
ANNOUNCER: …only mode. 

PAULA ZUCKER: Good afternoon.  My name is Paula Zucker and I'd like to welcome you to ELLs and 

special education.  How can ESL and special education teachers support ELLs with IEPs?  This is, of 

course, session two.  The population of the English language learners in Pennsylvania has increased 

114% in the past 10 years according to the 2010 OELA Report.  The purpose of this presentation is to 

address the academic, linguistic and cultural needs of the English language learners including ELLs and 

special education with the intention of building capacity among educators, school administrators and 

other professionals who work with ELLs and their families.  The content of the presentation has been 

developed to inform support and empower educators to embrace the beliefs that all teachers must take 

responsibility for providing an equitable education for all children, acknowledge that each English 

Language Learner has a unique set of academic, linguistic and socio-cultural strengths and needs and 

that it is our responsibility to figure out how to use these competencies and skills to lead them to 

academic success.  PaTTAN's mission is to support the efforts and initiatives of the Bureau of Special 

Education and to build the capacity of local educational agencies to serve students who receive special 

education services.  Pennsylvania's Department of Education's commitment to the least restrictive 

environment.  Our goal for each child is to ensure individualized education program teams begin with the 

general education setting with the use of supplementary aids and services before considering a more 

restrictive environment.  This is the second webinar in this series.  The first webinar was held on 

September 24th 2012.  Those participants wishing Act 48 credit completed an assignment in PLC.  This 

assignment was due on November the 15th.  The purpose of this webinar today is to continue the 

collaboration and report on the findings of the PLCs.  It is especially important for those of you who are 

requesting Act 48 credit to remain in today's webinar until the very end of the presentation.  You will be 

receiving directions regarding submission of the SurveyMonkey at that time.  So please make sure that 

you remain with us until the very end.  Our outcomes today include increased collaboration between ESL 

and special educators by clarifying each other's roles, instructional practices and policy related to the 

education of English language learners, also exploring the issues surrounding the student who is an ELL 

with an exceptionality.  When we looked at reports from the PLCs, there were certain parts that we found 

very interesting.  First of all, there were 14 PLCs who were made up of participants from the first webinar 

and they completed the assignment to develop an instructional plan for an English language learner with 

a disability.  All assignments were read and the findings of those assignments follow: those participants 

how had the opportunity to work in heterogeneous PLCs, reported that they were able to increase their 

knowledge base regarding student placement, instruction and needs.  They stated that they found it 

important to continue and deepen these conversations.  They found that collaborating and learning from 

each other's expertise in their individual area of specialty deepened their holistic understanding of the 

student's strengths and needs.  They saw the need to utilize these conversations in their schools.  

Particular comments that had to do -- that were from the heterogeneous PLC and the collaborators 

included, "This project helped me to see how collaboration affects the learning process and who should 



be in constant conversation regarding the student."  Another comment includes, "We realized the 

importance of collaboration and communication with the ESL teacher, special education teacher and 

content area teachers."  Those participants who worked in homogeneous or individual PLCs reported that 

they were unable to increase their level of knowledge regarding student placement, instruction and 

needs.  They questioned whether their responses were correct.  They felt they were at a loss when 

attempting to develop a complete plan for the student that would include a plan that would address the 

combination of language and learning needs.  In this slide, we see actual PLC comments from those 

people who worked in homogeneous or individually.  "Our group lacked the expertise of a special 

education teacher.  I was really looking forward to having discussions about the fine line that is often 

there in children who received both special education and ESL services.  But unfortunately, that 

discussion did not take place."  Another comment, "I did this project on my own.  I do not think I have a 

good grasp on the material and was unsure of my answers.  I did try my best, but I am pretty sure I did 

not get this answer right."  So addressing your PLCs collegial comments, recommended for Teresa 

increased small group pullout reading instructional time with a focus on increasing vocabulary, extended 

oral discourse, open-ended questions and pronunciation problems.  These were you PLCs comments 

that were common to many of the PLCs.  One common PLC suggestion and this was regardless of 

whether Teresa or a local student was considered for the PLC instructional planning.  The one common 

suggestion was that ongoing collaboration regarding the instruction and progress of the students 

including input from the regular education teacher, special education teacher and the ESL teacher is of 

high importance.  So that ran throughout the PLCs.  I'd like to introduce Dr. Connie Cochran at this time.  

