
GIA OSTROFF WELSH: We're going to get started.  Okay.  So welcome.  It's great to have everybody 

here and we're really excited to be talking about what this means for programs that have infant and 

toddler classrooms, because I think sometimes they feel like they're the forgotten child.  Where we talk 

about positive behavior support and everybody is very excited about it and it's something I think that the 

pre-school classrooms grasp on to much more readily and sometimes the infant and toddler classrooms 

feel like, they're not sure what the meaning of this is for them.  So we're going to be spending sometime 

talking about that today, which is great.  Let me just introduce myself and then I'm going to introduce the 

fabulous people that I'm working with for this.  My name is Gia Ostroff Welsh.  I'm a Psychologist with the 

Bucks County Intermediate Unit and I've been there for 18 years working with the Early Childhood 

Program.  So, gained a lot of information from doing that, and then four years ago when Positive Behavior 

Intervention and Supports came down the road, I think like many other people in this room, it just sang to 

me completely.  Because I was somebody who loved working with children who had behavioral 

challenges and because I believed really strongly that we needed to focus on promoting social and 

emotional development in building relationships.  So PBIS kind of said all of that very beautifully and 

woven the evidence based practices.  The other place where I've had a lot of my experience has been 

parenting my identical twin boys who are now 19 years old.  And I think that if I reflect on that, some of my 

proudest psychologist/parenting moments have been working with them especially when they were 

infants and toddlers and then I also have to admit that some of my most humbling moments as a 

parent/psychologist has been my interactions with them at particularly at -- when they were toddlers.  

They always say that if you think you're an expert in a certain thing, try living that certain thing and you'll 

see exactly how much of an expert you really are.  So what we're going to do today is I'm going to talk 

about just a brief introduction of PBIS within the infant toddler classrooms.  And then we have three 

people here who are going to be talking -- who are living and breathing this everyday and they're going to 

be talking about what that means in an infant classroom, what it means in a young toddler classroom and 

what it means in an older toddler classroom.  And our goal is really to have you leave here with some 

very practical concrete ideas that hopefully tomorrow or next week you can start implementing in your 

classrooms and also to broaden your understanding of exactly how PBIS relates to our very youngest 

children -- oh, and let me tell you, you have a few handouts and we're going to be giving you more over 

the course of the morning.  This one is a fabulous article that talks about--give some very practical 

concrete information about working with infants and toddlers and using a PBIS approach.  And then we 

have two developmental charts, one is from the PIWI Program, The Parents Interacting With Infants and 

it's just an example, we just pulled out one age range which was to four to eight month olds but we 

wanted you to have this so that you would know down at the bottom is the website.  They have, of course 

a chart like this for every block of age all the way up until the age of three which is really helpful.  And 

then the other one is from the CSEFEL website which you've probably heard of a million times and 

probably been on many times and that also has a website on the bottom.  Okay.  And we'll be giving you 

more as we go through the morning.  So I wanted to talk a little bit about PBIS.  One of the many, many 



things that I love about this approach is that it's one that we use across settings, we get -- use it across 

people, we use it across situations, across different areas of the building and then across age groups.  

And one of the things I like about the Implementers Forum is that we get this broad perspective of going 

all the way from early childhood settings up through high schools.  And in fact, yesterday afternoon I was 

even in a workshop where it was university professors and they were talking about, how can they use this 

scaffolding of support for college students?  How can they use PBIS type of approach that pyramid model 

for children -- for young adults who are in college classrooms?  And I think it was very interesting 

yesterday, the keynote speaker, he said that high school reform does no start in high school.  It really has 

to start in elementary schools and then he said, and also in pre-schools and we would like to say and also 

in infant and toddler classrooms, that's really where we need to focus it.  One of the things that I think is 

true about PBIS is that, it really is a culture change and that only happens when everyone in the entire 

program adopts a PBIS perspective.  Last year at the Implementers Forum, I remember one of the 

presenters coming in and she said that, "What you see and hear and feel when you walk into a school 

that has truly implemented PBIS is a very positive social climate."  And I think that's so true, that really 

you get that feeling the moment you walk in the door and you're in the office area that you can tell that 

there's this very positive social climate.  The other thing that I have to say about PBIS that I say almost 

every time I'm talking about it that I really love is that, it grew out of misunderstanding that we as early 

intervention folks, not early -- just early educators, that what we do, our practices really have the chance 

to profoundly impact lives of children in our classrooms.  And I -- and that's exciting for me because I think 

there was a time when people would look at childcare and say, "Oh, it's baby sitting or we're kind of 

warehousing kids while their parents are working," and it's so clearly so much more than that.  And so 

there's like an acknowledgement that we as the teachers and the teacher assistants and the directors and 

the assistant directors in this program were professionals who really, you know, not to be too dramatic 

about it, but we really have the chance to change some lives.  The parenting workshop yesterday, I don't 

know if any of or -- if most of you were there, but it was really telling to me -- there were two parents on 

the panel and they were talking about -- they had both been involved in a childcare center or childcare 

centers that used a PBIS approach.  And they were talking about the really huge impact it had upon their 

children, but more than that they were talking about the huge impact that it had on them as parents, that it 

really changed their parenting styles.  It changed the whole family dynamics.  So you think about what a 

gift that was that those folks who were implementing a PBIS approach that they were able to give these 

families something that they're going to carry on through the years and it's affecting not just the child in 

the classroom but siblings and things like that.  So that's something else that I think is really incredibly 

exciting about PBIS.  So here is your trusted pyramid which you've seen a million times before.  And 

when we're talking about working with infants and toddlers, it's the exact same pyramid.  We often say 

when we're looking at the pre-school component of this that PBIS is a process that's as much about the 

adults as it is about the children.  And I would have to say with infants and toddlers, it's even more about 

the adults than it is about the children and that's so hugely important.  And then I think -- I just lost my 



train of thought here -- okay, so that is the pyramid.  So I'm going to just go over -- here we have -- I have 

ten bullets here and if you would take a moment and just jot down those ten bullets on a piece of paper 

somewhere, so you can even do abbreviations, attachment, temperament, responsiveness, regulation, 

families and say PWE for Program Wide Expectations, physical environment schedules, friendship skills 

and emotional literacy.  We'll just do a quick list down the side of the piece of paper.  Okay.  You ready?  

