
SUSAN ZEIDERS: Good afternoon, and welcome.  And welcome to -- just got to get this exactly right, 

Sustaining and Scaling: Doing More with Less.  This is going to talk a bit about the lessons that we have 

learned as the early childhood part of this PBIS effort.  So if you are with the school, it may -- certainly the 

principles are the same across ages so, either way, it's absolutely fine.  Early childhood or school age, it 

all works.  My name is Susan Zeiders, I am the Coordinator for Early Childhood Efforts.  And I am 

replacing Mary Montgomery.  I was going to say my name was Mary Montgomery because it's been 

severely too often today.  But anyway, so Mary had few challenges and isn't able to be with us today.  Co-

presenting with me today is Julia Slater.  And she will be actually doing the bulk of this work.  This has 

been quite an adventure in the last few years and many of you have been a part of it so, take it away 

Julia. 

JULIA SLATER: Okay.  Thanks Sue.  Yes, my name is Julia Slater.  And I'm with Early Intervention 

Technical Assistance and I am the Eastern Regional Facilitator with the Pennsylvania Positive Behavior 

Support Network and particularly with Early Childhood.  How many of you in the audience today -- so, I'm 

just doing a little bit of visual data.  How many of you are a part of an Early Childhood Program, would 

you raise your hand?  Great.  How many of you are not part of an Early Childhood Program, would you 

raise your hand?  Okay.  Could I then ask for those who are not, are you part of school districts? 

AUDIENCE: Yes. 

JULIA SLATER: Okay.  School -- I'm sorry.  In middle school, okay.  Middle School? 

AUDIENCE MEMBER: IU. 

JULIA SLATER: Intermediate Units, raise your hand, please?  Uh-huh.  And do we have any Secondary 

or High School?  Wonderful.  And yes, ma'am? 

AUDIENCE MEMBER: Higher Ed. 

JULIA SLATER: Higher Ed, wonderful.  Anyone else Higher Ed here today?  Okay.  So as Sue said the 

principles that will be shared today -- I think I really -- I really found over the last day and a half of listening 

to all these different presentations.  There's certain key principles as we are doing systems change.  And 

that is in fact what Program-wide or School-wide Positive Behavior Support is really about.  This is about 

systems change.  And it's around how to effectively impact systems change through the use of data.  So 

we will be using and really referring back to data.  So I'm seeing people that are smiling.  How many of 

you -- again another visual data piece, how many of you are a part of the Pennsylvania PBIS Network?  

Okay.  About half that look like.  All right.  And in the back there are some handouts on the back table.  It 

talks about -- one of the handouts is the benefits of joining the Pennsylvania Network.  So if you have not 

had a chance to take that, there's also an application that talks about for programs or schools that are 

interested in joining the network.  That information is there also.  The full slides for this presentation will 

be available online.  They're not there right not but they will be uploaded.  You have a one page that just 



have a few slides for some notes if you want to take those.  So where have we come from and where did 

this originate?  A number of years ago, we received some grant funding that brought together Early 

Childhood Program-wide Positive Behavior Support to the -- this -- commonwealth.  And how many of you 

were a part of some of the original programs that were grant funded?  So we have some folks in the 

audience that were a part of that time.  And then as often with grant funding, after a couple of years, that 

disappeared.  And we had some lessons learned as a result to that.  This -- how many of you have seen 

this particular pyramid?  This is a little bit different than some of the other pyramids.  This actually was 

developed in Colorado.  And the reason that we wanted to introduce this -- and if any of you would like a 

copy of this, please feel free.  My email is on one of the slides or actually two of the slides, feel free.  I 

would be happy to send this to you.  It will be in the presentation also.  As we are really looking at the 

systems change, particularly in the area of Early Childhood, this is really a very comprehensive pyramid.  

And it's a pyramid that really helps us to begin to think about and look at where are our systems?  Where 

is the system as it is currently?  What are some changes that may need to be made?  What are some 

things that you have currently in place?  And the most important part I think about the pyramid is that it is 

a framework.  It is not something new.  It is not a new curriculum.  It's not -- and so often, I think when 

people first bring this to a program, staffs sometimes think, "Oh, my gosh, it's one more new thing," or for 

those who may be a little challenging, they will say, "I'll just hold my breath because this will go away."  

Because things do just go away after a while.  And for some reason people had found that to be true.  

And so if they're not sure what this is really about, that's what sometimes they will they think, "I'll just wait 

long enough and this will go away.  I don't understand it, it will go away."  If we begin to look at -- in the -- 

at a leadership level, what does this really look like?  What is this is in terms of what is already existing in 

our programs?  And how can this framework enhance the work that we are currently doing?  That's a 

different way and a different way for people to begin to have an opportunity for some buy-in.  So this is 

what we would like to think about with this.  These were -- as Sue said, some of our lessons learned 

based on -- because Positive Behavior Support whether it is program-wide or school-wide is based on 

fidelity data.  This is research based.  This is evidence base.  This is scientifically based on behavioral 

principles.  And so when we look at this, we are always about the analysis of the data.  And when we 

looked as a state leadership team, what were our lessons learned from those programs that started out 

with some grant funding, because it was some initials startup dollars.  We also wanted to find out, were 

those that were able to sustain be on the grant funding?  So those were sort of our two different pieces 

that we were looking at based on experiences that people shared with as, as well as data that we had 

from multiple sources.  The other piece was, there were those programs that we talked about as being 

jumpstarted.  They may not have been part of that original grant funding but they received some startup 

dollars because they -- this was something that they were making the choice about doing.  So they 

received some grant dollars and we also wanted to look at those programs in terms of their growth and 

sustainability beyond those, because again grand dollars go away.  Are there anyone in the audience that 

had some startup dollars that they used to begin the process?  Okay.  We also had other folks that were 



self starters.  They had heard about this, they weren't part of any grant funding but the decision was 

made, we need to do this.  And so how have they been able to sustain?  What we also know that there is 

a group of people -- the group of programs that we have no data about.  That -- and those were the folks 

that attempted to do some self start but it really didn't -- wasn't -- they weren't able to grow it.  They 

weren't able to sustain it.  We don't know but we are fairly certain that there are those who exist too.  And 

the reason we're looking at all of these is because we want those lessons learned.  What does make it 

critical in order to continue with growth and sustainability?  So that is what we have drive for today, to 

really look at that.  Do we -- we have some self starters that were in this audience today.  Raise your 

hand proud and high.  Yey.  These were folks and as we continue to go through this, we really want this 

to be a dialogue.  So, as we continue to go through, what helped you to decide to become self starters?  

