
DIANE FUNSTEN: My name is Diane Funsten and I'm an Educational Consultant at the PaTTAN Office 

in King of Prussia.  I really feel honored to be able to introduce our presenters today.  We've been doing 

some work with these folks on the topic of universal screening and they are really a pleasure to work with, 

so thank you for being with us.  Let me tell you about Dr. Kathleen Lane, in this side, who's a professor of 

-- in the Department of Special Education at the University of Kansas.  She earned her Master's degree 

and Doctorate in Education from the University of California, Riverside.  Prior to entering academia, Dr. 

Lane served as a classroom teacher of general and special education students for five years and a 

program specialist for two years.  Dr. Lane's research interest focus on school based interventions, both 

academic and behavioral, with students at risk for emotional and behavioral disorders, with an emphasis 

on systematic screenings to detect students with behavioral challenges at the earliest possible incidents.  

She has designed, implemented, and evaluated comprehensive integrated 3-Tiered models of prevention 

in elementary, middle, and high school settings to prevent the development of learning and behavior 

challenges, and to deal with the challenges once they occur.  She is the co-editor of the journal, Remedial 

and Special Education.  Dr. Lane has co-authored five books and published a hundred twenty reference 

articles -- refereed articles, and twenty-three book chapters.  So, welcome to Dr. Lane.  And also, Dr. 

Wendy Oakes who's an Assistant professor in Mary Lou Fulton Teachers College at Arizona State 

University.  Dr. Oakes taught Special Education for students in grades K through eight for thirteen years 

before beginning a career in higher ed.  She is interested in school practices that improve the educational 

outcomes for students with emotional and behavioral disorders.  Her areas of research focus on school 

wide systems for supporting students with and at risk for emotional and behavioral disorders, 3-Tiered 

models from a prevention perspective, the implementation of evidence-based academic and behavioral 

interventions, and professional development for classroom teachers and school administrators, and 

implementing these models of prevention with fidelity.  Dr. Oakes is an Associate Editor for Remedial and 

Special Ed, and serves on the Executive Board of the Council for Exceptional Children Division for 

Research.  So, please join me in welcoming our presenters. 

KATHLEEN LANE: It makes me sound really boring when I hear that.  I appreciate the very nice 

Introduction, Di.  And thank you all for the opportunity to be here today.  Wendy and I are super excited.  

We had an opportunity to go to the poster session last night, and so much of what we're presenting today, 

we're already seeing in schools taking place here in Pennsylvania in the Northeast.  At this time, we're 

going to go ahead and get started.  And just to kind of go over what we're going to do today, our big goal 

on this session is to talk to you a little bit about different approaches for looking systematically for 

students that have or at risk for emotional and behavioral problem.  And I know that many people, their 

initial thought is, why would I want to find more kids with behavior problems?  Because I don't know what 

to do with the ones I have.  And I understand that.  But one benefit of putting systematic screenings in 

place across the entire Pre K-12 continuum, is that if we can find students at the very first signs of 

concerns, we can catch them and support them both instructionally and in a broader social context, so 

that they don't go down a particularly negative path.  In particular, what we're going to go over today, 



we're going to start by talking about one approach to supporting schools and school systems with what 

we refer to as a comprehensive integrated 3-Tiered model of prevention, and this is a blending of RTI for 

academics, PBIS for behavior, the framework, and also addressing social skills as a domain, which I'll 

chat with you about.  The most of the day, just to give you kind of an orientation, is going to be spent 

talking about very specific details about six different screening tools.  And we're going to have some time 

for you to process and chat in between each introduction.  Which I'm going to talk a little bit louder.  

Would you like the audible version at this point?  And in the end, I'll say we're going to over some 

observation that we're going to post it online for you to look at some applications of these models.  And if 

you are interested, we have another session this afternoon, that will go into more details about how to use 

these data in three ways to -- when to look at what's happening at the primary level at your school, one to 

inform teacher-supports, and then another to move into Tier 2 and Tier 3.  So, in terms of our starting 

point, many of you who have seen several different iterations of triangles, and these have evolved.  

You've probably seen the triangles that started off in the late 80s, that had the half of the triangle and it 

was on the behavior side, do you remember those?  And it always had primary, secondary, and tertiary.  

And then, you've probably saw one that had the split in the middle, and it was, like, academics on one 

side and behavior on one side, and we were getting closer.  But the bottom line is, it's one student that's 

coming in.  So, when a kid comes into school, teachers and administrators and all related support staff 

have the opportunity to meet students multiple needs.  So, when kids come to school, they don't come 

with just one side of needs.  So, for example, when I look at kids, they come with certain with academic 

competency.  Some kids come completely ready to play the school game.  They've learned all those 

requisite skills about raising their hand and doing what?  What's the second half of this?  You wait to be 

called on.  And I love it when kids say, "I wasn't talking, the only thing I was saying."  And then they give 

an answer.  And it's like, I always want to say that's the part when those words were coming out of your 

mouth, that would be you talking.  But somehow, there's this code that if I raise my hand and I talk about 

the question or the answer to the question, that doesn't somehow count.  But it does.  So, when we have 

kids that come to school, in addition to needing to meet their academic needs, we can do that in so much 

more efficient and effective way if we understand the behavioral strengths and the behavioral challenges 

that they bring to the situation.  So, for example, some kids are so anxious about being called upon, 

they're not attending to instruction, they're just praying to God that nobody calls on them.  So, they're 

missing that opportunity for instruction.  Some students get identified as needing extra support, like in the 

area of reading and they're put into a small type -- Tier 2 type groups where we might work on improving, 

you know, reading fluency through repeated readings or I might do decoding to crack the code for 

Phonics.  But if their behavior is such that it's impeding their ability to access that Tier 2 intervention, we 

need that information as teachers so we can inform those practices.  For example, if I have a student 

who's so disruptive or so inattentive that they can't participate in a Tier 2 reading intervention, I need a 

behavioral support for them to help them access that time, to help them focus.  Does that make sense?  

