaudible] why is it always clean?  [inaudible] 

MARY PETRINA: Yeah. 

AUDIENCE MEMBER: [inaudible] 

MINDY MCMAHEN: That's one of my things to… 

MARY PETRINA: I was waiting for that question.  No.  Yeah. 

AUDIENCE MEMBER: [inaudible] because, actually, I'm like, oh, you don't -- you do have the ID, 

[inaudible] that you were destined to clean for the rest of… 

MARY PETRINA: Right.  Right. 

AUDIENCE MEMBER: …your life. 

MARY PETRINA: I totally agree with that and I want to say two different things on that.  One of the 

reasons why… 

MINDY MCMAHEN: [inaudible] 

MARY PETRINA: That's okay.  One of the reasons why we do have a tendency to do more janitorial 

maintenance is strictly the fact that is one adult to eight kids.  I have definitely had moms and dads call 

and say "Why can't my son or daughter, while you're at Penny's, get behind the cash register and run the 

register?"  They certainly can but I can't job coach them to do that while I have kids doing here.  So that's 

why I wish our program, you know, I'm having it big but it's bad too because there's a lot to be said for just 

one-on-one job coaching.  I could even maybe do something like that with two students.  But what I've 

really try to emphasize -- I say it to the kids all of the time, "You do not have to graduate and do cleaning.  

I'm just teaching you the stuff that's -- you're going to do whether you're a postal carrier, a teacher, a 

librarian or doctor."  These are -- so I really want them to try to not focus on the fact that we're cleaning, 

that we're really just trying to teach those soft skills.  And one of the things that I absolutely love is I've got 

pictures of kids that got jobs that they are not cleaning.  So they did leave and not get a cleaning job.  You 

know, one of them, you know, works at a bakery at a giant store.  And so I -- but I do know what you're 

saying because I try to emphasize that to them, too.  The sky is the limit but don't also feel as though 

there's anything wrong with that.  I do have kids… 

AUDIENCE MEMBER: Oh, well… 



MARY PETRINA: I mean, I say that to the kids not you.  I'll say "Be proud whatever, you know, whatever, 

you do end up doing."  And wherever you're at, I don't know about you guys but I've switched jobs.  So I 

say that to them too.  I'm not doing what I graduated from college with and I'm, you know, probably this 

isn't  the n end either.  I plan on winning the lottery.  And -- just because -- so that's my next goal.  So 

anyway, but, you know, so I do -- I really try to and hope that when people watch these that, you know, 

that they understand that, you know, we're letting them know that's not the end of the road for you if you 

want to do something else.  And that's why we've really gotten off.  We've got kids working in the 

kitchens.  I have kids working with youngsters.  I have girls or -- and boys doing clerical work.  So it's just 

not lots of pictures of those because it's one here, one there, that kind of thing.  So I feel bad. I'm like, 

yeah -- I'm sorry. 

MINDY MCMAHEN: So, I'm going to go on and do what -- kind of do what we do in the classroom so you 

can kind of see what else happens in addition to the work training program.  If there's any additional 

question you have for Mary or myself -- and Mary gave out these pamphlets earlier.  Her phone number 

and email address are on here and at the end I'll be putting up my email and my phone number as well.  

Like I said I was doing the transition classroom at Clairview.  It's the center-based school through the IU.  

All of our students within our building have a disability.  We have several different programs.  There's a 

life skills class, which I was teaching.  And we have an autistic support program.  We have multi-

handicapped program and physical handicapped program within our school.  One of the things -- and I 

kind of going to want to go through the curriculum that I do with my transition class.  One of the things I 

like to start off the year with is self-determination.  And we've heard a lot about it since we've been here.  

And this is kind of where I like to start with my students because -- some of the things that help them to 

be successful in the future is for them to know what their goals are.  To know what their disabilities are.  

To know what kind of laws are out there to help them to get the services that they are eligible to receive 

whether it'd be in school now or in post-secondary education or in employment.  So I do -- we do go over 

the IDAA.  I talk about what they are getting now and how they re getting what they get now.  We also talk 

about the ADA to find out how they're gong to be able to use that later on in life to get accommodations 

they may need on a job or at school.  I -- we [inaudible] the IEP.  It's amazing -- I worked with students 

that are 16 and 21 and it baffles me still to this day that I have students that have no idea what an IEP is.  

