
CHARLES WILLIAM LENTZ: Thank you very much.  Good afternoon.  Good to see everyone and I 

appreciate you all of choosing me as your last session.  I know that's been -- it been a very, very long day 

so it's very nice to see so many people in the session.  The topic for today is Engaging Parents in the 

Community which has been a bit of journey for the school in which I work.  And I'm going to walk you 

through our journey and some other things that we've done.  I believe some of you might have been at my 

session this morning as well.  So some of the things that I'm going to go through will be a little bit of a 

review or recap from that session just to lay the groundwork for where we are in my building and my 

school.  Let me give you a little bit of my background.  All right.  First of all, just my educational 

background, I did my undergraduate work at Indiana University of Pennsylvania.  There we go, shout out 

from Indiana.  I did my first masters at Gratz College, my Masters in Educational Leadership at Arcadia 

University and my doctorate at Widener University.  My background as well, I taught in the classroom in 

elementary for about nine years and I taught fourth and sixth grades.  I was an assistant principal at the 

Abington Junior High School for a total of six years.  I'm currently principal of McKinley Elementary 

School, a position that I've held for five years.  And I've also served as a professor at Gratz College and 

the College of New Jersey.  And I also serve on the Board of Trustees at Arcadia University presently.  

So what I'd like to start off by doing because you've been sitting through presentations much of the day 

and it's mostly people talking at you.  And I know when I've been in presentations I get tired of people 

talking at me.  I'm going to ask few to take a few moments and talk with the people at your table.  And that 

will set the stage for our discussion today.  First, in a perfect world what you envision to be the optimal 

way in which parents would be involved in the School-Wide model?  What do you believe is the key to 

affective parent involvement in schools?  What do you think are some of the barriers to that involvement 

and what are some ways you can over come those obstacles?  And after you've had a chance to discuss 

I'll share with you our journey in those very questions.  So take a few moments.  If you're not sitting with 

somebody you want to relocate to somebody -- sitting with somebody and just take a few minutes and 

talk.  And I'll give you about five minutes.  All right, let's come back.  Let's come back.  All right.  So, in a 

perfect world what were some of ideas you came up with or how parents could be involved in School-

Wide?  Anyone want to share or report out? 

AUDIENCE MEMBER: Positively [inaudible] 

CHARLES WILLIAM LENTZ: Fantastic.  Excellent answers, others?  Yes? 

AUDIENCE MEMBER: Be a cheerleader. 

CHARLES WILLIAM LENTZ: Be a cheerleader, fantastic. 

AUDIENCE MEMBER: Stay involved all-year long [inaudible] 

CHARLES WILLIAM LENTZ: Okay, very good, stay involved all-year long.  What else?  Yes? 

AUDIENCE MEMBER: Practicing [inaudible] 



CHARLES WILLIAM LENTZ: Fantastic.  The consistency between home and school, fantastic.  Any other 

comments?  [inaudible] Yes, go ahead. 

AUDIENCE MEMBER: Communication and feedback, communication [inaudible] 

CHARLES WILLIAM LENTZ: Okay.  Fantastic.  Communication and feedback between home and school.  

All right.  What do you believe are -- is the key or factor on parent involvement?  Anyone have anything 

for that? 

AUDIENCE MEMBER: Communication [inaudible] 

CHARLES WILLIAM LENTZ: Okay.  Communications is fantastic.  [inaudible] Fantastic.  Go ahead. 

AUDIENCE MEMBER: I believe meeting parents where they are.  If the parents are very [inaudible] 

where their needs are, so [inaudible] aware of what that might be [inaudible] 

CHARLES WILLIAM LENTZ: Fantastic.  Okay.  Other idea?  Yes. 

AUDIENCE MEMBER: One of our table's members recommended that we diversify the way [inaudible] 

we request involvement. 

CHARLES WILLIAM LENTZ: Excellent. 

AUDIENCE MEMBER: One can just volunteer [inaudible] of their time or volunteer the [inaudible] 

CHARLES WILLIAM LENTZ: Excellent.  Very great.  Yes. 

AUDIENCE MEMBER: Relationships. 

CHARLES WILLIAM LENTZ: Fantastic. 

AUDIENCE MEMBER: Relationship with parents [inaudible]. 

CHARLES WILLIAM LENTZ: Okay, very good.  [inaudible] Okay.  All right.  What about the barriers to 

getting involved?  [inaudible] 

AUDIENCE MEMBER: Confidentiality. 

CHARLES WILLIAM LENTZ: Yes, fantastic.  Confidentiality is a big one.  What else?  Go ahead. 

FEMALE: [inaudible] parent is, a foster parent, we got grandparents [inaudible] and you would talk to him, 

to communicate with his parents [inaudible] and all the [inaudible] 

CHARLES WILLIAM LENTZ: Very good.  [inaudible] Yes. 

AUDIENCE MEMBER: Language barrier. 

CHARLES WILLIAM LENTZ: I'm sorry? 

AUDIENCE MEMBER: Language barrier. 



CHARLES WILLIAM LENTZ: Language barrier in communication.  Absolutely.  What else? 

AUDIENCE MEMBER: [inaudible] issues. 

CHARLES WILLIAM LENTZ: Absolutely, [inaudible] concern.  Anything else?  All [inaudible] Okay.  And 

the last one, what are some ways in which we can overcome these obstacles?  Okay. 

AUDIENCE MEMBER: Creative [inaudible] 

CHARLES WILLIAM LENTZ: Creative [inaudible].  And I'm going to talk to you a little about how we've 

done that and [inaudible] 

AUDIENCE MEMBER: [inaudible] 

CHARLES WILLIAM LENTZ: Here we go.  All right.  Here we go.  All right.  So some of the things that the 

research tells us about family involvement, none of which is I think particularly novel or new to us.  The 

more families support their children's learning and educational progress both in quality and quantity and 

over time, the more children tend to do well in their education and school and continue their education.  I 

don't think that's a surprise to any of us which is one of the reasons why parent involvement is so 

important.  Families of all cultural backgrounds which speaks to the diversity element, which one of the 

groups spoke to, and education and income levels can and often do have a positive influence on their 

children's learning.  I think that's very self-evident as well.  And family and community involvement that is 

linked to student learning has a greater effect on achievement than more general forms of involvement.  

