
DIANE: I would like to welcome you to this session, District-Wide Implementation of School-Wide Positive 

Behavior Interventions and Supports, Ideas to Promote a Positive School Climate across the District.  It's 

really a pleasure for me to be able to introduce our presenters today.  They are folks that we've been 

working with at PaTTAN, King of Prussia for a number of years and I really appreciate them being able to 

join us today.  Let me tell you a little bit about Mrs. Judy Bomze who is the director of pupil services for 

the Abington School district.  She has held staff and administrative positions at all levels of the pupil 

services department at Abington.  She has coordinated positive behavior supports for the entire Abington 

School District for the last eight years.  She co-leads the climate committee for Abington School District.  

And with her is Dr. Rob Rosenthal who is the supervisor of pupil services for the Abington School District.  

He has been a school psychologist for 14 years helping to facilitate response to intervention and 

instruction, framework and positive behavior supports as one of the pilot programs for the state.  Rob now 

co-leads the climate committee for Abington.  So please join me in welcoming these two folks. 

JUDY BOMZE: Thank you Diane and thanks PaTTAN for providing this forum.  I think it's a wonderful 

forum for us to share ideas.  And I really want to thank every single one of you for being here and being 

so generous.  When I go around and listen to the workshops or even just go around and talking to people, 

I gain so many ideas.  It's just -- it's just we're all part of the same club and it's just nice to be part of such 

a generous crowd.  While I'm on that topic, let's just see a round of hands of the people that are in this 

room.  How many of you are classroom teachers?  Okay.  How many are pupil services people, 

psychologists, counselors?  Okay.  Do we have a nurse?  No, no, okay.  How about building 

administrators, principals, curriculum specialists in the building?  Okay.  And how about district level 

administrators?  Okay.  Great.  Terrific.  Terrific.  Okay.  Now another question, just bear with us.  How 

many people have not started implementation yet as school-wide?  Okay.  And how about one to two 

years?  Okay.  And three or more?  Okay.  All right.  That's a good mixture.  Well, okay, thank you.  And 

here's our agenda.  Let me introduce you to our school district.  We're a relatively large school district, 

one of the top three in Montgomery County following North Penn and Springford.  We have a relatively 

low percentage of special education students, 11.7 % compared to the state average of 15.1.  We're 

pretty close to Philly, we find about 50 students a year who are attending our schools illegally and we 

really put a big push in for this coming year, everybody is going to have to renew their residency there 

because we really find that we probably have 100 students there that are there illegally.  We have many 

special ed programs there.  We have live skills programs, we have emotional support programs.  We 

currently have 14 autistic support classes and we're planning on adding some more next year.  So you 

can see the district runs many special ed programs which is why we only place nine students currently 

outside of the district.  The real estate taxes in Abington -- the real estate tax rate has not gone up for the 

past three years, so that's something we're very proud of and we have not cut any programming.  So here 

are some of our schools.  There are nine schools in the district.  All of them are implementing school-wide 

at some level.  You can see our high school is close to 1,800 students.  Our junior high school has grades 

seven through nine, it's not a middle school, and we have over 1,700 students there.  We have seven 



elementaries and I provide for you the range of different demographics in those elementaries.  You'll see 

one elementary school has over 1,000 students.  The income level is a wide range in the elementaries 

from 8% to 39 % low income.  So you can imagine all of those elementaries filter into the junior high 

school and seventh grade.  And the African-American population is 5% in one of our schools and up to 

close to 50% in the other one.  We began school-wide with a pilot.  We piloted it in two schools.  So we 

began with a cohort in two schools.  And the way we chose those two schools was, one was the need 

level in both buildings, one was the junior high school and one was an elementary school and the other 

way that I asked -- I personally asked the principals who -- to participate is because I know these two 

principals would be champions and they would make it successful so that the other principals would be 

more likely to follow suit.  Over a period of four years we brought it to the rest of the seven elementaries -- 

the rest of the seven schools in the district and at the current time we have schools implementing it 

anywhere from two to six years.  Each school began with a full year of training provided by our PaTTAN 

staff.  Diane is one of the PaTTAN consultants working with us and Donna Salkin was the other one.  We 

could not have brought this to the district level without the support of PaTTAN.  They've been with us for 

seven years.  Every year not only providing the training, they come back and do refresher training and I 

use the term harass, kind of, in a friendly way about doing the surveys, about doing the set and all of the 

things that are necessary to really do school-wide with fidelity, which is why four of our schools currently 

do have banners.  One is the junior high school and there's three elementary schools.  I provide this slide 

to show you that I don't have 2007, but this rate was the same, it was 13.7.  These are students -- the 

percent of students identified with emotional disturbance.  So we went -- we decreased over since school-

wide implementation of 31%.  That doesn't mean that the students are not still exhibiting those behaviors.  

The difference is that we're now intervening early and providing regular ed support through the tiers 

without having to have them identified as emotionally disturbed.  To accomplish district-wide school -- 

district-wide positive behavior support, it's crucial to establish school-wide as a foundation of school 

climate and culture in the district.  To accomplish this goal, I began with the motto "Never surprise your 

superintendent."  The most important thing is to make sure that your CEO, whoever is the head of your 

organization, is onboard.  And I did that by providing data, evidence, research of school-wide and the 

system and how effective it is.  I also came to the meeting with her with a plan, a long-range plan, the 

resources that might be needed, the obstacles that we might face and I also happened to come to her at 

the time that I was writing for the school-based behavioral health grant.  So I have to thank again PDE 

PaTTAN for the opportunity to put the resources to bring this onboard because it's much more palatable 

especially in these days of difficulty with finances.  We also then went to the board of school directors.  

You need to have them in support of what you're doing.  This is also very helpful and something I didn't 

know at that time or I didn't learn about or think about was a cost-benefit analysis.  And I'm going to show 

you that in a few slides.  The next logical place after you have the buy in of the leader in the organization 

is I went to the strategic plan.  So four years ago when we began writing chapter 12: Student Services 

Strategic Plan, I invited one of the principals of the first cohorts to join me and co-chair this committee.  



