
KELLY PERALES: Good afternoon.  We're in the home stretch.  Everybody is in their last breakout.  And 

then we'll have our closing keynotes, so welcome.  This session is going to be presented primarily by 

employees of the Scranton School District of which I am not.  So I'm going to explain to you a little bit 

about how it is that we've all come to work together.  And give a little bit of some back-story and set them 

up, but this panel is really going to kind of help one another and add things as we think of them, so we'd 

also like the same from you in terms of if you have any questions throughout the session or want 

clarification on something, please interrupt us and we'll try to address your question the best that we can.  

All right.  So I work for Community Care Behavioral Health.  We are the behavioral health managed care 

organization for Lackawanna County as well as over half the counties in the Commonwealth of 

Pennsylvania.  But Lackawanna County is where the Scranton School District is and we began working 

together about five years ago -- now when our organization was working collaboratively with the 

Department of Public Welfare and the Office of Mental Health and Substance Abuse Services to 

transform the way mental health services were delivered to children and families.  And at the same time, 

we decided to embark on this special project of blending school mental health and Positive Behavior 

Intervention and Support to which the district committed to.  And this session is really to share with you 

about the district's commitment to scaling up and sustaining School-Wide Positive Behavior Support 

across their entire district.  They are considered an urban school district.  They have two high schools, 

three middle schools and eleven elementary schools.  So we're going to share with you kind of how we 

got started and where things stand today and what the plans are for the next period of time.  It's been a 

huge commitment of a lot of folks.  You can see here Scranton Counseling Center, Lourdesmont and 

Friendship House are three community mental health provider organizations, all whom helped provide 

behavioral health supports to students in the district and have committed resources by way of their staff, 

not only for those services for which they can sort of "bill" but also time of those staff to participate in 

meetings and collaborative trainings and other activities so that we can make sure that we are providing 

three tiers of support to all students within the district.  NEIU 19 is the IU that is part of supporting 

Scranton School District as well, so some of the folks from their behavioral [inaudible] have been 

participating in the project.  And also Lisa Brunschwyler who kind of set our session up, she's our 

facilitator today, has been there with us all along the way.  So it's really been a collaborative process 

again of folks who can kind of invest the time, energy, and resources to make the work happen.  I am 

going to let Kim Mecca speak a little bit about the demographics of the district.  She is a central office 

person, administrator and it's really important to have district administrative buy in and support and 

participation in order to really make sure that this work is going to be able to happen. 

KIM MECCA: Thank you.  Hello.  I've worked for the Scranton School District probably for about -- not 

probably, for about 11 years.  I've worked first as a school psychologist for most of that time.  I also have 

worked in the state of North Carolina that is very good at implementing PBIS and this tiered level system, 

not only with behavior but with academics as well.  You can see up on the screen.  I currently supervise 

the people personnel related services and all the support services in the district now.  As a school 



psychologist, it was really hard being on the outskirts of the decisions that were being made with central 

administration staff.  So now, I'm glad to be a part of that and being able to influence how administrators 

think.  Let me give you an overview of our school system first.  We have about nine -- between nine and 

ten thousand students throughout the school year.  We have about 18 to 20% special ed population, 

about 67% free and reduced lunch and around 780 ESL students.  And I think that knowing the culture of 

a lot of your ESL population will help you along the way as well.  And as a school psychologist -- wait, I'm 

going to back up.  We have about two -- we have a very transient population.  We have about 200 internal 

transfers per month going between schools.  So we have a lot of families that move in and around of the 

housing projects throughout the district, lack of stability between grandparents, step parents and other 

residents within the district.  And we have about 100 withdrawals and incoming students on a weekly 

basis.  We have a religious organization that brings in a lot of refugees who don't speak any English and 

who have never attended a school system ever.  So a lot of behavior problems when they walk in the 

door with their expectations.  So that being said, as a school psychologist, before I became central 

administration staff, probably evaluated about a hundred and twenty four kids a year.  When you think 

about the cost of evaluating a hundred and twenty four kids per year with time, money, test protocols, 

report writing, you're talking eight to nine hours per kid and then you're talking about five school 

psychologists throughout our district, me plus five, about $900 per evaluation, you're talking about close 

to a half million of dollars in time and resources in evaluating these students.  When you tweak out the 

emotional support evaluation in those students, you're talking, you know, another 10% of that money.  As 

a school psychologist, it was very frustrating for me to be using my resources as the Tier 3 evaluation.  

There was no path.  There was no slowdown of the resources.  Even though we have this very transient 

population, all of these students from different cultures coming in, there was really no way for the 

administration to understand the principles and the discipline.  So my role was trying to get them exposed 

to a new way of thinking about discipline.  Sorry.  I'm losing my train of thought here.  So we still -- we still 

had a hometown culture.  A lot of the administration and staff within the Scranton School District were 

born and raised there.  And now, we've got this massive influx of a transient population, students who 

don't speak the language and how and what do we do to deal with them.  So that being said, we needed 

some solutions.  We had many initiatives going on, all different pieces all over the district.  We have 

special ed initiatives, Positive Behavior Support.  We're hiring behavior analysts.  I'm attending all this 

inter-agency meetings, but it's as if no one is speaking throughout the district.  So you've got all of these 

out -- like the first floor staff isn't communicating with the second floor staff.  So it's critical to be a part of a 

team that is beginning to communicate on many different levels.  So like I said, what I did notice as a 

school psychologist is that there was an innocent ignorance, I like to call it.  It's not as if no one wanted -- 

didn't want to help, you know, I think principals really wanted to help and come up with solutions.  And 

they really needed to learn a different approach to discipline.  So like with any change, I think the 

important thing to keep in mind, I heard this recently at a conference that I was at and I thought it was 

very valuable.  First, it's bad.  Any type of change, no matter what you do or how you do it, first it's bad.  



Then it's different.  And then it's good.  And I thought about smoking.  When they were banning smoking 

all over the place, you know, first, you know, uproar, people opposing it left and right.  And now, you 

know, that's the first thing we ask, if we're going to go somewhere as if it's non-smoking because it's what 

we want now.  So that being said, I think the key point that central administration staff have seen -- has 

seen, the team implement, is the fact that you have to have the right people involved and the right people 

at the table.  You're going to want the movers and the shakers that want to embrace what's best and right 

for kids.  And you know who those people are in your buildings.  Collaboration, communication -- I had -- 

like I said, I had attended all of these inter-agency meetings as a school psychologist and I'm listening to 

the mental health personnel speak about a student with a teacher not at the table.  And then, you know, 

there was no embracing or consistency of how and what they're doing at home, what they're doing with 

the agency and then what we were doing at school.  So I believe that in order for this system to be 

implemented well, you've got to really work on collaboration and communication with the right people at 

the table and having those honest conversations about what's working and what's not.  We've sat at the 

table.  We've had those difficult conversations if -- and if you're not willing to address the negative along 

with the positive, you're going to find that you're going to stall.  And I think it's really important to have 

your own set of standards.  Working in the mental health field before, realizing that administration really, 

you know, they want to help.  They want to do what's right but they don't know how and using my 

experience and knowledge was a standard that I had set for myself when I was trying to move across 

buildings, getting people to understand all the differences with the kids, and also recognizing that these 

most vulnerable students needed stability.  I think as a district, we've seen a significant reduction and lots 

of different things.  Referrals -- special education referrals, out of school suspensions and at this point, we 

have administrators who are begging for this to be implemented in their building.  We have eleven 

elementary, three intermediate and two high.  So we've got conversations happening at all the 

administrative meetings, how and what are you doing, when and how can we get this and where's the 

funding for it?  I did speak to one of the principals who implemented it this year and she stated that the 

best thing about this program is that it has stopped the swinging door from the emotional support 

classroom to the center based partial program.  She had twelve out of school suspensions last year, this 

is a population of about three hundred students, she had three this year.  So that being said and as a 

district, we realized that we can't afford not to have this program. 

