
GREG LLEWELLYN: My name is Greg Llewellyn.  I'm a consultant at the King of Prussia Office for 

PaTTAN.  And it is fun when you get to be up and introduce speakers but it's a lot more fun when the 

people you're introducing are friends and colleagues.  So this is -- this is kind of -- kind of fun for me.  And 

I think you're going to hear a presentation that has taken the work of school-wide and given it a pretty 

unique application, taken in a direction that I think you're all really going to be interested in hearing and 

learning about.  I want to introduce our three presenters today.  This have to be a paragraph away, Alison 

Lucas is a school psychologist and Alison is in the middle.  Alison is a school psychologist in the -- in the 

Northampton Area School District.  Her current assignments are in elementary and in middle schools 

where she's involved in the implementation of several school-wide initiatives in school including School-

wide Positive Behavior Support and Project RENEW.  She graduated from Marywood University with a 

Masters Degree in Theoretical Psychologist and her Educational Specialist degree in School Psychology.  

Ms. Grammes to my left is a -- is a middle school principal, assistant principal and she has been 

overseeing the implementation of their school-wide PBS implementation as well as their Olweus Bullying 

Program for the last several years.  She earned her principal certificate from Penn State University and 

her teaching certificate from Shippensburg University.  Prior to being a building administrator, she taught 

both at the elementary and intermediate grade level.  And Dr. Steve Kachmar is the supervisor of 

Psychological Services for the Northampton Area School District.  He is a Pennsylvania licensed and 

certified school psychologist.  Dr. Kachmar serves as the Northampton Area School-wide Positive 

Behavior Support coach and he is the Olweus trainer for the school district.  He is a graduate of Kutztown 

University where he received a Masters of Arts in Agency Mental Health Counseling and he earned his 

doctoral degree in School Psychology from Duquesne University.  So, if you please join me in welcoming 

Steve and Liz and Alison. 

DR. STEVEN P. KACHMAR: Good morning, everyone.  How are you today? 

AUDIENCE: Good. 

DR. STEVEN P. KACHMAR: We -- we're very happy you're all here today.  And I'll be perfectly honest 

with you, I'm a bit nervous.  Usually, I don't get nervous before presentations but when we actually look at 

the title and what the content of our presentation was, we said, wow, we're really ambitious, six months 

ago we proposed this to PaTTAN and we will have to come through here.  So we do have a wonderful 

presentation, I think, today.  And despite a long-winded title, I want to be very clear about one thing from 

the get go, where relationship is up there.  Nothing here has to do with causations, we're not saying 

because you give tickets, have cupcake parties or assemblies you can eradicate the view for special 

education.  That's not the topic of today.  If you have that assumption, you can gladly, gladly leave now.  

Rather, we're going to get at this idea of the relationship we see.  This project is in its infancy in our 

school district.  We're on our second year of school-wide implementation at the universal level in two -- 

three of our schools.  And I'm sorry, it's in the statement.  Mr. Dimmick is right there, I'm sorry, sir.  

Actually, in five of our schools and two of our schools just started this year.  What we see is this -- is this 



relationship, the strong relationship between what happens with kids, the interventions that we provide 

and what happens to our referral rates and numbers in all of our schools.  In preparing for this 

presentation today and trying to figure out the opening which I finished last night at about 11:35, I'm not 

going to lie because I work best under pressure.  I came to the realization that really, what we're talking 

about here today is much more than just this.  We're talking about actually reframing an entire system.  

Taking our system of pre-referral intervention, our system of education, our system of behavioral supports 

in changing everything and having an impact on special education, having an impact on those students 

that are most at risk for school drop out, academic failure and other social and emotional difficulties.  

Saying this, I -- try to figure out the idea or come up with the thoughts of how do I convey these thoughts?  

How do I convey this global idea or concept that are actually taking a school system and changing it?  

And what I realized is that we really have been focused on changing three things, changing our beliefs, 

changing the way which we're organized and changing our practices within the school.  That in my 

opinion is what it takes to reframe the system.  And I think in Northampton we've begun that process.  It's 

not just these three folks here.  It's also our other building administrators and our teachers, our PaTTAN 

consultant, Greg Llewellyn has been instrumental in this process both with regard to School-wide Positive 

Behavior Support but also with regard to RtII which started while I was still earning my doctoral degree 

from Duquesne and he has worked with Lydia Hanner in our school district.  She's our Director of 

Curriculum and Instruction.  Christine Esterosa is sat in the back, so we can't call her up but I'm going to 

anyway because Christine is there with us every step of the way and kudos should be paid to where 

they're -- to where they're due.  So, thank you very much to both of you for all your support and your help 

throughout the last few years.  A round of applause for Greg and Christine, please.  So, now, no matter 

what I'll say, I'll see you for the rest of the day.  They got their props and videos so I'll be good when we 

go back to our district but in reality, talking about reframing a system and talking about our beliefs, I 

thought it's important to show you where we were and where we are now.  What our system believed and 

what we believe today.  With regard to special education, with regard to interventions for students we, like 

most of your school systems and districts, are probably very reactionary, right?  Case in point, we have a 

child who's causing some disruptions in the classroom.  It might be the second or third day that he's done 

this.  A teacher calls and said, "Something is not right with Billy.  He needs an evaluation."  Anybody here 

hear something like that ever before? 

AUDIENCE: Yes. 

DR. STEVEN P. KACHMAR: Okay.  You all have.  Or, Annie can't quite read on grade level.  It's the 

second day of the school and I'm not joking on this one.  She has a reading disability and requires an 

evaluation.  The reaction to that in a special ed world is a psychological evaluation.  You need a 

psychologist, you need us to come in there and write you an 85 page report.  It will take 60 days to do.  

So, in December, we're intervening and help Annie read.  Is that what happens?  Generally speaking, 

right?  We react.  And our reactions which are generally not in proportion to what the concerns are.  And 

as the result of the litigious nature of special education, advocates, lawyers, laws and concerns.  We now 



are preventative.  We say our responses should be proportional.  Our responses should not be based on 

emotion or concern or how loud anyone screams rather about what the data tells us.  The data from our 

interventions before problems arise and the expectation that if we are preventative in nature and 

proactive, most of those concerns will go away.  That's what our system now believes.  We also used to 

believe that special education and the rest of the school system which is a [inaudible], dichotomous.  

Regular education, everything happens out here and then there's special education because it's special.  

And that's how things operate, the two should not meet in the middle, the two should not talk, the two 

should not work together.  Now, we believe that every child should have access to every service we 

provide.  The two should talk.  Just because you have an IEP does not mean that you can't meet with an 

RtII group to get support in reading if that's what you need as a student in the school system.  We used to 

believe as a system that -- and we still do believe, so, please don't take this out of context, the IEPs are 

very important and they're supposed to be individualized and specialized.  But we used to believe that the 

instructions that students receive via their IEPs in [inaudible] classroom, was it?  That's where it stops.  

And our core content specialists are math specialists and reading specialists, worked in RtII or 

intervention in regular education land.  And, you know, in discussion and in thought [inaudible] in a while, 

we said, you know, our most skilled individuals in reading and in math in the academic world are not 

working with our most at risk students, the students that have the greatest needs.  So we now believe that 

our core content specialists should be able to work with all of our students in the school system.  We used 

to believe of that reaction -- gut reaction and just feeling things out was an appropriate way to kind of lead 

our evaluation charge and also our decision making interventions.  What does your gut tell you?  Write 

that statement.  The idea that, Steve's a little off, we need to do something more for him.  And we didn't 

usually use that data that we have.  Yet for the past decade, I will argue the fact that in Pennsylvania and 

across the nation, we've begun collecting exponentially more data and information on kids but I believe, to 

use it efficiently has not yet phased.  We now believe that data has to guide everything, both decision 

making and intervention.  Case in point, Ms. Grammes -- Grammes from the middle school who calls and 

says, "Alison is having a little difficulty with reading, I think we need an evaluation."  We do look at the 

data that says that Alison, in comparison with the core content standards or state standards and 

benchmarks is advanced, so, no, we don't need to do an evaluation for Alison's reading level because we 

know she's not performing well below age and grade level.  We have the data.  We have to use it.  In the 

world of special education, we used to believe as a school system that all cases were exceptions to the 

rule.  Every case was.  And the louder the people -- people's voices in those cases, the further they 

extend beyond the exceptions.  We now believe that not all cases are exceptions to the rule and rather 

when you accept our exceptions.  Accept our exceptions essentially means the idea that we know that 

there are certain students with disabilities and needs that are always going to require evaluations 

