
ELAINE NEUGEBAUER: Hello.  Welcome to Co-Teaching Connections: Critical Information for School 

Leaders.  I'm Elaine Neugebauer.  I'm an educational consultant at PaTTAN Pittsburgh and I'm joined 

today by Paula Schmitt, also an educational consultant at PaTTAN in Pittsburgh.  We're going to start 

today with PaTTAN's mission.  The mission of the Pennsylvania Training and Technical Assistance 

Network is to support the efforts and initiatives of the Bureau of Special Education and to build the 

capacity of local educational agencies to serve students who receive special education services.  And our 

topic today, co-teaching, will certainly support and enhance PDEs commitment to least restrictive 

environment, LRE, which is our goal for each child is to ensure individualized education program teams 

begin with the general education setting with the use of Supplementary Aids and Services before 

considering a more restrictive environment.  Often when we're in the field, we hear a lot of different 

questions regarding co-teaching and some of those questions include, "Are we truly co-teaching?"  We 

often hear that from administrators, teachers.  We also often hear, "How do we prepare teachers for co-

teaching?"  What is recommended as far as professional development and how can we maintain that 

professional development with a lot of different priorities in each school?  "How much time should we 

reserve for teachers to co-plan?"  And that's one of the major questions we hear.  How can we utilize the 

time that we already have to support co-teaching or how do we find time for co-teaching when we have a 

very pact schedule?  What are the co-teacher's roles and responsibilities?  So what does that actually 

look day-to-day in a classroom?  Various different content focuses and different ages of students.  So to 

support some of those questions, the answers hopefully we'll be providing to you today with some 

resources and tools.  And also too, some of the answers we'll have will kind of help you continue to 

develop, explore effective ideas and ways to provide co-teaching to your students.  Today's objectives 

include describing the rationale, benefits and barriers associated with co-teaching.  Just why should we 

co-teach, how will it benefit our teachers and students and what are some of the pitfalls or things that we 

need to kind of proactively plan to eliminate prior to co-teaching?  Identify and discuss the selection of co-

teaching models.  So we're going to review some of the common models used in co-teaching.  Three, 

discuss the elements of effective coordination and scheduling of co-teaching, so very practical, proven 

and experience methods to coordinate and schedule to support co-teaching in your school.  Identifying 

tools and strategies to create, maintain or expand co-teaching.  So from the administrator point of view, 

we really want to provide some resources that you can utilize to support co-teaching, but also too, to 

share and have available to your staff.  We're going to start out with objective one and we're going to try 

to put together a good sound definition to answer the question, "Am I truly co-teaching?"  So we're going 

to define co-teaching.  The first piece of it is definitely delivering instruction, special education teacher and 

related services staff joining the general education teacher to support and provide services to students 

with disabilities within the general education classes.  An important piece here in the next definition of co-

teaching is that working collaboratively piece on a co-equal status that both teachers have input and 

support each other in planning and implementing an effective instructional environment for all students in 

the general education classroom.  Just to establish -- just some contrast to co-teaching, there are some 



other models that people are utilizing and calling or labeling co-teaching, and as you can see these two 

examples don't have the essence of the definition that we just went over.  The first one is the consultation 

model and it's often the first step when special education teachers and general education teachers are 

beginning to start working collaboratively to discuss and support students in their classroom.  This is 

where the special education teacher offers suggestions and helps with adaptations and modifications 

without providing direct support to students.  So they may assist the classroom teacher in adapting a test 

or worksheets or providing some additional support suggestions for students in the class.  The second 

example is in-class support model, and this is where the special education teacher circulates and assists 

students having difficulties academically or behaviorally.  So they're really kind of focusing on just the 

responsive needs of the students.  There isn't a proactive planning piece to this model so it really doesn't 

fit the definition that we went over earlier of what co-teaching is, but these are good stepping stones to go 

into what we've defined as co-teaching.  So just to compare and contrast what it is and for those 

administrators that are just starting the program, this is just a framework to kind of start thinking about 

philosophically co-teaching, but it's also a nice little check for those who have already implemented and/or 

maintaining co-teaching just to make sure that you're aware, you want to be as far as co-teaching.  

Shared responsibilities, the big piece of co-teaching that all teachers need to embrace as far as co-

teaching, that it's our class and the class is in -- divided in to my kids and your kids.  There's an 

opportunity for co-planning where each teacher has input, a say and can present materials and ideas 

before the lessons taught.  We teach together, both teachers have integral roles within the instruction, the 

assessment and the planning of the lessons for the students in the classroom.  Share the learning, 

successes, and false starts.  This also meets the need for professional development by, you know, 

sharing strategies, planning together and it's two heads are better than one often.  Communication and 

trust; a big piece of co-teaching is the communication.  A lot of teachers have different ways of co-

teaching.  They may be in with various different teachers, so finding a good method that both individuals 

can utilize for communication and then also trust which is something that is really required for a 

community in the classroom and for the school in general.  What it's not: limited collaboration.  Really kind 

of separate students and teachers within one classroom.  The planning is just done by one of the 

teachers and the other teacher just picks it up, there's not that collaborative piece which will enhance the 

lesson.  And also too, the big other component is looking at time to plan because if there isn't planning, 

the lessons will not be effective.  They'll be, you know, disconnected and the teachers wouldn't have the 

opportunity to really add their expertise to the lesson that will advance the students learning.  Marilyn 

Friend, who is a very -- Marilyn Fred, who's a very well-known authority on co-teaching and inclusive 

practices, put together the power of two which really illustrates the two roles of educators in a co-taught 

classroom.  She starts with the general education teacher who shares understanding of content structure 

and pacing of the general education curriculum and assessment of group learning.  General Education 

teachers have the past experience working with the content and they also have a very deep content 

knowledge so that they can see which lesson will add to another lesson and build knowledge for students.  



They also know the pacing, how long students will take on a particular piece of instruction and when will 

they be ready to move on, what are some of the misconceptions that students will have that we need to 

be proactive and instruct so that students are able to be successful in a general education classroom.  

Special Education teacher brings to the group strategies that support the general education curriculum, 

an assessment of unique learning needs of individual students, so very focused in professional 

development often on specific supports that will meet the needs of students that may need adaptations 

and accommodations or different modes to access the general education curriculum.  Needed expertise; 

and just talking with teachers and administrators in the field, this is a very short example, a very long list 

of expertise as required in today's classrooms.  Just instructionally or planning or just the over arching 

framework of instruction in today's classroom takes into account, you use a multiple modes visual, 

auditory, different ways of presenting the material, different ways of grouping students so that they can 

learn from each other.  Just like the special education teacher and general education teacher learn from 

each other during the planning.  Depth of knowledge; how can we really support students in achieving 

higher levels of knowledge through our instruction, our adaptations and accommodations, our effective 

and structural strategies, reflecting on assessment to support instructional decisions, and just some of the 

daily practices in the classroom questioning students to support their knowledge, learning new concepts, 

learning new vocabulary and being able to apply the skills and knowledge that they have learned through 

active engagement.  And then also too, within a classroom that is managed in a way that pacing is 

appropriate that students have the opportunity to receive assistance from a teacher in the time when they 