That included, as you know, strategic plan does, all factions of the community.  We had staff, we had 

support staff, we had parents, we had students, community members, board, everybody was participating 

in the plan -- in that strategic plan.  We included district-wide implementation in the action plan and I'm 

going to read you the statement that we had in our plan and we still have in our plan.  Support the 

implementation of school-wide positive behavior support to improve climate and success of all students.  

Using the three-tiered model, offer universal prevention programs to all students and targeted 

interventions to students identified by core teams as requiring more support.  Create a district-wide team 

to assess behavioral and mental health needs of the school community and coordinate the delivery of an 

array of services that includes prevention, early intervention and crisis response.  One of the action plans 

was to create a district-wide school climate committee, school positive behavior support committee.  A 

few slides ago I told you about the real estate tax rate not going up and our superintendent.  I have to say 

we have it a little easy, we have it a lot easy.  Our superintendent is phenomenal.  She was the 

Pennsylvania Superintendent of The Year in 2010, Dr. Amy Sichel and next year she will begin her tenure 

as the association of administrator -- school administrators as the president of that organization.  She also 

happens to have begun her career as a school psychologist.  So she was really a champion behind 

school-wide and that really did help.  We also have a very supportive board of school directors.  So I, you 

know, we felt -- we all -- had it easy in a way and the fact that we had the support of them was wonderful.  

At the same time it didn't negate, deny our organization or hard work that this included that we needed to 

do.  You need to have district staff that are centrally based, who see the whole picture and it consist with -

- and can assist with long range planning.  District support can go a long way in increasing the value of 

the initial investment of School-Wide Positive Behavior Support.  By supporting the schools year to year 

in transitions, we had three principals who changed within the short time that we've implemented school-

wide and again as I said, we had the refresher trainings.  Diane or Donna would come and just meet with 

the principals and the core teams to review what the -- what the system was.  You need refresher 

trainings.  At the district meetings that we have at our school climate committee meetings, we meet 

quarterly and at those meetings we share the data with everybody on the committee and you're going to 

hear later the consistency of the committee but there are parents on that committee and we're showing 

them ODRs, the office discipline referrals, and we also show the committee members how to pull data 

from our student information system.  You know, most of you probably use a variety of systems and 

depending on your ability to use technology, some of the -- some of the staff members might not know 

exactly the detail of how to pull up those reports and that was very helpful for them to -- for us to actually 

show them how to do it. 

ROB ROSENTHAL: I just wanted to add that for -- I think one of the key elements behind success has 

been transparency.  So even in starting this and we'll get into this in a slide later, even with our Anti-

bullying Olweus program, we were very upfront about what the office discipline referrals and the discipline 

issues were in every building with our stakeholders so that we would buy in that, you know, not only how 



much is it needed, but then we could also talk about improvement when we show post-data of 

intervention. 

JUDY BOMZE: We expect the basic commitment from all of our schools to establish school-wide.  After 

that each school has individualized implementation.  The basics included training from PaTTAN, specific 

membership on the teams we expect to -- we expected the schools to have parents on the teams, 

students specially the junior and senior high school, support staff, teachers and after that, the principals 

would invite any members that they wanted to have to be part of the teams or they would ask for 

volunteers.  Now, at some of the schools, you're going to find staff of course that are naysayers and after 

a few years of implementation, those staff members are going to be invited to be part of the team and that 

is really helpful.  The use of data is also a requirement and communication with the staff so the core 

teams or a -- any member of the team -- the core team would roll out to the faculty meeting -- the faculty -- 

at the faculty meetings, the data of school-wide.  The schools generally develop an acronym around their 

rules for their each school.  So each school that'll needs assessment and then they develop the rules that 

they wanted to use.  So you can see the cute little acronyms they might have and that really helps with 

school spirit.  When we first began the district school climate committee, I shared the action plans with the 

team from the strategic plan.  Several members of the strategic plan were on the district committee and 

began the district committee.  The remaining members of the district committee were recommendations 

from the principals.  We began by establishing a shared vision and mission statement and we recognized 

at the meetings the importance of the members of the meeting and each member and their value in 

contributing to the committee.  At our meetings we meet quarterly, we set an agenda, we take minutes.  

And at our last meeting we did a survey.  So we asked the members of the committee what value the 

committee was to them.  So did the committee give you ideas for our schools?  You can see 95% of them 

said absolutely, 5% of them said somewhat, so that was good news.  Another question was, it was helpful 

to learn about the frustration of other schools in planning for our school.  So everyone said absolutely or 

somewhat then I have a forum to communicate ideas from the committee back to my school so 77% 

absolutely, that was a little disappointing but at least they had -- they had a forum at least somewhat.  We 

used data, again, that was a little disappointing but you know, hopeful because nobody said none at all at 

least. 

ROB ROSENTHAL: And I just want to add, you know, we do -- I'm used to surveys as I'm sure you guys 

are.  Whenever you're doing PBS, you're doing -- you're --it's data driven, just like RTI and that's the 

future, that's where we're heading.  For me, being able to ask the committee members and this was an 

anonymous survey, so we didn't know that it was all going back to one of our schools or one of our staff 

members, being able to look back and know, okay, this is where we need to focus as a district-wide was 

important.  You know, and I agree, we are hoping to -- obviously it was one like near a hundred percent 

for most of these things.  I have a form to communicate ideas back at my school, you know, that's 

something at a district level where we can try and pull in members at each district -- a school level's core 

team and discuss how can we get this information back to your team at your school, back to your staff at 



your school and that's something that -- then as a district in the central, we can then use that information 

to try and look at, what do we need to do and who do we need to pull in to make a change?  And the 

same thing with using data in PBS decisions, 59% said absolutely, the rest said somewhat, we're looking 

for a higher number.  So we need to look as a planning committee, how do we -- how do we encourage 

them to use data?  We might now think about modeling that at one of our climate committee meetings, 

pretending, okay, you're the staff of the building, let me model for you how we'd do that. 

