
JACK RICHFORD: My name is Jack Richford and it says up there Adjunct Instructor at Bloom from 2009 

to 2012, so I didn't teach last semester and drying up, you know, businesses the way it is and I was an 

Adjunct.  I'm retired counselor from Virginia and I moved up here to the Shamokin -- coal region area 

because my mom's there, so I'm taking care of her.  A lot of people come home.  So anyway, what I want 

to do today is tell you a little about -- and we're passing out some papers and hand-outs.  Some of these -

- there is -- I guess the PowerPoint was on the PBIS website but I've sent some other hand-outs and they 

didn't get on there or whatever but that happens, you know, so I kind of pulled out some essential things 

that I'll be referring to and if you want more or if you find some other things that we're talking that you find 

interesting you can get my email and I'll send you a bunch of more -- some other references.  Also one of 

the, uh, kind of outline of the PowerPoint -- I changed it a few times but they have some the references to 

the video clips or some references that I might refer to up here in that way you don't have to take notes 

but, -- so what I want to do is -- today is kind of take -- I'm kind of -- just from an outsider.  This is --when I 

was at Bloom a year ago, a little bit of history, we had a discussion, people that were in the last session, 

this is a higher ed track and last year was my first year, I came to PBIS -- to PaTTAN.  And I didn't know 

about that, I came from Virginia three years ago and we had RTI, RTII and all the letters but I guess they 

weren't getting it into it in my school yet and certainly not SWPBIS, right?  So all those things mean 

something differently but -- so I came to PaTTAN very interesting the kind of conversation that was going 

on and so we met after because of one the instructors in the exceptionality program, Dr. Tim Knoster, 

you'll probably see he's connected to this organization and so one of the thoughts came up was how do 

we maybe start a higher ed track.  Because people might be interested well if you really want people in 

the field as practitioners to do these things, how do we kind of back up stream and, you know, get them 

prepared for this, okay?  And so that's what distracts about and I think there's another person coming 

later on, that's from Arcadia University talking about that they're attempt in this, so hopefully in the future 

though they'll do some of that.  My interest is, as I said as an outsider.  I was teaching in the counseling 

program and I've pretty much -- I see some of my graduates here.  Where are my graduates, raise your 

hand? 

AUDIENCE MEMBER: Me, sir. 

JACK RICHFORD: Yeah, she's got a job, you see how happy she is so anyway, um, so she has all the 

answers and I'll be consulting with her all throughout the presentation.  Now, so what happens is -- I want 

to tell you about some of the things we put into the program at Bloom, hopefully it's still there, hopefully, 

you know, we have that influence that we've been there but every place is in flux of change but most of 

what I'm going to show with you today is kind of my vision and my journey.  How many people, raise your 

hand have ever seen TED Talks?  You know what TED Talks are?  Okay, a few people, I'd encourage 

you, write this down, TED.org, is that it?  TED.org?  It's been around for about 15 years.  It started at the 

Silicon Valley area and every year -- now it's -- they got TED Talk London, TED Talk India but you can go 

online and they take outstanding people in their field every year and they give them 20 minutes to talk 

about their work.  I use these clips all the time.  I teach at a community college and use it in my 



psychology course.  I mean talk about just a quick journey into what somebody in the field is doing, so 

TED -- it's called TED Talks but TED.org you can see it but anyway so today is going to be kind of like 

that, a fast journey of some of my ideas out of the box and as I said I'm a school counselor by training so 

I'm trying to --as being exposed to PBIS, I was looking at -- and how these things fit together in schools.  

Another thing I want to add to this is also in 2005 while I was in Virginia.  I went to through the National 

Board and so I'm a National Board Certified Counselor, NBPTS, any National Board teachers or 

counselors in here?  Raise your hand.  Look around the room.  Great.  Okay.  Super.  When did you get 

certified? 

AUDIENCE MEMBER: It's been long time, since '98. 

JACK RICHFORD: Long time ago.  Did you renew? 

AUDIENCE MEMBER: No. 

JACK RICHFORD: Now, I come next year so after 10 years you go through the process again so I'm 

going to reference that too because to me the big picture today I want to see is that for me and I should 

stay over here, right?  I like to walk.  All this wired up -- is I want you to think -- we were talking last class 

about -- the last group about multi-tiered systems starting in schools where you are involved with and, you 

know, I've kind of kid about, I might say some things, I hope it doesn't irritate people, that's my point of 

view -- you see, that's what Jack thinks.  Behavioral systems, you know, M&Ms, appropriate place to be 

right?  Rewarding people -- well, when you're low but does it work in college or it doesn't work with 

colleagues?  Does it work with professors, you know, whatever.  It's a behavioral system and all the work 

but how do you do it.  I'm interested here and proposing to you is how do we develop people to develop 

their talents, the other end of the spectrum.  How do we make people perform best practice?  How does 

the external motivation of the M&Ms and all become internalized?  We we're talking about that before and 

just a little conversation.  And that's what I'm interested in and so one way to kind of relate to that is -- you 

noticed I have a black belt on, everybody see that?  I've been training in the Martial Arts, Aikido for about 

25 years and so this is my black belt and I got it about 15 years ago.  It took me about eight to ten years 

to get to black belt and so a lot of my friends when I got there say, you're going to quit?  And I said no, 

you're a serious beginner and so in another culture and all, it just means that you have now, not mastered 

something but you've learned something.  Now you spend the rest of your life learning it better, okay?  So 

what I want to you to take away today with some of the things I'm going to whip through is what are the 

best practices that seemed to wrap around, working with people.  And I'm going to propose to you that in 

the model I have this lighthouse is that if you take the National Counselor Model that we did at Bloom 

which a lot of counselors don't even know about, but we trained and the best practices PBIS for helping 

people and also the National Board which is the goal standard, I think you can see an alignment there 

and if you've seen the little matrix, I tried to put it together so that's going to be the journey today.  We are 

going to flip through that, right?  So I presented this at a couple of other conferences for counselors and 

so this is the first time I'm at a mixed -- mix group so let me get a handle.  How many people in here are 



teachers?  Raise your hand.  Okay.  How many in here are counselors?  Ooh.  It must have been the 

ASCA Model.  How many -- watch this everybody, see I'm collecting data, right?  How many counselors 

use the ASCA Model at their school?  Look around the room.  Okay.  Nothing wrong with the people didn't 

put up, maybe your arms are tired.  I understand that.  So you got to watch when they collect data, right?  