enter.  Positive Results of Co-Teaching: it certainly facilitates in a building collaboration between the 

general education and special education departments, teachers, administrators, students; and ensures 

that educators are knowledgeable in a variety of pieces at the classroom, both content and just different 

ways of presenting and assessing the content in the general education classroom, and then expands and 

provides professional development to teachers as they work together and share each others instructional 

expertise.  Some more benefits of co-teaching and this speaks to why we should co-teach them, what we 

should expect from co-teaching partnerships so that we can receive the benefits, and some of that is 

improving student attitudes.  Students have more opportunity to be engaged in the instruction and 

therefore, will positively respond to instruction and also too, have the opportunity to receive guidance and 

support in advancing their knowledge because there's an increase student-teacher ratio.  There's also -- 

because there's two individuals working together, they can also work together and bring their knowledge 

of effective research-based instructional strategies and they can share those with each other and then 

also too, with grade level teams depending on how they're organized in each building.  But the co-

teaching expertise and professional development just doesn't end with the two co-teachers.  It certainly 

will expand into the community if that opportunity is taken to share their expertise with others in their 

buildings and other co-teaching teams.  Benefits of co-teaching for students with IEPs; certainly provides 

additional teacher expertise and it can really enrich their providing of the curriculum.  Because there's a 

variety of different students being considered, a lot of different modes of assessment and presentation of 



the materials, there's more opportunities for effective social interaction skills with all students.  If they're in 

groups, flexible groups or working with different students, they might be paired up together.  So there's 

really a need for effective interaction skills for all the students in the class and certainly having two areas 

of expertise can really support this, especially for students that may have an alternative way of 

communicating.  Some Barriers of co-teaching; class size and just the allocation of individuals involved in 

the co-teaching, what kind of configuration works best for the teachers and the instruction but also is 

doable.  Scheduling, and we're going to talk about this in a few minutes and it is a very big challenge for 

schools, but most of them have been able to consider different ways of looking at a schedule, looking at 

research, looking at other school districts or buildings that have successfully scheduled, utilizing co-

teaching as part of their instruction.  Philosophical dynamics; basically discussing philosophies of 

education, different strategies and methods to provide the regular education curriculum.  Lack of focused 

planning time, competing professional development; often times, there are many different initiatives that 

are out in the field that school districts prioritize based on the needs of their students and teachers and 

that can be very difficult to find time for professional development when there's a lot of different projects 

involved in a school, which brings us to our next objective; taking a look at the co-teaching models.  So 

we know some of the reasons for co-teaching, what may be some of the barriers, we're going to look at 

specific co-teaching models.  Today, we're going to look at -- briefly look at five of the co-teaching models 

reported by Marilyn Friend.  These include one teach/one support, parallel teaching, station teaching, 

alternative, and teaming.  First one we're going to look at is one teach/one support, and this is often the 

method that's selected by new co-teaching teams.  So, one teacher instructing the class, the other one 

supports individual students during the whole class instruction or individual seatwork.  So we just have a 

diagram showing what that can look like as far as the classroom and the two teachers.  Often, this is the 

easiest co-teaching model to support and it is often utilized initially by new co-teaching teams.  It can be 

used -- if used exclusively, these approaches can result in one teacher being relegated to the role of 

assistant.  What is recommended is the teacher should exchange roles periodically and ensure that 

students understand that both teachers have equal responsibility and authority in the classroom.  When 

should you use one teacher/one support?  Usually when the lesson lines itself to delivery by one teacher -

- when one teacher has particular expertise for the lesson, it could be content or it could be the strategies 

that's used to instruct the content, such as one teacher may be very effective in classroom management 

of grouping or class presentations and that would be the teacher that might take the lead while the other 

teacher maybe takes formative assessment during different class activities, takes notes.  A new co-

teaching situation is where teachers want to get to know each other, it may be a little bit more comfortable 

for the special education teacher to get oriented to the classroom, the students, and the content so this 

maybe an initial model for them to use.  Station teaching is our next model and station teaching is what 

each teacher teaches a distinct lesson to one group while the third group perhaps works independently or 

with a paraprofessional or other classroom volunteer.  The groups rotate through the stations and this 

does take self planning where one teach/one support takes very minimal planning.  A lot of planning has 



to take place to get students to move through and the pacing is very important when doing station 

teaching.  When do you use?  When content is complex and that smaller groups and teacher ratio will be 

effective because they'll be able to get a lot of feedback or a lot of questioning and supporting and 

advancing knowledge is appropriate.  The lessons, which part is planned instruction is review.  So when 

part of the instruction is review, there may be, due to assessment, some areas that students need to work 

on so they will be grouped through stations that will support the learning that we have found through the 

assessment may continue to need support.  And students that have acquired the knowledge maybe 

practicing and adjusting their knowledge in the group but does not have a teacher supporting it.  Once 

again, the amount of planning time is minimum.  One concern is classroom management that students 

need to practice and be taught how to move through the stations in a timely manner and considerations of 

setting up a classroom so that it's blocked out to reduce the noise from each station.  Parallel teaching is 

when two heterogeneous groups are each taught the same lesson by one of the teachers, so that gives 

an opportunity to teach the students perhaps in a different way.  It could also be a way of doing it in 

different modes or taking a concept such as mathematics and working through different representations 

of the same problem, so looking at maybe charting for some students and then working out algebraically 

for other problems, so giving the opportunity for that smaller teacher-student ratio.  It's been shown to be 

effective as far research, very effective in co-taught math classes where there's different ways of 

representing the same problem or working through it different ways.  Also too, because often 

mathematics is -- there is a need for more direct instruction that there will be more opportunities for the 

teachers to interact and give feedback to students.  Alternative teaching; one teacher provides instruction 

for small group of students while the other teacher works with the larger group.  This little support is 

needed for small groups of students who need instruction that is different from the large group and 

participating it -- who are participating in the larger lesson.  So there are many different uses for this co-

teaching model.  Group should vary so that one group of students or an individual student is not always 

pulled aside for small group instruction.  Co-teachers need to consider that the small group will miss -- 

what will they miss when they are leaving the large group instruction and how will that be modified?  In 

some of the examples that we have seen, there is an initial activity that goes on.  Students are pulled 

based on assessment, it could be enrichment, it could be a specific task that they need a little bit more 

practice on or more direction based on formative assessment, and then they go back into the group which 

may be reviewing or just going over some information that's already been covered or that's a big 

consideration to make sure that students are coming back to the group and feeling like they missed part 

of the instruction.  When to use?  When there is a need based on progress monitoring for individualized 

instruction, so it could be re-teaching, pre-teaching content, relevant to the current class instruction.  So it 

should be a range of individuals that are coming and going.  And also too, teachers that are teaching the 

whole group while the smaller group is being instructed on a specific task should switch so it's not always 

the same teacher taking the students into the smaller group, and it requires minimum planning which 

brings us to the last model that we're going to be sharing today which is team teaching.  Both teachers 



provide instruction to the class together.  The two teachers take terms instructing, modeling, and charting.  