JUDY BOMZE: Okay.  We also ask questions to give us an idea, okay, where do we want to go next 

year?  Because we've been doing the district committee now for awhile and we really wanted to solicit 

from the members what do they -- what are they interested in doing more?  You can see Tier 2 and I think 

from discussions with many of you, Tier 2 is an area that's kind of iffy.  So Tier 2 is solid, well in place, 

you can see what the results are there.  Tier 1 is pretty solid.  Most of the schools, they don't, you know, 

only 6% of them say they needed support and then Tiers 2 and 3 support is needed.  We asked them to 

give us a little narrative and some comments on that survey also and we asked what was the most helpful 

PBIS activity?  Tier 1 special events and this was a big one connecting all of our school climate activities, 

Check-in/Check-out, Olweus and School-Wide.  The staff buy in was a big helpful activity for them.  Core 

teams establishing the core teams in each building, collecting and analyzing data also helpful and they 

wanted the focus for next year to be Tier 2 and the teachers, and I saw there are a lot of teachers in here, 

they wanted increased communication to the teachers.  So we really have to as -- especially pupil 

services staff who were very intimately involved especially with Tier 2 and Tier 3, need to find a way to 

communicate better to the teachers who were referring kids maybe to those core teams because the 

teachers aren't, you know, it's just not practical for them to always be on those weekly meetings.  They 

also wanted to find out about universal screening which we're going to talk about one of our initiatives that 

we started this year.  At the climate committee meetings, we discussed all of the initiatives that we're 

bringing in the district.  So whereas we started universal screening in three of our schools this year, the 

other six schools that were present were really interested and from the survey we find that they really all 

want to participate in it next year.  It's really important to publicize your efforts.  The parents that were 

sitting on our climate committee were shocked by all of the things that we do.  When I do a board 

presentation or we do a state level presentation, all of those things highlight what you're doing in your 

schools.  We do parent counsel presentations, school PTO meeting presentations, applying for awards, 

beyond the banner, two of our schools applied for Pennsylvania School of Character and School-Wide 

was a big part of that application.  So that was very helpful because of course we present that at the 

board of school directors, at those meetings so that gets publicized also.  This is the cost benefit analysis 

I was talking about and I saw this in March 2012.  Greg Llewellyn and James Palmiero were doing a 

presentation with Mount Pocono and when I saw this I thought it was just a phenomenal way to sell 

school-wide to those that maybe, you know, checking their pockets to see how much is it going to cost.  If 

one ODR, office discipline referral takes 20 minutes lost by a student, 10 minutes by a teacher, 10 

minutes by the administrator and school-wide is -- be able to produce 522 reduction of ODRs, then you 



can see the time that's saved and the hours that's saved by the student for instructional time and by the 

staff.  So I thought that this was a really good way to sell the program and I wanted to share it with you 

although it's not mine, but you can see the power that it would have.  Okay. 

ROB ROSENTHAL: Okay.  I'm just going to talk -- I've been in administration just for about a year and a 

half so I'm a more -- close in time to being in the schools doing a lot of the PBS and facilitating a lot of the 

PBS at the school level.  So I'm going to talk a little bit about the school level.  I think we learned a lot 

about the district level and how it was initiated, then down at the school level.  First of all, I think one of 

the things we looked at besides initially looking at our initial data and when we look at our data, we're 

looking at, you know, type of infraction, location of infraction, time of day of infraction, grade level, we look 

at even by teacher.  So when we're looking at that we're really trying to look at, you know, what are the 

expectations and as you know they're different in every building.  They're not the same in every -- in every 

school in our one district.  We analyze our data by building and our expectations grew out of that data in 

that building.  But besides that, one of the things besides looking at how are we then going to model and 

teach appropriate behavior?  How are we going to look at reinforcing behavior?  All of the key elements of 

PBS, we also looked at that structure of how are we implementing this?  And the first thing is in clarifying 

the teams, looking at -- in our buildings we have a core team that's usually composed of the 

administration, the school psychologist or counselor and then at the primary level we have some of the 

reading specialists and that's -- we have a secondary administrators as well to call the curriculum 

specialist.  That's where all referrals come in from teachers saying, you know, we have a concern about a 

student, it could be academic, it could be behavioral.  We also of course look at data ourselves and can 

nominate where support is needed in the building by student or like I said by grade level, by location.  But 

then when we get into clarifying the roles of teams in implementing PBS we're also looking at, okay -- and 

this of course depends on every building is a little different and they're given that flexibility of how it's 

going to look like, but we usually have some kind of, PBS committee in the building.  Now that committee, 

their role primarily is for Tier 1 activities.  So we're talking about, you know, for this year what -- how are 

kids going to be reinforced, prime example, we started out with think first tickets that our kids were given 

whenever any staff members saw kids exhibiting our School-wide expectations.  Okay.  Kids could then 

on Fridays cash in their tickets for various types of reinforcers and that might be admission to what we call 

like open gym which is an alternative to recess where kids can come in.  It might cost 10 tickets and come 

in and all kinds of fun activities are going on.  It might be a raffle on a Friday.  We also have school store 

which was supported by the PTO in the building.  Now that might look different in another building, but the 

committee is always meeting trying to drum up new ideas.  And we're going to talk a little bit about when 

we meet as a climate committee where representatives of these committees are then meeting in our 

district wide climate committee quarterly, we're sharing these ideas so that if one of the elementaries is 

doing this great idea, another elementary doesn't have to start from scratch.  They can borrow some 

ideas and share ideas and also share frustrations.  But getting back to the teams, so one team might be 

our PBS team looking at tier 1 stuff and also looking at data so that they can tweak tier 1.  We might say 