They sit through IEP meetings basically as a body there at IEP meetings and I have absolutely no idea 

what it all means to them, how it interacts with them or anything.  So we ripped it apart.  I go with it page 

by page and I've had students write their own goals.  I have students write their own levels of 

performance.  I even give it to their teachers that are writing their IEPs so they have an idea of what the 

student thinks they should have in their IPs.  Am I talking too fast because that's usually when people 

complain?  Okay.  Good.  Personal information is another big thing I'd like to really work on especially 

with my lower functioning students, being able to sign their names.  I don't care if they can do cursive with 

the whole alphabet but can you sign your name?  Because I tell them you have no idea how much in your 

adult life you're going to be signing your name.  So I -- one of the things I tell my students all the time is 



when they hand in the paperwork to me and any class work that they do, I expect their name to be in 

cursive, first and last, not just the first.  That's one of my requirements for all my students.  So we -- 

they're practicing it throughout the year.  We talk about accommodations.  I go on the Job 

Accommodation Network with my students.  I walk them through it.  We've had discussion with some of 

the people from the JAN network.  If you're not familiar with the Job Accommodation Network, it is a 

wonderful, wonderful website to find out what accommodations might be applicable to your disability in 

the future.  And so I go through that with my students.  We also talk about their areas of strengths and 

their areas of needs.  What are they good at, whether it be in school, hobbies, interests, jobs, things that 

they do at their worksites, we break it all down.  And what areas do they still need to work on.  One of the 

things I did this past year I had all my students make an IEP project for the beginning of school.  They 

could do -- and I allow technology.  I'm a big, techie person.  I -- we do PowerPoints.  I've done [inaudible] 

which is this is what that is [inaudible] done Glogsters, anything we could think of.  Posters, whatever they 

wanted to do.  If they wanted to write a paper, it didn't matter, but something that they could use to get 

information at their IEP meanings.  So if they didn't want to talk during their IEP meaning because they 

didn't feel comfortable, they're still using this presentation to help get out their voice.  What are they 

working on now, what do they feel they need to work on, what are their future goals, they need to talk 

about their transition goals.  They need to give me something in the area post-secondary education, 

independent living or employment as far as where they wanted to go.  And that was presented at their 

IEP meanings.  I shared it with all the teachers that did their IEPs.  So they had these videos or 

PowerPoints or whatever was -- the students did.  They were having these at their IEP meanings.  From 

self-determination, we go on to career awareness and preparation.  And so I'll go next with our 

curriculum.  Let me start off with the interests inventories.  The assessments, how does that relate to what 

you're doing now on your work training program?  How does it relate to what you really want to do 

because I find -- when I do this interests inventories that what they results with is not what the student 

typically want to do, at times.  Sometimes it does, sometimes it doesn't and we have a discussion about, 

"Okay, well, have you ever though about these areas?  Have you had an experience in these areas?"  

And we go on from there.  And then we talk about making SMART goals from themselves and that's, 

Specific, Measurable, Activity-based, Realistic and Timed-out.  We also do the career research projects 

where -- based off of -- I've done it differently each year.  I've had them do career research projects off of 

what they think that they want to do.  And I'd have them do career research projects based off of with the 

assessments, told them they might be interested in doing.  So that way they're looking at both areas.  

This is what I think I want to do but let me find more information about it.  What do you actually do?  I've 

had them watch videos, we've been O*NET, we go on Youtube and watch videos of people doing that 

job.  I have them write a paper, do a project, whatever maybe, afterwards have a discussion.  Whatever it 

is that they want to do -- I do a lot of UDL stuff so it's a lot of what the students are good at doing.  And we 

look at the curricula [inaudible] with some of my other students that maybe don't have any idea of what 

they want to do.  So we break down the curricula.  So, this--okay, these are different areas of jobs, maybe 



might find something within that as well.  From there I go on to the career acquisition skills.  Okay. now 

that I have an idea of what I want to do, now what?  We do the employment search.  I get out 

newspapers, get out the highlighters.  Do it the old fashion way.  And then we go into the computers.  We 

go onto the job search sites.  So they are on Indeed.  They are on Careerbuilder.  They're on Monster.  

So we're looking at all those areas.  I have each of my students work on applications as well.  This year 

they were -- applications, up to here because I -- we have them do one completely baseline, want to know 

what they can do without any supports whatsoever.  Once they did that, we have discussion back and 

forth about -- one-on-one discussion on how they did.  Then we develop fact sheets.  These fact sheets 

consisted of their personal information, their education.  Everything was out -- laid out, that they could use 

as a reference to help them with filling an application.  They next did an application with the fact sheets.  