But it's tough, but we're training new people and we'll go into that in a little bit.  How many administrators 

are in here?  Okay.  How many people on higher ed are in here?  Okay.  So that gives me a handle on -- 

yeah, you know, on where we're at, so what I'm proposing is as I said that we kind of find a way to dig as I 

was saying to colleagues down deeply when you're running into obstacles, what are we really about?  

How do all of our models align?  Because last year in our conversation with some of my colleagues we 

said we all get trained in silos, we all get trained in a -- we all get trained to look at the world the certain 

way, right?  And so until we go out into the real world and try it out, you know, it doesn't always work and 

that -- well, it really engages your mental model although I know behaviors can't measure that mental 

model but you can, I'm going to suggest it to you, okay?  All right.  So I mentioned Aikido, Martial Art, 

what I want you to think about today, big idea if you take it away is this notion of building relationships, 

okay?  And Aikido the characters -- the Japanese characters up in the corner, it means the way, the 

practice -- see that do like Aikido, judo, karate do, whole of a different culture, it's how you move, how you 

practice, it's not that you've watched a lot of Ninja Turtle movies, although my kids  they come to say, I've 

seen that.  Well, I have a uniform like that.  But you can do it and that's what I'm after, how do you 

practice.  And also the notion behind this is ai means to join, harmony connection, and ki is your natural 

energy or from a psychological point of view your mental model, how you think so life is really, you think 

about anything.  We all got started with the sperm and an egg, right?  Had to join, if it didn't join we 

wouldn't be here, right?  So life is basically this melding and joining and I'm going to propose to you in 

what I go through and that's what we need to look at, from whatever silo we come from, look deeper at 

what exist and especially a lot of the counselors here we were talking before and when you get -- put on 

the PBIS committee and you're talking to somebody that doesn't understand it, try to understand it from 

their perspective, okay?  Find that common language, okay?  So I've seen this model somewhere I think 

in PBIS and so what I'm going to look at is this connection of ideas, structures and practices, three things 

that I want you to look at.  One, the idea of the systems are these different best practices, okay?  The 

practices is leadering and I created that word, if you Google it, there's a couple other people have it but I 

created something.  And leadering to me is different than leadership and you'll see why the in a minute 

when we get into the counseling model.  Leadership sometimes gets translated into position or power but 

leadering is this movement again, see it comes in a martial arts, anybody can be a leader.  And it's really 

challenging when you're all standing up there and you're a leader and then you step forward and then you 

look around to your followers and there's nobody there, are you a leader?  You know, I don't know.  But 

same with kids, how do we model, how do we show things, we -- how are the expectations and I work 

with.  That's what sensei means in Japanese, one who stands in front, why?  You stand in front to model, 

to show expectations, okay?  So, when you look at this other cultures that I've had an opportunity, they're 



really digging down deep into how we move as human beings and that's what shapes them.  And then the 

data, I'm going to suggest that all our best practices tie into not get caught up in the behavior, are you 

being responsible?  Are you showing up on time?  Which is important in a larger continuant but it's really -

- what's the outcome to learning, learning is what we're all about, we're educators.  So all the best 

practices tie into learning, okay?  So, let's start our journey, okay.  So, one of the things I was looking at 

when I was exploring this topic, sustainability and fidelity.  Raise your hand if you've heard that before, 

sustainability, you know, if you got a good thing going, how do you keep it going and I've asked people 

around here, what do you mean by fidelity?  You know, well I collected this data, well is it contextualized, 

does it mean something, you know.  So, there's some interesting models in the field out there and so, 

what we need to do is look at a balancing between what we believe the human quality and what our 

system allows us to do.  So a balance of human and social capital and this is big, you probably didn't get 

exposed to this in your education field but I got to exposed to it in the business field, that's how the 

business community looks at it, okay?  This is the McDowell Institute, we have the director here and I 

found this interesting, you can go online if you want to know stuff about PBIS, loads of stuffs, it links into 

PBIS.org.  So if you're going to educate yourself as a talented practice, self-driven person, that's a good 

site to go to but I like to quote that Dr. Nickels mentioned, I pulled it off of the site.  One of the directions 

that they're using is a lot of teachers come out, first time teachers and I'm sure counselors are all coming 

in a minute.  They don't know how to manage these environments, don't know how to deal with their dojo, 

their space of practice, you know, we know -- you can't learn at all the time in the classroom unless you've 

experienced that and that's a big challenge to educators, okay?  Same with counselors, you know, a lot of 

counselors -- I came from Virginia, a lot of counselors were -- you don't have to be a teacher, I was a 

teacher first, so a lot of times we encouraged our students when they go out to internship and all they go 

in a classroom, just sit there and see what it's like because it's a lot different than sitting outside and 

saying, "Well, I know what it's like.  Yeah," it's a lot chaotic in there, okay?  So, this is -- what I was 

looking up again, being addicted to going to school and learning things.  I looked up, well, how many 

people have read Horner's work?  So some of you.  He's big in the field, another fellow who's big in the 

field, Sugai, did I pronounce his name? 

AUDIENCE MEMBER: Yes. 

JACK RICHFORD: Japanese, I'll mention that later, he gave me a little picture and he's in the -- but he 

came to Bloom and present, he's at Connecticut.  And so, these are the big guys in the field, you'll see 

their names all the time but when I was looking up sustainability, how do you keep it going?  I found this 

interesting article by Horner and he was -- what he was doing and can you see the color differences 

here?  You know, what he was looking at was creating an instrument to go into the schools to measure 

sustainability, what I found interesting in the article, and this caught my eyes, I say, "Hey, I'm might use 

this in my presentation," is that -- when he went in there, these are the categories that were important 

contextually appropriate interventions, by in -- by step, shared vision, levels of leadership, these are the 

things he found when he disaggregated his instrument and all.  But if you noticed the difference, when he 



went back later, the ones that were in white tended to measure higher when you give somebody a paper 

and pencil instrument but he went back in the article at the end, you know, the discussion section and ask 

people what were the things, what were the cultural activities that were most important, they mentioned 

the other ones.  How we work together, how we share leadership, what kind of visions do we have, how 

do we align our practices.  So that kind of caught me, so I said, "Wow, there's something else going on 

here, you can measure something."  So knowing is not simply enough, you have to apply, okay?  And 

some of you have been to London, you know, you ride on the subway there and there's always -- have 

any -- anybody have been to London when the two, what it's say when you're waiting on the platform? 

