
ANA SAINZ DE LA PENA: Number 8.  Culturally Responsive Elementary and Secondary Instruction 

working with ELL Families and Multicultural Communities.  My name is Ana Sainz de la Pena.  I am an 

educational consultant with PaTTAN-Pennsylvania Training and Technical Assistance Network.  With me 

are Paula Zucker, RtII and ELL technical assistance facilitator, and Dr. Connie Cochran, RtII and ELL 

technical assistance facilitator.  We are going to give you a couple of announcements.  First of all, we are 

going to have a workshop.  The title of the workshop is Research-based Literacy Instruction and 

Assessment Practices for ELLs and RtII.  The seating for this workshop is very limited, so many of you 

probably have already registered.  For the ones that would like to register, we still have some seats 

available for April 11th at PaTTAN in Pittsburgh and April 24th PaTTAN-Harrisburg.  The seating at King 

of Prussia is full.  So, we do not have more room here, but whoever would like to attend, remember you 

can register in Harrisburg or Pittsburgh.  We will continue with our webinar now.  This is our mission.  The 

mission of the Pennsylvania Training and Technical Assistance Network is to support the efforts and 

initiatives of the Bureau of Special Education and to build the capacity of local educational agencies to 

serve students who receive special education services.  We also have a commitment to the Least 

Restrictive Environment.  The outcomes for today's session are three.  First, identify the features of 

culturally responsive instruction, develop and understanding of the role of ELL parents and their cultural 

communities in the successful implementation of response to instruction and intervention, design a plan 

to develop culturally responsive school environments.  Our webinar is going to focus on the interactions of 

people, practices and policies within the umbrella of culture and equity.  From the perspective of how we 

need to work in our school system and in our communities with the support of one another, the 

community and the school system, to facilitate and provide the right support to families and students so 

they could be successful in school.  What are culturally responsive educational systems?  Systems seek 

to include rather than exclude differences.  In doing so, educational systems will be enhanced with 

additional cultural perspectives or lenses.  Within the people category, language minority students, 

families and community agencies should be included.  Within the practices category, making cultural 

connections with each student in a class or school must be included.  Within the policies category, they 

need to reflect upon inclusive practices and searches and also research to reduce barriers for students, 

families and ethnic communities should be included.  So, it is looking really at all of these elements to get 

to the goal of providing the support that these families need.  So, what is culturally responsive?  What is a 

culturally responsive environment in the school system?  Culturally responsive is evaluation, 

consideration and integration of individuals' cultures, language, heritage and experiences in leading to 

supported learning and development.  To be culturally responsive is to value, consider and integrate 

individuals' culture, language, heritage and experiences to lead and support their learning and 

development.  Bosch in 1996 and Ladson-Billings in 1992 wrote that culturally responsive educators use 

their understanding of experiences lived by students in the design of instruction and interventions.  So, it's 

really looking at the whole child.  Core processes within RtII.  In prior presentations, we highlighted that 

school -- and it is to learn for all students.  We also introduced the necessity of culturally responsive 



varied assessments of student's learning.  The data from which are applied to decision-making related to 

curriculum, instruction, materials and resources and ways of participating in class and also the need for -- 

excuse me, professional development for teachers and the rest of the staff in the school system.  We 

really need to start looking again from the perspective of providing high quality learning opportunities, 

attach or link to assessing students' learning and learning from that data in how to tune our instructional 

decisions.  This webinar will continue to build capacity by highlighting the importance of planning, 

progress monitoring steps that include the needs of all students particularly ELLs within the RtII 

framework.  At the center of all webinars, we have always placed student achievement with a 

consideration of assessment, instruction and interventions within the RtII model.  As we see in this 

graphic, this is an ongoing process.  And now we're going to also emphasize in this ongoing process 

where are the children's families.  If we look at the RtII model, there is the Tier 1, and Tier 1 is the area 

where we address the needs of all children in our classroom.  From a family-school model in how to 

address these needs, we need to take a look at these three elements: approach, attitudes and 

atmosphere.  That was researched by Christenson and Sheridan in 2001.  Approach is the structure for 

family-school interactions and relationships.  This condition revolves around shared goals, expectations 