And I think that's also very self-evident but I though it was noteworthy to raise those points.  So let me tell 

you a little about the school in which I work.  McKinley Elementary School is a suburban elementary 

school just north of the city of Philadelphia.  We literally border on the city line of Philadelphia, in Elkins 

Park, Pennsylvania.  The school is within the Abington School District.  We have a student population of 

about 650 students.  It's our second largest elementary school in the school district.  It has a population of 

about 60 faculty and staff.  I have a very diverse student population both ethnically and socioeconomically 

and a sizable Special Education population.  I have three classes of students with autism.  I have 

emotional support students.  And I have two classes of learning support students.  So our timeline for the 

implementation of School-Wide was interesting because I caught the perfect storm.  We hade three 

programs descending on the school about the same time, so RtII, School-Wide and Olweus were all 

descending at exactly the same time.  So it's a matter of how do you blend all three programs together in 

one school building and make it happen without overwhelming the faculty and the staff.  So our way of 

doing that was over a period of five years, slowly and incrementally bringing all three programs on.  If I 

had tried to bring them on, on the same year the staff would've -- would've probably all walked out the 

door.  So the best way to do it was doing it incrementally.  So in 2008-2009 which was my first year at the 

building, we established just a general framework for behavior.  With my first year in the building the 

school did not particularly have a framework for student behavior so -- I had come from the junior high 

school where I had been using School-Wide Positive Behavior Support.  And so we decided to implement 



a framework but not School-Wide in its totality.  So we've brought on the program called H.E.A.R.T. which 

was an acronym for five major components which I asked all the staff to communicate in their behavioral 

interactions with all the students.  And they bought into the program completely which was actually 

somewhat surprising.  I wasn't expecting the level of buying that I got initially but the staff was very much 

looking for a behavioral framework that they didn't have and this provided that framework.  So in 2008-

2009, we began planning for the implementation of School-Wide.  And I said to the staff when they were 

working together to plan this I said, you're open to whatever you want to bring on, it does not have to 

H.E.A.R.T. but as they said they bought in to that so much that they retained that acronym.  They retained 

that framework and building the other components of School-Wide.  So in 2009 and 2010 we 

implemented the entire School-Wide program with the help of PaTTAN, with a specific focus on Tier 1 

which is usually how that program gets implemented to start.  In 2010-2011 we refined the program and 

we brought in our second program which was RtII.  And in 2011-2012 the Olwues program was 

implemented as a Tier 1 level intervention.  We decided, rather than bringing Olwues on as a separate 

program in and of itself with two conflicting possible programs and two conflicting ideas, we tried to bring 

it on as one unified program.  And we brought Olwues in -- with the lessons and with the programming as 

a Tier 1 level intervention of School-Wide Positive Behavior Support which worked incredibly well for us.  

And that was the same year in which our set evaluation was conducted.  In 2012-2013 all three program 

are running concurrently at this point and we also were part of the pilot program for universal screening 

for Tier 2 and Tier 3 this year.  So we've been using the screeners to identify children who could benefit 

from Tier 2 and Tier 3 level interventions.  And that has been working extremely well.  We're also in the 

process of undergoing our Olweus evaluation process.  So it's been a busy five years.  And this is just 

obviously the model.  And our school fell very much into this framework.  Eighty percent of our students 

were generally compliant with behavioral expectations almost all of the time.  Somewhere between 10 to 

15 % of our students were in need of Tier 2 level intervention and about five percent were in need of Tier 

3.  And we -- you'll see as I talk about the structure that we imposed for the program, we very much 

mirrored the academic and the behavioral components of the pyramid.  So we were trying to look at how 

do we do this and do it well with Tier 1 interventions of both levels and Tier 2 and Tier 3 with both RtII and 

the behavior program.  And the way that we went about this which will tie into parent involvement in a 

moment is we looked at our core team and how that was structured.  Because we're getting referrals for 

all different areas of our program and we said the best way to look at this was restructure our core team 

and our support system so that we could most affectively meet the needs of the students.  So all referrals, 

both behavioral, social/emotional, and academic came through the core team.  But then what we did to 

develop and make ourselves more effective, we developed subcommittees.  And the way that we 

structured that, we had an RtII subcommittee which deals with mostly the academic component and that's 

overseen by the curriculum specialist in the building.  We had a School-Wide subcommittee which is 

overseen by the assistant principal and deals with behavioral issues.  And we had an ESAP 

subcommittee which deals with the socio- emotional component which is overseen by our school 



psychologist.  And we tried to delineate what types of behaviors or what types of issues would fall into 

each subcommittee and that has worked extremely well in allowing us to be much more effective.  

Because what we were finding was we were spending an inordinate amount of time trying to address the 

behaviors that were coming to us in one large group and not necessarily being effective in it.  So we 

developed the subcommittees.  And in my last session, a lot of people were asking me, well who's 

involved in the subcommittees.  The chair people as I said are -- or as I mentioned but we brought 

teachers into that group as well.  So there are teachers who have a particular expertise in the academic 

supports.  They're on the RtII subcommittee.  We have teachers who have an expertise and staff 

members who have expertise in behavior management and they're in the School-Wide subcommittee and 

I have staff members who have a very good training in either SAP or other counseling or psychology.  

And we put them on the ESAP subcommittee.  So we're able to capitalize on the expertise of the 

members of our staff in meeting the needs.  And then they developed and the delineate plans to meet the 

needs of the specific students who've been referred.  And that, as I say, has worked really well for us.  So 

I mentioned already that the framework we're using at McKinley is H.E.A.R.T.  And this is the H.E.A.R.T. 

mantra, and basically the five tenants of our program are Honesty, Excellence, Awareness, Respect and 

Tolerance.  You'll see the dragon is featured predominantly everywhere because that's our school mascot 

so I as I go through various slides, you'll see the dragon everywhere.  And the heart obviously is shown 

everywhere.  And we plastered this icon as well as the dragon all over the building as a way of getting the 

students to buy into it and the parents to buy into it.  We've established a reward system much as many 

as you have done in your programming and our school-wide reward occurs once every marking period.  

And we've tried to keep that as cost-effective as possible.  Obviously in this economic time it's very 

difficult to find rewards that are cheaper or reasonable and we're trying to watch the expense of the 

program.  So what we've done is developed programs that really cost very, very little for us to put on.  

We've done a Bingo Program.  We've done a McKinley Squares Program where the faculty members are 

squares and I'll show you that in a moment.  We've done a sock hop which is a school dance.  We've had 

a laser show.  We had a BMX bike show.  So we've done a lot of different program at the end of each 

marking period when the children have obtained their behavioral goals and that's worked extremely well.  

We've integrated in also a Principal 200 Club program where students received a green ticket which are 

not green on this slide but are at the very bottom.  For being caught, being good or following the 

H.E.A.R.T. mantra.  And those are brought to the office -- my office everyday.  They're checked in. They 

signed into the book and then outside of my office is a board where they put it -- put their name and if we 

get bingo then they earn a price for the row that gets bingo and that's worked very well.  We have a 

Golden Spatula Award for our cafeteria, hence the dragon holding the spatula.  We have Bus Award for 

bus behavior and we utilized notes and phone calls home as positive reinforcement as well.  And that's 

one of ways that we engage parents by recognizing the students for doing things positively and engaging 

the parents in not only getting phone calls when they're children do something wrong but recognizing the 

kids for doing something right.  There we go.  All right.  So this is one of our recognition systems, outside 



of our cafeteria, we have the Golden Spatula Award where we recognize the classes that have earned 

the Golden Spatula.  And we have the Heart of Gold which is the students getting recognized for bus 

behavior.  That was a particular area of need for our school.  The student behavior in the bus lines was a 

little off from what we would like it to be at the end of the day.  So one of our ways of dealing with that 

was developing this rewards system as well.  And this is just the children being recognized by the 

cafeteria rewards.  So how have we involved parents in School-Wide?  And many of the things that we've 

done have reflected some of the ideas that you generated when you had your group discussion.  Parents 

we've recognized are basically have several underlying philosophical components to what we're doing.  