Connie? 

CONNIE COCHRAN: Thank you, Paula.  I'm going to talk about our findings -- our findings as readers of 

your assignments from the PLC groups.  We found that everyone approached the task seriously whether 

they were using the hypothetical Teresa case that we provided or whether they were discussing a local 

student of their own knowledge.  We found that there was a genuine effort made to develop an effective 

plan for that student.  What worried us a little bit was that there was little evidence that the PLC groups 

had used any of the resources made available in the first webinar and those resources included the -- 

what's called the video, but it's actually the PowerPoint presentation itself and we also had online -- a 

handout on graphic supports for English language learners in the content area, a sample of an IEP for 

school age children, a checklist to self-evaluate programs from the standpoint of an RtII Program, an 

evaluation team situation and an IEP team, all of which were looked at through the lens of having ELL 

students as part of the process for evaluating whether it's the RtII, the evaluation or the IEP.  Also 

included in the handouts from the first webinar was a PennLink from PDE dated October 2010 which was 

PDE Guidance for Implementing IEPs for English language learners.  And along with that PennLink, also 

from October of 2010, were questions and answers, frequently asked questions, regarding the referral of 

ELLs for evaluation and the education of ELLs with IEPs.  All of those resources are available again today 

on the webinar site where you can download them if you did not get them in September and we highly 



recommend that they be looked at and used as your district considers to address the needs of English 

learners with IEPs.  Now, we'd like to respond to questions that you raised in your PLC work and issues 

that we noted as we read through your work.  Specific components of an ESL program came up 

frequently and we would remind you that in the first webinar we used a graphic picture of a pie to talk 

about an ESL program where the -- a hundred percent of the pie is the student's day and also the 

definition of the program.  The entire student's day is an ESL program when the student is an English 

language learner and that includes both ESL instruction, a single piece of the pie, and adaptations and 

modifications in all content areas as the rest of the pie or the rest of the student's day.  So an ESL 

program is a complete day in the life of an English language learner.  And so when you -- when you are 

the instructor of an English language learner, you are a part of the ESL program.  Specific Components of 

an ESL program that the IEP team should address are -- include the English Language Proficiency 

Standards, which are part of Standards Aligned goals for an ELL.  Model performance indicators and 

CAN DO Descriptors are used to develop the annual goals for English learners.  And then English 

Language Proficiency Assessments particularly access for ELLs give the IEP team the current levels of 

this English language learner.  So the components of an ESL program are essential for the understanding 

both of the special educator and of the ESL people on an IEP team.  In the area of referring an ELL for 

evaluation, your questions came up in more than one group.  How do we know if this is a language 

development issue or language disability?  And clearly if we knew, we'd all be rich.  There is no single 

magic answer.  As is the case with most of special education, this is an individual child with individual 

issues to be addressed and an individual decision to be made about whether this is language 

development or language disability.  Some guidelines to include are: is there a presence of the disability 

in both English and the native language?  If it exists in both, you're one step closer to identifying a 

potential language disability.  When comparing the progress of an ELL, the comparison must be to like 

peers, that is other ELLs or siblings of this student.  Not a comparison to native speakers of English.  That 

would be an unequal comparison.  Also in the area of making a determination, we need to look carefully 

at a student's opportunities to learn.  And this is particularly true of immigrants or refugee children who 

have come to the United States from some other place, has there been an equivalent amount of 

opportunity to learn as a child born here in the U.S. and attending schools either from preschool or from 

the age of five?  But limited English proficiency in and of itself is not a disability.  The issue of opportunity 

to learn, as I just stated, also is not -- lack of opportunity is not a disability.  Some students who are 

immigrants or refugees in the United States have not had opportunity to learn.  And the final thing we 

need to remember about ESL programs is that there is a Supreme Court decision known as the 

