
CHRIS CHERNY: My name is Chris Cherny.  I'm an educational consultant here in Harrisburg out of the 

PaTTAN office.  It's my pleasure to introduce to you our guest speakers this afternoon.  Our presenters 

come from the Bellefonte School District in Bellefonte, Pennsylvania.  We have four today from the middle 

school.  We have with us today Joy Miller.  Joy is on the end, Joy's a psychologist who is involved with 

the Tier 2 initiatives there in the middle school.  We have Mary Miltenberger in the middle here and Mary 

is a sixth grade English and Language Arts teacher.  She's also the co-chair of the events committee with 

Tier 1.  We have Nicole Eckley to my left and Nicole is an eighth grade Social Studies teacher involved in 

Tier 1 initiatives and a co-chair of the Daily Committee.  And finally we have Erin Cernuska -- Cernuska, 

I'm sorry.  Who is a Special Education teacher and Coordinator for the Tier 2, Tier 3 initiatives.  So 

without any further ado, how about we give our ladies a big round of applause today. 

NICOLE ECKLEY: Welcome everyone to Bellefonte Area Middle School.  This is The Journey and my 

name is Nicole.  I know we already have our formal introductions, but I just wanted to let us know what we 

are going to be talking about today.  And there's two teams here, there's Mary and I, we're going to be 

talking about Tier 1 and then Erin and Joy, they're going to be talking about Tier 2 and Tier 3.  And Tier 1, 

we're going to go through The Journey, our ups and downs of what that is like, every year is different, 

every year we learn something and so we're going to be talking about what that experience is like and as 

we continue to grow with our program.  And at this point -- sorry guys.  I'm going to try and click and hold 

the microphone.  First of all, Annie Schwab's Program or Positive Behavioral Support System is all about 

gathering data.  We are from Central Pennsylvania.  We're a small school district.  We have a little over 

600 students in our middle school.  We run sixth grade through eighth grade.  So we wanted to know who 

are you.  So we're going to go gather some data.  If you could just raise your hand if you are in a rural 

school district.  Okay.  We are too.  City school district, excellent.  So about half-and-half.  Regions, 

where's our Northern Pennsylvanians?  Southern Pennsylvanians?  Central?  Excellent.  Okay.  And just 

elementary versus middle and high school, I know that there are not too many high schools with us 

probably, but how many elementary schools do we have today?  Excellent.  And middle schools?  And 

high schools?  Great, it's good to see you.  Okay.  Years teaching, just to get a general idea of who is 

involved in the program, how many of you are in your first ten years of teaching?  Okay.  And how about 

ten to twenty?  Excellent.  And over twenty?  Wow.  God Bless you.  Okay.  So years of implementation, 

we've been doing this for pretty consistently with fidelity over the last four or five years, but we've always 

had -- I would say maybe within the last ten years that we've had a positive behavioral support system of 

some kind.  How many of you have been doing this for the last, let's say, one to three years?  Okay.  How 

about four to six?  Okay.  Excellent.  So lots of us here in that one to three category.  Excellent.  So our 

session objectives, just so we know what we're going to get out of this program today, Mary and I are 

going to discuss and share the lessons learned from successes, trials and errors and restarts with 

solidifying our universal support system and then Joy and Erin are going to be talking about Tier 2 

interventions as well as trying to showcase the district's efforts to install universal screeners and 

behavioral supports for -- and including bullying prevention efforts.  And this is just a more in depth 



overview of what today is going to look like.  So once again, Tier 1, that's Mary and I, we call it Shoot for 

the Moon, that's our program.  So we have little moons that we give students, so please don't get 

confused by Shoot for the Moon, that's just our Tier 1.  And then Tier 2 is our Space Program and then 

Tier 3, we're slowly starting to initiate that program where it's the Remedial Behavior Education Program.  

And finally, we have our school-wide rules for Bellefonte.  Since we're implementing district-wide, all of 

our students know that they need to be here and ready.  They need to be to be respectful, to be kind and 

to be safe.  And there's an example of our moons and you'll see that on the moon it has a name for the 

student, their grades so we can track that information and that data and they can check which box they 

receive that moon for and this one says awarded by Ms. Eckley, so that's just an example of one the 

moons I would give out to a student and then we're going to start our journey with Tier 1. 

MARY MILTENBERGER: Okay.  Good afternoon.  My name Mary Miltenberger and I'm going to start our 

journey.  First of all, before I go through this slide, if I can just interject here.  I was at the poster 

presentation this afternoon in -- looking at what was there and one of the teachers came up, I think it was 

a teacher, to one of our guidance counselors and inquired about our program and how it got started.  And 

I thought, "You know, this might be something just to share this afternoon."  So ladies, if you bear with 

me.  Our program actually started around 2002.  One of our teachers at the school decided she was 

going to help those students that were struggling primarily with academic issues -- okay.  With academic 

issues and she opened the office right off the mail room and students would come in and she gave them 

help during free time and she would set up times with them.  Shortly thereafter, she was diagnosed with 

cancer.  And through her treatments and so forth, she continued to work with our students on a daily 

basis.  And this is how our program really got started, our Shoot for the Moon program, her name was 

Sharon Moon.  And she was just wonderful.  And at that time, our administration began their efforts to 

implement a program at our school.  So in a lot of ways, this just came together for us at that time.  And 

before I start the presentation, I do have to say that without the support of our building principal who is 

here today, Mrs. Karen Krisch, our Assistant Principal Mr. Kevin Briggs and our Superintendent Dr. Sheryl 

Potteger, I don't think that we would be where we are today in our efforts with such a program, so we 

thank you.  All right.  Our journey, Tier 1.  We'd like to make this more of a conversation.  Nicole and I 

would go back and forth and please feel free to jot down any questions that you might have.  I know that 

we say we have an hour and a half, but we really don't and we may forget something.  You may have an 

idea or a question that we don't cover and please feel free to ask.  All right, here.  I teach sixth grade and 

it's very important to me -- the students that I have come in from four elementary schools and a private 

school and there are eight core sixth grade teachers.  And so we take it upon ourselves to actually say, 

"We need to lay the foundation at our school."  Our district is implementing our four -- our school-wide 

rules -- all of the school-wide rules throughout the district, so it's a lot easier when they do come in to sixth 

grade, but we try to set that positive learning environment.  Okay.  Here we go.  And technology isn't my -

- okay.  Here we go.  All right.  What we decided to do is take these seasons, the school year and use our 

school-wide rules.  And what rule would best fit what particular season as our teachers and as our 



students make that journey?  So our first rule, be here and be ready and that's a rule I know as a sixth 

grade teacher.  We talk to our students a great deal about those first few days of school.  All right.  What 

we thought we'd do is take you on this journey talking about our ups and our downs.  At the beginning of 

the school year, our students are excited about being at school especially those sixth graders, it's a fresh 

start.  They have an opportunity to meet new friends and visit -- and spend time with their old ones too.  