for involvement and valuing the diverse ways in which families support learning.  For example, in some 

cultures, telling stories can replace reading a book at bedtime.  In other cultures, rote memorization is 

valued more highly than discussion and opinion about a topic.  It is believed that recognition of their 

relationships and congruence across families and schools enhance a student's competence in acquiring 

skills in a classroom.  Attitudes.  Attitudes are the values and perceptions help above relationships 

between families and educators.  For example, sharing of information and the respect for the values and 

the culture of the families of the students who are in your schools.  The atmosphere is the climate in 

schools for families and educators.  There could be some barriers in that interaction.  So, we really need 

to focus on how to remove an intentional barrier so we can achieve together with our students academic 

success.  If the atmosphere, attitude and approaches are not supportive of students and families, the 

results will affect student achievement.  So what can we do to remove these barriers?  The role of culture 

in the classroom environment, for example, we can use multicultural literature, establish connections 

between the content and the students prior and day to day life experiences.  Some of these experiences 

might be very different than the experiences that teachers had when they were growing up or the 

experiences that we all have in our day to day living with our own families.  There are children who go 

home to empty houses.  Both parents are working.  Children arrive home, there's nobody there to support 

them.  Sometimes, we need to see the interactions of students in the playground, in the cafeteria.  In 

many instances, what we have experienced is when we see some students sitting by themselves in 

cafeterias most of the time these are newcomer students that come from different cultures.  How can we 

promote, you know, that interaction among students?  How do students speak to adults?  What levels of 

authority is given to teachers and parents could be also very foreign for students who are not used to that 

kind of interaction between adults and teenagers or younger children.  Teamwork in comparison to 



individual work, questioning for clarifications or responses and even showing agreement with whatever 

the teacher says could be a barrier for students who are just acculturating to their new home.  Asking for 

permission, asking even to use the bathroom, asking to leave earlier or get into the classroom, you know, 

at a certain time.  What would be an acceptable way of interacting with other students is also a question.  

The responsibility of the teacher is to understand the why of the behavior and to consider this during 

instruction.  Share with other teachers and school personnel is also a must.  Have students practice new 

accepted and require behaviors through role play is important.  The ESL teachers as well as content 

teachers who are very much aware of these cultural barriers need to be proactive and try to teach 

students and become like the bridge between the students' culture and their new culture.  If they are not 

very familiar with these cultures in the school, teachers may wish to contact community-based 

organizations for more information about these cultures.  So, think about that.  We have in our 

communities places where we can go, where we can get in touch to find out more about these cultures.  

In RtII as you know we have three Tiers.  Tier 1, we already explained how important it is to understand 

the culture of the students.  But we also have Tier 2 and 3.  So, in these cases, the intensity of 

collaborative efforts and problem-solving activities between families and educators need to increase, so 

most of the activities that you are going to have if they are aligned to Tier 2 and 3 will be more intense 

especially with the collaboration, with, you know, with families and also be very aware of the level of 

student acculturation and the level of family acculturation in regards to their new home.  The family is also 

going through the acculturation process and that is separate from the school acculturation process.  Let's 

not forget that we have American families adopting children from other countries.  Let us be aware that in 

those cases, we need to understand that that family is also going through a process of acclimating a new 

member in the family and maybe a member in the family that has different behavior patterns and of 

course the different culture and language in many instances.  So, how do you, as a teacher, how is the 

system, educational system supporting these parents is also very, very important to address.  Now, 

Connie Cochran will continue with the second part of our presentation. 

CONNIE COCHRAN: To summarize what culturally responsive schools are, we're talking about schools 

that instill a caring ethic in all the professionals who work in the building.  We're talking about supporting 

the use of curricula that includes ethnic and culturally diverse content.  We're talking about encouraging 

the use of communication strategies that build on students and on their family's cultures.  We nurture the 

creation of school cultures that are concerned with equitable education practices and inclusion of all 

members of the community.  We create spaces for teacher reflection, inquiry and collaboration around 

issues of cultural diversity.  When students and their families enter schools and classrooms, they enter 

educational environments where histories of how things are done already exist.  There are patterns, 

routines and rituals that are well-established in schools.  Students and families bring expectations that 

reflect how school is in their own country.  They need to be acclimated to the way schools are in the 

United States.  Who is explaining these differences to parents?  How can we support a transition for 

families from what they know to what they need to learn?  We talked about schools having community 



and family relations already established, a physical environment that includes how the school works 

within its buildings and its grounds.  We talked about who leads and how the leadership is shared.  How 

can community-based organizations that represent ethnic populations support the interaction of families 

and students with their schools?  Classrooms need to reflect a culturally- responsive attitude as well.  

