
FEMALE: At this time, I'd like to introduce John Palmiero.  He is the director of the PaTTAN Pittsburgh 

office. 

JAMES PALMIERO: Thank you.  There are no applause needed for me whatsoever but I'm really glad 

that you're here.  I'd like to spend just a few minutes talking with you about the nature of this session, how 

this session came to be and why we're offering it today so that you can conceptually frame what's going 

to happen for the duration of our time together.  So again, my name is Jim Palmiero.  I am the Director of 

PaTTAN responsible for the behavior initiative state wide and I'm closely involved with all the scale up 

work through our PAPBS network in supporting Pennsylvania Positive Behavior Interventions and 

Supports.  Today's session is a focus session that is a vision that a lot of us share in terms of connecting 

very important considerations in relationship to how we manage PBIS and how we want to continue to 

manage PBIS in the commonwealth of Pennsylvania.  One of the things that we are very, very concerned 

about from the network's perspective, the Pennsylvania Positive Behavior Support Network's perspective 

is the role of authentic parent engagement in the PBIS process.  Not only the role of parent voice and 

helping to inform strategies that are preventive and intervening level for students with and without 

disabilities but also in relationship to parent voice on core team decision making that would happen at 

Tier 1, Tier 2 and Tier 3.  As we look at our scale up efforts in Pennsylvania, many of you are aware that 

we have over 400 program School-wide sites affiliated with PAPBS and as you might recall from 

yesterday's introductory key note when Principal Al had read out the list of names of school sites being 

recognized for fidelity of implementation, we have a lot of good things happening in a lot of our sites and 

our data bears it out.  Tim Runge who presented at this conference had talked about some of the data 

findings that we've been tracking over the years here in Pennsylvania given the implementation of PBIS.  

And we know when done with fidelity, we see clearly the anticipated results that we would expect 

otherwise which include reductions in suspension rates for students, reductions in ODRs, increased 

protective factors being reported for students and an increase in positive school culture and climate.  But 

we're also seeing the actual reduction of students who are struggling academically through increased 

performance on PSSA testing at a rate greater than the state aggregate.  In other words, our 

implementing sites who are implementing PBIS with fidelity are suggesting results that are closing the 

achievement gap for learners at a rate greater than the state aggregate.  It's a corollary finding however 

and I do need to be really clear in saying that.  It's not a causal relationship.  But what we do believe is 

happening is that systems, they're implementing multi-tiered systems of support and have data systems 

and practices aligned, are addressing good outcomes for kids which ultimately leads to increased student 

achievement rates.  And that's what it's all about.  And that's a pretty incredible finding for us to be able to 

state through our affiliations and relationships with the schools and districts that are working with PAPBS 

facilitators implementing positive behavior interventions and supports.  But with all that context going on 

and all of our state level analysis of what's happening in real time in school sites that are implementing 

PBIS and our efforts to ensure the school's interested in implementing PBIS have access to appropriate 

coaching and support opportunities through facilitators, we look at other things.  We look at the data 



closely that our allies are putting into SWISS and are submitting to us for our annual program evaluation.  

And we look carefully to see what those data trends and patterns tell us.  For example, one of the things 

that we clearly see is that when we look at outcomes in relationship for students at large, the trends that I 

suggested just a moment ago are clearly evident.  When we disaggregate data by raising ethnicity, we 

start to see different pictures and so there is a subcommittee that we're starting to work with to address 

issues concerning cultural confidence and relevance and how do we situate PBIS so that it's culturally 

responsive to the broad array of students that we're working with.  In fact, if any of you were with us last 

year, you may have heard several presentations addressing cultural competency and relevancy.  That 

work continues on and we have a lot to learn and we'll be addressing that in the next coming year -- in the 

upcoming few years.  But another thing that we're looking at is we look deeply at what's happening in our 

schools that are implementing PBIS and preparing for working with schools that are about to implement 

PBIS, is again, the role of parent and family engagement and parent and family supports.  We get very 

interested in ensuring that whatever we're doing, we're doing our work with a sense of authenticity and 

the parent role itself cannot be underscored more.  And so the vision behind this session is to give us an 

opportunity as a community of practitioners to begin to talk about what does it really mean to have 

authentic parent engagement and support opportunities in the context of PBIS?  And so as I was thinking 

about this session, almost a year ago, I started thinking about partners that we have been working with 

over the past couple of years.  And partners that we needed to start working with now in order to address 

this issue more robustly around authentic parent involvement and engagement in the context of behavior 

and behavior supports.  And so the people that I'm about to introduce to you are very key partners in this 

process.  And I'm taking the time to unpack who they are and how they've been working with us or are 

about to work with us because this is the first time to the best of my knowledge they've ever met face to 

face as a team.  This is a vision, this particular session and I'm going to explain it a little more.  I'm going 

to start on the left.  Dr. Batya Elbaum if you'd raise your hand.  She will talk about herself in a moment but 

I'm going to talk about her first.  We have been working with Batya for quite awhile through the 

Department of Education.  Batya has been consulting with the Bureau of Special Education in and around 

the work that we've been doing for years now on parent engagement and indicator aid to a Pennsylvania 

State Performance Plan.  And so as we have been looking at family and parent engagement 

opportunities, we've drawn heavily from Batya's expertise, advisement and support.  And in fact, if you're 

familiar with the PaTTAN system, you will know that we have a parent engagement initiative addressing 

opportunities for allies to look at improving ways to better involve family members in authentic ways in 

support of their children's education.  Sitting next to Batya is Dr. Kathleen Lane.  Dr. Lane I'm pleased to 

say has now spent a whole year working with us through PAPBS and the PaTTAN system, helping us 

take a look at the installation of universal screeners to identify or -- identify students who may be at risk 

for additional need for support, ES or behavioral supports rather.  And so we've recognized that in our 

implementation of PBIS, it's really important for us to be able to not only screen for students at risk but 

then to intervene and make certain that we have the appropriate interventions academically, behaviorally, 



socially, emotionally aligned so that we can support those students and suppress the number of issues 

and problems we have by being responsive.  Dr. Lane's been working with us along with her partner Dr. 

Oakes who's walking right down the aisle.  Give us a big wave, Wendy.  Over there.  Awesome.  In 

helping to work in various sites across the commonwealth to install universal screeners as a systematic 

means of working with identifying students who may need Tier 2 interventions and supports and in fact, 

they just delivered a presentation on that very topic in the prior session in the Nigeria room.  And sitting 

next to me is Kevin Moore.  Kevin is a person we're just building a relationship with.  I heard Kevin talk at 

a conference last year about positive family check up and supports.  Would that be correct?  Close 

enough.  Okay. 

KEVNI MOORE: You were almost home. 

JAMES PALMIERO: Almost home.  So Kevin and I have this running joke going on because whatever 

Kevin's doing, I'm really excited about.  The problem is, I keep changing its name.  So Kevin's not real 

happy with me about that but we're going to work it out nonetheless.  But the important thing is this, I 

remember sitting at a conference about a year ago with some colleagues from Pennsylvania and I was 

listening to a presenter, Tom DeShawn talk about a multi-tiered system that schools can address in terms 

of providing family supports.  Things that schools and districts can do at the universal level, things that 

school and districts can do at the secondary level to support groups of family members and Tier 3 

targeted supports of family members as well.  And I began to sit there and think about how within our 

PAPBS implementers community, we need to think about those implications as we look at how PBIS 

affects all of us.  And so I reached out through Dr. DeShawn, met Kevin and we began talking about 

opportunities and projects and ways to better address and improve our work here in Pennsylvania.  And I 

asked Kevin to present at our closing keynotes so you will see Kevin speak later this afternoon as well.  