It's important too that we establish that acknowledgment system, that our students are aware of these 

school-wide rules and our students are excited about coming to the school, so it's the perfect setting to 

make it all happen.  The ups for our students, we have a moon store at our school.  You'll be seeing a 

video later on and we have drawings.  Nicole showed you our moons that the students receive.  All the 

teachers actually receive those.  Our names are printed on it and thank you Mrs. Krisch because with the 

name like Miltenberger, it's difficult to write that on every time I would give a student a moon.  You'll see 

teachers out in the hallway with moons rewarding students telling the students, "You --you're receiving 

this.  I like how the way -- I like the way you pick that paper up.  I liked how you said, pardon me, excuse 

me," and that sort of thing and the students really buy in.  At this time, an up is, the teachers and the 

students are able to form those strong relationships.  Most teachers are willing to try new approaches and 

new initiatives.  We establish our classroom rules and procedures through these rules and it makes for a 

common language that language between teachers-and-teachers, teachers-and-students and students-

and-students.  Our downs, at this time, especially our sixth graders, they want to be accepted.  They want 

to be a part of the school community and we know that sometimes they do that in negative ways rather 

than those positive ways.  So it -- they're changing their behavior patterns.  They're going from -- in our 

school district, from one class maybe two teachers to four core teachers plus three or four specials 

teachers not to mention tutorials and so forth.  New social situations too for all of our students, how do I 

best fit?  A down, and I just heard this in the last session that I attended, establishing that staff buy in 

especially for new teachers, new teachers who are so overwhelmed by new beginnings.  Implementing 

the program properly and across all grade levels, it's tough, I heard in the last session getting that staff 

buy in and I happen to be sitting there and saw a lot of people nodding their heads.  Also, finding a 

common time to meet with committee, that is a down, but our administration was excellent this year in 

affording us the time on Tuesdays.  We have to stay until 4:00 contractually and so some of that time 

throughout the school year is used for us to meet in committees.  All right.  Here are some photos here 

just to share with you.  Beginning of the year, all of the students go through our school-wide rules.  We 

set out school-wide expectations stations.  And you'll see at the top photo, this happen to be now eighth 

graders who were sixth graders -- my sixth graders, so I'm pleased to see them here in the presentation.  

But the first photo at the top, we have our guidance councilor out there, both guidance councilors going 

over the procedures for getting on the bus and off the bus, how they come into the buildings in the 

morning.  You can see students' hands are raised, they're asking questions.  Teachers actually model the 

behavior, busses placed in front of the school, what should I do, how should I behave, how do I follow the 

school-wide rules and how do they apply to that time that I get on the bus until I arrive at school.  And 



then in the lower left-hand corner, there's another groups of students, another teacher there when they 

enter the school.  They're going over procedures and modeling that behavior for those students.  And 

then on the lower right, we have another teacher here sitting down with the students, talking with the 

students, modeling cafeteria behaviors.  Okay.  I'll turn it over to Nicole. 

NICOLE ECKLEY: Okay.  So, back to me and back the moon store idea.  Now we do know that whenever 

kids arrive at school at the beginning of the year, it's a great opportunity for us to set our expectations and 

we set our expectations by modeling and then we reward our students when we see those expectations 

being met.  So here's the moon store and this is the eighth grade moon store.  It's right out of my 

classroom and there's a student of mine.  She's holding up some pencils that we just introduced at our 

spring selection of the moon store and I wanted to showcase a video.  Now, please be warned this is for 

students, by Students, so they totally were in the creative process of this.  But I do think that it's important 

to note, sometimes teachers and schools get so caught up in the idea of, you know, "What are we doing 

for our program?"  And we sometimes forget incorporating the kids in that process and really letting them 

kind of own the program.  So this is the eighth grade moon store commercial. 

STUDENT 1: I got to the moon store. 

STUDENT 2: We have great things like tattoo hands, fun curlers and here's how you could purchase. 

STUDENT 3: I got these moons today because I followed the school-wide rules. 

STUDENT 2: We have such great deals and you want to celebrate with joy.  That's right.  It will just make 

you want to do the Harlem Shake.  Go to the moon store because who doesn't want this for? 

STUDENT 1: Wooh. 

STUDENT 2: Oh yeah, the fun time in the moon store, have a great rest of the year. 

NICOLE ECKLEY: Okay.  So you could see that that's my eighth grade crew.  I said to them, "Okay guys, 

we're going to drum up some business at the moon store because the students actually run the moon 

store."  And they think they're being kind and being respectful, they want to run it, they want to be 

involved in the program.  And one day, my one student came in and he said, "We need to drum up some 

business at the moon store.  We need a commercial, Ms. Eckley."  And I said, "Here's a Flip cam, go at 

it."  So that's what we came up with.  Now as far as the first quarterly event, I am going to pass this back 

over to Mary. 

MARY MILTENBERGER: Okay.  As co-chair of the quarterly events, it's always challenging.  Every year, 

those eighth graders move on to the high school, the sixth graders become seventh  graders, the seventh 

graders become the eighth graders and, of course, the new sixth graders.  So, it doesn't matter what we 

do because it's new for those students.  But the seventh and eighth graders really are challenging.  We 

tried to bring in different activities that all of the grade levels will enjoy.  Again, Tier 1 school-wide.  The 

photos that you see here in the upper left-hand corner, we actually brought in a team, it's "The Josh and 

Gab Show" out of Pittsburg, very little expense to our school.  They put on three, I believe, assemblies 

talking about bullying and anti-bullying efforts and so forth, a terrific show.  I think the show lasted for 



about an hour for each grade level and we just had a lot of fun with that.  They had the kids clapping and 

dancing in their seats.  Just below that photo, here's a photo, our day of caring, October -- I believe it was 

the 4th or 5th this past year.  But in the photo below, we are fortunate enough to have our own PJ the DJ.  

He's a DJ in one of our local radio stations.  He's come in to my classroom to read for Read Across 

America.  He's invited our students to go to the studio there to get on the air talking about events at our 

school and so forth and he just comes in, talks with the kids, brings his morning crew and hands out wrist 

bands and things like that and cups and, you know, the kids just love it.  He gets out there and music is 

playing, the kids are dancing and this is all grade levels.  PJ's really become a part of our team.  This 

year, day of caring, try to give back -- let's give back to the community.  And so each grade level this year 

took on a cause.  One grade level had a canned food drive.  Sixth grade, we had a fantastic person, 

another teacher at the school, who works with PAWS and went to them and said, "What could you guy 

use?"  And so, our sixth graders were bringing in all kinds of pet supplies and things like that and we even 

had a contest.  I believe they were just stacked.  The goods were just stacked in the hallway and it was 

just phenomenal to see the efforts.  And in return, those agencies brought some of their dogs and so the 

dogs had an opportunity to walk with the students.  We actually just walk around the school, music is 

playing, teachers and students are interacting.  Some of the teachers will start throwing a ball, you know, 

the kids throw one back.  We have water stations, just -- it's just a fun afternoon for all of the students.  

Okay. 

NICOLE ECKLEY: Okay.  So talking about that first quarterly event and then moving from the fall into the 

winter.  Now remember, especially whenever the year get started, it seems like you're so chaotic and 

busy and then the winter arrives and you're still chaotic and busy because of holidays and events and 

vacations and things like that.  But remember, Tier 1 is all about trying to set that positive school 

environment and the idea that if we set our expectations and we use that common language, hopefully 

we'll be able to get the most out of our instructional time.  So for winter, it's be respectful.  We know at this 

point that the student know the rules and in fact, they've really become this program and they should be 

interacting with it, giving their feedback and their input on quarterly events and also just ideas on how to 

be rewarded with their moon stores and I know that some teachers with the buy in, they might say, "Why 

are we rewarding students for doing what they should already do?"  And I do know -- I looked at the PBIS 

website and I saw some research thing that there's really no link that they can establish through research 

trying to find that we're going to be extrinsically motivating these kids more than intrinsically motivating.  I 

think the big idea here is just trying to build a really positive school environment so that it's safe and then 

it's based on academic excellence.  So for teachers during the winter, we know these kids by now.  We 

solidify those relationships, we start to see some progress with the programs and there's also an increase 

in participation.  It seems like teachers at that point in time, they want to go that extra mile especially 

around the holidays.  For the downs though, sometimes we can see that kids get side tracked.  This a 

very eventful time of the year.  Some of their interests in maintaining their behavioral goal start to wane a 

little bit or decrease.  And for teachers, it's always necessary for us to re-teach the rules.  So even though 



we spend all that time at the beginning of the year teaching and modeling, if the students kind of fall off 

the track a little bit, well then, that is our job to re-teach them and no matter how many times it takes.  So 

sometimes it's helpful to look at your data and figure out, "Well, where are we going wrong?"  Like, for 

instance our data, we saw that we were having a problem with tardies and kids arriving late to school are 

late to class mostly.  So we started to research some ideas on how we could help.  I get the kids to class, 

making sure that we have that teacher presence in the hall.  And so, sometimes whenever you have so 

much to do trying to maintain that data collection and also maintaining those interventions can get a little 

difficult and also just attending professional development.  I know that sometimes when we get back in 