And it'll tie into how I approach this as we go through the presentation.  First, we've upheld that parents 

are critical partners with us in the educational process with their children.  We also believe the parent 

involvement in the school is essential for student engagement and success.  We believe parents can 

contribute in significant, meaningful ways to the school through a variety of activities.  We believe parent 

involvement in the School-Wide Positive Behavior Support process provides additional hands on deck.  

And we've tried to utilize parents in that way to support the implementation of our activities and our 

programs.  And parent engagement with students builds valuable connections with students which 

increase their level of affinity and connectivity with the school.  That one is probably the most critical of all 

the ones up there.  One of the things that we've really tried hard to do in the school is to build that sense 

of community.  And also tie in children who are oftentimes at risk of dropping out of school, who are often 

times not engaged with the school community.  And we've tried to provide a menu of options for student 

engagement which transcend the school day.  Because one of the things that we found is absolutely 

critical is we've got to get the kids connected to the school somehow.  And I'm not necessarily going to be 

able to do it through academics because for many of our children academics is not something that they -- 

are necessarily as successful as we'd like them to be.  So one of the things that we found is you got to get 

a hook with the students in another way.  So we've looked at our extra curricular programming.  We've 

looked at our activities and we've tried to build into the school a variety and a plethora of things the kids 

can connect to you, because if I can capture them that way then I can engage them in the school 

community.  They're more likely to be [inaudible] in others and then I can start attacking the academics 

and get them engaged in the academic piece.  And that has been our way of doing it.  One of our ways of 

doing that because I obviously have only limited number of staff, as I said I have about 60 staff members, 

is through parents.  And I'm going to talk to you how I do that in a moment.  All right.  So initially, as we 

were rolling out the School-Wide Program we were looking at how are we going to engage the parents 

and get them to buy in?  And that was a formidable obstacle because it's a change of culture.  It was 

difficult initially to get the faculty alone to buy into School-Wide because it's a change of philosophy.  It's a 

change of how we do things.  It was -- I found it more so at the junior high school more -- there was a 

philosophical argument about the punitive versus the positive, rewarding students for doing what should 

be doing anyway.  And that was something that I took sometime to overcome just with the faculty alone.  

We face that same obstacle with parents.  So one of the ways that we overcame that was making the 



parents particularly targeted parents, key members of our school community and committee in developing 

this program, because I knew if I could get the parents that we're the most vocal and the most engaged in 

the school community involved, they would become the advocates for the program outside of the school.  

And so that's what we did.  We tapped into those parents that were already pretty active members of the 

school community that I knew were the ones that were out there talking about the school either positively 

or negatively.  And we engaged them in this process and made them an active part of the process.  And 

we asked for their ideas and their insights in shaping the program as it developed.  We also had parents 

on the committee serving as liaisons with the parent community.  So they would go out.  They'd solicit 

feedback from the parents and bring it back to the committee as we were developing the program in '08 

and '09.  And they then became sellers of the program out in the community.  And it has been amazing to 

watch that transformation.  As this program has developed at McKinley, one of the things that has been 

absolutely fascinating is what some of you had hoped for in your parent engagement is that 

communication between home and school has become -- there's been nexus and the parents are actually 

speaking the terminology of H.E.A.R.T. at home.  It's been really amazing to hear that.  In fact, one of the 

things that I laughed about a few days ago, one of the parents took me aside and they said, "Do you 

realize what our biggest consequences in our house if the child misbehaves?"  And I said, "No.  What's 

that?"  They said, "Well, we ask them would, you know, this follow H.E.A.R.T. and would Dr. Lentz 

approve of what you're doing?"  And they're like -- that kid is very shaken and they're like, "Do you want 

us to go tell Dr. Lentz?"  And the kid's like, "No."  And so it started to buy -- the -- it's got the parent buy 

into the program which has been, you know, very rewarding for us to see happen.  We've also had 

parents on the committee to help present the framework to the PTO.  If I came in to the PTO or the open 

house and I presented the program, then it's a school presenting the program to the parents and I -- while 

I did portions of the program, I also felt it was very important for parents to hear from parents about why 

this program is so effective.  And so we used those very parents that were on the committee to do some 

of these presentations and to be a part of the presentations because when you hear it from another 

parent, you're more likely to buy into it than when you hear it from a school administrator.  So, that has 

been tremendously effective as well because I utilized the parents in our PTO meetings.  I utilized the 

parents in the open houses to present the program and to roll it out.  And that's been amazingly effective.  

So, what else have we done?  Throughout the development of the program, parents were kept informed 

about the program through correspondence from me, through newsletters, through snippets of what we 

were doing, through information about the reward system that we were putting in place.  At the end of the 

year of development, we dedicated one PTO meeting exclusively to the rolling out of this program and 

explaining the importance of it and why we were doing it.  And at the open house in the 2009-2010 year, 

when we were rolling out the program, we spent an extensive amount of the open house presenting this 

program to the entire parent community but also to do it within the classroom so that they not only heard 

from me, but they heard from the teachers and that message was very clear between both myself and the 

teachers on the faculty and there was consistency between the message we were delivering.  The first 



PTO meeting of the 2009-2010 school year was also dedicated to further explaining the program and 

answering any questions that parents would have.  And other ways that we've kept them informed.  We 

developed a student handbook at the beginning of the year which outlines the H.E.A.R.T. program.  Every 

student gets one.  And at the back of the handbook, there's a behavior code or code of conduct that we 

ask the parents to sign and the students to sign and return to us so that we know that the parents are 

aware of the expectations that have been established in the school.  And that's been a tremendous 

communication tool for us.  The other thing that we've done, we maintained parents on our H.E.A.R.T. -- 

it's now our H.E.A.R.T. Committee as opposed to our School-Wide Committee because what we've done 

in our school is we've merged the Olweus Committee and the School-Wide Committee into one 

overarching committee and -- that we've renamed the H.E.A.R.T. Committee.  So, that's why I refer to it 

now as the H.E.A.R.T Committee.  And they're very -- their feedback and their support of the programs is 

very important.  They give us a lot of feedback about communication with the parent community about 

what's working, what's not working.  And we're able to tweak our program accordingly.  And we also 

gathered data and information about the School-Wide -- the School-Wide implementation and we share it 

annually at PTO meetings.  So, we keep the parents abreast of -- it's -- whether it's working or not and 

we've seen tremendous progress in the implementation of the program.  We've also, at Tier 1 level, 

involved the PTO and the parent community broadly in this whole roll out, in the whole implementation.  