What made that difference?  Because it -- there's a different motivation for those who have decided, 

"Okay.  There's some grant money, I guess we better do this."  And we -- and we know that we're all 

varieties that came to the table around that versus those that said, "We have got to do something."  Their 

motivation is very different.  And we think that their outcomes often are very different.  So I'm going to turn 

this over to Sue Zeiders again for just a minute to share about these two maps that really talk about 

where we were and where we are today. 

SUSAN ZEIDERS: Thank you, Julia.  Now, this first map really looks at how we got going across the state 

when -- in the -- in the days of the Era Funds, you know, we were able to do the jumpstart with some of 

this stuff, the grant fund that started.  The way we did this, for those of you who are not familiar with it, we 

had some early intervention Era money that in the interest of inclusion, we were able to offer to the Early 

Intervention Programs but they had to use it to partner with one or more Early Childhood Program so that 

they -- in -- for the purpose of implementing Program-wide Positive Behavior Interventions and Supports.  

So, one of the things that you may notice is that we have sort of clusters of things happening here, 

because of the 20 -- of the 33 programs that support Early Interventions.  So, we have intermediate units, 

we have some school districts and we have some private funder or some private agencies that provide 

Early Intervention in Pennsylvania, this Preschool Early Intervention that we're talking about.  Twenty nine 

of those thirty three applied for and received the grants.  But many of them are not one county, one entity, 

you know, so if it was in an immediate unit to had four counties, they didn't necessarily implement in four 

counties some of those kinds of things.  So that explains what some of the grouping is.  But I want you to 

just take a minute and look at, you know, where do you see these faces?  And this is what -- this is what 

these mean right now.  All of these have been -- we're part of it at some point.  At the time the grant 

funding ended, the ones that are read and upside-down are the ones that we know definitely that even by 

the time the money went away, they were already gone.  The -- and actually, it had a lovely little thing at 

the bottom but it has all moved also here to make sure that I got it all correct and it's even in white so that 

didn't help since it -- when we do grant -- when we do slides multiple times, sometimes things change in 

the meantime.  Anyway, the green ones are the ones that -- we're still at it, doing well, keep moving 

forward and in fact, we're implementing without grant funding at that point.  So they were continuing to 



move forward.  The blue ones -- I've totally lost this theme now because some of these are really gotten 

goofy.  But I do know that the pink ones are ones that were sort of like, "We're not sure what's going on 

with these guys."  So, you know, again, the whole process being that you can see that everybody was 

involved at some point.  But even just in the period of the grants, some of them had already fallen away 

and so, which is why we are so interested in what makes a difference.  This is where we are now, sort of.  

And again, this is a moving target, all the time.  For instance, Hildebrandt is only sort of there.  They have 

a lot of sites.  They've just recently brought some into the network.  And I don't even know where they all 

are located so they're not on the -- they're not all on the maps, some are, some are not.  But here, what 

we have is -- and this one you can see a little better.  The blue ones are implementing PBIS within the 

PAPBS network.  The green ones are sites that we know are doing something, continuing in some way 

but have not made the commitment to the network or not -- it's fully part of it.  We don't have -- we're not 

necessarily getting their data at this point and so forth.  So what is this -- what are -- what -- couple of 

things to think about, as you think -- you look at where things aren't there.  You'll look at where things 

were there.  What are some things you might notice?  Take a good look at this.  Look at, you know, where 

you see things, where you don't see things. 

AUDIENCE MEMBER: [inaudible] we're going that specific age little [inaudible] like with [inaudible] have 

one, now there's three. 

SUSAN ZEIDERS: Uh-huh. 

AUDIENCE MEMBER: Other places either -- you know, so like success against success… 

SUSAN ZEIDERS: Yeah. 

AUDIENCE MEMBER: …and abandonment. 

SUSAN ZEIDERS: Begets abandonment?  I'd even find it interesting.  So you hear -- up here, we had two 

in [inaudible] and none in [inaudible] 

AUDIENCE MEMBER: [inaudible] 

SUSAN ZEIDERS: Now, we have none [inaudible] and one in [inaudible], you know.  And again -- but 

again, it is success begets success that we have some -- for instance, that's a head start program that 

kind of heard about it from some other head start programs and some support and said, "Yeah, I want to 

figure this out.  They're not in the network at this point but they're working on it, you know, figuring it out 

where they're going with this."  So again, and here are some of the key things, just looking at this map is 

support begets growth and strength, where you have the commitment.  But Julia is going to go through a 

whole lot more of those pieces but, yeah.  I'd love your comment.  It either got bigger or it got smaller.  

Status quo is really not an option because status quo will go backwards and growth will go -- be growth.  

So those are couple of key things.  Any questions based on looking at the maps?  It's been really 

interesting as we've made the transition from a grant project to a really more sustainable version with the 



network, you know, we had the infrastructure to support it.  But last year at this time, I was sort of feeling 

like, "Are we in freefall?  And is it going to -- you know, where are we going?  Are we going to have a map 

with blue on it and some green on it this year or are we going to have one with a whole lot unhappy, sad 

face, red faces?"  We're moving forward. 

JULIA SLATER: Thanks, Sue.  And we are moving forward.  And this is really what I hope that you will 

take way at the end of today's presentation.  It's not something that you're going to answer at the end of 

this presentation.  It's going to be when you take this back to your program.  And it really -- we -- I will be 

now introducing these five what we found to be really key components.  And as you hear about these, I 

would like you to really begin to do some self assessment for your program.  But you're not going to be 

able to do that here because your team may not all be at the table with you.  But this is going to be really 

something for you to take back to your program, to use some really -- some data-based gap analysis.  

Where are the gaps?  Where are things that are strong?  Based on the pyramid, based on some of the 

data and we'll introduce some of the data tools that you may want to look at.  But I also want you to share 

some other data tools that you think and then maybe even our tools.  But what are some other data 

sources that you think, "I need to go back and look at this for my program."  So that you can really take a 

look at those -- these critical components and what is this that you need to do to enhance in order for 

growth and sustainability to actually take place.  So we're going to hang on to that and move forward.  

And these are the five -- what we really found to be key components for PBS implementation or that 

systems change.  So we are going to go through each one of these but what we also are going to be 

doing and this is going to be our mantra, as we go through each one of these.  And I want you to say it 

with me now.  What's happening now?  Ready, ready? 

AUDIENCE: What's happening now? 

JULIA SLATER: Because whatever that is, you need to know your baseline right now.  You need to know 

in each of these key areas, what's happening now?  That needs to be your starting baseline curiosity.  