January, the last thing we want to do is leave the classroom because we're trying to re-establish those 

expectations and model that behavior and re-teach if we need to and that's usually the time where they 

say, "Would you please go to this conference, sir?  Can I pull you out of class for that seminar?"  But it's 

really important to do that.  For our second quarterly event, I'm going to hand this back over to Mary but 

we do have a video example that is of a basketball game that we're going to be watching in just a 

moment. 

MARY MILTENBERGER: Okay.  This is our second quarterly even here.  We're fortunate enough we are 

located just outside of State College and so the university had contacted our administration about giving 

back to the community and we have some photos here.  This is the girls' basketball coach Coquese 

Washington at Penn State.  She came out and did a motivational presentation along with her players and 

boy, are they tall.  And then to conclude that afternoon, we actually engaged all of our students, grade 

level, in some Minute to Win It activities in the gymnasium there and the folks on my committee actually 

had to come up with an event and it was wonderful.  I just will share this with you, if you choose to do 

anything like this, you need people, people, people.  We couldn't have pulled it off without -- I couldn't 

have pulled it off and my co-chair couldn't have pulled it off with such an event without the support of the 

faculty. 

NICOLE ECKLEY: Here's just an example of a students-versus-teachers basketball game that we had.  

And the kids loved it even though it was a little -- it got a little competitive, but they loved it.  They talked 

about it.  We gave out a student a survey afterwards within my grade level and the kids said that it was 

the best quarterly event and they just liked it.  So here's a little example of what it was like.  Oops, maybe 

not.  I would just like to point out that our assistant principal was the referee that day, so we do appreciate 

the administrative support and yes, the girls did play as well.  So there was girl basketball team players 

against female staff.  And so this was just a really cool day.  It was great for the kids.  They had a lot of 

fun with it.  So spring, we're moving along through the year.  It's time to remember to be kind.  For 

students, it's a time of rejuvenation and this is a time where if you haven't changed up your reward system 

as far as like what you're offering the kids, it might be a good idea to survey them and see if there are 

some new possibilities.  And also, the kids are starting to want more interactive quarterly events.  

Quarterly events can be difficult whenever you have hundreds of students and you're trying to plan 

something for them.  If you can't go outside, it's typically you're either watching a movie together or 



maybe watching a magician.  And so I know that a lot of our students were talking about how, "We want, 

you know, more involvement."  And that typically comes with the spring.  Teachers, during this time, we're 

starting to notice our benchmark of quality survey.  So we're establishing those new goals.  And also, it's 

been a pretty long year.  We can start recognizing those people, those staff members that worked really 

hard.  Like Mary said, you need a lot of support whenever you're trying to plan those events.  And for 

students, some of the downs is that spring when it comes around, they try to test the boundaries a little 

bit.  Remember, re-teaching no matter what time of the year, it needs to take place.  And they also get a 

little bit side tracked by the events that the spring holds.  At this point for teachers, community work and 

planning that last quarterly event and then the standardized test start to hit, it's like this never-ending 

process of just being busy and trying to get that priority list in check.  And there's also the idea of 

competing with other programs and initiatives like your school might have.  So it's important to reward and 

recognize those teachers that are implementing the program with fidelity as well as the kids.  Summer, 

summer we have -- we save.  And yes teachers do work all four seasons of the year and the ups is that 

we finally have that time to plan and we can improve those lesson plans and gather them at -- the needed 

materials.  But unfortunately, as soon as that last day of school breaks, there's usually a decrease in our 

interests of committee members they -- it's hard to find that time to meet over the summer and to try to 

look at those lessons critically.  As far as professional development, not a lot of professional development 

happens over the summer, which it would make sense that it would because we finally don't have our 

daily school duties pressing down on us.  But it's a good idea to jot down all of those recommendations 

that you've been taking notes on over the year and try to implement them.  It's just finding the time to 

implement them.  At this point, we're going to give you guys a couple of minutes just to look over some of 

the notes that you might have taken or some of the questions that you might have and maybe stand up 

and stretch for a minute and then we're going to come back in just about two or three minutes to see if 

you guys have any questions. 

ERIN CERNUSKA: Does anyone have any question that they would like to offer at this time?  Yes. 

AUDIENCE MEMBER: Your quarterly events where you're -- were they educational? 

ERIN CERNUSKA: No, all of the students are able to come to the quarterly events.  So you don't have to 

have any special reward or any special amount of certificates or moons that we call them in order to 

attend.  We've tried it both ways over the years where we kind of used a certain amount of moon tickets 

to get into a movie or something like that but we really want this to be an opportunity for every student in 

the school.  So, you know, regardless of their amount of moons that they're getting and the amount of 

recognition that they get throughout the school week or throughout that semester, we still want all of the 

students to be able to participate in those even ones that maybe don't recognized for positive behavior all 

the time.  The only exception might be if the student were in school suspension or something like that for 

the day, but other than that they all participate, thank you.  Any other questions? 



AUDIENCE MEMBER: How do you choose the students that participate in your quarterly events?  Like 

the kids that play in basketball games, the kids that play, do you pull from your moons or how does that 

work? 

NICOLE ECKLEY: Yes, sometimes we do have drawings.  For instance, we have a school-wide jam 

that's coming up and we are going to have some students that can possibly sign up to have a dunk tank 

where they would be in the dunk tank.  And so we're going to have it be like a certain amount of moons, 

they turn in five moons and their name might be drawn from the box.  And the basketball event was our 

student basketball team.  However, we do have drawings for like Minute to Win it activities and some kids 

are more interested in being a spectator as far as they don't want to go in the middle of the gym and do a 

Minute to Win it and some kids are just like really punked about it, so we do have drawings for that.  As I 

was circulating around the crowd I talked a couple of schools and one question that came up was, "Is 

there an age appropriate spot for school-wide rules in this positive behavioral support system?"  And I 

have to say from based of my training, am I reading it, no.  School-wide rules is about setting that positive 

climate and we all need a little bit of reminding sometimes whenever our expectations need to be set, we 

need to set them.  And I find that kids that know what is expected of them, it gives them a lot more 

confidence about their school day, may that be in elementary school, in middle school, a high school.  

They know what is -- what is acceptable, what is not.  And they also know that they're going to have those 

school-wide rules to be the foundation of when they're corrected.  So, if a teacher does remind them, they 

know, "Okay.  You're right.  I was not being respectful or I was not here and ready.  I left everything at my 

locker."  So, I believe that this is something that can be applied from elementary to high school and it 

helps create that safe orderly environment that's best for instruction. 

ERIN CERNUSKA: I would -- I would also just add to that that the -- it's the application of those rules that 

kind of changes with their age level.  That, of course, our six grade program looks -- you know, we have a 

lot of similarities but as far as the rewards go, our sixth graders are totally different from our eighth 

graders.  And the older they get, genuinely, we're kind of having to be a little bit more creative with them 

but that's where it really comes into play that we are offering for them to be a part of it and take ownership 

with the program and give suggestions for things that they are most interested in.  So, that's been a really 

positive part in handling those honor students.  Any other questions?  Go ahead. 