Castañeda Test which requires -- mandates that ESL programs be evaluated.  Are they doing what they 

say they're going to do?  When a student has not been successful, there are honest hard questions that 

ESL program needs to consider.  And that is, "Does the program include a strong Tier 1 in our PI--RtII for 

ELLs?  Is the ESL instruction strong and effective?  Are there modifications in the content areas based on 

the student's English language proficiency level?  Also, has the ESL program met the Castañeda Test for 



program evaluation?"  These are areas that the ESL program itself needs to keep in mind before child is 

referred for evaluation and possible identification as a student with a disability.  A couple of things that 

came up in your PLC assignments was an understanding that ESL is not a service or an intervention.  

ESL is core instruction in Pennsylvania.  So we need to be careful that we understand it as core 

instruction in general education.  When the IEP is written, ESL is considered as part of the general 

education program.  ESL does not occur possibly in weekly sessions in Pennsylvania.  ESL instruction 

must occur daily.  ESL teachers are aware of this.  We refer you to the -- back about ESL for clarification 

on that issue.  Computer programs are rarely effective to promote oral language development.  In the 

case of the Teresa case study that we provided for you and over half of the groups chose to use that case 

study.  Most people understood that Teresa needed opportunity to develop her oral English; that this was 

an area of need for her.  She should be provided with multiple opportunities for oral discourse.  She 

needs lots of chances to talk in English.  And generally speaking, computer programs are not effective in 

providing those chances.  She -- her English will develop more effectively when she's given the 

opportunity to speak or use English in meaningful ways with peers, with adults, with others that she -- with 

whom she has meaningful communications.  Recently arrived English learners should not be expected to 

immediately assimilate into their new culture.  Acculturation, like language development, takes time.  And 

culturally responsive teachers develop lessons through which even newly arrived students can see 

themselves.  That should be a reflective question teachers ask as they prepare any lesson.  How will my 

students see themselves in this lesson?  And finally, just a reminder, Puerto Rico is not a foreign country.  

Puerto Rico is part of the United States and Puerto Rican children are citizens of the United States and 

should be recognized as such.  We want to help you think about the language that you use talking about 

English learners when they're a part of a special education program.  They should be identified at their 

English language proficiency level, not at a reading grade level.  When someone says, "This student 

reads like a fourth grader," the term like a fourth grader refers to a native speaker of English who has 

been in school for four years and is reading in English.  Those characteristics do not apply to English 

language learners.  So it is appropriate to say that an English language learner is reading at the 

developing level, which is the third of five levels, and that developing level gives a definition of how that 

student reads.  For those of you who are not familiar with the levels of the ACCESS for ELLs or the levels 

from WIDA, those can be found on the WIDA website which is www.wida.us.  An ESL teacher should be 

able to direct others to that website to see the definitions of the English language proficiency levels that 

we use in Pennsylvania.  Grade level standards and ELP level of statements should be both used to form 

the goals on an IEP.  A student in the fifth grade should be working toward the fifth grade standards, but 

an ELL in the fifth grade needs to work toward fifth grade standards and ELP levels.  In the case of 

Teresa, that was level three or developing her ELP levels.  IEP objectives can be drawn from model 

progress indicators which are part Pennsylvania's English Language Proficiency Standards or CAN DO 

Descriptors which are part of WIDA's access for ELL information.  Both of these ESL teachers are 

accustomed to using and can direct others to -- for forming goal statements and objectives.  A few of you 



asked questions of state policy such as, "How can a student with a disability exit an ESL program or how 

can a teacher hold dual ESL and special education certification?"  It's appropriate to address questions of 

state policy to the Bureau of Special Education.  Here at PaTTAN, we do not address policy at all.  So we 

recommend that you contact the Bureau with those questions.  Now, we'd like to discuss developing an 

EIP for English language learners and this discussion will be based on information that was developed by 

the consultants at PaTTAN in Harrisburg.  And for this, we'll turn the conversation over to Ana Sainz De 

La Pena.  Ana. 