So what does that look like?  There we have the two teachers team teaching.  This model requires both 

teachers to be comfortable with the lesson content as well as to each other.  The teachers are able to 

share all responsibilities of instruction with the lesson and it takes time for teaching teens to get to this 

point.  So often, more experience or very experienced teams utilize the team teaching model.  It often will 

be the same lesson with maybe different perspectives being provided to all the students.  A good 

example is different ways to complete a math problem, different strategies, and one demonstrating the 

one strategy and one teacher demonstrating the other.  During preparation, they can establish those rules 

or it could be different parts of poetry, any class could divide the information up in that ways so they're 

hearing a lot of different perspectives and different ways of looking at it so that they can move towards 

applying their knowledge.  Okay.  And just -- here are some real quick examples of what to do as far as 

co-teaching partners before the lesson begins.  Okay.  Certainly -- and these are new teaching teams or 

even looking at different content areas throughout the school year, identifying strengths that each partner 

brings to the lesson.  Also too, really looking at the content areas that are going to be co-taught, it's during 

the planning stage.  Analyzing students' needs, making sure that we're looking at our data and that we're 

assessing in a way that will inform us on what type of support, instruction or methods we should be using.  

During the lesson; through a lot of the team teaching that we have seen or co-teaching that we have seen 

that it is very clear during a lesson which member of the team will be taking which roles so that the 

students are very clear on who they direct their questions to, who they can get support from.  There's an 

opportunity during the lesson to reinforce each other and definitely what they are instructing, reinforcing it 

maybe providing it in a different way, providing feedback to each other, charting how the lessons go if 

they have to make any adjustments, and determining student progress.  Is there an opportunity to say 

how the lesson went?  And look at it from the level of individual students as well as the entire class.  After 

the lesson; co-teaching is an ongoing strategy.  After the lesson, the co-teaching still continues.  There's a 

review analysis of formative and summative assessment data.  Structure a skills oriented lesson.  So 

we're kind of looking at our assessment information and seeing if we need additional instruction or 

extended instruction looking at that depth of knowledge and celebrating accomplishments.  Making sure 

that with all the effort and support that we're providing our students, we do take the time to reflect on the 

success of the lessons, continue, and then also to make sure that we are reinforcing that relationship 

between the teachers.  Once again, taking a look at the co-teaching models and one of the questions that 

we often are asked is, "Which model do I use?"  And the success of all models depends on what is the 

goal of the lesson and what model lends itself most to what -- how you want to present the lesson and 

assess the lesson and teach the lesson.  We certainly want to make sure that we have all the skills.  If it's 

that team teaching piece that both professionals are aware of this content and they're able to provide it in 

a way that will support student learning.  Clear roles and accountability; what are we responsible for and 

how will we know that it's been completed, effective communication systems and high expectations and 

standards for all.  Okay.  Once again, getting down into the planned goals of the lesson, really making 



sure that we could use several different models during a lesson.  One of the teams that we observed 

started out one teacher started the lesson, they did independent seatwork during part of the -- the next 

part of the lesson and both teachers circulated around.  And then the third piece of the lesson was taught 

by the other co-teacher and then at the end, there was more independent seatwork with both teachers 

circulating and then together, the teachers summarize the lesson and closed it off and also provided 

students with some formative assessment, taking out the door which meant a problem that the students 

needed to solve before they left.  Which brings us to objective three and that will be provided by Paula 

Schmitt. 

PAULA SCHMITT: Thanks Elaine.  The next part of this presentation is going to focus on elements of 

effective coordination and scheduling as it relates to co-teaching.  We're going to put a little bit of a 

different spin on it however, and we're going to give you this information through the eyes of teachers who 

have implemented co-teaching in their schools.  Specifically, we are going to focus on what teachers wish 

administrators knew about co-teaching from the teachers' perspective.  These big ideas were addressed 

in an article written by Geraldine Nierengarten and Trudie Hughes in 2010, which is referenced at the end 

of this PowerPoint presentation.  For purposes of this piece of the presentation, not only are we going to 

go over the big ideas with you but we're going to address how each one of these concepts can be 

addressed not only when you are going to start up co-teaching in your district but also how you can assist 

with the sustainability and enhancement of co-teaching in your district.  So let's get started with what 

teachers wished administrators knew about co-teaching and through this, we are going to embed some 

best practices which will hopefully help you out.  Co-teaching cannot be implemented effectively without 

upfront strategic and intentional master scheduled building and scheduling of individual students.  When 

this occurs as oppose to a computer generated schedule, administrators can ensure students will be 

grouped heterogeneously.   When administrators decide upfront the ratio of students with disabilities to 

students without disabilities and stick to that general ratio, this too can ensure not only consistency but 

also more natural proportions of students within classes.  Now you may be thinking to yourself as often 

administrators will ask what the legal requirement is for the maximum number of students with special 

needs in a co-taught classroom.  I really wish Elaine and I could give you a specific number, but please 

understand that there is no legal requirement.  However, a general rule of thumb is no more than 30 

students with special needs in a co-teaching classroom.  Another highly impactable scheduling option, 

which we know is often easier said than done, is pairing student need with teacher strengths.  For 

example, if you have a student who requires a highly structured consistent environment, matching that 

student with the teacher who is organized, has clear expectations of his or her students and 

demonstrates consistent formatting of lessons regularly, would be a very beneficial way of providing that 

student with a strong conducive environment for that student to thrive.  And with co-teaching, as log as 

one of the teachers possesses those qualities and construct to the environment that way, the student has 

a better chance of showing success.  Additionally, if you have a student who hates looking different in a 

classroom, but who can still function well as long as the teacher implements good and effective strategies 



for all, pairing up that student with a teacher who incorporates a lot of universal design for learning with -- 

learning strategies would be extremely beneficial.  The district that I came from implanted co-teaching 

many years ago and after the first year we put together a video for the community on the successes of 

the co-teaching model, one of the teachers had this quote in the video, "What was good for IEP kids was 

good for all and given to all."  And that's the whole concept of the universal design for learning in one little 

quote.  I'm now going to go over a six-step co-teaching scheduling process which is utilized by the Texas 

Education Agency.  You may want to consider using some or all of the steps within this process based on 

the specific needs of your school or your district.  Oftentimes, schools implement co-teaching and the try 

to fit the students into the system.  This is the least effective and really the most ineffective way to start a 

co-teaching.  Rather, administrators need to understand the individual needs of the students and the 

services they are to receive as documented in their IEPs.  Specifically, prior to scheduling -- prior -- 

specifically prior to scheduling, administrators should know which students are getting what amount of 

special education support and for which subject areas.  Knowing the levels of support of your students 

including itinerant, supplemental and full-time, as well as knowing which students have reading needs 

and math needs should be done prior to scheduling the building, because knowing all of the students with 

special needs and their individual level of support is crucial to know in order to start the process of 

scheduling.  Once the scheduling team has decided what the needs are of the students, staff can be 

looked at to see who can teach what and when.  It will also be crucial to discuss the ratio of students with 

disabilities to students without disabilities.  This does not have to be consistent throughout the school or 

the district rather, it could vary from class to class but there should be some consistency in the way -- in 

the way class ratios are set up.  And remember what we said earlier, a general ideal situation would 