AUDIENCE MEMBER: How do you recognize teachers for their participation? 

MALE: Repeat the question, please. 

MARY MILTENBERGER: How do you find -- how do you recognize teachers for their participation?  I'll tell 

you what, nothing's better than walking into your classroom and having a note on your board from your 

building principal, "Thanks for doing a great job."  Or finding a moon in your mailbox from your building 

principal and the moon is for you.  And then those moons that the teacher's crew can be used during our -

- updating in-service days, things like that.  Our administration actually has drawings and prices.  And we 

can submit moons for a price or the drawing and it's great.  It's just that little bit of recognition whether it 



be that note on the board or receiving that moon just to say, "She sees what I'm doing.  Thanks, Mrs. 

Krisch." 

ERIN CERNUSKA: Any others before we move on to our Tier 2 supports?  Okay.  So, on to Tier 2.  I'm 

Erin again and I'm the Tier 2 and 3 coordinator and I've been in that position for the past couple of years.  

So, with my team, we've been able to develop some supports to support our universal system for our 

school -- Shoot for the Moon.  And this has only been done after our Shoot for the Moon Program was 

implemented with fidelity.  And that took us four years.  I know some of our elementary schools have 

been working on their school-wide supports for many years and they're kind of at our level.  And then 

others have recently started and they're not quite ready because they don't have their universal supports 

in place.  So, how many of you are currently having some Tier 2 supports in place or anyone?  How many 

of you are still working on solidifying those universal supports?  Okay.  Thanks.  So, we've been very 

appreciative of the help that we've gotten from our IU representatives and been able to attend networking 

meetings from other local school districts within our region.  And that's been very helpful in getting us 

started just kind of seeing some of the resources that they've developed and having them share that 

information with us so we can develop some of our own resources and handouts to share information with 

parents and then also kind of what to develop for the students to use as tools and you'll see some of 

those later in our presentation.  Also, utilizing the data from our universal screeners.  I haven't heard too 

much about that so far today but we've really worked hard on that this year.  So hopefully, you'll get some 

information regarding universal screeners coming up that's applicable for you and your schools.  And then 

also, we had to have a good name.  That was, like, one of my key initiatives.  Like, we need to have a 

good name.  It needs to tie-in with our universal program so we come up with a Student Centered 

Program for Assistance with Coaching and Encouragement.  So, it bounces off of our Shoot for the Moon 

program.  This is our space program and some of -- and our students here were able to quickly point -- 

pick up on the little -- the little catchy name that we have there. 

JOY MILLER: Okay.  And I'm going to talk a little bit about universal screeners because our first year of 

trying to implement Tier 2 in our school, we just kept hearing, "Universal screeners, universal screeners.  

What are they?  What does that mean for our school and how can that be done?"  It seemed like this task 

that we just weren't sure exactly what that would look like and what we needed to do but as Erin 

mentioned through the help of our IU staff and then also going to pretend.  We did learn a little bit more 

about this.  So, we just started this, this past school year and in September we met as a committee and 

we got some more information about what we need to do and we administered in both October and then 

again in February two universal screeners.  And what that means is we wanted to be able to have all of 

our teachers be able to tell us information about the students in their classroom.  So, during that first year, 

we're thinking, "How are we going to do that with 650 or so students in the school?  So what would that 

look like?"  So, we decided as team that we would pick one -- we have cycle days so one cycle day, one 

period, that teacher would be -- they would be just grading those students in one classroom of theirs.  So, 

they wouldn't have to -- at first, we're thinking, some of these teachers have a hundred and fifty students.  



Some teachers teach both sixth, seventh and eighth grade, like, foreign language, specials and that sort 

of thing.  So, we wanted to really make this as effective as possible for the teachers and for our Tier 2 

interventions.  And why was this important?  Well, we learned it was important because that data that we 

would get from the universal screener would really then help drive our Tier 2 intervention in our whole 

entire system of the Tier 2 positive behavior support.  So, we decided this school year to use the Student 

Risk Screening Scale.  It's very brief.  It was free for us to use and it's on Excel spreadsheet.  We had our 

student -- or our teachers rate their students in, like I said, that one classroom of theirs, they could just sit 

down at their computer and within five minutes, they were able to go through this scale.  And there were 

examples on there of, "Do -- does the students steal, lie, cheat?  Do they sneak?  Are there behavioral 

problem?  Do they show peer rejection?  Do they have low academic achievement?  Do they have a 

negative attitude?  Is there aggressive behavior?"  And at first, I heard some of these and as a school 

psychologist I was like, "Oh, gees.  Some of these aren't very operationally defined.  How is that going to 

work?"  But it did seem to work as the school year progressed.  We did see that we were able to pick up 

students using this type of system and -- do we have a [inaudible] for the show?  We also use the social 

skills improvement system and that was a published universal screener from Pearson.  And we ordered 

that and we gave that to teachers as well.  It wasn't on the computer.  They had an actual packet.  And it 

looked up both for social behavior and motivation to learn.  So, it had that behavior piece just like the 

SRSS but then it also looked at reading and math skills.  So, what we found was, of course, we had to 

purchase this.  We had to give to our teachers.  They had to have -- do two screeners at the same time, 

both on October and February.  So, there is a cause component.  And what we found is it over identified 

our students because of the math and the reading skills.  So, the next slide will show you what we found 

with the results of the screeners were a good test of Tier 1 function.  And what we were really looking at, 

like I said before, to help determine interventions for our other tiers, like, our Tier 2 and then on to Tier 3 

but what these screeners did was categorize students into red, yellow, or green and what that meant for 

us was red was at risk.  And on the SRSS that would be students who -- it was a scale for the teachers to 

-- if they saw the behavior they would rate them either a one, two or three and then the Excel spreadsheet 

would then add up and already put it into a color.  So the teacher could be sitting there in front of us, in 

front of each other and see that they had no students in their classroom that came up red or maybe a 

student came up in the yellow area which was the moderate risk and then, of course, if the students didn't 

have a color or it went to green, then that meant that their students were at low risk for those types of 

behaviors, those externalizing behaviors that we were looking at.  Of course, with the SSIS which was a 

paper component, the packet, they were looking opposite.  That means that a three was kind of like an 

average student with the average behaviors or average academic functioning.  So, if a student got a one 

or a two, they came up red.  If they got so many ones, two -- ones or twos then they came up in the 

yellow.  And as a team, we needed to go through all of those student ratings and find out which students 

were at our -- at risk range and which ones were at a moderate range.  And what we did find both in 

October and then again on February were that it was such a good test of our Tier 1 function because we 



were told that we should be expecting at least eighty percent of our students to be in that low risk or that 

green range just based on our Tier 1 interventions and what we're doing with Tier 1.  And we found both 

times, even as the school year progressed and we needed to have the students have the reminders from 

the teachers, we remind them to give more moons and just reinforce those school-wide rules.  We still 

found in February that between eighty and ninety percent of our students were in the green.  So, we were 

like, "Wow, that's, you know, really a good indicator of using the universal screenings to help drive our 

Tier 2 programs.  We also found that about ten to fifteen percent were in the yellow and that was through 

sixth, seventh and eighth grade, that's how I broke it up to look at the data and then we had between two 

and five percent in the red range.  Now, I do also want to say that what we were looking at in terms of 

comparing the SRSS which was cost effective and also time efficient for our teachers compared to the 

SSIS was because of the reading and math components, some of our students came up at risk or 

moderate risk that didn't have behavior problems and had academic interventions already in place.  So, 

as we progress with our Tier 2 process and what we need to do in the future, we will be looking at will we 

continue to do two screeners at the same time, will we continue to do one particular one versus another 

one, and what I did find was all of the students that were identified on the SSIS which is the one I said, 

did some over identification.  They were also the students that came up in the red or the yellow on the 

SRSS.  So, even though that was quick and it was not quite as operationally defined as we'd like to say in 

a behavior problem -- what's the behavior problem, you know, it's that someone just, you know, talking at 

class versus someone, you know, hitting someone, that sort of thing but it did show our students who 

were coming up in the red on both of the screeners.  So, we did find that to be effective this school year.  