What's happening now?  So that you can find then what is the data that you need to continue to learn 

about?  You need to be curious about your -- how many of you are -- have a core leadership team at your 

program?  That is a critical element as part of the benchmark's quality.  If you're not implementing, this is 

going to be something that you absolutely are going to learn about because a core team is critical to the 

implementation of Program-wide or School-wide Positive Behavior Support.  So we always have to start 

with that, what's happening now and move forward so we can find out, "Have we made a difference?  Is 

what we are doing making a difference?"  We need to know where we are now.  Take a moment just to 

look at this slide.  And the -- at the very top, of course, I understand what PBS Implementation is all 

about.  Don't you?  Have you ever found yourself in a position where you think, "Yes.  I understand this.  

Yes.  I know this."  And then you talk to the next person sitting next to you at the core leadership team or 

in the next classroom, maybe in the same classroom and they've come up with something completely 

different.  Have that -- any of you had that experience?  And you think, "Really?  Really?"  Or have you 



ever been the one who's been doing the presentation and at the end, people will say, "Well, you know, I 

heard her say."  And you go, "Really?  I never said that."  And yet, that was their understanding in that 

moment of what they heard because it's what they could understand at the moment.  Systems Change 

Program-wide Positive Behavior Support Implementation is a process.  It is a process that takes three to 

five years.  And through that process, there is going to be ongoing system-- a change within everyone's 

understanding.  And so I think that the point is don't be frustrated.  We're all sort of grasping on to what 

we can understand in this moment and it will grow and it will change overtime as all learning does.  So 

when we take a look at this, this actually came from the National Positive Behavior Interventions and 

Supports.  And this has really helped -- it -- this schematic, when sue introduce this to me, it became my 

new favorite piece, because what I understood for myself, in my growth and learning about 

implementation overtime and how that has changed.  For me, I was really taking a look so strongly at that 

very bottom circling green in practices.  How many of you were familiar with the Center and Social 

Emotional Foundations for Early Learning, the CSEFEL website?  Oh, my gosh.  I heard about that ten, 

twelve years ago when it was first introduced nationally and I loved it and met -- and some of you in the 

audience heard me present years ago on some of the resources that were there and I really felt like I 

knew it and I understood it, and then we got into this process, and it was part of CSEFEL and TAXI and 

all of a sudden, it was a year in to this that we were doing the state-wide implementation.  And I said to 

Sue, "You know, I didn't understand that."  And I remember the look on her face was, "Oh, my gosh."  

Here is my partner in crime on this and I -- because so much of my understanding had been based on 

practices.  And what we really need to do when we're doing systems change is we're looking at the 

outcomes.  What is that outcome that we're really looking for which is really also that quality relationship 

and continuous learning.  And we can say, "Oh, that's for the children."  But it's not, is it?  It's for 

everyone.  It's for the adults that are supporting the children.  It's for the families.  This is all about 

continuous quality learning and relationship building and that's what makes it so tricky sometimes.  

Supporting these decision-making because it's not just one person, it is how do we have this decision 

making that is going to impact systems changes.  Of course, the practices are supporting child behavior, 

but it's also larger than that too.  It's a piece of it, but it's how it all fits together.  It's supporting that staff 

behavior.  It's supporting adult behavior, including families.  And in the big picture, it really is not a specific 

practice.  It's not a specific curriculum.  That's what gets some of our staff confused.  Like, "Oh, well, this 

is, like, the latest and the greatest that's coming in and it will go away."  No.  This is about a change in 

system.  It's that approach to prevention, the prevention of challenging behaviors.  And how are we going 

to encourage and support pro-social behaviors?  And again, I think we need to continually remind 

ourselves, it's not just those pro-social behaviors for the children.  It's about the adults also.  It's not just 

one group of children, those children, those children.  You know those children.  No.  It's not just for that 

group.  It is for everyone, and it's how we're going to be supporting everyone including the children and 

the adults.  And, the long history of Positive Behavior Supports, with the effectiveness of those 

educational practices and strategies, there is a long history of this.  This is not a sprint.  For those of you 



who have been implementing, we know we can't just.  And one of our lessons learned was that when we 

had the grand funding, we did have a bit of a sprint, didn't we?  And for that, I'm seeing people rolling their 

eyes.  Oh, my gosh.  We remember the sprinting days.  And the sprinting days exhausted all of us, but we 

had to keep going because it was our moment in the sun.  We had money and we needed to go fast.  

And, was it the best way to do it?  It was not.  But, it was what we had to do in that moment and we 

learned lessons from that.  So we're going to start out with what -- the first key component of really 

making the -- that implementation difference which is what is your motivation?  What is -- what is your 

commitment and that will then lead to your commitment to that implementation.  And in all the sessions 

that I've been attending and I've specifically chosen not to just go to early childhood sessions at this 

conference.  I was going -- I was in the tech group and when they were -- when they -- Vo-tech, 

Vocational Technical Program that was implementing and I was like, the principles are the same.  It 

doesn't really matter what age group we're working with because it is.  When we have to start out with 

that motivation and that commitment, what does -- what is the one thing that it starts with?  Someone that 

is at that -- you have a guess?  At that leadership position, someone at leadership has that vision that 

says, "You know what, I think, this is something we need to do."  And it is also about -- again, what's 

happening now?  And we need to really take a look at that data that's really concerning.  What are those 

challenging behaviors?  We need to find out, and these are some of the data points that you can take a 

look at.  So who's concerned about challenging behaviors?  It might be the administration because they 

are getting a lot of teachers who are complaining about things, they're hearing a lot about this, children 

are showing up.  We even -- in early childhood, we say, well, you know, there -- those office discipline 

referrals, how many of you have been administrators in an early childhood program and you've had a little 

one show up in your office, right?  Like, okay, you got to do something here.  So even though we don't 

have those office discipline referrals, we've got those floating children sometimes in our programs.  And 

so, administrators are saying, this is an ongoing problem.  Every year, when I survey the staff and ask 

them, what do they need more professional development about, what did they say? 

AUDIENCE MEMBER: Behavior. 

JULIA SLATER: Behavior at the state level.  When we're looking for professional development, what fills 

up the fastest?  Behavior.  Challenging behavior.  And so -- but what we know is once and done never 

makes a difference, does it?  Because next year, we're going to ask for it again.  Six months, we're going 

to ask for it again.  Administrators -- savvy administrators start to notice this and they're saying, "But 

guess what, it's like the song that never ends.  It just keeps coming back around, coming back around."  

We know that staff, staff when we talk with them, they are frustrating --  frustrated, they're complaining.  

They're saying, "You know what, you got to get this kid out of my classroom.  This is -- this is a problem.  