AUDIENCE MEMBER: Watch the gap. 

JACK RICHFORD: Mind the gap, mind the gap, you know, it's little gap there and we do have a gap in our 

thinking and doing, so how do we put that together, how do we look at those things, okay?  So, just a 

couple other big areas to look at, spreading good practice, this is in the field of education -- I mean, in the 

field of business.  We talked about this notion of DIKW, see the first letters of the acronym?  And so, if 

you look at data, data floats around here all the time, right?  But until you contextualize data, does it make 

sense, you know.  If I said 600, what's that mean?  Is that the perfect score in the SAT still, 600?  What is 

it now?  But if I just said 600, what does it mean?  What if I say, "Oh, I gave you a context, right?"  And 

really as you learn more through martial arts or anything -- practice, you get a deeper understanding and 

move towards wisdom, that's what we're trying to dissolve at the other end of the spectrum.  Okay?  So, it 

really is an inside job, that's what I'm proposing to you.  All right.  So when I was in National Board, one of 

the things that we talked about was becoming conscious confidence, okay?  This is another you can 

Google and look up.  We all start off being unconscious and incompetent and we move up the ladder in 

an interesting way and most of time, people see this four-ladder thing but I found this in my literature, a 

fellow who works in the medical field.  If you look at that and look closely, you probably can't see it but it's 

on there.  Everything is based in reflective confidence.  Everything is based in working with your peers, 

working in a community of practice and so that's -- to me, a critical piece, if you don't have, it's not going 

to work, okay.  So let me -- I told you I come from a counseling point of view, all right?  So counseling has 

gone through changes and most of the people you saw in here, so for the others that haven't been 

exposed to counselors, let me just kind of give them a quick history of counseling.  A lot of times, in fact, 

you noticed I have up their school counseling and it kind of irritates me sometimes.  When I still see in the 

literature, I still see people writing about guidance counselors.  Is that irritating the other counselors?  

Raise your hand.  All right.  Good.  Collect a little more data.  And I see that a lot, so that tells me right 

way.  Those people don't understand what we do, okay?  But obviously, that was the image we had, you 

know loose seating or box sitting there, just waiting for Charlie Brown to show up and get fixed and 

charge me five cents.  But really, guidance counselors have changed for the rest of you and the school 

counselors, we play a different role, so what we have to do in our professional training is move from -- not 

just what we do, the union capital, what I do but the notion of how am I a change agent?  What happened 

to that person as a result of what I do?  And that really makes the challenge tremendously difficult, okay?  



Because now the states going through an assessment system and I was at the state conference and a lot 

of counselors were saying, "We're going to look whether kids are learning in the class and they're going to 

look at me as a percentage of it?"  Uh-huh, yeah.  What do you do that's really impactful in that classroom 

to those kids?  So obviously, a lot of usage or movement just like teachers and all in that direction.  So 

this is -- again, most of the people in their habit but just to give you an idea, this is the counselor model, 

the third edition and what I want you to take away, the three things we're going to look at is around the 

outside.  We obviously have roles at schools and if you know of counselors and know in the past of 

counselors that do scheduling and all that stuff.  I ended up my career -- I was at all levels but I ended up 

my career as an elementary counselor, so try to explain that to parents who are thinking kindergarten, I'm 

trying to get them ready for Harvard or something, I was not, I was really human resource.  And around 

the outside which is critical as it changes and that's why I called it and to tell my colleagues this, "There's 

leadership, advocacy, collaboration and systems change, we need to be systems changed agents."  I 

heard Susan McDowell who's a lady that endowed the money at Bloomsburg and she was at a 

presentation with this gentleman, Dr. Sugai and collects a lot of data and just present this data and this is 

what I recall but you're not getting old, so she asked a question which I thought I heard, she said, "I just 

don't want another class in PBIS to go in the counseling program or another class in special ed or another 

class, I want changes.  I want people to come out of school."  And I went, "Oh, that's good."  So we want 

changes and so imagine a school where everybody there is interested in change?  Imagine a school 

where you work together.  Well, that exist, National Board, right?  That exist, I'll tell you about that.  Okay.  

So, the mission of the schools I said before was not to fix everything that happens to the kids but if it 

impacts on their learning; it is our obligation to do that.  Okay.  And that's hard for people and I know I 

grew up in the profession where if I want to ask somebody, "Why teach Math?  It's not my job to do social-

emotional stuff, you do that?  When I sent them down to you, didn't you fix it?  How come they're not 

doing better at my class?"  It's a collaborative effort.  We have to work together, okay?  So interesting -- 

what I'm going show a couple times back and forth again -- I'm learning PBIS but this is the same thing 

that you see -- the problem statements that you can get off to PBIS literature, right?  Then you can give 

schools a lot of strategies and all but are they really practicing it?  Is it really making the difference, 

sustainability, okay?  So this is what I want you to take away, how many people know what that formula 

is?  Raise your hand.  Ever seen it?  Okay.  Kurt Lewin, this is B as behavior and Kurt Lewin, was 

probably the father of social psychology.  And I always find myself -- my readings coming back to this.  So 

I'd share it with you and he said behavior is the function of the person, personality, perception, however 

you want to use that in the environment.  We're not decontextualized.  We don't live in a vacuum, okay?  

And so it has to be a balance of both and like I showed you before, it's social capital and human capital.  

And a couple of great quotes by Lewin, that I like there's nothing so practical, as a good theory.  So good 

practice, good theory drives what you do.  And if you really want to understand something, try to change it 

and that's what we're all challenged to do as system's changing.  Okay.  So I want to look my perception 

of going the scale with 3T Logic, okay?  Good, not good and not good enough.  Three of areas, okay.  So 



what I think the good part about it is we need to have a shared vision.  Counselors, teachers, 

administrators, exist in a building.  We all get trained differently.  We got to find out what our models, the 

best practice are, okay?  And we have to close that perception gap.  The perception gap we all are 

trained in that, you know.  I'm sure Dr. Nicholas is going to challenge when she works with a larger school 

of the education, right?  At Bloom and every place, you know, people see the world differently, okay?  So 

I think what's good is the 3-Tiered model.  Okay.  Because it's system wise -- it's we talked about this last 

time, it's a system of -- obviously for those of you that are counselors that aren't familiar with this it came 

out of a traditional approach where we basically got rid of the kids, right?  Sorted -- schools were sorting 

and now we're shifting to where how can we basically help people become successful as learners.  The 

thing I hear sometimes in the backs in the room and all in these general meetings is, that's for special ed 

people, right?  That came out of a special ed group, right? 