include no more than 30% of students with special needs in a co-taught classroom.  After the master 

schedule has been built, it is imperative to student -- to schedule students with disabilities prior to 

scheduling students without disabilities.  There are several ways to do this.  On a side note, if you don't 

mind me explaining where I came from, I spent the last 14 years in a school as a special education 

teacher, an assistant principal and a director of special education.  For approximately the first eight of 

those 14 years, we hand scheduled every single student with special needs in each and every class at 

the high school.  This number varied from approximately 125 to 175 each year, and as you can imagine 

this was a little bit of a logistical nightmare.  However, we got smarter as the years went on, rather than 

hand scheduling all students with special needs into all classes, we only scheduled the students with 

special needs who had specific needs directly related to scheduling.  Let me give you an example, if there 

was a tenth grade student who had a math disability and executive functioning needs that had to be 

addressed, we would hand schedule that student into a specific math class that had support from a 

special education teacher or an aide, and also hand schedule that student in the resource room so here 

she could get assistance with the executive functioning.  After that was done, the computer scheduled the 

rest of that student schedule.  As you can see, we just took the needs of the students directly related to 

scheduling and hand scheduled them, then the computer did the rest, we did that for all students with 



special needs.  And then, once all students with special needs have been scheduled based on their 

individual needs, the rest of the school can go through with traditional scheduling which is typically done 

through the computer.  Some other considerations to take into account when scheduling; do not get 

discouraged if you cannot get everything resolve the first year, co-teaching takes time to get it right.  The 

suggestions are to tweak it every year, get feedback from the teachers, parents and students, and then 

monitor and adjust.  Oftentimes, clustering students with similar needs into the same class or section is 

not only beneficial to the students but also the teachers.  However, be -- please be cautious of placing too 

many students with special needs into one class.  There's often discussion regarding whether or not 

special education teachers have to be in classrooms all periods in every day, if your school district has 

enough resources to do that this is the ideal situation.  However, we know oftentimes with limited 

resources that this is often not possible.  Listed are just a few examples of other ways special education 

teachers can manage their schedules while providing assistance to more than one group of students per 

period.  One example would be that a teacher, during fourth period on Monday, Wednesday and Friday, 

goes to the Algebra class, and then period four on Tuesday and Thursdays goes into a Geometry class.  

So, a teacher is basically splitting up their schedule by which day of the week it is.  Another way of doing 

it is allowing the teachers to be a little bit more flexible on when they're going in and out of classes based 

on the specific needs of the students.  So if they have a trusting relationship with each other, then the 

special teacher can decide which class that they're going into.  For example, if the social studies teacher 

was showing a video at the same time that the English teacher was having the students work on a five 

paragraph essay, then the special education teacher would choose to go into the English classroom for 

the period to assist the students who would need help.  Another way to manage teacher's schedules is to 

co-teach by unit of instructions.  So depending on the unit, the co-teacher could spend the entire unit co-

teaching in one particular class and then switch classes to address another unit with another group of 

students.  Please know that these are examples of strategies that do not address all possible solutions 

but give ideas for maximizing resources of co-teaching again, if you don't have the resources for co-

teachers to spend all period every day together.  Another consideration to take into account when thinking 

about starting or enhancing co-teaching in your district is to provide opportunities for teachers to 

collaborate and share responsibilities of students with others, and really try to break down those barriers 

of providing services to students based on the program that they are in.  Having teachers share the work 

load of the resource room, co-teaching, and self-contained environments can not only improve students' 

successes but also alleviate some of the stresses of the special education teacher.  To address 

unanticipated needs and adjust plans, special education teachers and paraprofessionals' schedules 

should be fluid at the beginning of the year and even sometimes later in order to ensure that staff or 

where they should be in order to maximize the successes of the students.  Administrators need to monitor 

and keep an eye on these changes in order to determine if the individual changes cause secondary more 

systematic issues which would then later need to be addressed.  And finally an administrator should not 

take on scheduling and building independently.  Utilizing a group of individuals as help makes -- utilizing a 



group of individuals has help make -- to help make decisions on students, classes and teachers and how 

each of those impact the master schedule, is crucial to the effectiveness of the master schedule.  I highly 

encourage administrators to utilize your teachers both general education and special education as well as 

guidance counselors and the daunting task of the scheduling process.  I know from experience from 

scheduling a high school for six years, the more people I had assisting me in the process, the easier and 

more effective the schedule was for students and teachers alike.  Another aspect that teachers feel is 

critical for administrators to know about co-teaching focuses on compatibility.  Co-teaching is often 

referred to as marriage requiring all components of a traditional marriage to be successful.  So, I ask my 

personal parents who have been married for 52 years, "What makes your marriage work?"  Some of the 

answers that I got, I think can be directly related to co-teaching and they are the following.  Respect, co-

teachers need to have respect for the other person, both personally and profession -- personally and 

professionally, this is different than just liking the person.  Understanding, co-teachers need to understand 

each others' strengths and weaknesses and be able to adapt accordingly.  They need to be able to share 

with each other, their feelings on what is going on and be supportive to each other in helping to grow.  

Commitment, both teachers need to keep focused on their commitment to co-teaching.  Everything they 

do in that classroom should be for the betterment of the students.  They need to be committed to student 

achievement no matter how difficult the situation gets.  Time, marriages need time and not only time to 

take care of the day-to-day business, like "Who's picking up the kids from soccer practice and what were -

- are we having for dinner?"  But rather time to spend as a couple, learning from each other, and growing 

together as a team, this is certainly the same for co-teaching teams as well.  And finally, although my 

parents did not mention that they voluntarily chose each other as opposed to being an arranged marriage, 

when -- we are often asked if when starting co-teaching as a practice within the school, teacher should be 

permitted to volunteer to be a co-teacher as opposed to being assigned to be a co-teacher.  Although 

there is no one right answer, it is believed that when people have a role in the planning and 

implementation of something new, they're more committed to that overall goal.  Therefore, if it is your first 

year starting co-teaching as a practice, you may want to get a group of volunteers for co-teaching and 

offer incentives for doing so, and we'll talk about that's a little later.  Then the following year you could 

assign more people to co-teach.  Also, some schools have assign teachers as co-teachers, but then have 

allowed those people to voluntarily choose their partners for the co-teaching.  Schools have also allowed 

their teachers to voluntarily choose which subject areas they would like to co-teach in.  So if there's 

anyway that teachers can take some ownership and volunteer for some aspect of co-teaching, it can 

certainly help the process.  With that said, many schools have implemented effective co-teaching 

programs by being more intentional in the planning of who the co-teachers would be based on the needs 

of the students.  As long as the teachers are effectively trained and supported, this too can also be a very 

effective way to implement co-teaching without volunteers.  So let's go back to the issue of time which 

brings us to our next slide.  It is imperative that co-teachers have the opportunity to plan together 

regularly, either face-to-face or in another collaborative approach.  Face-to-face planning time can be 



difficult because it is not -- because it is not always possible for co-teachers to have the same conference 

period, particularly when a special education co-teacher is working with more than one general educator.  