If this continues, I need a new job.  I'd rather get a job at Walmart than be here one more day because 

these kids are getting worse."  Right?  We would hear that.  They're getting worse.  And then we have 

families who -- occasionally, in here was -- how many of you are familiar with the Walter Gilliam Preschool 

Expulsion Study?  If you haven't heard of Walter Gilliam and the Preschool Expulsion Study, do write that 



down because you need to find this out.  Our dirty little secret came out a few years ago.  Walter Gilliam 

is a researcher from Yale who did some study national that he sent out surveys all across the country to 

Head Start Programs, Child Care Programs.  And I heard him speak after this study had been first 

published.  The first time I heard about this study was on NPR in the morning and I was, like, "Whoa, here 

is somebody talking about the world of early childhood."  And what he found out was the children were 

much more likely to be expelled from early childhood programs than they ever would in a school-based 

program.  And so the rate of expulsion was through the roof.  But what Walter Gilliam said was, "These 

early childhood teachers wanted to talk."  They wanted their -- they wanted to be able to talk about, "This 

is what's happening and this is why we're so frustrated."  So his group of researchers were saying, "You 

know, if you would like to talk to us," they were up at all hours the day and night because these people 

were calling from Hawaii and Alaska and Montana and they just wanted to talk and say, "What is go -- this 

is -- this is what's going on in my classroom and it's really, really hard and, you know, I don't know what 

else to do."  So sometimes on Fridays when the parents show up, their little brown bag is sitting at the 

door and we say, "You can't come back."  And families are saying, "And what am I suppose to do?  I have 

to go to work tomorrow.  I have to go to work on Monday and my child just got thrown out of child care."  

And Walter Gilliam said, "You know, if God and your preschool teacher can't love you when you're three, 

where are you going to be?"  And I thought it's true.  You know, some of the children, what we know the 

data is children have been expelled from multiple child care programs.  How many of you know these 

kids?  Absolutely.  And they just go bouncing from child care to child care and what does that do in terms 

of their relationships?  I heard a parent say, one time, I was in the grocery store with my child and we 

came around the corner and this little preschool age voice, because you know how those voices are, from 

the other end of the aisle said, "Look, mom, there's the bad kid."  Because if you go into a classroom and 

you whisper to one of the kids, "Who's the bad kid?"  They're going to tell you, aren't they?  And that mom 

said, "There I was in the grocery store and it was my child."  And so we need to find time and ways how 

are we going to support these children and their families.  So this is the kind of pieces that we -- that may 

provide that motivation and commitment that you would ever want to try to start Program-wide Positive 

Behavior Support because it's going to take a lot, doesn't it?  In order to begin to implement this, what is 

that motivation?  So in this -- at this point, I want to ask, some of our self-starters, there was no money.  

You had no money coming at your doorstep.  What motivated you to start to implement Program-wide 

PBIS?  Could I have anybody volunteer?  I'm going to hand you a microphone, please. 

AUDIENCE MEMBER: Thanks.  Well, we had had a series of mental health consultants.  First, we had a 

Federal Review for Head Start Program and we had a Federal Review.  They told us that we needed to 

have mental health screener.  So we tried the screener and it was really bad and it was giving us a lot of 

false positives.  We also engaged to help using [inaudible] several mental health consultants who really 

were not that great.  They wanted to overlay a curriculum without a framework which wasn't working.  

They did a lot of training with the staff but none of it ever was implemented in the classroom consistently.  

You know, people took different things away, you know, it's like the elephant.  So, you know, we had a 



number of false starts with things over the years and we started with the Teaching Pyramid Model when 

the Head Start had that first five-year grant.  There was some Head Start training and -- so, you know, 

we've been building it for awhile but it really was just frustration and it wasn't helping the kids, and the kids 

were getting worse as you said.  So nothing was working and the kids were getting worse, so. 

JULIA SLATER: Thank you.  So, just one piece of that motivation and what led to some commitment to 

actually do this.  We have a problem and this might be a possibility.  I think really looking at the continuum 

that really needs to be there in terms of that motivation, that commitment and that vision that this might be 

a possibility to make a change for the work that we're doing.  So, the next one is then the readiness and 

the communication.  What we have in the back was a readiness checklist that we received nationally and 

we've done some adaptations from Pennsylvania because it -- it's not enough to say, "Okay, we're 

motivated.  We're committed."  What are we committed to?  What do we need to know that has to be in 

place in order for this to be successful because what we do know is that if we don't have some things that 

are in place and ready for this, then you are going to have staff that go, "See, I told you that it wasn't 

going to work."  You need to take the time in order to really have a firm foundation to get ready and 

started for this.  And then it's going to lead to, "How are you going to communicate this to the other 

individual, the other adults, including families and child -- and staff?"  What we found with the grant 

funding was, "Wow, this is a great opportunity.  Yes, let's take that money."  Or somebody said, "You will 

take that money."  And what we realized was it didn't really fit.  We've worked really in a position that we 

were ready so when Sue showed some of those maps, some of the programs took that money and what 

they realized is that it just wasn't their time.  They didn't have enough in place.  We didn't have that 

readiness checklist at that point.  We -- there were some things that have been added over the years 

because we knew we needed them.  It wasn't there originally.  So just like that puzzle piece, you know, it 

looked like a golden opportunity.  It just wasn't quite that opportunity.  But the good news is if you go 

through the checklist and you find out, "Ooh, we have some things we need to work on."  It gives you that 

opportunity to work on some things so that if you have that commitment and that motivation, you can work 

on it, you can get ready.  There was one program -- an a high school program that said, "We took a year 

to make sure that we had things in place before we ever got started with their implementation."  So there 

is that checklist as one piece.  The other key component is really looking at structures in timelines.  And 

what happens when you have -- when you become part of the network is that there really are some 

structures that are going to help you along the way; that are going to help to give you that frame to move 

this forward.  One, of course, is the benchmarks of quality.  The benchmarks of quality is going to be your 

map that you will continue to work from and will help to build that foundation.  The other piece that we 

didn't have when we started out with that grant funding and -- there's a copy of it in the back is the 

commitment letter to fidelity implementation.  People who said, "I didn't understand.  I didn't know this is 

what you really wanted us to do."  And if people don't have a good understanding, they can't really 

implement with fidelity.  You can't be expecting that.  So it really needs to have that in front of them so 

that you can have those conversations, people can get to that point of understanding, so that there is a 



better possibility that these structures and timelines, you're really looking at that what's happening now, 

what are our current initiatives that we're working on?  Did we just start an initiative?  And does Positive 

Behavior Supports support what we're already have in place?  Are there some initiatives that have sort of 

run their course?  Maybe now they're really fully functioning, you know, that we can do some changes in 

terms of our practices that this really is going to fit in terms of our framework.  Because we want to see 

how -- we want this to be effective, we want this to be something that will be sustainable and with growth.  