So, when you look at this model, this is as I mentioned; a blending of RTI, which is the academic 



component.  It has the plan to address common core standards by addressing common core 

expectations.  And I understand that every state addresses common core in the same way, but whatever 

the state or district level identified standards are, those are going to get taught explicitly through, 

hopefully, a core curriculum.  And the expectation is that every single student who attends school has 

access to this information.  There's no screening, there's no parents filling out forms.  When you come, 

you get your core curriculum.  There's also an expectation in many states such as the State of 

Tennessee, it's mandated that all schools address character explicitly.  So, in the State of Tennessee, 

every school has to have some method by which those skills gets explicitly taught.  So, when we look at 

social skills here, this is a validated program that people would pick.  And we're not here today to 

advocate what program you should be picking, but it would depend on the values and the goals of your 

district or your school site, but this is something that you're going to want to pick to explicitly teach.  It 

might be a Bullying Prevention Program like Second Steps: A Violence Prevention Program, it might be 

Positive Action for Character Development, it might be the Social Skills Improvement System.  But this is 

something that you would purchase and teach explicitly, again to level the playing field so that every 

student is able to meet those expectations socially.  So, this is a what we teach, this is a what we teach, 

and the behavioral piece is your PBIS Framework.  And that's not something that you buy, that's 

something that you build.  And I saw lots of great evidence last night at the poster sessions, and people 

have defined what it means to be respectful, to be responsible, to give best effort, and that's defined in 

every single setting, so that no matter where a kid is in the building, they're -- they are clear on what's 

expected.  Now, that doesn't mean that their necessarily going to follow it all, but we've eliminated the "I 

didn't know.  I wasn't supposed to do that problem."  So, when we look at Tier 1 within this model, that 

whole green part is designed to prevent challenges from occurring, so that every kid gets that base 

instruction.  And in every school that we're in, we should expect that some kids will need more.  None 

responsiveness is not a tragedy.  We would expect that in school, some kids are going to need to hear it 

more than once or get it in a different way.  So, you, for example, would not be upset if you're teaching 

math and you're teaching regrouping across zero, you would expect that some kids may need more than 

two or three trials to get that right.  It's the same deal with social competencies.  Some kids need 

additional practice, some kids need additional support with organizational skills especially when they start 

making transitions, like from elementary to middle, and middle to high.  And for those of you, how many of 

you have interacted with middle school kids?  On purpose?  Okay.  Me too.  I really like that age group.  

But it's a big transition.  And when we look at kids when they first come into middle schools, you know 

how they start changing classrooms at that point, and we've all been there, as teachers, they leave their 

pencil there for that next day, and they said they come back, you know, a day later, and they're like, "Oh 

my gosh, where's my pencil?"  And it's hard to explain to them in a way that they can understand, there 

have been seven other students that have sat there since you were here, but that's like, "It's mine.  

Somebody has stolen my stuff."  And I understand that feeling, but part of it is they may need a little extra 

support in learning how to negotiate that school day, and they're are not catching it as quickly as some 



other kids.  And that's okay.  We're going to have a plan for that.  And so, at our schools, we need to have 

a range of Tier 2 supports and interventions and strategies and practices.  And not everything at Tier 2 

has to be a package program.  Although there are some excellent programs, like Check-In and Check-

Out, wonderful interventions, particularly beneficial for kids that have maintained -- whose behaviors are 

maintained by attention, but there's a ton of other strategies that can be used at Tier 2, like behavior 

contracts, like self monitoring.  So, there's -- you want to think about these as low intensity strategies for 

some kids, it's not all small group things.  And even with that good support there will still be some 

students who are going to need even more individual attention and support.  So, there are going to be 

some students that even despite the very best primary prevention efforts and even despite participation in 

Tier 2 supports, whether it's reading interventions or Check-In/Check-Out or Social Skills Program, or 

Anger Management, or behavior contracts to improve work completion or organizational skills, there's still 

going be some kids who are going to need things like functional assessment-based interventions.  But the 

key in these models is accurate detections as to who needs more, because honestly, I feel like it's not fair 

to teachers to expect them to have -- to have time to address all their academic markers and all their 

social instruction obligations and teaching behaviors and not have a fair way of ensuring equal access.  

We need to make sure that every single student, everyone has an opportunity to get the extra help that 

they need.  So, screening that we're talking about today is not to say "I think you're messed up, so I'm 

going to screen you and see if you need help."  It's -- you all may be jacked up and that's okay.  So, we're 

going to do screenings on everybody and jacked up is a clinical term, so everybody write that down right 

now.  Screenings occur for every single student, general ed, special ed, the whole school, so that we can 

see how we're doing as a school as a whole.  We can look at particular strengths and areas for targeted 

for improvement for teachers, and we can look for opportunities to support our kids.  So, with in this, 

again it's a blending.  This would be run by one team that manages this big perspective of a CI3T model.  

So, we're going to look at multiple sources of information, not just the behavior screening is what we're 

going to talk about today but academic benchmarks, like if I'm looking at AIMSweb, fall, winter, and spring 

I'm going to do the same thing for behavior screenings, which I'll talk about in a little bit.  Fall, winter, and 

spring, you're going to use things like attendance data and you're -- some people may be thinking "Why 

do I need to look at attendance data to make decisions about non-responsiveness?"  And the answer is 

school is absolutely one of those games where you must be present to win.  So, if you've got kids that are 

non-responding and they're missing a ton of school, they may not be non-responding, they may not be 

accessing the information.  So, in addition to looking at office disciplinary referrals and your academic 

data, behavior screeners, which we're going to talk about today, will be a nice addition.  I'm hoping right 

now you'll take five of these ten minutes to pretend to talk to the people next to you about how you are 

currently addressing multi needed -- students multiple needs within your school system.  Are you doing 

any elements of this right now?  Do you have a PBIS plan?  Do you have an RTI plan?  Are they dealt 

with separately?  Are they integrated teams?  How are you looking at data?  So, focus on what you feel 

like you're doing well and what you might need additional improvement on.  And again, five of these ten.  



Thank you.  Thank you.  If you want to go ahead and refocus upfront.  As Wendy and I were looking 

around the rim and listening in some conversations, we heard lots of variability in the room.  What's 

exciting is a lot of people have elements of primary prevention already in place.  Some teams have a 

bowling prevention program in place, some are addressing social competencies.  A lot of people have 

Tier 1 efforts happening for the PBIS framework.  I heard a couple conversations about people wanting to 

pick a behavior screening but wanting to do it right.  And I think that's exactly where you need to be.  I 

think it's super important to be ready to implement screenings.  So, we're going to go through this 

conversation today about -- considerations about how you move kids between tiers from a behavioral 

perspective but being ready to support the kids that you find is critical, because it would not be 

responsible to conduct screenings, identify kids and say "Dang, you are so at-risk and we've got nothing."  