Teacher and family relations have already been discussed.  The physical environment in the classroom, 

what languages other than English are used, what materials and resources are available to students, 

what are the expectations for noise levels and routines about entering and leaving the classroom.  All of 

these are examples of classroom culture.  Who explains these things to parents?  What do teachers know 

about these features in other countries or in other education systems?  Are we, as teachers, doing our 

homework?  Are we interviewing and interacting with parents to find out about their expectations?  Are we 

inviting interaction from parents to us?  Are we using effective strategies to communicate with family 

members?  We need to think outside the box to reach some of the parents of our students, and we need 

to make an empathetic effort to walk in their shoes.  So in summary, culturally-responsive educators use 

their understanding of experiences lived by students and their families in the design of instruction and of 

interventions.  In short, we need to connect with the students who are sitting in front of us.  Some 

questions for teachers to think about.  Where do ELLs see themselves in our curriculum?  We've been 

talking about students and perhaps immigrant students.  But now, specifically thinking of English-

language learners because not all immigrants will be English-language learners and not all English-

language learners are immigrants.  So think for a minute about the ELLs.  Have we addressed them in 

our curriculum?  Do they see themselves and their day to day life reflected in the things that are 

happening at school?  What are their prior education experiences?  Where were they born?  What is their 

English language proficiency level?  All of these should be considered in the curriculum.  And where do 

ELLs see themselves in a -- in a lesson plan?  The lesson that we are planning for tomorrow, does it 

consider the strengths of the English learners in the class, their gaps in the content of the lesson?  And 

what about their English language proficiency level?  Paula Zucker now will talk to you about a two-way 

street. 

PAULA ZUCKER: As we're talking about the exchange of culturally acceptable and required behaviors 

and norms between teachers and students, we must realize that the teacher must share new sets of 

acceptable and required behaviors and norms with their students, and we need to understand what sets 

of acceptable and required norms our students bring from their prior educational and cultural experiences.  

So if we look first at the teacher, the teacher will share acceptable and required school, classroom, and 

social behaviors and norms with their ELLs as the students share culturally acceptable and required 

school, classroom, and social behaviors and norms from their home country with the teachers, so here 

you can see that two-way street.  Once the teacher understands these norms and behaviors that the 

students have experienced prior to entering their new school environment, they will share these culturally 

acceptable and required school and classroom and social behaviors and norms with all school personnel 

so everyone has a mutual understanding of what expectations should be.  The students understand new 



expectations, new norms, and the teachers and school personnel understand why perhaps the student is 

not performing in the same acceptable ways that the teachers are -- the school personnel have been 

used to.  So again it's a give and take.  It's a mutual sharing of important cultural information.  When is 

this happening?  Have we built in time for this to happen?  Is there collaborative planning time built into 

teachers' schedules?  Have professional development workshops addressed these concepts?  In the 

past, diversity was addressed as an exception or a novelty.  Many times, it became an after thought.  

Now we understand that diversity must be addressed proactively from the very beginning of any 

educational project.  We must plan with diversity in mind.  If we look at the next slide, we see the title, 

"Culturally Responsive Elementary and Secondary Instruction: Working with ELL Families and Multi-

Cultural Communities."  The rationale for working with our families to support student learning is clear.  

When families and schools work together, student outcomes are enhanced.  We know this.  Despite all 

that has been written about family involvement, however, partnerships among educators and families are 

still largely an unmet national priority as stated by Carlson and Christenson in 2005.  RtII is an opportunity 

to bring about meaningful change in family-school relationships allowing for the creation of engaged 

partnerships between educators and families through collaborative structured problem-solving efforts.  