immediately.  Certain issues and circumstances that are always going to necessitate immediate 

intervention.  You know what those are.  A student's behavior is disrupting a classroom environment, 

considerably, a danger in to self or others or cases of autism, deafness, blindness, etcetera.  We accept 



the fact that those things have to happen.  We also accept the fact that we have very competent and 

knowledgeable people within our school system who could provide interventions to kids whether with 

regard to social, emotional, behavioral functioning as well as with regard to academics that can result in 

change.  If we have them, if we employ them, we should use them and use the information that they have 

in order to guide our supports for them.  As a system, we often believed that if you hammer the children 

with consequence, they will go home and the next day they'll come back reformed, in uniforms and follow 

everything you expected.  That's not the case.  We also recognize that we have to teach what we expect 

of kids.  If we do it in reading, we do it in math and we should do it for the behavior, for the social 

functioning and support them in the development of emotional skills and coping skills.  We teach what we 

expect and that's our belief in our system today.  Historically, we believed that evaluations are the most 

important thing.  And I believe that as a result of Child Find and I think there is probably a whole year's 

worth of course work when you become a director of Special Ed [inaudible] personnel that's just focused 

on the importance of Child Find.  We know it's important and we're never going and left our 

responsibilities there.  We also believe that consultation is equally important and it should be the first step 

in any intervention process, in any discussion about evaluation is to actually consult on a case to get all of 

the facts and all of the data.  We shouldn't just rely on the guy behind the screen, printing off the 

permission to evaluate, put them in the mailbox, and sending them out as fast as he can.  We want to talk 

about kids, talk about what we have done, what we haven't done and what we can do.  Associated with 

our beliefs is our organization which has changed in the last few years.  A few key points here, I'm going 

to get them a little [inaudible] just because I'm a psychologist so I'm going to talk about school 

psychologist for a bit.  Is that -- I think historically, school psychologist are on the Department of Special 

Education in school systems.  And that's because of the [inaudible].  Our number one job is testing place, 

to be the gatekeeper and that's the sort of where we've kind of been put in the organizational structure.  

Despite the fact that for at least 15 years, the biggest brains in the field have said that school psychologist 

should be problem solvers, database problem solvers and should not be in a role of gatekeepers.  I 

believe the majority of school systems probably in the state and across the countries still place us in the 

roles of controlling the gates.  Our system used to believe that and that's how we were structured.  About 

two years ago, we began discussions with our superintendent who's a very a receptive individual and 

listens to reason and logic as well as our Director of Curriculum who is the same way.  And we said, as 

psychologist, we have a lot more to offer to school systems than just giving an IQ test and achievement 

test and a behavior rating scale and writing a report.  It's a great job to have.  You sit in a room whole day, 

work with one kid, close your door, hang a little sign out front that says, "Do not disturb under any 

circumstances except it's a fire."  And you get to work all day long without being bothered.  The reality is 

that, we don't work with all kids in the school system.  And school psychologists belong to the entire 

system, not just to one department.  That's it.  School psychologist should be involved in intervention.  In 

School-wide Positive Behavior Support, in RtII, they should consult with specialists, work with parents, 

and work with all students.  That's what we believe as an organization and that's how we structured 



ourselves.  In our system, school psychologists are their own department, our own entity within the 

school.  And it allows us to work with special education, to work with the curriculum, to work with 

intervention specialists, to consult with principals, work with outside consultants and ultimately, doing it all 

for the best interest of every child.  We still have timelines and yes, our primary work everyday are 

eligibility evaluations without question.  We do a lot more now than we did two years ago.  And the data 

you'll see this afternoon shows a tremendous reduction in referrals for special education evaluations for 

academic, as well as behavioral, if you will, emotional, social concerns in the last five years as a result of 

this change.  When I say reduction, if you're looking for it at our school when I was still Mrs. Lucas' under 

here, we're talking about a hundred referrals less because we focused on intervention before we get to 

evaluation.  We also structured ourselves as an organization to say, we no longer believe that the first 

response on anyone's concern should be a piece of paper going out in the mail.  I mean, it happens 

between a building principal and a parent at 4:15 and the next morning, there's a note in someone's 

mailbox that says, "Issue a permission for Billy."  We believe that the person who issues permissions in 

our school district should have knowledge of the eligible student, knowledge of their family, knowledge of 

their teachers and knowledge of their data.  Without that, we can't make informed decisions with regard to 

evaluations.  We're casting a very wide net.  And while it's great for an eligibility evaluation, our objective 

is to be comprehensive.  So comprehensive means, actually looking at our data, getting all of these and a 

full information and input from folks and targeting our areas of intervention.  We also believed as a system 

historically that all you needed was one person saying, "That I wished it had to happen for it happen."  As 

a system now, we say that all parties should be involved in the discussions to do referrals.  All parties.  So 

we actually hold meetings and Ms. Lucas will talk about this as well.  In which we invite parents, teachers, 

RTI support staff, aids, anyone who is involved with the student to a meeting.  We discuss the student, we 

discuss what their needs and concerns are, we review data, we make the logical decisions about what we 

do.  Lastly, on the list here, is the idea that academic and behavior referral decisions we made following a 

period intervention.  Historically, a referral was made or a concern was brought up, the only response in 

the system because of the way we were organized, was to respond with evaluation.  We want to see 

intervention first.  In school psychology, there is a saying that we do evaluations with the purpose of 

linking assessment to intervention.  We've all heard this?  Yes?  Right?  Okay.  So what we're trying to 

say as a school system is that we wanted to intervene first in order to assess.  We want to see 

interventions happening both with regard to behavior, with regard to student social functioning, with 

regard to the academics.  For periods of time, with specialists who are using tools in order to make 

informed decisions regarding intervention, collecting data, they're coming back to the team and say 

whether or not the child's actually making progress.  Why is this important?  And why am I spending so 

much time on this one point?  Because there's this thing that happens when we look at both behavioral 

and emotional difficulties, social development, as well as academics, is there is difference between 

delays and deficits.  Delays happen.  Children delay, right?  We've always heard that he can't, you know, 

he can't write, yet he's in kindergarten.  He has delayed handwriting skills.  A delay is in fact not a deficit.  



It's something that I believe we can remediate through proper intervention in regular education.  Deficits 

are things that we have to address through more specialized and individualized strategies that I believe a 

curse in special education.  As a result, I think that often times, students has a known hypothesis.  

Students with delays in all areas often end up with IEPs because we haven't effectively structured our 

system to intervene early enough.  We wait until it's too late.  Our goal and objective now is to make more 

informed decisions and accurate decisions with regard to student eligibility and referral after a period of 

intervention on both sides.  For us, both academically and behaviorally, we are at our infancy.  This is our 

second year of doing this.  Second year of restructuring.  But again, you will see data today that I think 

we'll show you how we've reduced our need for administrator intervention with regard to behavioral 

difficulties, reduction of referrals for academic and behavioral problems, and also freed up considerable 

time for the school personnel to work with all kids in our school system.  The last slide I have and I 

promise, I'll sit down so we can get on to actually a review of the district.  But is a discussion of our 

practices.  And what we actually do within the Northampton Area School District.  Ms. Lucas will provide 

you with more of a thorough review of this first bullet but I will say that back in June of 2011, we sat down 

in our district, a few, few folks and kind of said, you know, what's working and what is not?  What's the 

reality of things?  And not our perception of what's actually happening here but what's actually happening 

in our school district?  Not what you believe to be happening, what we're actually doing.  And we came to 

the realization that we're not utilizing the specialized skills, the training and knowledge that we employ 

everyday.  Relying on a few folks to do a few things and we're seeing the same thing happen over and 

over and over again which wasn't making us very happy.  So we sat down and the Director of Curriculum 

and I actually kind of hammered up something we called an academic and behavioral intervention 

framework.  Essentially, it's lines in the sand and that's what it is.  It's phases of intervention.  It's things 

that we expect of our system, things that happen very early on when we see the slightest sign of difficulty 

or problem.  And we say we want this to happen before we do anything else.  I bring this thing point up 

because I want to make it clear that while we established this framework, we didn't do it in any way to 

avoid our Child Find obligations.  We didn't do it any way to neglect those children having the most severe 

needs.  Rather we say when you notice something, regular ed teacher, building principal, specialist, 

guidance counselor, work within your internal system of your school in order to solve the problem.  Use 

the resources you have to try to solve the problem and while you're doing it, collect data.  So, we get to 

the point of evaluation if we have to.  We can actually make informed decisions with regard to evaluations 

that we conduct and more importantly, substantiate the fact that nothing else is worth for us.  Out of this 

framework came something that we called psychologist staffing which really -- after looking at our title 

today, I'm sure that can hold a very fancy, fancy work for this now and I won't reframe it before next year's 

conference.  But essentially, prior to any permission being issued, a psychologist calls staffing in our 

schools.  We sit down and talk about kids.  And our objective is that when we walk in to school buildings, 

we want school teams to sell us some of the idea that nothing has worked and children require 

evaluations for academic as well as behavioral difficulties.  We want to see what has happened.  We want 



to consult the most cases and discuss what else can be done.  And if we go over the strategies, our 

building administrators including Mr. Dimmick are very, very welcoming to the idea of trying things and 

solving the problems at home first.  One of the practices that we changed in our school system is who 

issues permissions to evaluate.  And this is important because I think this is often the way in which -- in 

which you come in in the morning and some of you who might work in school systems that are like this, 