So, that was a positive for us. 

ERIN CERNUSKA: Okay.  So, as we already mentioned, we are completing our second year of 

implementation.  I can tell you that I feel much more confident given this year we are using a lot more 

data that doesn't come naturally the first year you just start off with something.  So, we got our Tier 2 

program started last year and we were -- we were working on it, you know, started off with trying too 

many kids at once and needed to train the teachers, needed to train the students.  So, that was -- you 

know, those were our bumps and I feel like we came a long way.  And by this time, we've kind of gotten 

that well established criteria.  So, there's the increasing or decreasing levels of supports, we call them 

gaited steps, so here's an example.  So, if a student is identified on the screener and we've also looked at 

some other data sources that I'll tell you about in just a minute.  Our fist level of intervention is Check-in 

and Check-out and again, you'll get lots of more information about this in the next couple of slides.  But 

level two then, if a student isn't responding positively to Check-in and Check-out, we're not seeing some 

positive progress there, they would add a social or academic group depending on their area of need.  

Level three is a check and connect function which adds more to Check-in and Check-out a little bit more 

of a counseling piece to it and then possibly a SAP referral especially if some of their behaviors are 

warranted there and affecting their academics.  And then also level four would be a brief function based 

interventions which we have found to be extremely effective.  So you will hear a lot more about that.  So, 



like I said we had been using multiple data sources.  The screener has been -- that's been number one 

indicator.  That's what's giving us those students' names but then we look into other sources.  For 

example, their classroom grades, are they failing?  How many subjects are they failing?  How is their -- 

how are their office discipline referrals, their attendance, standardized test scores, daily progress record.  

Those are their point sheets that they're taking around for Check-in and Check-out, the percentages that 

they're coming up with there.  And then also encouraging that involvement with our staff in gaining the 

support from our mentors because these are the students that are -- or the teachers that are really right 

there talking directly with the students every single day and sometimes I might see them in the hallway 

and just ask, you know, that student, how they're doing?  How things are going with Check-in and Check-

out and they can kind of recognize me as the lady that got everything started and introduced them to their 

mentor.  As the coordinator, I'll facilitate those relationships but then just kind of back off and let the 

teacher handle it and I think that that has proven to be pretty effective as our teachers have really gotten 

to know those students at a really intimate level and be able to provide them with the types of support that 

lean -- that lends itself to some very positive progress that we've seen with some of our students.  So, 

here is an example of an excellent Check-in and Check-out mentor.  An interview with him. 

[VIDEO BEGINS] ERIN CERNUSKA: Hello.  This is Mr. Kresley and he is one of our mentors here at the 

middle school.  He has a sixth grade student that initially had some difficulties with attendance and 

maintaining grades.  So, Mr. Kreseley, what you can tell us about your experience with Check-in and 

Check-out? 

MR. KRESLEY: It's really a great and kind of a simple way to hold kids accountable, parents can see the 

reports.  I get to see them and, you know, when I get a chance, I notice something I, you know, I can 

follow up with the -- can follow up with those teachers at our reporting and there might be, you know, 

missing homework or whatever. 

ERIN CERNUSKA: What do you like or find helpful about Check-in and Check-out with your students? 

MR. KRESLEY: For me, I see Tess everyday in a -- in a scheduled class of students that we have 

everyday, so for me it worked out great that I can touch-base with them not only in the morning when she 

check -- for Check-in but also then later in the day like, "Did you do this for Language Arts?  You had -- 

you had Science this morning too, you know, just to take care that.  How did that Science test go?"  

Those kind of little follow up things. 

ERIN CERNUSKA: Are there any suggestions you have or ways that you think it might be changed to 

make improvement? 

MR. KRESLEY: Those are filling in high scores for kids even the -- and then when you go and check on 

their grades, their missing homework, quiz grades are bad, you know, and the grade doesn't reflect a 

three out of three on the -- on the-on the sheet.  So, there's kind of a -- we kind of feel like there might be 

a little bit of a disconnect there that needs to get back. 



ERIN CERNUSKA: Well, do you think that Check-in and Check-out has been a helpful intervention for 

your student? 

MR. KRESLEY: Very much.  You know, I talked to Tess's mom the other day and she appreciates getting 

the information.  She kind of noticing the same things, you know, that the scores were kind of high but the 

grades at -- for some of her classes were not really reflective of that.  So, you know, and kind of -- I kind 

of already mentioned that.  One thing that we might want to try adding to the form or that you guys might 

want to add the form, I know with my student coming home with, you know, forgetting homework or 

coming home with homework that, you know, she gets the -- her mom gets that common, "I did -- I did 

have homework but I did it in school."  So, if there was a -- if there was a spot in the form or a way for us 

to enforce students to bring home completed or even if it's done already, I think that would be really 

beneficial. 

ERIN CERNUSKA: Okay.  Thank you, Mr. Kresley, keep up the good work of being a mentor. [VIDEO 

ENDS] 

JOY MILLER: Now, we're going to briefly talk about how our team works.  So, I'm talking just specifically 

now about our Tier 2 team and as of right now, we meet once for six day cycle.  And we have our school 

counselors, I serve on in as a school psychologist and we have our principal and our emotional support 

teacher and right now we also have our alternative education teacher.  And what we plan to do hopefully 

as it progresses, like I said, it's still working progress is to increase in general education teachers to help 

with the communication.  It is difficult as we have found out having a very small committee to work with as 

many students as we need to and to be able to follow up with how was it -- you know, how everything is 

going with the teachers who are their mentor teachers or just how they're doing in the classrooms.  So, 

we plan to recruit some general education teachers hopefully at each grade level to work with us and 

share some data on our students on a regular basis.  What we do when we meet is we look at the list of 

students and as we've said before we got many of the names from the universal screeners but also from 

administration, they will get their office discipline referrals, there might be attendance issues, grade 

concerns, that sort of things.  So, we look at those students, we get updates depending on who knows 

more about the students, we review the data that we have, either received from teachers or that we 

collected ourselves.  We share feedback from the mentors or the teachers that are working with the 

students and then we also discuss supports for new students that we might need to add to our program 

that we're thinking about adding to the program.  And if it's applicable, we also talk about Tier 3 if we need 

to maybe go that route with some students that Tier 2 interventions might not be working for. Okay.  Once 

they've been identified on the screener, we're going to talk a little bit more now about Check-in and 

Check-out and I'm sure some of you have said, of course, that you were implementing Tier 2 and your 

buildings.  So has anyone been using the Check-in, Check-out program in their buildings?  Okay.  Thank 

you.  So you know what we're talking about when we talk about that.  So once they're identified in the 

screener, we are -- and I've already talked about the other sources of data, we want the coordinator to 

send a passive consent form home to the parents so that they know that their student has been selected 



so to speak for this type of intervention and it describes our space program, it describes what we would 

like the student to gain from the program and what the rules of everyone will be for the program.  The 

mentor teacher, of course, is notified and they are told that if they have any questions about starting a 

process, this is how we are going to talk to you, communicate with you.  We outline their responsibilities, 

we share that information with the mentor teacher, we give them a list of the procedures for how Check-in 

and Check-out will work and then we also have a daily progress record because we want to collect the 

data and this is what it looks like.  This, of course, it says SPACE at the top because that's our program 

name and the A stands for the type of form that it is.  What we'd like to do with the students who are just 

starting on our 2 Tier -- Tier 2 intervention program is to have them really collect data on, are they safe, 

kind, respectful, be here, be ready.  You already heard about those four school-wide rules that we've 

talked throughout the session.  So we started of with this form and the teachers that they see throughout 

the day, they can say, "Okay, I think you earned a three today because you did what you needed to do.  