ANA SAINZ DE LA PENA: Thank you, Connie.  Good afternoon.  As we have been following the 

information provided by our webinar, we have to now take a look at -- so what do we really look as a -- 

not only a resource, but as a foundation when we want to develop Standards-based Aligned goals.  As 

Connie has referred, at PaTTAN, many educational consultants have done much work to clarify writing 

Standards Aligned goals.  We draw on their work here to remind us of the process we're ensuring that 

IEP goals are aligned to grade level standards.  And that information is important because we're still 

looking at grade level standards.  This is all based upon the language of the standard anchor or 

component of the SAS curriculum framework also known as the STEM.  We may prioritize specific 

standards or skills for the students to master in the course of the annual IEP, but this does not mean that 

the student is not learning the other standards that make up the general education curriculum.  And 

maybe that kind of conversation needs to happen over and over, I will say, you know, in schools 

whenever the teams--the EIP teams get together.  Please consider the purpose of the goal when 

determining the criteria the student must meet.  If the goal is a prerequisite for further learning, then the 

criteria for the level of student mastery should be high.  It is critical that both the skill contained in the goal 

and the criteria for mastery be made on an individual basis while considering the student's baseline data, 

the general education curriculum and the student's future learning.  And if you are talking about ELLs, of 

course, here is where we have to really stress the level of English language proficiency that the student 

brings to the table and also the data that accompanies that level of English language proficiency.  

Because as we have discussed in prior webinars, it is the level plus all of the other criteria that is so 

important regarding the student's prior experience in their countries or regarding the student's experience 

as an ELL acculturation process and all of the other components that are important to address when we 

are working with ELLs and we are designing instruction for them.  The very first line of this slide 

addresses the student needs identify in their present level of academic and functional performance.  

Addressing student's needs.  Key questions to ask.  The EIP team determines how to address the needs 

of the student for native speakers of English.  Writing Standards Aligned goals involves identifying the 

gaps between present levels and grade level standards and as we said before here is where we have to 

also consider the level of English Language Proficiency, if you are developing goals for students who are 

ELLs.  The focus must be an exposure to grade-level material because the student will be taking the 

PSSA at grade level.  And that is also something very important to consider because it, you know, some 

myths out there are really -- are in regards to who takes the PSSA and somehow, you know, sometimes 



some people who have little experience at working with ELLs sometimes think that they don't have to take 

the PSSA but yes indeed, all ELLs take the Math PSSA and the Reading PSSA after being, you know, 

after the one year sort of a window that they need to be here in order to take the Reading portion.  But the 

Math portion of the PSSA, all ELLs take it from, you know, even if they have been here for a week or so.  

This question, what prerequisite skills or knowledge that the student need in reading to close the gap 

between his or her present level of academic achievement and the grade-level standard and help us in 

prioritizing the student's needs?  Some students need a bridge from where they are -- from where they 

are to the Pennsylvania grade-level standards.  Some students will need a bridge from where they are to 

their grade-level anchors before bridging to larger standards.  Both of these students will have standards-

aligned IEPs.  The steps for writing a standards-aligned goal -- measurable annual goals for your student 

is -- this chart I think it's or this visual really helped us see the steps that we need to take.  The right 

standards-aligned measurable annual goals for students who are native speakers of English you probably 

know that you begin by considering grade-level standards.  For students with complex support needs, you 

may want to also consider the standards and big ideas across grade-level spans.  Just as an example, for 

example, three to five grade-level span.  As part of this -- of the assignment that we had for you, for the 

PLC work, we also had a case study.  And we're going to refer the case study using the first name of the 

student, Teresa.  And now, if we look at the case study, to write an IEP goal for an ELL, the process is the 

same, but the student's English Language Development must also be considered.  As we have been 

stressing over and over again, if there is one component that you need to consider from the first attempt 

to decide in how to write these goals or in what to include in the goals is the English Language 