And what are these timelines and terms of the goals and objectives to support this implementation?  So 

again, just a copy of that.  These were some pieces -- these were some quotes that came from our family 

surveys.  We have surveyed our programs and included families that have been part of implementation.  

Some of the quotes around timelines that we've heard about from programs are, "I didn't like them right 

away, but they helped to keep us organized."  That made a difference.  We use them to make sure that 

we have the data to make our decisions to make our work happen.  Timelines are important.  Now we 

don't have to worry about grant timelines.  We have more time to focus on the work.  Sometimes those 

grant-funded timelines, if you've ever had any kind of grant-funding, it just pushes you sometimes where 

you really haven't had the opportunity to go deep enough with that.  So there are the -- there's the pros 

and the cons at anytime with that so just a few things to consider.  The next piece that has to be in place 

almost from the beginning.  So this is -- in some ways these key components are sequential, but in some 

ways, they really have to be all put together at the same time.  You must be having some plan for 

sustainability right from the very beginning.  And what we knew was from some of the programs that went 

away very quickly, they didn't have that in place and so it really, once things started to fall apart, they fell 

apart very quickly.  We need to look at things like what are the policies and procedures?  That is a data 

point that we can really look at because this is a long term with an action plan.  You're looking at policies 

and procedures that include things like, "How are you going to incorporate this into your hiring practices?"  

So when you're hiring new staff, how are you introducing them to what you were doing in terms of positive 

behavior supports?  What did they understand about that even before they come in as new hires, so that 

they're on board?  What we've heard nationally is that over time, their staff that have left programs like, 

"You know what, I just can't buy into this.  I need my time out of chair.  And if I don't have that time out of 

chair, I just can't do this.  And they have -- they've left.  And in some ways, that's not always a bad thing 

because if in fact this is you system -- if this is your system of change, this wasn't a good fit for them 

either.  So from hiring that policy, I think as you're bringing on new staff, others as you are enrolling new 

families into programs.  How are you sharing that information?  And we had some programs that have 

done some really interesting things right from enrollment.  Some programs right from initial home visits, 

that that's part of their procedures, they have introduced what are their program-wide expectations?  How 

would -- does that fit within their home environments?  That has been right from the beginning with 

families in the up front.  So that's part of their policy and procedure.  As well as, what are behavior 

policies?  That's pretty critical.  When you go back and look at the handbook, the handbook that we give 

families at enrollment.  And then you look at what the behavior policy and sometimes it's the three strikes 



you're out.  Does that really in fact mesh with Positive Behavior Support?  It doesn't.  And so we need to 

really -- for sustainability, we have to look at many of these different pieces.  So I hope it's helping you to 

think about some things that you may want to go back to your program to consider so that this is done in 

a very intentional and plan-full way as you go forward because it is about that foundation.  This is all 

about foundational pieces that are going to help in terms of your growth and continuation.  And then we 

think about teach, re-teach and relearn.  And so many people may think that this is just for staff.  And for 

those of you who have done the Center on Social Emotional Foundations for Early Learning, the modules 

and many people were like, "Oh, my gosh, you know, when are we going to do training on these?  And 

how are we going to do training on this?"  That's one piece, but that's not all of this.  That's not what this is 

all about.  It really is about how are we going to be introducing this to families?  How are we going to be 

introducing this to staff?  How are we going to be introducing this to core leadership team members?  And 

so we do have some really good national resources.  Many of you are familiar with module four in the 

Center and Social Emotional Foundations for Early Learning.  And there's actually coming out a new 

module four, it's for administrators and it really is a wonderful resource for core leadership teams right 

from the beginning around that vision and that commitment.  That's right from the very beginning, but as 

well as the parent modules.  How do we share information?  And maybe it's not in a big session.  We 

have people that have come up with very creative ways to really share that information and no matter 

what if you're in middle school or high school, it -- how you really incorporate that renewal every year so 

that staff -- so you don't end up with the elephants, you know, and we're all thinking that we have it, but 

it's really taking it to that deeper level and that next level in terms of understanding.  And so I think that is, 

you know, the -- a quick overview.  I think again, that the benefits of being in the network, I think how do 

we share, why we're doing this work at all?  Another piece of data that I think is when I look at this, it 

really helped to solidify in my mind.  When we have that question, "Why are people." including adults 

including children, "Why aren't they taking those necessary actions?"  We have told them what to do.  We 

have shown them what to do.  We have even tried to punish them to get them to do what they're 

supposed to do.  Why are they not doing it?  Well they just won't.  They just won't.  We think that's it.  

They just won't do it.  They're just being stubborn.  They're being insubordinate.  They're being right -- 

we've heard -- we've said all those words, right?  And yet we need to take a look at there are really good 

reasons that people aren't doing including adults, including children.  It could be that they just don't have 

the knowledge.  They don't really know.  And sometimes with children, it could be those things when you 

have the little ones and they go, you know what, that's circled up -- they just don't line up, they just won't 

sit at that circle time and then you think, "Wait a minute, how long have they been in the program?"  

They're three years old and the children look at you like, "I have never had to raise my hand to ask my 

mom to go to the bathroom.  You're asking me to do what?"  They don't -- they don't have the knowledge.  

They don't have the understanding, why are we asking them to do these very peculiar things that we're 

asking them to do?  And sometimes the adults are saying, "You're asking us to do something that's really 

peculiar that I just don't understand."  I don't have the understanding.  Sometimes it is, I don't know the 



skills.  I need some new skills to know how to do this.  It might be that the environment is just not quite 

conducive to this.  It's not really helping me in this environment because, you know what, I really just want 

to run and run and run because there's this great way that I can just run and run and run.  The 

environment is set up for me to do that so that's what I'm going to do.  We need to take a look at the 

environmental piece and how are we supporting the adults in that environment so that they can be more 

successful and be motivated to do this.  It's not because I just told you to and you're suppose to.  That 

isn't always the appropriate motivation for everyone.  And then do the person -- does that person have the 

confidence to really be able to do that?  That's another piece too.  So I think we need to really take some 

time.  These are some data pieces that we can really take a look at when we get to that point of 

frustration, "Why aren't these things happening?"  This is a place that you can also take a look at some 

things.  So again, those policies and procedures, part of what we also need to take a look at as we're 

thinking about teaching and re-teaching and supporting and relearning, is really the staff.  Do we have a 

coach?  Are we working carefully with that facilitator and the building coach or the site coach?  Does the 

site coach understand this?  I think we need to go back to that.  We found that sometimes the building 

coach, the site coach, didn't have a deep enough understanding, maybe didn't have the skills to be a 

coach.  This is really very new for many people, of course and that there is that difference between 

coaching and supervision, very different hats.  And so how do you really account for that?  How do you 

support that?  That's part of that teaching, re-teaching, relearning for everyone because this is sometimes 

happen too.  You know, and we're getting re-taught -- I don't think I got it the first time.  So where are we 

now?  How do we assess for knowledge?  How do we assess for understanding?  How do we know we 

need to keep revisiting?  It's never once been done.  We need to keep continuing to go a little bit -- a little 

bit deeper, a little bit in terms of that understanding and knowledge.  So again, it is taking this -- really 

looking at these five different components.  So what I'd like you to do right now, is really to take a minute -

- I'm going to go back to the initial slide.  I'm going to go backward just a bit.  So we can take a look at 

things that you may have thought or wondered about as we took a look at this.  Let me go back.  Yes. 