If feasible, scheduling the special educators' conference period on a rotating basis will allow planning time 

with multiple teachers who have different conference periods.  We will go other -- over other ways to find 

time for teachers to collaborate, but it is so important for administrators to understand that when time is 

allocated for co-teaching, it should be sacred and only used for relationship building, lesson planning, and 

problem solving.  Planning time should be established by the administrator and be done at the beginning 

of the school year so teachers are not left to their own devices to find the time to collaborate.  Also, a 

district should consider when there are professional development days or sessions in their schedule to 

arrange the schedule to begin late or conclude early so teachers have time to collaborate. Additionally, 

teachers should have specific agendas for these meetings and be held accountable by the administrator 

for what is being done at these meetings.  Something as simple as an agenda, consisting of discussions 

focused on upcoming curriculum and instruction, what is going to be addressed and when, co-teaching 

arrangement and responsibilities, which models are we going to use and who is going to do what, 

accommodation for students' needs, which student need, which specific accommodations.  Specific 

student concerns, are there any students that we are worried about base on the discipline referrals, test 

grade, et cetera.  And any house keeping items like, Billy has a -- an IEP coming up on Thursday or I 

have to take off next Monday for a doctor's appointment or any other day-to-day house keeping items that 

may need to be addressed.  There are also other unique ways for administrators to find time and 

schedules for co-teachers to collaborate.  Some are better than others; some are more expensive than 

others, and please know this is not an exhaustive list.  These are just some ways to help you and your 

team to think outside the box when it comes to scheduling, collaboration, and planning time.  Use other 

adults to help cover classes.  This consists of administrators, secretaries or aides.  I've actually been one 

of those administrators who covered classes that co-teachers could plan.  Find funds for substitute 

teachers.  I know this is often difficult, but in the district where I implemented co-teaching, we gave the 

teacher either one whole day per month or two half days per month, and had a rolling substitute come in 

to sub for those teachers.  You can also find volunteers substitutes. Parents and community members are 

often willing to come in and assist as substitutes, you just need to make sure that you are following your 

district volunteer process if you're using this approach.  Begin each class with independent work time.  

Many times teachers have a review or warm-up activity plan when students come into the classrooms.  

The students usually understand the expectations of getting started, and this time although not the ideal, 

could be used for a quick collaboration time with the teachers.  Use instructionally relevant videos or other 

programs supervised by part of staff to release the other part of the staff for planning.  When showing 

videos or having class presentations or school wide assemblies, if co-teachers can find subs for those -- 

or for those volunteers to watch the students, they can use that time to collaborate.  You can experiment 

with a late arrival or early dismissal day for students.  Some schools have implemented professional 

development time by dismissing students from school early or having them come late on certain days.  If 



this is an option in your district, this time could be used for co-teaching planning time.  You could stay late 

after school once per month.  Oftentimes teachers will agree to stay late after or come early, especially if 

incentives are offered.  You can treat collaboration time as the equivalent of school community 

responsibilities.  If you are able, districts can often swap out one type of service for another.  So for 

example, instead of a teacher having to cover a particular duty, like lunch duty or having to attend the 

department Math meeting, they could use that time for planning with a partner instead.  You could divide 

labor for instruction to save time.  If teachers truly co-teach, then the work should be divided equally.  This 

can certainly help when trying to plan.  Also, sometimes labor can be delivered by course or by grade 

level.  For example, if there are four teachers teaching fourth grade, then maybe each of those teachers 

is responsible for a certain part of the unit.  Coincidentally, the same could be done if you had four 

teachers all teaching Algebra.  One teacher could be responsible for the reviews at the beginning of the 

lesson, one teacher could be responsible for the guided practices, one teacher could be responsible for 

the test reviews, and one teacher could be responsible for the unit exam.  Another strategy is to reduce 

other work time to have time to meet.  Again, if administrators have other types of teacher duties and/or 

responsibilities for them to do during the work day, the administrators could expect them use their time 

planning with the other co-teacher instead.  And for special educators, reserve time in the daily schedule 

that is not obligated to specific responsibilities.  So often we know that special education teachers work 

with students all day long.  It is crucial for administrators to allow special education teachers and co-

teachers to have time in the day without students so they can plan and be prepared for that co-teaching 

environment.  Although nothing beats face-to-face collaboration, some co-teachers have found other 

means by which to communicate and collaborate, without to having physically sit down with the other co-

teacher.  Email lesson plans and communicating via email and text have worked extremely well.  Some 

other sophisticated means by which to collaborate include the following websites located on your screen.  

Prior to training the co-teaching teams, administrators should have an understanding of the practice of co-

teaching.  Training for administrators should also include information on conducting walkthrough and 

formal appraisals in a co-teaching model.  Through this training, a clear understanding of administrative 

roles and responsibilities could be communicated which would provide background knowledge for better 

decision making in the schools.  The administration can then provide vision, support and understanding 

for the general and special educators implementing the model.  If administrators have no training, they 

will not have an understanding of what would be required to make co-teaching successful for all 

stakeholders.  Something else to take into consideration when starting up a co-teaching model is that 

principals and leaders of schools often turn over regularly.  Therefore, for a particular school with a 

specific principal leader implemented co-teaching one year, but the principal left the next year and a new 

principal came on board without the same knowledge and/or philosophy of co-teaching as the previous 

one, the co-teaching model might not be able to be continued.  Therefore -- and we cannot stress this 

enough.  The recommendation is that co-teaching be more of a district wide initiative with all leaders 

getting trained in taking ownership as to -- as to better sustain the co-teaching model throughout the 



years.  Several years ago in the district that I came from, we were opening a new upper elementary 

building, housing grades four, five and six.  Students and teachers were being moved from three 

elementary buildings in the middle school in order to create a brand new school.  The principal and I 

came up with the idea to go full force in to providing co-teaching as a model in this particular school.  But 

quite frankly, when the other schools in the district heard what we were doing, they wanted to jump on 

board as well.  With a lot of planning, we then have the backing of all the principals in the district, the 

superintendent and also the school board.  A true district wide commitment was made, and we were all 

convinced if the original upper elementary school was the only school that implemented co-teaching in 

the district, it would not have been as effective as what was being done on a -- as a district wide initiative, 

with everyone being trained in the entire community on board with the inception and implementation of 

co-teaching.  Based on the study from Nierengarten and Hughes that I referenced early, administrative 

support remain the strongest area of concern shared by teachers' hold.  This role that administrative 

support plays in the successive co-teaching cannot be overstated.  Administrators need to be willing to 

overcome obstacles related to class size, scheduling, and personnel allocation.  Decisions will need to be 

made that will not only be easy and be a complete paradigm shift from what currently occurs, but 

administrators need to take on the challenge of knowing that it is good for all kids.  Also very important 

when it comes to administrative support is to provide feedback to teachers.  These could be done in a 

form of formal observations or informal feedback.  Whichever way is given, several questions should be 

addressed and discussed with co-teaching teams.  Some of these include, how has student achievement 

been influenced by co-teaching, how have the teachers' instructional practices changed, have 

inappropriate behaviors of students decrease since co-teaching has been implemented, and to what 

extent has differentiation occurred.  Also, oftentimes administrators will provide meaningful incentives 