The PTO has worked in cooperation with the school to fund some of our programs.  I mentioned some of 

them were cost effective.  Some of them have a cost attached to them.  When we brought in the BMX 

bikers and we brought in a couple of the other programs, there was a cost associated with that and the 

PTO willingly provides for one presentation every year.  So, they're willing to fund one of those out of the 

fundraising that they do.  The PTO has also provided funds to assist in the rewards program.  So, some 

of the rewards that have a cost attached to them, the PTO will fund that.  And the PTO has assisted in 

providing funds for our Golden Spatula Reward which generally is pretzels or water ice for the class that 

achieves that at each grade level.  The parent community has also been huge in generating support for 

volunteering for some of the school activities.  And the way that we do this at open house -- and our open 

houses is fairly well -- pretty well attended which it was not initially the first year I got there.  It's been 

much broadly attended since then.  And the parents actually staffed the volunteer board and they stand 

there and recruit parents to sign for various things that we need for either our School-Wide Program or for 

some of the other committees and activities that we're trying to do associated with School-Wide.  And 

again, it has a much different message if it's coming from the parents and they're drumming up support 

for it than if I'm standing there doing it.  And they've been able to recruit each other to volunteer and 

become actively engaged in the school.  And our parent involvement has risen dramatically over the five 

years that we've been doing this.  These are some of the rewards that we've utilized and the parents help 

us organize them.  This was the sock hop reward that we did which is a school dance.  You'll notice 

they're in socks and they get to dress in festive socks or whatever they want to do.  And we do a school 

dance and the parents help to run the music.  The parents help to organize the dance.  That's been very 



helpful.  There again, that's the sock hop.  There's the McKinley Squares Event.  And it's always comical 

when your principal's the center square.  But that is the McKinley Squares.  Again, that doesn't really 

have much of a cost associated with it but we've engaged the parents in doing things that are helpful for 

us.  They help to make the squares.  They help to set up because I don't have staff necessarily to help set 

up.  They help to organize the classes.  They help to create the questions for the McKinley Squares.  So, 

they do a lot of the behind-the-scenes work that make the event successful so it's not putting a drain on 

the resources of the school.  And they're things that don't require a lot of time.  And we basically say to 

the parents, "There are things that you can do in two or three hours and give just two or three hours to the 

school."  There again is the McKinley Squares.  We have a McKingo Day.  Again, the parents help with 

that in manning the prize booth for McKingo.  They also help to distribute the cards.  They help to monitor 

the little guys because my kindergarteners obviously are having difficulty identifying numbers so parents 

help with that.  But there are ways that I can engage the parent community in very non-threatening, very 

easy ways, and they can be an active part of the process.  And what that has done for our school is it's 

got them to buy in to what we're doing.  They see the positive reward.  They see the impact it's having on 

the kids.  They see how the kids are being recognized.  And what that has done is it's become almost 

contagious among the parent community and that they go out and spread the word to other parents.  So, 

I'm getting to a point now where I don't have to solicit for parents; I have them coming to me.  There again 

is our McKingo.  And this is the Principal 200 Club.  Again, what the parent community has done for this is 

once we've created a line of student names on the Principal 200 Club, then they -- the PTO has funded 

the rewards which is usually a gift card of some sort.  So, they've assisted us in that area.  On the other 

side, you'll notice there's a puzzle with puzzle pieces.  That's how we recognize our reward of the marking 

period.  So, as the marking period goes on, we remove different puzzle pieces so we eventually reveal 

what the reward will be for that marking period.  And there it is again.  So, again, one of the things that we 

value in our parent involvement component is creating a school climate that is welcoming, that is 

engaging, and it gets the students and the parents actively engaged.  So, in order to -- increasing student 

engagement and further student connectivity to our school community, we've expanded programming 

activities and events which provide non-threatening ways for parents to get involved.  When I first got to 

McKinley, we had good parent involvement.  I wouldn't say it was great parent involvement.  And one of 

the things that my work at the junior high school taught me is that for many parents, because of their 

background or their experiences, schools were threatening places and therefore, they didn't want to 

necessarily come to school or the context under which they were coming to school was generally a 

negative one.  They were coming because their child was being disciplined or they were coming for an 

academic conference.  So, one of the things that we thought was so important is get the parents engaged 

in the school in non-threatening ways.  Create a climate where we're inviting them to the school for 

reasons other than an academic meeting or behavioral meeting so that the school becomes a welcoming 

place for them.  And that was the first step to building this parent engagement for us.  So, things that 

we've done in the course of the five years, we set up a Back-to-School Picnic.  The parents and the 



families are invited, generally, the first week or so of school to come back to the school for a Back-to-

School Picnic.  We have very good attendance with that.  I'd say, we got 200 to 300 people at that.  We 

have music and the kids come together.  They do games on the -- on the playground and on the fields.  

And that's worked really well.  We also wanted to bring the parents back to school, again, in non-

threatening ways, so we established a program, Munchies with Mom.  So, one morning at 8:00 o'clock in 

the morning because school starts or schools day starts at 8:50 we invite moms in and they come in at 

8:00 o'clock, they bring a book to read with their student and they have breakfast with the kids that we 

provide.  That's been a phenomenal way to get parents into the school again in a non-threatening way.  

Initially, when we did this the first year, I had about a hundred and fifty, now I have about four hundred 

and five hundred people showing up to this event to the point that I can't even seatt them.  And they don't 

care.  It's been amusing, in some ways, to watch because I fill my cafeteria, I fill my library, they're sitting 

in the hallway.  They're everywhere I can put people because I'm up to 400 and 500 people coming to this 

event which speaks to the level and the engagement that we created within the school.  Same thing with 

Donuts with Dad, the first time we did this I thought, "Okay.  I'm going to have about a hundred and 

hundred-fifty people."  So, we set up for about a hundred and hundred-fifty people.  I'd aligned literally 

wrap around the building with dad's coming in that morning and we didn't have enough food because I 

didn't estimate that I'd have 400 to 500 people.  But the parents didn't care.  They were more excited to 

be a part of the school community and we've learned from that and we've built that event that again now 

I'm up to 400 to 500 people coming for that even every year.  It's unbelievable.  The Mother-Son Activity 

Night has been a neat event where we provide a night where moms can bring their children to school.  

We've done a movie night.  We're planning this year to do bowling night.  So, we do different things where 

there's informal ways that there's that engagement with the school in a non-threatening way and they get 

-- they buy into the school community.  And it's an opportunity for them to see the positive things that are 

going on in the school.  We do a Father-Daughter Valentines Day Dance which has been a huge hit.  

Again, that's started out about a hundred and hundred-fifty people, now I have about three hundred 

people coming to that every year.  And our International Night, you spoke -- one of the tables spoke to the 

diverse -- diversity component.  I have a very, very diverse community.  Largely -- I have a large 

population of Ukrainian students, a large population of Korean students.  I have a large African-American 

population and we've tried to provide way -- and a large plethora of other cultural groups and we've tried 

to provide ways that they can recognize their cultures among our school.  One of the ways that we've 

done that is an International Night where we provide them with tables, they can perform.  And that is been 

a huge hit in the school community and embrace the multiple cultures.  And when we kick that off I had 

about 400 people show up for that with about 50, 60 tables and performing groups and everything.  And 

part of that was to partnerships with local community groups that serve the populations that I'm serving.  