But when I look at all three of these individuals, these state partners to us here in Pennsylvania, I began 

to see correlations and connections between their work and in particular how the different lenses of what 

they're trying to help us to do actually converge on the single point of parent engagement and PBIS.  And 

so I started calling them and I said "Hey listen, what if you came together and help set for us a context?  

What if you came to the forum and not only presented individually on those focus areas that you're 

partnering with us on, but collectively to help establish amongst ourselves the beginning of a dialog?  A 

beginning step in terms of unpacking what it really means to authentically engage families and to support 

parents throughout this process?"  And all three of our state partners were right onboard and said 

"Absolutely." and so we had some planning conversations and conference calls to scope out this 

framework of pooling these different ideas together.  And the things that we're trying to pull together are 

what we know and understand around data in relationship to what data suggests for us in relationship to 

supporting educational outcomes for students when authentically involving family members, what it 

means to actually perhaps consider collecting data from family members to help inform our preventive 

and intervening strategies, and what we could possible do in a multi-tiered system to bent -- better 

engage family members.  And so our panelists here had pulled together some opening considerations 



from their different lenses that built upon one another for us as a group to think about.  And so they will 

spend approximately 45 minutes in total, approximately 15 minutes apiece talking with us about different 

considerations.  But as they are talking with us, I hope two things happen.  Number one; I hope you're 

pulling out your pad, your pencils, your pens, your iPads, whatever you take notes with and you begin to 

jot down things that make you curious, things you want to know more about and issues you might have 

questions about.  Because after those 45 minutes are up, we're going to open the session and we're 

going to turn the microphone over to you and we're going to ask you to consider asking the panelists 

more probing questions so that we can begin to get a sense of as we move forward with trying to install 

opportunities within our network and our community practice, what it is that we need to do to ensure that 

authentic family and parent supports are in place, the key considerations that are now thoughtfully being 

provoked from your perspectives.  So, while we have panelists here, you're the important people in the 

room.  We need to know what you're thinking.  We want to know what you're questioning and we will take 

those questions and we will perhaps not answer them but we will address them.  And there's a big 

distinction between answering and addressing.  But we're going to learn a lot from this opportunity.  So 

today's session might feel a little different but it's clearly not all of us up here talking for 45 minutes solid 

and then bringing closure to the event.  It's us up here trying to set a stage with some common 

perspectives and common language so that you can situate thoughts and bounce them back to us.  It's by 

your bounce back to us that we're going to learn about what next steps we need to take collectively here 

in Pennsylvania and as each of you go back to your institutes what it means to you in your field and area 

of work.  So I tried to situate what it was that we were doing and at this point I'm going to hand the 

microphone over to Dr. Elbaum. 

BATYA ELBAUM: Thank you very much.  Good morning everyone, my name is Batya as you've heard 

and I'm from the University of Miami and my lens is the lens of special education, parent involvement and 

accountability but I'm fundamentally, as are some other people in the room including my colleagues here, 

a researcher.  And I'm particularly committed to research that is exciting and inspiring and useful to 

practitioners so what you will see in my PowerPoint, inserted among the points I'm making are some 

references.  Those references will all be at the end of the PowerPoint which you'll have access to 

following this session.  And so I really invite you if any of the teasers and tasters I'm going to be giving 

you of some of the research are of interest to you that you explore them more fully through the references 

I've provided or through the conversations we'll have after this session.  So I'm going to address, and I 

liked your distinction Jim between addressing and answering, I'm going to briefly address four framing 

questions related to parent engagement that have -- that have implications for positive behavior supports.  

So the first question is, what's the latest?  What's the latest we hear from the research community on the 

relationship between parent involvement and student outcomes?  Well, I would guess that most if not all 

of you in the room knows that there is a very large body of research on the association between parent 

engagement and students' academic achievement.  Those are co-relational studies so parents who are 

more involved have children who overall do better in school.  This is true for general education.  This is 



true for special education.  What we know less about is the mechanism by which parent involvement can 

help foster better outcomes for students.  So a very interesting perspective that has emerged recently is 

one that relates to a term some of you may be familiar with, it's the framework of social capital.  So I'm 

going to just explain it very, very, briefly and give you a hint of what's out there in the literature around this 

concept.  So we know that parents support their children's education in many different ways.  They do so 

at home in a variety of ways.  They do so at school.  They do it in conjunction with schools and they do it 

independently of schools.  And all of these things that parents so including showing a value for education, 

nothing need be -- even as concrete as sitting down with the child and doing, you know, homework 

checks contributes to the students' what we call social capital.  So what is this social capital?  It's the 

store of information, resources and norms including behavioral norms and expectations that are 

transmitted through social ties.  Okay.  So schools also contribute to student social capital but in different 

ways than do parents.  So when schools are doing a good job of building students' social capital, they do 

things like create positive environments.  When teachers respond to individual student needs and to 

parents, that creates social capital in students and when they offer students opportunities not just to 

achieve academically but to participate in extra curricular activities which affect students' school 

commitment and sense of belonging.  That raises student's social capital.  So what does the research 

show?  Both social capital is contributed by parents and family members and social capital that's built by 

schools, both of those contribute to students' academic achievement and to their positive social 

adjustment.  So both make independent positive contributions, but guess what; family social capital, that 

is what families contribute to students' store of knowledge information and behavioral norms has a 

stronger effect on outcomes than what happens in schools.  So this provides us with additional support 

for why we really need families to be the primary movers of moving their children through the school 

system with appropriate supports that we contribute to.  Now, the effect of family social capital is 

particularly important for the students with the most serious behavioral problems.  Again, this underscores 

the need to extend our work on positive behavior supports into the families and to draw the families into 

collaborations with us in our schools.  Having said that, schools play an extremely important role 

particularly for students who aren't getting as much family social support at home.  And this is particularly 

true of adolescents who have low academic expectations and aspirations, otherwise have low academic 

values, that's where scores can really come in and, in partnership and synergy with parents, foster the 

building of student social capital.  Now, I'm going to address question two.  So I'm going to kind of go 

through, leave you with some thoughts, move on to the next question, and then we can reprise any of 

these in the discussion period.  So we've been collecting data in Pennsylvania for quite awhile from 

parents of students receiving special education services.  And we know something so far about the extent 

to which Pennsylvania schools are facilitating the involvement of parents of students with IEPs.  So I'm 

going to address that question, what do we know?  What do the data tell us so far?  How many of you 

here are familiar with the sate performance plan?  Not very many.  Wow, okay.  The state performance 

plan is the pillar of the federal accountability system under the Individuals with Disabilities Education Act, 



okay?  So the State Performance Plan is a collection of indicators that all states are required to report 

data on annually to the office of special education programs.  Now, I won't say more than that, but one of 

the indicators along with high school graduation, suspension, post school outcomes, one of the indicators 

in the part B State Performance Plan is what you see on the screen, the percent of parents of the child 

with an IEP who report that schools facilitated parent involvement as a means of improving services and 

results for students with disabilities.  This was such a huge achievement in the years right after the 

president's commission on excellence in special education that we were able to include a parent 

involvement indicator that requires states to collect data from parents.  So this indicator is different from 

all the other indicators because the data come from parents themselves.  Pennsylvania, to collect data on 

this indicator, uses an instrument that a couple of colleagues and I developed under the auspices of an 