I've recently spoken to a -- to a female who worked in a system in which she leaves on a Friday, her desk 

was cleared off, the referrals on her desk.  Come in Monday morning, 8:00, to get about 30 referrals on 

her desk, half of which over -- are 60 days late and all of the kids, she had nothing -- knew nothing about 

because that's how the system operated.  Somebody else issued permissions, somebody else put the 

files on the desk and the psychologist's job is to test in the place.  In our school system, be it procedure 

and policy, the only folks who can issue permission to evaluate are school psychologists.  Speech-

language pathologist, issuance for speech and language issues, that's their turf, not mine.  But for any 

other issue, it's the school psychologist that does that in our school system.  That forces our hands to be 

involved with kids from day one.  And to understand the entire picture not that just a snippet, not just a 

referral form, not just the folder but know the child.  We've also, by doing this, increased our emphasis on 

comprehensive evaluations.  Why is this bullet on here?  Because IDEA Chapter 14 establishes the 

foundation, the minimum, right?  Our minimum obligation under the law and I believe that most school 

systems meet the minimum obligation.  IQ, cognitive assessment, academic achievement testing, 

observation, teacher input, parent input and the behavior rating scale.  We're good to go.  We know that 

that's often not enough especially for our kids with deficits, for kids with underdeveloped social, emotional 

and behavioral skills.  We need to do more on evaluation and when they get to us in order to tell the folks 

in the special education, well, what needs to happen in order to fix problems.  As a result, our practices 

now, in my opinion, follow the best practice guidelines with regards to evaluations.  We have the time to 

spend to go back and a see a child three, four, five, six times if we have to.  When I started in the district 

back in 2008, a lot of referrals -- a lot of referrals.  A lot of kids who were referred who did not meet the 

eligibility criteria.  And a lot of evaluations that if I had the chance, I'd go back now and redo because they 

were hit-miss, you're in, you're out as fast as you can go because you have to get it done by the timeline.  

That's not the case anymore for us.  And the last practice that I wanted to just touch on very briefly but I 

think it's very important is a district goal for kids throughout the school-wide implementation.  Now, I was 

thinking about putting this possibly under the beliefs slide because as a system we believe this is 

important but I think that it's a practice.  I think it's a practice in the sense that we do this everyday in all of 

our buildings.  For us as a district, our superintendent and our board, our administrative team feels very 

deeply about this.  So much so that it's become a district goal that's approved by our school board two 

years ago and it is again for this year, it will be again for next year.  Our goals are comprehensive 3-

Tiered system of Positive Behavior Supports for all students in our schools.  We've worked very closely 

and built, I think, a very good relationship with the folks at PaTTAN as well as with the IU who had 

maintained to help us and support us in the development of this process but that said, this for us is not 



just one thing that's happening in one school building.  And the school building is left by the way you saw 

it, we never get to it in the high school.  Our job is going to scale.  To use PaTTAN terminology, going to 

scale in the next two and a half years in all of our schools, K-12.  So, I said all these things today and I've 

relayed the fact and the point about child science and about the ideas of delays versus deficits.  The one 

last point I want to make and then I will pass the microphone off is the fact that by restructuring our 

beliefs, our organization and our practices, we're -- in my opinion, we meet more students needs.  But 

what I think also happens though is that we put special education in a very unique, almost precarious 

situation.  If we're doing so many things at front for kids -- for all kids, interventions we know that work, 

that our system has owned and it actually focus on student needs based on data.  When kids are found 

eligible for special education, their special education needs to be more special and more specialized.  

We're forcing our system's hand to abandon the goals that Billy will pass all of his classes with 80%, he'll 

sit in close proximity with his teacher, have extended time whether he needs it or not and will have 

comprehension checks and rather use the information in well-designed psychologist's reports to actually 

use evidence-based intervention to fix academic and behavioral problems.  We're forcing our system to 

become more specialized.  And it's a very unique thing to happen especially in tedious time of budget 

cuts and other restrictions in schools.  When I pass the microphone off now to Liz Grammes, she's going 

to take you on a little journey to Northampton, explain the history to you and I'll see you in a little while. 

ELIZABETH GRAMMES: Good morning.  I'm going to start with the Northampton School District belief 

statement.  It's our mission statement.  We start it every morning in all of our buildings, very simply, we 

say to the students, "Learn, listen, lead."  We learn from the past, listen to the present and we lead our 

future.  All right.  So, you have to understand a little a bit about Northampton.  Where is Northampton?  

It's in the Lehigh Valley 10 miles from Allentown, Bethlehem in either direction.  Our district is a hundred 

square miles.  It is a large area.  The population of our community, 38, 000 people.  It's a difference from 

suburban, from the Borough of Northampton to Borough Bath, to rural, Moore Township, Lehigh 

Township.  This is our community.  One thing to know, it has a very proud history.  It is the global capital 

of Atlas Cement Company, cement company of the world.  Atlas Cement Company long -- no longer 

exists.  It stopped producing in 1982 but to know the Atlas Company donated the land -- the entire land 

where our secondary campus is now located.  It has a rich history.  And that history is even in our name.  

We are the Koncrete Kids.  All right.  Northampton School District, it is five elementary school buildings 

that is four elementary schools, George Wolf, Lehigh Elementary, Moore Elementary, our K-6 buildings, 

our Borough Building is the two buildings.  It has a Franklin Building where there is kindergarten and two 

first grade classrooms and then the Siegfried Building which is a first to sixth grade classroom.  All 

elementary schools have about an average of 22 students approximately in each class.  And there are 2, 

900 elementary students in the Northampton School District.  The middle school where I am the eighth 

grade assistant principal is one building.  We have seventh and eighth grade.  There are approximately 

850 students in our building.  One thing to know, we just broke ground on a new middle school.  The 

middle school will be a sixth, seventh and eighth grade building.  So, we're really excited about that.  So, 



our elementary buildings will then be K-5.  Our high school which is also on our secondary campus, the 

middle school and high school are both on the secondary campus.  It is a nine to twelve building with 

approximately 800 students.  We do have an alternative school that is called Washingtons Crossing.  It's 

for secondary.  It is a seven to twelve building.  Our every building in the Northampton School District has 

learning support services for K-12.  That is really important to understand and I'm just going to also note, I 

know Alison and Steve will talk about this a little later, about our [inaudible] support services.  There are 

two fulltime ES classrooms there in our Moore Elementary building.  Our middle school has one fulltime 

ES classroom.  And then ES support is supplemental in the high school.  We'll be talking a little bit more 

about that with Alison and Steve.  All right.  Just to take a look, this is our total enrollment, as you can see 

from 2008 up until the 2010-'11 school year, we stay about the same, about 5,600 students in our entire 

district.  And the second line shows you our Special Education enrollment, it's about the same, it actually 

went up a little bit as the year went by, and then we have percentages broken down for you on -- of the 

disability enrollment.  All right.  School-wide Positive Behavior, what is the history here at Northampton?  

