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Goals For This Session

1.  Discuss our goals for secondary writing and 
adolescent literacy development 

2.  Explore tiered writing instruction and the 
Common Core State Standards

3.  Work with research-validated writing strategies 
that help students to synthesize information and 
extend their understanding of content area texts 
across the tiers

4.  Discuss our questions about writing instruction 
across the tiers 
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How Do The CCSS Impact Tiered Writing 
Instruction?

School of Education 10
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•  Building disciplinary knowledge through informational 
texts 6-8

•  Building student facility with complex texts, including 
multi-media texts

•  Building facility with academic language
•  Connecting text based responses with reading, and 

practice using “relevant and sufficient” evidence drawn 
from texts

•  Writing from multiple sources

The Common Core Represents Several 
Instructional Shifts 

Sample Performance Tasks Grade 9/10

•   Students compare the similarities and differences in point of view 
in works by Dee Brown and Evan Connell regarding the Battle of 
Little Bighorn, analyzing how the authors treat the same event and 
which details they include and emphasize in their respective 
accounts. 

•  Students read in Phillip Hoose’s Race to Save Lord God Bird about 
the attempts scientists and bird-lovers made to save the ivory-billed 
woodpecker from extinction and assess the extent to which the 
reasoning and evidence Hoose presents supports his scientific 
analysis of why protecting this particular species was so 
challenging.

School of Education 12

Sample Performance Tasks: Grade 11
•  Students integrate the information provided by Mary C. Daly, vice 

president at the Federal Reserve Bank of San Francisco, with the 
data presented visually in the FedViews report. In their analysis of 
these sources of information presented in diverse formats, students 
frame and address a question or solve a problem raised by their 
evaluation of the evidence.

•  Students analyze the concept of mass based on their close reading 
of Gordon Kane’s “The Mysteries of Mass” and cite specific textual 
evidence from the text to answer the question of why elementary 
particles have mass at all. Students explain important distinctions 
the author makes regarding the Higgs field and the Higgs boson 
and their relationship to the concept of mass. 

School of Education 13
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   “If students are to make knowledge their 
own, they must struggle with details, wrestle 
with the facts, and rework raw information 
and dimly understood concepts into 
language they can communicate to someone 
else. In short, if students are to learn, they 
must write.” 

National Commission on Writing

The Common Core Standards 
Demand...

•  Connected reading and writing of diverse 
text types

•  Summary writing which builds 
comprehension, inferencing and writing 
skills

•  Text-based argumentative writing

19

The Problem with The Common 
Core and RTI

•  All students at all tiers will be held accountable for 
meeting the CCSS...

•  BUT the CCSS barely mention the instructional 
practices that build student writing ability across the 
tiers:
–  Peer and teacher feedback and collaboration
–  The use of writing models
–  Explicit strategic writing instruction focused on 

product and process goals
•  � � � � � � aS45t (�
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The Writing Next Report �
(Graham & Perin, 2007)

What Works
1. Writing Strategies, which involves teaching students strategies 

for planning, revising, and editing their compositions (Effect Size 
= .82)"

2. Summarization, which involves explicitly and systematically 
teaching students how to summarize texts (Effect Size = .82)"

3. Collaborative Writing, which uses instructional arrangements in 
which adolescents work together to plan, draft, revise, and edit 
their compositions (Effect Size = .75)"

4. Specific Product Goals, which assigns students specific, 
reachable goals for the writing they are to complete (Effect Size 
= .70)"

5. Word Processing, which uses computers and word processors 
as instructional supports for writing assignments (Effect Size = .
55)"

22

What Works
6. Sentence Combining, which involves teaching students to construct 

more complex, sophisticated sentences (Effect Size = .50)"
7. Prewriting, which engages students in activities designed to help 

them generate or organize ideas for their composition (Effect Size = .
32)"

8. Inquiry Activities, which engages students in analyzing immediate, 
concrete data to help them develop ideas and content for a particular 
writing task (Effect Size = .32)"

9. Process Writing Approach, which interweaves a number of writing 
instructional activities in a workshop environment that stresses 
extended writing opportunities, writing for authentic audiences, 
personalized instruction, and cycles of writing (Effect Size = .32)"