OSEP-funded technical assistance center back in 2004-2005.  I'm only going to tell you a little bit about 

this instrument.  The measures that we derived from parents' responses, we score each of the responses 

in a particular way, you can think about it like an assessment that measures range from approximately 

200 to 800.  That sounds like kind of an SAT range, you could think about it that way.  The standard that 

Pennsylvania selected for fulfillment of the indicator was a measure of 600 or above, okay?  So the way 

we calculate the percent on the indicator is we count the number of parent responses that have a 

measure of 600 or above and we divide that by the total number of responses we have in any given year 

and that gives us our percent on the indicator.  That's the percent of parents in our interpretation who 

indicate that schools facilitated their involvement.  So what do you think that percentage was in this past 

year?  It's been very consistent, it's been inching up over the last few years, but anybody who doesn't 

know the actual figure want to venture a guess?  Is it 90 percent of parents report the schools facilitate 

their involvement?  Anybody going for 90?  Once, twice.  Eighty, seventy, sixty, fifty -- nobody's even 

venturing a guess.  You got to gamble in this life a little bit, you got to have a hypothesis, right?  Well, 

okay.  Have the hypothesis in your head, here it is.  Close to 40 percent.  So I'll leave it to you to decide if 

that's good, not so good.  Certainly lots of room for improvement here, but I want to say a couple of things 

about the items that make up this scale, because they're going to tell us something about what we need 

to do in PBIS.  I'm only showing you this slide so you know that all of the items are in the PowerPoint.  

You do not have to read the slide and I'm not going to read the slide.  But these are all of the items in their 

difficulty order because we know that some of the items are much easier for families to agree with than 

other items.  I'm going to focus on three of them.  And I'm going to show you here our little measurement 

ruler, okay?  So you can think of the scale as going from about 200 to 800, right?  In order to make our 

cut, parents' measures have to be right at about 600.  So I selected three items that I think are very 

revealing, they're ones that have to do with input and eventually being an equal partner, okay?  So we 

have decided, and teachers are available to speak with me.  That falls right about here.  So when parents 

express strong agreement or very strong agreement with this item, they end up with measures that are at 

least right around 500.  This is a little harder item.  Teachers and administrators seek out parent input.  

Do you see the distinction there?  Here teachers are simply available, someone asked them a question; 



they're available.  Here it's teachers and administrators doing what?  Taking the initiative, proactively 

seeking out parent involvement, that item indexes greater school efforts to involve families and way at the 

top of our scale is something that indexes a very high level of school effort to involve families which is 

providing parents training about special education issues so that they can be on a more equal footing with 

professionals in developing their child's IEP and in supporting their child through special services.  So 

these are the actual percentages from last year's data, I'm going to show you the same phenomenon that 

was captured in the previous slide, it's just displayed in a slightly different way.  Here is this easier item, 

easier for schools to achieve, teachers are available to speak with me.  We have a total of 91 -- almost 92 

percent of families in some category of agreement.  But really the category to focus on is this one; the 

strongly or very strongly agree.  As we have said in many presentations and conversations, the simple 

agree response is the "Yeah, I guess so," "Not really sure but don't enough evidence to disagree."  So we 

really focus on the stronger forms of agreement.  Teachers and administrator seek out parent input, this is 

about the same but overall that percentage is going down.  And school offers parents training about 

special education issues.  So that they can be equal members of the team, that percentage is way down.  

So what does that mean?  It means that when we ask parents if teachers are available, they typically say 

"Yes, teachers are available if they take the initiative."  But fewer parents perceive that teachers and 

administrators actually seek out their input and even fewer report that school provides them with an 

adequate level of training.  So I think those are important takeaways from what we've learned in 

Pennsylvania.  Moving on to question number three.  So what experiences and perceptions on the part of 

parents about schools are most highly associated with parents getting past that measure of 600 on this 

instrument?  I'm going to speak to you briefly about research that I've done with colleagues in the state of 

Florida.  You might say, well "Florida, how could -- well, Florida's not like Pennsylvania."  Well, you'd be 

surprised.  It's equally cold in the -- indoors and I have to wear my winter clothing in Florida.  So -- no, but 

there are similarities beyond that.  So, Florida utilities exactly the same instrument for indicator eight that 

Pennsylvania uses -- and it applies the exact same standard.  We have a very diverse population.  What 

my colleagues and I did is invite parents of students with disabilities to participate in focus group 

interviews around school's engagement efforts.  We ask parents first to complete the same survey that 

your parents do in Pennsylvania and then we asked them, invited them to talk about their experiences 

with schools and we recorded these conversations and we did qualitative data analysis, which some you 

are familiar with, to understand the themes that came out of parents' narratives about their experiences 

with schools.  So here's what we learned; the strongest predictor -- the single strongest predictor of 

whether a parents' measure made it past the 600 points, so it counted as a yes, indicator eight or did not 

make it was their mention that teachers were or in this case were not being receptive to their input and 

not seeking out their ideas.  So, if parents mention that they were very unlikely to reach the standard that 

Pennsylvania and other states have set.  Parents who commented on the frequency and effectiveness of 

communication with the school were 4.6 times as likely as parents who did not mention that to surpass 

the standard for grading schools as facilitating their involvement, parents who commented that Special 



Education Services were having an impact, a positive impact on their child were five times as likely to 

have measured the metrics stated standard.  And parents who commented that they trusted the school to 

fully implement their child's IEP were 5.7, almost six times as likely as other parents to meet that 

standard.  So, what does that mean?  That means that for parents, it's not really -- based on the research 

that we've done, it's not really or only about the relationship between parents and school professionals.  

It's all about the extent to which that relationship leads to positive outcomes for their children.  So that is 

the key takeaway from that piece of research that we did.  When parents are convinced that schools are 

doing a very good job with their children and when parents feel that their involvement has a direct impact 

on their child's outcomes, that's when they feel that schools are doing a good job.  Last question, how can 

we tailor engagement strategies to parents' readiness, willingness and availability to be involved, right?  

Many, if not all of you are parents yourselves, you know how busy parents are in their role as parents.  

Now we're going to add on something else.  We want them to be our collaborators, right?  So we have to 

tailor our strategies.  Some of you may be familiar with Public Agenda which conduct surveys primarily in 

the area of education but also public service and community involvement in the political process.  They 

recently published the results of a survey they did in Kansas, in Kansas City Schools -- I'm looking at 

Kathleen because that's where she is -- with over 1500 parents.  And based on parents' responses to 

their items, they categorized parents into three different groups in terms of their readiness, willingness 

and ability to be in engaged in their child's education at school.  So not to over emphasize the Topology 

but I think it can be useful, so, the three types were potential transformers.  They were a little more than 

30%.  School helpers, this is what Public Agenda called them, 27 percent.  And help seekers would be 

the 20 percent.  So the potential transformers and all of you have them in your schools are parents who 

said that they would feel very comfortable serving on a school committee that makes really important 

policy decisions.  They would even be comfortable doing advocacy work.  Calling up city or district 

officials if need be.  So, why haven't we engaged all these folks?  Twenty-five percent of these folks said 

that they haven't been invited by the school to take on any of these roles.  This is untapped potential and 

these parents for PBIS in particular but even beyond, might be the folks to tap for leadership training and 

to act as our co-facilitators for parent and School Personnel Training.  The School Helpers are the 

schools biggest factors.  These are the folks who think that schools are doing the best job compared to all 

the other groups of parents overall.  They said they would be very comfortable being more involved but in 

the typical ways that parents are involved.  So attending school functions, being a lunch monitor and so 

forth, doing the more typical roles.  That's great, that's what they're prepared to do.  Let's engage them 

with a range of options that can accommodate their individual schedules and predilections.  Now the help 

seekers are a really critical group because this group reports that their children have much -- many more 

of these parents than other parents, sorry, have children who have identified disabilities.  These are the 

families who are most disconnected with schools and these are the families who perceive that the schools 

are doing the worst job with their children.  So this is -- this is a challenging group and these are the 

parents who don't think they could be doing any more than they're currently doing at the child's school.  