KELLY PERALES: Thank you.  Very good.  So I think for me, when I think about Kim's message from 

district administration is that idea of return on investment, right?  Because again, if the district is going to 

commit to the people, the time, the energy and the money to make this happen, they want to see what's it 

going to benefit us, right?  So you heard not only restriction -- reductions in restrictive educational 

placements but also reduction in restrictive mental health placements, which is good news for everyone, 

right?  Very powerful information for families and for community stakeholders as well.  The other piece of 

that is that, you know, in Scranton in particular, all of the teachers who participate on the Tier 1 team, the 

Tier 2 team, they have -- I'm going to call it a stipend.  Is that the right word?  Just like you would get paid 



if you were coaching a sports team or something like that, right?  So it's outside the scope of their regular 

duties and so when we go in and do the training, which is like two or three full days and then they have 

meetings at least once a month; that's money coming out of the district budget and yet at a time when as I 

said, budgets are cut and there are tablets from [inaudible] with initiatives, right?  We're going to switch to 

Common Core Standards and we're going to do Keystone Exams and we're going to do this, that, and the 

other thing, you know, this isn't something that's required or mandatory and yet this district has said, 

"We're going to find money in our budget to make this happen in all the buildings across the district."  To 

me, that's really very powerful and I think that being said, if we can find success in Scranton, 

Pennsylvania, we can do it anywhere, right?  Okay.  So when we first got started, we established a district 

and community leadership team.  You've probably heard about the idea of district leadership team.  It's 

kind of part of the Implementers' Blueprint for PBIS.  We included community stakeholders at that table, 

all right?  So those provider agencies that I mentioned, the program directors come to those meetings.  

And we're constantly thinking about who else should be at the table.  Who else within the community 

could help us meet a need that we have based on our data?  Okay?  We are following the Implementers' 

Blueprint for PBIS.  We take a look at the data that we have available to us.  It's really how I think the 

district decided to move forward with scaling this in all buildings because as you're going to hear about 

here in a minutes, they took kind of their examples of those initial pilot schools and said, "All right.  We 

think this is working.  We're seeing good outcomes for kids and we think if we go ahead and do this in 

other buildings, we're going to see even better outcomes.  And when the kids move from this school this 

week to that school next week, they're going to have similar expectations and they're going to know the 

routines."  Right?  So that's part of looking at that data and thinking about the system as a whole, knowing 

what's going to come from doing this work.  All right.  So these are the key concepts to the Implementers' 

Blueprint.  I'm not going to take the time to go through that, because if you haven't seen it, you can go to 

the website and download it and get the information there.  Implementation Science is something that 

comes from Dean Fixsen.  This has to do with kind of what I just summarized for you, right?  That first, the 

folks involved have to see if this is something they want to do or not then they're going to try it maybe in 

one place, as kind of that idea of a pilot.  If it works, they're going to evaluate that, see, you know, what 

did work, what didn't.  And then kind of moved forward with full implementation and then innovate and 

make it work for your local context.  I think you've all probably seen this slide, much like the triangle, it's 

almost required in any presentation about PBIS, right?  There's probably a policy written somewhere.  But 

the idea here is that at the end of the day, what we're trying to do here is support all students and 

eliminate those non-academic barriers to success and achievement.  We want to see good outcomes.  

We want to work collaboratively with families and get them engaged in the educational process.  We want 

to support all of our staff and you're going to hear from some teachers in the district, who are going to talk 

about their experience in the change of culture and climate in their building.  And we're going to do that by 

evaluating out system, looking at our data, progress monitoring, and embedding practices that are 

evidence-based, so that we can make sure we're achieving the things that we have as our goals.  This is 



a little bit of the history and timeline in Scranton.  And so today, you're going to hear from folks at Willard 

Elementary School and I'm going to introduce next, Meg Duffy who is the building principal there this 

year.  Prior to Meg, Jessica Leitzel was the building principal and she is now the supervisor of elementary 

schools for the district.  She's definitely been a champion of PBIS.  She has worked with us on this project 

and gone with me to other conferences across the country, sharing the work that's been happening in 

Scranton.  She couldn't be with us today because she went and got married and she's on her 

honeymoon.  So I'm really excited though that Meg can kind of give you her perspective coming in as a 

building principal in a school where PBIS was happening and she's going to tell you a little bit about that. 

MEG DUFFY: Thanks.  Good afternoon, everyone.  I bring quite a unique perspective today, I believe.  I 

was an art educator for 17 years.  So I traveled amongst many schools, some fortunately with School-

Wide, some without.  Last year, I was an art educator in a -- in two buildings; one without, one with.  So 

walking into a building with, you get it, everybody gets it.  The students, the staff, the parents, then the 

days I had to go to the other building not that it, you know, it didn't work.  But to walk in and not see that in 

place and to not have those expectations in a building that's a quarter of the size of Willard, you just look 

at it from a different perspective and think, "Wow, why aren't -- why isn't everyone doing this?"  I will never 

forget -- how many elementary educators are in here?  Okay.  Well, I was secondary for 17 years.  I 

taught alternative ed, I have a counseling background, art -- honors art, and then I went to elementary.  

So I'll give you a little story.  My first day in elementary, I had three-year-old preschool.  Now I taught 

honors art with eight students in my class getting them ready for college scholarships.  I went home that 

night, cried, and thought, "Oh, my God.  What did I do?"  Then the next day, I had first grade all day long.  

I went home, cried, and thought, "Oh, my God.  What did I do?  I wonder if my job is still available."  I 

called my girlfriend who is a superintendent in Philadelphia.  She's a former principal -- elementary 

principal.  I said, "Oh, my God.  What did I do?"  She's like, "Relax, relax, you're great.  You'll be fine.  

You need a gig.  You need stickers."  You need a slogan.  You need, you know, find out what your school 

is doing."  And so I'm back to Willard and I found out what we're doing, "Oh, we have School-Wide.  What 

School-Wide?"  I had no idea what it was and we actually found that glitch within our system.  We have 

new educators coming in to our building that we need to train.  Everyone else was trained.  You just 

assume -- you forget about them.  So that was a good thing.  It was good and bad.  Bad for me, good for 

them that they realized, you know, oh, we better train her on what's going on in the building here.  But 

needless to say, I got my first graders and three or preschool under control with the thanks of School-

Wide Positive Behavior.  As an administrator -- are there any administrators in the room?  Okay.  As an 

administrator, you know that we're going to start with Danielson Method of Evaluation and I love 

Danielson and as teachers in the room, you'll be seeing this coming down the pike next year as well.  

Danielson is all about the reflection, being -- reflection, having a conversation with your teachers and 

there's nothing more powerful than that and that's why School-Wide ties so nicely into The Danielson 

Method.  As an administrator, you know, students in my office all the time, you're not going to change 

behavior if you don't have a conversation with your kids and I know you're all sitting there like, "Danielson 



takes a lot of time."  It does.  You'll see.  You meet with the teachers before.  You meet with them, you 

know, during a lesson, you meet with them after.  It is time consuming but if you don't have time to do it 

right, when are going to have time to do it over?  And our students deserve the same.  And -- sorry --I 

know my approach to discipline has changed as I have evolved not only with School-Wide but in the 

beginning of the year, calling students in, you know.  It's not so cut and dry like it used to be, because 

School-Wide provides that for you.  It provides the conversation.  It -- very clear your expectations for your 

students and you need to know all your stakeholders.  You need to know the teachers, what scheduling, 

you need to know placement, who works well with your students and where are they placed.  And kids 

need to be rewarded.  They go home, they get screamed at all night long.  Screaming is non-effective, we 

all know that.  Conversation is, caring for our kids is.  So that's my administrator perspective on that. 

KELLY PERALES: All right.  Thanks, Meg.  Once we reduce all those [inaudible] Meg has plenty of time 

to do evaluations and reflections. 

MEG DUFFY: Oh, there's plenty of playing kids in my buildings, so no. 