So, I've reached out to our Ukrainian Center.  I've reached out to some of the church groups.  And I've 

said, "Bring your group into our school and share your culture with our school so that the school can 

benefit and be educated about the various cultures that we're serving."  And that has been hugely, hugely 



popular.  So, here's some examples. Here's our Back-to-School Picnic, Munchies with Mom, Munchies 

with Mom again, Donuts with Dad.  And there's the line that we're speaking to that literally wrap around 

the building and you could see it kind of going out.  Donuts with Dad again, Donuts with Dad, and there's 

my cafeteria filled to capacity and as I said the library was as well.  There's our Father-Daughter Dance, 

again, the Father-Daughter Dance and here's our International Night and International Night again.  So, 

what else do we do?  One of the things that I felt was very important and one of the groups over here 

spoke to this is, how do you get parents where they're at and how do you capitalize on the strengths that 

the parent community has that you can benefit from and broaden your school community?  And I have a -

- as I said a very diverse community both academically with their experiences in their careers as well as 

culturally.  So, I've tried to bring in parents to serve our community through extracurricular programming 

because I think that that is incredibly crucial.  I think that they bring a wealth of experience that I'm not 

necessarily going to have in the faculty that I have and we've done through a variety of ways.  One other 

things that I had wanted to do when I got there is build a linguistics program so that the children could be 

educated in other languages.  Again, to broaden that international component especially as our world 

becomes a more global community I think it's important for the students to get out of the mindset of their 

microcosm in which they live.  And so I was hugely emphasizing the idea of broadening international 

connections.  So, one other ways that I wanted to do that was building linguistic programs.  I knew I 

wouldn't be able to do it in the curriculum so I wanted to do it through extracurricular activities.  So, the 

way that we did that, I have populations that speak out their languages who are able to educate the 

children in the languages that they speak.  So, I brought in people who speak Spanish who could educate 

the children in the Spanish cultures and Spanish language.  We have a Ukrainian Club.  As I said I have a 

very large Ukrainian population in this particular community.  I have a Ukrainian Center right down the 

road.  I tapped into that center with the parent community there and I said, "Come in and share with us 

you culture, your experiences."  And they've done everything from the decorating of the eggs to talking 

about the Ukrainian culture to teaching them Ukrainian language.  I have a parent who happens to have 

an expertise in gymnastics.  She's running a tumbling club.  I have parents who are seamstresses.  She's 

-- I have a couple of them running a sewing club.  We have a photography club, cooking club.  I have 

parents running the Odyssey of the Mind Program which of any of you know that program it's a very, very 

time intensive program but it challenge students to think outside of the box.  I didn't have the staffing to 

run it as a club with extra duty because it would be not cost effective.  So, parent stepped forward to run 

that.  We have a Brick for Kids Program which teaches children how to build with Legos and build an 

engineering component.  We have art clubs I tapped into the Abington Art Center and brought parents in 

from that to work and to do art projects within the school.  They've -- they've done murals.  I have a  into 

what are the resources that my parent community can bring?  What are the talents that they have we can 

tap into and how can I bring that into the school?  So, that's what we've done.  And here's some of the 

examples, another one that I did not mention is School Safety Night.  I have a lot of parents who are 

involved in various safety programs.  Some are in the Emergency Medical Services.  We brought them 



into premier at a School Safety Night, some of the jobs that they have, fireman, policeman, EMS.  Here's 

our school musical.  The parents do the costuming.  The parents do the staging.  It's been an amazing 

production, choreography.  And I jokingly say that my -- any of the programs that we put on would rival 

any junior high or senior high production with the level and the quality that the kids produce.  The sewing 

club -- so those are some examples.  And then I looked for ways that we could engage parents that -- 

give me two hours, give me three hours, give me some way that you can get back to the school 

community that wouldn't require a lot of time.  So, we started to itemize what are some other things that 

would only take a two or three hour commitment, be very easy for parents to give two or three hours and 

also be things that could be done outside of the school because obviously with working families it's 

difficult for them to get in during the course of the school day.  So, how do you engage these parents that 

can't give during the school day?  So, we started to brainstorm and think out of the box.  What are some 

things that they could do that wouldn't require them being on site to do them?  Some other things that we 

came up with, the publishing company, they could bind books that our kids create and -- the works that 

our students' author and they can do that on their on time.  It doesn't have to be during the school day.  

We can provide them with the supplies and they can do the binding and the publishing of our school 

student work.  The Art Showcase, they help to organize some of the activities for that.  This year we had 

a colonial theme, so they did activities related to the colonial era and the parents plan them out and they 

created little kits for the -- for the kids to work on and that was something they didn't necessarily have to 

be at school to do.  Some of them helped in the computer lab at the hour or two that they have a day.  

They worked on producing bulletin boards and then another parent can come in and hang it.  We have 

them working at our holiday shop.  They came in and help with the kindergartens particularly at the 

beginning of the year when I desperately need support because my little guys can't do the lunch line quite 

right or figure out their lunch numbers so we've used them in that way.  Library helpers, they come in and 

help with the library for an hour or two a week.  The Plant Sell, they help set up for that or organize that.  

We have parents obviously who serve as room parents.  We have taste testings.  We're trying to teach 

the children about nutrition and better eating so the parents help set up for the -- the taste testing that we 

do.  Many of the parents work in the yearbook.  They come in for one event and they photograph the 

event and then they help produce the yearbook because they provided the photographs for that.  And the 

school's -- school spring fair where we have stations and booths and they can give an hour two hours on 

a weekend and come in one of the booths that we have at our school fair.  All of these are ways that we 

can capitalize on those parents that can only give an hour or two.  There's an example of the holiday shop 

and Special Persons Math Night.  They ran some stations at that as well.  We also have -- one of the 

things I'm very fortunate to have is an incredible school garden.  The parent community built the school 

garden before I got there and they now man it.  They have little lessons in the garden every Thursday.  

The parents come in, they give their time.  They organize the lessons.  They teach the children about the 

plants and insects and animals that live in the garden.  They teach them responsibility through the 

lessons in cultivation and environmental conservation.  They maintain the garden.  They do all the 



watering, the mulching, the planting.  I don't do any of that.  They wouldn't want me to, quite frankly.  

Parents and students are now developing a nature center on the periphery of the school.  We have 

woods that border the school.  So they're now organizing nature walks through there and nature paths 

and they're organizing a whole environmental center.  And the other thing getting back to parents who 

can give a little bit of time, they're doing my grant writing.  We're looking for money to fund some of these 

things.  I have parents who -- some of them have expertise in grant writings, some of them don't.  They've 

been writing some of the grants to fund the garden.  We just got a $500 grant from Whole Foods to 

support the garden that they wrote.  I didn't -- I'd helped them with it but they wrote it by participating in 

that process.  And there's our garden.  The other thing that has been huge in our school is giving back in 

Service-Learning.  So I've looked at ways, again, of engaging the parent community in that aspect of what 

we're trying to do through School-Wide and H.E.A.R.T. and building that sense of giving back to others.  