"Oh my gosh we have a spike in the cafeteria.  We need to come up with some kind of cafeteria 

incentive."  Same thing with recess, same thing with specific teachers in looking at providing support for a 

teacher when we look at that discipline data.  There are also some schools that are little bit bigger that 

can then also have a separate committee that looks at perhaps the tier 2 and tier 3 types of supports 

where that might be check-in, check-out.  How many have heard of check-in, check-out?  Most people, so 

that's a typical tier 2 intervention.  Another one might be behavior contracts.  So tier 2, they may deal 

more with what's the design of those.  They may take -- core team, may refer those referrals to them and 

then they may decide which tier 2 program might be best suited for that referral.  So they may meet on a 

more consistent basis, like monthly.  And then in some schools, bigger schools that can do this they may 

also have a separate committee for something like tier 3 where we're looking at possible referrals to 

agencies we have relation -- we're lucky enough to have relationships with a mental health agency where 

we can do that.  And it might be something where individually crafted behavior plan is implemented where 

parents come in monthly to review how the plan is working and tweak the plan.  So those are the break 

outs of these teams.  We also do this PBS profile report, you know, this is a -- more of a typical needs 

assessment that we do at the beginning of the year to look at, you know, where are we at, what do we 

need to improve in.  And then lastly this slide is talking about school leaders, you know, one of the things 

in financial support of course when we start and throughout we're trying to, if we can provide some 

funding for some of the staff to come to meetings, sometimes we don't have it and we're looking for 

volunteers.  But in either case we're looking for people who are motivated.  We do try to rotate people 

through committees so that within five years everybody in the school has served on a PBS committee 

otherwise it's tough to get buy in.  Okay.  So this slide we're going to talk and actually I want to get to this 

one.  This one is borrowed from Dr. Lance over there from one of our elementary schools and this is just 

a flow chart of exactly what I was saying that most or I should say all referrals come through our core 

team who then can dole out to various other committees the referrals and it might be the RTI sub 

committee if it's more academically related concern, a PBS committee or our SAP committee depending 

on the referral.  Getting back to this, we threw this in here because one of the concerns is always the 

transition year to year, you know, it's probably one of the most challenging times, you know, in going from 

transition, from one grade level to the next and also for kids that area leaving buildings and going to other 

buildings.  We always start out with some kind of, kick off event in the -- in September and for some 

schools that's on the very first day of school.  So this is something that we're planning before the end of 

the school year and sometimes the last climate committee meeting serves as a conduit for ideas for that 

start, you know, that kick off event.  And it looks different every year even within the same school.  So this 

might be something where one year we brought some people in and they had some kind of, assembly.  

Other years we've -- as a committee designed lesson plans for each grade level where the teachers get 

together in their pods as a grade level and discuss the School-wide expectations, the rules.  And also, 

you know, what the program is going to look like, what are those incentives going to look like that year for 

Fridays when the kids cash in their tickets or any other event that we might be planning is discussed 



during that kick off event.  Other times we've had assemblies where the teachers just do some role plays 

and get some of the kids involved in role plays.  It looks different every year but that's one of those things 

that kind of, helps the transition year to year in looking at fresh ideas.  Let's see if I--okay, I'm going to 

move on, going backwards.  Okay.  So parent engagement, Judy mentioned before some elements 

where parents and stakeholders have been involved at the -- at the district levels especially when we take 

on new initiatives and I do want to highlight that we had parents involved at all levels of the 

implementation of PBS starting with that planning stage but throughout.  I mentioned transparency before, 

I think that that's one of the reasons why we've had so much buy in from stakeholders as well as staff and 

parents, is that we're talking about transparency.  We had brought in parents when we decided to go with 

the Olweus Anti Bullying Program, we had a parent meeting at the first school that we're looking at 

implementing this, I was at that school.  And I could remember a lot of very nervous parents and a lot of 

nervous staff showing what that initial pre-anti bullying program data looked like, you know, it's pretty 

scary when you're talking about close to half of the kids reporting, seeing or being involved in some level 

of bullying.  We felt it necessary to show parents that data, but also then discuss what our plan was going 

to be to deal with that.  And I think that the role out of our -- of our program that year went a lot smoother 

when -- now, of course as if anyone here has done Olweus or any Anti-Bullying Program, what you see is 

a spike in that first year because everything is labeled bullying.  Every conflict which really isn't bullying is 

labeled bullying, so one of the things we did in that whole first year of course was to really make sure 

people understood the definition and we're not labeling everything is bullying when in fact it might just be 

pure conflict.  So we did a lot of that and we did a lot of parent discussions throughout that year and after 

that first year it really did die down.  We've had a number of other programs where parents had been 

involved, Project Appleseed is a canned program that gets parents more involved and increases parent 

engagement, SPIN is another one.  But we really offered a conduit for parents to have a voice as we're 

developing all levels of school wide, so that we could hear their concerns and we could also bring that 

back to our climate committee at the district level.  Oh, am I going backwards again?  I keep doing that.  

Okay.  Central Staff Role, Judy mentioned this earlier.  One of the roles that is always--we're always 

looking at as a central administrator is how could we make things easier.  The climate committee is an 

easy one, it gives a conduit for everybody to share and listen to new ideas, that makes it easier.  One of 

the other things of course is all the surveys, we try to make it easy so that every staff gets lots of heads 

up on what the surveys and the data that we're going to be needing to look at.  When we -- we also did a 

lot of training on, you know, some people might use the canned programs of SWISS.  We were using -- 

we had actually designed an access program at the very beginning where we did some teacher training 

and made it very easy for teachers to be able to input discipline data.  Now we're using -- and then we 

used after that just Excel -- we looked at an Excel program.  And then after that we moved to our district 

wide computer program that has a skyward, which has a discipline module that we use.  In either of those 

cases, what we tried to do is make it easier in that training piece of it.  And of course we're always looking 

at the connection between our School-wide programming as well and then also our district policies and 



what the connections are there.  I did it again.  Okay.  District support for school wide, this is also a slide 

that, you know, one of the things in terms of the access to our PaTTAN trainers and coordinators and 

support, in terms of district support we are the liaisons.  So we're looking at whenever there are concerns 

to being that liaison to PaTTAN, brining them in whenever we need them and that might be as we're 

moving in last year and the next year toward tier 2 and 3 supports bringing in whoever we can that might 

help get that training going.  That might be external coaches that we have that are experts in the field in 

certain areas in terms of behavior support.  And of course, Judy mentioned this earlier, we also, you 

know, we do a lot of surveys and we really believe that that provides us a level of what direction to go in.  