All right.  The talk started in 2008-2009 where an administrative core team was established and we 

identified the district coach which is Steve Kachmar.  And we also identified the buildings that will be 

implementing the school-wide process first.  And the discussion in 2009-2010 on what buildings will we 

start implementing school-wide, it was the Borough Elementary School, Northampton Middle School, and 

Washington's Crossing.  Those were the first planning and training year of school-wide in our district.  At 

that time, I was a member of the Borough's core team for the school-wide.  After our discussions in 2009 

to 2010 through the help of PaTTAN and the IU, we spent the whole year training on those three 

buildings.  It was one elementary building, the middle school and the alternative school.  In 2010-2011, 

those buildings were full implementation of Tier 1.  In 2010-2011, two more elementary schools, George 

Wolf and Moore Elementary, began their training with PaTTAN and the IU and they were implemented 

fully in 2011-2012.  In that same year, 2011-2012, the core teams from Lehigh Elementary School and 

Northampton High School, those are our last two buildings, they began their year long training with 

PaTTAN and the IU.  And this school year, we fully implemented Tier 1 in our district.  All right.  Here, I 

want to show you just a little bit, and this is interesting, each one of our buildings has expectations and a 

teaching matrix.  And the -- okay, here we go.  This is the Borough, as I said when I began school-wide, I 

was a core team member for the Borough and the interesting part, we have the expectations, each 

building has their own acronym for their expectations, but one thing to note and it's all throughout the 

district, each student might have a different -- for example in the Borough, we call it the STARS, in the 

middle school, we call it the SMART expectations, but the expectation is the same.  And with the 

guidance of our district coach, Steve, we really make sure that all the students are aware of what the 

expectations for Northampton School District is.  So this one is -- as I can show you the -- this is the 

Borough.  And with the help of PaTTAN and the IU, we were in discussions during the core team training 

developing our matrix.  This one is for the middle school.  We look at what our needs are, what the matrix 



would be, and we developed our plans.  Okay.  I'm going to turn it over to Steve again.  And he's going to 

talk a little bit about our pre and post implementation of school-wide. 

DR. STEVEN P. KACHMAR: So within our schools, as you know, we taught within our matrix, we teach 

our students' expectations, we reteach our students' expectations, and we teach them one more time.  

We reteach our faculty a few times a year, we reinforce these ideas.  And within our school district, prior 

to looking at these referrals, one thing that's unique about us, I believe, is the fact that we have an 

administrative core team.  A group of central administrators that actually sit down and discuss this on at 

least a quarterly basis.  Our first year of implementation, we actually met, I believe, monthly, every six 

weeks, became a little bit much, we moved it back to quarterly now.  And we actually talked about all the 

schools when we get updates, we also focus on our future goals and we look at data.  Clearly, the 

improvements to make there is in terms of our attendance rate and also, I think, the structures of our 

meetings.  But nonetheless, everybody in our district is on the same page about what's happening 

everywhere which is really, I think, remarkable with regard to an issue that's going to target 6,000 

students across the largest geographic school district in the State of Pennsylvania.  So we have office 

system referrals to show you because it's pretty -- right now, you're like this is really, really cool.  Thank 

you for coming today and showing us all your neat stuff on the slides.  But what's actually happened, 

what's the result of everything?  So what I have for you is one elementary school and middle school data 

and even though this is the first year of our high school's implementation.  Since I know not many high 

schools implement school-wide, I thought it would be worth talking about for a few minutes and showing 

you some results.  So we start here with a very busy slide of our middle school and I'm not going to keep 

this up very long because there's a lot of numbers on here.  But what it does show is it shows a 

comparison from major referrals in our district from the 2009 through this current -- this current school 

year up into -- including May.  And we generally see we have peaks and valleys across our data which is 

not surprising.  When you actually look at our decrease in major infractions in our middle school, between 

2009-'10 school year to the '11-'12 school year, we've seen almost a 36% reduction in major office 

referrals.  So if we moved that into a metric but not -- I'm not sure exactly.  This is what we call the Horner 

Metric but in the conference I attended before where we looked at the number of -- amount of time 

administrators lose in doing a discipline, the amount of time our students lose from being in the classroom 

and just the overall cost associated with both of those, we're saving a lot of money and a lot of time.  Less 

students in the office means more instructions happening, more instructions happening, achievement 

goes up.  It's that simple and that's what we believe in our school district.  So, our middle school, yes, this 

year we're seeing a little peak.  I think that students are having some systemic issues we're having, one of 

which is that we're really hammering home the idea of looking at minor referrals at this point.  So that's 

going to be changing the way in which our data is coming out and also because we have to, I think, 

reteach our school our expectations and what expect.  Borough Elementary School as Liz told you just a 

while ago over 1,100 kids in two buildings, very big for an elementary school.  Overall, you see our data 

and again peaks and valleys across the board.  I think it's pretty clear here that those dark orange bars 



which is the year of -- sorry, the first year of school-wide implementation or the pre school-wide 

implementation, I should say. large amount of referrals in comparison to that initial year which was the 

'11-'12 school year.  So we look at their decrease and we see a 46% decrease in major referrals from 

2010 to the 2012 school year.  It's very, very remarkable.  So our administrators are spending half -- 

almost half the time dealing with major problem behaviors in the school have more time for other issues 

to be dealt with.  Now, on to our high school.  And the high school, the neat thing about them is they've 

been using an online system for a while through our K-12 Sapphire System for minor and major office 

referrals.  So, we have a lot of comparative data to look at.  And as you can see here, these little white 

bars or light orange bars are a lot smaller than the dark orange bars.  And what we actually see is a 

reduction in major referrals on our school.  I should be getting a drum roll here if I had somebody with a 

drum.  But we go from 5,529 referrals two years ago to this year of 2,238 from majors and minors in our 

high school.  This is the numbers, so, we see a 59% decrease in major problems in our school.  The 

interesting part about this -- just for a minute -- is that it's been a very difficult year for our high school with 

regard to this implementation.  We've had two or three changes in administrators due to illness, 

retirements, et cetera.  We've had a lot of snow days and other things, keystones around the horizon.  A 

lot of other challenges, a lot of other things coming up in -- at the high school.  And yet the team stuck 

together, a lot of support from our consultants within IU and PaTTAN as well as within the district and 

entirely they really bought the program.  And they said, "This is going to work for kids."  And what's 

interesting to hear is that -- and to see about our high school is that, surprisingly, and I was actually away 

last year at a conference and then -- Greg, I'm going to pick on you, and I believe that Christine was there 

as well.  The high school had to make a decision about the reinforcement system.  So we were expecting, 

you know, it's Principal's 200 Club, you know, I'm not sure what else, give you pats on the back once a 

day for all those kids you see holding doors, what's going to happen.  And I got a phone call that they've 

decided as a core team to go with tickets.  For a school with 2,000 kids who are between the ages of 15 

and 18, 19 years old, they decided to go with tickets.  They wanted kids to have immediate reinforcement 

for doing what we expected which I thought was really remarkable, philosophically, for high school 

teachers who deal with high school behaviors and high school problems all day long.  Our team again has 

rallied around it and they've really bought the idea that reinforcing kids, recognizing kids for doing the right 

thing, and acceptance of expectations is really more important.  I think equally important is the fact that 

our administration has accepted this as well.  We hear the qualitative data I talked about earlier and 

things we really can't quantify.  Our administrators at the high school say, this is what will be working, 

talking to kids about what they did wrong, what they should have done, what we expect of them for minor 

behaviors really is dealing with these big problems, little problems that you're now out of control between 

major problems, calling parents, engaging families is really -- is working, so as you can see here again 

proofs -- the proofs of the numbers huge decrease in office referrals at our high school, which means a lot 

of time and effort can be spent in other areas as opposed to just dealing with problematic behaviors in the 

school, so Alison. 



ALISON LUCAS: Okay.  So now we're going to take a look at how the implementation of School-wide 

Positive Behavior Support and Response to Intervention has impacted our referral process for special 

education evaluations and the eligibility.  So we want to talk a little bit about our old framework or the lack 

of framework that we had in place.  Prior to implementation, the Northampton area School district, we 

lacked a consistent method for dealing with academic and behavioral concerns.  We did have an 

established code of school conduct at that time, but it focused mostly on looking at core behavior and its 

consequences rather than taking a proactive approach to teaching school at expectations of behavior 

across the district.  There was a significant amount of variability in teaching different school Ed 

expectations and different school buildings, we're using different approaches.  The process relied on 

teacher and staff discretion to determine if a child was having difficulties with the problem behavior or 

academics at that time.  There was really no strong emphasis placed on teachers providing interventions 

in the classroom, so they may have been trying some accommodations and strategies.  However, there 

was no emphasis placed on using research-based interventions and there was not a set predetermined 

amount of time that they were implementing the interventions and collecting data at the time was really 

not stressed.  We did have a child study or child focus model in place, meaning that we did meet to 

discuss the students.  However, we did not use the data at that time to support -- to support our decision-

making process and the use of differentiated instruction varied across all of the classrooms.  There was 

no consistent use of Tiered support, and again the data that was being collected on students, we had an 

abundance of it, but we were not using it to guide our decision-making process.  So how was a student 