And I've asked parents to be involved in this process.  Again, these are usually a one and done activity for 

the year.  So it's something they can commit to for a very brief period of time, assist us in organizing and 

that's been tremendously helpful.  We do a Martin Luther King Jr. Day of Service and the parents helped 

us organize that with a variety of different community, networks that we've established.  We have a 

partnership with the local hospital, the Holy Redeemer Community Garden Center and they've helped to 

organize that.  We have a Bears That Care Program where we connect -- collect bears for children in 

local children's hospitals.  They helped with the Hurricane Sandy Relief Effort.  We did a Breathing Room 

Foundation which is a foundation established for families affected with -- a family member who is 

suffering with cancer. They've done Aid for Friends which is for homeless shelters.  We've done Ronald 

McDonald House of Charity Programs.  We participated with Penn State Stand Program.  We've done 

book collections for children's hospital.  We've done -- we've done work with the Ryder Park Nursing 

Home Community and Sunrise Nursing Home Communities.  And, again, the parents are actively 

engaged in helping us organiz some of these events being the liaison with somebody's agencies.  Some 

of them are connected to these agencies.  So I've been able to tap in with them to organize some of these 

events for us and be that liaison.  So these are ways that you can tap into the community without asking 

for a lot of time and effort.  And, again, what we found to be incredibly effective with this is it becomes 

infectious.  The momentum continuous to build, the parents go out and talk about their involvement with 

other parents and as I say, the level of parent involvement at this school has grown exponentially in the 

five years that I've been there.  Martin Luther King Day of Service, here's some picture from that.  They 

were making teddy bears in this case.  Here they were making props for theater.  Again, teddy bears.  

And here they were collecting food and making food.  And, again, this was some -- these were the 

opportunity we provided them to do at home.  The International Night Program.  This has been hugely 

parent-run.  It's not really been school-led.  I have a community that I organized but the parents have 

taken huge lead in this program.  We also established the diversity committee because one of the things 

that I wanted to make sure we were sensitive too and the school community was the diverse populations 

we're serving.  So I brought together a committee of the diverse parent community and asked for their 



input and ideas on how we might be able to broaden what we're doing to meet the needs of all of the 

students that we're serving and that has been a tremendous asset to me as a -- as a building principal.  

And the International Night Program where all families were invited to showcase their particular culture 

and heritage to other families in the school community through displays and cultural presentations.  We 

also looked beyond the school walls.  One of the things that as the economic need necessitated, we 

needed to look at what are some other groups we can tap into, to broaden what we're doing that have a 

natural nexus with the school that would allow us to have mutual aim served by partnering together.  So 

we looked at what are some of the community agencies out there or organizations out there that have a 

parent connection where I could tap into the parent and say, "Could you be a liaison with this group and 

work with us to build a network here that would allow us to maybe work together and collaborate on some 

projects?"  And what that has evolved in is some really neat partnerships that had broadened the scope 

of what I'm able to offer at the school.  Girls Inc. being an example of that, the old Girl's Club of America 

became Girl's Inc. and that was a neat program.  They come in and they work specifically with girls to 

look at the Science and Math particularly and they've offered programs to girls in grades three through six 

in the areas of the Economics, in the areas of Math, in the areas of Science, in the areas of Technology 

and that's been a tremendous asset to our school.  Abington Art Center is literally in my backyard but 

never had a partnership with the school.  So I reached out to Abington Art Center and they said, "Okay.  

What are some projects we can work on together?"  So through that partnership, they've worked with us 

to develop a mural.  They worked with me to obtain the artist who did our sculpture at the front of the 

school which is a dragon holding a heart.  And those were natural connections that had never really been 

tapped into.  It gives the Abington Art Center publicity for their programs and activities and their resources 

to my school community but it also provide something to the school.  Manor Junior College, again, in my 

backyard, we never really had a partnership with them.  I reached out to them and said, "Okay.  Your 

students need opportunities to get involved in the classrooms, to get exposure to the educational setting.  

They're going into education.  Why don't you lend me some of your students to volunteer?"  That 

partnership has been tremendous and the students come in and they volunteer in the garden.  They 

volunteer in the classrooms.  They have their clearances.  So I'm covered in that area.  So it's been a 

wonderful nexus between the two.  They need the experience, I need the hands on deck and it's worked 

tremendously well.  Arcadia University, where I'm on the board, we've done the same thing.  We've -- we 

developed partnerships where Arcadia University wants to provide their students with exposure to the 

educational setting, opportunities for the students to get involved in classrooms, to get practical 

experience, we've provided that.  And, again, they have their clearances.  So I'm covered in that area as 

well.  Briar Bush Nature Center is a local community nature center.  I'm also on the board of that.  But I 

reached out to them and I said, "Okay.  We're trying to develop this nature center on our property, can 

you come and work with us on that?"  So they've helped develop the nature trails and the nature center 

on the property.  Ukrainian Center, as I said, has been a valuable resource in offering extra curricular 

programming for our students before and after school.  The V.I.B.E. and I.M.A.G.I.N.E. Group is a group 



that specifically focuses on the needs of African-American students and provides a mentorship program 

through that.  And the Auto Escape Program provides some of my Tier 2 and Tier 3 level interventions for 

the School-wide program.  And all of these programs have been an asset to the school and added 

something to what we're trying to do through School-Wide and through Olweus and through RtII.  This 

was a example of a local artist who created a quilt for us this year.  Tier 2 level interventions.  So when 

we -- we talked a lot about what we've done at Tier 1, let's look at what we've done at Tier 2.  On 

McKinley, the interventions that we utilized at Tier 2 are Check In and Check Out.  We have a McMentor 

Program which is a modified mentor program.  We have behavior contracts, we have parent conferences 

and meetings, counseling groups, individual counseling, Truancy Elimination Pans.  We've established 

the McKinley Academy which is an academic RtII type intervention.  In the mornings before school which 

starts at about 8:00 o'clock we have a Homework Club after school which meets the needs of the at risk 

children who go home to homes that they're not getting a lot of support in completing their homework.  

We have a Board Games Club which works on social skill development with some of our students.  We 

have a Peer Mediation Program which is students working with other students to resolve very low level 

complex and we have a Parents as Tutors Program where parents come in and they assist in remedial 

types of needs of our students.  All of which -- many of which have had parent involvement, particularly 

the McKinley Academy and the Homework Club.  We've invited parents to come in at 8:00 o'clock in the 

morning and work with us in the academy to support the needs of students that working on very self-

sufficient, computerized, individualized modules and that has been tremendously helpful just to have 

extra hands on deck to support there.  The Homework Club, the same thing.  I've engaged parents in 

supporting there.  I've engaged high school students from our high school to come over and assist there 

as well.  They have to do volunteer service.  So we've recruited them to come in and do the volunteer 

service with us.  Board Games Club, we've utilized parents and students for that and we've also used 

them again as Parents as Tutors.  And there's an example of the Parents as Tutors.  And in this program 

the parents will come in, they'll work with a particular teacher.  The teacher will identify what the needs 

are for the students and what particular skill they want them to work on.  So--especially for my little guys, 

its things like simply doing flashcards or it's, in this case, doing math cards.  Where they're going over a 

math skill or they're going over a particular reading skill that the teacher doesn't necessarily have the time 

to do, the parent comes in and volunteers an hour a week to work with it.  We've also recruited many 

groups that I would say are lost populations that you can bring in that are populations that have a lot to 

offer that we often forget about.  We've brought in a tremendous number of retired people to volunteer 

their time in our school and the retirees, many of whom are teachers who have retired, come in and 

volunteer.  I also have made a pact with my staff, those who've retired, I said it's like Hotel California, you 

can check out, but you can never really leave.  So, I allowed them to retire.  But I say, you know, before 

you go, you -- I would like you to commit at least one hour a week to coming back and giving up your time 

to our school.  I don't care what you do whether it's a club or an activity or whether you're coming in and 

you're doing the Peer Mediation Program or you're coming in and you're working with the Homework Club 



or the McKinley Academy, but I would like you to get back.  And somewhat nearly everyone of my staff 

members has retired, has given back and continues to give back.  So, they've checked out, but they 

haven't really left.  I have a retiree who's actually running our Peer Mediation Program.  She comes in 

everyday during the lunch period.  She works everyday.  She's organized it.  She's trained the kids and 

it's been an untapped resource that we we're just letting walk out the door when they retired and they 

have so much to offer and its lost manpower and resources.  When I have a population of teachers who 

are generally much younger, I'm losing those resources and that talent.  So, I've tried to tap back into that.  