So we have the, you know, we look at that gallop poll results, if you're -- if you're doing Olweus -- how 

many are doing Olweus?  Show of hands.  So, not many, probably 10-15% of you, you know, they have a 

survey you do every year and that helps look at where -- where's the bullying occurring as -- it gets very 

specific.  So you're able to really hone in on where you need to provide support and then of course the 

district support, we get the support through the SBBH grant.  Okay.  This is just a slide of all the different 

types of surveys that we've done, we had the Yearly Needs Assessment and that -- those are computer 

based, all staff do those surveys, it looks at what the -- what the needs of your building are, it provides us 

data for planning for the next year.  During the school year there are also some things that are provided 

through safe schools grant and SBBH grant that we use, we have the BOQs which also come out of that, 

very helpful.  That's more for your PBS committee and your core team that are more involved, you know, I 

wanted to mention -- one of the things I always hear from schools and especially teachers is we keep 

hearing the word transparency but we don't know what's going on.  If you're in the buildings and you're at 

administrative level or you're the school psychologist, you of course are banging your head because you 

know what's going on and what all the supports are, but oftentimes the teachers don't.  And when we look 

at these -- the monthly staff meetings and we have data that we're providing then, usually it's discipline 

data.  Let's be honest.  That what we're providing, showing the staff where we're at and it might divide it 

up to segregate the data, but typically the staff -- one of the complaints specially, you know, from about 

March to about May when everybody is, you know, it's been -- it's been a while, some of the behaviors 

have been there for a while, six or seven months.  Teachers are saying, "Well, I made the referral, but 

nothing's happening."  And one of those things for people on those PBS committees that we're banging 

our heads because we're doing so much.  I think it's very important at the monthly staff meetings, not only 

to provide data on discipline but also even though it's confidential, one of the things you'll always hear is 

"Well, we couldn't say anything, it's confidential," but I think you actually can provide more data without 

breaking confidentiality.  And what I mean by that so that staff really do understand, you can at least put 

up there, well how many kids are doing check in, check out?  How long have they been doing check in, 

check out?  You can look at some outcome data, you can say well -- and for the kids that are doing check 

in, check out, you know, we're obviously, you know, you're getting a data collection system with check in 

check out, so you can provide some background of, you know, where we're headed, you know, 80% of 

students are making improvement in check in, check out.  And talk about at what grade levels different 



kids are getting those tier 2 and tier 3 supports.  I think when staff start hearing that kind of data, not just 

discipline data but actually this is what the supports look like and this what the data that we can share 

look like, I think staff tend to get more buy in for those types of supports.  So that's one thing I wanted to 

mention as a way of getting more buy in.  But certainly, you're doing grander analysis mid and end year 

so you can look at, you know, look if something is not working, we need to change it.  And that goes right 

into my Fostering Buy In slides.  So, you know, I think, like I said I think that the frequent updates and 

communication with staff are extremely important and I think that, you know, we call it a PBS minute.  But 

maybe it needs to be a PBS 10 minute so that we are able to really provide that kind of feedback to all 

staff.  Of course, we do things like post the progress throughout the building, I think, Judy mentioned "No 

surprises."  I think it's very important for the staff also not to be surprised, so we do a lot of -- when we're 

doing new initiatives, a lot of staff involvement.  We try to have staff, you know, it used to be that when we 

started this that the school psychologist got to present the data to the staff.  We've learned that if we have 

some of the committee members responsible for presenting the staff at the staff meetings, there is more 

buy in as well.  So rotate who gets to do that presenting of the data, I think that's important.  I also think 

that if you are creating a good climate in your staff meetings about PBS, you're going to hear more, you're 

going to talk about transparency, you're going to hear a real, clear understanding from the staff of their 

frustrations and that's something that -- I think sometimes we're not all prepared for.  I -- and I'll give you 

an example, I could remember after one of the meetings where I presented data walking down the hall 

and hearing some staff talking, joining the conversation only to hear that, you know, they were kind of 

negating what I had presented.  One staff clearly said, "Well, you don't really believe that data, do you?"  

Oh, it's a wonderful thing after somebody spends, you know, hours putting all the data together.  And, you 

know, hours, you know, trying to make sure that this is implemented with fidelity.  But, you know, the very 

next day I gave all of the staff a survey, that's what I like to do.  I'm trained in school psychologist, I like 

surveys and I ask them, "Do you think this is working?"  You know, one of the things -- one of the things I 

heard from the staff member was, "Well, you know, I don't--I don't ever give discipline data out.  I just do 

it, you know, in my own classroom."  Okay, and how many of you also have probably heard this one?  

"Well, kids should know that stuff coming in.  That shouldn't be something that we have to reward for."  

Get a lot of that.  So, I ask survey questions that were all about that and was able at the next faculty 

meeting to show to the entire staff, "Look at this, 90% of you believe in this."  You know, and so it made 

also for the people on the committees and doing all the hard work.  I think it also gave us some 

satisfaction and realizing that it's probably a very vocal minority that are doubting what's gong on here.  

So, you know, it's one of those things I think that it works.  It's always good to have transparencies.  I'd 

rather that I walk into that and listen to it than have people all chatting about it behind my back.  So that's, 

you know, I think that the transparency is definitely the way to go rather than having some resentment on 

the staffs.  But I think part of the staff issue is that, you know, it's -- that's another thing they have to do.  

For example, we -- it used to be that the core team ran all those events on Fridays.  But, you know, that's 

a lot of time on Fridays.  That's basically your Friday to run an open gym or school store.  We started 



rotating staff to be able to volunteer and help out.  The way we'd sell it, was we'd say, "Well, you only 

have to do it once a month for half your lunch, for 30 minutes and we would have a lot of staff incentives."  