Proficiency level of the student.  And, you know, as I said before also some of the most important 

information that is going to support the student at achieving their goal and also that is going to support us 

in the decisions that we need to make to provide all the necessary interventions and supports for the 

students.  The IEP team with an ESL teacher as a member determines how to address the needs of the 

students.  This question, what prerequisites skills or knowledge does Teresa need in reading to close the 

gap between her present level of academic achievement and the grade-level standard must be 

considered based on her access for ELL scores in reading and the composite in literacy?  As you know if 

you are familiar with the access for ELLs reports, there is a wealth of information that you can use to help 

you make decisions.  That's why we really will, you know, think and it's also as part of some of the 

directives we have for the Bureau of Special Education that the ESL teacher needs to be part of the team 

to make those decisions.  The more information we have about the student in regards of that continuum 

of language acquisition, the better targets we will be able to design.  It is not appropriate to refer to 

reading at the second grade-level for an ELL.  This reference is to a native speaker of English learning to 

read in English after being in an English Reading class for two years.  ELLs do not belonging this norming 

group.  Therefore, always be careful through referral -- refer to the ELL at an English Proficiency Level.  

And when we talk about English Proficiency Level, we are looking at the four domains, listening, 

speaking, reading and writing.  And that information comes as part of the reports that we get annually 



after students take the access for ELLs.  So we say Teresa is reading at a developing level, 3.2, and the 

goal is to move her forward to the next level.  This is the same steps that we had before, the steps for 

writing a standards aligned goal and what we're going to see here is that we have added, you know, for 

clarification, the information that we need to have at each of the steps when we have English-language 

learners.  So for all students you begin by considering grade-level standards for ELLs please include their 

PA -- ELP, English Language Proficiency Standards as measured by ACCESS for ELLs.  We need to 

consider also the CAN DO Descriptors which can be found in the WIDA web page or even if you Google 

CAN DO Descriptors you will be able to find these very important documents that will provide you with the 

language needed to develop language functions for, you know, different grade levels as well as for the 

different language domains, listening, speaking, reading and writing.  The language that you will find in 

the CAN DO Descriptors is supportive of the development of goals and at the same time, they are really 

supportive for teachers who have ELLs in their classrooms to develop tasks that are measurable if you 

look at the different challenges that they offer and at same -- at the same time that it supports and the 

kind of functions that these children -- language functions that these children need to be, you know, 

practicing and embedding into their instruction.  So here we have the same chart, but with very specific 

indicators of when or what to use to support the development of these goals.  As we have been 

presenting to you our webinar, our culminating webinar, we would like to share with you the why we 

designed this webinar in this fashion.  As you know last year, we developed nine different webinars 

addressing very important critical issues in regards to RtII and English-Language Learners.  Our webinars 

were one hour webinars and we shared with you a lot of excellent and very valuable information in 

regards to how to implement RtII effectively for English-language learners.  This year we took the 

challenge of addressing the population of ELLs who are either already in receiving special education 

services or are considered to receive these services.  So when we looked at the challenge of really 

building capacity across the state to take care of this population of ELLs, we decided that our webinars 

that we're going to have a component where we will either not only provide information but also get 

feedback from you, our recipients or, you know, teachers and administrators that are part of this building 

capacity task that we have.  So part of the components of the webinar were, yes, receiving the 

information but then having a task to work together as part of a collaborative initiative and that 

collaboration component we named it PLC.  So this has been really the very first attempt to work with a 