All right.  Parent Involvement at Tier 2.  We already talked a little bit about and this speaks to some of the 

things that one of the tables over there was concerned with.  Parent -- balancing parent involvement at 

this level with confidentiality.  We've tailored parent involvement at Tier 2 level with things that don't 

necessarily identify the children in any way.  So, Parents As Tutors, any of the children can be tutored for 

any reason.  So, that's been kind of innocuous.  Ensuring parent -- proper parent training is very important 

in what we're doing, ensuring parent clearances.  And we've created a volunteer handbook which I 

provided at the back of the door which basically gives you the handouts that we give to them.  It gives you 

the clearance information that I need.  It provides them with the -- the school district policies on parent 

involvement and volunteering and it also provides a menu of ways in which they can be involved in our 

school.  And also maintaining integrity of service delivery, the commitment that they give, we make sure 

they're aware they are committing to something.  Parent Conferences and Meetings.  We invite parents 

obviously to be involved in meetings with school personnel, but we've -- by bringing parents in in other 

ways that are less threatening, when they come to meetings like this, they're less likely to be agitated, 

they're less likely to be aggressive.  We found their level of cooperation with us to be tremendously better 

than it was in the years prior to bringing them in for other reasons.  The McKinley Academy, I already 

talked about.  This was a system by which we allow the parents to support children with academic needs 

through an online computer program that we have.  The parents circulate among the computers.  They're 

assisting the kids when they have computer needs.  They're working with them if they get stuck on 

particular problems and this has been a tremendous asset because in a program like this where ideally, 

I'd like a one on one situation, I'm not going to have the staff to do that at 8:00 o'clock in the morning.  So, 

the parents provide that extra support and those extra hands on deck than I need to make it effective.  

Homework Club exactly the same thing.  Ideally, you'd like it to be almost one on one or two to three on 

one.  I had one teacher running it for about 30, 40 students.  By bringing parents in, I've minimized the 

student-teacher ratio essentially.  And I provided additional people who can be resources to the kids 

when they get stuck on something.  And we provided the parents training in the various skills that the kids 

are learning.  Board Games Club, I've used parents with this at times because, mainly, I just want a forum 

where the kids learn to interact with other people.  So, by having them sit with somebody and perform a 

board game, it provides that opportunity for the social interaction that they need to develop the social 

skills and that's helped.  Peer Mediation, I already talked about with the staff members that come back, 

the retired staff.  Parents as Tutors, we talked about already.  So, Tier 3 mainly this -- and our building 



focuses on inter-agency meetings with Parents As Partners.  But again, if you built that welcoming school 

climate and you've built that level of engagement of parents and you target particular parents that you 

really want to get engaged in the school and make them a part of their children's lives, when they come in 

for meetings like this, they're less threatening and they're more willing to work with you.  Wrap-around 

Coordinated Services, we provided our school and development of behavior plans, with Parents As 

Partners.  So, what are the overall strategies that have been effective?  First, providing a welcoming and 

embracing school community, providing non-threatening ways to engage parents and families in the 

school, developing opportunities for parents and families to contribute their background and strength to 

the greater school community, minimizing the barriers for parents to be involved in the school, 

establishing creative ways to engage families in school, identifying flexible times when families can 

contribute, building capacity and confidence in -- for families to -- can be contributing members of the 

school community and recognizing and appreciating parent contributions to the school in all ways 

possible.  One of the things that I really pride myself on is recognizing parent contributions.  The parents 

joke at me because I always do handwritten notes for everything that they do.  They've gotten into the 

point now where they told me to stop, but I think that's very important because it recognizes that we're 

appreciative of the time and the commitment they're giving.  So, what have been the results?  Parent 

involvement at the school and at school activities has grown substantially from 100 parents to over 400 to 

500 at every school event that we have at this point.  Parent excitement, pride and overall positive 

feedback about the school has grown substantially.  Parent level of engagement in school programs and 

activities has been incredibly significant and parent interest in being involved in volunteer activities has 

grown significantly.  This is other evidence of what's going on in the school.  We had the unique 

opportunity to be involved in the Gallup Poll Association's School Climate Survey and they look at three 

areas in school climate.  First, hope, then wellbeing and another that we're going to look at.  And those 

three areas are student reported.  So, they provide the students with surveys, they asked the students to 

report about their level of hope by asking them a series of questions.  Their level of well-being and their 

level of engagement and the numbers that we've seen in this, have been dramatic progressed over the 

years that we've increased parent involvement.  We've implemented three programs that we talked about.  

So, in the first year, we administered this, the number of -- the percent of students that reported they were 

helpful with 63, we've now risen to 70.  More importantly to me, the percent of students reporting they're 

discouraged in the school community, dropped from 14 to 7.  So, we've had that in five years.  

Engagement, very similar results. We had a high level of engagement to begin with, but we've continued 

to grow and the level to which students were actively disengaged has continued to decline and well-being 

has also continued to improve.  Discipline wise, as well, we've seen tremendous progress since our 

implementation of School-wide and I think that's attributable to the parent engagement, the parent 

involvement and partnership with us in this, as well as the various programs that we're implementing.  So, 

you can see in almost every incident, significant drops in various behaviors that we were seeing before, 

same thing here.  And then that's a comparison of two years worth of disciplinary referrals from 



September through January and you can see significant drops in the number of behavioral referrals we're 

getting.  So, Reflection on Parent Involvement, I would ask that you now take just a few moments and talk 

amongst your team about some of the things that you're taking away from this or ways you might be able 

to broaden your level of parent involvement.  So, what are some ways you might reduce the barriers and 

what are some things you think you might want to try as a result of this presentation and then we report 

out.  All right.  Let's come back.  Let's come back.  What are the take aways that you came away with that 

idea that you might want to try in your particular settings?  Go ahead. 

AUDIENCE MEMBER: [inaudible] 

CHARLES WILLIAM LENTZ: I received that.  Yeah.  That was what we've done [inaudible] inquiries on 

parent on how they engage or, more importantly for us was communicating the ways in which they could 

get engaged and so that provided a really nice forum, for a way of get -- putting it out there, "Look, I'm not 

asking for a long term commitment.  You can get engage in other ways that require only an hour or two 

hours of your time."  So, that's been a good forum for us to do that.  Go ahead. 