So, staff would ran -- first of all our principal was very generous in providing breakfasts and things like 

that to the staff for their support.  But also giving away parking places, good parking places for the staff 

and things like that.  Okay.  More buy in, let's see.  Administrative support.  Well, again   think that if you 

don't have your principal and your administrative staff on board, this is going to be a very tough sell to 

staff.  You know, oftentimes in our buildings you see principals out there helping out at school store.  

That's the kind of commitment that you need in order to get that staff buy in.  Again, you know, we do 

prize parking for the staff -- okay.  I'm going to move -- oh, going -- okay.  We're going to -- I think we're 

going to move on to our activity, all right?  So we have an activity that to somewhat mimic what goes on in 

our climate committee, okay?  Let me grab this.  So, what we're going to do is this is going to be 

experiential, so get ready.  We want your involvement.  We have benefited from these types of activities 

ourselves and we think that you will greatly benefit as well.  So, this is what we need you to do.  We have 

four different areas and you'll see there are signs on the tables.  There are -- they're face down, if you 

could prop that up and you'll see that there are four different ones.  There's one called Tier 1 activities, 

there's one called Tier 2 and 3 activities, okay.  There's one called data and decision making and there's 

one called addressing resistance, okay.  Not yet.  But when I say what we're going to ask you to do is to 

get up and divide yourselves among these tables.  We'd like to see at least four, three or four districts at 

each table.  So if you're all together, sitting together with your friends from your district, we're going to ask 

you to split up, okay?  There's also a piece of paper on the tables, all right?  Judy's holding it up and it 

gives you the opportunity.  We're going to ask you to -- if you're at the Tier 1 table, we're going to ask you 

to share what you do in your district and in your school for Tier 1 activities, all right?  So, we're talking 

about any positive reinforcement type of programming and we're also talking about how you roll out your 

expectations, that's Tier 1 for everybody, all right?  For Tier 2 and 3, we're going to ask you to discuss 

what do you use for Tier 2 and 3 in your buildings?  And if you're not implementing Tier 2 and 3, what are 

the things that you've heard of?  What are the things that you're interested in doing and share?  If you're 

at a data and decision making table, all right.  This isn't -- another one, we got a lot of questions about 

this.  We'd like you to discuss what data do you examine?  What data do you collect in making decisions 

about PBS in your school or district.  But also how do you make decisions about moving kids to Tier 2 or 

Tier 3?  Do you have a cutoff?  Do you have an exit criteria?  What are your criteria for moving kids in and 

out?  Lastly, the one called addressing resistance, okay.  This is always a fun one.  What do you do to 

address staff resistance?  Okay.  There's always some staff that are naysayers.  What do you do in your 

building or district to deal with that?  When your vocal staff say they don't give out tickets and could --to 

just know how do you deal with that in your building.  We'd like you to write down if you're -- whatever 

table you're at, write down your ideas.  We're going to spend about ten minutes doing this, at the end 

we're going to share some of the ideas from each table, so that all of you leave here with that sheet 

completely filled out with ideas for you and your district.  So, please at this time, please get up.  Move to a 



table that has a sign, split up and we'll begin.  Okay.  If you could finalize your discussion, we're going to 

move into the sharing stage.  Okay.  And you can stay where you are just for a minute.  We're going to 

just share for just a few minutes.  I want you to be able to hear from the other tables if you were not 

discussing them, so that you can still learn from each other.  And this is exactly what goes on in our 

typical -- our climate committee, you know, once a quarter, we have representatives from buildings that 

don't really know what's going on in each other's buildings.  And they really do learn new ideas and that's 

the point of this exercise is to share a little bit.  So, we're going to start with Tier 1 activities and I was just 

going to ask -- here's a Tier 1 activity group right here.  And I was going to ask -- does someone want to 

share one or two ideas that you heard from each other? 

AUDIENCE MEMBER: What I shared with the group that -- we're actually just trying to get the positive 

back in to the high school.  I'm from a high school and they're kind of tough nuts to crack.  But we started 

a -- we had all the -- we had the matrix in place, we had the slogan in place and all that.  Now, I'm new to 

the high school -- long term -- long time in the district, but new to the high school.  So trying to get the 

positive back in there.  We started -- our slogan is VIP, Value Everyone, Individual Responsibility Positive.  

And we started a VIP lunch program, recognizing the students, we had all the teachers, we're allowed to 

nominate one student and then we have a current technical program in the high school and a culinary 

program.  So, the students were invited to a lunch, we also invited four staff members to attend at two 

different settings and then -- but in addition to the lunch itself, the staff who nominated then received a 

copy of a blank award and they had to write down based on the VIP criteria why they chose that person.  

And then at that lunch, those students were given that award, and you know they're highschoolers but 

they were really interested in hearing what their teachers had to say, and so that's one idea. 

ROB ROSENTHAL: Thank you very much actually I really appreciate that one because I think one of the -

- one of the challenges that most districts that I hear about is the secondary level, you know, how does 

this roll out, how do we make it possible?  And I absolutely agree with you, Reed.  We had found that 

student acknowledgement is one of the bigger reinforcers that they want.  When we do student surveys at 

the secondary level, they love being acknowledged in some way, so thank you for sharing that.  Anyone 

else at this table?  Okay.  Who else is a Tier 1 table, are you Tier 1?  Can you raise your hands if you're 

Tier 1?  Over here, any ideas over here on Tier 1 activities? 

AUDIENCE MEMBER: I work for Head Start and so we have 11 centers over our county and what we do 

is each teacher with 200 education staff, each teacher wears the same five rules on a lanyard to spread 

out with the kids but they all have different word systems in their classrooms as well for following rules. 

ROB ROSENTHAL: Lanyards, I love lanyards.  All right.  Let's move on to Tier 2.  Can you guys share 

anything at this table?  No?  This here.  Okay.  Anyone else a Tier 2 table?  Okay.  Can you guys share 

anything? 



AUDIENCE MEMBER: We talked about using Check-In Check-Out, and also about having a buddy 

classrooms where students go to another teacher's classroom who's on that same level, they have a 

system that is -- they try to codify it in a way so that there's consistency in how that's carried out. 