So, what might be a first step for these parents?  Now, I'm going to go back to the data that we have from 

our Special Education Survey.  The place to start with these parents might be to ensure that they feel 

welcome in the school because we really have to start to build trust with these parents and that the school 

staff value and seek out their input, right?  So that might be a starting place.  What follows are all these 

references.  I'm not going to read them but you'll see that they're there related to each of the questions 

and I encourage you to read further and come up with questions. 

KATHLEEN LANE: Thank you, Batya.  That was really interesting.  My name is Kathleen Lane and I am 

at the University of Kansas and you guys can write that down in ink because I won't be moving for a little 

while.  I've transitioned a lot in the last few years.  I'm very excited to be here today to have an opportunity 

to share with you some of my perspectives regarding parental involvement.  Apologize for the quick thing 

there.  Within the construction of these models and the work and the work that I'm sharing today has been 

conducted within a long-term framework.  Actually beginning in the late 1990s with Holly Menzies and she 

and I started these initial ideas about building three tiered models that were integrative in nature, so, that 

it addressed academics, behavioral competencies and social competencies.  So, I'll show you how PBIS 

fits into this but it's that tiered system of approach and we've consistently involved parents from the very 

beginning of the conceptualization of how these things were constructed and these models have evolved 

over time with the addition of new peoples' input and ideas like Robin Ennis who's now at Clemson 

University and Wendy Oakes in recent years and Jemma Colberg who's now a wonderful stay-at-home 

mom.  So what I want to focus on a little bit is not necessarily this history of how these things have 

transformed but what I've learned about the importance of parent involvement within school systems by 

helping them participate at the very, very beginning which is the conceptualization and the building of 

these Three-Tiered Models of Prevention.  So, the model that we seven have built and subscribed to over 

the years is one that does not treat these as separate silos.  So if you think about when kids come to 

school they come with this expectation that they're going to meet academic expectations.  They're going 

to come in.  They're going to learn how to read.  They're going to learn how to write.  They're going to 

have these amazing opportunities to stretch their skill sets.  I look at what public school systems have 

done for my own kids and I'm amazed.  I love the fact that my 17-year-old son knows more about calculus 

than I'll ever know and I love to watch him support other kids as they're learning new things.  I love the 

fact that he's out of options and moving onto statistics because he can't think of anything else to do.  I 

love the fact that my daughter has been running small groups since kindergarten because she was born 

to be a Special Educator and I've loved the fact that they've grown up in these inclusive contexts.  With 

the building of these comes the idea that it's more than just the academic responsibilities that schools 

hold.  So that is our major job but within this model we help schools to pick a validated Social Skills 

Program to address whatever their core values are for their community.  Whether it's bullying prevention 

or social competencies or building character development type skills but those are the "What we teach."  

The PBIS framework fits in in terms of that it's the framework we use to teach kids how to be respectful, 

how to be responsible, how to be safe, how to give best effort.  But this whole model that gets 



constructed, it's very important in my opinion that it not be treated as silos because in many times, and 

historically we've had that RtII Team that start with academics, we've had the PBIS Team that addressed 

behavior and then we've had another team that addressed social and emotional learning things.  It's one 

kid, rolling into your school, pre-school, elementary, middle and high school.  You can't come in and just 

say, "This kid has reading issues so that's what they're going to get."  They may have reading issues but 

they also might have behavioral concerns that inhibit their ability to access your instruction to become a 

better reader.  They may be terrified to being called on.  They may have problems with inattention that 

prevent them for fully engaging in the instruction you're trying to offer.  There may be some kids that just 

simply do not get it.  I was probably one of them, you know, the -- I'm great at responding, I'm terrible at 

initiating.  So when I looked at all the social components of learning, it's working in small groups and if 

you reflect back on your own experiences in schools, you'll probably remember, and you guys or probably 

all the people in here, they got the job done in small groups.  And you probably had group members that 

they jumped on your back and you do all the work and this -- and you're laughing.  So I know you got a 

person like that in your head.  But, you know, it's hard.  We need to have these social skills to be able to 

be good members of the learning community but also to become great in employment.  The work that 

we've been doing throughout these years is building these models.  And looking for ways to not only 

implement those models but look for kids who are struggling in this that -- did -- in this different domains 

and then providing a range of menus of what we can do to support kids at Tier 2 and at Tier 3.  And 

behavior screenings have been a huge part of what we're doing.  But as we built these models, we 

started with parents being involved in the construction of these models.  And I don't expect you to need to 

know the dates on these types of things, but the models that we're talking about building, we commit to an 

entire academic year to construct this.  So they go through this whole series here of two full day or three 

full days and then three two hour sessions held after school and they're phase out so that team members 

come and they learned on the two hours sessions.  They build on the all the day sessions.  They come 

back and they learned more, and in between each of those sessions we're getting input from 

stakeholders.  And in the early years we've always had parents involved in this team.  So the team that 

would come from a school or from a district would have an administrator with decision making authority; 

general Ed teachers, special Ed teachers, a parent representative.  We've involved students in the 

planning of these.  They don't come to the full day sessions because we don't want them to miss school 

but they come after school.  But it takes all stakeholders to construct those models so that we have the 

seamless CI3T models, what we call it a Comprehensive Integrated Three-Tiered Model of Prevention.  

But I think parents are very essential to participate in the construction of that because historically we've 

seen a lot of success in schools that helped involved the role of the parent.  One of the ways we've done 

it is that--across that building process, we have a method by which we survey teachers, and a lot of PBIS 

programs will build expectation matrix based on what that community of people thinks are important for 

skills or success and the model that we used, we actually survey every adult that's employed in the 

schools.  The cafeteria workers, the bus drivers, the PR pros as well as the teachers because we want to 



know, for every setting, what is it going to take for a kid to be successful in your setting?  So they 

complete these surveys.  We looked, you know, specifically at what are the exact skills that kids need to 

be -- to have to be successful on those settings.  And as we developed these plans, we assess social 

validity from different stakeholders' perspectives.  And what that means in English, is that we want to find 

out from people before they ever put this plan in place is our -- do you think these goals are a good idea?  