Okay.  Now, can you take the information from your fact sheet to help you do your applications?  If they 

weren't able to do it that way then I refined the fact sheets and added more information to it and 

[inaudible] for them [inaudible] do their applications.  We work on interviewing skills.  We work on the, 

making first impressions and start there, your hygiene, skills, the smile, the eye contact, walking in the 

room, just the positive attitude all around.  We talk about the questions, most common questions that 

might be asked of you.  We talk about what are some good ways of answering them, what are not some 

so good ways of answering them.  We watch a lot of videos.  Then I have the students pair off.  And they 

get Flip video cameras, they have a sheet with all the interview questions I want them to ask.  And they 

interview each other and they video tape it.  Then they sit down afterwards.  They watch the videos first 

on mute and I have an assessment that they have in front of them, a little criteria assessment that they 

grade themselves on mute, looking at the non-verbal communication skills first.  Then they go back on, 

turn the volume on and then grade themselves again on all the verbal part of it, answering the questions.  

Then I go back and I do the same assessment.  And then we have a conference together, How do you 

think you did based of how I feel that you did and what do we need to continue working on?  Then we 

break it down into, okay.  This is -- you need to work on these parts, we work on these parts.  Is it -- and 

usually most of the times I find the students need to work on more developing better answers to the 

questions.  And this is where I play off a lot of what Mary does.  They [inaudible] talk more about what 

they are doing in work training sites.  I don't have my students don't do [inaudible] of talking about what 

they do, the skills that they have developed.  And that's where I really worked with the job coaches and 

trying to figure out what are they doing there because sometimes I don't know exactly what they do there.  

I'm in the classroom all day.  I'm not out the job sites.  So I'm trying to figure out and get more information.  

So I'm doing a lot of probing questions to my students.  What else do you do?  Do you do this?  Well, 

what if this happens, what do you do with that?  And how are your problem solving in your -- in your work 

sites and how can you integrate that into your interview responses.  And then we do it again.  We go back 

and we do the same process again with the students.  And we again go back and conference.  With my 

seniors they do it a little differently because on top of that in the spring they go and they do a mock 

interview.  They -- and throughout the year we are getting portfolios as well.  They take their portfolios 



with them.  We go off site to an office.  They are going to an office with somebody they don't know.  They 

are expected to dress like they're going to an interview.  Treat it as a real interview, for a real job.  I let the 

people know that are doing interview what kind of job that they want to get.  And they go and do a real 

interview, this mock interview with these people at the office.  And they grade them.  They have rubric 

that get graded on.  We come back and we do a conversation off the rubric from these people that help 

me in the community who were doing the mock interviews.  With their portfolios I've got a lot of ideas 

yesterday from a session I went to someone who revamped the portfolios a little bit.  But I usually do the 

typical portfolio, we have the hardbound one with their cover letters, resumes, references.  I haven't got 

letters of recommendation.  They have to get one from a teacher, one from a job coach and somebody 

from the community if they can.  If not then we usually have two teachers.  But I try not to have it all IU 

stuff.  I want them to have other people as well that they have in their lives, whether it'd be somebody 

from church or a volunteer group that they're with or a neighbor, whatever maybe.  So I'm trying to get 

from different entities as much as I possibly can.  And then we have some work samples that also go in 

there that show some of the work they're capable of doing, that they use in their portfolios.  I -- these past 

couple two years, one of the things I found with their mock interview is that the students weren't able to 

discuss what kinds of things were in their portfolios.  So I really stressed over last two years, I wanted to 

make sure they knew what was in there.  Yes.  They help me develop but they weren't really fully 

understanding what the pieces were.  So I made a really big emphasis on knowing what the -- each piece 

was and how to explain it during our interviews.  And obviously we do a lot with the hygiene entire -- kind 

of go off of what happens with what we're discovering.  From there I go into the career retention skills.  So 

we're kind of just keep on building and I -- we talk about this in class, you know, do you see the 

progression?  Do you see where you found out what you wanted to do?  How you got the job?  Okay.  

Now, we have the job, how do I keep my job?  And this is where I play off a lot of the soft skills that 

they're getting from the work training programs.  They have absolutely no idea they -- this is where they 

need the connection.  They know that they're going to J.C. Penney's, they know that they're going to 

[inaudible] and they know that they are going there and, you know, whether that -- [inaudible] walking 

dogs or cleaning canals or washing windows or vacuuming or moving furniture.  They know they're doing 

all these things but not realizing all the soft skills that they're getting and this is where we break it down.  