Not yet, okay.  Okay.  How about now? Good?  Okay.  So, these are all practices that -- or components of 

PBIS.  They're true for -- in preschool classrooms but they are especially true, I think in the infant and 

toddler classrooms.  And as we're talking this morning, you're going to hear this three folks talk a lot about 

each of these components.  So, I think that what the main point to get across this morning is that we want 

to be really intentional about weaving each of these components into our daily routines with the children 

that we work with.  And that's a lot of what this is.  I think we do some of these things but it's really helpful 

if we can articulate why we're doing them, understand why we're doing them and be able to communicate 

that to other people.  So, I'm going to tell you a story about Cathy's classroom and it contains -- it's about 

one or two minute story and it contains each of these ten elements.  So, as you hear evidence of one of 

the elements, just make a little hatch mark and see if you can -- if you can pick up on all of these 

elements.  So, Cathy's classroom really does exist and Cathy is this incredibly, joyful, exuberant person 

and everytime I walk in the building, she's saying, "Oh, my goodness.  You've got to come and see my 

kids."  And you've got to see what so and so did or this project and she's very boisterous and joyful.  So, I 

was in one -- in Cathy's classroom one morning and she has -- she has the one year olds and was in her 

classroom one morning and Ely came in with her mom and you could see Ely was -- her mom was 

carrying and she had her shoulder -- her head buried on her mom's shoulder.  And you could see that it 

was a tough time for Ely transitioning into the classroom.  So, Cathy immediately stopped talking to me 

and she went over to Ely and she -- her voice became very soft and she said, "Oh, Ely, it's so good to see 

you this morning."  And she greeted mom, she greeted Ely and Ely was still burrowing her head in and so, 

Cathy eventually took Ely from mom and mom, of course, had that heartbroken look on her face that we 

all know about as moms, but she left and Cathy took Ely over and Ely was still whimpering.  She took her 

over to a little schedule that she had on the wall of pictures and she said, "I know.  Look, first, we're going 

to play and then later on, we're going to have lunch."  And she was showing her the schedule.  "And then 

after lunch, we're going to have nap time and then after that, mommy comes back because mommy 

always comes back."  So -- then she took -- Ely was still crying, not quite as loud and she took Ely over 

to, what she calls her comfy, cozy area, and she has a rocking chair set up there and she sat down with 

Ely and she was rocking her and talking to her and saying, "I know you're feeling really sad right now but 

we're going to sit here and we're going to just relax until you're feeling more comfortable and until you're 

feeling a little more happy."  And she sat with Ely and then she noticed Steven and Steven has had a 

hard time connecting with other children in the classroom.  So, she said to Steven, "Steven, you know 

what?  Look, Ely is feeling really sad.  Do you see her face?  I think she would feel a whole lot better if 

you got one of her favorite baby dolls."  And so, the assistant took Steven over and handed him the baby 



doll and he handed it to Ely.  And the teachers -- Cathy said, "Oh, Steven, that was such a good job of 

being kind.  You were a really good friend to Ely."  And Ely sat there for a little while longer and then she 

started playing with the baby dolls and Cathy snapped a picture of her and later on that morning, she sent 

a little text message to mom saying, "Having a great day, playing, taking care of one of my favorite baby 

dolls."  Oh, so, that's the story of Cathy.  Did you -- did you find ten elements?  Yeah.  So -- pardon?  The 

expectations?  That was -- being kind was one of their expectations.  So, she talked about that too.  

Okay.  So, we're going to talk about all of these little elements and give concrete examples with lots of 

pictures.  So, I want to introduce the folks who are here.  We have Karen Ashcroft and I'm going to let 

them introduce themselves but one thing -- I want to just say one thing about each of them that they might 

not tell you themselves but Karen… 

KAREN ASHCROFT: [inaudible] 

GIA OSTROFF WELSH: They're all good things, I promise. 

KAREN ASHCROFT: [inaudible] 

GIA OSTROFF WELSH: Karen's center is one that the state came out and did a video for demonstrating 

what PBIS looks like in an early childhood setting.  So, they -- that video exists somewhere.  We're not 

sure where but somewhere.  Okay.  And they did interviews with Karen.  So, she's going to talk about 

what this looks like in an infant classroom.  Anna is from Hildebrandt Learning Centers and she's going to 

talk about what this looks like in a young toddler classroom and Anna is the biggest cheerleader that you 

could ever find for infants and toddlers.  And I've gotten to know Anna through workshops over the four 

years that I've been doing PBIS and every single workshop it never fails and she'll raise her hand and just 

say, "I'm just wondering what this might mean to the infant and toddler classrooms," or, "I'm thinking 

about how this would apply to the infant and toddler classrooms."  So, she's -- it's great to have her here 

and then Janine Figiel is one of the people who I have worked with through the years, one of two centers 

that I've worked with, the other one is here and Janine's center has been recognized for two years now for 

implementing PBIS with fidelity.  So--yes.  So, with that… 

KAREN ASHCROFT: [inaudible] 

GIA OSTROFF-WELSH: I know, see, I told you. 

KAREN ASHCROFT: That's the thing.  You just almost met and, you know, we really should, you know, 

apply each other for that work [inaudible] 

GIA OSTROFF-WELSH: Absolutely. 

KAREN ASHCROFT: [inaudible] 

GIA OSTROFF-WELSH: So, Karen, I'm going to turn it over to you and I'm hoping I can pull up your video 

when you need me to. 



KAREN ASHCROFT: Thank you.  I am going to try to follow all of the AV rules that there are here, 

keeping the mic in front of my voice, not standing in front of the screen, lots of rules, lots of things to 

remember.  My name is Karen Ashcroft and I work at the Bennett Family Center, which is located at the 

Penn State Campus at University Park and I've been there for -- wow, 19 years, actually.  It actually 

started out as the Penn State Child Care Center and when we got a new building about 12 years ago, we 

had a donor so, it was renamed the Bennett Family Center.  I started there as a preschool teacher and 

was a preschool teacher for 10 years there and the last nine, my job has changed pretty much yearly.  I 

started out doing STARS Technical Assistance.  So, I went into programs and worked with them to help 

them improve their quality to move up this Keystone STAR levels.  I also started doing professional 

development at that point and so, I've been a professional development instructor over the course of the 

last nine years as well.  The last five years, we've received a Pre-K Counts Grant so, I've been the Pre-K 

Counts coordinator and the last -- well, and we started PBIS about four years ago --was that when the 

Grant started -- four years ago so, I've been doing also PBIS since then.  I've become a facilitator for the 

state and I've actually started with two Pre-K Counts partners, community centers that we partner with 

and I've started -- I've started helping them to begin implementing PBIS there, as well.  So, sometimes I 

feel like I can't keep it all straight in my head but there it is.  I just want to share a little bit, I guess, about 

the set up of the Bennett Center because it really is kind of foundational to what I'm going to talk about 

today.  The Bennett Center has nine classrooms, four infant toddler, four preschool and one kindergarten.  

The preschool and infant toddler classrooms are set up beside each other and they're connected by a 

children's bathroom, just two toilets so, it's very small.  But that's how the classrooms kind of connect 

because children transition from that infant toddler room into that preschool room.  So, there's a lot of 

connection there between the adults and the children in both of those rooms.  Trying to think of their -- 

and we are a mixed age center so, the infants and toddler classrooms are birth to three years, the 

preschool classrooms are three years up to kindergarten age.  So, just a little background there.  This 

quote -- I just really like this quote.  I don't know if you can also see it so, I'll just read it quickly.  Babies 

and toddlers in child care need access to warm, responsive -- to warm responsive child care providers 

and safe and stimulating environments that meet the full range of their developmental needs.  And I really 

think that this speaks to that universal -- that Tier 1 level that we really need to have these things in place 

and as -- and for all kids but especially infants and toddlers really need that kind of responsive care.  And 

another quote that I really like is about a child's development of social and emotional skills is related to 

the closeness of their relationship with their caregiver.  And I would even take this a step further and say 

that that is also true of the relationship that the caregiver has with the parents and the families.  I can see 

that in the work that I do everyday, you know, not just in -- at the Bennett Center, but also it -- with the 

other programs.  I've kind of got a comparison now.  I can look at different things and see how things are 

set up, and you can just see the difference and honestly I can see in classrooms where the teachers 

really embrace what our philosophy is, our philosophy is that we are an extension of the family.  So, for 

teachers who really embrace that, and live that, and embody that, there are far fewer challenging 



behaviors in these classrooms.  That's not to say that we -- that our caregivers don't try really hard, but 

some of them just have better relationships with the families than others do so, we keep working them.  