AUDIENCE MEMBER: Yes. 

JACK RICHFORD: That's what they used to put them in the basement or downstairs or something.  Now, 

they want to go main stream.  They want to get the rest of us to do it and I hear that from people.  And 

they don't understand what you're saying.  We do it as counselors.  We do social- emotional support and 

trying to go into a classroom and do that, it's hard.  I teach academics, you teach -- it's your job down the 

office.  So we got to find a way that kind of put that stuff together and again you can look up a lot of 

material, it's become real popular, obviously this conference is very popular, that this model is moving but 

that's one piece of the model, okay?  And it's a frame work.  You'll find this a lot.  PBIS is a framework.  

National Board is a framework.  The ASCA model is a framework.  What I hear from a lot of people is 

they're afraid that I'm going to tell you how to teach guidance.  No, this is a framework to -- for you to 

understand, did you impact on doing guidance?  Did you really get the kids the chance?  Did they learn 

something?  Okay.  So we need a new paradigm.  So I came up with this idea of a lighthouse and the 

reason I did it was at our last student -- at last counselor's conference we -- that was the theme and I 

think the people are from Erie.  Anybody from Erie in here?  Okay.  You have lighthouses up there?  See 

that?  So when the light around -- what were doing just like I used the martial arts.  We all have kind of an 

embedded metaphor, an analogy that we operate from.  It comes out of our life experience.  And so I 

started to think, how can I put these models together and I thought about a lighthouse.  Okay.  Pyramid, a 

foundation of structure and I gave you that to look at, you know, and what you need to start to from is the 

core which is the instructional core.  All right.  Now, I was going show a couple of clips -- I'll save those 

and move on to a couple of -- because I want hear some input from you but one of my favorite authors is 

Richard Elmore of Harvard and he does a lot of talking about the instructional core.  And he talks a lot 

about balancing student-teacher in content.  And he says, if you don't see it in the classroom, it doesn't 

exist.  Many times we do a lot of things -- remember I told you I was counselors before and -- well, I did 

this and I did that or I'm going to say of a couple of things, I hope I don't upset councilors again in this my 

friends.  How many people have Red Ribbon Week?  All right.  Good.  So for the rest of you know what 

Red Ribbon Week is?  Yeah.  It's the idea, the metaphor, the images to focus our attention on what? 



AUDIENCE MEMBER: On the… 

JACK RICHFORD: Anti-drugs, right?  Right.  But you can go in the schools and say, "What are you 

doing?  Everybody is wearing red ribbons."  And I said, "Well, how is that -- do the kids understand that 

this is going to prevent them from having drugs just wearing a red ribbon?"  "No."  But when you really dig 

deeper into what's the purpose of that activity, is it a symbol?  How did you explain that simple?  That's 

what gets me sometimes.  So you have to tie what you're doing?  I think to -- what the practices.  

Otherwise as Elmore would say it's brain [inaudible].  If you don't say it in the classroom, if it's not 

connected to instruction and outcome, you know, what's the purpose and we have to explain that.  And 

again multi-tiered systems or you ask them already it's time, is it having impact on learning.  Is it hard to 

do that?  It is hard to do it.  Okay.  I'm not saying it's easy but you still have to be able to tie it in.  And so 

again we look at this is in the PBIS too, the culture, membership, common language.  Right?  So here's I 

want you look at.  Anybody know, raise your hand know that is?  Where's my colleague into that? 

AUDIENCE MEMBER: No. 

JACK RICHFORD: Oh, Yes, you didn't know that is.  Do you know what that is?  The architecture of 

accomplished teaching.  So in National Board when you go through the process, they don't tell you how to 

teach what you teach and what the video tape is a performance portfolio you have to build and it'll give 

you a general rubric and the point is you decide what activity you want to do.  You do decide what lesson 

you want to teach.  But it has to conform to these principles a good practice and I would have you Google 

this.  I think I have it on your reference but it's really good National Board is all practice whether you're in 

kindergarten or pre-school or higher ed is based on a literature suggest you use five core propositions.  

And the five core propositions really balance the human capital and social caps so take a look the first 

one and I have it on my matrix in the middle under the National Board so you could see it.  Teachers are 

meant -- the first one, teachers are committed to students and their learning.  So another one, when I 

went through training, if you walked into a classroom, somebody tell me, how would you know?  What 

could you see that we indicate to you that a teacher is committed to the students in their learning?  

Anybody?  That's kind of the way it wasn't the cohort was when we are all looking the videos, right? 

AUDIENCE MEMBER: I understand what you do.  I was talking about [inaudible] I'm sorry. 

JACK RICHFORD: Oh, so a different one, a different National Board.  Oh, good.  So we have anybody 

NBPTS.  NBPTS is National Board.  So good.  We're back to school the one.  Fine.  So how -- what do I 

do?  See I'm looking in the classroom.  It's my classroom.  I'm looking at this blank stairs.  Okay.  So how 

would you know going into a classroom.  This is where you'll spend the year doing, video taping yourself 

and being able to demonstrate.  This is evidence, obvious, clear, consistent.  You hear that word all the 

time.  Think about a classroom you've walked into, is an administrator here?  How would you know if 

somebody is committed to students?  What's look like?  What? 

AUDIENCE MEMBER: Because of a level of organization, I'd say. 



JACK RICHFORD: So organization might be one.  How is that commit to a students? 

AUDIENCE MEMBER: Well, I answered you're question when you walk into a room then it feels 

organized and are certain posters and things that they feel sort of -- like a comfortable. 

JACK RICHFORD: Okay.  So again that's what makes it's hard, you know, because you'd have to write 

about that in National Board -- that -- I think it's organization wide.  How does that connect to being 

committed to students?  What else?  I saw [inaudible] what? 

AUDIENCE MEMBER: Engagement. 