upfront in order for teachers to take the risk of embarking on co-teaching.  These incentives often get 

teachers excited.  Some incentives that administrators can consider not only when starting up co-teaching 

in their district but also enhancing co-teaching can include, but are not limited to different types of 

monetary incentives.  Things like, supplemental assignment pay, provision of extra resources related to 

co-teaching like books, videos and articles, a subscription to a newsletter or a magazine or payment to a 

professional organization.  There are also school-based incentives that can be given and we discussed 

these already, one less duty or an extra planning period and also input into schedules and division of 

students utilizing those teachers to help in the scheduling process.  There are also external incentives 

that could also be considered.  Opportunities to visit other classrooms engaged in co-teaching inside or 

outside of the district, off-site retreats to do collaborative planning, mentoring others new to co-teaching or 

attending a conference related to co-teaching, conflict management, differentiated instruction or 

something related to co-teaching.  And we cannot forget one of the most important things and that's 

follow-up incentives.  We need to recognize teams' accomplishments and provide individual notes or 

emails when teachers are doing things well.  There should also be regular forums for airing concerns and 

generating solutions when it comes to co-teaching.  In the school district where I came from that I 



referenced earlier, once per quarter, I kept my co-teachers after school, we ordered pizza and we talked 

about the highlights and lowlights of co-teaching, and then we discussed how to make it better not only 

tomorrow, but how we could organize it better in the future.  We discussed co-teachers being evaluated, 

but in addition to co-teachers being evaluated, administrators should also continuously evaluate the co-

teaching program in general.  Areas of focus that should be analyzed are obvious things like, student 

academic outcomes which can include grades, progress reports, and state reports, but not only outcomes 

related to students achievement but also areas like, instructional setting, are the students in a less 

restricted environment than they were before?  Has the amount of pull out time for students with special 

needs decreased?  Parent responses to co-teaching, these can be done through forums or surveys, 

community responses to co-teaching again, these can be done through forms or surveys, and then also 

looking at summative results including Terra Novas, PSSAs and the Keystones, SATs and AYP results as 

well.  If co-teaching is implemented effectively, then whether or not it is your first year of co-teaching or 

you've been implementing co-teaching for many years, the co-teaching assignment needs to be 

respected and not altered base on the needs of the overall school.  For example, if the school is short on 

subs one day, the principal should not pull the special education teacher out of co-taught classroom to 

cover another class.  When this happens, and unfortunately we do know that it does happen, that teacher 

often feels as though their presence in the classroom has been disrupted.  Rather, administrators need to 

value what the co-teachers are doing on a daily basis and promote the co-teaching model, so that 

teachers can then be expected to go above and beyond for the betterment of the students and the co-

taught environment.  Respect for teaching assignment needs to be adhered to whether it's your first year 

of implementing co-teaching or your school has been doing it for years.  One would think that it would go 

without saying the districts need to train teachers in co-teaching prior to placing two teachers in a 

classroom.  However, it is amazing how often we hear teachers say that they are co-teaching, simply 

because there are two teachers working together in the same classroom.  Not only do teachers need to 

be trained on the multiple approaches to co-teaching and the process for individualizing and blending the 

various models the students need and staffing considerations, but they also need a substantial amount of 

time devoted to developing the relationships with the other co-teachers.  On-going professional 

development topics should begin with an awareness that co-teaching is district expectation and that all 

teachers will likely participate at some point.  Professional development also needs to include some type 

of form for sharing concerns, successes, and collaboration for problem solving.  In an exemplary co-

teaching program, co-teachers would attend training together to provide opportunities for shared learning 

and team building.  Appropriate co-teaching professional development focus at some co-teaching 

strategies, relationships, curriculum accommodations, modifications, differentiated instruction and 

universal design for learning.  In general, if all of these topics were in service, it -- in general, if all of these 

topics are topics for in-services, then the professional development should consist across the district and 

include all professional development staff not just those involved in co-teaching.  Overall, teachers 

involved in co-teaching want administrators to have a clear understanding of the benefits they had directly 



observed in the co-teaching environment.  Some of the things that teachers said, they wanted 

administrators to know where there's better student-teacher ratios, there's increased academic 

achievement, there's decreased behavior issues, there's better exposure to more teaching strategies, 

there's various methods of accommodations, more positive learning environment, improved social skills 

and peer relationship for students.  Teachers often felt increased morale as well as decreased feelings of 

isolation especially at the high school level where they're often departmentalized and on their own.  And 

teachers also grow in knowledge and skills and in respect for each other's area of expertise.  Not 

surprisingly, the teachers report the same benefits as seen in literature and research on the effectiveness 

of co-teaching.  I love this quote from one of my regular ed teachers who summed it up vast in the video 

when she said, "It was the year we worked the hardest but we garnished the most."  Another quote from 

the principle that I discussed of the upper elementary school that we used at the end of our first year co-

teaching was this, "Our teachers have been so collaborative.  Our instruction has been great and 

teamwork, fantastic."  Two -- true benefits the children have been recognized in many ways educationally, 

but more importantly socially.  Our special education students have a much stronger self-esteem rating of 

themselves.  They feel more confident in the classroom because they're seeing success.  And with that 

said, I'm going to turn it back over to Elaine to discuss our final objective for this webinar. 

ELAINE NEUGEBAUER: Thank you, Paula.  I really appreciated the last piece of, you know, just sharing 

some of the celebration the teachers experienced co-teaching.  It makes it very real and really focuses on 

what this is all about. 

PAULA SCHMITT: Absolutely. 

ELAINE NEUGEBAUER: Okay.  Objective four, so had some practical strategies, we kind of started up 

with more of the technical definitions and a little bit of research or just general good practices out in the 

filed as far as co-teaching.  We talked about overcoming some barriers and gave some real proactive 

suggestions for various different pieces of co-teaching.  So, we're going to go into identifying tools and 

strategies to create, maintain and expand co-teaching.  So, looking at these from various different levels 

of expertise, you may have an ongoing co-teaching.  But you want to have an opportunity to observe, 

assess and fine-tune and improve that co-teaching because we know we're always life-long learners and 

always looking to improve results for teachers and students in their classrooms.  So, let's take a look at 

some of the guides or frameworks that are utilized by administrators when giving feedback for co-

teaching or to kind of share some of the goals and compare the objectives that we're trying to reach with 

co-teaching by looking at it in three different ways and really not expecting anyone to be able to perfectly 

read some of these because they are very small but we're going to be going over each area in it.  So, just 

giving you a visual of just the major components, the basics, the meaningful roles for each teacher 

involved in co-teaching, strategies to promote success for all students and evidence of success.  So, 

these are different pieces some look for for effective co-teaching strategies.  Okay.  We're going to look at 

the first one, The Basics: Meaningful Roles for Each Teacher.  And some of the feedback that we get 

from co-teachers is that, you know, we really need to kind of define our roles and what is really good 



means for that.  And it's evaluating, doing a self-evaluation, looking at the roles in the learning process for 

students, and then including that administrator in the discussion and the observation.  So, we're looking at 

do the teachers vary their roles during the course of the lesson?  So depending on where teachers are in 

their co-teaching experience, we could see varying roles and that is certainly the objective that we want.  