ROB ROSENTHAL: Check-In Check-Out.  How long have you been doing Check-In Check-Out?  

Anybody?  A year?  Okay.  And how's it going?  Fair.  Buy in from the teachers, yes, that's always a 

concern.  In terms of them volunteering to mentor and be a mentor, or in terms of I'm not sure I don't want 

to refer anyone, it may not work.  Yes.  Right.  Power struggle with the teachers and what's expected from 

what the student needs to do versus what the teacher expects the student to do.  So that may be -- and I 

think for -- anyone else a Tier 2 table?  As I come over here, I think that's a general frustration with 

Check-In Check-Out, but one of those things with team meetings can maybe be figured out.  Anyone else 

over here a Tier 2, no?  All right.  Let's move on to -- what are you guys back here?  Just, you know, all 

right, just listening.  Oh, I see, all right.  Let's move on to data, data used decision making.  Can you guys 

share any ideas? 

AUDIENCE MEMBER: [inaudible] and our district has our own sort of form that goes into a CBS--CSB 

file, and but as far as Tier 2, none of us are there, so we don't have anything to offer yet, just getting 

there. 

ROB ROSENTHAL: Okay.  Anything else on decision making or data that you look at, anyone else?  

Okay. 

AUDIENCE MEMBER: Our district just bought a new data warehouse program called Exceed, which has 

been helpful to us because as a counselor, I can pull up a student, the teacher can pull it up, the principal 

can pull it up, you can pull it up from home and it has basically a warehouse of all their information.  Like, 

their DIBLES assessments, their PSSA, their ODRs, attendance, it's all there and you don't have to email, 

it's not on someone person's computer, it's something that makes it more user-friendly to keep track of 

everything that everybody's doing from one kid, including phone contacts, and different interventions, and 

someone else at our table had something similar to Exceed called OnHand Schools.  So we think that's 

been helpful to make the data more accessible than what it was before going to files or somebody's 

computer kind of thing.  We use them in our student support teams or our SAP teams to pull up charts 

and look at all the different things that have been tried.  If interventions are working, there's graphs that 

you can do specific interventions, and so -- it's new for us, but we're really seeing that it's going to be 

pretty beneficial. 

ROB ROSENTHAL: Sounds great.  How about over here, data?  Is there a data table over here?  No?  

Oh, here we go.  Dr. [inaudible]. 

AUDIENCE MEMBER: We weren't a data table but I figured I'd throw this in because it's important.  

Check fidelity of implementation regularly.  So we use TIC throughout the year and then BOQ, or SET, or 



maybe even TIC again, but if you're not checking the fidelity with which you're implementing then, you 

can't make any determination as to what is causing the changes in your outcome data. 

ROB ROSENTHAL: That's a great point.  Probably not done enough is fidelity checks.  So I absolutely 

agree.  Anything else from this table on data or decision making?  No?  No?  Okay.  And then the last 

one, always the fun one, is addressing resistance.  One of the things that is the most challenging is 

dealing with teachers who either don't like the data, don't want to send anybody, I had wonderful teachers 

who just never gave tickets out.  They didn't believe in reinforcing behaviors that parents should be 

teaching these kids.  But --and I'll get -- I'll start off this one, one of the cool creative things that you're 

able to do when there are tickets is that when none of these teacher's students was able to participate in 

activities that all the other kids were participating because they needed tickets in order to get in, there 

was nothing like student pressure on that teacher to get that teacher to start giving out tickets.  I didn't 

even have to approach the teacher, the kids did.  I love that part of it.  Um, any other -- any ideas about 

addressing resistance? 

AUDIENCE MEMBER: We of course have the naysayers.  So one thing we did was we actually invited 

our naysayers to join the core team, so this way if they turned around and complain we could just say, 

well you had your opportunity to join.  And every year, we open it up again if anyone wants to join the 

committee.  Some new people come and we never get the naysayers but at least we can say, well, we 

invited you.  We also use a treasure box where the kids get to write notes to the teachers saying, you 

know, thank you for this or whatever, and then the teachers get those letters back, so it's a way to reward 

the teachers. 

ROB ROSENTHAL: All right, I like that.  Any other good interesting ideas anyone wanted to share before 

we come back up to the stage?  Okay.  So we're going to move back up here. 

JUDY BOMZE: Because the topic is district level implementation, I wanted to share with you how we 

scale up some of the new initiatives that we brought to the district.  We do it similar to how we did RTI, 

how we do School-wide.  We pilot in a couple of schools and then we expanded to the rest of them.  So 

we did the same process with Olweus, we started it in a couple of schools and then scaled it up.  We 

used the district climate committee to help us evaluate the programs that we had and what are our needs.  

What programs does the school district need to improve climate?  Another program that we brought on 

board was Family Focused Solution Based Services.  Now Rob, mentioned the mental health agency that 

we work with all through state that might probably means nothing to you guys, but what we did, and this 

was through school based behavioral health grant and through the support of PaTTAN, we were able to 

work with insurance, Magellan and with the county, to offer a service to our students, that's mental health 

support in the school and at home free of charge to the district.  So -- but the families had to be medical 

assistance -- eligible for medical assistance.  So that has just been a great program for the Tier 3 kids 

and it's something that I urge everybody to think about or think of what kind of connections you have in 

your areas.  Universal screening is something that we started this year with three other schools as I 



mentioned before and we have a slide to show the change in the ODR referrals which has gone down in 

those three schools, even though those three schools were the highest schools that had the highest 

ODRs to begin with, they are now decreased and the other schools in the district, they have increased a 

little bit so I thought that was interesting, okay. 