When families and schools work together, student outcomes are enhanced.  Regardless of the role taken 

by family members, families and educators inform one another and share their expertise and knowledge 

about the student to support learning and promote competence.  Enhancing student competence is the 

goal of family-school collaboration and relationships within and across the three tiers.  In Pennsylvania, 

the RtII framework requires that families and schools are mutually supportive.  It is the responsibility of the 

school system to inform parents how RtII supports student achievement.  Principals and other 

administrators must foster the creation of engaged partnerships between the teachers and families 

through collaboration and problem-solving.  They can support collaboration by identification of specific 

staff to communicate with family members.  By clearly communicating to staff, the parent and parental 

involvement are valued.  So we want to be clear that the parent is valued, that the parental involvement is 

valued and extremely important.  Giving attention at staff meetings to collaboration efforts and being 

present at parental meetings and community events.  Looking at this next slide, we can see a two-way 

endeavor and actual responsibility in order to promote a culturally responsive environment.  Here we can 

see the school and the home, the responsibilities of both.  Firstly, when looking at the school's 

responsibility, the school must make an effort to gain an understanding of the cultural background that 

each student and their family brings in an effort to enrich and educate the students and school 

community.  We must look at this as a major focus and look at it as a positive for all involved.  When we 

look at the home responsibility, it's a responsibility to provide culturally relevant background information 

regarding the students' prior behavioral and learning experiences.  We can gain this information in many 

ways and we should be gaining it throughout the school year.  We can start with the enrolment process 

and actually have an interview with parents upon students' enrolment, asking certain pertinent questions 

in order to build our own background knowledge.  And we can continue these conversations and must 



continue these conversations throughout the school year.  The school must gain an understanding of the 

unique cultural factors that influence the behavioral and learning experiences of each student.  So again, 

we're building up our toolbox.  We're building up out toolkit in order to be able to better serve and support 

our students.  And looking at the home, the home and family will share accepted and required classroom 

and school behaviors specific to the home country and prior educational settings that the students have 

been involved in.  The school must provide important cultural information regarding the school and 

community for the student and family in an effort to ensure and ease the acculturation process, to make 

sure that the students understand the new norms and the new behaviors that are required, to make sure 

that the family understands these as well.  And it's the responsibility of the home to share unique cultural 

factors that may be a key to fully understanding the students' individual strengths and needs.  In 

conclusion, the school and families must work together to build a working culturally responsive 

environment that promotes the academic success of our English-language learners.  Connie will continue 

with what schools need to do to promote parent engagement. 

CONNIE COCHRAN: So Paula has established the argument.  Now, let's talk about some concrete 

suggestions.  Schools need to plan for qualified interpretation and translation services.  As you all know, 

the school district is responsible to interact with families in a language or mode that they can understand 

and let the schools have the responsibility to pay for this service.  Of course, local agencies can be used 

to provide not only the interpretation and translation service, but also to refer schools to appropriately 

qualified speakers of other languages.  Schools can make a formal plan to visit the home of culturally 

diverse students to participate in cultural and community events and also to offer to parents, family 

members skill-based training such as computer literacy or internet literacy or how to interview for jobs in 

the local area.  We suggest that schools consider a written guide or a video that tells parents about the 

school and how to use its services.  We suggest that schools either offer ESL classes for adults or have 

information in the school about how adults can access local ESL classes.  Consider holding meetings in a 

community agency or a community church, so that families who are not able to get to the school can still 

participate in school activities.  These suggestions are not meant to be all-inclusive but rather to open a 

dialog about how schools can better promote parent engagement.  On the other hand, how can families 

support their child's education and these are the kinds of things that could be included in a -- in a guide or 

a video for parents that schools make available to them.  Encourage families to read to children in their 

native language or tell stories in the native language.  Both of these are strong literacy development 

activities and any literacy skills that are developed in one language transfer readily to another language.  