PLC component and our experience has been very positive from that perspective because we have had, 

you know, several, 14 PLCs providing us with reports and findings for us to say that it will be effective to 

continue to work with this kind of providing information and getting an opportunity of -- for these 

professional, for these educators to collaborate and learn from one another.  With that said, I think that 

that collaborative experience was done with a purpose of considering the fact that we all have very 

important skills to share with one another.  And as we know that even when we look at effective 

instruction with our students, we know that the collaborative model of working in small groups or working 

in peers is a very productive to get, you know, the concepts developed among our students and at the 



same time, there is a research that tells us that learning only happens when there is an opportunity to 

provide and receive feedback in a social cultural way.  So with that said, I'm going to give you the 

background knowledge or the background foundation why we have decided to go the route of a 

collaborative experience.  As we know, we, now, our state has participated in Race to the Top.  One of 

the requirements or prerequisites or, you know, mandates that Race to the Top has is for all states who 

participate in this initiative to work with a different tool to evaluate teacher effectiveness.  So as part of 

teacher effectiveness in Race to the Top, Pennsylvania has designed a model that has different 

components that will be either piloted next year or who have been already being piloted this year in many 

districts.  One component of this teacher effectiveness evaluation model is the implementation of the 

Danielson Framework.  And the Danielson Framework as you see here on your screen has four very 

important components, Planning and Preparation, the Classroom Environment, Instruction, and 

Professional Responsibility.  They are referred as to the four domains of the Danielson Framework.  As I 

said before, if you want to learn more about the Danielson Framework which will be 50 percent of the 

evaluation of teacher effectiveness performance in Pennsylvania, you can always go to the SAS portal, 

Standards Aligned System portal or the PDE website.  You will be or you can type in the box Danielson 

Framework and you will find more information about the framework, the rubrics and, you know, the dates 

when we will be using the framework to be part of the whole evaluation system for teachers and principals 

in Pennsylvania.  So with that said, how do -- did we tie in the concept, some of the concepts in the 

Danielson Framework to our collaborative model?  This is the framework and with the different domains, 

and some are called like the on-stage domains and the other ones -- and some are called the off-stage 

domains.  As you'll see domain two and four, you know, are considered the off -- oh, excuse me -- one 

and four are considered the off-stage domains and two and three are considered the on-stage domains.  

For the purpose of collaboration, we have focused our attention to domain four, Professional 

Responsibility.  And we have highlighted in red how your collaboration with peers, with other educators 

have really helped you somehow, you know, reflect on your teaching, reflect on your decisions, 

participate in a professional community and some of the findings that we have had have really been very 

positive about that professional community interaction by collaborating, our expectation is for all of us to 

grow professionally and to show professionalism in that interaction with colleagues.  So if we talk about 

domain four from the Danielson Framework, we are achieving, you know, some of the areas where you 

will be asked to discuss with your principal in regards to your growth professionally.  So from now on, 

whenever you are going to be evaluated as a teacher, you will have to provide some evidence of how you 

are collaborating with other educators in your buildings who would be able to provide you with expertise 

to support your teaching with students who have diverse needs.  So that is the important part of that 

collaborative model, that collaboration of professionals in our buildings.  Many times we looked for 

research-based methodologies or approaches that are good but at the same time, we need to start 

looking also at our own colleagues to learn from them what is very effective when you are addressing 

students with diverse needs.  So as you see here, we have highlighted the areas where we feel that or we 



have evidence that we are moving you in that -- in that direction.  There are other areas also that we need 

to highlight in the different parts of the framework.  If we look at domain one, Planning and Preparation, 

so how am I using what I have really discussed with other professionals to support the students that I 

have in my classroom?  That part is crucial because as I learn from others how I could be more effective, 

that learning needs to be, you know, needs to impact the way I plan for the students that have different 

needs in my classroom.  In the case of special education teachers when they are working with ELLs, now 

you have a, you know, resource, you have documents that are research-based like the CAN DO 