So, we want to make sure that you have a plan in place and that's the afternoon session.  We're going to 

help you a little bit to think about how you can coordinate what you're already doing, and identify other 

supports.  So, when we think about this idea of systematic screening, it is very important because we 

want to make sure that we are systematically looking for kids that need more.  We do this so well in terms 

of academics.  It used to be in the 70s, you remember when we started school, you taught all year long, 

you took the State Achievement Test at the end to see how did you do, and some kids made a ton of 

progress and others did not make as much.  We're no longer in that let's "Gosh.  I hope what I'm doing is 

working," phase.  We now, academically benchmark three times a year, fall, winter, and spring to look to 

see how kids are doing and if kids are not where they need to be, like in terms of reading performance or 

math performance, we put them into targeted supports with evidence-based practices.  And we do 

additional support.  And remember, Tier 2 and Tier 3 are additive.  It's not like you remove a kid from a 

reading block.  They still get all the primary prevention.  The same is going to be true for behavior 

screenings.  They would be done fall, winter, and spring.  They're not done the first day of school though, 

because you need time to get you to know your students.  So, the fall screenings for behavior will take 

place approximately four to six weeks after the school year begins.  But then your winter and your spring 

benchmarks align with how you're doing your academic screening.  One of the big benefits I think about 

behavior screenings is that the ones that we're going to show you have demonstrated reliability and 

validity, meaning that you're getting accurate information about who potentially needs more.  And I think 

this is really important in particular for kids that have internalizing issues.  Because a lot of the kids that 

we find with behavior challenges, like teachers typically need no introduction for the kids that have, you 

know, externalizing behavior patterns.  Those are the kids that you know they're there, they're never sick, 

they never get the flu, all right, they're there all the time.  But those acting out behaviors are quick to 

capture attention, but teachers are not trained as school psychologists or as social workers, and a lot of 

times our kids with internalizing issues are -- they're not going to demonstrate behaviors that are going to 

be likely to capture your attention, and they're not going to do things that yield an Office Discipline 

Referral.  So, if you look at work by Ken Mackintosh, you'll see that ODRs are great for capturing kids that 

have externalizing behavior patterns, but we are missing kids with internalizing issues.  So, we want to 



make sure that we are using all the indicators that we have for behavior.  I am not suggesting you don't 

use your Office Discipline Referral data, I think you should but we need to make sure it's collected 

reliably, but I'm -- I don't believe that is sufficient to find all the different challenges that you're going to 

experience in your building.  So, when we think about some of the -- what you're, probably doing already 

is everybody monitors attendance data in a school.  We have to by law, who's there.  Ideally, we want 

kids to show up on time and I invite them to stay all day because, you know, some schools have a big 

problem with early dismissals.  One of the things we work on when we help schools build the CI3T 

models, is thinking about what's -- what is promoting people from leaving early?  And we look at things 

like when do you have your parties for school?  When do you -- when did those end?  I remember -- and I 

love my daughter's school.  She's had wonderful instruction.  But I remember coming to one opportunity 

for a Valentine's Day party and the party was going to conclude 30 minutes before the day was over.  And 

as we walked in to go to the party, there was all these tables where you could sign your child out the 30 

minutes early and I'm like, "No, thanks."  And they're like, "No, really you can take her 30 minutes."  And 

I'm like, "No, really I'm hoping some instructions are going to be going on in here.  So, I'll be in my car on 

my ear card, you know, checking my email for the last 30 minutes.  And I know you're thinking, really, 

you'd leave your child there?  And yes, I really would."  So -- but that routine of making it super simple to 

sign all those kids out gives this impression there's nothing really important going on that last 30 minutes 

of the day.  So, we don't want to accidentally start putting procedures in there that say "It's okay to be a 

little late.  It's okay to leave a little early."  Because we want to make sure that our kids are present 

because presumably, instruction is available that entire school block for the day.  So, when you look at 

these data, these are data from a school and this is comparing quarter one data, you know, across two 

different years.  When this school implemented their CI3T plan, they saw decreases in the rate of 

absenteeism.  They saw decreases in the rate of tardiness.  And I want to emphasize that this is an 

elementary school, and a lot of people don't think that elementary kids have control over getting to school 

on time.  And as a mother of two children, kids play a huge role in whether or not you get in the car on 

time.  And if you ever want to know about that in my family, ask either one of my kids to talk about the 

Ripple Effect Speech.  They have impact to them being 10 minutes late and what it does to my drive on 

the freeway.  I'm sure they'd love to share it with you.  Other data that schools look at, many of you are 

using systematic approaches to monitoring data.  So, like, how many of you are a SWIS trained?  Great.  

And that's wonderful because that's a system, it's very reliable, it's a method of looking at minors and 

major as well as total offenses in a school so that you capture information on everything that's happening.  

But this -- these data are only as accurate as the teacher's implementation of that plan.  So, does that 

make sense?  So if I have a minor infraction in your class and in your class and you write me up and he 

doesn't, is my behavior better in one situation?  No.  It's an issue of measurement problem.  So, I think 

these data are good and we should use them but they have some militating effects.  In particular, I think 

about two things when I think about picking a screener.  I feel like it has to be reliable and valid on one 

hand, which is the psychometric issues, it has to work.  But if it's too labor intensive, if it's too expensive, if 



it takes too much time to prepare, to complete, to score or enter, people won't do it because the bottom 

line is we cannot continue to ask our teachers to do one more 10-minute, 15, 20-minute, 45-minute thing.  

They don't have the time.  So, when you're thinking about all the screening tools that you're going to hear 

about in a couple of minutes, I'd like you to keep a continuum in mind as one consideration is, you know, 

psychometric rigor, another consideration is issues of social validity, meaning "Do I think my faculty and 

staff could do this?"  And the whole time you're listening to this, I want to set the context for you as we are 

not here to tell you one screening tool is better than another.  That is not the mission.  I believe you need 

to pick one and do it when your school's ready to support the kids that you find.  You want to listen for 

things like how much time does it take?  How much money does it take?  What information is that going 

to yield?  Am I going to find the kids that I'm looking for in this specific context?  Also, I want to make it 

really clear that behavior screeners are different than academic screeners and it's not time with kids.  

Like, I'm not going to interview and say "Are you feeling internalizing right now?  Can we talk?"  That's not 

it.  Your teachers are privy to all this information with kids and experiences that other people are not.  

Like, as a parent, you get our kids more than I do.  You get our kids seven and a half hours a day awake 

and you get -- I get -- you get to see what they do in social interactions and when task demands are high, 

and I'm really lucky because my daughter gives it all up when she comes home.  She has to run down 

when we pick her up from middle school, and she goes through every period, what went well 

instructionally, what kids were being challenged.  She was born to be a teacher.  She was practically 

popped out with Post-it notes.  And I love it because it gives me the, you know, the overview of her day 

and where, you know, challenges may be occurring.  And then I have a 17-year old son, "How is school?"  