How are you communicating?  How -- what are your teamwork skills?  And then I talk a lot about this -- at 

this area but also during our resume writing, I talk a lot about it at that point as well because they have to 

put those skills in their resumes.  So breaking it all down to find out what kind of soft skills do you have 

because I first tell them what skills do you have?  "Well, I can run a vacuum."  Okay.  That's great.  But 

we're going to put that as basic custodial skills.  We're not going to sit there -- because they -- at first they 

want to list up, "I can vacuum and wipe windows and I do lockers."  Okay.  Great.  That's custodial skills.  

We'll put that as one prompt thing.  What else are you getting?  So this is when we start talking about, 

"Well, what happens if this happens at work?  What if you're at J.C. Penney's and you're going to get out 

the garbage?  And typically, this garbage bag is in the bottom of the trashcan; they go one day, and 



there's no garbage bags in the bottom of the trashcan, free to put in the trashcan.  Now, what?"  So now, 

we're -- we're processing all those problem-solving skills, so where they have to go and what they have to 

do.  If they know the way at the place, they have to go get it.  Well, that's problem-solving skills.  So start 

flicking all that down and make sure that they are able to voice that during the interviews, state that on 

their resumes; and also make sure that they're going to apply those in the future to make sure that they're 

keeping their jobs and maintaining their jobs.  We talk about the fact that they're going to get policies and 

procedures at their new jobs, and what kind of things may be involved in those policies and procedures, 

and what do I need to do to follow them.  We do a lot of role-playing.  Some of my students grunt at it and 

other students welcome it, and some of them go too far away though.  I had one student, one time we 

were talking about customer service skills and he was playing the role of the irate customer.  Well, he 

turned around and his face was as red as his pants he had on that day.  And unfortunately, my assistant 

was not videotaping at that time because it would have been nice to catch that.  We talk about conflict 

resolution.  And again, the hygiene and attire, not only as an important we talked about in the core 

acquisition portion of it as far as getting the job but keeping your job, you need to continue on with the 

attire and that hygiene.  It needs to continue.  Now, a lot of the students that will -- especially my Vo-Tech 

students, "I work on cars all day and I'm supposed to have grease on my pants."  "Yes, but it doesn't 

mean you come everyday with the same grease spots on your pants."  I mean, to wear the same pants 

everyday.  I also throw in -- on top of employment skills, I also go into independent living if I have time 

depending on how the year goes through this year.  We want to spend a lot of time on employment skills, 

and I barely got to touch on the independent living portion this past year.  But we talk about community 

resources.  We talk about budgeting.  We lay it all out.  I give them a dollar amount that they make.  We 

go in and we do the apartment searching.  Okay.  How much is an apartment going to be in your area for, 

you know, a one bedroom or whatever it is that you want?  So a lot of my students say, "I want to buy a 

three-bedroom house."  Okay.  How are you going to afford though?  What kind of job do you need to 

have?  How much money do you need to make?  So we do all that calculating out.  I do a lot of 

worksheets where they have to plug in the numbers to help them out with figuring it out.  We do banking 

skills.  I go through -- and I don't stress too much on check writing only because I tell them check writing 

probably is going to be absolutely in the next probably 20 years or so, if may be; if not, sooner.  And I 

barely ever write checks anymore.  I don't know if you guys ever write checks anymore?  No.  Okay.  So I 

know my math teacher, like, every year when he's doing thinking skills, it's constant checks and there's 

checks and there's checks.  And then I go to him all the time, like, "Why are you so interested so much on 

checks?"  So I go through and I spend a little bit of time and make sure they know what they're doing.  I 

give them resource to help them because one of their biggest problems is writing the number out in 

words.  So I found online that there's a place that you can go and they have a whole thing written out for 

you on how to write it out, so I make it small and I say, "Okay.  Put this in your wallet.  Pull this out when 

you need to write check if you need to."  I like to give my kids resources.  If they can't learn it, then let's 

give them resource to figure it out.  Now, we move on from that check writing and I talk about using your 