Try to move it forward.  All right.  So we're going to watch a video right now, it's very brief.  Is anyone 

familiar with the Still Face Experiment?  Yes?  Okay.  This was used in a--or a variation of, this was used 

in a series called Mind in the Making, if you're familiar.  Yeah, some of you are.  Oh, do I need to hold it 

there? 

GIA OSTROFF WELSH: No.  We just lay it down. 

[VIDEO BEGINS] EDWARD Z. TRONICK: I've largely been trained in Developmental Perception, in 

Cognitive Theory, I--you know, emotions were just squishy and out there and nobody knew what they 

were and Social Development in infants had never really been studied.  And pretty much at that point in 

time, I said, "Well, this is what I'm going to do."  Is to try and understand what's going on in the exchange 

that allows a relationship to be what we were then saying was good or smooth and then can we come to 

an understanding of that process.  I developed this procedure where we had the mother and the infant 

engaged in face to face to play. 

MOTHER: Hi sweetheart. 

ANNOUNCER: The baby in this example is about six months old. 

EDWARD Z. TRONICK: And then we ask the mother not to play her part in the interaction, to just be still, 

but still in front of the infant and still present with the infant. 

ANNOUNCER: Doctor Tronik asks the mother to look back to the baby, but keep a still, expressionless 

face. 

EDWARD Z. TRONICK: The infant picks up on the mother not responding.  They greet the mother and 

they give that big smile, and they're waiting, you know, for the mother to respond and she's not 

responding and the infant will do a lot to try and overcome it.  And now try to elicit her response.  And the 

experience that the infant is having is an experience about the relationship in which there to say.  This 

feeling is not right.  We are not connected with one another.  Some of the babies kind of collapse and 

they start to present themselves with that kind of sad, helpless look. 

ANNOUNCER: Then the mother resumes her normal self. 

MOTHER: That's my baby.  Yehey, yehey. 

EDWARD Z. TRONICK: And from the very first time we tried this, the phenomenon is just incredibly 

powerful and it's amazingly reliable. 

ANNOUNCER: This phenomenon is also seen in older children.  Like these two year olds. 

CHILD: Mommy.  Mommy.  Mommy. 



EDWARD Z. TRONICK: And it speaks to the incredible emotional capacities to pick up on the fact that the 

mother's not reacting emotionally the way she normally does. 

MOTHER: Hey CJ. 

CHILD: I say -- I say -- I did -- did. 

EDWARD Z. TRONICK: When we were first studying -- say, the ongoing face to face interactive process.  

We all had models were we said, oh, you -- the more synchrony, the better, the more attunement the 

better.  And we know now, looking at the interaction that there are only -- maybe 20, 30% of the time is 

the interaction perfectly -- "Perfectly" and see, the rest of the time is sort of, you know, you're in sync, 

you're out of sync and you figure out a way to repair it and you come back together. 

FATHER: What you doing? 

EDWARD Z. TRONICK: That point, the baby knows that we can do this.  I can move from these really 

frightening, anxious states… 

CHILD: Mommy, mommy, mommy, mommy. 

EDWARD Z. TRONICK: Into a positive sync. 

MOTHER: You did it.  You did it. 

CHILD: Oh yeah, I did it. 

MOTHER: You did it.  Do you want to do another one? 

EDWARD Z. TRONICK: The reason this is so important is that when you reconnect, one of the things that 

can happen -- not always, but one of the things that can happen some of the time, is that you create 

something new.  That you reconnect, you figure out a new way to do something together, that you had 

never done before.  If you create something new, you grow and babies are about growing. [VIDEO 

ENDS] 

KAREN ASHCROFT: A few questions that I'm beginning to think about that's really [inaudible]…rules 

again -- there are rules.  I have a few questions I want you to think about.  I was really hoping there'd be 

tape -- like round tables in here but, it didn't happen.  It's okay.  We adapt easily, don't we?  So, I'm trying 

to think about how we could split this up.  Let's maybe have -- because I don't want to take a whole lot of 

time up to do this but I do want to have -- you to have good thought -- thinking processes and 

conversations.  So, I'm going split it up by -- maybe these two rows.  I want you to think about, you know, 

how it feels when you're connecting with children and how it -- how you think it might feel when -- to 

children, when you're connecting with them, okay?  These next two rows back here, I want you to think 

about what it feels like when you're not connecting with children and what you to think children might be 

feeling when you're not connecting with them.  Let's see, these three rows right here in front, I want you to 



think about some of the ways that children signal that they want to connect with you, okay?  So what are 

some of things that they do to say that I want to connect with you?  And the last three rows, I want you to 

think about how you know you're connecting with children and what are some of the ways that you know 

you're connecting or reconnecting with children when you're working with them, okay?  All right.  Take 

about two or three minutes to do that.  Gather please.  Thank you.  Okay.  So let's see what the first 

group came up with.  How does it feel when you're connecting, to you and to children?  What do you 

think?  Anybody from this group?  Yes. 

AUDIENCE MEMBER: We said, like eye contact, smiling, engaging, it's reciprocal that their giving out 

vibes as well, that's it. We said if there's eye contact, smiling, it's engaging, responsive, reciprocal and 

safe. 

KAREN ASHCROFT: Does that apply to both adults and children? 

AUDIENCE MEMBER: Yes.  To both. 

KAREN ASHCROFT: All right.  Anything else to add from these two rows?  No?  Okay.  How about when 

you're not connecting?  What does that feel like? 

AUDIENCE MEMBER: We said that you feel rejected even as an adult you feel rejected.  A lack of 

comfort, it makes you feel uncomfortable on both ends and you also seek the one you feel most 

comfortable with. 

KAREN ASHCROFT: Absolutely.  Any other thoughts from back here?  And that's a quite a defeating 

feeling, isn't it?  Okay.  Good.  All right.  From up here, try and remember what I asked you to think about.  

Signals, right?  How children signal? 

AUDIENCE MEMBER: We divided our group to maximize our responses -- I don't know, second hand, 

so.  We looked at physical actions, facial expressions, the child bringing new something, vocalizations, 

movements, changes in the environment and not depending on the person that's receiving the signal if 

you are valuable to that child.  They'll continue to escalate to get your attention if you're not, they'll 

extinguish their own behavior and move on to something else and behaviorally when they escalate the 

next time to get your attention.  They'll start at that entry point so they don't have to work their way up. 

AUDIENCE MEMBER: We said a lot of the same things.  Just to elaborate on that a little bit on the acting 

out, we also included, maybe, hitting other children, throwing things, hanging on the adult's leg, maybe 

grabbing their face, maybe even slapping them.  Other than that. 