Descriptors.  You have data that is so important to have in regards to the level of English language 

proficiency of your students.  So you will demonstrate knowledge of your students not just from their 

perspective of the, you know, the exceptionality of the child which is your area of expertise, but also how 

do you address the language acquisition needs of your students when they are ELLs and they are in 

special education.  It's also, you know, evident that we have presented you some ways to set instructional 

goals for -- or set goals for students considering all the different areas that you need to look at or all the 

different lenses that you need to look and use in order to support your students.  In domain three, once 

we look at Instruction and, you know, if we are collaborating with the experts in the building with other 

teachers that have the information that I need to make decisions about goal setting, about getting to really 

know my student, those facts are important when I need to engage students in learning.  Engaging 

students in learning, has to do a lot not only with knowing my standards, but also knowing my students 

and how I am going to support my ELLs when I design tasks for instruction.  And that is also another 

piece that is also important in collaboration because if you work with your ESL teacher and you are the 

special education teacher, you will be able to access information in -- regarding the English Language 

Proficiency Standards and by accessing that information, you will be able to find tune those tasks to 

engage students in learning.  The same way, if I am the ESL teacher and I have students who have IEPs, 

by knowing the goals that have -- that are standards-based from the IEP of the students that I am 

instructing during my ESL class or supporting in different classrooms, I will be able to engage students 

meaningfully in the way that they need to develop language.  So it is always, you know, very important to 

consider that from now on, the conversations that we have regarding supporting students in our 

classrooms, or in small groups through RtII, through interventions in RTII throughout the day in our 

schools need to be very strongly aligned to these four domains that we have on the screen.  This is the 

language of instruction in Pennsylvania, and we need to be very familiar with this language.  These are -- 

this is the way teachers will communicate to teachers and will communicate with principals in regards to 

their instruction.  So that is why from now on, all of our -- and even if, you know, beginning last year, we 

have been trying to really align our language of presenting this information to you with the language of the 

Danielson Framework, and we will continue to bring this to the front of, you know, or upfront in our 

trainings.  And I will advise you to start, you know, looking in to more information about the Danielson 

Framework and the Danielson Rubrics that are going to be used to evaluate your instruction and your 

planning and the way that you are growing as a teacher.  So that -- those are, you know, the important 



components that we are addressing in this webinar.  We have resources here that we have presented 

throughout our series.  From the very beginning, we know that there are web pages that you can access 

for more information.  As part of domain four, our responsibility as educators is to keep ourselves up to 

date with new information regarding how we can support our students better.  And by providing you these 

resources, our expectation is really that you start investigating going through these web pages and finding 

out, you know, that there is a lot more to learn and that is, you know, part of our charge as educators.  So 

yes, the RTI Network is always looking or it's always providing, you know, the up to date research 

regarding ELLs and RtII.  The Quality Teaching for English Learners is now part of another, you know, 

initiative that deals with the implementation of the Common Core Standards for English Language 

Learners and also is investigating the area of special education students.  So going through the Quality 

Teaching for English Learners, the WestEd actually, web page will provide you with a lot of information 

regarding how are we going to align our instruction to Common Core Standards.  The National Center on 

Response to Intervention is also working with Common Core Standards within the framework of RtII and 

the National Center for Culturally Responsive Educational Systems will always align instruction to 

culturally responsive issues that need to be addressed in the classroom.  We also have some books that 

have been published lately regarding, you know, effective classroom strategies and again, always looking 

for articles and for areas that address English-language learners with special needs.  In this case, that is 

the focus of our webinar.  Evaluation systems, how do we support our ELLs and the challenges that we 

have especially when they are in receiving special education services?  There are many articles that are 

published by journals and so -- in different journals, professional journals and so that is also part of -- if 

you communicate with your psychologist in your building, they will be able to provide you with these, you 

know, information in regards to journals that address English-language learners in receiving special 

education services or English-language learners with disabilities.  There's also a couple of authors that I 

have here, Alba Ortiz and Diane Torres-Velasquez and Diane Rodriguez that are very specific in their 

articles in regards to improving, you know, content areas and the education of English-language learners 

with disabilities. 

CONNIE COCHRAN: And this is our contact information should you need to need in touch with us 

following this webinar, Ana's email address and Karen Grammas.  We are thankful to Karen for her 

support in writing of an IEP -- Standards Aligned IEP and she is a consultant here at PaTTAN-Harrisburg 

and her contact information on this slide.  Again, thank you for your participation. 