Like do you think it's a good idea to teach these kids these specific things?  Do you think these 

procedures are going to be okay?  How we define what we want?  How we teach it?  How we reinforced 

it?  And do you think it's going to work?  And in the models that we've been formulating, we get this input 

from the teachers, the faculty, the staff.  And in the very beginning when we first started building this 

Comprehensive Integrated Three-Tiered Models, we start it at high school because, obviously, high 

school is a very challenging place to affect change.  And in those beginning programs, we randomly 

selected 10 percent of the students' population and we survey their parents and the kids themselves to 

find out what they thought about these plans and these expectations before we ever roll this out.  Parents 

that participate in the planning also learned about this importance of treatment integrity because that's -- 

that is key.  When they build these plans, when the schools have PBIS components, when they have Tier 

2 components, when they're doing all these extra things, parents need to understand the science behind 

how that works and if their child is struggling or not responding, I would, you know, in 10 years I'd love to 

fulfill the dream of having a parent be able to walk into a meeting whether it's an IEP meeting or just a 

[inaudible] Intervention Team meeting or just a planning meeting and saying, "Can you tell me a little bit 

about what implementation is looking like in my school or in my -- in my science classroom?"  Because 

sometimes kids don't respond when everything is in place, but sometimes kids are identified as non-

responsiveness -- or non-responsive and needing more help because the primary plan is not in placed.  If 

your core curriculum is still in cellophane in October, you're not teaching it.  And just because there's a 

PBIS poster hanging in a hallway it doesn't mean that that's embraced, just part of the expectations.  So 

we want parents to have information on this and in particular we want to help parents understand how 

we're looking for kids that have behavior challenges.  There are number of screening tools available and 

in our trainings when we help build these Three-Tiered models of prevention.  Parents are right there with 

team members, learning about behavior screenings and why we need them.  And I want to be really 

honest, it's really scary for a lot of parents to think about the idea that the school system is looking for 

behavior challenges. And in the early years, people had pushed back as far as that's not the school's job.  

The school's job is to do just academics, and my job is to take care of the -- you know, behavior and the 

social piece.  But through this transformation and through the understanding of how this constructs 

integrated, parents are getting more and more comfortable with this and it's just like the opportunity to 

help them building this to see that we screen to see like if we have a vision issue.  We screen to see if 

kids have hearing issues.  We screen, we benchmark three times a year on academics to see if a child is 

on track for meeting our learning objective.  It's the same thing for behavior.  The goal of behavior 

screenings is not just screen to exclude.  It's not to screen to put them in the special Ed.  It's to screen to 



get information about their behavior to inform instruction.  I can be a better teacher if I understand that 

somebody is really, really shy or really, really anxious or that somebody is, you know, beyond distractible.  

That information I can use in my teaching.  And we want to provide resources, and I'll show you some at 

the end, to help parents understand the value of behavior screenings when they're done well.  The -- in 

particular we want all the people that are participating in this -- to building of these models to understand 

that this screening data in particular are not just used to look specifically for kids that have challenges but 

they served other functions as well.  This is an example of one screening tool.  It's called the Student Risk 

Screening Scale.  It was developed out of University of Oregon by a man named Drummond.  And it's just 

these seven items.  Teachers evaluate these kids.  So that it's not interviewing the teacher or the child but 

it's just completing the screen -- these items.  And kids get a total score.  So zero to three is considered 

low risk, four to eight is considered moderate and nine to twenty-one is considered high risk.  One of the 

value of doing screenings is things like these, that you can look over time to see how risk is shifting in 

your schools.  So if you look at this graph, when this particular school, they built their model in the 2003-

2004 Academic Year.  That's what the level of risk looked like in their building.  At the beginning they had 

77 percent of their kids in the low risks category, 17 percent of their middle schoolers at high risks and 6 

percent in moderate risk and 6 percent at high risk.  And if you look at those data over time and I believe 

it should be [inaudible] they should be shared by not only with the teachers and the PR pros and the staff 

members.  But these should be shared with your parent community.  That you see risk is improving in that 

building as evidenced by more kids in the green so to speak.  So when you're thinking about doing school 

improvement plans and looking at how risk is shifting, this is going to be really helpful and you can also 

use this information to see more clearly who needs extra support and I think this is so important for equal 

access to extra support because it's too much pressure for teachers to not only be looking at academics 

but then have to make a subjective evaluation about who needs more behaviorally.  By doing things like 

looking at this data, I can look to see who is needing extra support.  So, for example, Jim was mentioning 

that we're doing some work here in Pennsylvania.  We've been working to modify this instrument to 

improve the predictability to look for kids at internalizing issues.  And we have evidence from other states 

right now that show that five of these extra seven items are improving the predictability and this is like part 

of the ongoing inquiry.  This screening data should never be hidden from parents.  It should be absolutely 

transparent and by having people that are parents on the planning committee and teaching them about 

the data and how to use it and how to analyze it.  They can be better prepared to support the school 

systems as they're using it to make other shifts.  Another way that it's used is to look at ways we can 

support teachers.  If I had a teacher that had a class that looked like this, and these are all fake kids' 

names, but if this was my behavior screener completed on kids in one class and if I had, the majority of 

my kids scoring in the yellow and in the red, that's not the time to run in and jump into 90 billion Tier 2 or 

Tier 3.  My goal there is to figure out what are the teachers' strengths in terms of classroom management 

and low intensity strategies used to address behavioral issues, and help that teacher acquire extra 

strategies to improve behavior in that classrooms.  So rather than thinking everything is a [inaudible] child 



issue, you might move towards helping teachers to make simple shifts in their classroom management or 

their ability to differentiate instruction or their ability to implement low intensity strategies.  And finally, as 

we would expect, it also provides a way to identify students for secondary prevention efforts.  But we don't 

want to rely on only one source of data, and so much, I think that's important about working with parents, 

is building them an opportunity to have total transparency as to how decisions are made.  So it doesn't 

feel like supports are being allocated because you don't like their child.  So when teachers are doing 

screenings, the behavior screening is a big part of what they do but it's not the only thing.  The schools 

we worked with like -- think about this logistically, they would walk into a computer lab, you would log in to 

a secured share drive, your student names would already be pre-populated there, you would fill up the 

screener, there would be a folder there and you'd look at this other data to enter for just your class, great 

point average.  Office discipline referrals.  Score is three for failures and absenteeism.  And some of 

these data sources, it concerns me that people don't look at them.  Like one of the first things if the kid is 

not doing well, I want to know, are they at school and is that primary plan being implemented with fidelity?  

But we want teachers to see how these data are being looked at and how they're being examined.  At an 

elementary level, it might look like looking at behavior screeners and how they're doing in reading and 

how they're doing in absenteeism.  And this is when I think, the single biggest contributions that has been 

helpful to parents and the work that we've done, is every school builds a secondary and a tertiary 

intervention grid and this grid becomes a reflection of everything extra offered in that building for kids.  So 

things like Check-in and Check-out that our Tier 2 strategy that would be listed there.  If they're -- it could 

be things like behavior contracts or self-monitoring.  It could be Tier 2 reading groups.  But everything 

that's offered not just remediation but also enrichment and if you look at the middle part here after it's 

described, this category here, describes how kids are considered for this support.  So now, rather than it 

being a crapshoot as to who gets what, School-wide data are analyzed three times a year, fall, winter and 

spring.  And kids who have this screening data could be considered for this extra support.  So it provides 

an equal opportunity for kids to get what they need.  So they have a support, your parents know what it is.  