JACK RICHFORD: Engagement.  Yeah.  The first time I did my video, I get a great guidance lesson, of 

course I thought it was, right?  Then I looked at myself and I was doing all the talking and then when I sat 

down to write my 12 page paper.  The first question said, "How did you engage students to it?"  I didn't 

engage anybody, I engaged myself.  So again, asking those tough questions, right?  But in my mind was, 

well, obviously, students don't know anything about careers so I have to fill their bucket, right?  That was 

my mental model, wrong.  Right?  They have a lot of experiences, made me shift my thinking.  That's 

what this kind of thinking does, okay?  Committed to students and their learning.  So you heard the 

speaker this morning, learning's going on all the time.  When you check in and checked out, I mean, you 

used some word, you checked in with somebody, "Hey, how did you go today in Math?"  I learned that 

when I went back to school, you know, "Nice job, Jack."  Nice job at what?  Nice job holding your summer 

[inaudible] oh, now, I know what I did most job with, right?  Say, so, these are things we learned, but we 

don't put it into our practice.  Okay.  Second thing, teachers know the students they teach and how to 

teach those subjects to those students.  How would you know that if you went into a classroom?  Yes? 

JENNA: I would just say, by interactions between the teacher and the students… 

JACK RICHFORD: So, maybe… 

JENNA: …materials. 

JACK RICHFORD: What's your name? 

JENNA: Jenna. 

JACK RICHFORD: Jenna.  That's a good answer, Jenna. 

JENNA: Thank you. 

JACK RICHFORD: Did I just engage with, Jenna?  How do I engage with her?  I used her name, right?  

Don't we always talk about that?  Humble, how's the young names?  So now, I used tensed with kids that 

go [makes noise] you can Google it if you want, but I'm not learning your name, it helps me.  So, things I 

learned, okay?  Third thing, teachers are responsible for managing and monitoring student learning.  

They're also responsible for managing and monitoring student behavior in class, right?  And as you saw 



in the beginning, that's one of the things that McDowell said, we don't learn how to do that in a box with 

the university necessarily.  We don't know what that feels like and especially if you grew up in a suburban 

school and then you go to inner city Philadelphia or inner city Williamsport, right?  I found out there's two 

schools systems there, right?  One school system, but it's different.  If I've never experienced that and I'm 

a white guy going in and 95% of my kids are… 

AUDIENCE MEMBER: Urban. 

JACK RICHFORD: …different.  Urban, thank you.  Or off-color or diverse or whatever.  Whatever 

language you use.  It's going to be different for them.  Okay.  Who's like that?  You know, whatever.  So, 

how I managed that, you know, just like we've been hearing, okay?  So, anyway, it goes through.  The 

last two five core propositions and the reason I share this with you is Dr. Elmore of Harvard talks about 

the big things.  But if you draw down, what's that look like.  And that's what I spend a year doing, having 

to write a portfolio that demonstrates it.  That's what National Board [inaudible] is so rigorous.  I have to 

show evidence and now I coach for National Board and I worked with teachers.  Wonderful people, but it's 

great to sit there and play their video and I'll say, "Okay.  What do you see?"  Like the question I asked 

you.  And they go, "I don't see it."  And I said, "I see something."  "Well, tell me."  "No, look a little deeper."  

What did you see, right?  Learning how to see, learning how to coach and help each other do that.  Okay.  

The last two say, teachers think systematically about their practice and learn from experience.  Do we 

make mistakes?  Have you ever made a mistake?  I made mistakes a lot of times.  I was telling the 

people before in Japanese or just saying fall down seven times, get up eight.  In Aikido you get thrown.  I 

get thrown a lot, especially when new kids come to the Dojo, they throw me.  So I have to learn how to fall 

and get up, right?  Okay.  As long as you get up, that's resilient, you know, you have to learn do that.  And 

the last one, teachers are members of the learning community.  Those were the five essential principles 

on National Board best practice, okay?  That's the core in my model, okay?  Some of you might be 

saying, "Wait a minute, that has nothing to do with Danielson, right?  Anybody heard Danielson?  Raise 

your hand.  You can raise your hand higher.  Do you know who Margaret Danielson is?  Margaret 

Danielson, her model is the one that's undergirding all your new evaluation system in the state, okay?  So 

you better hear about it if your principal hasn't told you.  But, anyway, Margaret Danielson worked at DTS 

when they designed National Board, that's the history.  And then she went off and did some other things 

to compliment it.  But she pulls from National Board.  So the new assessment system -- and I put it on 

your outline, really talks about these things.  High standards, curriculum instruction assessment, personal 

responsibility.  Okay.  These are the things to make for best practice, okay?  All right.  Of course you 

know this context, right?  So how we're going to do it?  What about -- does everybody come in?  I heard 

somebody else as we're talking.  If 80% of the kids have the skill set, why would spend the time in the 

other 20%, right?  Well, because you want to be successful, right?  So what do we do?  But we have to 

add that common language between all of us to do it, right?  And then here's the foundation.  So this is 

the way I envisioned it.  Somebody asked me before and you have this -- the handout I gave you.  And 

again, this inside I had that we talked about this briefly before, if you're on a committee or something, I 



would suggest to you this what I did.  When somebody comes in, it's like talking three or four different 

foreign languages, okay?  So what happened if somebody comes to you and say, "I don't know what the 

heck you're doing."  You're a counselor, you have to explain what you're doing and dig down deep and 

show the commonalities, okay?  I believe.  Remember back with [inaudible] literature, shared vision.  We -

- even though we come from different points of view, we have to able to share that vision.  Any kind of 

practice over time helps us dig down and see the commonalities of all of us.  Okay.  So, that's important.  

All right.  So, where's my timer?  How are we doing timer? 

AUDIENCE MEMBER: Well, we've got 20 minutes. 

JACK RICHFORD: I have 20 minutes left.  Why don't you turn to your neighbor?  Talk briefly.  I'd say take 

five, you want to take five.  But, if you're teacher, counselor, administrator or an outlier, like me or 

whatever.  What have you done in your work space to align your role what you do with somebody else in 

your building, just talk about what's worth for you?  You could talk now. 

AUDIENCE: [inaudible] 

JACK RICHFORD: Okay.  Okay.  So we're not going to take five, we took one and a half, right?  So, 

anybody want to share?  What have you done to try to understand a different profession on your building 

or invite them into your space?  Anybody want to share that?  What have you done that's worked? 