referred for an evaluation at that time?  Again our system was a reactive system rather than proactive, 

students displaying academic, behavioral, social-emotion -- social-emotional concerns, any student could 

be referred.  We often waited until a problem was evident and then we'd look for a quick fix and we 

weren't really taking proactive measures at that time.  We lacked consultation with parents and the absent 

use of data and that may have led to an increase in parent request for evaluations.  We lacked a clear, 

consistent policy or procedure to use when discussing academic and behavioral concerns with parents, 

so therefore the language that teachers may have used when speaking with the parents may have 

prompted the parents to prematurely request an evaluation for a student prior to any consultative services 

provided regarding interventions.  Again the party could -- or the process could be initiated by any 

concerned party without reviewing any existing data and the data was not being used to guide that 

decision-making process.  So we did not really have data to determine if a student was responding to a 

particular intervention, so therefore when we discuss student progress, we lacked any knowledge of what 

worked for the student versus what was not working for the student and we had trouble, you know, 

troubleshooting what could come next for the student and what might help.  So these were some of the 

supports that we had prior to implementation of School-wide Positive Behavior Support in RTII.  We had 

very limited academic supports and we had a considerable amount of variability used in the differentiated 

instruction.  It was being used inconsistent -- inconsistently a clause -- across classrooms.  Guidance 

counselors often help small groups and they were doing individual counseling with students.  They also 



provided some lessons taught in the classrooms that focused on character-building and fostering positive 

character traits.  However, the counseling goals were often very broad in nature and when they were 

teaching lessons, they may have been focused on broad social principles that many students may 

experience.  So, they may have focused on social skills or anti-bullying prevention and things like that, but 

they may not have necessarily been tied or linked to what the student population needed in a particular 

building.  Some schools were also using bucket filling and this is just a positive interaction initiative where 

a student's bucket represents their emotional or mental self and students are encouraged to kind of say 

nice things to each other or engage in acts of kindness towards one another and the staff.  However, 

again, this was being used inconsistently and the teachers or staff using it may not have been directly 

taught how to use this specific approach so they may have been using it differently.  We also have -- 

currently we have Olweus Bullying Prevention implemented across our district and that occurred -- that 

occurred about four years ago, but prior to that we were not using a consistent school-wide model and we 

lacked a consistent approach to that -- to bullying prevention.  We also utilized SAP counseling and we 

have an outside agency that would come in and provide counseling services usually on an individual 

basis with students who showed need for the service, but there may have been a disconnect between 

what specific skills the guidance counselor was working on and also if the student was receiving 

counseling services from the school-based counselor, there may have been a disconnect between what 

skills both of those counselors were working on and that their progress for the students wasn't being 

tracked effectively.  So the quality of the evaluations really suffered as a result of not having a clear 

outlined process.  The school psychologists were overwhelmed with the amount of referrals that they 

needed to conduct.  They were kind of -- the school psychologist had a view of a strictly test in place 

mentality.  So the evaluations were not following best practiced guidelines, the students were not being 

comprehensively evaluated and the school psychologists were not being utilized to their full potential.  So 

the school psychologist really didn't have any time to get involved with providing consultative services, 

implementing different programs, providing an intervention, analyzing data or even things like crisis 

prevention.  Parents and teachers, they did provide input as we said before.  However, formal meetings 

or the staffings as we call them now about students using the existing data did not occur and again there 

was a lack of intervention prior to evaluation.  So the school psychologist may not have been viewed as a 

consultative resource at that time and parents and teachers were not referring to the school psychologist 

in ways to deal with problem behavior or academic intervention prior to referring a student for an 

evaluation.  So when we're looking at our special education eligibility and how that was impacted by the 

implementation, the hit rates were exceptionally low.  So meaning the students that we were referring for 

an evaluation was disproportionate to the number of students who actually qualified or were eligible for 

those special education services, so we were referring large numbers of students.  However the 

proportion of those that actually qualified were low considering that number referred.  Once students 

qualified for the special education services, they were rarely exited and we did not use the data to 

determine if there was a reduced need for the services or discontinuation, so now we do have a clear 



process that outlines how to refer a student for the discontinuation of services and especially that is no 

longer considered a life sentence for our students once they receive those services.  So this -- to discuss 

how we got started, our Director of Curriculum and Structure, Lydia Hanner, and our supervisor of Psych 

Services, Dr. Kachmar, they created our new framework in June of 2011 and this new framework places a 

strong emphasis on the Core Curriculum Universal Tier 4, the School-wide Positive Behavior Support and 

providing interventions for all students.  The framework aims to guide students through three different 

phases of academic or behavioral intervention prior to referring a student for an evaluation and it focuses 

on using concrete data to make intervention and referral decisions.  So those staffings that we were 

talking about before were piloted during the 2010-2011 school year in the Borough Elementary School.  

So just to give you a brief idea of what those three phases look like, the first phase of the new framework 

involves the teacher identifying the problem behavior and the student, I'm sorry, the teacher is 

responsible for providing differentiated instruction and also increase positive behavior support at that time 

and the teacher is asked to implement several different stages of intervention and then collecting data at 

that time and then we'd determine if the student is making progress.  If no progress is noted, we move 

through phase two and the student is referred to a supplemental education program.  And behaviorally, 

that would look like a check-in or check-out procedure at our school.  And again, the teacher and team is 

required to collect data on the student at the time that the intervention is implemented.  And then phase 

three, if the -- if the student is still not making any progress, no progress is noted, the team moves 

through a problem solving model.  They identify the problem behavior, they brainstorm different 

interventions to implement, they design on an intervention and collect data and then they evaluate the 

intervention's effectiveness.  If no progress is noted after moving through the three phases of intervention, 

then we would move on to our psychological staffing at that time and use the data to determine if an 

evaluation is warranted.  So now, we're going to start to take at look at some of the data that we collected 

as part of this presentation.  Okay.  So this slide just shows you a summary of the data that we are going 

to talk about in the next couple of slides.  So, these were the schools that we included, we included 

Borough Elementary, George Wolf Elementary, Moore Elementary and the Middle School for the 

purposes of this evaluation.  And you'll notice that we listed the approximate current enrollment for each 

of those schools.  And Borough Elementary includes both Franklin and Siegfried Elementary Schools.  

The timeframe, we looked at five academic years ranging from the '07-'08 school year to 2011-2012.  And 

our emphasis is placed on looking at the total number of referrals made each school year.  We also were 

interested in seeing the number of academic versus behavioral referrals made and then the special 

education eligibility of those academic and behavioral referrals.  Okay.  So this slide here, this is looking 

at the total number of referrals by those four buildings across the five academic school years.  So in the 

graph, you'll notice anywhere from a 40 to 60% decrease in the number of -- let me just see, one second.  

I'm sorry, I skipped something really quick.  Let me just see.  Okay.  So this particular graph includes 

academic referrals, behavioral referrals, it also includes things like speech and language, occupational 

therapy, physical therapy.  So this particular slide encompasses all of the permission to evaluate that 



were issued at that time.  So, each school experience roughly a 50% decline in the total number of 

referrals from the '07-'08 to the 2011-2000 school year.  And we'll review some of the specific decreases 

on another slide.  This particular slide is interesting because it suggests that by increasing the positive 

interactions for all students through utilizing a School-wide Positive Behavior Support Program while 

simultaneously using a tiered modeled academic support, we can have a significant impact of the -- of the 

number of referrals being made.  So now we're going to look at -- this is strictly just the academic and 

behavioral referrals and I broke it down by each school building across the five academic school years.  

So you'll notice that the academic referrals only are in gray, the behavioral only are in orange, and the 

academic and behavioral, the dual referrals are in blue.  So, in each of the graphs that we're going to look 

at for each of the schools, you'll notice anywhere from a 40 to 60% decrease in the number of academic 

and behavioral referrals from the '07-'08 school year to 2011-2012.  So there appears to be some type of 

correlation between the implementation of School-wide Positive Behavior Support and a decrease in 

behavioral referrals that we experienced.  Borough Elementary specifically, they experienced the 50% -- 

56% decrease in academic and behavioral referrals from the 2007-2008 to 2011-2012 school year.  So 

this is Moore Elementary, Moore Elementary experienced the most significant decrease with 64% 

decrease in academic and behavioral referrals from that first school year to 2011-2012.  Here's George 

Wolf, a 48% decrease.  And when we look at the middle school, they experienced a 40% decrease.  So 

here's another slide just showing you those decreases.  The first number listed under each school shows 

you the decrease in total number of referrals and then the number under it shows you the decrease in 

academic and behavioral referrals.  So I think this is pretty remarkable and it shows by increasing the 

positive interactions between students and increasing awareness of the expectations throughout the 

school, we can experience a greater amount of academic and behavioral success.  Teachers are going to 

be spending less time correcting behavior and more time with instruction in the classroom.  And not only 

our less students being referred for an evaluation, but more student needs are being met within the 

regular education curriculum now than ever before.  So now we're going to take a look at our hit rates.  