There is a method for identifying.  Any extra support you put a child into, we would progress monitor on 

that, make sure it's happening by assessing treatment integrity, see what they think about it and -- so that 

it doesn't become like the Hotel California where everybody checks in and nobody leaves.  There's an exit 

criteria as to when that support is done.  In the schools that we worked with, I want you to imagine this, 

walking into the building of a school and seeing like a giant kinko-sized poster of this.  All the Tier 2 

supports.  All the Tier 3 supports.  And I've been in many schools where I watched parents looking across 

to see what the options are.  Because right now, I guarantee you, in many schools great things are 

happening but people do not know what they are and parents do not know how to access them.  And it's 

not that you need to go shop for this or advocate for your child to get it.  This is the process that is used 

by the school site leadership team to figure out who needs more and the same thing would apply at Tier 

3.  So that when we're thinking about doing things like functional assessment-based interventions that 

become far more complicated and far more research intensive, and I'm a big believer in them.  But I think 



that parents, if they can participate in the planning process, understand the science behind these whole 

multi-tiered systems of support and understand that behavior screenings and academic screenings aren't 

to find kids who are problematic.  Those are done to support our students.  They're done to look at the 

systems level data for Tier 1.  How is my Tier 1 going?  They're done to support teachers to inform what 

we can do to help them to be better in classroom management and instructional strategies and ultimately 

to help our students, again, falling under this idea that we want to reserve the most intensive interventions 

for the kids with the greatest need.  We cannot go in and do function-based inventions for a third of the 

kids in the schools.  If you're interested in learning more about function-based interventions, there's a 

special issue out about how we put that together with a group that is subscribed to a strong university 

school partnership.  But the takeaway points from my perspective is that as we are moving forward and 

thinking about the future of multi-tiered systems and support.  George Sugai did a wonderful closing 

keynote at the Northeast PBIS Conference a couple weeks ago.  And in it you look at the history of what's 

happening with PBIS.  Like how it's transformed and he defined one of the key features for the future is 

the blending of these models.  We are not giving up RtI.  We are not giving up PBIS.  We are not giving 

up Social Competencies.  But they need to be addressed collectively and the most effective way to do 

that, I believe, will be with parent input.  So that they understand that it's a systems level changed to 

support the entire school structure and to support the students as well as the teachers.  So, thank you. 

KEVIN MOORE: Thanks, Kathleen.  Okay.  My name is Kevin Moore.  I'm from the University of Oregon, 

Child and Family Center.  And one of the things that we've been doing there for kind of an everyday 

process for about 25 years now is working with families in the context of schools and trying to figure out 

efficient pragmatic ways to get families involved with us, and also for us to get supports to families in 

ways that they can make use of it.  And so, I'm just going to -- we've talked a little bit here.  So we'll let 

you guys talk.  I'm just going to walk you through just a little bit of how we try to organize this in a way of 

getting closer to families in pragmatic ways.  I think one of the most difficult parts in schools is schools are 

in such tremendous pressure these days for many things.  And so, when you add in -- now we want you 

to get together with families and have things to do with families and bring families into your schools, it's 

the -- the time and space to do that is -- it can be daunting to think about.  So we've tried to scope in 

sequence an approach to engaging with families that's dovetailed with PBIS or any other School-wide 

behavior program.  So that -- because those systems are already set up.  You don't have to have another 

system.  You don't have to have another siloed, sort of, an approach.  So we get that system.  So what 

you can see on the left.  So these are your typical PBIS approaches to -- well, to PBIS.  And then on the 

right is kind of what we've done at the -- at the three areas.  So if you look at the universal, we try to help 

school set up family resource centers where there are some parenting materials that are evidence-based 

that parents can make use of from brochures to short videotapes that they can watch around certain sorts 

of situations that come up with their children.  The videotapes are short and sweet.  They're about five 

minutes long.  About the time you loose your attention span or over.  And so, families can watch a little bit 

of those.  We also have some family outreach.  Let me show you a little bit of a screener that we used 



too.  We do a student needs screen with parents at the beginning of the school year, before school even 

starts.  Basically, ask us to tell us about your kid.  And we used -- I'm going to talk a little bit more about 

that later.  But we used about 14 questions and we -- and we get parents -- and we get about 80-90 

percent return rate, if we do it right.  And parents will tell us about their kids.  Now, what's interesting is 

the work is just now, kind of, finished and had some of the initial preliminary data on this.   This is what it 

looks like.  Parents can tell us about their kid along this -- on the scale pretty accurately.  The parents 

they can say that their -- they say that their kids are no problems and everything is going well from 

university, they're doing fine.  At the end of school year the teachers rate them as no problem.  Everybody 

doing fine.  Very few -- very few leakage came across there.  And then parents who have concerns about 

their kids will indicate what the concerns are and what that allows us to do is have a proactive way to 

reach out to parents before there's even any problems that start or when problem start, we're able to 

reach out to them in more sensitive ways, in a sense that we already know what things they're worried 

about.  So we can reach out in a collaborative way and engage them with us with some things that we 

think might be useful and helpful.  I think the thing that's different for us is we always talked about getting 

parents involved with schools.  When we bring parents in and we tell them that there's problem and we 

identified problems in their kids and we show them charts and different things.  But we really don't give 

them anything that's useful or helpful to them to address those issues or problems.  We'll basically just -- 

you probably been into somebody's meeting were you just stare at somebody after you told them this and 

wait for them to figure out some move to make about how they're going to improve the -- whatever it is 

with their child.  And if they knew how to do it, well, my assumption is they'll be doing it.  So we had -- at 

this different level, we have -- get parents involved in the Check-in, Check-out process and kind of teach 

them how to use that at home.  We have some Attendance and Homework Support for parents.  So 

students are coming to school.  We have some ways to try to help them improve attendance.  Just some 

scuffling for parents around those.  Also around behavior change plans.  And then we also set up some 

things.  These days most schools are really moved to where they can push information to parents on a 

daily basis maybe through emails and things like that.  And when parents don't have access to those, we 

try to help set that up in the family resource center so they do have access.  And then at the indicated 

level, we have a little bit more sophisticated approach where parents come in and give us some 

information about themselves, their context.  What they're thinking about their child and we put that on 

the, kind of, a norm-based way to give them some feedback and then we'd go to work with them around 

what might be some approaches to helping them with the -- whatever comes out of that assessment.   

The nice part about that, and it's kind of a little bit of what Kathleen and Batya were talking about also, is 

that we kind of have a menu of parents.  So, historically when we offer help to parents, we will offer like 

Group Parent Training, things like that.  And most families can't pull off twelve weeks in a row of parent 

training.  So, we've kind of broken those out and looked at the core components that are effective.  And 

then we offer the -- in many different ways, sometimes they are Group Parent trained.  Other times, 

they're like one shot specifically targeted interventions for specific issue or problem that parent make use 



of.  And so, we tried to do it in a way that's like contextually respectful and will work better and get closer 

to parents.  I'll just show you -- I think I got it in here.  This is the little screener that we used.  And it's kind 

of a nice screener.  It doesn't look like a mental health screen or screen like that.  We're just basically -- at 

the beginning of the school year.  This is set up -- we're mostly working -- like currently we've been 

working in middle schools and in some -- a little bit early high school.  But we usually worked in middle 

school just because of the trend -- that's a dangerous transition for a lot of kids.  So, we just asks this, you 

know, tell us about your kids and his readiness.  So rate your student following [inaudible] get some 

behavior.  We get some attendance.  We get a little bit of effort.  We get some information about how 

they're doing with their peers, academics and also self-regulation from, you know, doing great to some 

concern and we have a nice way to sort that quickly.  We asked them like some contact or if their student 

needs some support, and if they do, then we reach out to them within the first month of school and get 

together with them around the specific areas for their students.  And if the kids are doing great or done 

great we don't review too much of the -- other than the resources that are available in family resource 

center.  So [inaudible] just kind of to think about -- because I think sometimes school is like how do we do 

this with parents and how do we do it in a -- in a kind of systematic way?  There are also -- there's going 

to be some models that are developed.  There's short sequence that have a low response to us, for 

schools to get better at engaging with and then offering parents with support that are -- that are easier for 

schools to do in the context with which school have to operate this days with all the other demands with 

that.  That's what I have to say. 