We want teachers to be collaborative and we vented out their experiences toward their students.  Each 

teacher's well-suited to the roles he or she is assuming.  And we talked about those components earlier 

with the professional development and opportunities to co-play and collaborate and discuss.  When 

putting together this presentation, Paula and I, a lot of planning time, sharing each other's ideas about co-

teaching what we found was very important and we both had different experiences with co-teaching or 

working with teachers assuming the role of co-teacher.  And we put those together and contrasted and 

compared some of the information that we had to put together the presentation today.  Are both teachers 

comfortable with process and content?  And in secondary teachers, we talked about just the role and how 

oftentimes that's very isolating.  And when we look at teachers well-suited for the roles, a teacher may 

start with more of the content and may work with the other teacher to fine-tune the process.  They may 

look at the assessment and fine-tune the process and content also.  Is the special education teacher 

working with all students?  This is something we can look at and try to increase with the opportunity to 

share that expertise with all of the students in the class.  So as we'd look at this observation framework 

depending on where teachers really want to focus and get some feedback.  They can pick maybe 

focusing on the basics, looking at the roles of each teacher as they start the co-teaching relationship.  

The next piece is moving to the strategies, and included in this section are look-fors or items of actions 

and administrative [inaudible] which are indicators of effective instruction and collaboration, the two main 

components of co-teaching.  These indicators provide supervisory feedback as well as growth indicators 

to be used to express the progress of an effective co-teaching team.  We will continue to present a few 

other examples of how co-teaching success can be observed and monitored based on external and 

internal reflection of implementation guides.  So, we're looking really for evidence, a way of monitoring the 

progress of co-teaching teams with strategies.  And we're looking at effective instructional strategies, how 

are the co-teachers providing students with activities and instruction that keeps them actively engaged.  

How are students being grouped? Does it fit the task?  Is it purposeful?  Evidence of success, and this an 

area that also can be observed and self-reflected on.  Are struggling students answering and asking 

questions?  We're looking at diverse learners and making sure that together we collaborate the co-taught 

classroom to support all learners and giving all students the opportunity to answer and ask questions and 

be actively engaged.  Are students engaged in meaningful work throughout the period?  Making sure that 

we support more instructional time by collaborating and planning our activities in a way that will keep the 

students engaged throughout the period.  How are teachers assessing the learning of each student?  

Looking at that roles and responsibilities piece and making sure that we have formative and summative 

assessment and a responding to that planning.  What evidence is there that all students have been 

appropriately challenged?  So, we're making sure that we're giving students the instructional support so 



that they can progress and that we're monitoring that progress and making sure we're making these 

adjustments so that students can be successful and really reach their potential.  How can these guides 

help an administrator supervise co-teaching and how can that contribute to students' success?  So, we're 

going to look at different planning guides, roles and assignment guides and co-teaching observation 

guides with a bit of a sample of a co-teaching observation guide framework.  And let's take a look at a 

sample lesson plan format.  Oftentimes, we work with co-teachers that currently have planning formats 

and we just try to compare and contrast some of the effective sample lesson planning to support the co-

teaching being realized within a good sound lesson planning format that would be useful in a solo-taught 

class or co-taught class.  Curriculum outline.  And these are pieces of communication and then also will 

be implemented.  General education teacher prepares outline of upcoming curriculum, topics, key 

concepts, activities and projects.  So, in this lesson planning format, the general educator is informing just 

the curriculum topics, key concepts, activities and projects based on their knowledge of the curriculum 

and their experience and then also to the learning progress of the students they worked with and working 

with the special education teacher to work with the students that they currently have in the class.  

Instructional Delivery.  How will the lesson be provided to the students and implemented by the teachers?  

And this is a decision that's made jointly by the general and special education teachers.  And how will 

they arrange themselves?  What model would they use?  Would they use several different models 

throughout the lesson?  Because that would be appropriate.  Do they want to give the students whole 

class instruction and then give them the opportunity to explore and work through tasks as a small group 

with just some feedback, support and prompting from their teachers?  Or did they need some more time?  

What roles will each teacher take during that instructional delivery that will be the most effective looking at 

the class as a whole and then making sure that individual student needs are being taken care of and 

supported?  Individual Adjustments.  Based on the shared planning, there can be an anticipation of 

accommodations or the bumping up of some of the activities that are already in place.  Are there visuals 

that are provided within the curriculum?  Are there things that can be extended for students so that they 

can continue to progress?  Okay.  Let's take a look at an example.  We have -- this is a planning guide.  

This may be very familiar to you, maybe very similar to some of the co-planning guides that you're 

currently using with your teams.  So, what we have here is the time, task.  Write down five things that you 

could show to someone who didn't know you and that would let them know something about you, so just 

an activity.  And we have the times and the activity.  We have discussion of answers.  So, we have like an 

end of the activity.  We have the different teaching models available.  We have parallel, station, 

alternative, team and teach and support.  Comments.  Would two groups work?  How about a Frayer 

model?  So, this is starting to get that structure in place.  And the T1 and T2 would be the different 

teachers and could kind of map out how they're going to do this and then select the roles.  So, we have 

would stations work?  And so there's just [inaudible] of the process that would go into planning this 

lesson.  Alternate group, alternate group.  Here's how are IEP goals addressed in the general education 

setting, and this is a question but this is a format that could be utilized putting IEP goals in for students 



including the class, addressing, addressed in general education setting and strategy.  This format could 

be used in a couple of different ways, could be an ongoing information or communication piece.  It could 

also be utilized when a student is transitioning from a more segregated setting into the general education 

classroom or resource room.  And just looking at the IEP goals and they're being addressed in the 

general education setting.  How are they?  What kind of supports would they need including the strategy?  

There could be goals that are being supported and instructed in a resource room or other setting but also 

to address in the general education classroom in a general curriculum.  So, this is a communication 

guide. 

PAULA SCHMITT: Elaine, if you don't mind me interjecting, I really like this one because back to my 

experiences when we implemented co-teaching in the district that I came from, some of my teachers got 

into co-teaching so much that, you know, both the regular Ed teacher and the general Ed teacher became 

so engrossed in the lesson that one of the complaints I heard, one of the things that we really had to 

discuss afterwards was they were kind of forgetting about implementing the students' IEP goals because 

the students were in their opinion doing well, but that progress monitoring piece was kind of pushed by 

the wayside.  They forgot about it.  So this kind of very easy format that you see in front of you is a way 

not only to keep the focus of the students especially with especial needs on their IEP goals but also to be 

used as a representation for the general Ed teacher to have in front of them to always be focused that this 

-- these children have goals that they need to work on.  Even though they're in this general Ed setting, 

even though they're with this co-teaching team, we still need to be progress monitoring those IEP goals.  

So, that's why, again, this is a very basic kind of format but I think it keeps both teachers on the same 

page and I think it can be used very powerfully. 