Encourage families to provide a time and a place for homework to ensure consistent and adequate sleep 

and a nutritious diet to be present in school everyday.  Parents should attend school events to the extent 

that they can be available.  And they should share with the school school experiences from their home 

country.  Parents should volunteer to serve on school committees and to visit in the classroom.  It's 

important that families are given the permission and the encouragement, the welcome to participate in 

schools.  Contacting a community-based organization will help the school to better serve the ethnic 



community of their students.  Meanwhile, what can agencies do to make connections with schools?  

Agencies can provide some of the information that we have just talked about in a comprehensible format 

for the families who use their services.  They can provide knowledge to the schools about -- or rather to 

the families about immigrants and students' rights, so that parents are familiar with the rights they have in 

the United States.  Agencies can offer adult ESL classes and develop practical language skills for 

interacting with the schools.  Classes that explain how to read a report card or explain about parent-

school conferences.  Classes that show parents how to provide support for homework and things like 

accruing credits toward graduation or addressing the needs of children with disabilities.  Again, this list is 

not meant to be all-encompassing, but rather to offer suggestions on how to open a dialog between 

schools and community-based agencies.  Agencies can put up fliers within the school, within the agency 

about school activities and schools can put up fliers promoting agency activities.  Bilingual and native 

language newspapers can be used to promote schools as well.  So, now we're looking at questions that 

ensure that we're providing high quality opportunities to learn.  What is the evidence that I solicit and 

support family participation in teaching and learning and connecting families through my practice?  What 

is the nature of the assessments my colleagues and I use to gather information on student learning?  And 

how do my colleagues and I understand and connect the academic, linguistic and socio-cultural factors of 

our students to make sure teaching and practice is focused on the children?  Within culturally responsive 

RtII frameworks, assessment of these opportunities to learn and design and provision of increasingly 

intensive supports for students are informed by consideration of the types of culturally responsive 

questions that we have mentioned and they foster learning for all students.  In this webinar we've asked a 

lot of rhetorical questions.  Now it's time to consider more deeply how to establish a culturally responsive 

environment.  So, we're looking at a plan to develop a culturally responsive school environment.  Take an 

opportunity to design a plan for your school infusing these attitudes into your context.  School and 

classroom connections, how are connections being made with the students who are in our school or in 

my classroom?  Professional development, what further information do I need?  What further skills do I 

need to develop so that I can be more culturally responsive to all the students in my class?  Parent 

engagement, how can we increase parent engagement and improve the quality of engagement of parents 

in our school?  And agency involvement, in what ways can we interact with community-based agencies 

that serves specific ethnic groups to enhance our understanding of those groups and the agency's 

understanding of our school system.  There is an implementation checklist that will guide you as you plan 

your design improvement of culturally responsive environment.  That's one of the resources that 

accompanies this webinar on the PaTTAN website.  Think about who you can involve to help you design 

this plan.  There should be an -- representation of teachers, administrators, parents and community-

based agencies in the plan development.  Use the questions on the plan as guidance and see what areas 

need to be reinforced in your school plan.  Finally, we've listed here some resources that have been used 

in the presentation of this -- of this webinar.  The first, Building Collaboration Between Schools and 

Parents of English Language Learners is a manual from NCREST where many of these questions have 



been drawn.  We highly recommend this manual which is available on the website here.  Culture, 

Abilities, Resilience and Effort is another manual developed by NEA, the National Education Association 

and features many resources for developing a culturally responsive school.  PaTTAN also has Parent 

Information developed as a part of the RtII framework and Parent Information can be accessed at the 

websites listed.  And the RTI Network which is a national network has addressed schools and families 

and working with culturally and linguistically diverse families and the websites are provided for those as 

well.  We appreciate the time that you have given to us.  This is our eighth and final webinar for this 

school year and we encourage you to write questions or email questions to us if you should have them.  

The PaTTAN website will be featuring or archiving all eight of the webinars and other supportive resource 

materials that are available with each.  And at this point, Ana will conclude this webinar. 