"Great."  And I always say "Did you put a lot of stuff in here?"  He's like, "Yup.  I got a lot of stuff in here."  

And I'm like "You put a lot of stuff on paper?"  And he's like "Yup."  Okay.  Done.  Two totally different 

experiences.  So, we need to make sure that we are thinking about which screening tool is going to work 

best for the kids that we're looking for.  And I would predict that most of you are looking for a way to find 

kids with internalizing issues, because what you're doing right now is probably not finding them.  So, what 

I'd like you to think about now before you hear about behavior screening tools, I'd like you to answer the 

question honestly of what are you doing right now to look for kids that have behavior challenges, how do 

you find these kids?  And praying that you don't find them is not the response we're looking for right now.  

Okay.  Take five of these ten.  If you go ahead and finish up the thought that you're on…  What's really 

clear is that people are looking for kids, and that's wonderful.  The fact that you're being proactive and 

thinking about how to find kids that have behavior challenges is right on the mark.  I heard a lot of people 

talking about they will do something if a parent makes a referral, they'll do something if a teacher makes a 

referral, and that's great to be responsive and I applaud that.  But we don't want to have to rely on that as 

the major method by which we find kids, because not everybody has a parent that can advocate for them 

in that way, and some teachers are busy attending the business of teaching.  And if you look back and 

remember on your first year of teaching or people that are struggling in their teaching, they're not going to 

be as in tune to kids' behavioral needs.  So, as you're going through this introduction to behavior 



screenings today, we are going to talk through a couple different screening tools.  We're going to tell you 

what they are, how they work and we're going to give you some resources at the end.  This presentation 

will be posted on the website and there's a whole bunch of stuff in this presentation that we won't 

necessarily go through today, but it'll show you if you're ready for that next step, how to use these data to 

connect kids to supports.  And we'll talk about it in our afternoon session as well.  So, I'd like to invite you 

just to sit back and listen and think about what might be a possibility for your school site.  And Wendy's 

going to go ahead and start by giving you an introduction to two of the first six that we're going to talk 

about today. 

WENDY OAKES: Okay.  As Kathleen said, there are lots of considerations, psychometric properties.  You 

want to make sure that you have quality tools.  All the ones that we're presenting to you today are actually 

high quality tools.  And I'm going to start with the first one which has been hailed by many and including 

Kathleen as the gold standard for screening.  And this is the SSPD, and I've actually seen several of your 

schools walking around with the big yellow binder.  Does that feel familiar? Or heavy?  Because you're 

trying to squeeze it in.  Okay.  So, the SSPD is used for K6.  So, students in K6, if you're in a middle or a 

high school, this is not going to be a good choice for you.  There has been some work that's been done 

out of the university or actually BYU, Brigham Young University, testing this at the middle school level but 

it's not ready for use there quite yet.  The nice thing about the SSPD is that it's very cost effective and it is 

about a hundred and fifty dollars for the kit and once you own it, you can use it for as long as that version 

is in print.  And so, you make your own copies.  So, in terms of paper costs, those exist, copying cost and 

manpower to put these materials together.  That's where the cost comes in for this one.  This is a multi-

staged, multi-gated system, and so what happens is every single teacher considers every single student 

in their classroom on this screener as the first stage.  And you think about which kids are most like the 

criteria that the screener gives you for internalizing, which ones are most like the characteristics of the 

students that they give you for externalizing, and you actually split your class into two piles.  Okay?  Now, 

that in itself presents some challenges because you really do have to make a decision and many 

teachers say, "Well, you know, I see some anxiety with them but I also see some characteristics of more 

boisterous behavior."  And you have to make a decision and you have to trust yourself as a teacher and 

what you know about that child.  Teachers tend to question that sometimes but we know that you're highly 

reliable in finding the kids that do need those additional support.  So, trust yourself and trust each other.  

After that first stage, the students -- and I'm going to show you what this looks like in just a second.  But 

the students who are listed at -- the students are then listed in terms of priority, who has the most of those 

behaviors to who has the least.  You don't need to worry about the kids who have the least at the bottom; 

some teachers don't want to put them on either list but they will naturally not progress to the next step of 

concern.  Students at the top three of each of those initial rankings then move on for more rating into step 

two.  And then, this tool actually is really nice for school psychologists, for social workers, for special 

education teachers who need even more information.  So, students who pass through gate two, okay, 

that more intensive rating scales, there's actually some direct observation tools that are very good.  The 



nice thing about this is it comes with training videos, so you can make sure that if you are observing 

student's behaviors using this scale that you know exactly what you're doing.  Okay.  So, this is actually 

what it looks like, and this is the first step.  Would you raise your hand if you've ever seen or used this 

before?  Okay.  Many of you have.  Good.  And you're kind of spread out, so during discussion we hope 

that you'll share your experiences.  So, the SSPD specifically addresses, as I said before, both 

internalizing and externalizing.  And I think that's one -- and correct me.  I think that's one of the reasons 

that Kathleen refers to this as the gold standard.  It's one of the few and as she said before, we're pretty 

good at finding kids with externalizing, far less likely to identify the kids with internalizing that we really 

need to be supporting.  So, this tool specifically does that.  So, this is stage one where you list them into 

two piles, then you rank them according to need, specific criteria are given, which teachers tend to like.  

These top three students move on to the next stage, and it's important to remember that these are 

mutually exclusive, okay?  And almost every school I've seen, the number one kid on both lists would be 

the same student and that cannot be.  Okay.  Then we move on to the second stage.  So, after that 

listing, those three move on and you -- the teacher completes the critical events index.  They also 

complete scales on adaptive behavior and maladaptive behavior.  And it -- those two scales are 

completed on a Likert Scale.  Okay?  Now, when you get the SSPD, you'll notice that stage two for 

internalizing and externalizing are actually the same forms but they are scored differently, so don't be 

concerned that you're actually coming out with the same information.  The criteria of concern is different 

in terms of the scoring.  Okay.  And so, as you're going through it, there's blue and green and we try to 

keep those color-coded so that you can keep them separate in terms of which type of risk that you're 

considering for that child.  And then for this one, because it is paper-pencil, and I believe that they're 

working on an online electronic version of this which will be wonderful when it's available.  They just got 

an IS grant or -- okay.  They just a grant to be able to put this online and I know they're also updating it -- 

this, in terms of the norming.  So, these graphs would be made by your school leadership team or 

somebody that's really proficient with Excel and graphing, which you may have to invite to your team 

meetings.  And so, this is one way to display the behavior.  If you look at these data, they are actually the 

winter time point across three years.  The first section is externalizing and the second one is internalizing.  