AUDIENCE MEMBER: I like the fact [inaudible] parents who have this academic mentality about school, 

and in their small ways they can help [inaudible].mentally where they are into, you know, be more open 

and collaborative [inaudible] 

CHARLES WILLIAM LENTZ: Exactly, and it's a manifestation of School-Wide philosophy [inaudible] very 

well.  It's [inaudible] are [inaudible].  We call parents because the child got involved in some behavioral 

issue or I'm calling you because there's been some academic decline.  So their natural response to a 

phone call from us is it's got to be something negative.  So we found that what we really needed to do 

was how do we build these positive relationships with parents so that the school becomes a less 

threatening place so when I do have to make that phone call which hopefully I don't.  They're less likely to 

respond on the defensive and that has been hugely, incredibly amazing for what it's done for our school.  

Other thoughts, other ideas? 

AUDIENCE MEMBER: Yes.  All right. [inaudible] 

CHARLES WILLIAM LENTZ: [inaudible] And, again, I have parents including the volunteers so, again, it 

becomes [inaudible] and that's been phenomenal.  Go ahead. 

AUDIENCE MEMBER: [inaudible] 

CHARLES WILLIAM LENTZ: I have not had that issue.  We do not pay for the clear -- so they asked if I 

pay for the clearances.  We don't pay for them but they -- we've not had an issue with them getting them 

or paying for them.  Other thoughts, other comments?  Okay.  Questions, any questions? 

AUDIENCE MEMBER: [inaudible] 



CHARLES WILLIAM LENTZ: We used a variety of communication methods.  We went to -- we have a 

Thursday folder system that goes home every Thursday.  It used to be a paper.  Largely, again, with 

parents support the parents manned tables where we got email addresses for all but 50 of my parents.  

So I have a population of 650, 600 parents I have emails for.  So we send out a list or -- of email every 

week with that folder electronically with all the flyers on it.  The other 50 we provide hard copies because 

they don't have electronic and that works very well for our school.  I saw a hand somewhere over here.  

Yes? 

AUDIENCE MEMBER: [inaudible] have really awesome ideas I think.  But I guess wonder for those who 

struggle with, initially, the parent involved, because as you as said you went from 100 to 400.  So if you 

had to say this is the one thing that I think may increase gaining parents' ideas about schools' [inaudible] 

resources [inaudible] what would you say [inaudible] 

CHARLES WILLIAM LENTZ: For us it was providing -- the -- what make -- the big -- what made the 

biggest difference for us was providing those non-threatening activities such as the Munchies with Mom, 

the Donuts with Dad, the Father-Daughter Dance because those were things that were not academically 

centered at all.  They provide it to school as a school -- almost a community center where they could 

come together with their kids.  Very few parents are going to say to their kid, "No, I'm not coming to 

Mother, you know, Munchies with Mom or Donuts with Dad."  So we've had that informal opportunity to 

bring them into the school environment, non-threatening.  I don't ask them anything academic.  We don't 

discuss anything academic.  It's simply an informal opportunity for them to come to school with their kids 

and that more than anything, I think has really broadened that community involvement because it's, again, 

provided a non-threatening way for them to just be in the school environment.  Very good question.  Yes? 

AUDIENCE MEMBER: I have [inaudible] is everything that has been going on, you know [inaudible] one 

of the biggest issues right now is security. 

CHARLES WILLIAM LENTZ: Yes. 

AUDIENCE MEMBER: How do you handle securities during these, you know, activities where you have 

these 400 people coming? 

CHARLES WILLIAM LENTZ: That's a very, very good question.  It has been -- that has been a bit of a 

struggle for us because of the volume and I walked that fine line between creating a -- a -- it can become 

a barrier if you put too many security measures in place because then it becomes an obstacle for them 

coming.  So we walked that very, very fine line, but an answer to your question what we've done, I 

stationed a number of staff at the front of the school to sign them in who are widely familiar with the 

parent community including myself and my assistant principal and my curriculum specialist.  So as they 

come in to the school we're able to quickly identify, yes, this is who they say they are.  And that's been 

our way of doing it.  It's worked pretty effectively.  It's a very close-knit community and we've become very 



familiar with the -- with the community members and the parents.  So by self identification we've been 

able to do that but we do require signing in and checking in for all events. 

AUDIENCE MEMBER: Within your [inaudible] I didn't have a chance [inaudible] but [inaudible] to , you 

know, help and  everything.  These are just some things you keep an eye out for to help increase, you 

know, safety within our [inaudible]. Is there something like in your handbook? 

CHARLES WILLIAM LENTZ: Not per se in the handbook because we've increased those measures as a 

result of some of the recent tragedies.  So the handbook was printed before the tragedies.  I will say to 

you that it is something that will likely be included for next year and it is something that I publicized 

through other mechanisms since those tragedies.  We've done a lot of educating the parent community 

about increased security measures.  We've done a lot of sending a lot of information home about how 

we're tightening things up.  And, again, the receptivity to that has not necessarily been as much of a 

backlash as I would have expected because of that community that we built there.  And the parents have 

bought into the need for that at this point and they've been very supportive of that and basically policing 

each other which has been a really nice feature of building that community.  So it's a very, very good 

question.  Any other questions?  Yes? 

AUDIENCE MEMBER: And you said earlier that giving this started this chain [inaudible] of parents and 

staff.  And I'm wondering, what would you want to do with the staff to -- because I think there's just a lot of 

[inaudible] especially with structure and [inaudible] the last 15 years.  And then [inaudible] you know, 

some professionals have been [inaudible] was the resistance to change [inaudible] more than the staff or 

is it a [inaudible] the targeted group of staff? 

CHARLES WILLIAM LENTZ: It was a very diverse mix of staff.  But I -- we were also very strategic in how 

we brought it on and it kind of ties into what I was saying with the committee that we established for 

School-Wide.  I was very specific with which parents I picked for the committee because I wanted parents 

that were vocal advocates of the school.  I did the same thing with the staff.  When I was designing the 

committee for School-Wide, we looked at who are the ones that will be able to be constructive -- provide 

constructive feedback to the process but also once they bought into the process which I knew they 

would've eventually become my biggest cheerleaders among the faculty.  So I picked very influential, very 

well-respected members of the faculty who I knew would buy into the program once they got into it.  Who 

I also knew who would go out and be the biggest advocates of the program and that served us incredibly 

well.  They were my cheerleaders.  I didn't have to say anything about the program.  They got up and did 

the cheering for me.  And they came on board and they were able to swing some of my potential 

naysayers along with the program and it took off.  And they -- they've been spearheading the effort ever 

since.  They got out and they're the ones that, you know, I wish they were here with me because they'd 

be singing more praises about it than I've been doing.  But they go out and they speak among the faculty.  

They speak among the parent community.  And they've been the biggest cheerleaders of the entire 

program.  That's how we did it.  It was a very strategic thinking about how do you get the buying.  Very 



good question.  Any other questions?  Okay.  Then I need to turn it back to the facilitator.  I think, who 

needs to give you the code.  Thank you very, very much. 