ANA SAINZ DE LA PENA: Thank you, Connie.  As we have been presenting all of those eight webinars 

have been really targeting the development or the implementation of RtII with ELLs.  The reason why we 

decided that our last webinar will focus on the interaction of families and the school system, it's because 

we really consider families as the most important, sometimes silent partner that we have to help our 

students.  It is really the intention of the RtII framework to encourage and not only just encourage but to 

consider the integration or the participation of families within, you know, that the framework as crucial to 

make decisions about the academic development of children.  Paula read to you a section in which it says 

that even though we know that the participation of families in the school system is crucial for the success 

of children, there are still a lot that needs to be done with all families, but in particular with families of 

English-language learners.  It is very important that whenever we develop new programs for children, new 

ways of implementing resources or materials in school, we need to think about these partners.  And as 

we think about how can we support these families and the children, we also need to start looking for more 

supports within the community.  I know that many of you have heard many, many times, it takes a village 

to raise a child.  Well, this is literally nothing new for all of us educators.  We know that alone we cannot 

really support all the children that we have sitting in front of us.  But we as educators need to know where 

to find the resources to support the children that are in our classrooms.  That is why when we planned for 

presenting this webinar, we have incorporated as a resource our community-based organizations that 

support families of -- immigrant families as well as families represented by different ethnic groups.  That is 

crucial.  That is -- we call that the untapped or the mystery resource that we have.  It is in very few 

occasions that I have seen in more, you know, active or proactive way of connecting with these 

community-based organizations.  And I think that now that we know that they are there, it is the 

responsibility of the school system to reach out to these communities and to try to integrate them as part 

of the solutions to many times support with translations, support with reaching out to parents.  They 

already have meetings many times after school or meetings on Saturdays or they know how to reach out 

to their communities.  So, if the school system starts working with them, we will have a captive audience 

there.  I have worked for many years in the Allentown community as part of the Allentown School District 

and it has been my experience that when I reach out to neighborhood centers to the adult literacy center 



so I could disseminate information about the school system.  It has always been a success.  Why?  

Because I didn't have to go and recruit parents to come to my meetings.  I went out and I searched for 

where parents really met.  So, I went into those organizations and reached out to parents that way.  

Another strategy that is important to implement especially with adult literacy centers and with community 

colleges that have ESL, GED classes for adults, please talk to the leadership in those institutions to see 

whether you can contribute to their curriculum so you can add how to read a report card, how to interpret 

their grading system that you have in your district.  How to help parents who are learning English as a 

second language to write excuses when their children are not present in school, how to ask questions or 

interact with teachers during parent-teacher conferences.  These institutions that provide ESL classes for 

adults as well as GED or literacy classes, they already have those parents sitting there in their 

classrooms.  So, it is important that you start working with those institutions rather than trying to do some 

peace work by sending notes home or just sending, you know, handbooks or code books so parents can 

read those, you know, those materials when indeed, you have already these institutions that have 

curricula related to what they need to teach to parents.  So, imperative that you team up with these 

institutions that cater to adults and try to work out some way.  And I use to work with the adult literacy 

center in Allentown and I offer -- as a school system, we offer some classrooms in some schools for after 

school programs for parents.  It is a very good way to get parents to come to school in a situation that is 

not that scary or threatening to them.  So, getting them acclimated and familiar with the school buildings 

is also very important, the same way that if you have your teachers attending some of these community-

based organization events.  Most of the teachers in many of our urban school districts do not live with the 

-- in the communities that these children live.  So, it is imperative that if we do not have that close 

interaction with our children to find ways through these community-based organization events to interact 

socially at least for a couple of hours with these families.  It is important that you are present and we are 

not saying that you have to be in every event but pick a couple of events a year or rotate with your 

colleagues and say, "Well, this year, I will attend this event and maybe next year, another group of 

teachers will attend these events."  So, it is important to reach out to these community-based 

organizations or institutions of education such as adult literacy centers or community colleges to partner 

in this project of getting families involved.  It is also important to know the -- who is the leadership in this 

community-based organizations.  They could help you with translations, they could help you with events 

that they have.  And Connie also mentioned the newspapers.  As you know, if you are familiar with some 

of the little bodegas or mom-and-pop stores that you find in urban settings, you know that these stores 

are usually run by, you know, people from the same language background as their customers.  So, these 

places are very good places to leave flyers, sometimes about meetings that you may have and also work 

with the newspapers.  There are several newspapers that are in different languages, okay?  There are 