KELLY PERALES: All right.  So as you can see then, we actually installed our school-based behavioral 

health teams, our school mental health teams, simultaneously we're starting Tier I PBIS in three buildings 

in the district.  That's not really the traditional way to go about this work but we did it anyway.  This is a 

little bit about our clinical home model and what our school mental folks are doing.  Now interestingly 

enough, I just met with Tier 2 team at Willard because they've moved into all three tiers there at their 

school.  Last week, we were doing the Benchmarks of Advanced Tiers.  It's like the BoQ for Tier 1.  For 

those of you who aren't familiar with that, it's a fidelity measure to see if you're implementing your 

advanced tiers the way it's intended to be implemented and they really have a nice continuum there of 

kind of kids who maybe were identified as having mental health issues and receive the support of the Tier 

3 services and that mental heath team but then over time, met their goals and were able to kind of be 

taken out of that support and still receive Check-In Check-Out from those who are facilitating the 

intervention at Tier 2 and of course always having access to Tier 1.  So I think it's a really great way to 

kind of have this framework work for all students and have our mental health providers in constant 

communication and collaboration with the school.  When we first started reaching out to our school 

partners and other stakeholders to hear about what was, wasn't working for children's mental services, 

you know, those were some of the things that we heard, that sometimes there's more adults in the room 

than kids.  We don't know why they're there.  We don't know what they're doing.  We don't know who's in 

and out of our building all day long.  You know, sometimes kids have support in the morning but what if 

there's a problem in the afternoon, maybe they've used up all their hours by Wednesday and they have a 

problem on Friday, right?  These are things that occur out there and so we wanted to have a flexible way 

of delivering services that included families, helped them have a better interaction with the school so that 

they would actually answer the phone the school called because maybe the school was calling with 

positive feedback instead of, "Here's all the naughty things your kiddo did today," right?  So this is just a 



little about how we began the process of transforming those services.  Little bit more about the timeline, 

again, once the district kind of realized, "Oh, we've got a good thing doing here and let's replicate that in 

other buildings," then we went ahead and this year, there were three more schools trained, two 

elementaries, and one of the middle schools for Tier 1 PBIS.  In addition, Scranton High School was part 

of the renew project, the pilot that was happening.  There were sessions here at the conference about 

that so if you didn't get to one of those and are interested in hearing more about it, you can go back to the 

website and learn about that.  I just finished training the other high schools in Scranton because they 

were so eager to get started.  They couldn't wait until summer or next year so I went ahead with that.  

We're going to train two schools this summer and then the idea is kind of couple of three schools until 

they're all trained and then we're going to keep moving ahead with building capacity within the district for 

folks to kind of continue to sustain the work.  You know, as Meg said, not only sometimes do kids move 

around but teachers are promoted to administration or teachers move building to building or things like 

that and you want to make sure that everybody is on the same page with what's happening.  All right.  So 

now, I think we're going to show you a little video clip that Frances Willard made so that you can kind of 

see what this looks like and then Mario and Marian who are both teachers at Willard School and part of 

the Tier 1 team are going to talk with you about their experiences. 

MARIO EMILIANI: You could change it up for me. 

KELLY PERALES: Oh.  Well, they're going to [inaudible] 

MARIAN POVEROMO: We're going to -- we're going to trick her.  My name is Marian Poveromo.  I'm a 

fourth grade teacher at Frances Willard School.  I'm the veteran today.  I'm going to tell you all about what 

it was like before, middle, and after.  I left the middle school where I was teaching learning support kids in 

the year 2000 and I actually at that point was looking for a kinder and gentler -- I really didn't vote for 

George Bush but I do think they were the nicest words that he's ever spoken.  So I decided to go an 

elementary and because I had worked in the district for quite some time, I was in a good position that I 

could pick where I wanted to go which was very nice and I chose Frances Willard.  I chose it because it 

was in my neighborhood but my next-door neighbor's kids were not going to be my students.  I chose it 

because it was in a good neighborhood.  I chose it because I grew up basically in the neighborhood.  So I 

had the opportunity to go there and I worked with a wonderful principal by the name of Lou Paris and 

when I went, he said, "Why do you want to come here?"  And I said, "Because I heard a lot of good things 

about your school," and he liked me ever since.  So anyway, I went there and things were fine.  It was 

blue collar, white collar.  Kids came to school.  They had their homework.  They were very well-behaved.  

They loved to learn.  They ask, can I do extra some credit?  Can I do this?  And I don't know if I would 

believe me right now but it's true when you see what's happening in some of the schools.  But anyway, I 

stayed there and we had some wonderful years and then probably about 2004, 2005, we started getting a 

very, very small population of kids that we would now look at and identify as Tier 3 because of the set up 

of our school, we did not have classrooms for socially and emotionally, you know, kids that needed 



emotional support, let me put it that way.  So what would happen is, is somebody would come in, they 

would do a functional behavior assessment and we'd get parents to sign off for the psychological and that 

child would find themselves in another building.  So that was the -- that was what happened, so case 

closed, you move on.  In 2007, we saw our demographics change drastically within this neighborhood.  

There were a couple of KOZ, if you know what a KOZ is, it's opportunities for people in the area and 

many people in that area decided to build in these areas where they wouldn't have to pay federal state, 

city tax for the first seven years and it gave the opportunity for these blue collar and white collar people to 

have the -- the house of their dream and they did.  So they moved out of the neighborhood and into these 

new sites.  Many of their children remained at Frances Willard however, if they could figure out a way 

because they were -- they were still within the district boundaries.  They left their kids at Frances Willard.  

It was a good place.  But what we were seeing were kids that come in --that -- the new kids coming in 

now that were very, very aggressive.  They were aggressive to other children, they were aggressive to 

teachers, they did not want to listen, they did not want to complete assignments.  They did not want to do 

what they should be doing.  And it seemed that in a two-year period that we had a lot of kids coming in 

that, quite honestly, we weren't prepared for.  And Kim gave you a wonderful description of the faculty of 

Scranton public schools.  I don't work with anybody that grew up in New Jersey or New York.  I -- half the 

people I work with, I knew.  So we were all kind of -- what would you say, I guess, painted with the same 

brush and that was they way I looked at children.  And we based the experiences that we were now 

having with these kids coming in, in our past experience of, "Okay, sit down, close your book now.  We're 

going to go math."  And everybody did it.  Well, these kids wouldn't.  And then we had to look at their 

behaviors and say, "We're not changing them."  We're sending them to the principal.  They're going to be 

suspended, they're out for three days; now they come back, there's no intervention.  What are we doing?  

The only thing we were doing was robbing these children of the instructional time that they needed, that 

they needed very, very much.  So we had to do something else.  So there were a few of us that said 

"Okay, let's try this behavior management."  And if you were lucky enough to get a teacher, which I had a 

third grade teacher who used the same one, then when her kids would feed into me, I was set.  The 

green paper went home, "You were great."  Yellow paper, "Oh, we better do something about it."  The red 

paper, oops.  We got a new principal.  She really felt the increase in these kids that were aggressive and 

they were aggressive.  We had situations in our buildings that you -- I couldn't even imagine that a three 

or a third grade kid would even do to another kid and we had to do something.  And she saw the need 

that what we were doing, the punitive things that we were doing in these kids, we weren't changing them.  

So we needed to do something.  And we went to a system of being green.  And then -- I don't know how 

Jessica found you or if you found her.  But School-Wide Positive Behavior and it has changed our 

building so much.  It's changed the climate of the building.  Not so much for the -- for the kids but for the 

staff because that -- our staff had to change and one of the hardest things that you will change is an 

elementary school teacher because if she teaches spelling at 8:30 in the morning and she's done it for 15 

years, no matter what schedule you give her, she's going to find a way to teach that spelling at 8:30 in the 



morning.  There's no way about it.  So, you know, we had to look at ourselves and say, "What are we 

here for?"  To pass the Pennsylvania Assessment Test or to really educate kids and make thinkers out of 

these kids and make communicators out of these kids and to try to let them know that this is a safe area 

where you can be yourself but there is boundaries for personal space?  And when it came in, it was not 

easier, so -- easy.  So the people that are getting started, take a drink, you know, take a drink, really, you 

should.  You could cut that out if that's okay.  But anyway, you know, go into your meetings and agree to 

disagree because that's what we did.  We had a fabulous, fabulous, fabulous team that worked really, 

really hard.  And I'm very, very proud to be at the school and to be a member of Tier 1.  I love Tier 1.  

Having a special ed. background, I was always the teacher that was finding the kid that was doing 

something wrong.  When in got in Tier 1, I'm thinking, "I don't know.  These kids are all fine.  I don't see 

anything wrong with these kids."  But the thing was, these children that came and they did what you 

asked them to do and they we happy and they were this.  They embraced the Tier 1 so much.  They 

loved the rewards, the rewards that we usually gave to children that we would identify for Tier 2 or Tier 3.  