You were safe, you were kind, you were respectful, you were here and ready.  Or maybe you needed 

some redirection in terms of being respectful or kind.  So you might have only got a two."  And then a one 

is the lowest that a student would receive for that day.  We've seen other programs where they did use 

like a zero to three or zero to four or zero, one, and two but this is what we decided will work best.  We 

decided that this would work best with our school in what we needed to do.  And then each period, the 

teacher's initial.  They can give comments if they want to and we have found that when we're collecting 

the data, we're recording this information, how many points did they earn throughout the day, throughout 

the week, it's also important to look at those comments.  What we've found then for some students, 

they're always safe, kind and respectful but they might not always be here and ready.  They might be 

those students that either come to class a couple of minutes late just because they're out at their locker 

talking or having difficulty organizing for the class or there might be students who aren't prepared 

because they don't have their homework done, that sort of things.  So then, what we do with those 

students is we look at the data, "Oh, they're never getting a three in the be here, be ready.  Maybe we 

need a different type of form."  And in this school year because it was our second year of implementation, 

we had some more of our teachers give us feedback with their students.  They said, "Okay, I don't think 

they need these four areas to look at.  I think they need two or three different ones or they might need a 

little bit more like, be respectful to peers.  They're okay with adults but they might need reminders to be 

more respectful to peers."  And they also have, as you could see at the top, there's a Check-in and 

Check-out and we have these forms up here, if you want to see them closer after the session, and then 

also l have some examples of what our tallied universal screeners look like with the red, green, and 

yellow system.  I thought I had it up here but I have some up here in a folder if you would like to look at 

the end.  If you'd like to look at some of those forms and how we tabulated all of that information.  What 

we can also do then with the data record form is we can really see, are they responding?  Are they 

making progress?  Or as we meet in our weekly or, you know, cyclical meetings, are they making the 

progress we want them to?  Do we need to think about their interventions?  But first we want think about, 



"Hmm, we're doing this for the kids but what do the kids really think?"  So, we wanted to share that with 

you from some of our students who had the experience. 

[VIDEO BEGINS] FEMALE: That makes sense.  Can I get one of these? 

MALE: Yes.  How are you doing? 

FEMALE: Great.  Do you guys here [indistinct] 

MALE: Uh-hmm.  Do you have [indistinct] 

FEMALE: Yup. 

MALE: Take care of it tomorrow. 

FEMALE: All right. 

JOY MILLER: You can't quite hear all their words there, but what he's saying is, you know, you forgot 

your gym clothes yesterday, do you have them today, you're going to bring them tomorrow, that sort of an 

exchange. 

FEMALE: Well, you… 

MALE: Have a good one. 

FEMALE: See yeah. 

FEMALE: It's Isaac and Isaac has participated in the stage program and he has done Check-in, Check-

out, and he'd like to answer couple of questions today about his experience with Check-in, Check-out.  

What did you like about it Isaac? 

ISAAC: It kept me on my toes and then it taught me to be organized. 

FEMALE: Okay.  And what did you find to be difficult with doing the Check-in, Check-out? 

ISAAC: You have to do it every morning.  You can't hang out with your friends, kind of sucks. 

FEMALE: Do you think it was helpful? 

ISAAC: Somewhat. 

FEMALE: This is Trevon.  He's one of seventh grade students that has participated in Check-in, Check-

out for a couple of months and prior to that time, he was having difficulty focusing in class and sometimes 

he even had to go see the Principal, Mr. Riggs.  So, what do you like about Check-in and Check-out, 

Trevon? 

TREVON: Nothing really, besides that the only thing I really like is that it keeps me focused when I have 

to be.  That's pretty much it. 

FEMALE: What do you find to be difficult or what do you not like about it? 

TREVON: Having to let teacher sign every class period except for lunch and period one. 

FEMALE: Do you think that it can be helpful sometimes? 

TREVON: Yeah, sometimes. 



FEMALE: Why is it helpful sometimes? 

TREVON: Because it keeps me like [indistinct] task and joggling around playing with friends and my 

teachers sometimes like tells me about it and [indistinct] to focus and stuff. 

FEMALE: Do you think maybe if you are doing good for a period of time, that you still have the 

opportunity to try and do a good job without… 

TREVON: Yeah. 

FEMALE: …signing in with your teachers? 

TREVON: See how far I can do and if I'm [inaudible] just give it right back to him. 

FEMALE: This Kayla and Kayla has worked with the Space Program and doing Check-in, Check-out this 

school year for a little while who find it to be difficult or you didn't like?  You said you didn't like that.  You 

couldn't sit with your friends in the morning because you were checking in with your teacher? 

KAYLA: Yeah. 

FEMALE: But is there any other reason that you didn't really like? 

KAYLA: The fact that if you didn't -- if you're late getting it signed or didn't remember so you get a point 

deducted. 

FEMALE: Okay.  So did you like earning your points? 

KAYLA: Yeah. 

FEMALE: And what happened when you earned your points? 

KAYLA: Ms. Miltenberger, my Check-in, Check-out person would give me makeup at the end of the week. 

FEMALE: Okay.  So you earned a reward at the end of the week, and some students earn moons, did 

you earn any moons? 

KAYLA: Once or twice, I would say.  Yeah. 

ERIN CERNUSKA: They're honest. 

AUDIENCE MEMBER: But she did get her make up. 

ERIN CERNUSKA: So with a good mentor, that is really in tune with their students, sometimes those 

reward paces will come a little bit more naturally and they'll be able to kind of do that on their own without 

the facilitation of the team.  That has really, really developed over this year.  I can't say that that 

happened the first year.  But, you know, Check-in and Check-out is not an intervention that works with 

each--with each and every student.  You've seen in our videos, in the impressions of our kids, you know, 

like I said, they're honest about it.  Middle school students don't all want teacher attention.  They don't all 

desire to have adults paying attention to them and kind of nagging them about things.  Now, elementary 

school students might view it completely differently.  I know in our elementary school, they just love it.  

They love coming to see their mentor everyday and they love getting that individual attention from their 

teachers.  But you'll find that even in elementary schools, you have kids that have different needs.  And 



they have different desires and so you're not always going to have Check-in and Check-out be your 

solutions and that's what we were so frustrated with our first year that we did it.  We're like, "Okay, Check-

in, Check-out didn't work, now what?  Now what?"  And we kind of got a little panicky, like we didn't have 

anything else to offer, but what it did take was us looking a little bit more closely at what the kid needs.  