many Spanish newspapers, Chinese newspapers, Kamay newspapers.  In most urban areas, if there is a 

significant number of that language group, usually, one of these newspapers that are free, free of charge, 

they make their earnings from the advertisement that they do in those newspapers.  Well, you will find 



them in those little mom-and-pop stores.  They are free and your parents pick them up every week, they -- 

usually, they come weekly or biweekly.  They pick them up and they know about everything that is 

happening in their community by reading those little newspapers.  So, if we know that, if we know that 

there is a captive audience for the newspapers, it will be important for us to advertise some of our events 

that we have in school.  Title one events, events that are related to kindergarten registration.  I remember 

when I worked in Philadelphia, we advertise kindergarten registration through the newspaper, yes, but 

also using the little newspapers that were, you know, in all of those ethnic stores.  So, it is important to 

know who is the manager or the person that -- the editor of those newspapers.  You also can invite them 

to your school events.  They love to go there and take pictures of your Science Day or your Fair Day or 

whatever you do in school that is going to have pictures of children that are from their own customers, the 

ones that, you know, read their newspapers and to advertise or put their pictures in the newspaper.  So, it 

is always a two-way street.  We need these agencies to support us with some activities that they have 

and they need us.  They need educational system also to be able to support their clientele.  So, again, it 

is important to make those connections.  And as we have been saying, we have resources here for you to 

take a look but maybe one of the most important pieces of information that we are providing you and we 

have done this with every webinar we have presented is that implementation checklist.  Every 

implementation checklist that you have received together with the materials for the webinar has 

information for you to use.  So, when you are going to put into practice the information that we have 

provided, you will have, you know, a guide or guidance in what to do and what will be the important points 

to address.  The same way we have an implementation checklist for this webinar.  And what we have 

done is the implementation checklist has been designed in such a fashion that if you are going to design 

a plan for integrating or for creating a partnership with your communities, you are going to use your 

checklist to make sure that you are addressing every single component of that plan.  Another way of 

really looking at this checklist is if you are a teacher and you would like to go over some of the issues 

related to how can you improve the interaction with parents, you can take a look at the checklist and start 

looking at some of the things that you are already doing that is in place and some of the things that you 

need to incorporate.  We all need to remember that as educators, we have to address the needs of all the 

children who are sitting in front of us but we also need to remember that literacy skills or math skills are 

not developed in a vacuum, they are developed as we relate socially or interact socially within that 

context of interaction among students, among students and teachers and among the whole community of 

learners that we have in our school.  So, the implementation checklist really is a way to help you start 

thinking about what's in place, where would you like to go and how to get there.  So, those are the 

elements in the checklist.  The whole idea of having an implementation checklist for each of these 

webinars is really, you know, a research-based tool that tells us that when there is a lot of information 

presented and there is very little time to really interact with that information as we have here in one hour, 

we need to have some way to implement what we have learned.  And so, a checklist is really a way to 

make sure that when you go back to your classroom or to your school, you will have like a map to take a 



look and see how you can get where you want to go by using this new information.  Besides that, as 

educators, we know that it's a very good strategy to use with our students.  So, when we are teaching, 

let's give them an implementation checklist at the end of the lesson.  It's going to help them really direct 

their learning and direct them in how to put into practice what they have learned.  Just in closing, what 

we're -- I'm going to remind you is about the workshop that we're going to have as a culmination to all of 

the trainings that we have had.  This is the first year that we have -- that we decided to have webinars.  

We are going to appreciate your feedback when -- either sending us an e-mail about how effective these 

webinars have been or if you're going to come to our workshop in April, we will be giving you a little 

questionnaire to see, you know, how we can improve the ways that we are implementing professional 

development.  As educators, we always know that there is always room to grow, right?  So, with that said 

and considering your time also, we want to thank you for participating in our webinars.  We have had 

some of you who have been with us for all eight webinars.  Thank you very much for your time and we 

hope to see some of you at our trainings in April.  Thank you.  The last slide, please e-mail us with your 

feedback, we will appreciate it and I wish you, you know, a happy beginning of spring.  Thank you. 