GINNY: [inaudible] personalities, right? 

JACK RICHFORD: What?  Okay.  So, what's your name? 

GINNY: Ginny. 

JACK RICHFORD: Ginny?  So Ginny said, first of all, invited them to this conference, that invitational 

thing and so forth, you know, that's what I was hearing a lot here.  Before, it's colleagues.  We got to start 

with colleagues.  It's not just the school that needs to be a social and emotional support.  It needs to be 

for people, too.  That's what [inaudible] yourself.  We're in a school, too, right?  We got to learn to get it 

together.  We're going to touch on that in a minute.  This idea of social context, how do we collaborate?  

We don't do a very good job in school.  We don't build infrastructures.  So Ginny said invite them to this 

conference.  Is this your first time coming here?  Good.  Got any feedback from me?  What did they say? 

GINNY: They're all in. 

JACK RICHFORD: They're all in?  So inviting them to the conference, put them.  The pole, like to 

[inaudible] yourself.  Somebody else?  I don't need to go down to those teachers as you talk to the other 

Math teachers -- or a Math teacher because you just kind see the world the same way.  I mean, stepping 

out of your comfort zone and going over and listening to somebody else that comes from that different 

point of view.  Because at some level, you all share something, not only kids, but you share practices, 

okay?  What else?  Anybody else want to share?  Yes, sir? 



AUDIENCE MEMBER: I think they're often times similar [inaudible] so I think that [inaudible] values with 

those individuals [inaudible] best practice, you know, that's a [inaudible] you know [inaudible] shooting 

emails that I think those… 

JACK RICHFORD: Absolutely. 

AUDIENCE MEMBER: …those are [inaudible] emails. 

JACK RICHFORD: Absolutely.  And email is a tool, right?  But that face to face, that making that eye 

bond connection, you know [inaudible] to my colleagues.  You look at Bloom you look at this generation, 

me, me generation.  Last week, in Time Magazine, you know, they're walking down the street texting 

each other.  Put that phone down.  Look at the guy in the eye, you know, if you're only young and then--

okay.  Good.  Anybody else?  Another one, yeah? 

AUDIENCE MEMBER: I'd say being [inaudible] of my colleague's team because it --  it's not only our 

team has to work together so that we are doing [inaudible] things that all the kids that are bringing other 

people into [inaudible] like our [inaudible] like everybody do in this part of the building and we did have a 

part of it, too… 

JACK RICHFORD: Right. 

AUDIENCE MEMBER: …so you didn't kind of [inaudible] to everybody. 

JACK RICHFORD: Right.  And I want to tell you back off that and just touch on something else that we 

were talking before.  You might get assigned to be the leader of the PBIS team, right?  And you know, "I 

don't want to be the leader of the other team or what the heck, you know."  We all get in those situations.  

But how can you begin by reaching out to others?  Like I said, the martial arts that I'm in it's about building 

relationships, you got to start there.  Even in the situation I'm in, where somebody attacks you, the whole 

idea is to step off line, "Oh, I see the world here, right?  Now, I see why I was so jerky."  But I'm offline.  

I'm out of the line of attack, you know.  So, yeah, start like that.  And then it opens up the space to share.  

And like I said, this first part, three big ideas, I mean, you could spend the rest of your year too digging in 

to the Eskimo, digging -- especially people here don't use the Eskimo.  How would you share that new 

principle?  You know, the type of this crazy model I have.  This is best practice.  I heard of a person say 

this and I won't--whose name will go unnoticed.  I have this conversation, "Why would you teach the 

Eskimo?"  Once they already told you, "Why would you teach the Eskimo if nobody practices it?"  And I 

said to this person, "Why would you teach -- why would you go to the National Science Foundation to find 

out what best practice is if nobody's practicing it now?"  Because you want to get better.  Remember, you 

want to look at best practice and you have to first learn that language.  So you start by having that 

conversation language, okay?  All right.  So, next thing, remember, P x E is a function of behavior.  So the 

next thing I see that I don't think we do a very good job that in schools.  And my last couple of years in 

Virginia, when I worked at an elementary school and it took a lot of work, we were being into communities 



of practice.  Anybody have a real community of practice in your school?  Raise your hand.  Okay.  Thank 

you for your honesty.  You maybe not know what it is.  I'm measuring that.  But really, where teachers 

meet and talk and shares assessment, how can you -- I was told by somebody else -- fourth grade, I was 

in elementary school, last part.  And just little things, we walked in, five, fourth grade teachers, all the 

teachers made different assessments.  And they tried to talk about how fourth graders are doing.  And 

just a shift in, why don't you just do one assessment?  All of you used it to measure that concept.  Then 

you can come together.  And that's what--if you're familiar with communities of practice are, you have 

gone assessment, then you can say, "Hey.  Wow.  Suzie, you did a great job.  I didn't do a very good job 

in teaching in this concept.  What did you do in your class?  Would you take my class and teach it and I'll 

take your class and watch you to do something enrichment?"  You start to build partnership because I 

have that common language and you got to be able to, you know, come together.  Again, we don't a very 

good job in schools.  Some over this time, some over this fear.  Okay.  So that's the social capital part.  

Okay.  And I think there's--I think there's a reference.  I couldn't -- the little handout I gave you with all the 

references.  Look it up.  It's written by somebody in the business field.  I think it's University of Pittsburg 

but it's called the missing link in educational change and it's this very thing.  We don't do--business does 

this.  At Google, they gave him two hours off on Friday to be creative.  And guess what, all this mutual 

apps that we use, come out of those two hours in Google.  We don't do that in schools.  We don't work 

together as adults, the collaborative work.  Okay.  I want -- I want to share this last video clip, but not this 

one.  But I want to point this out to you.  If you want to go deeper into the challenges that teachers face, I 

put it down, Mutual 20.  There's a -- how many people have seen Waiting for "Superman"?  All right.  