So what if it doesn't work?  First, we started to look to some of the reasons for the none-compliance trying 

to figure out why the kid just wasn't doing it?  And a lot of times, that just took us pulling them aside and 

asking, "Hey, why aren't you doing this?  What don't you like about it?"   And, you know, sometimes, it 

would be that mentor pairing or different reasons.  Maybe they were just really forgetful and weren't have 

-- they weren't having enough reminders but the consequences -- and when I say that, I don't really mean 

negative consequences but the reinforcement measures, are they being reinforced enough?  If the moons 

aren't doing the trick for them, do they need a different more specific reinforcement?  Also checking for 

understanding of procedures, maybe it's just one of those things like, "Well, my bus doesn't get here until 

later and they're expecting me to Check-in earlier."  So we just sometimes need to work out facilitating to 

make sure that the procedures are being followed.  Mentor pairing as I already mentioned, the daily 

progress record comments -- those comments can be very effective and some teachers will write a book 

and some teachers won't write in it at all but it is important that they are having some sort of an exchange 

with the student and they're giving them some feedback as to why they're getting the numbers that they 

are.  And then also sometimes, we've contacted parents and talked to them about it and you need to work 

from that angle.  Student meeting, so like I said, just pulling those students aside and then also looking at 

the function and behaviors.  There was a question in the back, and we have time for them later, but if you 

want to ask questions now, that would be okay.  Did you want to ask some question? 

AUDIENCE MEMBER: Yeah.  I have a question about it.  Just because a kid said that he didn't like it, 

does that mean they doesn't want to like it?  At middle school they say that and then they come 

[inaudible] everyday and they're doing what they're supposed to do.  So, if the behavior changes when 

they say that but, you know, because sometimes [inaudible] say things like that [indistinct] 

ERIN CERNUSKA: Right. 

AUDIENCE MEMBER: [indistinct] enjoy it. 

ERIN CERNUSKA: So the question was, the kids saying that he really doesn't like it on the video, does 

he really, really not like it?  And I will say, it does kind of depend on the student and sometimes, there will 

be kids that will avoid you at all cost and they really, really don't want that kind of attention.  They don't 

want that kind of feedback and this is not the best intervention for them.  So that's where we'll talk about 

that function a little bit differently.  I mean attention seeking, Check-in and Check-out is an attention 

seeking intervention.  If they don't have attention seeking as one of their needs, it's not going to feed them 

naturally but you're right, there are times where all a kid wants is a pat on the back but certainly, he's not 

going to ask for it.  So, you know, we've kind of had that come up and they'll say, "Yeah, it kind of stinks 

but at the same time, it keeps me on my toes.  I haven't been in the office in a month."  "Well, great, that 

means it's working for you."  And then they start to see -- and then these are the ones that are starting to 



develop, that intrinsic motivation that, "I like not being in the office.  My mom likes not being called all the 

time so maybe this is what's good for me even though it's not really fun."  So the social and academic 

groups like I said is kind of another level after students may or may not be, you know -- they all tried the 

Check-in and Check-out.  We've tried it with all the students and maybe after about two weeks if you're 

just hunting them down, it's a lot of work, you're trying to find them all the time and their mentor teachers 

were saying, "Well, they haven't come to see me," sometimes it's just -- it's not the right intervention for 

them so we kind of add other supports. 

JOY MILLER: Yes, to go back to the record form where the Check-in and Check-out, both mentor, 

teacher and students were providing us with data, we would then meet in a team setting and say, "Okay, 

is it working?  Is it not working?"  And one of the things that we looked at is the student, you know, 

engaging in maybe some behavior so that might need some academic support in terms of, are they 

having difficulty with organization?  Is that a comment that was constantly on, you know, the daily 

records?  Do they just need some help with studying or test taking?  And we are able at -- or building to 

have academic and social groups that we feel that some of our students, whether they were in the red on 

the screen or in the yellow on the screen or Check-in, Check-out didn't work or in compliment to Check-in 

and Check-out, and we've been able to look at, you know, are there concerns behaviorally with either 

anger management, are they students that are really stressed out?  And so I've been able to offer these 

small group sessions generally over lunch, they could be over tutorial period as well.  The students might 

already fit into groups that I'm running or that Erin as the emotional support teacher is running, depending 

on their grade level or their individual needs.  So we have been able to use that in addition to our Check-

in and Check-out.  We, of course, you know, choose the topics also just based on -- if we're having three 

or four students who aren't able to manage their behavior socially and so we decided to categorize it.  We 

might talk about, you know, some friendship skills or just being kind to each other and in a very relaxed 

setting, let's have lunch together, let's meet for half an hour cycle, that sort of thing.  There might also be 

students that we see that really have low self-esteem and we might be able to build that into a lunch 

group as well.  So I want to show you a video from someone who participated in the lunch skills groups. 

FEMALE: And this is Kayla.  And Kayla is a sixth grade student. 

KAYLA: Hi. 

FEMALE: And she has participated in lunch skills groups over the school year.  So, she's going to talk a 

little bit about her experience in the lunch skills group.  What did you like about group time? 

KAYLA: You have to still be with your friends instead of just being by yourself. 

FEMALE: Okay.  And anything else that you can think of? 

KAYLA: It was just a lot of fun in general. 

FEMALE: Okay.  What are some of the activities that made it fun? 

KAYLA: I remember we played the bingo game, that was fun, and we got to participate a lot and it wasn't 

just sitting and talking, we got to do more activities. 



FEMALE: Okay.  What did you think was helpful about the group? 

KAYLA: Definitely learning about more on organization skills because I'm terrible at it until now. 

FEMALE: Oh, okay.  Was there anything specific that you found that was helpful? 

KAYLA: No. 

FEMALE: Just in general, it helped you to be more organized? 

KAYLA: Just in general, yeah. 

FEMALE: Talking about it? 

KAYLA: Yeah. 

FEMALE: Okay.  When we're talking just about our group that we had in general, what do you think was 

maybe something that could be changed in the future or that you didn't like about it? 

KAYLA: I think it should be more days in a week, not just once. 

FEMALE: Okay.  More than one cycle then? 

KAYLA: Yeah. 

FEMALE: Okay.  All right.  Very good suggestion.  And what would you tell other students about the skills 

group? 

KAYLA: It's fun. 

FEMALE: Thank you very much, Kayla. 

KAYLA: Bye. 

FEMALE: You were also in a lunch skills group for awhile this school year.  What did you like about group 

time? 

STUDENT: We got to spend it with Dr. Miller. 

FEMALE: Anything else? 

STUDENT: We got to hang out with friends and get [inaudible] at the end. 

FEMALE: Okay.  What don't you like about it or what didn't you like about it? 

STUDENT: One day out of a cycle, we could hang out with friends at lunch or eat lunch with our friends. 

FEMALE: Okay.  Do you think the different topics that you talked about in group time, do you think it was 

helpful for you in school? 

STUDENT: Yeah.  With like the locker organization thing, that was pretty helpful for me. 

FEMALE: Okay.  What do you think could be changed about the group? 

STUDENT: It being in the morning or at night. 

FEMALE: Okay.  And what would you tell other students about skills group? 

STUDENT: That it's fun and enjoy. 

FEMALE: Okay.  Thank you. 