10. Study of Models, which provides students with opportunities to 
read, analyze, and emulate models of good writing (Effect Size = .25)"
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� � � � �� � � �/ � � �  � � � � � � �
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•  Self-Regulation
– Goal Setting
– Self-Evaluation
– Self-Reinforcement

• Troia from Best 
Practices in 
Writing 
Instruction 
(2013)

26

Elements of Effective Tiered Writing 
Instruction

CSET
•  A Text-Based Writing Strategy Based on the 

SRSD Framework of Harris and Graham
•  A framework that I developed in response to 

kids’ inability to use evidence effectively in their 
analytical arguments. 

•  The goal is to structure students’ arguments in a 
way that will provide a flexible scaffolding for 
their analytic writing and the use of textual 
evidence.

6 Steps in SRSD Strategy  (Graham & Harris, 2013)
� � 1� � � � �

� �� � � � � 7� � �
	 � � 3 � � � � � �

� �  � 7  � � 6�


 � � � � � � 6�


 � � � � � 	   � �

 7� � � � 6�

� � � � / � � �

31	




s rSur5t �

s �

1.  Develop Background Knowledge
"  Persuasive argument is the “hidden curriculum” 

that undergirds all academic discourse. 

"  Good argument skills = better grades and the 
ability to more fully participate in the great 
debates of our democracy. 

"  Text-based argument is an important part of the 
Common Core State Standards Initiative!

A clear claim or standpoint

A set-up that contains 
information about the quote/
evidence that a student will use

A clear quote/evidence from the 
text that backs up the student’s 
claim

A tie-in sentence that links the 
quote/evidence to the 
standpoint

i   � � �� � �� �

i    � 6o7� � �

i   � 7� 6� r� 1� � � � � � �� r � �

i   � � � � � � �� �

2.  Discuss it:  What is CSQT/CSET?

A clear claim or standpoint

A set-up that contains 
information about the quote/
evidence that a student will use

A clear quote/evidence from the 
text that backs up the student’s 
claim

A tie-in sentence that links the 
quote/evidence to the 
standpoint

i   � � �� � �� �

i    � 6o7� � �

i   � 7� 6� r� 1� � � � � � �� r � �

i   � � � � � � �� �

Notice that the CSET offers clear, product-
oriented writing goals
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•  Let’s focus on the “tie-in”
•  In argument terms the 

tie-in is called a “warrant”
•  A warrant is a rule that 

reasonable people can 
accept as true
“It is generally accepted 
that...”
“As a rule...”
“Usually when people...”

i   � � �� � �� �

i    � 6o7� � �

i   � 7� 6� r� 1� � � � � � �� r � �

i   � � � � � � �� �

� � � � � � � � � � 76� 6� � � � � � o� � �

How Warrants/Tie-Ins work....

•  Is the following illustration an 
example of murder or suicide? 
Let’s look at the data......

Cruel World, 
I can no 
longer go on 
and must take 
my own life. 

Goodbye 

 Adapted from 
Hillocks, 2011 
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3: Model It
•  Teacher models the use of the strategy
•  Teacher and students collaborate on 

writing using the strategy
•  Let’s practice the strategy using an 

informational text....

Headline: Woman Rolls off 
Loading Dock at  Valley Crest 
 (Citizens Voice, Wilkes-Barre, PA, July 16, 1995) 

Luzerne County officials are attempting to find out 
how a 91-year-old wheelchair-bound patient at Valley 
Crest Nursing home found her way to an outside loading 
dock and fell off while still in her chair.

Anna Cerwonka, 91, is in “critical” condition in the 
intensive care unit of Scranton Community Medical 
Center.  According to sources the woman sustained a 
serious head injury when she fell Friday evening at 
approximately 8:15….

According to sources, Cerwonka was in her 
wheelchair when, for some unknown reason, the elderly 
woman bolted toward a door which led to a loading dock 
located at the rear of the building….At least one person 
attempted to intercept Cerwonka, but the spry elderly 
woman wheeled around the individual, headed toward 
the door, opened it, sped out onto the loading dock, and 
fell while still in her chair.
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4: Memorize It

•  At this stage of the instruction students 
are encouraged to internalize the 
mnemonic device.