Could we pass it behind?  Thank you. 

AUDIENCE MEMBER: I think what kind of -- really is my epiphany this afternoon is, you know, kind of 

recently transitioning between two self-starting agency and company is how -- it's a consistent cycle.  

When you said it's not a sprint, I would say it's not even a marathon because there's mend to it.  This is 

like a consistent cycle and, you know, but it's not like a hamster wheel.  It keeps building higher and high -

- yeah, it is.  It's a sprint.  And like -- and as that foundation kind of grows with it, I'm probably taking this 

metaphor way too far.  But like -- but that's kind of what's working in my brain and, you know, coming from 

the Lancaster Head Start and seeing that slowly springing, the teacher start to get it.  And it just kind of 

embed unlike, you know, it is really me.  You can't always articulate it.  It doesn't always come out in your 

-- I mean, it always comes out some way in your data.  But like, it also sometimes in ways you can't even 

like put on a graph.  You just see it.  And I think, you know, became really clear how that spring was 

going.  That foundation was there when I did transition from Lancaster Head Start and they're all here and 



they're all being recognized.  And now I get to go through the, you know, develop a much bigger, wider, 

spring in Hildebrandt.  And I think that -- that's kind of what stuck out to me is you just have to keep 

cycling through this.  You don't -- you know, just because -- just when you get your structures and 

timelines together and you lose some motivation because some other people are like, "Oh.  We stopped 

doing it."  It's like, "No.  We were working over here."  So we got to click, go through it again, you know, 

and it's -- how it's all connected, so. 

JULIA SLATER: Thank you.  I think that is really -- that is really true.  Others?  Any other ah-has?  Any 

other wonders that you had as you looked at these?  Components that you think are missing?  Said -- oh, 

no.  You forgot this.  Yes.  Oh, you -- okay.  I'm going to pass this back if you could. 

AUDIENCE: [inaudible] thank you so much. 

AUDIENCE MEMBER: So something off of what Amy said as far as Hildebrandt was concerned, as a self 

starter, was like Judie had this vision and so then it was just like, "I'm like a full steam ahead, you know, 

man."  Okay.  And we're going for this.  And -- but the thing is, is like as an organization, where we ever 

going to be -- everybody ready, you know.  And so -- and so we kind of ignored that step, you know.  

What were we thinking?  And so now it's going backtracking, you know.  And saying like, "Well, now we 

need to just kind of like pair down and think more intentionally about that readiness and about that 

communication.   But at the same time, knowing that this is core to our vision and our mission because it 

is good and right for kids, you know."  And it is a perfect framework that aligns with everything, you know, 

that our core values and beliefs.  So, you know, yeah, we're doing it.  You know, we're going to do it but 

now it's being perhaps a little more strategic.  Does that make sense? 

JULIA SLATER: And I think that's a critical piece.  Is that… 

SUSAN ZEIDERS: Grace, you need the -- I'll need the microphone back.  Okay. 

JULIA SLATER:  …because it is about strategic.  I think you cannot do program-wide or school-wide 

without a strategic plan, because if you don't, then it does just fall apart.  Others?  Sue, you -- oh. 

AUDIENCE MEMBER: Yes.  I like the spring or I was thinking Slinky since we're early childhood.  This 

doesn't -- I think the other thing as I'm reflecting it, it doesn't happen in a vacuum and so you have your 

structures and your timelines, and your plan for sustainability and your motivation and then people resign.  

And you have a whole lot of changes in leadership, and in classroom, teachers and -- so you have to go 

back and look at motivation and your plan for sustainability is kind of crumbling because the pieces you 

had in place aren't in place anymore.  So to remember it doesn't happen in a vacuum and there -- you do 

have to go back and work at that motivation and commitment again and keep it going.  One of the things 

that I was talking with Sue about a little earlier is, how -- I think that the PAPBS network is a really 

important piece of sustainability.  Because when the external coach goes away because you've been two 

to three or the five years, there's got to be something there so just a plug for that. 



SUSAN ZEIDERS: One of the questions that came up in my mind and particularly when we think about 

that teach, re-teach, relearn, is, you know, how do we keep this fresh year after year?  I remember a 

school talking about -- a lot of the schools use the self-assessment each year, you know, "Where are 

we?"  You know, and the staff like, "What?  We did that the last two years.  We're doing that again?" I'm 

like, "Yes.  And we're doing that for the next ten, hundred thirty years." you know.  You know, we have to 

continue to do this because we always -- things do keep changing and that idea of, "How are you 

planning to minimize the impact of that key cheerleader retiring or getting sick or something else?"  When 

you think about teach, re-teach, what's your--if you have a board of directors or a school board or 

whatever, what's your process for training them in what this is and why it's important and what it matters, 

you know?  How does policy counts with your Head Start?  Learn about PBIS, you know.  Maybe the 

parents, hopefully, know about it because their kids are in your centers, but what about the rest of those 

community members?  That can minimize some of that impact but if you haven't built that structure, so it's 

really -- my big visual for this whole behavior project is that it's a spider plant and the baby spiders keep 

having babies, you know, it just keeps growing on so many levels.  So, what are some things that you 

guys have done to build in some of that retirement proofing or illness proofing? 

AUDIENCE MEMBER: One thing we did for a preschool in Blair County -- and we like the Slinky too 

because the Slinky is from Blair County.  But we have a lot of part-time and a lot of full time.  So, our core 

leadership team is pretty much here and they are all full time.  And we decided to do that as -- there's a 

lot of excited people who work at the preschool part-time, full-time and all that.  And we get in there to get 

-- and roll up our sleeves and work and don't care who is what really.  But then, when it came to core 

leadership, we were like, we got to be full-time because these people are going to be here next year for 

sure.  They're not looking for full-time jobs because they've -- so that was one thing we did and thankfully 

our special ed director also recognized the fact that we're really trying to figure this out and get it going.  