ROB ROSENTHAL: Okay.  And this is just a slide to talk a little bit when we initiated School-wide, the 

effects.  What amazingly, we really -- we found a 50% drop in ODRs in the first year and in the second 

year, another 50% drop.  And then we've stabilized since then.  So, you know, now that we're about 

seven years out, it's funny to hear some teacher who have been around awhile forget what it used to be 

like before PBS and often want to minimize, you know, what they're doing and that's one of the things I 

think that you're always, you know, we talked about challenging some of these naysayers.  It's something 

that we always have to look at refreshing things to make sure they understand that, you know, we came a 

long way, we don't want to move backwards, we only want to move forwards but we have had a buy in 

from teachers every year.  I think part of that has been just like you guys mentioned before we've had -- 

we've always had teachers rotate through these committees.  So as they've been on the committees, our 

goal was that within five years, every staff member has been on that committee on the PBS committee to 

understand what PBS is and what the data looks like.  We do the monthly review and then as you've 

mentioned and then the surveys.  This is just severe infractions and again, you can see in -- the first year 

pre-PBS, we're up around 240 severe infractions, you know, aggression, down in half and half again.  

Okay.  Example of team analysis.  This is just an example of what we're looking at, I mentioned this 

before, you know, for example, you might look at total infractions, you know, what the percent, the 

comparison year to year, I think that's important.  A lot of times they'll say, "This is what December looked 

like last year, this is what it looks like this year."  We can really get into what we're doing differently and 

the effects of what we're doing.  You know, we look at exactly where these are going on.  A lot of times I 

think teachers are shocked to know that the highest percent of ODRs are in the classroom.  I remember 

sharing that with teachers the first time and before we started this, you know, most teachers would say, 

"Well, it's mostly on the playground."  So they were kind of shocked to hear that actually it's going on in 

the classroom, so we really need to focus on, you know, the instruction of our expectations in the 

classroom.  We look at the type of infraction, I know for a lot of staff in some of our buildings, it's 

insubordination or disrespect, behavior, how do we deal with that?  And then what, you know, what month 

is higher or lower.  Example of student survey, this is an example we ask the kids, this is -- we ask them 

directly, how often do your teachers talk about respect which was one of the expectations.  63% said a 

lot, 35% said a little and 2% said not at all.  So that gives us a little feedback class by class on how are 

these expectations being taught and they're -- you know, do they -- are they retained.  Example of the 

staff survey I mentioned, we gave our staff survey after I heard some of the staff complaining.  We asked 

them, "What are the factors preventing you from reporting an infraction?"  46% said time, that's probably 

typical of teachers.  Infraction is just -- wasn't just a big deal, I didn't feel like doing it, 54%, it was 

because, well, this is a typically good kid, so I didn't want to report it, 31% said that was the issue, 8% 



said computer issues, slips their mind, 31%.  So we try to deal with what's going on here, we talk about 

fidelity of some of the interventions but also fidelity of the data.  So we want to go after what's preventing 

them from reporting.  This is an example of our Olweus bullying and this is just some data and I'm going 

to rush through some of these slides so we have a few minutes at the end for questions but, you know, 

this is year to year green is the latest, so you can see we're moving in the right direction in third grade, 

fourth grade, about the same, fifth grade, tremendous improvement that first year of Olweus and then it's 

been stable, same with sixth grade.  And then overall combining the data, we're looking at third through 

sixth grade what -- and this is the percent of kids who've been bullied.  So we're under the national 

average and this is from one building, I believe.  Percent of students, oh, I'll go on, here we go.  Percent 

of students who've been bullied.  This is our junior high school data and you can see red being our last 

year's data and I believe the blue is actually the year before we started the implementation of Olweus.  So 

we've come -- this is kind of a pre-post slide and you can see in seventh, eighth and ninth grade that 

we're not only below the average but we're below where we were.  This is also -- this is the slide Judy 

mentioned before.  Our three universal screening schools are on the left side and this is the '11-12 school 

year in blue, '12-13 school year in red and you can see we've had a slight drop in the percent of students 

that have received ODRs in those three buildings and then in the other four buildings where we're not 

doing universal screening, we've actually seen an increase.  We're actually surprised at this.  We were, 

you know, we do PBS in every building, so we're not exactly thrilled with this but this did give us some 

ideas about universal screening.  And this is a summary, you know, we developed a five-year plan when 

we started this, talking about administrative support, always looking -- starting at the very top and utilizing 

that strategic plan so it ties it all together.  We always publicly highlight successes and efforts.  We roll it 

out in cohorts and, you know, we do provide a lot of -- we try to provide a lot of support at the district level 

so that it makes it a little bit easier for other administrators and staff to take on these kinds of initiatives.  I 

don't know if you want to -- yeah, I think we'll move on.  There's about 10 minutes left.  We wanted to be 

able to take on some questions.  Any questions?  Oh, yes? 

AUDIENCE MEMBER: For universal screening in schools, what [inaudible] 

ROB ROSENTHAL: Oh, good question.  The question is for universal screening schools, what are we 

doing?  What kind of screenings are we using?  We are part of the pilot program, so it was dictated to us 

but we had a little say in it.  We used the SSIS and the SRSS.  The SRSS, did I say that right? Okay.  Is a 

-- it's free, so that's a big benefit.  These are all screening tools that all staff in the building complete -- we 

did it three times a year, fall, winter and spring and it -- they do have some cut off guides so you can look 

at who should -- who's at risk, who some risk and who's low risk.  Just like your DIBLES or your, you 

know, reading assessments will give you.  Any other questions?  Do you see one?  Go ahead. 

AUDIENCE MEMBER: [inaudible] 

ROB ROSENTHAL: For high school? 



AUDIENCE MEMBER: [inaudible] 

ROB ROSENTHAL: Oh for -- I think you're -- I'm not sure but it -- he's asking about the time in lunch, that 

was at the elementary level, we do this open gym which is during the recess part of the kids' lunch-recess 

time, they have an opportunity, so staff generally have an hour lunch and we ask them to spend that 

recess time, half of the staff's lunch to come in and volunteer once a month to be able to do this.  Helps 

out tremendously to get some staff involvement and the kids just love seeing their teachers in there 

interacting with them.  All right?  Any other questions?  I'm seeing -- okay.  All right.  All right.  Thank you 

very much.  We really appreciate the time. 