•  This leads to greater automaticity in 
applying the mnemonic, achieving writing 
goals and evaluating their own 
achievement. 

5: Support It
•  At this time it is important for students to 

write arguments about content area texts.
•  Take a look at this example from a science 

class.... 

•  Here’s a 
sample 
CSET 
example 
drawn from 
an earth 
science text: 

School of Education 43School of Education
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Dynamic Earth – Earthquake Damage  
Question: Based on your 
reading, make an argument for 
how and where you would you 
build a house to avoid suffering 
earthquake damage if you lived 
in an earthquake prone zone. 

45

The safest place to live would be someplace built on bedrock, 
designed to withstand motion, and away from the sea. 
Earthquakes cause great changes and destruction to the land and 
structures through both direct and indirect ways. The textbook 
states that ground motion could “completely destroy buildings, 
especially buildings on unlithified sediment… proper design of 
buildings can do much to prevent damage” (pg. 257). This 
supports two of the three reasons I selected the safest place to 
live. Having the house built on bedrock protects it from 
earthquakes, unlike ones built on loose sediments or regolith. Also 
if the house is properly designed it could withstand the movements 
during the earthquake. The third reason emerges with an indirect 
effect of earthquakes: tsunamis. These “seismic sea waves” can 
cause greats amounts of damage near the coastal areas. For these 
reasons, the safest place would be away from the seacoast, built 
on bedrock with a preventative design.              

46

Claim 

The safest place to live would be someplace built on bedrock, 
designed to withstand motion, and away from the sea. Earthquakes 
cause great changes and destruction to the land and structures 
through both direct and indirect ways. The textbook states that 
ground motion could “completely destroy buildings, especially 
buildings on unlithified sediment… proper design of buildings can do 
much to prevent damage” (pg. 257). This supports two of the three 
reasons I selected the safest place to live. Having the house built on 
bedrock protects it from earthquakes, unlike ones built on loose 
sediments or regolith. Also if the house is properly designed it could 
withstand the movements during the earthquake. The third reason 
emerges with an indirect effect of earthquakes: tsunamis. These 
“seismic sea waves” can cause greats amounts of damage near the 
coastal areas. For these reasons, the safest place would be away 
from the seacoast, built on bedrock with a preventative design.              
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Set-Up

The safest place to live would be someplace built on bedrock, 
designed to withstand motion, and away from the sea. 
Earthquakes cause great changes and destruction to the land and 
structures through both direct and indirect ways. The textbook 
states that ground motion could “completely destroy buildings, 
especially buildings on unlithified sediment… proper design of 
buildings can do much to prevent damage” (pg. 257). This 
supports two of the three reasons I selected the safest place to 
live. Having the house built on bedrock protects it from 
earthquakes, unlike ones built on loose sediments or regolith. Also 
if the house is properly designed it could withstand the movements 
during the earthquake. The third reason emerges with an indirect 
effect of earthquakes: tsunamis. These “seismic sea waves” can 
cause greats amounts of damage near the coastal areas. For these 
reasons, the safest place would be away from the seacoast, built 
on bedrock with a preventative design.              

48

Evidence...direct quote

 The safest place to live would be someplace built on bedrock, 
designed to withstand motion, and away from the sea. Earthquakes 
cause great changes and destruction to the land and structures 
through both direct and indirect ways. The textbook states that 
ground motion could “completely destroy buildings, especially 
buildings on unlithified sediment… proper design of buildings can do 
much to prevent damage” (pg. 257). This supports two of the three 
reasons I selected the safest place to live. Having the house built on 
bedrock protects it from earthquakes, unlike ones built on loose 
sediments or regolith. Also if the house is properly designed it could 
withstand the movements during the earthquake. The third reason 
emerges with an indirect effect of earthquakes: tsunamis. These 
“seismic sea waves” can cause greats amounts of damage near the 
coastal areas. For these reasons, the safest place would be away 
from the seacoast, built on bedrock with a preventative design.              