And the hit rate just refers to the total number of referrals in gray to the students who were actually found 

eligible for special education services.  And we collapsed the data across the four different schools that 

we looked at into the academic school years.  So for the first year in 2007 and 2008, 33% of students 

were found eligible for special education services.  In 2008-2009, 32%, in the '09-'10 school -- in the '09-

'10 school year, 47%, in the '10-'11, 38%, and then 38% again for the 2011-2012 school year.  So again, 

going back to what Steve was talking about with child find, even though we were referring large amounts 

of students for special education services, the number or proportion of students that were qualifying for 

these services relatively stayed the same.  And this is just a look at our emotional support classrooms.  

So, as you can see by looking at this, these are the students that were enrolled in our full time emotional 

support classrooms.  So, the primary ES students in 2010-2011, we had 10 full time students, and 

currently we have 4.  So basically, this just shows that, again, more students are being reached in a 

regular education curriculum now and our special education supports of placements that we do have 



have become even more specialized.  And here's the middle school emotional support classrooms, we've 

went from 14 students for total enrollment down to 7 students.  So, our placements, specifically for 

emotional support, have become even more individualized instruction for the students based on the 

decrease in the teacher to student ratio alone.  Okay.  Turn it back over. 

DR. STEVEN P. KACHMAR: We've like a half hour left.  We'll try to get a few minutes for questions at the 

end.  Few things to go over with regard to challenges and goals and talk about and also things that kind 

of show the direction, said a few times so far already today that this -- we'll have our infancy here, what 

we're seeing some, you know, pretty remarkable results.  It's not perfect.  We have a lot of work to do.  

We have a lot of other things to put into place both academically and behaviorally.  But I think I want to 

reemphasize the point that, you know, our system has really bought this idea and our building 

administrators in particular have been very supportive of the fact of working within their own systems in 

order to solve problems.  It's self reinforcing for an individual school buildings to often seek evaluation 

circuits in the sense that the easiest way to end a problem is to remove it.  A different setting will solve the 

problem.  A different program will solve the problem.  You've all heard of someone, somewhere, someday 

in our education or in our employment say, just get it out of here, I can't dealt with it, he has to go 

somewhere else.  Our building administrators, in particular Mr. Dimmick here, because he's one of those 

folks who's used this dramatic decrease, is the guy that has to sit there and say, actually, we're going to 

solve it here first.  We're going to work on the problem here, and they do.  So that's a lot of kudos to those 

folks in our system for really kind of buying into this and working with us in terms of, you know, reframing 

an entire organization, so thank you, Curtis.  Some bumps along the way give a positive, now we're going 

to be able to negative.  There's some resistance.  The whole, you know, triangle, our greens, our yellows 

and our reds, our staff with 85% generally speaking, adults fall the same kind of triangle with the same 

kind of laws, 85% bought into this, bought into the ideas.  We had, you know, maybe 5%, 10% that really 

weren't sure.  Saw some positive change and said, I'll get on board, we have 5% that just clearly are not 

going to do it.  I don't think they'd be happy if they win the lottery, but that's another discussion and 

presentation.  The point still is that there is resistance.  We address the resistance by being consistent.  

For our kids who resist [inaudible] show in class and they keep throwing their paper on the floor, I'm not 

doing this, I'm not doing this, I'm not doing this.  You have two options, one is to scream from out of the 

classroom, two is keep putting the paper back on his desk, back on his desk, back on his desk, back on 

his desk until he does it.  We took the second with our -- with our faculty and staff administrators.  To you 

-- for an example, for this first point, every school year, beginning of the school year, our first day back for 

our teachers, administrators is focused on school-wide.  The whole day is for building to do whatever they 

want to do with regard to school-wide.  Some buildings go all out, they -- everybody brings in food, it's a 

big -- it's a big party.  They have stations, they go around of the stations, they discuss school 

expectations, they discuss what's next, they'd look at the data.  Other schools like the middle school is 

going to be more focused on what they're talking about in that time, they blend in some Olweus 

programming and concerns, they did the groundwork for other initiatives and other ideas they have as 



related to School-wide Positive Behavior Support.  But this is a standing order if you will within our school 

system in our staff training.  Every year, this is going to happen for us, no exceptions because it's an 

important part of our school system and it's a district goal.  Associated with that, I'll give [inaudible] a plug 

again in curriculum, but it's the idea of staff support and sub coverage.  Teams need to meet, people 

need to talk, they need to share information, need to share data, they need to share concerns, share 

thoughts and ideas, just have a team building opportunity.  They need an hour for lunch, not 42 minutes 

to get together, go somewhere else nice and actually talk about what's happening.  We do that.  If we 

need the team to meet, I walk across the hall, [inaudible] I need a day for you people.  She looks at me 

and she smiles and she says, "Okay," because it's working.  That's an important goal for us as a system.  

Staff don't see the immediate payoff of what's happening.  They view implementation as extra work or 

another initiative.  And, you know, I can empathize with this, you know, I haven't been involved in college 

education for too long, but being in school for, well, over a decade, college, I've been no more strange 

when you're walking, they give you a handbook, you know, they're really fancy, a lots of tabs in them, a 

nice cover pages, you sit [inaudible] hour training, after so, they're like, go, implement it, good luck, take 

care.  Never hear of it again including your bookshelf, and then 15 years later when you leave your job or 

if you're going to retire that's when you find, you'll be going, "Oh, it was a great training I went through 30 

years ago."  School doesn't like that, it's a food process, it was a framework in place and our faculty and 

staff, they do revisit this all the times to refresh their memories about what's happening.  We insure that 

that happens by attending faculty meetings, discussing data with faculty in a regular basis and showing 

them the payoffs.  We're discussing this yesterday briefly over lunch, talked about the first year of 

implementation.  At the end of that year, we met with our middle school staff.  It was the last day of 

school, which was probably poor planning on my part, so I'd have to take some of the burn of that 

because on the last day of school, the last thing you want to do is you're about anything else besides 

getting in your car and leaving for the next 90 days.  We decided to sit down with them for two hours and 

talk and Greg was gracious enough to come with us and talk about our data and what we did -- done.  

And like the whole first year, the reduction of office referrals, and I was expecting to get something really 

like, "Wow, this is -- this is great stuff."  Silence, dead silence in the room, but interestingly, we went 

through the day and kept smiling, handed out our handouts and said, you know, "Thank you for all your 

hard work, looking for the end of one of next year."  We came back the next year, the first day was our in-

service and surprisingly a lot of the folks remembered the numbers.  They remembered what happened in 

the school year prior.  I took that as meaning -- was meaningful to them.  They saw the value of it.  For 

them to remember that in the last day of school, everything else that's happening, the decreased number 

of referrals and what they -- what they felt the school to be.  So, I think that's really what we -- what we 

heard that day.  We heard that it felt differently.  One teacher commented to the effect that all summer 

long she talked to other people that she knew in other surrounding districts about a unique thing that the 

middle school does and how unique it is to middle schools and secondary schools in general.  At the 

middle school, and I'll stand behind you for a second, let me just, A, just to mess with the camera, but, B, 



also because I think it deserve -- this deserves a credit.  In the middle school, they call parents everyday 

to tell parents about the good things their kids are doing not just the bad things, not just the fact that they 

went -- that they went into the --in to the lavatory and stole all the toilet paper and paper towels from the 

bathroom for the 19th day in a row.  But rather the fact that today, Billy held the door for six students in 

wheelchairs and helped carry books.  Billy today decided help clean up the cafeteria when it was a mess.  

Billy today decided to volunteer his time to help this student in special education with an assignment.  

They do this at 7:00 to 8:00 at night.  They call parents until they reach someone.  They're committed to 

the process and that extends very deeply into our system,, in effect staff remember that and that's what 

this had teacher told me.  She shared that with folks in other school districts and they were quite 

astounded by the commitment and dedication of our faculty and administration to that -- to the process, 

so kudos, ladies, but more importantly kudos to the whole system for remembering that and for bringing 

that back in the building on that success.  The last piece on this slide speaks about the importance of 

having staff actively involved, and probably every presentation here I would assume would have a 

component of that in it because that's a core feature of implementing school-wide.  But for us, it's not just 

about school-wide as we're viewing it, it's about our entire system, well, academically and behaviorally.  