They loved the rewards.  Ten minutes at the end of they day on Friday, "Mrs. Poveromo, what can we 

play today?  Can we play this?  Can we play that?"  And just to have the choice, they loved it.  And what 

we found was, it increased their motivation to learn.  They weren't bored because my time wasn't kept or 

taken way from them because I was dealing with this child over here.  They were getting more of me and 

I was interacting more with them.  I think it taught them how to be better communicators and to really look 

at a child that would be like -- or identified as Tier 2 or Tier 3 and they help that kid out.  I mean, when 

we're in a line and I'm doing the line and I'm like, "Okay, here's stair."  If there's -- one of my kids is off-

task, the other one would be, like, going like this, like they're helping each other out.  So we're building a 

community, a culture within our school that is teaching people and teachers, children to be nice to each 

other, to give somebody a second chance because we're -- that universal language and the universal 

theme of everybody belongs really makes everyone feels so, so much better and we've seen tremendous 

gains in both our behavior -- decreases in our behavior but also increased instructional time which that 

teacher that teaches that spelling at 8:30, she likes that too.  So it's -- it really is a very cyclical, 

everybody, you know, kind of gets a benefit from it.  This is Mario Emiliani.  He's my partner in crime.  

We've been doing this together since the beginning and he actually did a lot of work on this video.  He -- 

this was a 45-minute video? 

MARIO EMILIANI: A 25-minute video that we showed actually last year, that we cut down a little bit that's 

reflective of -- I have a mike -- that's reflective of our 3-tier framework that we have implemented in our 

school.  And as Kelly said before, we kind of started backward.  We kind of started with Tier 3 first and, 

you know, kids who, you know, you think -- everybody in here right now that's a -- that's an educator could 

probably think at one time if they were in a classroom that kids that could benefit from something like this, 

you know, you have names -- I still have names that I said, "I wish this program was in placed when I had 

so and so, you know, eight years ago when I started."  This program -- I'm on the other -- the end here.  

My partner in crime is actually retiring this year, so, you know, after her years of service.  So you might 



see me flying solo with the rest of my team here.  But I came in --this is my eighth year in the district.  

We've been doing this for three years.  So when I had the opportunity to jump at the chance to be part of 

this program at the foundation level and build it to, you know, where we are today and the success that 

we have today, you know, I jumped at that chance and I'm also proud of this program, both of my girls go 

to -- both of my children, I have two daughters go to -- go to our school as well.  And, you know, just to 

see them as well, because this universal tier is for those 80 to 90% kids that get it or with a little 

redirection or, like, a little -- just pointing to one of our posters, like, "Are you showing the Willard Way 

today?"  Like, come on, like, let's go.  Just a little reminder, they get in and they say, "Okay.  Am I 

following the Willard Way?"  And they have just like these visual cues around our school that kind of just 

remind them.  And then we also have things in place at the Tier 2 level and Tier 3, so kids that are in 

need of those Tier 2 interventions and supports.  We also have things in place that can help them as well 

which is pretty powerful and it's nice to see that all children within our building are getting what they need 

that's fair.  You know, I tell the kids in my class "Fair is not what you want, it's what you need."  So, you 

know, it's nice that we have this implemented in our program.  I'm just going to show you this video.  It's 

about nine minutes, ten minutes long and it's reflective of our three tiers that we have implemented in our 

school currently. 

[VIDEO BEGINS] MALE: [inaudible] 

MARIO EMILIANI: The Cool Tools were developed by our Core Behavior Team and distributed to all 

faculty and staff within our building at Frances Willard Elementary School.  The Cool Tools were designed 

for teachers to have a mini lesson to teach students how they should behave in the different areas of our 

school: in the classroom, in the hallway, in the library, in the gym, on the playground, in the cafeteria and 

any area that we designated it.  These were the areas that we felt were in greatest need to have a tool 

like this.  The Cool Tool is a mini lesson of how to teach the kids common language that are expressed 

on our posters throughout our school.  There are key phrases on these posters that remind the kids, 

"Hey, this is how you should act when you're in the restroom."  Get in and get out, wash your hands, 

throw your paper towel away, quiet mouths, look for feet.  Things like these are little cues for students so 

they know the Willard Way in the restroom.  The Cool Tools at times need to be re-taught if there's a 

need, looking at scores data where disciplinary [inaudible] are coming in high for certain areas within the 

school.  So there may need to be a re-teaching of the Cool Tool at times throughout the entire school 

year. 

FEMALE: Sierra, how is good behavior rewarded at Frances Willard? 

SIERRA: Behavior is reward with PAW books [PH], you know, PAW books like if you're doing good -- if 

you're being good or kind in the hallway or helping kids in the classroom. 

FEMALE: Jack, how do you earn the blowout? 

JACK: We earn the blowout by keeping it green for a whole month. 



FEMALE: For the whole month you have to keep it green, okay.  Nora, have you ever received a golden 

award in your classroom? 

NORA: Yes. 

FEMALE: Yes.  What is a golden award? 

NORA: It's something you get when you're working as a team. 

FEMALE: Working as a team?  How about you, Mia?  Has your class ever received a golden award? 

MIA: Yes. 

FEMALE: And what golden award has your class received? 

MIA: The Golden Paint Can, Golden Dust Pan, Golden Album, and Golden Library Book. 

FEMALE: Golden Library Book.  How much [inaudible] because of the School-Wide Behavior Program? 

EMMA: The kids are obviously interactive [inaudible]. 

FEMALE: Celia, has anyone -- has your class won any of the golden awards? 

CELIA: Yes. 

FEMALE: Yes?  Which golden awards have you won 

CELIA: We won but we haven't had the library. 

FEMALE: You haven't won the library one yet?  Which ones have you won? 

CELIA: The Golden Dust Pan, the Golden Paint Can, and then the Golden Music Award, so and that's it. 

FEMALE: Antonio, how does the School-Wide Behavior Program make the school a better place for you? 

ANTONIO: It has been a better place for me because it helps kids at -- behave at school and in their 

home. 

FEMALE: Sierra, how about you? 

SIERRA: It helps the kids to learn more. 

FEMALE: How does it help the kids to learn more? 

SIERRA: It teaches them to listen to the teacher. 

FEMALE: Okay.  What's the Willard Way?  What is it, Celia? 

CELIA: We [inaudible]. 

FEMALE: And what grade are you in?  What grade are you in? 



CELIA: Kindergarten. 

FEMALE: You're in kindergarten.  You have Willard Way all the way to kindergarten.  That's awesome. 

MALE: What do you see as being the primary benefit for participation in the School-Wide Positive 

Behavior Support Program at Frances Willard? 

ELLEN FINN: There are many, many benefits to participating in School-Wide Positive Behavior.  I would 

say the primary benefit would be that the students already feel comfortable.  They feel secure, they know 

what to do many of the simple procedural things like walking in the hall, raising your hand, knowing when 

to stop, when to go out on the playground, it's all taken care of, because they're taught the tool -- the Cool 

Tools, they know what the answers are and they feel confident and they feel that they're safe here and 

that they don't have many, many, unanswered questions about what to do.  Yes. 

FEMALE: What is the most important ingredient for success in implementing in School Wide Positive 

Behavior Support? 

MARIO EMILIANI: The main ingredients for success in implementing School-Wide Positive Behavior 

Support, you need district leadership, strong administrative leadership, and you need a solid core team 

that represents every grade level in every discipline within your school, as our team does here at Frances 

Willard Elementary School. 

FEMALE: How has School-Wide Positive Behavior Support Program at Frances Willard changed the 

climate of the school? 

MARIO EMILIANI: There's been a great change in climate here at Frances Willard Elementary School for 

everyone that's involved here at the school.  Students come in into the school in an organized fashion.  