49

 Tie-in

The safest place to live would be someplace built on bedrock, 
designed to withstand motion, and away from the sea. Earthquakes 
cause great changes and destruction to the land and structures 
through both direct and indirect ways. The textbook states that 
ground motion could “completely destroy buildings, especially 
buildings on unlithified sediment… proper design of buildings can do 
much to prevent damage” (pg. 257). This supports two of the three 
reasons I selected the safest place to live. Having the house built on 
bedrock protects it from earthquakes, unlike ones built on loose 
sediments or regolith. Also if the house is properly designed it could 
withstand the movements during the earthquake. The third reason 
emerges with an indirect effect of earthquakes: tsunamis. These 
“seismic sea waves” can cause greats amounts of damage near the 
coastal areas. For these reasons, the safest place would be away 
from the seacoast, built on bedrock with a preventative design.              
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Second Set-up

The safest place to live would be someplace built on bedrock, 
designed to withstand motion, and away from the sea. 
Earthquakes cause great changes and destruction to the land and 
structures through both direct and indirect ways. The textbook 
states that ground motion could “completely destroy buildings, 
especially buildings on unlithified sediment… proper design of 
buildings can do much to prevent damage” (pg. 257). This 
supports two of the three reasons I selected the safest place to 
live. Having the house built on bedrock protects it from 
earthquakes, unlike ones built on loose sediments or regolith. Also 
if the house is properly designed it could withstand the movements 
during the earthquake. The third reason emerges with an indirect 
effect of earthquakes: tsunamis. These “seismic sea waves” can 
cause greats amounts of damage near the coastal areas. For these 
reasons, the safest place would be away from the seacoast, built 
on bedrock with a preventative design.              
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Second piece of evidence

The safest place to live would be someplace built on bedrock, 
designed to withstand motion, and away from the sea. 
Earthquakes cause great changes and destruction to the land and 
structures through both direct and indirect ways. The textbook 
states that ground motion could “completely destroy buildings, 
especially buildings on unlithified sediment… proper design of 
buildings can do much to prevent damage” (pg. 257). This 
supports two of the three reasons I selected the safest place to 
live. Having the house built on bedrock protects it from 
earthquakes, unlike ones built on loose sediments or regolith. Also 
if the house is properly designed it could withstand the movements 
during the earthquake. The third reason emerges with an indirect 
effect of earthquakes: tsunamis. These “seismic sea waves” can 
cause greats amounts of damage near the coastal areas. For these 
reasons, the safest place would be away from the seacoast, built 
on bedrock with a preventative design.              
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Tie-in and conclusion

The safest place to live would be someplace built on bedrock, 
designed to withstand motion, and away from the sea. 
Earthquakes cause great changes and destruction to the land and 
structures through both direct and indirect ways. The textbook 
states that ground motion could “completely destroy buildings, 
especially buildings on unlithified sediment… proper design of 
buildings can do much to prevent damage” (pg. 257). This 
supports two of the three reasons I selected the safest place to 
live. Having the house built on bedrock protects it from 
earthquakes, unlike ones built on loose sediments or regolith. Also 
if the house is properly designed it could withstand the movements 
during the earthquake. The third reason emerges with an indirect 
effect of earthquakes: tsunamis. These “seismic sea waves” can 
cause greats amounts of damage near the coastal areas. For these 
reasons, the safest place would be away from the seacoast, built 
on bedrock with a preventative design.              
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Stage 6: Practice It

•  Give students opportunities to use the 
strategy on content area material

•  Evaluate their use of the strategy
•  Re-teach where necessary 

School of Education 53

Providing Students Explicit Goals

•  CSET provides students explicit PRODUCT goals
•  Let’s look at some strategies that provide BOTH product 

goals AND process goals...

School of Education 54

POW-TREE:  An argumentative/persuasive 
writing strategy for younger children �

(Graham & Harris, 2013)
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•  P: Pick My Idea
•  O: Organize my notes
•  W: Write and say  

     more

•  T: Topic sentence
•  R: Reasons (3 or        

    more)
•  E: Ending
•  E: Examine for all the 

    parts
School of Education 56

Self-Statements

•  To think of good ideas I....
• While I work I....
•  To check my work I....