And we believe that we had showed folks the long term benefits.  With did explain frameworks.  We have 

to show how it directly impacts the student body, directly impacts our staff.  Yesterday at lunch, we're 

sitting with some teachers who came from our districts to receive recognition for High Fidelity, and when 

the teachers said, who honestly, I -- and I hate to say this, I don't even know her name off the top of my 

head even though I talk to her all the time because I'm bad with names.  But she had indicated that things 

are great now because we actually know what's going on.  We know what's happening with the child who 

has needs because people are involved, we're involved as teachers.  We get to have input and at the 

same time we get feedback.  So our staff sees the value in it even though it won't appear like that on a 

daily basis, they see it, they know it, that there's improvements on the way.  One of those improvements 

goes to a revised code of conduct for us in the Northampton Area School District.  I have to say that I 

think at the last two years, this is probably one of the greatest accomplishments we, as a school system, 

have had just because we sat through -- I'm not even sure how many meetings.  It was the point we were 

like delirious I think.  Some of our meetings, none of us agree with anything and we had talk, other 

meetings were very productive.  But we've said in our school system if we believe that we need to teach 

kids expectations, intervening earlier academically, behaviorally, socially.  Why do we need over a 

hundred different infraction codes?  Why do we need to have the fifth page of our handbook through the 

sixtieth page of our student handbook?  See, all the things you shouldn't do in schools, all the things that 

we're going to come after you for.  Page one, welcome back to the school, the principal is so and so, 

assistant principal, assistant principal, page two, what's that?  The lunch and bell schedule, page three, 

holidays thereof, page four through sixty in fact are all the things that we're going to penalize you for.  

Welcome back to school and we do it every year.  So we sat down with our superintendent, we sat down 

with our assistant administrators, our building administrators and we had it in honest and frank discussion 



about things for a very long period of time.  And after 13 months, we finally agreed that a hundred and 

fifteen infraction codes across four levels of progressive discipline was not required.  Thirty-seven more, 

thirty-seven things stayed in ways that people can understand, parents to understand, extending kids to 

understand, thirty-seven things that I know for a fact that would at least get the student in her office who 

has violated one of those thirty-seven codes, the third question she asks is what should you -- or the first 

question she asked is what shouldn't you haven't done?  What did you do?  What should you -- what 

should you have done?  What would you do next time?  What was the expectation of what you would do 

next time and it's linked right back to those 37 codes.  Want our kids to know them, to eternalize them.  

Our staff to be able to teach the alternative replacement behaviors, so we did it and it was -- it was very 

successful for us and I think it's worthwhile for our -- for our system.  It also allows us to really get the 

point across the faculty and staff and the parents that punishment just doesn't work.  And that's the first 

[inaudible] today which is the idea that we want to teach what we expect.  So the consequence -- when 

the consequences for violating our code of conduct is re-teaching.  That's the way it is, a hundred level or 

four hundred level offense, we're going to re-teach the expectations to you.  So, what's next for us as a 

school system?  As Liz had said earlier, we have Tier 1, all of our buildings this year.  Check-In/Check-

Out is happening in our schools, the middle schools are well in their way.  The Borough, just the fourth 

point here we'll get full implementation for next school year.  Tier 3 or advanced Tiers and I'll show you a 

slide a few seconds that will kind of explain that in more detail but project renew, Person Centered 

Planning, we got on the state pilot for that last year.  We have eight facilitators on our district training right 

now.  On June 13th and 14th of this year, we're actually expanding that like ten more facilitators.  Our 

staff and feedback from our counselors, from administrators in the secondary level is that this actually 

works for our kids who are at risk.  We need to do this process.  So as a system, we're saying we need to 

challenge the idea that counselors and administrators have no more time.  We define time because this 

actually works.  We're very impressed with the buy-in from our staff and the support from our 

administration.  We're also looking at doing Tier 2 piloting, '13-'14 school year for a Check-In/Check-Out 

amongst other things.  So as you can see, and the real point of this slide is not to go bullet by bullet but 

rather that we're moving forward.  We're not stopping where we are.  We expect to have all of our Tiers 

fully implemented from the next two and a half school years.  This shows you what we're doing within Tier 

3 I think a little bit and also with regarding our problem solving models and that we're actually going to 

build capacity this year for these effects in our schools.  We sat down a few weeks ago with folks from IU 

and from PaTTAN and kind of hammered out some days through -- for the '13-'14 school year, and all of 

these are already scheduled.  You know, the folks that are coming, you know, we want to achieve.  We 

also want to make sure our psychologists are actually [inaudible] be more specialized.  The double-edged 

sword here is that if we're doing more to building levels with facts initial line of inquiry, our psychologist 

can do better FDAs, myself included.  So we're really going to work on understanding PTR, 

understanding and getting a greater I think understanding of function-based thinking overall, and other 

tools that are available to our school system.  [inaudible] were new at our middle school, high school and 



Washington's Crossing.  And the last point is something we've tabled two years in a row, just last year 

because of hurricane Sandy and just snow.  But alternative is the consequence and suspension.  We 

want kids in school.  If kids are having problems academically or behaviorally or emotionally, why would 

we want them to be at home?  It doesn't make any sense.  So as the system were saying, we want to 

explore what else we could do to keep kids in school.  Things [inaudible] punitive, that's kind of the way 

the world is in some regard.  But we can incorporate more teaching there.  And our -- I think our real goal 

here in some discussions I've had is really to incorporate the parents more especially the secondary level.  

So, this year we're hoping to meet at least four or five times to actually begin exploring alternatives to 

consequence and I think dwelling through the legal land if you will and what we can and can't do, what 

our responsibilities are and the law with regard to transportation and other issues.  But nonetheless we're 

moving forward.  And this is our district plan.  This is our action plan for our school district from getting the 

end, universal systems all the way through tertiary systems, what we expect to accomplish and to 

implement.  Well, we have some time for questions, about 15 minutes for questions, 10 minutes -- just a 

few closing remarks and I think the biggest take home point from today is that I think we see from the 

data the intervention works.  Intervention actually does work.  Kids are not born bad.  We can teach them 

the things we expect of them and we can get results in the systems.  We can take systems, large 

systems, that are resistant to change and change them.  In systems, we have people who are smart.  

Education is, I think, one of the probably the smartest fields around.  Who's got Master's Degree generally 

speaking working in classrooms, Doctor Degrees?  Lots of these folks are floating around, our district is 

400%, and I think sometimes were the victims of a self-destructive intelligence syndrome if you will.  

We're too smart for our own good.  We make things too complex.  You will get the comments and factors 

and say, if you don't understand how to do math facts, we want to teach you how to do it.  If you don't 

understand how to behave in a lunch room, we want to teach you how to do it.  It's more difficult than that, 

and also insuring that you build a system around that framework to support it.  I think in our district, we 

have -- I think we're seeing the results not only with our regular education students but in the world of 

special education and also with regard to the degree to which school psychologists are available with all 

kids to address all problems.  That's all that we have for today, but we will take questions if anybody has 

that. 

AUDIENCE MEMBER: I'm just curious.  [inaudible] for the alternative school [inaudible] 

DR. STEVEN P. KACHMAR: The thing with alternative school -- it's a long video, huh?  We'll cut the 

video for a second so I can go to my -- thank you.  Let's go with that school.  The school's unique in a 

sense that within our system, these are students from our middle school, you can say a little bit more 

about this than I can, but as a quick snapshot, new students from our middle school and from our high 

school, we are sitting there for both in-school suspensions, high school suspensions as well as a 

permanent alternate placement for their education.  The services there are unique in a sense that they 

were individualized, there's no more than 30 to 40 kids in the school across seventh through twelfth 

grade.  We have nine staff members and [inaudible] all counselors to go into them.  We did -- if you do 



look at the data though for the individual students, that's how it's been parsed out and if I could find it for 

you, if I can have the result, I'll just show it to you, but we actually see huge reductions of referrals or 

behavioral referrals because of the sports they have.  I think that's confounded by the fact that we are 

also the moving amount of -- a very large environment into their self-contained environment, so the 

degree to which school-wide is actually having the impact on that behavior as opposed to change -- we 

changing environment, I really don't think we can parse that out, but nonetheless students who go there 

are [inaudible] successful and only Liz can say that -- say anything about that. 