They know the Willard Way.  They come from three-year-old preschool, four-year-old preschool from 

hearing morning announcements till next grade level each year knowing that the Willard Way is to be 

ready, be respectful, and be responsible and they know why because it's the Willard Way.  It's great to 

see the kids who display good behavior and are rewarded for behavior see the excitement, you know, on 

their face when they get to participate on blowouts or come up to the school store and purchase 

something with the PAW book that was awarded to them.  It's just a nice thing for the students and the 

teachers as well.  There's teachers incentives that we have at our school.  For example, the teacher 

parking spot where a teacher's name is picked every week and they get to park right out the front of the 

building in a nice spot.  There's also gift cards that are given away and as I mentioned before, we have 

different rewards for the students as well.  We have Fun Fridays every week, which is five to ten minutes 

at the end of each class.  We can do something educational with the kids, a little game or something like 

that.  We also have blowouts throughout the year where kids get a reward at the end of each month for 

keeping it green.  We also have something that's quarterly for the students as well with the Paw of Fame, 

where the students who have kept it green for the entire quarter, their picture gets taken, they get to walk 



on our Paw of Fame that we have right in the foyer of our -- of our school here at Frances Willard in the 

hallway.  And we also have classroom awards that kids love to earn for their teachers.  We have the 

Golden Library Book for Library, we have the Golden Album for Music, we have the Golden Paint Can for 

our Art, we have the Golden Sneakers for our Physical Education classes and we also have the Golden 

Dust Pans for the Janitors for the classroom who keeps their room the cleanest. 

FEMALE: How does your P.A.W.S coach help you have a better day? 

ISAIAH: Checking in and out with my P.A.W.S. coach helps me have a better day by learning [inaudible] 

FEMALE: If you are having a bad day, how does being P.A.W.S. student help you? 

PHOENIX: It helps me because they can make me understand that that's only one part of the day, you 

still have the whole day to fix everything. 

FEMALE: How are students selected for participation in Tier 2? 

ANNAMAE MARTINELLI: We begin our school year with all the students participating in the -- in our Tier 

1 or just our general behavior program and as the school year goes on, we notice that some of the kids 

are just standing out to us whether it's because their just very quiet in their classrooms, being withdrawn 

or maybe sometimes the students are having some problems following the Cool Tools.  So those are 

students that are usually recommended by a teacher to us to participate in the Tier 2 program and also 

we have principal referrals as well for kids who have had issues in the classroom maybe other spaces to 

see her. 

FEMALE: How does participation in Tier 2 affect the student's behavior in your school? 

ANNAMAE MARTINELLI: Oh, to me, a world of difference.  Our hallways are so much quieter, the 

students all know the rules of our school, there being copying good and not just where they're doing 

something wrong, people are noticing them doing things right, teachers are rewarded for noticing when 

kids are doing things right.  So it's very exciting to see the positive effect it's had, not just on the students 

but also on our teachers as well. 

FEMALE: What do you see as being the primary benefits for students who participate in the Tier 2 PAWS 

Program? 

ANNAMAE MARTINELLI: They are being noticed for doing it right. 

FEMALE: What is the purpose of the SBBH Program? 

AMY ROGERS: The purpose of the program is to help children with behavior health or mental health 

issues in the school setting, home setting as well as the community.  We have children with different 

problems like -- such as anger, anxiety, depression, also hyperactivity to help in the classroom with that 

as well. 



FEMALE: How long have you been involved with the School Based Behavioral Health Program? 

VICTORIA GONZALES: I've been involved about maybe a little over two years, maybe three years now. 

FEMALE: How has the program helped you and your family? 

VICTORIA GONZALES: The program has helped me and my family by giving us coping skills, showing us 

the good ways to deal with each other when we're having our crisis in the house and showing us how to 

better our family as a whole. 

FEMALE: What would you like to see changed? 

VICTORIA GONZALES: As -- in my family, nothing really.  The only thing that I want to see change is that 

hopefully that we'll have more school based teams in schools. 

ALL: [inaudible] I choose to do my best. 

ALL: I'm responsible for all my actions and behaviors.  I'm important.  I'm special, I am successful. 

ALL: I'm somebody.  I [inaudible] [VIDEO ENDS] 

MARIO EMILIANI: All right.  So that -- as I said before, that little video kind of is reflective of the programs 

that we have in place -- our School-Wide Program that's in place at our school.  I heard some people 

giggling about this.  This is the worst class I've ever had.  You could see, you know, the kids are kind of 

stacked up in the corner and the teacher is there and there's, you know, behavioral issues on this side 

and you see academic issues on the other side with the two plus seven equals eight.  So, you know, we 

felt that incorporating this slide here you can kind of think of that triangle that we see at every single PBIS 

training and kind of relate it to this.  So on the right-hand side, you have the behavioral aspect of it and on 

the left-hand side of the triangle, you have the academic part.  So in hopes of affecting the behavioral part 

of it, you know, reducing problematic behavior, increasing -- hopefully, you'll get an increase on 

instructional time which hopefully you'll see a little bit later on this presentation with the, you know, a 

couple of pieces of data that we have incorporated in here.  The next two slides are kind of like the 

climate change here.  Here, you know, we -- northeast PA is, you know, indicative -- this winter was kind 

of like this -- the winter before wasn't but, you know, real snowy, power lines down, and then probably 

where everybody wants to be right now on a day like today at the beach.  And this is kind of, you know, 

Marian and I like to use visuals and pictures to kind of get our point across, you know, just kind of thinking 

of our program, you know, that's what it was -- not to say that's how harsh it was before this program but 

this is, you know, we've come a long way and put in a lot of hard work.  And for those of you that are just 

starting out or haven't started yet, just stick with it.  You always have to take a step back and it took us a 

while to do that and just take a step back and think of all the things that you did accomplish, not that you 

didn't yet, all the milestones that you've reached.  So, you know, if you got a behavioral matrix in place, 

fantastic.  If you start working in signage for your building, fantastic.  You start having that -- just that 

dialogue of having common language within your school and teaching expectations because we can't 



assume anymore that kids know how to behave.  I use my own girls as an example, you know, 

sometimes, you know, as parents -- I'm sure there's quite a few parents in here.  You know, you might -- I 

don't know, say something like, you know, "I told you to do this."  Well, did I -- now, being part of this 

program, I take a step back.  And I think to myself, "Did I ever teach my daughters how to do it?"  You 

know, and so it's -- instead of a reactive approach, it's a proactive approach the kind of behavior. 

MARIAN POVEROMO: And when we talk about sustaining, we -- this year, this is going to be -- this is our 

third year?  Yeah, third year. 

MARIO EMILIANI: Third year. 

MARIAN POVEROMO: Of implementing the program.  This year, we got our new principal Ms. Meg 

Duffy, and we also got some new teachers that weren't trained.  And we tried to really like -- I think a 

mass like [inaudible] surgery, you know, get them prepped and ready to go and know everything that it's 

taken a lot of us three years to really come to understand and appreciate.  So we've had some bump like 

possibly the blizzard fading into the beach.  There were days where the blizzard came back at us.  But 

that's part of your process, that's part of the success of the process.  Because you go, you say, "Okay. 

This is -- an outcome that we didn't expect that we don't want let's get together, let's learn from them.  

Let's go back and see how we can make it better."  So at the end, I'll give you some examples of things 

that we're going to do to try to strengthen our staff and make it congeal a little bit more than it was 

because you had some teachers that were following yet saying, "Well, I didn't see her do this."  Well, you 

know, we're not pleasing each other.  So what we have to do as the Tier 1 team is go back now and look 

at that and say, "How can we get these young teachers, these new teachers?"  Teachers that -- you 

know, they're really not going to go down and complain to their principal because they're going to think it's 

a reflection on them.  How do we make them comfortable to come to us and say, "Can you show me 

another way?  Because this isn't working."  Or, "Am I doing this right?"  So that's kind of where we are in 

our -- in our climate change there.  I just don't want to give you an example that everything is beautiful 

because with the program -- the program just revolves and it -- you just have to go with it and make 

change as they come. 