ATM card, using a debit card.  Okay, making sure that we're going into our checkbook afterwards we're 

taking it out.  I spend a lot of time on the checkbook part where they're making sure they're taking the 

money out.  When do I need to add?  When do I need to subtract?  And how they check it.  We go on 

online banking.  There's a couple of banks that do demos of the online banking and then we go through 

the demos.  So we look at online banking because that's where we are now, and they need to learn and 

they need to see it.  So I'm on PNC bank, I'm on Assessment Bank, and we're going through the demos 

on online banking.  There is a ATM simulation.  I use the ATM still there.  I have a smartboard in my 

classroom.  Not sure if you guys are familiar with that.  Basically, like a big touchscreen on the wall.  I use 

the ATM simulator in my classroom so they're all using the ATM.  How do we do that?  How do we use 

our card?  How do we push the buttons?  What do we need to do?  What kinds of options are available 

on an ATM?  What can I do in the ATM?  So we go through all that.  And now, I'm learning all kinds of 

things you can do with your phones now that you don't have to go to the ATM, so I have to vamp that up, 

too.  Like I said, technology is constantly changing.  And we go through a little bit of basic home 

maintenance.  We go through, like, cleaning schedules that you need to keep in your house so you're not 

a big slob or going to have a bunch of rodents in your house.  Talk about, you know, even changing light 

bulbs.  If, like, electricity goes out, what do you do?  Just different, little, minor things at that point.  My 

students, again being at Clairview with the center-based school, a lot of them probably are not going to 

becoming onto post-secondary education but I don't want to dismiss it.  And I -- but I do -- and I'm very 

realistic with my students, I do clarify that.  If they do want to go onto post-secondary education, they're 

not going to be leaving Clairview School going to Penn State.  They're not going to go to four-year 

universary -- four-year university leaving Clairview.  They haven't had a college prep classes to prepare 

them for a four-year university.  They will go to our community college if they choose to.  I also talk and 

give a big, huge grand HMG Reentry Center.  I think it's a wonderful program that they have out there.  

So we do talk about how do we get there?  Talk about the application that they have to do.  We do talk 

about funding that they will need.  We talk about tours.  Actually, this past year, we took a lot of our 

students to HMG Reentry Center and did a tour out there.  And we talk about the immersion process.  

And what other options are available?  Does it have to be a community college?  Well, no.  Maybe, you 

might want to just talk -- take a class to learn something.  Maybe you want to learn about cake decorating.  

Okay.  Go to vet -- Vo-Tech, they have cake decorating.  Maybe you want a hobby to do.  I do talk this a 

lot to some of my females and some of my males that, "You don't want to drive?  Okay.  Well, how are 

you going to learn how to take care of that car?  Because you haven't done that before."  They have 

classes at the Vo-Tech that help you with taking care of your car.  You can learn this before you're going 

to get your license.  So I do a lot of that as well.  Just talking about what kind of options are available to 

them.  So it's not going to always be the four-year university or the community college or HJAC.  Maybe 

it's just taking a class because you want to.  Maybe it's the only class or maybe you want to learn more 

about computers.  Especially nowadays, we need to know them.  So I know it's kind of really fast but 



that's kind of my class in a nutshell.  We -- I don't always get to everything because it is a lot of 

information and depending on how things take us so really long.  Question? 

AUDIENCE MEMBER: I hear like, work designs too, but my kids are like -- so your kids are -- they're 

altogether in the classroom at one time and then they -- the next time they do the work experience. 

MINDY MCMAHEN: I have seven periods throughout the day, so I see about 60 students throughout my 

day.  With my classroom -- with the Webscope Program, they are -- they're two half days a week.  The 

way our school is set up with our Life Skills Program, our students cannot miss their reading, math, or 

transition classes.  So they are in my class everyday, five days -- four days a week.  We don't have 

classes on Friday right now.  But four days a week, I see my students. 

AUDIENCE MEMBER: And they're altogether? 

MINDY MCMAHEN: I have seven periods, so they're not altogether at the same time.  I have… 

AUDIENCE MEMBER: But I mean, like, you'll see them consistently… 

MINDY MCMAHEN: Yup. 

AUDIENCE MEMBER: Okay. 

MINDY MCMAHEN: Four days every week.  Yup.  Question. 

AUDIENCE MEMBER: How much do you charge districts per tuition and what the tuition cost would be? 

MINDY MCMAHEN: That's through the IU, and as an educator at the IU, we are not prompt to that 

information.  I have no idea what they charge to school districts to have them come to Clairview. 

AUDIENCE MEMBER: What does the cost of tuition cover then besides a job quoted in the state then? 

MINDY MCMAHEN: That was with our work training program. 

AUDIENCE MEMBER: Okay.  Sorry.  I wasn't looking. 