KAREN ASHCROFT: Thank you.  Yes.  And I think the thing to think about there also, noticing the 

different age ranges in the video is, you know, the limitations for an infant, you know, they are most times 

not mobile maybe, you know, like, you know, the language isn't there -- they can vocalize but the 

language isn't there.  When you think about a toddler, you know, the first toddler, you know, he was able 

to move himself and go sit on his mom's lap.  And what you didn't see in the second -- with the second 



toddler, he was very vocal, trying to get mom's attention.  There's another version of this video where they 

actually show him, kind of, hitting her with the -- whatever was in his hands, so, you know.  Thinking 

about that infants -- their capacity to get your attention is a little more limited than what an older child is.  

So, you have to really be honing in on those cues.  And the last group.  So, what are some of the ways 

you know you're connecting or reconnecting with children?  Who wants to speak into the microphone?  

Okay. 

AUDIENCE MEMBER: We just said some of the ways you can tell they're connecting is that the 

emotional response, the smile, the frown, that reciprocal kind of give and take.  The fact that they're 

showing you that they want more attention and just giving them that affection and respect, you can see it 

and their faces tell a lot. 

KAREN ASHCROFT: I apologize.  I forgot about this small group right here in the back. 

AUDIENCE MEMBER: We created our own question. 

KAREN ASHCROFT: Oh, great.  So, tell us your question and your response. 

AUDIENCE MEMBER: Well, our question was, how do you recognize these things that social overtures 

that children with autism make and that they're -- the kids are so limited by the same things you just 

mentioned.  Well, they're not limited motorically but language-wise.  So, that's, kind of, why we came to 

this because we work with older children but they have their -- in terms of their skills of making social 

overtures, they're less -- some of them, they have less skills than a six month old baby.  So, what we said 

was that we have to recognize the very limited overtures that they do like just touching you or following a 

direction or participating in an activity and then as long as they're not hitting us and refusing, we consider 

that as social overture.  So, is that right?  Did you have something else written there? 

AUDIENCE MEMBER: I think the other thing I'm going to say, it pertains to children with autism and I'm--I 

work birth to five and have a lot of different hats but I'm home-based so, I work with children also who are 

having social -- sometimes they're not diagnosed but they were probably BIST on down the road.  And I 

think for all of us, there's something about following the child's lead really seeing where the child is being 

developed mentally at that child's level and following that child's interest to have their social engagement 

and that's particularly important with children who have a hard time initiating those social interactions but 

it's important for all the children who we serve. 

KAREN ASHCROFT: Thank you so much for expanding our activity.  I really appreciate your thoughts.  

So, in thinking about this video and this research by Edward Tronik, you know, the process of connecting 

and reconnecting really helps children learn how relationships work and that's why -- part of why it's so 

important to do that.  So, when an adults are aware and intentional about connecting and reconnecting, 

children will be more likely to feel understood and known, not rejected, and then -- and that helps to foster 

that attachment with adults as well.  So, anymore thoughts or comments before we move on because my 



time is ticking -- oh, Sue's telling me it's done but I'll be quick.  So, I just wanted to talk briefly about 

mixed-age grouping because I think that this is really pretty foundational.  It's the kind of that bottom level 

of the pyramid that -- it's a system that is in place that really helps to foster the whole PBIS idea because 

we're looking at four different things with mixed-age grouping that really lend themselves to building 

relationships.  It's that continuity of care relationships with families, the routines and the primary care 

giving.  So, we're just going to touch up a little bit on each of those.  And here, looking at this picture, you 

know, here's a caregiver who I can't see very well, who's got an infant on his lap reading a book and the 

toddler next to him, listening as well.  And in our classrooms children can be up to three years in the 

same classroom with the same caregivers if they're there, you know, from infancy up until they turn three.  

So, that really in of itself helps to develop this relationship.  When we first moved into our building, we 

have two wings and we kind of did our own experiment.  One wing was mixed-age grouping, the other 

wing was not.  We moved kids yearly and we found -- I think we did that for about two years.  We found 

that at the end that was not mixed-age grouping, we had many more behavior problems at that building.  

And that was long before we got into PBIS.  So, we've recognized that and we switched over completely 

to all mixed-age grouping because we found -- you know, as we were talking last night I said to you, you 

know, get a child into your classroom, you do some observing and figuring things out -- figure out, "Okay, 

there might be an issue here."  Until you go to the process of figuring out what that is.  It's about time for 

them to leave your room than to -- so you don't get the chance to build those relationships with the child 

or with the family.  Just some benefits of mixed-age grouping, we're not going to go into this because my 

time is -- about perspective taking ability this is one of the really big things with mixed-age grouping 

because there's -- kids get to see what other kids are doing with their abilities are and that they're different 

from their own, their experiences.  A two year old gets to witness how a baby is cared for.  They may not 

see that in their own home but they get to see it in this group.  That's one of the things -- you know, it also 

helps to develop those leadership skills in those older kids.  Self regulatory kinds of things so, there's a lot 

of positive socio-emotional benefits.  The primary care giving again, helps to develop those meaningful 

relationships so, with three caregivers in a room of 12 children, you know, each caregiver -- I'm sure 

some of you do this also.  It is kind of co-responsible for a set group of kids.  So, they really get to 

develop that relationship with them over time.  And you get to match the temperaments, also.  There's 

been a times that it doesn't happen often but you've got to kind of match the temperament of the child and 

the temperament of the caregiver and the parents as well.  And if there's not a goodness of it there, you 

know, there's an option of kind of switching that primary care giving as well.  And then relationships with 

families, you know, I hope that you can see from the examples I've given already that those relationships 

are kind of naturally happening because of the way the program is set up.  We do have home visits that 

we do and right now, we're only at a point where we do an initial home visit upon enrollment but that is so 

-- and we do home visits -- so telling, isn't it?  Like, it just gives you -- you know that one that our teachers 

get at the beginning just -- it really helps them to understand the family.  Photo albums are meant to bring 

the one my son had when he went to Bennet he still has it, he still looks at it and he's 10 but they start this 



little photo albums in the classroom and the infant/toddler and the teachers have pictures, the families can 

have pictures.  It traveled with him into the preschool room and he still actually took it out a couple of 

weeks ago and was looking at it, so, kind of a nice thing to build.  He remembers, he still has 

conversations with his infant teacher.  He likes to text her on my phone, so, you know.  And then of 

course, we have an open-door policy.  So parents are welcome anytime and we encourage them to come 

in.  This parent here -- I just have to tell this quickly, this is the -- this parent's second child, we had the 

older daughter as well.  We now have this child, she actually -- Amber, she actually just moved on to 

kindergarten this year.  Her younger sister is about to move into preschool and mom is pregnant again, so 

she'll have -- had children at our center until all is said and done for 16 years, which is a long time.  And 

then there's the routines, what children again, gets to see through the routines are those perspective 

taking abilities.  They get to see differences in feeding, in diapering, you know, diapering versus potty 

training, feeding, you know, being bottle-fed versus spoon-fed, versus finger feeding, versus using 

utensils.  So again, they get all those different things, sleeping, sleeping in a crib versus on a cot.  So 

there are those things that are embedded within those routines that help children recognize these 

differences.  And then, the behavior matrix, this is my last slide, I promise you.  You don't have to cut me 

off anymore.  And while we have a matrix for our program-wide expectations, this is a matrix specific to 

infants.  So, I don't know how well you can see that, but really, everything on here is specific to what the 

adults need to do; acknowledge the arrival and departure of children, keep children within arm's reach for 

an adult.  Now, we would share that also with older children, we would say to our preschoolers, "Stay 

within arm's reach to an adult," but this is a reminder to the adults of what they need to do because really, 

PBIS with infants and toddlers is about what the adults are doing.  And we're going to -- I think each of us 

is going to have a matrix to look at for the different age groups, but I think the important thing to know and 

especially with infants -- because as they get older, the children become more involved, but with infants, 

it's all about the adults and what the adults are doing, and the intentionality behind it.  So, if there's 

something to take away, that's what I would take away today.  So, thank you. 