So, they're looking at students who qualify in each of those two areas.  And by qualifying, I mean they're 

exceeding the normative criteria for the level of concern.  So, as you can see, most of the students that 

even get to gate two do not have an excessive concern based on the rating scales.  And this school in 

particular had fairly small percentages, 6% starting off for externalizing, a little over 6% in their first year.  

These data also show a really similar pattern that we see in lots of the schools that we work with that 

have CI3T plans in place and ways to respond to behavior once they are screening, and that is they see 

that decrease in internalizing behavioral concerns over time a little bit more quickly than they do with 

externalizing.  So, that test is very encouraging that we know that these models are addressing kids with 

internalizing even though we're not as good as -- at finding them a little bit more confidence.  This is 

another way to show that SSPD data and the reason that we break it down by grade level is, you know, 



we sort of laugh about these features that come up in certain years and they say, "Oh, my gosh, my 

class.  There's no way.  I think this is the year I need to go into retirement.  I need to--I need to make this 

my last year."  And we all know after multiple years in a classroom that some years you get lucky and 

other years you have a lot of challenges, so I think there's sort of less challenging years keep you going 

to the next -- to the next one.  But what this does is this lets us look across grade levels.  It lets us identify 

where we need to put those resources so as administrators and as principals and district people.  It lets 

you help target your resources and interventions.  So if you have support people in your building that go 

into classrooms that can do small groups or support teachers with kids with more challenging behavior 

and you're saying, "Well, we're going to divide that time equally among all grade levels."  That might not 

be the best approach.  So these data actually allow you to help it -- help purposefully make decisions 

about where to put those supports.  It also keeps teachers looking at the next grade level saying, "Wow.  

Coming up is not as bad as where I am now, so I'm going to stick around for another year."  Okay.  So 

this is another school and I just really wanted you to see that that pattern sort of holds over time and over 

schools, so this actually between fall and winter.  And look at the changes and the -- oops -- oh, gosh, ran 

away.  Sorry.  We look at it if I hold it on here.  Look at the changes here.  And that's a pretty substantial 

decrease and that's in the same year between two time points just with that CI3T plan and place with that 

strong primary plan and potentially some interventions going on in that school.  Now, that starts at 

kindergarten.  If you are in a school that has pre-K through 6, then you would also want to consider as a 

companion if you make this screener as your choice.  The ESP -- the ESP is for preschool and it is a 

downward extension to the SSPD.  So the gating--the gating process looks the same.  The forms are very 

similar.  It's paper-pencil.  It comes in a much smaller binder.  And it would be an easy way to train your 

full faculty to use the same procedures.  So again for the ESP, you start with screening every single 

student considering them on these indicators and then moving down and looking more at deeply kids that 

you have concerns about.  So for five minutes, same procedure, five minutes of this ten, I want you to talk 

about the SSPD and the ESP and how this tool might fit into the needs of your -- of your building. 

KATHLEEN LANE: We appreciate the great conversation.  So people are starting to think through some 

of the logistics.  And the reason why you're looking at this three times of year is that behavior changes.  

So, the kids that you find using either these instruments in fall like internalizing or externalizing.  I can 

compare that fall to winter data to see are they still in a high-risk category?  Have they improved?  Have 

kids moved into that between fall and winter?  I analyzed those data to look at shifts and Wendy showed 

you the bar graphs, so you get pictures of what your schools as a whole is doing as well as getting 

information on which kids needs extra support.  So by my winter time point, if I still got -- have kids in that 

high-risk category, I make plans to support them in Tier 2 or Tier 3 efforts.  That's also how your school 

psychologist or your social worker can pull kids into do things like friendship groups or social skills groups, 

and as we'll show you this afternoon, this is one source of information.  We are not suggesting you make 

all these decisions off of one source, but I'm going to look at this behavior screening data with their 

academic data, with their attendance data, with ODR data.  The information I collect is part of regular 



school practices to see what I can support them with, with involvement from the family which we'll chat 

about.  Another screening tool that we're going to introduce to you now is a free access screening tool 

and it's called the Student Risk Screening Scale.  And just to heads up, there are ton of S's on what we're 

talking about today.  So this one is the SSRS.  This was originally developed for use at the elementary 

level and it's now been expanded to use an elementary, middle and high school levels.  And it -- what this 

involves is -- and this is nothing that you buy, so if you want to contact us later on how to do this, this is 

something you make, you do not buy this.  These are the seven items that make up the screening tool.  

You may not change any of these items because together these are the clusters of behaviors that predict 

important outcomes for kids.  So essentially what happens and you have several school districts here that 

are working on using the screening tool now and I saw lots of great data at the poster session.  But 

essentially, you would make an Excel spreadsheet where these items go across the top and to be clear, 

you cannot change any items on this.  You also cannot change these anchors.  So zero equals never, 

one equals occasionally, two equals sometimes and three equals frequently.  And if you Google this, 

there's a website that has the anchors wrong.  So be very careful that you do this correctly.  Does that 

make sense?  What I mean by anchors is what is a zero, what is a one, what is a two.  So the deal is 

each student gets evaluated in a row and this is important, so you think about Kathleen Lane and then 

you rate what you know about my behavior based on your knowledge of me, you fill out that row.  You're 

thinking about me and you evaluate my behavior.  Then you go to the next kid Wendy Oakes, you rate 

her behavior.  You go to the next kid, does this make sense?  Good.  When you do that, every student is 

going to get a total score, so when you add those up for those seven items, if they have a zero to three, 

that's considered low-risk, four to eight is considered moderate-risk and then nine to twenty one is 

considered high-risk.  So when you look at these, these would simply be totaled.  And there has been 

many, many improvements across the entire country.  I've seen lots of technical assistance grants where 

people have created electronic systems where you log into a secured share drive, your forms are pre-

populated.  Teachers should not spend their time typing in their kids' names or ID numbers.  Those can 

be downloaded from your attendance databases, but you want to make sure for all kids regardless of the 

screening tools that they've all been in school at least 30 days before you can complete a screener on 

them.  Because if they just have moved in within a couple of days, it's kind of like the beginning of your 

marriage where you shave your legs everyday and you're on really good behavior.  So you don't want to 

evaluate until you have enough sampling of that time and Craig I love you if you're watching this video.  