And so she approved for all of us to come here.  So, I just said to Mary Ann here, I'm going to write her a 

note to thank her for allowing us all to come because that is something we've done to strengthen what it is 

we're doing.  I was here last year, Shannon was here last year.  We felt like we -- everybody else needed 

to hear this message.  So, we are continuing with, you know, some people who will be coming back that 

we will work against that constant change which is very much part of our life too. 

AUDIENCE MEMBER: My Head Start friends looked at me as you said that.  But I think part of it is to -- is 

finding those that are really excited about this, that are doing it in the real life as the real teachers and 

empowering them to do more.  It's something that kind of when you buy in, you -- it -- I feel like there's no 

in between.  You're either like, "This isn't work," or you're like, "Oh, my word, this is my world."  I don't 

think that's just me because it literally is my world.  But which -- I -- but it's a chosen world that I love.  But 

I think, you know, finding those other people that just love it and empowering them to do more and, you 

know, hearing their ideas and saying "Go for it.  Can I help you do that?"  I think that kind of [inaudible] 

keep speeding those baby spider plants. 



JULIA SLATER: In the flip side of that, we had a program that said we need to put the naysayer on the 

core leadership team.  And I think "What a risk."  But they put the naysayer and now, the naysayer is the 

biggest cheerleader.  Suddenly, they were in a position to be on that core leadership team and to really 

hear this and to take it back.  And suddenly, that has changed their world vision.  And to -- and think 

about what the rest of the staff would do.  If suddenly that naysayer is now like, "This is great."  This is 

making the biggest difference.  And when we went to visit the classroom for one of the pre-sets which is 

the early childhood version of the set, they said, "This classroom was amazing."  This classroom was 

amazing because that person was on the core leadership team.  Someone else had their hand raised. 

AUDIENCE MEMBER: Also about the core leadership team is, I got thrown onto it this year because Amy 

went to -- outside the city and I supervised the County Center.  So, I'm glad she -- that happened because 

now I have a better perspective and I think if you keep changing and keep adding to that core leadership 

team, then, it gets spread faster. 

SUZAN ZEIDERS: Including all the -- lots of people really keep positions, rotating that. 

AUDIENCE MEMBER: Looking at the sustainability piece which I think is huge, I've -- in the childcare 

setting, you know, we're looking at the role of the director who probably needs to serve in a dual capacity 

as supervisor and coach.  And then, really learning those coaching skills that are going to be able to 

sustain the practices, you know, that we're kind of providing in the teach, and the re-teach, and the re-

learn.  So, again, that coaching piece, I think is just huge.  And the parallel process of it all, I mean, that's 

something that we've been working hard at. 

AUDIENCE MEMBER: Thanks.  I think one thing that's been really important for us is to integrate the 

rules of the -- you know, Head Start tends to be in silo so, you got your education manager, you got your 

mental health person, you've got your health person and, you know, your disabilities person.  And we've 

integrated the roles of -- we called in a regional manager now, some of them are here.  And they do the 

education piece, the disabilities piece, and the mental health piece.  And so, they're able to provide 

unified support to classroom teachers instead of classroom teachers having a variety of people coming in 

and out, you know, because children aren't segregated like that, you know.  If they've got some academic 

issues, if they've got speech and language issues, you know, some cognitive things going on and 

behavior, you have to take all that into consideration and not rely on various specialists.  So, you know, 

that's been really important but it takes a while to build the skills of those people because they're 

multidisciplinary.  And if you lose somebody, you lose a lot, you know, so you really have to pay them 

enough to sustain them, so. 

SUZAN ZEIDERS: Which again, now, we're, you know, we've been spending the whole time now in the 

teach, re-teach, re-learn and now we've swung back out around there to the structure and timelines, you 

know, it just jumps all over the place all the time.  But I think -- I, you know, really value what you were 

just talking about and what I've seen, you know, in this -- in talking with your program at times, some 



programs who implement this make huge changes in how they operate, you know, that slide that Julia put 

up earlier with the data systems practices, you can't ignore any of them because they all impact each 

other and if you, you know -- so, and that structure, that definitely takes time, but that is how you get to 

sustainability.  You just have to build in how is this going to happen on a regular basis. 

AUDIENCE MEMBER: Because Leanne brought this up but [inaudible] I'm wondering if there are 

resources because we're all doing a lot more with a lot less in terms of how to have a person be able to 

have the have the role of supervisor and also the role of a coach.  Because I think sometimes that can be 

really difficult to manage and I'm wondering if the network has resources for that or would consider 

resources for that.  And in general, just resources for how to sort of pull these roles together, I also am 

hearing Dianne -- I 'm also hearing Dianne talk about that.  You know, we have training for how to be a 

coach but how are you a coach and a supervisor? 

JULIA SLATER: Right.  One of the things that I heard a program talk about at the -- on national 

conference was that literally, there was people that, as you said, they were in one role, they were the 

supervisor and now they were being asked to coach.  And they would literally put on a button that said 

"Coach" and when they went in to the room or a hat that said, "I'm coaching now."  And so, they -- it was 

a challenge for that individual because they really needed to be very clear "What is supervision?"  They 

need to be -- I mean, the training in terms of, "What does it mean to be a supervisor?  What does it mean 

to be a coach?"  And how are those different?  Is there some pieces that cross over?  But what this -- 

they really decided is when they wanted the teachers to understand and they needed that to be very clear 

to the staff.  When I'm wearing this -- now, that doesn't mean that later, we might not have some things 

we need to talk about when I'm wearing my supervision hat because that doesn't just go under the rug.  

But when I'm in this role, this is what we're working on right now around this coaching.  Later, we may 

have to have some other conversations too but that -- I won't be wearing my coaching button then.  I will 

be wearing my supervision piece.  That's one way, but I think it's the understanding and the clarity for not 

only the person who is in that role of supervisor, who's now being asked to coach, they need to be very 

clear about what does that mean to be a supervisor, what are the expectations as a coach and then that 

needs to be shared with those that they are being -- that are -- will be coached and supervised so that 

they can truly understand because I think when there's understanding, people can say, "Okay," or if they 

don't, we need to go back in and help to build that understanding.  There was someone else that had… 

SUSAN ZEIDERS: Did you have something [inaudible] does somebody here have a question coming? 

One of the things I think about with that too is Linda Burrell who -- or has a lovely way of saying things.  