ANNE RUSSO: Good morning.  My name is Anne Russo.  I have been working in the Early Childhood 

Field for over 15 years.  When I first got out of college, I was a young toddler teacher and we had 15 

young toddlers in my classroom.  We had children with differing abilities.  We had triplets.  We had twins.  

I mean, I had the whole gamut, and I really love that age group, but I really felt like I wanted to sort of 

explore the world of children and see what else was out there.  So, I went to work with children who had 

been sexually abused and they were very young children.  So, they were children between the age of like 

four and seven, and so I did that for a very long period of time, and it really reinforced to me the 

importance of early childhood because when you have a child who's four years old who has really 

participated in acts that are meant for adults and maybe not even for adults, you really get a different 

perspective on that social-emotional importance, and really how it can affect children.  And a lot of those 

children I have stayed in touch with for years and they're in their 30s now, and they have not had good 

lives.  They just haven't.  And so, when Gia says, "I really think about my infants and toddlers, I really do," 



because I think about those children who had such a traumatic experience and we would hope that the 

children we work with wouldn't, but they could, right?  So, we really need to think about what the teachers 

are doing in the classrooms in that toddler age group.  So, fast forward.  So, I was an Early Childhood 

Director for 15 years.  My program had children from six weeks to five years old and just recently last 

year, I became a regional director and now I oversee multiple programs.  So, I have lots more of toddlers 

and infants to help and have fun with, right?  So, when we talk about young toddlers, I just want to go 

back to the basics, and the reason for that is because sometimes we forget what young toddlers really 

are, right?  So, we want to look at their physical characteristics.  In the young toddler room, typically it's 

12 months to 24 months.  Think about our little 12 months old.  Some of them aren't really walking, right?  

But our 24 months old, they are running and they climb up those little shelves and they can leap off in an 

instant, right?  So, that physical development in the young toddler room is huge.  It's such a huge gamut 

because you're going to have walkers, non-walkers, they're going to be at all different stages.  What 

about cognitively, right?  Totally the same thing, but the tune that I'd like to bring to your attention most 

are developing language.  Think about the children that are coming into the young toddler room right at 

the 12-month stage.  You are talking to them constantly.  "Oh, so, come on.  We're going to go change 

your diaper now.  Let's go get your diaper," right?  So, you're telling them all the steps that you're about to 

take because you want them to know what's happening.  You don't want to just go up behind them, pick 

them up and carry them across the room, put them on the table, right?  That's a little harsh.  So, we want 

to use that language, that -- all of that developing language.  So, if we do that when we're changing 

diapers, why wouldn't we do that to develop that social-emotional development, right?  It's the same thing.  

And as administrators -- and how many are administrators in the room?  So, like half.  It's our 

responsibility to help the teachers to understand that part.  So, I'll give you a two-second example.  I was 

working with a young toddler teacher last week and she said to me, "Anna, I don't know.  Young toddlers, 

they just do not understand anything.  I don't know what to do with them."  And I said, "What do you 

mean?"  She's like, "Well, you know, I asked them to clean up and they just don't."  And I'm like, "Okay."  

I'm like, "Well, let me observe.  Let me see what you're doing."  And she's like, "Okay, guys.  Time to 

clean up."  And she was like standing in the middle of the young toddler room and I'm thinking, "First 

mistake," but very willing to learn.  So, we walked through the steps and I said, "Okay.  So, what could 

you do differently?"  And she's like, "Well, I could stay close to them."  And she gives me like all these 

examples.  And I'm like, "Well, how about we ask them to clean up one specific thing?"  So, I said, "Just 

ask them to pick up the dolls."  She did that.  They did.  We just have to break it down, right?  Because 

they're developing that language, because one-year olds have that huge gamut of development.  So, as 

administrators, our role needs to be about helping the teachers to just break it down a little bit.  It's not 

that they don't -- they want to do the wrong thing, right?  I really believe our early childhood teachers want 

to do the right thing, but we just have to help them break it down because they're not four-year olds.  In 

the four-year-old class, you could -- you could sometimes say, "It's time to clean up."  And they'll go and 

clean up, right?  Sometimes.  And what about the length repetition?  I think that is such an important 



piece as a toddler.  Repeat it, repeat it.  Go over it.  Sing the same songs.  They love it when they're 

washing their hands and you sing the same song twice because they know you're going to sing it twice 

and then their hands are washed.  They love that kind of stuff.  So, why don't we as teachers and 

administrators help the kids to do that constant repetition, right?  So, we get to our social-emotional piece, 

because this is about positive behavior support, but you have to understand the other two pieces to 

understand the social-emotional piece.  So, all of these things, right, that wanting independence, they just 

want to be able to try things that's why they're leaping off furniture.  They're not doing it because they're 

trying to make you crazy, just trying to figure out the world and so, what words are we giving them?  Like 

Karen said, "What are we as the adults doing?  As the administrators, how are we helping the teachers?  

How are the teachers helping the children?"  It's very cause and effect, right?  So as administrators, we 

need to know what our role is when we're in the classroom and then helping the teachers to break that 

down for our toddlers.  That limited ability to express themselves is often where toddler teachers will say, 

"We just can't do positive behavior support in the classroom."  I completely disagree, right?  Just because 

they can't express themselves back to you doesn't mean that they're not understanding everything you're 

saying to them, and then that's the key, right?  So, if we are constantly giving them the words, what we 

want them to do, the expectation, not that, "No.  Get off that.  No.  No."  Well, that's not helping them.  Tell 

them what you want them to be doing.  They will understand that.  It will help with those meltdowns, right?  

We've all walked into a toddler room with an -- where there's two toddlers flat out, kicking and screaming.  

It's because they just can't express themselves.  So, if the teacher was kneeling down next to them, able 

to help them, they're starting to listen to you, right?  It is not the time to be problem solving, right?  