MINDY MCMAHEN: As far as what else does it cover… 

MARY PETRINA: Excuse me, what was the question? 

MINDY MCMAHEN: As far as what else it covers, the IU is a non-profit organization, so, I mean, it would 

cover salaries and materials and everything else that we would need to run the IU in the schools. 

MARY PETRINA: It costs a lot of money to clause the kids… 

MINDY MCMAHEN: Uh-hmm.  Transportation is a huge issue. 

MARY PETRINA: Yeah.  So -- in fact, it certainly gets scary because we generally use what we always 

use, the small buses, and we have kids falling off into the aisles, so I -- you know, Il keep saying, "You 



need to send more buses or send me a big bus because, well, that costs more," so that's a big part of the 

check on money is the transportation. 

AUDIENCE MEMBER: This is for you.  How do you monitor or keep track of the number of hours of the 

students who participate in this work [inaudible] 

MARY PETRINA: Every job coach has to keep attendance of -- and that's the one part of my job at the 

end of the week.  I just enter everything in so every student get their -- when they work, it's accounted for; 

and then at the end of the month, Excel Spreadsheet. 

AUDIENCE MEMBER: Excel Spreadsheet. 

AUDIENCE MEMBER: Do they switch jobs then after you exceeded a certain number of hours? 

MARY PETRINA: We definitely do move students around.  Yes.  Some of our students go to a lot of 

different sites actually.  So they're not even just… 

AUDIENCE MEMBER: Do you -- do you go up to the 90-hour mark for [inaudible] 

MARY PETRINA: Yeah.  When -- it's 180 days of school and they work two days a week.  I think that's 

about where we're coming in.  Yeah. 

AUDIENCE MEMBER: So -- okay.  So let me clarify. 

MARY PETRINA: Okay. 

AUDIENCE MEMBER: Okay. 

AUDIENCE MEMBER: I think what she's asking is with the fares of the labor -- the current labor industry, 

we have that list. 

AUDIENCE MEMBER: [inaudible] 

AUDIENCE MEMBER: Yes.  And I think they have about 120… 

MARY PETRINA: I couldn't hear what she's saying. 

AUDIENCE MEMBER: It's 120 hours of time we work [inaudible] in a place of business.  Do you… 

MARY PETRINA: So you're asking what?  I'm not sure how you… 

AUDIENCE MEMBER: How you manage that.  How you manage your students' hours?  And is that when 

you switch them? 

MARY PETRINA: Oh, okay.  Well, yes.  That's what we have to kind of get on account, so that when they 

are -- but like I said, there's -- there -- what did I say?  I had like, in ten sites.  So as much as possible, we 

try to move them around.  So… 



AUDIENCE MEMBER: So you're like rotating every nine weeks then?  How do you… 

MARY PETRINA: Not necessarily.  It kind of can depend like, what are the problems I've run into?  Like, 

what are my training sites?  The hospitals have that TB test and have some flu shots, so I can't, 

unfortunately, have everyone rotate through.  So if I need to be real careful of how many hours I send 

them to the hospital, because if I could send everybody, that would make my life so much easier but 

because there's all those stipulations, so I need to be very careful about that. 

MINDY MCMAHEN: Yes. 

AUDIENCE MEMBER: I have a question for you? 

MINDY MCMAHEN: Yes. 

AUDIENCE MEMBER: What are those they're going to see inside the classroom?  I can -- I know you 

probably have all your own.  I'm just like how to use it. 

MINDY MCMAHEN: Yup.  I -- like I said, I'm a techno junkie so I am online pretty much every night 

looking for anything I can possibly find in making my own stuff.  I do have a lot of books that sit on the 

shelf behind me, but I tend to use the internet more than anything.  I'm just searching and searching, 

searching, finding whatever I can in making up whatever I need to make up.  So unfortunately, it's not 

like… 

AUDIENCE MEMBER: I mean, if you -- and it's total time.  If you… 

MINDY MCMAHEN: It is very time-consuming.  My husband thinks I'm insane.  And he tells me all the 

time that I shouldn't have to do this much work.  I said, "Well, there's not a curriculum out there that is 

geared towards the students I teach that I can just use and pull out.  There's not."  He likes to compare to 

my sister-in-laws a lot to teach elementary ed -- regular ed and like, "Well, they won't have to work."  I'm 

like, "Yeah, but they see different students every year as well.  And I have the same students six years in 

a row."  I'm teaching the same subjects, so, yes, it's a very, very challenging. 