JAMES PALMIERO: Okay.  Three different lenses, different considerations, things to think about.  What 

I'm going to ask you to do for just a moment is to reflect about what you heard from each of our 

presenters.  After you're done reflecting, have some table talk just for five minutes about what you heard, 

questions you might have, things that you might want to learn more about and information that you might 

want to bounce back to us to consider in relationship to future training technical systems opportunities 

and how we can better build our PAPBS network and the work that we're doing in our patent system to 

support future opportunities for more effective parent engagement opportunities and better parent 

involvement in our PBIS processes across the tier universal through Tier 3.  So, again, think for a 

moment.  Little bit of table talk.  We'll be back in five minutes.  And what we do want from you are bounce 

back considerations and questions.  Thank you.  Okay.  We are going to reconvene as a group.  I have to 

say that I am particularly impressed with the conversation our panelists are having amongst themselves 

and the conversation that you're having.  So, during the five minutes of reflection and table talk, I have an 

opportunity to walk out into the group, into the room.  I stopped at two tables in particular and walked past 

to couple of others.  And there's a lot of conversation going on.  I think the goal of our panelists who put 

out ideas out to you, our community practitioners, to trigger your thinking to give us more to consider was 

successful.  And I think perhaps you yourselves may have come up with things you might want to share 

back.  So, what I'd like to do in our remaining 15 minutes is to sample the room with the bounce back 

feedback you'd like to share with us whether it would be statements, questions, comments or clarification.  



We have one microphone amongst the group of us.  So, if you're out in the field, so to speak, with 

something you'd like to share with us.  We will repeat the question or comment for the whole of the group 

to hear and then we'll begin addressing it.  So, where do we want to begin?  First question or comment 

right at front. 

AUDIENCE MEMBER: Well, my district put a -- use district to urban center [inaudible] for the months or 

not going over the issues [inaudible] and by as much as [inaudible] program, how far is the program in the 

middle school [inaudible], how far can a program in the middle school could go [inaudible] I mean, what 

about other things such as [inaudible] so if you can address [inaudible]. 

JAMES PALMIERO: Okay.  So, that's an interesting question.  To summarize it in case people did not 

hear in the back of the room.  We have an urban school district, lots of transition and administration 

across the system.  But specific to an individual school's commitment and effort to effective family and 

parent engagement, how far can one school reasonably go in terms of effectively pulling in supports for 

parents and families and engaging family members when perhaps the larger context of the system is isn't 

yet coordinated to do that?  So, I'm certain there's a lot of considerations the panelists might want to 

mention or address. 

KATHLEEN LANE: I don't think there's a numerical answer I can give you on that.  But my response 

would be, I think there's -- I think schools can go incredibly far.  And the work that we've done when we 

first started it, it was -- we took any school that wanted to come.  So, it wasn't a district level concern and 

one of the things that we did is during the planning process we have to map out what was available in 

their surrounding community.  So, for example, if this middle school is located here, what's in a five mile 

radius?  And just by way of illustration it might be there is a senior center two miles away.  So, I would not 

encourage you to bring seniors to the school because they can get sick.  But they could -- they could 

build an entire library of books on tape for you.  It might be that you have an opportunity to bring in interns 

from a local university to run small groups.  We spent a lot of planning time looking for what's available in 

your community that's not being access because I think there's enormous untapped potential.  The other 

thing I'll encourage you to think about is what's available in terms of how you structure your school that 

accidentally builds a barrier of coherence.  So, one of the things -- like at the elementary level, is I noticed 

-- and this is just by our observations on our research team through the years is that, you know, the 

foundation of America is everybody walks in, we take attendance, we do circle time, we count the days of 

the week, we do calendar and then we start our reading groups typically.  If you would consider the 

possibility of starting your reading in a block at the very beginning of the day, you got a lot of parents that 

dropped off and pick up.  They're not going to sit and wait for you for 30 minutes unless their parents like -

- neither wants the 30 minutes on email.  But if you could frame your intervention blocks so that it began 

at the beginning of the day, you could pull in tons of parents.  Now, parents should not be paired up with 

the kids with the most intensive needs.  They should be paired up with kids that are making adequate 

progress to free up the people that are most trained to work with the kids with the highest needs, but -- 



and some of the schools we worked with, they set up their inter block -- intervention blocks as an AM and 

the PM block to capitalize our parents availability.  Does that make sense? So, I think the school site 

problems solving with your team looking at the logistics of the surrounding community and it may be like 

other kids are less dense.  So none of those examples would, you know, apply.  But I think there needs to 

be creativity.  But the goal would be any programs, practices that you're going to have.  Those people do 

need to be grounded in evidence.  You don't have the time to waste to bring anything without sufficient 

background that suggests it will work. 

BATYA ELBAUM: What I'd like to add to that is the name that a principal in a school in my district gave to 

the half hour or a little bit longer.  Called it a Second Cup of Coffee.  So, there was a room available 

where parents dropping off their kids could come in and have a second cup of coffee.  And I'm going to 

link that to something that parents in our focus group study told us, at the end of every single session 

there were parents who linger, they didn't want to go away.  They wanted to talk to the other parents in 

the room because there had -- previously been no structure or place for the parents themselves to 

network with one another informally.  And that informal networking was a source of great reciprocal 

support to the parents who then actually became more engaged in the school.  So, I'll just add those two 

ideas to what Kathleen mentioned. 

JAMES PALMIERO: And, you know what, Kevin?  That brings back to mind on your presentation when 

you were sharing this visual with us in particular to universal level of the establishment of a parent 

resource center whether it's called a Second Cup of Coffee, and Kathleen what a brilliant idea.  I'm sitting 

here thinking who I used to work in a district.  I never thought of pairing the intervention time at the 

beginning and end of the day to pull in additional resources.  What a great idea.  Okay.  Let's go over to 

this table.  I recognized some people from Pittsburgh Public School District face on, am I correct? 

AUDIENCE MEMBER: Yes. 

JAMES PALMIERO: All right. 

AUDIENCE MEMBER: You gave us procedure earlier about the secondary intervention grid and how you 

talked about the Tier 2 and Tier 3 strategy, but [inaudible] not from there.  So we are school that has data.  

We have resources.  We're just riding with the -- what to do next with that.  So then, I guess, our main 

question is how to move the network into some areas of expertise?  So in response to this question we 

just wrap up the [inaudible]. 

KATHLEEN LANE: I just wanted that stuff out. 

AUDIENCE MEMBER: Exactly.  So then how could we even tap into -- so all this time I started thinking 

when I saw your secondary intervention grid, I started thinking about how our matrix and all the work 

included to that and how that became [inaudible] do that.  So now that we want to go the next level with 



that -- with the Tier 2 intervention and utilizing that framework, where did that framework coming from and 

then how will we interpret it?  Where can we go with those [inaudible]? 

JAMES PALMIERO: Okay.  And, well, we do that.  I'm also going to pull up this other spot. 