57

Examples of Self Statements
To think of good ideas:

I have to let my mind be clear.
I need to take my time. A good idea will come to me.
I need to think of new fun ideas.
I ask what I want the reader to believe

While I work
Now I better figure out at least three reasons.
I need to think of million dollar words.
I can write down ideas of parts in the graphic organizer as I think.
What do I need to do next? I need to wrap it up.

To check my work
I need to examine my essay to see if I have all the parts.
Does my paper make sense?
Will the reader believe my reasons?
Can I write more?
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STOP and DARE... an SRSD Framework For 
Older Children�

(Graham & Harris) �
"   STOP
"   Suspend Judgment
"   Take a side
"   Organize Ideas
"   Plan more as you write

"   DARE
"   Develop your topic sentence
"   Add supporting ideas
"   Reject arguments for the other side
"   End with a conclusion

STOP and DARE Graphic Organizer

Adapted from De La Paz, 2001 60

What Works: Have students write 
summaries of a text (Effect size .82)
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Magnet Summaries�

(Buehl, 2009)

Magnet Summary Variation 1
"   Introduce the idea of “magnet words” to 

students, and give them practice in identifying 
magnet words in a sample passage....A great 
place to talk about text features: titles, 
headings and subheadings.

"  Write the magnet word on the board.  Ask 
students to read a passage and recall key 
details related to that word, and write down 
around the board (have students do this on 
note cards)

! ! ! ! ! ! !!The Second Middle Passage!

As the nation expanded west, so did the cultivation of 
cotton and the institution of slavery. Historian Peter 
Kolchin wrote, "By breaking up existing families and 
forcing slaves to relocate far from everyone and 
everything they knew" this migration "replicated (if on a 
reduced level) many of [the] horrors" of the Atlantic slave 
trade. Historian Ira Berlin called this movement the 
Second Middle Passage. Characterizing it as the "central 
event” in the life of a slave between the American 
Revolution and the Civil War, Berlin wrote that whether 
they were uprooted themselves or simply lived in fear that 
they or their families would be involuntarily moved, "the 
massive deportation traumatized black people, both slave 
and free.”  (excerpted from “Slavery in the United States)"
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Magnet Card

� � � �

� � �  � � � � � � 
 � � � � � � � �  �� � �

     Expansion of country/ cotton !

!Forced relocation! !Traumatized!
� � �  � � � � � � 
 � � � � � � � �  �� � �

Broken families !1,000,000 moved !

!Slave ! ! ! ! !Central Event �

Magnet Summary Review
"   After a unit, break students into groups and have them 

choose what they believe are the 5 key concepts of the 
unit. Have them write these “magnet words” on 
notecards.

"   Have students write the key details associated with those 
magnet terms around the term itself.

"   Have students construct magnet sentences using the key 
details, and arrange those sentences into a summary 
paragraph.
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Magnet Summaries and RTI

•  Summaries are often used in Tier II and III reading 
interventions

•  Summaries improve writing quality for all students
•  Magnet summaries provide clear process and 

product goals
•  Magnet summaries can be used collaboratively and 

allow for teacher and peer feedback

School of Education 71

Questions?
•  If you need more information, please contact me at 

wlewis@udel.edu

School of Education 72

If you are interested in content area instruction that 
positively impacts adolescent literacy development, check 

out our new book coming in December:

•  Cracking the Common Core: Choosing and Using Texts in Grades 
6-12  William E. Lewis, Sharon Walpole, and Michael C. McKenna �
This book guides teachers in grades 6–12 to strategically combine 
a variety of texts—including literature, informational texts, and 
digital sources—to meet their content-area goals and the demands 
of the Common Core State Standards. It presents clear-cut ways to 
consider text complexity, design challenging text sets, and help 
students get the most out of what they read. Provided are practical 
instructional ideas for building background knowledge, promoting 
engagement, incorporating discussion and text-based writing, and 
teaching research skills. Appendices offer sample unit plans for 
English language arts, history/social studies, and science 
classrooms. More than 20 reproducible coaching templates and 
other tools can be downloaded and printed in a convenient 8 1/2" x 
11" size.  School of Education 73
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