MARIO EMILIANI: We included a couple of quotes in this as well and I think the last sentence in this 

quote is probably the most important and especially for those of you starting out, is that doing is often 

more important than the outcome.  The outcome eventually is important, like, we're at that stage now Tier 

3 -- I mean, our third year in it where, you know, we're looking at more data now and trying to make data-

based decisions, you know, to help our program sustain and then actually help with the scaling up of our 

program as well.  So we incorporate this and this kind of theme of the presentation, is the process is as 

important as the product or your outcome.  We -- they spoke earlier about this, Kelly mentioned this, Kim 

mentioned this as well about, you know, the scaling up and what's needed for that.  So there was a 

change in positions at our administration building which is our former principal is there now.  So she's 

really championing this along with Kelly.  And then Meg who was in our building last year is now our 



building principal who also was really championing this and standing behind this idea of School-Wide 

Positive Behavior Support, you need a strong core team, universal tier.  You need CCBH which is the 

Community Care Behavioral Health and then we also have our local mental health agencies, Scranton 

Counseling Center that's also helping with this.  At the district-wide level, their commitment of funds to 

these programs in expansion of programs in other school -- schools.  Marian and I were asked this year 

to do roll out -- help roll out this program to two other elementary schools, one of which is similar sized to 

ours.  They have 687 students, I believe around that, maybe even higher and one intermediate school.  

And we've also been asked too this summer help out with two other elementary schools in our district that 

will be, you know, hopping on this initiative with the School-Wide Positive Behavior Support Program.  In 

our own school, this is kind of what we talked about and we kind of what we've learned over the years 

that, you know, a mentor program is needed.  You heard Ms. Duffy say earlier that we missed her last 

year.  I mean that was a huge oops like, you know, we're… 

MARIAN POVEROMO: We did the roll out, she wasn't in the building. 

MARIO EMILIANI: Yeah, because she was [inaudible] and had to travel between buildings and you did it 

so well that we just assumed that… 

MEG DUFFY: I pick up quick. 

MARIO EMILIANI: Yes.  That you were there and -- I mean, that was a huge, you know, eye-opener for 

us.  We're like, "Oh are you -- really?"  So I mean that opened our eyes where we needed to have a 

mentor our program which we kind of started this year with -- but with new initiatives and things like that.  

It was -- it was -- it was kind of hard, so we need to look -- take a look at that before the school year ends 

and over the summer, and kind of get something solidified where we can help new faculty and staff 

become part of this program.  We feel like they're part of it and they have been part of it just coming into 

this building like they've always been a part of it.  Also, attendance is a -- is a huge issue as well and 

tardiness.  So we're going to try to develop something over the summer where we can analyze and take a 

look at data because everything -- data-driven, data-based, to see if we could do something about that 

and see if we actually have an effect on getting kids to school on time or just making sure that they're 

there and not leaving early for, you know, some reason other than a doctor's appointment, doctor visit or 

whatever it may be.  And then we also thought about the Cool Buddy for new students that are come in to 

our building because I'm out -- I'm outside at lunch where the kids line up and -- I'll just give you a little 

story here quick.  In the beginning of the year, I noticed this kid, he just stuck out, it's like which one of 

these kids is doing his own thing.  This kid was doing his own thing and I just approached him and said, 

"Are you new to the school this year?"  I said, "I know -- I don't remember seeing you here last year and 

I'm good with everybody's name."  And he said, "Yes, I am."  And I'm like, "Oh."  So then, you know, it 

was nice for me to kind of help him out to get him on board with this program and kind of teach him like a 

mini lesson right there and tell some of his friends that he made that day, "Hey, listen, you need to help 

him out, so he follows the Willard Way so he knows what's expected here at Frances Willard Elementary 



School."  Because he came from a school that didn't have a School-Wide Program which we have other 

schools in other districts in our area that do have School-Wide Program, so it's nice to get students that 

transfer from there which doesn't usually happen, you know, into our building because, you know, you 

could relate it to another School-Wide Program that they have like a [inaudible] they use in the district 

that's relatively close to ours or [inaudible] they use in another district as well.  So, you know, this is kind 

of where we're at district-wide and just -- our building-wide as well with the scaling up and sustaining. 

MARIAN POVEROMO: And a good resource that you don't think about when you're doing this program, 

you think, "Okay.  Well, this person can be the external coordinator and you can be the internal 

coordinator and you'll make up the roster for what we're going to talk about and you keep the notes and, 

you know, you guys, you know, are good at planning the blowouts and things like this."  And the most 

important people we forgot about which now we're thinking about them and there are students.  There are 

students that love to help at school.  So this buddy program to resource some kids and say, you know, 

"We've got new students coming in.  Can you take them to the cafeteria?  Can you teach them the Cool 

Tools?  Can you teach them the Cool Tools for going up the stairs?"  And I mean, you know yourself, kids 

talk to other kids, so now we have our best examples, helping us to get these new students right into the 

fold of the program.  So use your students as well. 

MARIO EMILIANI: This is a slide that we actually used last year in our presentation because once you 

have developed school-wide expectations, it's not enough just to post the words on the walls of the 

classroom, hallways, cafeteria and playground.  Once you've developed your program, it's not just good 

enough to say, "Hey, listen, we have School-Wide at our school.  It's great.  And hey, this is -- this is the -- 

you know, the magic, whatever you want to call it -- let's wave a magic wand, this is what we've all been 

waiting for."  You still need to sit back and be reflective of it because these things that you're going to 

need to change.  We made a lot of changes since our first year.  And we've come so far because things 

that we're doing in the beginning weren't efficient, they weren't teacher-friendly and student-friendly.  They 

weren't effective.  And the biggest thing is everybody knows time is huge and what we had in place as far 

as our reward system, all these little plastics PAW stickers and putting them on PAW sheets.  I finally 

went to my Math book and I cut out a hundred block so the kids would have some way of putting them on 

there.  It just wasn't efficient at all.  The stickers were falling off.  Somehow, I ended up having the most 

stickers handed out all the time, I don't know.  But -- so it just wasn't efficient.  We need to streamline 

things, we need to make things friendly and who knew a little piece of paper that said, "In the PAW we 

trust," where kids sign their name and they put the teacher's name on the back would be so effective.  

This year we also had a change too because we thought that the kids really -- you know, they weren't still 

buying in to the PAW bock, we just changed the color.  We made our [inaudible] orange, "Wow, look at -- 

this is awesome, I want an orange PAW book."  So something as simple as that made a huge difference 

and kept the buy in for us which is -- which is important.  You still need to have that buy in.  So now we 

have PAW book colors for different ones which the kids really enjoy. 



MARIAN POVEROMO: They really like that.  Now we're going to use all the leftover paper for June and 

it'll be like -- I don't know what Jerry Garcia or something like that for those of you that know about Jerry 

Garcia.  But the kids are great at things like this and even -- I don't think we did enough of it, but ask 

them, "What do you think about this?  Did you -- did you like that idea, did you like that blowout?"  They're 

going to give you the feedback and they're the ones that you really want to enjoy themselves and to follow 

the Willard Way or whatever your way is.  So involve your students. 

MARIO EMILIANI: And your staff as well.  We put suggestion forms after we have a meeting -- you know, 

we'll put suggestion forms out there for, you know -- and they're anonymous.  That's the nice part about it.  

I'm not going to do any handwriting analysis, I don't have time for that.  But it's nice to get feedback what 

they think is working in our staff and what's not working because, I mean, when it comes down to -- we're 

all in this together.  I mean if everybody is not, you know, doing their job and kind of buying in and, you 

know, helping out it -- I know it doesn't work as well.  So it's nice to get the feedback from your staff which 

there are quite of few people that will give us feedback, you know, what they think is working and usually 

what's not but, you know, that's a nice little piece of advice to if you're just starting out.  Involve your staff 

so they feel they're part of it as well.  It's not just the core team.  It's -- the core team is really everybody in 

the building because without everybody in the building, it's really not going to work.  It isn't going to work. 

MARIAN POVEROMO: And that's really rewarding to the staff to know that, you know, we talked about it 

at that meeting in.  You know, we'll say we really don't know who wrote that -- where sometimes you 

really do know who wrote it but we really don't know who wrote that but, you know, we talked about that 

for about 15 minutes and, you know, that was really a good idea like we're thinking of switching this up.  

So now that person is sitting there like just like the child that is sitting there and you're not connecting 

with, "Somebody is listening to me.  They're listening to me.  My ideas are valued."  So within the program 

everybody's ideas need to be valued and rewarded. 