She's the one of the earliest implementers of early childhood PBIS.  And, you know, her phrase was, 

there had come times when she has had to inform staff that their behavior was career-limiting within their 

organization.  But I think it is at, you know, part of that piece, if you're going to be able to coach as a 

supervisor, knowing that you might someday have to have that kind of a conversation that, you know, it's 

career-limiting.  You've really got to be able to separate that says, "When I come here and coach, it's a 



safe time for you to tell me what you're struggling with and we're going to work on it," and that admitting 

what you are struggling with and this is what we need to work on is going to be less detrimental than 

pretending everything is fine when it isn't because, you know, that's a piece of being a professional, it's 

knowing what you're good at and what you're not and getting the help where you -- where you need it, so.  

I mean, I just -- but that has to be very clearly communicated.  You would think that most supervisors who 

are operating, you know, strong PBIS program, you know, supervision shouldn't be really scary in those 

locations because we [inaudible] to children and adults and everybody so, you know, it should be pretty 

much, you know, a supportive environment most of the time anyway and that those decisions that, you 

know, my beliefs and attitudes and behaviors are career-limiting are probably a mutual decision and that 

I'm not comfortable here.  But you do have to have that really clearly defined. 

AUDIENCE MEMBER: I'm going back around to the teach, re-teach section. 

SUSAN ZEIDERS: We'll go back to that. 

AUDIENCE MEMBER: Right, back to that.  I just want to make an observation what happened with our 

seminar as far as the teach, re-teach, how important it is because even though we didn't have a major 

turnover after our initial year, we have -- we were retrained in the same module maybe a year later and 

even I saw things that I guess, I just wasn't ready for at the time where we first started.  I just -- my brain 

wasn't at that point so to just keep re-teaching it, it's new -- even though you've seen this material before, 

it becomes new again, so that's been huge. 

AUDIENCE MEMBER: Yeah, yeah.  Because you even said to me afterwards, we never had this before 

and about a year and a half ago, we did have it.  But it was so interesting I think for both of us to go, "Oh."  

We just weren't ready for it then.  It was so much new that we weren't ready for it.  And Amy, I love your 

imagery of a spiral and that it's even a marathon because there really isn't any end.  It's an ongoing, 

continuous process and I think when we can make peace with that, that that's a very good thing. 

AUDIENCE MEMBER: So the next time that you do that [inaudible] 

AUDIENCE MEMBER: We also use peer mentors for the people that have been doing PBIS then they're 

going to be menting this year another teacher that wasn't. 

SUSAN ZEIDERS: And do you do any particular training about what that means to be a peer mentor or 

how do you prepare them for that role? 

AUDIENCE MEMBER: Probably.  We're planning that yet.  We are. 

SUSAN ZEIDERS: Like we said, that structural piece, it takes time to put all that stuff in. 

JULIA SLATER: And I think part of that structure is you are learning.  This is -- you're finding out what 

worked but what didn't work or what kind of work.  When we were doing something a few years ago, we 

talked about what worked and what wobbled because we didn't want to say it was an abysmal failure.  



There were few things there were a little wobbly.  We needed to sure up a little bit.  We need a little extra 

super glue with this one and one of them -- and again, some of that was going back and really looking at, 

"Oh, this letter of Fidelity of Implementation, this commitment to Fidelity of Implementation, wow, won't 

that clarify some things for some people."  So they understand what they're getting themselves into.  And 

I think those are the pieces that we keep going back to, to strengthen.  We need -- and that's why we do 

data analysis because we're trying to find out what's wobbly right now.  It's not a complete abysmal failure 

and if it is, then we weren't ready for that piece and -- but we can take a look at that data to say, "What do 

we need to do to strengthen this because we know this is important and this is critical?"  So that's another 

way to keep -- always make sure -- I've heard people say, "We have so much data."  But if you're not 

using it in terms of making decisions and sometimes it's not always a tool.  We have used -- so would you 

talk a little bit about even like the surveys, the -- and the information that has come back and the -- how 

this has really helped us state-wide in terms of knowledge? 

SUSAN ZEIDERS: Yeah, we've used every year that we've been doing this now, we send out -- we use 

LimeSurvey which is a free survey system and we survey the coaches and administrators -- facilitators, 

coaches, administrators, that's one survey, the frontline staff, you know, all the staff who work in the 

program is another survey and parent survey.  And it's been quite fascinating, I mean, it's really -- it's very 

disheartening when you get a whole bunch of parent surveys back that say, "I have no idea what PBIS 

is."  I mean, that tells us, "Okay, we better take a look at this, what's, you know, what's happening with 

this," or, you know, those -- what are the things that you are most proud of, that you've accomplished in 

the last year, is a question that we ask people and some of the things are, you know, our staff get along 

now, you know, that isn't some -- I'm not sure how could measure that really, you know, real cleanly in 

terms of a numerical but that's great survey data to get back.  Some of that kind of stuff is really, really 

helpful so don't -- definitely, use the number data.  It's important but don't forget the qualitative data too 

because it's what makes life much more enjoyable.  I also want to do a little commercial.  We, as again, 

you know, the very -- we -- the network itself continues to evolve, the resources that we are to provide 

continue to evolve.  That whole learning spiral?  It's not reserved for you guys.  So one of the things that 

we have been doing recently and that -- so if you were implementing another program, talk to your 

facilitators because these are resources that are available to them and if you're school-age, you can talk 

to your school-age facilitators and say they would find these under the provisional facilitator tab on the 

PAPBS website, they can get there, but we have done as -- we are working on a series of short webinars 

on the critical elements of the benchmarks of quality and tying in other resources so there are thing that 

you might use for your re-teach, re-learn kinds of things for your core leadership team maybe for your 

new administrator for some of those kinds of things so think -- always be thinking about what are the 

resources that we have and what could we use in a different way to make them as accessible as 

possible.  And it's the facilitators in the network who have -- who can get to the right spot on the website 

to get it so. 



JULIA SLATER: Okay.  I want to share with you -- and you have this slide in your two-page handout.  

This was just a place to start the conversation I hope.  And I hope that this has provided you with some 

thoughts that you want to take back to your program to consider.  We are here to continue the 

conversation with you.  You certainly have -- hopefully, if you're in the network, if you're implementing, 

you have a facilitator, you have coaches, but these, Mary who is not here but myself and Sue Zeiders, 

these are our contact information.  We would love for you to -- to join in conversation with you.  Those of 

you who are representing school districts, take a look and see if you have early childhood programs that 

are in your school districts or in your -- because we want to -- there's ways that you can have resources to 

connect with those folks too and we would be happy to help with those conversations also.  So thank you 

so much for choosing to be here today with all of us… 