Okay.  So when--we've also been working on a modified version of this instrument to add some additional 

items to also improve the predictability for kids with internalizing issues because we've learned some 

interesting things about the SRSS to date.  This is an example of a middle school that has been using just 

those first seven items.  They trained and built their plan in the 2003-2004 academic year.  So they built 

that whole CI3T model that we're talking about.  They started implementing it in fall of 2004.  These data 

represent fall screenings all the way through 2011.  So the first year that they did their screening in fall, 

they decided as a team and at the middle school level, you do not have to have every teacher rate every 



kid in every period.  So they picked first period teachers to be the raters because there was an extra 10 

minutes of homeroom time, so they felt like that extra exposure to kids would be a good idea.  So that first 

year that they completed their screenings, they had 534 kids total in their building.  Seventy-seven 

percent of the kids were in the low-risk category which means their total score was zero to three.  

Seventeen percent were in the moderate-risk category which means their total score was four to eight.  

And then they had six percent of the kids in the high-risk category which meant their scores were nine to 

twenty-one.  One of the reasons why we like to graph this data over time is this gives you a snapshot.  So 

for anybody who's ever written a school improvement plan or had it, you know, monitor data to see what 

happened -- what's happening in terms of behavior in your building, this will do it for you.  And it takes this 

screening tool, it takes about 10 minutes to rate your entire school, if teachers all rate at the same time.  

And if you look over time, by this year 2008 and I do feel like I have to say this, this is one of those weight 

loss commercials like results may not be typical, but they got down to less than one percent of their kids 

at the high-risk category and only six percent in the moderate-risk category.  The next year they had a 

slight increase and the first thing they did was go back and look at their treatment integrity data to see 

what was changing in the implementation of their plan.  And they realized that they had been hiring new 

teachers through the years, but the teachers didn't get explicit instruction on every aspect of their plan.  

So they did a booster session with the teachers and again, re-shifted.  Now looking at this, down -- for this 

last year when they did it in fall 2011, they had 12 kids identified as high-risk.  Twenty kids identified as 

moderate-risk.  They put these data into an Excel spreadsheet and then they looked at other things like 

what was their attendance data?  What was their first quarter's grade point average?  How many classes 

did they fail first quarter?  They're looking at every other indicator and then it's a problem solving process.  

So it's not like you've been screened, you've made a mistake.  It's a problem solving process where they 

actually call the kid in and say, "Here's what we're seeing.  We're going to get a meeting with your parents 

and see what we can do to help.  We've got some ideas."  And that's where the ideas are the secondary 

like the Tier 2 interventions and the Tier 3 interventions.  So these data can be used to look at the school 

as a whole and make it much more clear as to who may need assistance, but it is just a screener.  It's not 

going to tell you exactly what the problem is or exactly what needs to be done, but it's a first blush as to 

who may need additional support.  And in terms of how reliable this is, because some people will 

immediately think this is too good to be true and I felt the same way when I first started working with this 

instrument.  So I've done lots of studies to see how well this works at the elementary, middle and high 

school level, and here's a little bit about what we found.  So that first screening tool that Wendy went over 

where you sort the kids into two groups, internalizing and externalizing, I really liked that screening tool.  

And when we looked at -- we admitted -- several kids at school that were on the fence as to which one to 

pick.  So a lot of you, I'm hearing conversations about which ones to do.  Several schools will pile it too at 

the same time.  So they do two screening tools, fall, winter, and spring, so that their teachers can get 

exposure to doing both of them; and they can see if I had done this one, I would have missed these kids.  

If I had done this one, I would have missed these kids and then to think about resources and time.  So we 



had several schools that were doing both for a period of time.  And for the kids on the acting out behavior 

on that more complicated screening tool, the multiple gating one, we found an area under the curve of 

0.95.  So now if I had to guess if you were at risk -- now that I've talked to you, I know you better.  But 

before I knew, I could either flip a coin, right?  And I'd have a 50/50 shot of getting it right that she's -- has 

externalizing issues or not.  So my goal here is to improve chance estimates, to get above essentially a 

diagonal line here.  We found that comparing the two screeners, just the first seven items of the SRSS to 

the externalizing one, we were capturing almost all the same kids with about almost perfectly.  1.0 is 

perfect.  Here is the unexpected thing.  We found out that the seven items on this SRSS also predicted 

internalizing behaviors even though it wasn't intended to do that.  It -- the area under the curve here is 

0.8, as you're capturing close to like 80% of the kids.  That's why we started doing this work to better 

predict kids that could have internalizing issues.  And some of the schools here in Pennsylvania are 

actually testing out the additional items and we're looking at how -- the extent to which those are 

improving.  So we know at the elementary level, those two measures are capturing the same kids.  Here 

is a nice finding at the middle school level.  People were not convinced at the beginning that these data 

were predicting important outcomes for kids at the middle school level.  So you remember that middle 

school I showed you just a moment ago, that first year bar graph?  What we did at that school is we 

designed a study so they could see how well it was working.  So these are the 422 kids in the green bar, 

the 51 in the yellow, and the 12 in the red.  And what we did is they completed those screenings in fall.  

And then we waited all the way to the end of the school year and we picked up item-level data on every 

single kid and was all ID identified.  So it's only ID numbers, never kids' names.  And what we found out is 

that kids in the low-risk category in fall, by the end of the year, they had earned one and a half office 

discipline referrals.  Then the kids in the yellow, in the moderate-risk, they had earned by the end of the 

year about five office discipline referrals.  Stopped instruction, fill it out, send the kid to the office, tell the 

parent.  And the kids in the high-risk category, they earned by the end of the year eight and a half.  So 

that fall's screening score actually predicted how many office discipline referrals kids would year -- would 

earn.  And it also predicted the number of days that they would get suspended.  And then I completely 

understand that for some teachers, that doesn't matter.  They're just focused on their instruction.  Watch 

this.  It actually also predicted grade point averages.  So kids in the low-risk category had on average 

GPA of 3.35.  And then the kids in the moderate and high-risk group had statistically significant lower 

grade point averages.  And there is no difference statistically between these two, which means that any 

sign of risk is cause for concern with respect to academics.  And in middle school, how do you fail in 

middle school?  How do you earn an F?  Yeah.  You don't do your work.  That's how you don't perform in 

middle school.  And look at this.  By the end of the year, this group had failed less than one class.  The 

moderate-risk group -- the risk group failed almost three and the high-risk group failed almost four.  So 

that fall screening predicted who was going to have challenges academically as well.  So the question 

becomes, is it worth your time to screen in fall for ten minutes to figure out who is likely to have those 

challenges academically and behaviorally?  And what's the answer?  Is it worth your time?  