MARIO EMILIANI: So the previous slide we had up -- if you -- if you talk the talk we can reverse it then 

you -- then you must walk the walk.  So you need sharing and collaboration.  You need guidance and 

advice, seek your local intermediate unit for help.  If there's other buildings in your district that are 

currently implementing School-Wide, you know, reach out to them or even surrounding districts.  You 

have to own it.  We helped to roll out as I mentioned before the two other elementary buildings.  You 

really have to take it.  Now, we could provide a framework which would -- that's what we did but, you 

know, you have to think of everything, the logistics in your building.  Our building is set up totally different 

from this other building.  This other building is brand new.  All right.  Our building was built in 19… 

MARIAN POVEROMO: '42. 

MARIO EMILIANI: '42?  All right.  So it's an older building, different design.  Hallways are a lot smaller.  

We have teachers that teaching in the hallways, you know, so it's not a cookie cutter process.  The 

framework is there, which is the important thing in my opinion, but you can just say, "Okay, I'm going to 



take what's at Frances Willard.  I'm going to give it to Bancroft and I'm going to give it"--that's another 

elementary school in our district--"I'm going to give it to Tripp and it's going to work perfect."  It's not -- it 

isn't going to happen because they're not owning it.  You have to own it and develop it, you know, have 

the conversations with your universal tier team -- your core team, you know, and really analyze what is 

going to work for us.  They give you some of the same ideas, you know, as I heard someone say before 

teachers are good thieves, you know, steal, steal, steal and that's what we did, you know, we took ideas 

from the internet which can be overwhelming and just kind of molded them what works in our building and 

streamlined it enough where it's efficient and we can hopefully continue sustaining this from year to year.  

All right.  This one is float everybody's boat.  All right.  And it's important.  The incentives part of it.  Not 

just students but also the faculty and the staff.  It's nice as a teacher being rewarded, you know, for 

something or recognized for something, you know, in our hectic and crazy days, it often doesn't happen.  

And it's also nice for our students.  So that 80 to 90% of the kids, actually, all kids.  I'm not even going to 

say but when I want to say 80 to 90%, I'm talking about those -- that universal tier.  The kids that are okay 

with Tier 1 interventions.  But it's nice to see, you know, their excitement, you know, their face when they 

get rewarded for something and recognized for something and doing something well, whether it's on a 

daily basis, we have weekly rewards.  We also have monthly and quarterly rewards as well which is, you 

know, it's nice for them.  And the thing about the incentives, they need to be creative, inexpensive 

because where's the money coming from, right?  That's the biggest issue right now is funding and money.  

And that's why a lot of the workshops that we sat in on -- since we've been down here, they're talking 

about reaching out to the community which is something that we're going to have to do, you know, in our 

near future.  We need to reach out to the community to support this because I believe in my opinion -- it's 

a close-knit community where we come from that our businesses and, you know, will -- if we sent a letter 

maybe, hopefully, support us in this initiative because it actually, you know, pays off for everyone, you 

know.  It pays off for everyone.  And then it must be kid-friendly and staff-friendly as well.  So just keep 

that in mind. 

MARIAN POVEROMO: And our PAW books were given by the teachers.  We -- in the beginning we said, 

"Well, you could give like 35 out a day."  Because we wanted to really flood the system, you know, blow 

the banks, you know, get this and these kids [inaudible].  And it was like, "Okay.  Well, now we have 

them.  Everybody's got PAW books what would we do?"  And Mario built a school store and we just have 

like little things in there like erasers and coloring books.  We had a dress down day where every kid that 

came dress down brought a dollar and we made about 400 some dollars and I went down to the Dollar 

Store and spent almost all of it and, you know, two or three cards but the kids love it and this -- the school 

store -- a teacher doesn't have to run it.  Mario's kids run it.  So when I pick my two winners, they go out 

four Ps on the back of it.  That's me.  And they go to the school store.  They can choose what they want.  

Mario's kids take the two winner -- their PAW book, that goes downstairs to Ms. Duffy and Ms. Duffy picks 

and that's how we get our teacher reward.  So every single week two kids from every single class in the 

building get to go to the school store and then one teacher gets some kind of special price whether it'd be 



the parking thing or Ms. Duffy is really artistically talented and she gets a lot of t-shirts.  So you get a new 

t-shirt which is nice because if it's dress down day, all you have to do is wash your jeans and you've got 

something to wear.  So it really is a nice bonus as far as that goes. 

MARIO EMILIANI: This reminds me of what we're going to be driving home through a little bit later on 81 

North.  This is the road of construction is always under -- yeah, the road to success is always under 

construction.  This is one of those things where you just have to be reflective, I mean, you know, as an 

educator, as a human being, you know, being reflective is very important.  And this is where, you know, 

taking that step back and saying, "Hey, listen, give yourself a pat in the back because we did this, this and 

this."  We might not get it -- we might not achieve the 10 things that we set out but at least we have a start 

and you can seek a conditional help, you know, providing students with written and visual cues in all 

settings where the behaviors are expected.  They might have to be modified.  You need to re-teach and 

restructure.  You need to take advantage of teaching -- teachable moments.  And we put this last one you 

here, biting off more than you can chew can be a good thing.  So that ambition, that willingness to get this 

up and running, that's why you're here, you know, at this conference.  For those of you that haven't 

started yet or just in the beginning stages, it can be a good thing and that's where you need to kind of just 

take a step back and say, "You know what, we're doing a pretty good job.  And if you need help, you 

know, reach out and seek help, you know, of people that are willing in other districts and your local 

intermediate unit as well." 

MARIAN POVEROMO: I just want to say one thing about re-teaching.  Having been a teacher for a long 

time, it's very easy to say, "You don't look like you're paying attention."  Or, "Could you get rid of that 

gum?"  Okay.  And you think of all the ways you correct during the day and with the re-teaching of the 

program, it takes just as long or just as short at time to say, "I really like the way you're paying attention."  

Or instead of telling you from here, I might just leave and come down just next to you and say, "That's 

something you want to get rid off."  And that's been huge for me.  That's been huge for me.  And that's 

what I try to impress to our young teachers is, it's the same amount of time.  Just looking at a kid that you 

know is not paying attention and smiling at him.  You have his attention now.  And you didn't have to 

scold him and he's feeling good about himself.  So it's just like basic human nature to be nice to people.  

That's would the program was.  I never thought the program was that.  Believe me, when I came down 

with the acronyms, I was like making them up and seeing if these guys knew what they were but it's just -- 

it's a culture within your building.  George [inaudible] spoke about that when we talked to him the last 

time.  It's a culture in your building and it's a safe kind place for people to come both adults and children.  

And how can you not have progress and wonderful things happening when you had -- when you're 

breathing in this kind of air and you have that kind of an atmosphere. 

MARIO EMILIANI: This next one is nickel ain't worth a dime anymore, you know, this again relates back 

to funding and, you know, what you can do, maybe grants, maybe your local chamber of commerce, state 

or federal government funding, you know, maybe.  Sell the school program and that's what we've done 



and then we have a new clothing line this year, that branding part -- that's all part of that school culture 

and that's school climate.  You start a signage to start this, you know, we have that on t-shirts.  We have 

a Willard wildcat on our t-shirt that can be given out as rewards.  They can also be purchased which, you 

know, will fund a little bit of our School-Wide Program as well.  So there's a way that you can fund your 

program is through, you know, your branding of your school through, you know, different clothing items.  

Donations and this is something that I spoke about before -- about community support in merchants in the 

area.  And be creative and don't forget the free stuff.  I was sitting in on a workshop early and they said 

that their PTO bought a Wii for the school.  Well, there's a great incentive for maybe a month reward for 

one class within the school to have -- go down the gym and maybe play the Wii or bring it to your 

classroom and play the Wii, kids get to take turns on it, something as simple as that.  We did one year -- a 

dance party.  Just dance I think it was.  Where the kids came down, we let one kid have the remote 

control and everybody danced along with him and they had a blast.  So something as simple as that, one 

of your faculty members might have an old one that they maybe getting rid off, you know, bring it in and 

maybe utilize something like that, something that's free. 

MARIAN POVEROMO: We have the big movie.  You can entertain 250 kids for whatever it is to run a 

video.  That's one of ours -- this -- I'd like to speak of this… 

MARIO EMILIANI: Three minutes. 