Because they're at that little red circle screaming and yelling, but that's not the time, but you can be giving 

them words.  So, all behavior has meaning, we're all agreed with that.  There is not one piece of research 

out there that doesn't say that.  So, what we need to do as the adults is give the children the words to be 

able to understand what they're feeling.  And so, one of the things I definitely want to say about this is 

this, often in toddler rooms we go, "You feel happy.  You feel sad."  There are way more emotions than 

that out there, right?  So, why don't aren't we giving the children those words?  You know, have an 

emotion chart, use real pictures of the kids in the classroom, in the center, you know.  Ask them to make 

different facial express -- expressions.  Give them different words.  It's not all about being sad or mad, 

right, or happy.  We need to give them more words, because remember, we're laying that complete 

foundation for our young children, because when they go off to preschool, the preschool teachers get all 

the accolades.  Oh, they learned to write their name.  But who taught them that?  I'd say it's my -- is it the 

toddler teachers that did that, right?  The work that -- and the -- and toddler teachers are doing is so 

important and it lays that foundation for everything else.  Okay.  So, in a classroom -- in a center, we have 

our guiding principles, right?  And so, under those, in every classroom, what we need to do is develop the 

expectations and what it looks like exactly in that classroom.  So, you would still use your guiding 

principles, but then under that, you would use -- you would develop exactly what that looks like, and that's 

kind of where the matrix comes in, right?  We're going to hand out a blank matrix in a few minutes and 



basically, we really, really, want this to be a good takeaway for you guys to really go back to your 

programs; to your co-workers, you know, to your directors, and say, "How can we develop this at the 

center level?  What does this matrix look like using our guiding principles?  What does this look like in my 

classroom and how can I use this with my co-worker?"  I know I can talk.  I'm trying.  So, really looking at 

this.  Okay.  So, this is a little nod to my colleagues back there who work with children with autism.  

Several years ago, I went to a conference on autism and one of the presenters said she used -- she uses 

"Fill a Bucket" in her classroom, and lo and behold, several months later, Sue had the first PBIS 

conference in Pennsylvania and the two just clicked for me.  And I thought, "Oh, my goodness.  We can 

do this," you know.  So -- thank you [inaudible] I like props, as you can tell.  So, in the infant and toddler 

rooms, we use this one because it's much simpler, right?  And everybody -- most people are familiar with 

this book, right?  Okay, good.  And then in the preschool room, we use the older version and then there's 

also an adult version that we have available in our center so that way the teachers can actually read it 

and it's such a quick read, and it's such a good thing for the teachers to really be familiar with, because 

remember, we want the teachers to be using this with each other not only with the children.  Oh, that said 

no?  Oh, I'm so sorry.  So, it's "Fill a Bucket" by Carol McCloud, and basically the premise of the book is 

this, "We're all built -- we're all born with an invisible bucket and when people do nice things and are kind 

to us, it fills our bucket."  And so, in the classroom, what we've -- what we literally do is when good things 

are happening, so you shared a toy with her, we would say, "You know, Amanda shared her toy with 

Taylor," and put that in here, so the children literally see the bucket filling.  And then at the end of day, 

you can put it on a board for like families to see at the end of the night so that way they all get to see like, 

the good things that were happening throughout the classroom and then they can in turn give that positive 

reinforcement to the children.  The other thing we do and -- will you guys pass it out?  We do "Fill a 

Bucket" stickers and they're just done on Avery labels, the little address labels.  And what we do is when 

the toddlers are doing something really, you know, that fills the bucket, we just put a little sticker on their 

back and it says, "I filled the bucket today.  Ask me how."  And then, the premises that the parent would 

say to the teacher, "Oh, how did my son fill a bucket?"  And it would get the parents using the same 

language.  So, the other part of the story that you need to know is that, if you do something that isn't kind, 

it dumps your bucket.  So, we don't dump buckets in our program because we want to just remain with 

the positives, so we just fill the bucket.  But sometimes, especially in the preschool and sometimes in the 

older toddler room, you'll hear the children say, "You're a bucket dipper," and that's what they're referring 

to.  So, we have a little activity for you guys to go along with my little "Fill a Bucket" book.  Because it 

really is all about what the adults are doing in the classroom.  So, my colleagues are going to hand out 

little raindrops and you have buckets on your table, right?  And what we would like you to really think 

about is, what do you want to see in that infant room, the young toddler room, the older toddler room, 

what do you want to see and how would they be filling a bucket?  What would be the expectation?  What 

it look like?  I mean, really think about this.  Work with the people who are sitting next to you and then 

we're going to have a few people share out if I have enough time.  Sue, do I have enough time? 



SUE ZEIDERS: You have five minutes. 

ANNE RUSSO: Five minutes, so we're good.  Is everyone clear on the activity?  Oh, yes.  I will -- I'll 

repeat it.  So, I really want you to think about what you want to see.  So, how would -- if the two of you are 

co-workers, how would you support each other?  How would you be filling each other's bucket?  If you 

were working in the classroom with toddlers, how would you be filling the toddler buckets?  So, what 

positive reinforcement would you be giving to them?  What would you be saying?  What kinds of things do 

you want to see?  Good?  Share out some examples.  Volunteers?  Okay. 

AUDIENCE MEMBER: Oh yeah.  More idea. 

ANNE RUSSO: You have been volunteered. 

AUDIENCE MEMBER: We don't use the bucket.  And we were talking about our three, four, and five year 

olds but you can downscale this.  We use the kindest curriculum and we use the kindest chain.  So, what 

it does is restart them of, you introduce it, and then you loop it around the room.  Now if you're into the 

data thing, if you want to start in September with white and then October is orange and then November is 

another -- and you go all the way around to May or June or how long your program is, you can actually 

see, you know, "Oh gee.  We slept through December but we're really good in October," you know, but 

you can look at the data on how children are reacting to it.  So, it's the same thing, you can also use it for 

infant and toddlers.  I just think, maybe the bucket is a lot better for infant and toddlers because of the 

center -- they could hold it, they could feel it, they could see it, and you want the -- so that was what we 

talked about. 

ANNE RUSSO: And I think that that would be great.  You could do the -- I know I'm supposed to use a 

microphone.  That would be great for infants and toddlers.  You could do the same thing, like use the little 

raindrops in different colors for the different months and track what's going on and then keep it and then 

put them in the children's portfolio at the end of, you know, every month.  That would be a great way.  

Amy? 

AUDIENCE MEMBER: Sorry.  What we were talking about is just -- and you pretty much touched on this 

especially for infants and toddlers because this is about the adults.  You can't expect -- you can't even get 

the adults to identify the behaviors.  They're trying to fill the buckets until they are able to do that with 

each other.  So, just understanding that and that might be where your center starts before you can get 

anywhere else, and don't wait, but start where your center is. 

ANNE RUSSO: And one more person?  Oh, greater than that. 

AUDIENCE MEMBER: I'm really loud.  Okay. 

MALE: [inaudible] video. 



AUDIENCE MEMBER: So, we have dino dollars in our school.  We have dinosaurs as a school mascot, 

so we have the dino dollars, and we use them two different ways, so it's kind of like the raindrop in the 

bucket.  But for the kiddos, they can earn dino dollars by following and doing really cool things on their 

behavior plan or whatever.  So, mine, one was like, "Great job, you used your words."  So, they use their 

dino bucks where they use their [inaudible] real words.  And then, we also give it to our staff.  So, the 

administrators would give it to the staff so, you know, if they did really a cool thing or planned an activity, 

and then the staff can go -- the kids can use them at the dino store and then the staff can earn stuff as 

well like parking spaces and things, so.  I'll say for the staff, like, "Way to go, you gave out, you know, 

somebody dino dollars," or whatever, so. 