ELIZABETH GRAMMES: As for Washington's Crossing, one big goal that they had is there are students 

who graduated.  I can -- I think it's about five or six students graduated last year that would have never 

graduated if they were not at Washington's Crossing.  So that is the accomplishment.  They were in 

school.  They came to school.  Now the reasons to go to Washington's Crossing, there are three, there 

are truancy issues if the student is truant because at Washington's Crossing they -- every student, no 

matter if they live down the street from the building, there are buses there, so we insure that they get to 

school and they leave school.  They get bus to school and they get bus out of school, so we send them 

there for truancy.  We also send them there for academic reasons because they are maybe now 

successful in a large setting of the middle school or in the high school and of course disciplinary reasons.  

They are our students there.  There is another alternative school that is also used, the CIU Colonial 

Academy so there's only -- there are different resources and we look at each individual student on where 

their placement would be, but the success of Washington's Crossing is evident in the middle school.  We 

send students over there for truancy issues and they come back into our building for the next year or into 

the high school and we see reductions in why they were there, so I don't have the actual data here right 

now but as for the graduation rate, that is remarkable and we also have RENEW in that building so we do 

services for those high school students and we help them through that.  So that's a little bit just about our 

building of Washington's Crossing.  They're all regular ed students over at Washington's Crossing.   Yes. 

AUDIENCE MEMBER: So then [inaudible] 

ELIZABETH GRAMMES: Yes, it's supplemental.  Yes. 

AUDIENCE MEMBER: Right [inaudible] their elementary level is all [inaudible], correct? 

ELIZABETH GRAMMES: Yes. 

AUDIENCE MEMBER: [inaudible] are they [inaudible] including teachers like you, you know what I mean? 

DR. STEVEN P. KACHMAR: And those people are also school teachers. 

AUDIENCE MEMBER: Yes. 

DR. STEVEN P. KACHMAR: Those who have secondary level [inaudible] managing the school system. 

AUDIENCE MEMBER: Great.  Elementary level? 

DR. STEVEN P. KACHMAR: [inaudible] middle school, secondary level. 

AUDIENCE MEMBER: Right. 



DR. STEVEN P. KACHMAR: [inaudible] 

AUDIENCE MEMBER: Right.  We're -- I guess my [inaudible] is for elementary level [inaudible] as they're 

not full time.  Who manages? 

DR. STEVEN P. KACHMAR: [inaudible] 

AUDIENCE MEMBER: As well. 

DR. STEVEN P. KACHMAR: As well, and the middle school is able to cater that [inaudible] a lot of 

students out of the…Out of the 7 that you saw from the school data.  The kids that are -- that are hurting, 

yes.  Actually I believe the majority, probably five, or actually majority of the data is actually pushing.  So 

they're actually in the classroom, majority of the school day but they still are on EST [inaudible].  So they 

manage their IEPs.  [inaudible] and go ahead. 

AUDIENCE MEMBER: I'm curious about the behavioral interventions.  What kind of data are you 

collecting before you're looking at [inaudible] for a behavioral issue?  I think you said [inaudible] Check-

In/Check-Out [inaudible] what kind of intervention are you referring and how the models are [inaudible] 

DR. STEVEN P. KACHMAR: To date, we've -- we're including over distributing in this process, but today 

when we kind of put this [inaudible] in place back in -- back in 2011, we said that it was based on a 

consultative model, so essentially our psychologists, our counselors, our building principals meet with 

teachers we -- they discuss things and [inaudible] to individualize rather it's kind of -- one of the simplest 

things we can do that will yield the greatest behavioral change.  So we don't intimidate teachers who 

thinks they can't compliment in the classrooms.  So in terms of individual name, kind of -- I also can't give 

you one off the top of my head of what we've done recently, but the idea is we want data collection linked 

to something that we know that works.  So our psychologists [inaudible] of the elementary school has 

meet with their team a number of times with different teachers to actually give strategies or things you can 

try in the classroom to actually get the child for instance to increase attention or decrease out of seat 

behavior and look at that data.  In terms of timeline, that's very [inaudible] as well at this point.  We would 

love to see intervention happen, you know, for 45 days, but the reality is that, you know, I think there's a 

lot of variables here that we're trying to -- trying to deal with at the same time.  One of them, I'll say it 

again, is child find.  We want to make sure that we're doing things that best interest the child and what 

they need.  That's it.  We actually look at the intensity of the behavior I think and that's -- we're very 

subjective as you know.  They say how disruptive is this, how is the child performing in the classroom, we 

look at the grades, the grades are not being affected seriously.  There's no failing grades that we continue 

to try and implement these interventions.  The point is we want to do something in the classroom 

environment.  We want teachers to differentiate their instruction, differentiate their classroom and their 

strategies to try to meet kids needs where they are so that's the best I can give you right now off the top 

of my head because it's really disappointing until we have Check-In/Check-Out in all of our schools.  We 

moved over to a more advanced model having I think a manual of few of all options is [inaudible] we 

have. 



AUDIENCE MEMBER: So they [inaudible] teachers fill it out the whole year or through a point sheet or 

anything like that? 

DR. STEVEN P. KACHMAR: Point sheets are being used in the classrooms, yes.  Yeah.  Other 

questions?  Oh, boy, go ahead. 

AUDIENCE MEMBER: Oh, I'm sorry.  Did you go teach them how to Sapphire? 

DR. STEVEN P. KACHMAR: We do have Sapphire. 

AUDIENCE MEMBER: Okay.  So right now you have Sapphire games list? 

DR. STEVEN P. KACHMAR: We do. 

AUDIENCE MEMBER: Okay.  They [inaudible] 

DR. STEVEN P. KACHMAR: I think the reality of that is that we decided to go with Swiss because I think 

that is user friendly.  Our Sapphire system is not.  Folks can click on a -- on a button using the Swiss 

program in a meeting and look at data in real time and actually solve it, Sapphire you cannot.  And 

honestly, we just want to make life more hectic for our secretaries because [inaudible] but in all -- but in 

all reality it's because -- it's because of problem solving.  We actually see a reason to have Swiss and the 

reason -- and this was a big point of discussion, our director of technology, you know, the folks had said 

Sapphire could do all this force.  We can export data into Excel, you can make charts or graphs and our 

response was, but can we use it effectively to solve problems?  So with the individual students, number of 

referrals they have and what their response has been and the answer is no, not easily.  So then why 

would we -- we would want to do something to make the process ever more cumbersome for our teachers 

and our administrators who are the ones in the front line dealing with this in a daily basis, so that's why 

we've done it.  Yes. 

AUDIENCE MEMBER: [inaudible] intervention like counselors do, like [inaudible] 

DR. STEVEN P. KACHMAR: We actually did -- the reason -- [inaudible] going to show you, I think the Y 

variability of what our district has had to offer, and actually just recently [inaudible] last year, we had 

discussions about things that we think are important, so that's the beliefs.  So we think about the things 

that are important in schools and what -- and what we think counselors and -- in our system should be 

dealing with.  I think the counselors themselves, we have a very [inaudible] with the ladies, who are led by 

a remarkable woman who is very smart when it comes to elementary and secondary counseling and 

management of programs and the turning point where I believe even though they're all not talking the 

same language yet, which is working -- they'll work on very soon, and I'll give you an example in a 

second, they are, I think, all doing the same things.  So that's I think happen more by chance and by 

discussion and interestingly increased time for collaboration.  The counselors historically, they were up -- 

everybody was different, you know about secondary school districts, right?  No two [inaudible] can be the 

same, you don't have the same problems, you're all different because you're all [inaudible] and I think that 

they've realized that that's not the case and their correspondence, their communication has led I think to a 

lot of parallels in programming,.  Interestingly, when we begin looking at this model, this framework a few 



weeks ago, one of our, as we're coining it, these tertiary systems meetings, we had counselors do a 

Google doc and list less all the groups that they did, everything that's happening in their schools that 

they're involved in, and some provided, you know, a list of 15 things, other provided a list of 90 things, 

and what you see when you look at those lists is the fact that they're all doing the same thing just that 

they're talking about it differently.  So one of our objectives and goals next year is actually to collapse all 

of those lists and actually say all the group -- all the schools are running a characterized group for 

females.  All the schools ran a group for grief and depression.  All the schools are doing this, you're doing 

this already and we can begin the discussion of actually how we know that these groups are being 

effective, how we collect data, pretest, post test, pre-intervention, post-intervention, how do we say we 

have a hole here in our programming and we need to actually to get more training, more understanding in 

order to derive more services.  Anyone else?  We thank you very much for coming today, have a 

wonderful conference.  Thank you. 