Unequivocally.  Absolutely.  And we found the same thing to be true at the high school level.  This is an 

example of high school.  It's the seventh period teachers that did the rating here.  And it predicted -- look 

at even how much more pronounced it was in terms of office discipline referrals and grade point average -

- and again, no statistically significant differences between the moderate and high-risk groups.  So if you 

are anything other than low-risk, there is cause for a concern.  So the nice thing about the SRSS, it is free 

access that as Cecil Reynolds pointed out, it doesn't mean it's no cost because there's still time to set it 

up.  You have to have a space where it is secured.  You should never email these types of data.  But the 

nice thing is to complete it and to score it and know a kid's status, you're looking at maybe 15 minutes.  

So will you take five of these ten minutes and think now about you've seen three screening tools.  A 

multiple gating system for the elementary and the pre-school level and you've seen this now which is for 

elementary to high school.  What do you think about the feasibility of this?  And we'll catch you back in 

five.  Yeah.  Just water. 

FEMALE: Water? 

KATHLEEN LANE: Thank you very much.  If you could refocus up front.  Great.  It looks like as people 

are thinking through some of the logistics there, I started to think about, "Oh, how can we make this 

work?"  I am super excited to hear you thinking through logistics because I think that's important.  I think 

the biggest gift you can give your teachers is time to do these.  So as we're talking about these screening 

tools, ideally, it would be a small group of people from your school that considers these screening tools.  

And we'll show you some stuff you can read at the end to get a deeper understanding and have answers 

in frequently asked questions.  But once you've decided on -- narrowed it down two, you might want to 

have your teachers complete too.  Many, many elementary school teachers will do the SSPD and the 

SRSS and they'll do those for a year or two years.  And the whole thing, both of those together, takes one 

hour, start to finish, so it's a faculty meeting.  They're calendared but the time is given.  And I beg you, 

please do not add these to teachers' list of things to do and say your screeners are in your box and they'll 

do blah, blah, blah.  Don't do that.  Give them the gift of time so that they would come to a fall faculty 

meeting.  You would explain how to do them.  You're there to answers questions because for example, 

you can't team on a student without permission.  So you -- it's an independent rating, so teachers fill these 

out independently and then they're scored and a plan is going to be put in together in conjunction with 

parents but give them the time.  Now, over time when people get good at doing this, I recommend that all 

the files be together because new people will get hired.  New research, hopefully, is coming out that you 

can update people on.  But for winter and spring screeners, you can do something like, "Tomorrow 

afternoon, we're going to do our screenings."  If you'd like to turn yours in ahead of time, you can check 

them in and skip the faculty meeting.  For some people, that's awesome and they'll get them done ahead 

of time.  Now, the next screening tool that we're going to talk about is another free access screening tool 

and it's called the Strength and Difficulties Questionnaire.  And this is available online and I'll give you the 

website in a moment.  The thing that you're going to like about this one is it's very well studied and it's 

been around for a while; and there's many, many different applications.  There's two different versions.  



There's an elementary version and there's a high school version; and the items are almost identical but 

there are some slight differences.  The difference here is it's 25 items per kid.  So if you print these out, 

it's one page per kid.  And for some people, that's very overwhelming to get this doc.  Does that makes 

sense?  So there's issues of sociability there.  But the thing you will love about this is that it does give you 

a measure of total difficulties but it gives you a sub-scale for each of these five or four areas.  Emotional 

symptoms, conduct problems, hyperactivity, inattention, and peer relationship problems.  The thing I 

really like about is it also has a measure of pro-social behavior.  And if our goal is to improve social 

competencies, this is a wonderful metric to have.  If you're interested in getting more about information 

about this, this is the website you can go to, and you'll see it's translated into tons of different languages.  

It's been -- I think it's 65 different languages that it's been used in.  And it has a front and a back.  It can 

be -- it has information that can help guide your intervention outcomes.  So if this is something that you're 

thinking about, I will consider that.  There's also an option to complete it online.  But if you complete it 

online and get those reports, you won't be able to aggregate the data, meaning put it all together like I'm 

going to show to you.  So for example, these are data from one elementary school in their wintertime 

plan.  And I'm going to give you a moment to look at these data.  The first bar represents -- and these are 

not our words for the anchors.  This is the company's words.  And I'd be like, "Kathleen, you're abnormal."  

So look at emotional symptoms.  In that school -- of the whole school in 2009, they had 91% of their kids 

that were in the normal range with respect to emotional symptoms.  About almost three percent were in 

the borderline, which I'm immediately thinking Tier 2, and then abnormal is about almost five and a half 

percent there.  So that particular information, I would use, if I was a social worker or a school 

psychologist, to pull some of those kids.  And we've done some validity studies, convergent validity, to 

show that those are capturing kids with internalizing type issues.  But when I look at the rest of this, check 

this out.  When I look at the rest of this, I've only got about 66% of my kids in the average area for 

conduct.  This worries me that there's a huge problem with hyperactivity at the school and this is most 

alarming.  And I have many, many times have had schools do this and say, "Man.  We need a ton of Tier 

2 and Tier 3 support for social skills."  And what I want to say to them is, "No, you don't."  If these are your 

data, what do you need to change?  Absolutely.  People exhaust themselves at Tier 2 and at Tier 3.  This 

is another reason you need screening data because you need a snapshot in time to see how your primary 

plan is working and the first thing I would do is go back to look at implementation data as, "Am I doing it?"  

And in this particular school, they were not implementing a social skills plan.  So on that CI3T model, they 

weren't -- they had low fidelity of their social skills plan and you know what?  It shows, it's like me, I have 

a weight watcher application on my phone and I think I've had it for five years.  I think I've gained 15 

pound on it and the reason why?  Because I don't use it.  I pay for it $16 every quarter a month or 

whatever it is.  It's a treatment fidelity problem.  I know that plan would work if I did it but instead I 

watched P90X rerun videos while I'm eating ice cream and there's a problem.  I get that.  So just because 

a school has a component in their plan, it does not mean it's happenings, so we need to make sure that 

we're collecting that treatment integrity data so that when we see data like this.  It's -- is it -- is it a bad 



plan being implemented or is it a plan not being implemented?  Does that make sense?  So here, I would 

begin by revising and supporting my teachers with Tier 1.  I can also use this to look at change over time.  