GIA OSTROFF WELSH: Yeah.  That's perfect. 

ANNE RUSSO: So, one of the things that we also just wanted to focus on is that, as administrators, we 

should be taking these as teachers are saying, "Oh, you know, she filled my bucket because she cut out 

all my, you know, dailies for me and I didn't have to do that," or whatever they did, and reinforce that at 

either a staff meeting, acknowledge it publicly so the families can see somehow so that way, everyone is 

constantly getting that reinforcement.   And then invite families to use the raindrops, put them in a bucket, 

and then pull out a couple at a staff meeting, so that way, the teachers understand that they too are 

impacting families when they're going home and the family has had a really hard day and they tell them 

like a great story or they give them a picture or something that their child did.  Thank you so much.  Okay.  

So, just like my colleagues, we want to -- we want to embed this everywhere, right?  And so, I worked for 

a company that decided we would go with the past curriculum for pre-school.  And that was great.  But 

once again -- where's my infants and toddlers, right?  So, I'm fortunate enough to work for a company that 

said, "We will just develop our own."  But obviously, we're not selling that curriculum, but I would like to 

challenge all of you to really go back to your centers and think about if you are using PATHS Curriculum 

or the Kindness Curriculum.  There are so many out there for pre-schools, right?  Right?  You use PATHS 

too?  There are so many out there for pre-school, how can you adapt and what could you do?  So, 

because we use PATHS and everybody knows that PATHS has the little turtle, we also use the turtle for 

our infants and toddlers.  So, that way, as they move from room to room, the character stays consistent.  

Now, his name is different in infant and toddler room and their brothers but that's okay because, you 

know, it's good to have relatives in the center.  The one thing I do want to point out because I know I'm 

running out of time, Sue, but I'm really trying to talk fast.  I really, really love the use of puppets in a 

toddler room because it completely will draw the children in and engage them in a second.  And they can 

show their friend how they should be treating them nicely and, you know, showing them gentle touches 

rather than the teacher constantly doing it.  And especially if people are fun and they change their voices, 

kids love that, right?  So, here's an example of a daily schedule.  I know it's a little hard to see but just like 

in Gia's story, it's so important for the children to know what the routine is, so that way, they know what's 

coming next, right?  Because that's part of what they need to know.  And a lot of classrooms have these 

on Velcro.  So, as that part of the day is over, they just take it down so the child knows the next picture is 



what to expect.  The same thing I've been talking about all morning really with how to convey the 

expectations.  And then, the matrix.  So, we're going to hand that out now.  So, this is a blank version.  

This is an example of a young toddler room, for arrival, what to do in the classroom, in the hallway and 

the playground during [inaudible] .  And this would be really be for the teachers, right?  What is the 

expectation?  Here are your three guiding principles, right?  Respect, safety, responsibility.  That was my 

center's -- well, our -- my center's guiding principles.  And then, what did it look like in the young toddler 

classroom under each of these categories?  And what I would highly recommend is that you do this with 

your staff at a staff meeting.  You know, what do we want it to look like in the infant room, in the young 

toddler room, in the two-year old room?  And I am now going to -- going to pass this off to my colleague 

who is going to talk about two-year olds. 

JANINE FIGIEL: I just want to say thank you.  They got to talk longer because I'm not a public speaker, 

so I love them.  Basically -- my name is Janine Figiel.  I'm the assistant director at Jolly Toddlers in 

Southampton.  I was a volunteer when I started this program.  I just came in to do PBIS, and here I am.  

Now, I'm doing workshops and all those good stuff.  So, I do love the program.  It's really we're down in 

the trenches.  So, I know you know the theory and all that, but I want to show you some concrete 

examples of what we do and what's worked.  Over, again.  Okay.  I love this picture.  This is basically 

what PBIS looks like with our older toddlers, younger toddlers.  It's the positive reinforcement.  It's "Catch 

Them Being Good."  And with the two-year olds, with the older toddlers, this is the bridge.  This is where 

they're really starting to know what PBIS could look like.  You start to use a lot of the real concrete 

examples.  Okay.  This is our matrix for our older toddler.  It'll look the same.  Basically, the infants, the 

older -- our younger toddlers go into the older toddlers, it should be the same type of language, just a little 

bit more -- so, they'll get to know it, they're very familiar with this language.  Same thing, we use our 

program-wide, be respectful, be kind, be safe.  That's our program-wide expectations and then what that 

looks like in each part of our -- in each part of ours -- in each part of that classroom.  So, it's the same 

things you'll hear, gentle hands, nice words.  All the things that they should hear from infancy on through 

young toddlers, older toddlers, all the way through -- we have six weeks to six-year olds at our center, so 

it's basically the same language all throughout the entire center.  They talked earlier about schedules, a 

lot of this stuff is going to be a little bit of a repeat but I wanted to just show you guys some examples of 

what we use at our center.  So, this is our older toddler schedule.  Same thing, it's about [inaudible].  

Sometimes we'll give the children a job and their job is to go and take off each part of the day.  And it's 

actual pictures of the children in the classroom doing these things each time, like the arrival, you'll see 

them waving hello, or circle time or whatever it is.  It gives them a sense of security having this 

predictability throughout the day.  They know they can go up and check on the schedule anytime they 

want.  It's at the eye level of the children.  Clean up time, it was -- that's just one of our things that we use 

in our toddler room.  It's just a really easy way to get a reward.  The easier, the better.  The all day 

everyday, verbal or tangible.  So, this one, they get stamps as they clean up or there's a little box at the 

end of the week.  If they get so many of their spots filled, they can pick out of this prize box.  And, I mean, 



Smarties or a stamp or anything is like gold to these children.  It's just the littlest bit just to show them, you 

know, that they did a great job.  This is our rules in our older toddler.  Same thing, it's children in the 

classroom actually doing the rules, looking eyes, nice hands, listening ears.  The very, very simple 

concepts for these children to do.  I want to cue up my video and see if it works.  But anyway, it's just the 

children doing the actual-- and then we have a video here, you know, like they're both saying [inaudible] 

you see, infant toddlers always think like, "All these doesn't apply to us, this won't work for us, our kids 

can't do this."  This video is the example, they really can.  They can do it.  If you -- if you keep it simple, 

they really can do it. 

GIA OSTROFF WELSH: [inaudible] full screen and [inaudible] 

JANINE FIGIEL: Oh no, really? 

GIA OSTROFF WELSH: Yeah. 

JANINE FIGIEL: Sorry about that.  We tried over and over again to get this to work and -- so I want you to 

just turn your head this way and it should be fine. 

AUDIENCE MEMBER: [inaudible] 

GIA OSTROFF WELSH: Thank you.  Thank you.  Thank you.  Perfect. 

JANINE FIGIEL: So, this is our older toddler classroom.  I had put the mic up there. 

GIA OSTROFF WELSH: Let me get this thing in front of you out. 

[VIDEO BEGINS] TEACHER: Guys, how many rules do we have? 