AUDIENCE MEMBER: Well, that too, I feel like… 

MINDY MCMAHEN: It's very challenging. 

AUDIENCE MEMBER: [inaudible] 

MINDY MCMAHEN: Yes.  Every night, I am online looking for whatever I can find in making up. 

AUDIENCE MEMBER: How do you monitor progress of the civic center in the community?  You said it's 

seven to eight students per winning coach twice a week, where are your kind of the reporting practices in 

the districts that you work with? 

MARY PETRINA: Every nine weeks when they get the report cards, it'd include -- including the report 

card, we do a paper evaluation.  We have, I think, 21 categories that we go through and each of their own 



coach sits down with the student, goes through their evaluation.  We explain to the students that we have 

goal -- you know, we have goals ourselves.  So if I could plea to give them another one through five and, 

you know, their number was two for the first quarter, you know, and two being really low, then we will 

explain it that, you know, we're not really meeting our goals.  By next nine weeks, we have to put a donk 

to, you know, three.  So that's what we -- basically what we do the least.  And then if districts get the -- 

that information, the student gets [inaudible].  The teacher gets it.  It has gotten a little bit crazy the last 

couple of years because we didn't realize that a lot of the school districts, because some don't and some 

do, they're using our work discovery program to give their students a grade.  And then others are not so… 

AUDIENCE MEMBER: Well, if there's [inaudible] goals… 

MARY PETRINA: What's that? 

AUDIENCE MEMBER: And I use them [inaudible] but employment, the soft skills and the functional 

reading and functional math are oftentimes in their IEPs and they want a kind of guide or a grade book.  

My coaches have a daily report for every student [inaudible] and then as well as a monthly report that 

goes to the district. 

MARY PETRINA: No.  I don't have to do anything daily.  No. 

MINDY MCMAHEN: Yes. 

AUDIENCE MEMBER: [inaudible] do you have people who are showing grades so that -- do you have 

radio, like, video resonance because I'm spending -- and I don't do the stuff… 

MINDY MCMAHEN: Yeah. 

AUDIENCE MEMBER: …but I just want it clear.  So, every time something doesn't, if I could call. 

MINDY MCMAHEN: I haven't in the past but I do come across that this year.  I was planning on 

implementing that for this coming year on top of their binder portfolio.  They also have an e-portfolio.  I put 

all their documents on Google sites and I give them directions, and they make their own passwords and 

everything else like that.  So when they leave school, they have their hardbound portfolio but they also 

have a Google site as an e-portfolio.  And they have all their information on Google docs.  They can just 

bring it up.  So if they need to put in a -- like, if they have an interview coming up and they need to put the 

employer's information, then I have to retype everything all out and it's not so generalized.  If they can 

make a specific to that employer, they can open it up in a Google site, type in the information, print it off; 

and have it ready to go.  So they have all the information to go that way. 

AUDIENCE MEMBER: Yeah, just wondering if you had any successful [inaudible] 

MINDY MCMAHEN: I haven't anybody -- I haven't see -- heard anybody even using the e-portfolios.  So 

I'm like, "I do also want to do e-portfolio."  Like, I mean, I'm the only one that's in background helping 

them put that stuff all in, and I'm like, "Does anybody use e-portfolios?" 



AUDIENCE MEMBER: We had some push that I got from employers with video resonating systems. 

MINDY MCMAHEN: Yeah.  I went to a session yesterday with one of the portfolios and they were doing 

these videos that they had on disk and stuff, but I just think it'd be nice if they could put it somehow on 

something that was a little bit more transportable.  So, I mean, if they didn't have to bring a computer with 

them to an interview because I have something in my head I'm thinking, "Okay.  Let's put it on YouTube 

and a private site that the kid can bring iPad with them and to put up or something."  You know what I 

mean. 

AUDIENCE MEMBER: Oh, wow.  Thank you. 

MINDY MCMAHEN: Yes. 

AUDIENCE MEMBER: Everyone wants to know, especially from you both -- for both of you with your 

experience with students who aren't necessarily as communicative, like, the [inaudible] average 

communication and conversation skill.  They can't just say, "Oh, I like to view this," or, you know, if I were 

in the, you know, in the process that you do in the beginning… 

MINDY MCMAHEN: Right. 

AUDIENCE MEMBER: …to build your own resume. 