MARIAN POVEROMO: Okay.  I'll go fast.  For you -- the administrators or anybody else, I love this slide 

because this slide is very profound.  It's a little but blurry but I don't know.  It could be my eyes.  They're 

getting old.  This was not last year -- last year.  This was the year before last.  This was just like our first 

year and you can see that the purple are student minutes.  That was the time that that child was out of the 

classroom.  So he was not in the classroom learning.  The red is the time that the principal was spending 

in her office with the child, the children that were out of their classroom because they infracted or broke a 

rule.  If you look at the next year, it's cut in half.  The first year, there was a hundred and forty-three 

referrals to the principal.  The second year of the program when we really had it rolling, there were 73.  

And in little big things underneath, that principal actually got three days out of her month that wasn't spent 

sitting with children, arguing with them, trying to reason with them, and get them back into the classroom.  

So this, I think, is probably the best piece of research I've seen in a long time. 

MARIO EMILIANI: And we regained that time with the students. 

MARIAN POVEROMO: Yes. 

MARIO EMILIANI: It's -- actually, we should say, the students regained that time with us.  You know, now 

they're not being disciplined or sitting in front -- with -- sitting in front of the administrator, you know, 

getting written up, talking about what they're doing which is very important.  Now, they're starting to get it 

and they're back in the classroom with us, you know, where they need to be without problematic behavior.  

This is, you know, just speaking about imitation.  And this is kind of like the big borrow and steal, you 



know, surf the web for ideas, seek support and guidance, brainstorm with your team, and like teaching, 

you know, be reflective and make changes with purpose, you know, basing on something.  If there's 

something that you want to change within your school, you know, and you fill -- you fill out the Self-

Assessment Survey which I call the "bloodbath", you know, it's going to be all red, if you -- so if you 

haven't started yet, just -- there's a new term for you, the bloodbath.  All right?  You know, you look at that 

and identify areas in need.  And maybe you only pick two areas.  We picked five areas… 

MARIAN POVEROMO: Too many. 

MARIO EMILIANI: …to focus on.  So that's… 

MARIAN POVEROMO: We didn't know we can only pick two. 

MARIO EMILIANI: …biting off more than you can chew.  But, you know, we picked two areas to focus on.  

And the data showed us that this is -- we need something in place here.  So that's what we did. 

MARIAN POVEROMO: And come visit us.  We love -- we love visitors.  We love showing off our program 

and our kids, so feel free to stop by at Frances Willard. 

MARIO EMILIANI: And this is just our last slide here.  Kelly's going to take over. 

KELLY PERALES: So you can see that piece about building internal capacity that when we do the 

building over be used for new schools who are going to come on board, it takes about an hour with the 

entire faculty.  And so this last time, Mario and Marian came with me to do the overviews and -- when I 

left, I thought, "I don't need to be here anymore to do this.  They can do it on their own."  Right?  I mean, 

you in the audience, if you weren't in, you're in now.  Right?  Hearing from a teacher what this has done 

for them so that they can focus on what their actual job is, which is teaching children 32 million things 

from the Common Core Standards, right?  All right.  So we cannot leave without talking about data and 

then I will ask you for your questions.  This is three years worth of Benchmarks of Quality.  So Tier 1 

fidelity check and the key features are across the bottom.  What I think is really cool about this information 

is that Willard was able to sustain and implement with fidelity despite the fact that they did have a 

principal change this year.  Right?  So that tells you that there is sustainability in this building because 

sometimes, things can be person-dependent.  Right?  So you heard us talk about wonderful Jessica.  She 

left the building and this could have very easily fell by the wayside but it didn't.  All right?  So I think that 

that's a really powerful piece of information.  This is at Self-Assessment Survey, so this is taken 

anonymously annually by all of the faculty online.  Again, the key features of PBIS are graphed here.  And 

this first set of data is baseline before they got started, that -- and this graph spits thing out in color and 

the red areas are the ones that the faculty say, '"This isn't in place and it's a really high priority."  And 

when it's all red, you go, "How are we going to pick two or three or four or five things to address?"  Right?  

As a team.  And then you can see after implementation for a school year, the faculty agreed that between 

80 and a 100%, most of those are 90 or above.  That's how well they felt like they were implementing the 



key features of PBIS and it stayed true for this year.  The last set of data is from March of this year.  So 

that's faculty input in terms of how they feel this framework is working in their building.  This is from the 

School Safety Survey.  Again, another thing filled out by all faculty annually.  The blue purple bar 

represents what would be risk factors in the students in the building and the green protective factors.  So 

you can kind of see risk factors are going down, protective factors for the most part are going up.  And 

that's what we want to see there.  Oh, yeah, another triangle.  We're almost out of time.  All right.  So this 

is from the high school and it does an example of the resource map.  So this is something that we talked 

about at the building level as well as the district level looking at what good things are we already doing for 

students across the three tiers.  Where do we have gaps?  If we don't have a support available to us, how 

do we get it?  Who do we reach out to to join in this work?  All right.  So I think we'll have time or 

questions.  Yes?  Okay.  What questions do you have and I think we have to run around with the 

microphone now. 

AUDIENCE MEMBER: I'm sorry.  I'll just… 

KELLY PERALES: [inaudible] 

AUDIENCE MEMBER: We're from Philadelphia.  One of the big problems -- one of the millions of big 

problems we have is that when we have a substitute come in, it's utter chaos.  We actually have subs 

who don't want to come in.  We probably -- neither one of us have subs at all for today.  So -- but we 

came anyway.  And so what is your plan for -- when you have substitutes that encourage your 

classrooms to continue to do well and how do your substitutes know what's going on in your classrooms? 

MEG DUFFY: I will say our faculty is very good about leaving things for its substitutes which I'm sure all of 

you are as well and that's -- it's way harder being out than it is being, you know, there, I know that, 

especially in the past couple of days.  This year, we actually implemented a pamphlet that I made up for 

the substitutes who come in the building.  Every sub that comes in the building, receives a folder for the 

day, not from the teacher, from the office.  And letting them know what support systems we have in our 

school.  Letting them know the student roster, the kids who are on tier 3 for having an issue because that 

was a big issue we ran into -- well, I ran into downstairs.  These students were not being addressed the 

correct way as Tier 3 and they weren't calling for services because they thought it was a reflection on 

them not doing a great job that day and they're all looking to get hired basically.  As an administrator, I 

think it's really important to go out and greet your substitutes.  As soon as my subs are in the building, I 

get a list of who's out today, especially if it's a, you know, a class that can be difficult.  I go up.  I greet 

them, "Hi.  I'm the principal.  If you need anything today, please, it's no reflection on you.  That's what I 

get paid for.  You know, we have a team in place to support you."  So not only do they have a folder that, 

you know, some may never read.  Let's be honest.  They have that one on one. 

KELLY PERALES: I also want to acknowledge something that was said a few minutes ago which is, you 

know, you mentioned there's lot of problems in my district.  We don't have world peace yet in Scranton, 



Pennsylvania either, right?  But it's a process and I think you all have heard time and time again here at 

this conference that this framework really is a process.  And, you know, it's one day at a time.  So we're 

constantly going to be improving, not only at Willard where things are implemented with fidelity across the 

three tiers.  But also throughout the district as we try to address what our data is telling us.  Right? 

MEG DUFFY: Yes.  And also with that too, your Tier 3 -- because obviously, the kids that you're -- I 

wouldn't say most concerned about but, yeah, most concerned about.  That tier should be going out -- if 

there's a substitute, meeting the substitute as well not only the administrator.  Because I've been out the 

past three days.  So before I was out, I let my Tier 3 team know.  I'm going to be out of the building next 

three days.  If there's a substitute in such and such class, make sure you go over, you know.  And not at 

2:00 in the afternoon, 8:30 AM, go over, show your face.  Let them know you're available.  So that's 

another key component. 

KELLY PERALES: Other questions? 

AUDIENCE MEMBER: My question is actually more about the MCO, the Managed Care Organization.  

I'm not aware of any other place where there's a -- that relationship between a school and the MCO, that's 

pretty cool.  We have a different MCO so I guess I'm asking if is there any advice if we were to approach 

our MCO?  Any advice on, like, how we could pull them in to support the school in PBIS initiatives? 

KELLY PERALES: That's a great question and it makes me feel cool just having you ask it.  I actually 

think what I'd like to say, is let's talk afterwards and maybe I can help you connect with the right person in 

that organization, if that makes sense.  Okay.  Other questions?  All right.  Thank you so much. 