JOY MILLER: And as you can see, those were two different opinions.  One would like to meet with me 

more often and one, maybe not take me out of lunch would be nice because that's when I get to see my 

friends.  So it just depends on the student.  Some students I have to say, "Remember, it's only once per 

cycle.  It's not everyday and it's not everyday of the year," and then other students when their sessions 

are over, they'll be like, "Okay.  When do we get to do that again?"  And I think she said that Dr. Miller 

gives her vegetables, not candy, so.  I think that's… 

ERIN CERNUSKA: So then, if there's supports that we've already tried, the social and academic groups 

and having a little bit more of a longer interaction with check and connect and a possible [inaudible] 

referral.  Our level four interventions are function-based.  So for those of you that do a lot of behavior 

management, know that this is what is driving that student.  I kind of already mentioned that, you know, 

attention seeking is really going to -- oftentimes be fed by Check-in and Check-out but, you know, if 

they're work avoiders or, you know, have other functions, then you're going to have to figure something 

else out because middle school students can be very good at avoiding you when you want -- when they 

want to.  So our possible interventions list -- and we've used this when we go to communicate with our 

team teachers, you know, the teachers that are there serving as mentors and also classroom teachers 

rating those students, we've talked to them, "Hey, here's a list, what would be helpful for this kid?  You 

know them best, you see them in the classroom, what will elicit those results that we're looking for?"  So 

parent communication, you know, do we need to involve the parents a little bit more often?  Have a sit 

down meeting with them or just a weekly phone call; schedule change, so sometimes like I said, some 

students really need someone in, you know, a study hall or tutorial.  We have an intervention and 

enrichment, the INE period.  So some students really need someone that's going to sit there and nag 

them in order to get some work done.  Other students, that's the very last thing they need, they just need 

somebody to [indistinct] so they can kind of chill and get their work done.  So looking at that partnering for 

those study hall periods where they can really be effective in using their time to be catching up on some 

of those academics.  Also we've used assignment modification and flexibility with extended time and this 

is -- keeping in mind that this is only for students.  We're only making these special accommodations for 

students that are in the process of trying to participate in our program, either they're trying to Check-in 

and Check-out.  They're not just habitually avoiding you, so we give them, you know, some sort of a 

reward.  But what we do tell them is, "We know you're not liking Check-in and Check-out, however, we 

feel like it could be a helpful intervention for you and you can also possibly have some of these perks."  

So, you know, being allowed to turn in their assignments late for still some percentage points, you know, 

their grade being based on completion, reminded daily about copying their homework and a little bit more 

frequent reminders about their Check-in and Check-out, reminded of missing assignments, passes given 

to them to return during those tutorial or study hall periods.  So, these are what we give to the students.  

We say, "You will have this if you will be compliant with us and try and see if this is going to work for you."  

So also, changing the setting or environment, kind of offering teachers some suggestions.  I had an 

eighth grade teacher this year and she just said, you know, "He's just continually disruptive."  I said, "Well, 



did you kind of set him on the side of the room or maybe towards the back where if he stands up, he's not 

going to ruin the whole class?"  You know, just little things like that.  But, of course, teachers know those 

things but sometimes it's just helpful to have someone they can observe for a few minutes and pick up on 

a couple of ideas that they maybe haven't tried yet or just moving away from one particular student.  It's 

hard to pick up on those little details while you're in the middle of instruction.  Providing the student with 

choices, you know, for example, when Kayla said she might rather like her social group over a study hall 

period or in the morning rather than during lunch.  Increased positive feedback and engagement, you 

know, just making sure that that feedback you're giving to the student is very specific in telling them what 

they want, not just, "Hey.  Yeah.  Good job.  Nice to see you today."  Group contingencies have worked 

pretty well.  Home to school reinforcement, sometimes it's not the reinforcement that they're getting at 

school but if they go home and they're not allowed to play video games or they're banned from 

electronics, sometimes that just brings the kid to their knees.  So just keep those kind of things in mind so 

the student can very helpful and supportive with that.  Also morning meetings, just kind of getting students 

started with their days, peer buddies, transition support such as timers, visuals or sometimes hallway 

restrictions and I don't mean hallway restriction as a consequence or negative reinforcement to 

punishment but more in a way to save the students from themselves.  Sometimes it's just too much for 

them to be in the hallways setting, that unstructured environment and you're almost preventing them from 

having some discipline issues or peer issues if you're just kind of holding them back and letting them 

switch classes without so much traffic in the hallways.  And then also we've tried behavior contracts for 

students, where they're just being reminded and they're getting clear expectations of what they are 

supposed to be doing in order to help improve their behavior and also help with compliance with the 

program.  So if a student has been unsuccessful with all of these interventions and these many things 

that we've tried, and this might come through lots of data collection.  It takes a lot of time, you know, we'll 

have a student participate on one level for a few weeks and track their progress, see what other 

interventions would be helpful and then eventually get to possibly Tier 3 where we view different 

resources or types of functional behavior assessments.  Now your school psychologist, your special 

education teachers are going to be primary resources but these are just some of the ideas that we have 

come up with some of the resources that we've used in different forms and you can just kind of take a 

look through those.  So roadblocks, we faced lots of these.  Sometimes your teacher expectations are too 

high or too low and their ratings don't always reflect the progress that we see them making whether it'd be 

with their grades or their discipline of roles and we need to kind of give that feedback there.  Also giving 

reminding -- reminders or seeking out students when they forget or noncompliant, like I said, if they don't 

want you to find them, they can be very good at avoiding you.  Finding the time to read regularly and 

analyze data.  We just started to -- we just had to start attending team meetings.  It becomes a priority 

where, you know, the teachers, they -- you need them on your team, you need them to be communicating 

with you, so you have accurate data and then also feeding back to them some of the progress that you 

might see that they aren't and then also, the communication with the mentors and the teachers.  So for 



our roadblocks, we say, can we break through?  You know, it takes a lot of persistence, but that is, you 

know, about the end and everybody I'm sure is ready for dinner, but if anyone has any questions, we've 

like to [indistinct] some of this time.  Everybody's ready for dinner, awesome.  Oh, there's one question 

here, sorry.  Go ahead. 

AUDIENCE MEMBER: Can you mention those screeners again? 

AUDIENCE MEMBER: The name of the screeners. 

ERIN CERNUSKA: Sure. 

AUDIENCE MEMBER: Yes. 

ERIN CERNUSKA: The question was, can we mention the screeners again. 

JOY MILLER: Sure, the one screener is published by Pearson, which is a Social Skills Interventions 

System and then the other one and I -- like I said, I have some copies up here if you want to take a closer 

look and it's -- the initials are SRSS, The Social -- I want to get the right initials for you, because as a 

school psychologist, we still use the rating scale called the SR or SSRS and now this is called the SRSS, 

so I want to get it right for you.  It's the Student Risk Screening Scale. 

AUDIENCE MEMBER: One more thing, can you update that power -- that PowerPoint on the left side 

because it's not the additional slides with the one [indistinct] 

JOY MILLER: Yes.  Yes, we will do that.  Any other questions?  Oh, okay. 

AUDIENCE MEMBER: I'd like to know how long you've [inaudible] program and what's the exit criteria 

[inaudible] 

JOY MILLER: Very good question.  And while Erin was talking towards the end and with the roadblocks 

and I'm thinking we've talked a lot about behavior, behavior, behavior.  Oh, I'm sorry.  She asked about 

our exit criteria and are you talking about our Tier 2 specific? 

AUDIENCE MEMBER: Yes. 

JOY MILLER: Specifically?  And we want the students to have eighty percent or better on their daily 

progress records.  And then we also look at grades and that's one of the things when Erin was talking, I 

wanted to, you know, kind of address as well that, yes, we're looking at these data sheets but we also 

want to make sure that the students are being successful with their grades and that's where our school 

councilors help us out with knowing, you know, who's doing what in terms of grades.  Yes? 

AUDIENCE MEMBER: How long [indistinct] look for an eighty percent [inaudible] 

JOY MILLER Yes.  Is there a timeframe that we look at to see if the student needs to exit or do we need 

to change their intervention and we look at two weeks of the eighty percent. 

ERIN CERNUSKA: Sometimes we also see, if maybe a student is getting eighty percent of their points 

but they're maybe not passing their classes, we can up the percentage as well or change the target 

behaviors to make sure that it's also letting them for academic success as well as behavior.  Any other 

questions? 



CHRISTOPHER CHERNY: Thank you again ladies.  Before the presentation, Mary mentioned that this is 

the first time the team presented.  They're a little bit nervous but you wouldn't have known.  So great job, 

how about one more round of applause? 