MINDY MCMAHEN: Right.  I have those students in my classroom, we've done with their assessments as 

far as trying to find out what they do, like, I -- this past year, I use Envision Your Career.  It is a video-

based interest inventory.  So they just showed videos of people doing different jobs and they -- I did make 

this chart with these big cute smiley faces on it if they like it, didn't like it, or not sure.  So I did that kind of 

assessment with them this year and we did a lot -- again, I use a lot of videos in my classroom and just 

showing them different jobs.  We did different role plays within the classroom.  We went and did different 

jobs.  We did some housekeeping.  We did some grocery, stocking stuff in a costume and kind of, said, 

"Okay.  Well, what do you think about that?  Because this is what you would do in that job.  Or what were 

your thoughts about that?"  So, I kind of did some of those things and whether it'd be that they could voice 

it or if we, again, use some kind of, communication device or whatever may be. 

AUDIENCE MEMBER: You said an Investment to Career. 

MINDY MCMAHEN: Envision Your Career.  It's a video-based interest inventory.  It's okay.  My thing was 

I was -- I just got done taking the Perth, Washington University's transition Masters Program.  And I was 

working with Pamela Conti who did lot with assessment.  And I had a very extensive conversation with 

her trying to figure out some assessments for my low-functioning students, again, with the communication 

bearers trying to figure out why I could use -- and I've been using to read-free vocational interest 

inventory.  We don't really care for it that much.  I think it's very biased and not very clear.  So I was trying 

to find out what else I could use.  And she had suggested the Envision Your Career.  Again, it's okay but I 

think it's outdated and then the videos and the jobs that they have on there.  So I think they -- I think 



there's something else -- if anybody out here is in that career field, we need a new assessment for low-

functioning students, please, because it -- there's something really out there, unfortunately.  And, again, 

sometimes I'm making my own stuff. 

AUDIENCE MEMBER: Oh, I just want to share what I've done that I used skills to take bills [inaudible] soft 

skills I fill out.  I think they added a couple of YouTube videos to it but there's -- it's really accessible.  

Everything is scripted.  There's lots of role-playing opportunities and hands-on writing experiences, kind 

of, [inaudible]… 

MINDY MCMAHEN: Okay. 

AUDIENCE MEMBER: …soft skills that we talked about.  And then they also used -- I think it's through 

the Equal Employment Opportunity Commission, the EOC -- they have like youth-family curriculum that it 

talks all about identifying like, if you're finding yourself, something like that, harassment or any type of 

discriminatory situation, how to identify those then.  And it's kind of the assets networked with those 

things.  And all video online is free and there's a teacher guide [inaudible] 

MINDY MCMAHEN: Great.  Thank you.  We're looking for resources.  Yes. 

AUDIENCE MEMBER: [inaudible] because I do -- I mean, we don't give the kids a signing or any kind of 

pay on us.  They got a billing charge that we're like updating for their time in the program, you know, a 

mock pay and then pay bills, like [inaudible] all magnet payments.  And then they [inaudible] well, like, is 

there any simulated online banking that you can use where kids can actually plug everything in.  No? 

MINDY MCMAHEN: No. 

AUDIENCE MEMBER: I've been looking for one. 

MINDY MCMAHEN: Me too. 

AUDIENCE MEMBER: All right.  All right. 

MINDY MCMAHEN: No.  I did come across one minor part of the simulating part of it.  They did plug in 

but it didn't go too far from there and it wasn't -- it'd need to be developed a lot more than it was. 

AUDIENCE MEMBER: So you just show them the examples on the banking websites? 

MINDY MCMAHEN: We go to the demos and the banking websites on online banking.  Yup. 

AUDIENCE MEMBER: I never thought I have time to do this myself, like I probably could but there's no 

time to create… 

MINDY MCMAHEN: There -- as far as, like the check register, there are a couple like, demo sites where 

you do plug in the -- it's like -- it's like almost like, a game that they give you your beginning balance.  

They give you a situation scenario of, "Okay.  Well, this person went here and they spent this much 



money."  And you have to flug -- you had to plug in the check register.  And then you had to, at the end, 

have your balance match their balance at the end. 

AUDIENCE MEMBER: What is that? 

MINDY MCMAHEN: I don't know offhand but to email me, I can get it for you. 

AUDIENCE MEMBER: Okay.  Thanks. 

MINDY MCMAHEN: Okay.  I have things all on my Digoo site, so I can get it for you.  Any other 

questions?  Nope?  All right.  Thank you for joining us.  And again, if you have any questions, my email is 

here.  And Mary's is on the pamphlet if anybody wants one. 