ELAINE NEUGEBAUER: And I think the IEP goals can give students more access to the general 

education curriculum lessons but also, too, there may be goals that addressing them the general 

education setting will really help them generalize and apply and utilize these skills that they initially were 

targeted for access, they are going to flourish and utilize them in the general education setting also to 

what I've found that special education teachers may be very skilled at, you know, just working with basic 

communication and advancing it.  And that's a skill that a lot of students need that within the classroom 

for more cooperative learning being able to express themselves and with their other groups when 

questioning is becoming more prevalent in a student-centered classroom where students are really ask to 

ask questions of each other, explaining their work.  Students asking, "Well, how did you do that?"  And 

those are skills that a special education teacher can really support because they have a lot of experience 

developing those skills of the students so that they can generalize and then apply them.  So, that's a great 

skill that comes in and also can be shared with this format because they're sharing those skills and that 

the -- they understand how to teach them and some of those strategies can be utilized with the other 

students in the classroom that may not have a targeted goal.  Okay.  Co-teaching Conversations.  So, 

really because we know that time is a premium in the school day, teams can adjust or work the forms that 

work the best for them.  And so we want to make sure that any forms or framework is easily utilized but 



very effective during the planning process.  So, we have just an example, a team shared with these co-

teaching conversations.  So they have how will you know if students learned the material?  So they really 

wanted to focus on their assessment and then was think about diverse [inaudible].  So what are the many 

different ways just in general the class, the students can demonstrate their knowledge and then also, too, 

for students that has specific supports in place to assist them in being assessed on the content.  

Homework.  How do you establish homework assignments?  Just really what does that look like and what 

is the goal of homework?  And there's always a lot of discussion with students and teachers about 

homework, really what is it targeting and how is that advancing the students' knowledge and how much 

support do they need in homework?  What level do they need to be at before they're practicing those 

skills independently?  So, that's a nice discussion that teachers like to have, assessment and homework.  

There may be other areas that could be added to this.  These may not be the areas the teachers want to 

kind of focus on some of their conversations.  And this is nice because it brings both teachers back to 

being proactive; really -- making those connections between what they're instructing in the student 

progress.  And it's just a nice little couple of minutes that they can spend to just kind of share a 

conversation that might not be immediate.  It may be something that they want to discuss to enhance 

their classroom and their profession.  Okay.  Here's another example.  We wanted to give you a couple of 

different examples because we know folks are using a lot of tools out there.  They may be missing a 

piece or they might want to enhance a piece that they already have.  So, we're looking at recording the 

task, having the roles outlined, this is just a way of communicating, planning and recording, adaptations, 

and those could be specific ones for individual students and then strategies.  These could be strategies 

that all of the students will be working on.  It could be strategies that some struggling students are 

participating in.  Okay.  Just different ways that administrators observe teachers, everyone has their own 

objectives, their own goals, different ways of supporting teachers, looking at the lessons and supports 

available.  So in co-teaching classrooms observing both teachers for the same lesson may be a strategy 

administrators use because it is.  It's that marriage as Paula said between special education and general 

education.  So, an administrator, an individual can observe both teachers for the same lesson and then 

just give feedback for both, so maybe specific things that the teachers would like to be observed, like in 

the first example that we had, it's just a different components.  Co-observing, a special education 

administrator and the principal may collaboratively co-observe and look for different components they 

may--they could separate special ed and general ed depending on, you know, the format or they could 

kind of switch or they could ask for whatever works best.  But it's a real good opportunity to collaborate 

and give the same message to all the teachers.  As I mentioned, Paula and I had some good professional 

development putting together this presentation and that goes for anyone putting together or observing or 

learning about co-teaching or any topic but they have the opportunity to kind of [inaudible] from their own 

point of views and experience and that just enhances the success. 

PAULA SCHMITT: And Elaine, I've done it both ways.  I will tell you.  When we started co-teaching in the 

district where I came from, I was doing it myself since it was initially started with an initiative from the 



Special Education Department.  However, once everybody got on board, like I talked about, we did start 

sharing this responsibility and co-observing and I can tell you the discussions that we had were far 

greater and richer with both the special education teachers and the -- and the general education teachers 

when you had somebody very knowledgeable on content as a principal and somebody very 

knowledgeable on special education like a director doing that together.  So having worked in -- on both 

sides, I can definitely see such greater value to the co-observing models and thank you for sharing that. 

ELAINE NEUGEBAUER: Okay.  So, just once again, get a nice little close up list.  Top 10 things to 

consider for successful supervision of co-teaching.  Certainly, we've been talking about this through the 

entire presentation, education and training.  Having those open conversations discussion, open-minded 

discussions, sharing ideas and expertise, focus on student learning.  Implement, and as Paula like really 

stressed earlier, really the point of providing service in the general education classroom includes 

implementing and assessing the IEP goals and also to the great opportunity to apply those skills.  

Keeping track of instructional roles.  That can be a formalized activity or it could be just an informal.  

Some of the teacher teams that I worked with really kept track over their roles because they started just 

having one teacher, one support and they both talked and they said, "We must certainly can be more 

collaborative.  Let's look at this role.  Let's do that together.  Can I show you what I was thinking?"  And so 

they kind of really ended up the end of the year with both teachers being assigned to one role and then 

both teachers being assigned to another role, assessing, instructing, sharing the lesson, curriculum 

instructions.  Support parity, just really making sure that we remember that these are two individuals that 

feel very passionately about their profession and want to support student learning and that's the focus of 

their career and making sure that they have the opportunity to show and being able to utilize their 

strategies, knowledge and, you know, just their ongoing development in their field as a co-teaching team 

and supporting each other.  Attend to logistics, and we talked about scheduling, finding time, some of the 

things that can be barriers, but their strategies and a lot of experience behind actually supporting these 

pieces of logistics with some good planning and flexibility in communication.  Consider co-observing, 

really nice opportunity to demonstrate collaboration, being on the same page and educating each other 

on the different responsibilities that they have and the teachers have.  And there's an expectation that co-

teachers successfully co-teach and that's why we talked about the need for observing feedback, self-

assessment, continuing to evaluate the success of the co-teaching so that all students benefit from 

teacher expertise and instruction and they're very successful.  Celebrate the success of students who 

have been taught well by co-teachers and that's certainly looking at data, looking at results, but then also 

to looking at students' attitude motivation, teacher motivation and really celebrate that, and Paula kind of 

mentioned taking some time having pizza, maybe part of that meeting his works and a lot of it should be 

let's focus on the success that we've had and celebrate it.  And also to maybe giving students the 

opportunity too to be a part of that celebration and that also speaks to having the district committed to co-

teaching and having it as one of the things that they do celebrate success of.  And that concludes our co-

teaching presentation.  What we've included in this presentation is references that we may have talked 



about or specifically referenced throughout the training.  We also included our contact information.  And 

thank you very much. 

PAULA SCHMITT: We do have a couple of things in the works as far as co-teaching for administrators, 

for the 2013-2014 school year, so I encourage you if you are interested or if people in your district are 

interested, please contact either Elaine or myself or check the web, the PaTTAN website as we will -- as 

we get these things up and running, they will be posted and documented on the PaTTAN website.  So, 

thank you for your time today.  We've enjoyed our time with you virtually.  And hope to cross paths with 

co-teaching in the future.  Thank you. 

ELAINE NEUGEBAUER: Thank you. 