Well, a lot of documentaries have come out.  I would encourage this, Mutual 20 -- and I have a little video 

clip here but I won't show it to you now.  You can look it up.  But it's out now.  What it is is the story of 20 

teachers in an urban setting in Phoenix, Arizona.  One teacher became a National Board teacher and I 

met her because every two years the National Board has a conference like this, 800 people.  Imagine, 

everybody with the common language.  When we go in -- to a session like this, we all notified school 

propositions.  The level of our conversation and what we talk about is different because we've learned 

that.  But it's about this claim how she came back and decided to transform her school and the whole 

thing is documented on how the other teachers went through National Board and it's rigorous and it's 

difficult.  But what's really powering -- empowering about this, it really talks about how the system was a 

barrier.  These teachers wanted you -- the thing they do best, their own practice and then --and that 

system got in the way.  She was a great teacher.  So what they do, they transfer her.  She said, "No.  I 

want to stay there and build."  So, social capital, just leave it at that.  We don't do a good job for that.  But 

I want to encourage you as counselors, remember we're on the diamond out there?  Are we supposed to 

do that?  Raise your hand.  We're supposed to form those ninja camps, you know, you live -- train people 

how to transform the system.  Okay.  So I will look at that.  Successful individual student behavior support 

is linked to host environment or school climates that are effective, efficient, relevant and durable for all 

students, that's on the PBIS.  But look what I put on, and staff, too, right?  If you're not living it, then how 



can you do it with the students?  So that's where I'm coming from.  If we're not doing it, right?  When I do 

martial arts and I stepped on the mat, if one kid shows up or ten kids shows up or nobody shows up, I still 

practice.  That's what my space is called, "My Dojo."  That's Japanese, "The space for practice."  We got 

to create more of those in schools, I think.  And you guys have the skill set; I heard that from the 

presenters this morning.  Okay.  Last thing, and this is all the clip.  This counselor and this teacher talking 

about Tier 2, but I want to encourage you [inaudible] model, counselor Tier 1, remember the [inaudible] 

we're talking about?  How do you get in the classrooms?  And that's a whole workshop, I do one of those.  

How do get in the classrooms?  How do you get invited in the classrooms?  How do you get people to 

invite you in the classrooms?  And when you're in there, what are you going to do, right?  And that's all 

part of -- for the rest of you, look at [inaudible] because that's what it's all about, not sitting imbalance, 

right?  In the classrooms and then you impart learning.  So that's something else.  Okay.  Okay.  The last 

thing, I'm not going take five.  But here's what I think is really important.  We don't do enough of this and I 

heard the leader talking about these this morning.  It's all about leadership.  Okay.  Did I mention George 

Segel that he came to Bloom and he's up in Connecticut.  And after I went up to talk to him and I said, 

you know, I was thinking, Dr. Segel, everything you're talking about -- remember I mentioned with Susan 

McAssey, I don't want to just add another course in the curriculum.  I want to make people change 

agents.  I want people, teachers, students, you know, to be different in our school, change the behavior, 

okay?  And I was talking to Matthew and I said, "You know," he's Japanese.  So anyway, I'll walk with 

him.  I said, "You know, I practice for martial arts."  And she does, "That's it."  It's exactly right."  We got to 

train people just like martial artists to be able to move and we connect it.  Why?  Because that comes out 

as culture.  We could--we could connect.  When he shared this with me and he sent me an article from a 

new book or a paper, it all comes down to leadership.  And look at this model, you can find this online.  

But you notice how the arrows go?  School leadership is what it's about.  And if you notice the arrows, our 

stakeholders and everything feeds in to its students, commend the leadership.  You heard a speaker 

talked this morning, right?  Getting those kids at school weren't safe.  He was a leader.  He sets the 

structure.  Okay.  But it's not just that person, teachers, student learning, see how it's connected.  And he 

-- this article that he sent me -- some published -- which is nice for him to do.  He looked at the literature 

because there's not a lot of literature on school leadership and its impact and not like we're talking today.  

Another thing, how do you change this culture?  The business community has it and they pull from that.  

But how do we move it in to get to where we're all doing it?  So I'd like to share this last thing.  We can all 

be leaders.  Remember, I said, leader -- leadership, the first job of a leader is turn your organization's 

mission.  You say you want to help kids learn into specifics.  Okay.  A lot of stuff of on leadership in front 

of all kinds of models, but where do you start leadering?  I made up this leadering.  Present part is simple.  

You need to move.  You need to act.  So I just want to -- this is from Ted.  Okay.  This is the clip -- how 

we're doing time wise? 

AUDIENCE MEMBER: Ten minutes. 



JACK RICHFORD: Ten minutes, we're doing fine.  Okay.  This is from Ted, so this will give you an idea, 

26 minutes.  Okay.  Most of them are 20 minutes.  But this fellow works in the business field.  And he 

talks about how do you start a movement?  Remember what I'm saying?  Throw out the word leadership, 

powership, you know, people in Central Office talk about that because they're away from the core 

instruction.  How do you move in the school?  That's what I see.  That comes out of my training.  How do I 

move?  A kid comes in to me.  I go, "Hi.  How are you?  Nice to see you."  See how connect it?  You 

know, I look at you.  Now, how do you move?  Take to look at this.  I've played this clip before and you 

can get it on Youtube and all, use it -- people have used it in their clip.  But anyway, I'm just citing to give 

you some ideas.  But watch these fellows, how to start the movement?  First, you can start here in this 

video clip.  It's coming.  That's Ted.  Idea's worth spreading. 

DEREK SIVERS: [inaudible] we talked about leadership and how to make a movement.  So let's watch 

and see what happens, start to finish in 103 minutes and let's take some lessons from there.  But of 

course, you know, a leader needs the guts to stand out and be ridiculed.  But we say it's so easy to follow.  

So just as first follower with a crucial role, he's going to show everyone else how to follow.  And notice 

that leader embraces him as an equal.  So now, it's not about the leader anymore, it's about them, clearly.  

A various colleagues to his friends and if you noticed it, the first follower is actually an underestimated 

form of leadership in itself.  It takes guts to stand out like that.  The first follower is what transforms a low 

nut into a leader.  And here comes the second follower, now it's not low nut, it's not two nuts, three is a 

crowd and the crowd is news.  So a movement must be public.  It's a core initial not just the leader, but 

the followers, because you find that new followers -- I mean like the followers, not the leader.  And here 

comes two more people and immediately after, three or more people.  Now, they got momentum, this is 

the tipping point.  Now, we've got a movement.  So, notice that as more people joined in, it's less risky.  