CHILDREN: Five. 

TEACHER: Five rules.  What kind of eyes do we… 

CHILDREN: Looking eyes. 

TEACHER: Good job.  What about our ears? 

CHILDREN: Listening ears. 

TEACHER: Listening ears?  Good job.  What kind of hands do we use? 

CHILDREN: Nice hands. 

TEACHER: Nice hands.  What about our feet?  Do we use… 

CHILDREN: Walking feet. 

TEACHER: Walking feet.  And [inaudible] 

CHILDREN: [inaudible] 



TEACHER: Yeah, great hands, yeah. 

TEACHER: How many rules do we have? 

CHILDREN: Five rules. 

JANINE FIGIEL: You probably don't want to hear that again, I know it's very loud.  But my point was just 

to show you that they can, they really do get these concepts and the teachers are constantly referring 

back to these rules all day.  Actually, Julia -- I don't know if Julia is in here but she came to visit our center 

not too long ago and our children really do get the classroom rules but now we have to start getting the be 

safe, be kind, our program-wide.  So now, our teachers are trying to not only refer to our classroom rules 

but somehow they'll…Link it. Link it, yes.  So, we're trying to link right now, so.  And this is -- I just love 

this Catch Them Being Good.  It's really that simple.  It's just the little simple -- little thing that you can 

catch them doing is great.  So this here is our program-wide matrix.  So, we took all of our infant toddler 

or, you know, all of our matrix, put them on one matrix for the classrooms to hang so it'll tell you what it 

looks like in our jungle or what does PBIS look like in our [inaudible].  So, the teachers all have any these 

in each of their rooms.  They can refer to them throughout, you know, throughout the day and which leads 

me to my theory.  They went a little bit different than what everyone's been saying.  This is our jolly 

dollars.  Here's an example of our jolly dollars.  Teachers carry these in their pockets or their scrubs and 

they say, "In bucket filling, we trust."  So, that was our little design there but basically, this is -- they go of 

the program-wide matrix and it's -- if they see a child following our matrix, our rules, they will give them a 

jolly dollar and you should see, if this has taken -- this is actually -- I got this idea from a school-wide 

workshop that we went to.  So, keep in mind that, you know, anything you hear this weekend, it can be 

adapted because that -- there was a principle of two hundred that everyone was talking about.  I never 

heard of this concept, some -- same thing, I'm sitting there thinking, "What can I do?  How can I make this 

work in our center?  How can I put this to our level?"  So, came the jolly dollars.  Now -- so JT is top 20 as 

opposed to 200 because that would take a long time.  But anyway, so the teachers -- the teachers give 

these out to children not in their classroom.  They need to catch children in the other classrooms that are 

doing -- following our rules.  So, they kind of have to know their matrix.  And the kids love it.  I mean, I go 

into a classroom and we have our two-year-old, every time I walk in, "A jolly dollar?  A jolly dollar?  Ms. 

Janine, I have a jolly dollar?"  I mean, he can -- he just wants it so bad, tons of them, and then we'll take 

their pictures and send them to their parents.  So, it does the family communication.  This hangs right as 

they walk out the front door.  So, the parents get to see this, their names are written on it and it's amazing 

how it's taking up.  Every time I walk in, kids are opening doors for me, they're doing everything they 

possibly can to get a jolly dollar.  It is -- it is great, and it actually took up so much so we did the teacher's 

jolly dollar.  Same thing here, same concept.  Teachers give them to other teachers like we talked about 

earlier, just with the buckets.  It's the same concept but it sits-- everybody can see it.  It's there for 

everybody, it's [inaudible].  When they fill a row, the kids get to pick a prize.  When the teachers fill a row, 

they get to pick a gift card which Julia also pointed out that it's getting a little pricy, so we're going to have 



to start putting those in the [inaudible] and that everybody gets a gift card every time.  So yeah, this is -- 

this really taking up and it's a very easy way to just catch everybody being good.  This year, we have 

same thing we've been talking about, emotional literacy -- am I okay?  Okay.  Sue, you're sure?  This 

emotional literacy, each one of our classrooms have like a comfy cozy area, a social-emotional area 

where they can go with mirrors so they can -- teachers can go over and talk about these different -- and 

it's not just happy, it's not just sad, it's frustrated, it's surprised, all these different -- and we have them as 

young as our infant rooms.  So, the teachers can go over, they can make faces in the mirror, they can 

make them aware of these different emotions that they may be having.  What do friends do, here's the 

Twiggle, the PATHS, we do use that also, modeling, it -- same thing, it's what the teachers are doing, it's -

- at this age really is -- teachers really have to be interactive, really show them what it is that they expect 

at each children.  I was -- we're talking last night and the first time I came to one of these workshops 

when I was still a volunteer, there was a presenter there that said, "If children don't know how to drive, we 

teach," and everyone openly said, "We teach," "And if they don't know how to read, what do we do?"  And 

everyone screamed out, "We teach."  "And if children don't know how to behave," there's a little bit of a 

law, "and we teach."  We really do need to.  It's our responsibility as infant toddler teachers or early 

childhood teachers.  This is just another way to get our family involved.  This -- this photo one -- I'm going 

to go really quick -- this photo one, you'll see, there are like our [inaudible] throughout our entire center.  

We place them randomly throughout, you'll see them on the microwave, you'll see them anywhere.  It's 

four positives and one negative and just basically gentle reminders to the teachers, to be conscious of 

how they're interacting with the children, how they're interacting with each other, how they're interacting 

with parents.  Check this out.  We stole this from somewhere.  I'm not sure where but Gia gave us the 

idea.  It's a really great way just to spotlight a child.  Tell them -- tell the parents how they're doing, what 

they like in school, what they do in school and then the parents would also bring in corresponding all 

about me posters which is a really nice way.  We have a PBIS corner in our newsletter.  These are just 

family photos for the children.  We also have with our welcome letter, each classroom has "What does 

PBIS look like in this classroom."  This is the handout we got from the PB website and like Julia said, it 

goes from like zero to three.  It's really broken up but it just tells you, you know, how the child feels at this 

stage, what they are starting to understand, how they communicate, different things like that.  This is an 

awesome -- I'm sure you all know this website.  It's repetitive, I'm sure.  The Bucket Fillers 101, that's a 

great website too.  I think that might be it.  And then, these are the references.  Also, if you have any 

questions or if you want to contact anyone about anything that you've heard today or any questions that 

you might have, this is all of our emails, if you want to jot them down, we'd be happy to answer any 

questions.  And I think that is it. 

GIA OSTROFF WELSH: Does anybody have any question at this point? 

AUDIENCE MEMBER: I just wonder how at Jolly Time, how -- how long it takes your teachers usually to 

fill the board?  Do you try -- I mean, is there a goal each week or? 



JANINE FIGIEL: There's not a particular goal is what we do -- we do but usually, it has been happening 

within a week to two-week time span.  Same with the children, it was really -- in the beginning, it was very 

very quick and then it's getting a little bit more of a prestigious award now.  Anyone else? 

GIA OSTROFF WELSH: Thanks to everybody for being here.  It's great to have a chance to talk about 

this. 