This is a different school and this is fall 2005, this is fall 2006, same school, fall to fall comparisons and 

the reason why we do this is that, in schools risk generally tends to increase between fall and winter, you 

know, because the honeymoon periods weren't off.  We're done reviewing curriculum, task demands 

increase so it typically goes up and then down.  Now, this looks great.  Like, I'm seeing improvements for 

this school, right?  And now this school is looking in pretty good shape now to really hit hard the Tier 2 

and Tier 3 supports and this is in terms of pro-social behavior.  So then, in my school, that doesn't mean I 

stop doing my school-wide social skills lessons like, I would probably still be doing my social skills 

improvement lessons where I do a skill of the month.  And then for these kids here, in the yellow and the 

red, I might start by putting kids into social skills group and pull in some other kids that could be peer 

models and I would run those groups.  And then kids that are not doing well according to the progress 

monitoring data for those interventions, then I would go to something for Tier 3.  Does that make sense?  

Good.  Think about the STQ, if you would, again online free access but I do want to say one thing.  If you 

print this and score it, it's really challenging to score because it's scored with overlays.  So if you want to 

score this by hand it's five overlays for each kid's thing.  My recommendation is you make friends, I 

usually say hook up but since this is being recorded, I'm not going to say that.  I would say make friends 

with somebody like, in your research and evaluation department or somebody that's great in Excel where 

you can enter those data and score it in Excel but the scoring is not as straightforward on this.  So take 

five of these minutes and think about what you think about this particular screening. 

WENDY OAKS: I could have your attention back up here.  I know it's hard to end these conversations.  I 

was having a great conversation at this table and I didn't even want to -- I didn't want to stop it either.  So 

thanks for your attention.  Okay.  I'm hearing lots and lots of great questions Kathleen and I are -- about 

discussions about screening and how to -- how to use them and how to make the best decision for your 

school.  One of the things to think about because as you're hearing multiples, I'm seeing people wanting 

to layer these on top of each other like we're going to use the Student Risk Screening Scale first and 

we're going to look in general and then when we find some kids with additional needs then we're going to 

use the STQ and we're going to figure out better interventions based on more specific information.  What 

you need to understand is that, if this is a school-wide practice, it's just part of your universal and every 

student gets it as part of attending your school, then you don't need to get specific parent permission 

depending on the laws in your -- in your school.  So make sure that you're having these conversations 

with your administration and that they're aware of these procedures you're putting in place but if you layer 

on a second one for only students that come up with risk concerns on the first screener, then you are 

looking at individual students, you do need to have parent permission to do that piece.  So keep that in 

mind as you're thinking about these procedures because there are lots of ways to use these tools to 

identify kids to better support.  Okay.  So I'm going to very briefly introduce you to two of the newer tools 

that are -- that are actually on the market, meaning that you can purchase these tools.  They have a lot of 



strengths and a lot of fancy ways of aggregating the data and building reports and managing the data 

online.  If your school system has the resources, you do it.  These would be two really great options for 

you.  The first one is the BASC-2 BESS.  Now, a lot of you are probably familiar with the BASC.  We use 

that a lot in special education for the evaluation process.  They have come up with a screening tool that 

was a factor analytically derived from the BASC so that 120 or so items on the -- on the full BASC has 

been reduced to about 25 to 30 items depending on the age level, as a whole school screening tool and it 

comes with all of the evidence that you would expect from a BASC product, okay.  It does address issues 

of internalizing, externalizing school problems and adoptive skills but it does give you one score as well 

so you can look at those graphs over time as Kathleen was talking about in terms of looking at your 

school monitoring risk then you also get really good individual data when you're planning interventions 

and supports.  This also comes with a student rating scale where they can rate their own behavior and a 

report on that.  And also parents, you can include a parent component in this.  Okay.  This is an example 

of what one of the reports might look like so you have this extremely elevated, elevated in normal and this 

is sort of your class-wide at a glance.  You can then drill down if you're familiar with that drilling down term 

from AIMSweb or DIBELS to get additional information on each of the students and specifically what their 

profile look like.  This is one of the ways that these data can be combined and shared with your faculty.  

So you're looking at a total score for the whole school.  This is a middle school and then by grade level 

and just looking at the amount of risk.  Now, this school is right on track in terms of having their primary 

plan in place and really ready to move into secondary and tertiary interventions.  Okay.  We're going to 

skip this part because of time but we can answer additional questions afterwards about the BESS.  The 

nice thing is that both the BESS and the SSIS are available as part of the AIMSweb package, so raise 

your hand very quickly if you have any connection to AIMSweb if you use it in your school.  Okay.  If you 

already use it, you can get the BESS and two items from the SSIS as part of that AIMSweb package for 

an additional dollar per child.  If you don't use AIMSweb and you're interested in this in an online format, 

you can -- I think, it's about $4 per child per year.  Okay.  Both the BESS and the SSIS take five to ten 

minutes per child just for planning purposes.  The SSIS has only four -- has four categories, one item in 

each and then they have sort of a rubric or a criteria scoring for pro-social behavior motivation to learn 

and then it has two academic components.  The first two items on here are the ones that are on 

AIMSweb.  So you get these two items and the full BESS.  There's a version for pre-school which is nice, 

elementary and secondary, so all age levels can use the SSIS and this is the scoring rubric that teachers 

would get.  It comes in this nice little layover notebook and this is what the guide looks like.  So there is 

no scoring to this in terms of calculating or those awful layovers that happen for the STQ.  So as soon as 

you're done, the color coding is there and you have instant results and how you can start to think about 

which students need intervention.  Okay.  These are what this -- the data look like for one of the schools 

that use the SSIS and as you can tell, they need additional work on primary when you're looking at these 

data's immediately.  Okay.  And -- so thinking about choosing the best tool for your school, we know 

we've given you just a little bit of information.  We actually have this at a glance and we -- we have 



another at a glance that has time and cost in terms of money to prepare and screen.  So we're going to 

send that to patent and they're going to post that on the website with the other information from this 

session.  And as you consider this and you go deeper and you want to know about the research on each 

of these tools, Kathleen and I with some of our colleagues have written a book that has a chapter on each 

one of the tools that we've presented to give you applications, psychometric properties, the studies that 

have been done and how these have been used in schools, so that's a resource that's available if you are 

interested.  Okay.  Thank you for being here.  We appreciate your time and attention and I think there are 

-- is coffee out in the -- in the hallway. 