So those that were sitting on the fence before, now have no reason not to.  They won't stand out, they 

won't be ridiculed, but they will be part of the in-crowd if they hurry.  Over the next minute, you'll see all of 

the -- those that prefer to stick with the crowd because eventually they would be ridiculed for not joining in 

and that's how you make a movement.  But let's recap some lessons. 

JACK RICHFORD: Listen to what he says. 

DEREK SIVERS: So, first, if you are the type, like the circumstancing guy that is standing alone, 

remember the importance of nurturing your first few followers as equals.  So it's clearly not the movement, 

not you.  Okay.  But we might have missed the real lesson.  The biggest lesson, if you noticed, did you 

catch it?  Is that leadership is over glorified.  But, yes, it was the [inaudible] that was first and he'll get all 

the credit but it was really the first follower that transformed the low nut into a leader.  So if we're totally 

[inaudible] all the leaders, then we're really ineffective.  If you really care about starting a movement, have 

the courage to follow and show others how to follow and when you find a low nut, you mean, something 

great, have the guts to be the first one to stand out and join in and what a perfect place to do that.  The 

[inaudible] thanks. 



JACK RICHFORD: That's six minutes, some of them, most are 18 to 20 minutes.  All right.  So, again, 

that's so highlighted.  But anyway, let's -- if your actions inspire others to dream more, learn more, do 

more, become more, you are a leader. 

AUDIENCE MEMBER: Yeah.  It's a move on. 

JACK RICHFORD: I think that's the essence of what we've talked about.  All right.  So, what did you learn 

today?  Think about it.  For now, let's move on.  You used to think about PBIS and all this other thing.  But 

now, you think, "What's the takeaway now after that?"  Yup? 

AUDIENCE MEMBER: That second guy that follows the leader is very, very important. 

JACK RICHFORD: Very important.  Right, right.  Others? 

AUDIENCE MEMBER: If we want to see it happen, we have to do it ourselves. 

JACK RICHFORD: Absolutely, absolutely.  Learning forward is the old National Staff Development 

Conference.  And I just ran across this.  There's a -- there's a state benefit -- the whole pushes 

professional development and their whole thing issue is about some of the things started at low -- shared 

vision, cooperative learning, distributive leadership and lots of good resource.  I think they're doing a fall 

conference, but last year, the year before they had grant [inaudible] , remember those grant [inaudible] 

he's got a lot of consulting on the state and he's changing the whole thing.  The mission statement of the 

school is that you should be able to walk into a classroom and see that vision stated.  If it doesn't happen 

in the classroom, it's fantasy like, right?  Remember, our speakers said this morning ,well, something 

about practice if you have. 

AUDIENCE MEMBER: Vision without… 

JACK RICHFORD: Vision without a plan that would add to a practice of it.  It's visionary and it's scary.  

People are afraid, but the people have models out there, counselors have models.  Outstanding teachers 

have models, you know, we have it, we just got to find a way to get it together moved.  Couple other 

comments?  Come on, have the guts to tell me about something.  You used to think what how you think 

was.  Yup? 

AUDIENCE MEMBER: This thing [inaudible] that might fall bad and they're grouping that. 

JACK RICHFORD: No.  That's fine, they're grouping that.  That's really tough.  It takes some person to 

operate that.  Others?  Thoughts?  Okay.  I'm not -- I'm not going to push you the same way in classroom.  

Okay.  What do you do in Reading?  Everybody in the Reading?  What you do from the Reading, sir? My 

therapist said I've got to settle down anyway. So let me angle this, 21st Century Goal of Education.  

We've got it to be different, right?  And we're under a lot of pressure.  But I would propose to you, it's 

about all the training, right?  Do you see my black belt?  My goal is to make this white again, but practice, 

right?  Now, some people looks like, "Oh, you better get a new belt, Jack, that's pretty rugged broken 



belt."  This is a sign of -- I should tell my kids in the Dojo.  I said, "If I gave you a new pencil during Math 

class, I hope that you would come up to me in a couple of weeks or maybe in a couple of days and said, I 

need another new pencil.  I've worn it out from practice."  That's how, that's the leadership.  It's not you're 

born in that way.  That's what you do in school and we soar in school.  Now, I think multi-tier system really 

want to reach out to everybody, but we have to find out what works for everybody and we need each 

other to do that.  And we all have to train with models in our head.  We just got to put it into our practice.  

That's we're talking -- we got to make our schools our Dojos.  We got to make our places the practice until 

we fall down, yeah, but we have friends to pick us up, the nuts, right?  And we need some Hershey 

chocolate.  Anyway, I heard Arne Duncan say this at a conference this year.  He says, "We need to make 

islands of excellence, systems of excellence."  Okay?  That's what we're talking about systemic change.  

And so, I talked to some of you before and I'm going to ask him just like that McDonald's do to start with 

the first thing, a lot worst.  You start in the classroom, right?  What works?  We collect data. 

AUDIENCE MEMBER: That's right. 

JACK RICHFORD: Remember, there's a lot of data as my behavior [inaudible] my friend over there.  But 

still, when you practice, practice, practice, after a while, it becomes internalized.  It goes from external to 

internal, but it's about practice.  It's about working and the hardest thing is getting of our own fears and all 

to do that and you'll find a low nut out there.  Maybe somebody just came out of graduate school.  Ask a 

what?  Now, what -- ask a friend or whatever that's where I go.  I love this.  I just want to end with this and 

I hope it comes on, but how many people evidently saw that famous Apple's think differently? 

AUDIENCE MEMBER: Yeah. 

JACK RICHFORD: Yeah.  And I found this.  It's really great help.  I hope it's embedded and it comes on 

because it really says what we need an education today and then you can be jotting your notes and using 

our time-wise and whatnot. 

AUDIENCE MEMBER: [inaudible] 

JACK RICHFORD: Here it is. 

MALE: Here's to the crazy ones.  The misfits.  The rebels.  The trouble-makers.  The round pegs in the 

square holes.  The ones who see things differently. 

JACK RICHFORD: See things differently. 

MALE: They're not fond of rules.  And they have no respect for the status quo.  You can quote them, 

disagree with them, glory or vilify them.  About the only thing you can't do is ignore them because they 

change things.  They push the human race forward.  And while some may see them as the crazy ones, 

we see genius.  Because the people who are crazy enough to think they can change the world, are ones 

who do. 



JACK RICHFORD: So go out and change the world.  Thank you. 