KATHLEEN LANE: Great, that's a really good question.  And through the last probably five years Wendy 

and I published a couple of books and several articles with other members of our research time that 

walked you exactly through how to do that like beginning with the planning process of -- a brain storming 

session.  We're writing a special issue right now that will also detail start to finish, how to do every step of 

that and I'm hoping that we'll have that available for you within the next calendar year.  But there's plenty 

of published stuff.  And if you want to e-mail me after this I will introduce you to some of those links.  But 

you are -- you are right on target with the fact that you've got your primary stuff ready, you have data and 

now the goal is to coordinate it.  Because I think you're, you know, what many schools are missing is just 

the collection and the document.  I refer to it as a blueprint that here's how we do it.  And this is the part 

right now I'm breaking the song and say, "This is how we do it."  But -- I know I'm not supposed to 

because I'm recording and Jim told me to be professional today.  Anyway, when you think -- was that 

pretty good?  Thank you.  I appreciate that.  God, let me do it again.  Just kidding.  So one of the first 

steps just to get you started is to bring together people from your building and brainstorm a master list of 

everything extra you do.  Because I guarantee there's stuff happening in your building that not even every 

teacher knows at a faculty meeting.  So, like, even at high school you might have a School Psychology 

Club that does peer-to-peer mentoring.  You might have an Ambassador Program for kids that are 

transitioning in.  We -- some schools have like a Rise and Shine Club who offer strategies to help kids to 

get to school on time.  So there's a billion things you can do and the goals to make them transparent and 

then to think about what data do you collect that would suggest a student may need it and it's not a one-

to-one correspondence.  So, like, I really recommend that once you've made your grid, you know, you vet 

it with your parent community and with your teachers, make sure you've got everything and then it should 

be like you might have three or four solutions for the kid that struggling with work completion or you might 

have two or three options for the kids that are having issues, you know, personal issues like social skills 

type of things.  But we'll -- if you -- my e-mail is kathleen.laine@ku.edl and if you e-mail me I'll send you 

some stuff back. 

JAMES PALMIERO: Okay.  Kathleen is performing later in the Hershey Lounge down by the fire pit.  

Okay.  We have time probably for one or two more comments or questions from the group.  Yes. 

AUDIENCE MEMBER: [inaudible] and now I'm in a middle school setting where I -- we have no parent 

enrollment, time [inaudible] depending on the tier principle.  I think they [inaudible] involved.  But I'm just 

wondering you had some suggestions while I'm having this [inaudible]. 

JAMES PALMIERO: Okay.  Suggestions for parent engagement strategies at the middle school levels. 
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KEVIN MOORE: So what you described is very common for secondary schools. It's -- as soon as the kids 

hit secondary schools, parents get -- starts to get confused and start to fade and we've got quite a bit 

evidence to suggest that if we could slow that fade down into the second year or high school, we get 

much better outcomes with kids.  So we can keep parents engaged with their student and with the 

schools for longer periods of time.  The problem is that parent kind of get confused by the complexity now 

of middle schools with six, seven teachers, a new environment and things like that.  And they don't know 

how they fit into that environment where it's easier to figure out of how you fit into a single classroom 

environment.  So part of it is setting up a family resource center.  So there's something that's, you know, 

involved there and then also some really kind of proactive reach out to families in the middle school and -- 

come listen to the -- if you have time, come listen to, you know, when I do another little wrap later this 

afternoon.  And I'll kind of walk you through what it looks like and what that might look like in the middle 

school over how to engage parents and try to keep -- help keep them engaged.  There are some 

strategies you even saw some of them there.  But there are some strategies to try to do that at the middle 

school level, but it's not easy.  At the same time those middle school kids are pushing their parents away 

from them also.  And so -- so you kind of run into some, you know, some, you know, psychological 

complexity and so there's ways to help parents with that in ways that don't, you know, that don't unravel 

their kids at the same time. 

KATHLEEN LANE: Yeah.  I'd like to echo what he was saying that it's the time when kids developed 

mentally.  It's appropriate for them to push back.  Like I'm a -- I'm a mother of a rising 9th grader and a 

rising 12th grader and, you know, we all know that if their literature suggest it's -- life is better for kids 

when their parents were involved.  But they don't want you to be necessarily visible in the same way that 

they want you to be visible at the elementary level.  I remember my daughter and I had a complete 

breakdown in Target because I couldn't be room mom.  And I'm like -- and, you know, I'll help the school 

in another way.  She's like you have to be seen.  And she's literally sobbing on the floor and I stepped 

over to say hello to somebody.  I just shake her hand, leave her, just kidding.  But now at middle school I 

have the time and she's not interested.  But I think that you can create systems and structures to pull 

parents in in other ways because you don't want to dismantle their social network to make things 

uncomfortable for them.  But like the PBIS framework and that whole CI3T framework, give them jobs 

within this.  Like if you can get parents to participate in the planning and then you can [inaudible] what I 

refer to as an implementation team.  Some of our most successful programs are fully implemented.  The 

logistics are implemented by the parents.  So, for example, there is like a one school, there's a whole 

team of parents that come in the last two days of every month, they photocopy all the reinforcement 

tickets in different colors, they cut them, they put them in Zip Lock bags, put them in teachers' boxes, they 

make little bookmarks to update the new tickets to give to the bus drivers, they put packs together for 

substitute teachers.  So there's like jobs for them to do and in addition to supporting the school in other 

ways, but they're given roles.  And in terms of like specific tasks, like if you're looking at how to support 

these things economically, your parent community is huge.  One group of parents can pull together and 



they made these little signs that, you know, said CI3T supporter.  They loaded up kids on a bus.  They 

drove them to a mall.  They pre-printed all these tickets and they went to every single store led by the 

parent saying, "Hi, we're doing this program.  We're looking anything that can be used for reinforcement."  

It was hilarious.  Then they rolled out with luggage, you know, stuff that had been returned that couldn't 

be, you know, resolved.  But the parents facilitated all that.  So they may not be supervising at the dance, 

they may not be running small groups, but there is a billion ways you can involve them in a ways that will 

not alienate their children. 

BATYA ELBAUM: I guess there's a common thread here because when my oldest was in high school and 

had a complaint about one of her teachers.  I said, "Well, I'll just come.  And I'll do -- that's what I do for a 

living.  I'll just come and observe."  "No.  No, Ma."  "But I have a different last name."  "No."  No.  

Absolutely not.  I think that -- just to emphasize something that Kathleen says, we need to think about 

those parents, that -- the public agenda called the Help Seekers.  Who really are concerned about their 

kids, but who don't show up at school.  Nearly as much as other parents and -- I think we -- school 

personnel are very site-based.  We're all very site-based.  We think about the school is the locust of 

parent involvement and I think we need to be creative about suggesting and accepting and embracing 

forms of parent involvement that do not involved parents showing up at the school because they just may 

not be able to do it at that times that the school or unions or whatever, when teachers and administrators 

are there.  So, for example, doing community mapping of resources that then the school can utilize and 

bring to parents awareness. Those are some things that parents can do in their off hours, if they have 

them.  That aren't -- the hours that the school is even open.  And I'm also going to recommend in terms of 

stretching out the resources, this goes back to the first question we had, stretching out the resources of 

the school that when you do involved other agencies or other community groups, even other parent 

groups, you think about what I've learned -- I believe the term is a warm link or a hot link.  You don't 

simply give people a number or a website.  You actually make the connection for them.  Introduce them to 

the next person who is going to help them and that way I think you can bring in a larger segment of our 

parent population. 

JAMES PALMIERO: Before we give the panelist a round of applause.  I think they did an excellent job in 

provoking thought and considerations for us.  I'm actually asking them to give you a round of applause for 

the many questions you have had. 


