
MALE: All right.  It is my pleasure this afternoon to introduce our presenters.  We have our three 

gentlemen here.  Rhett Fertig.  Rhett has experience in teaching Special Education, working as a 

secondary guidance counselor and currently as a member of the training and consulting team at 

Midwestern Intermediate Unit IV as a positive behavior support coach.  He is a certified trainer in Alliance 

Quest Social Emotional Program, a school-wide information system and safety mechanics.  He is also a 

facilitator in the Pennsylvania School-wide Positive Behavior Support Network.  David Rodgers is 

currently a behavioral consultant with the Midwestern Intermediate Unit IV.  He has a been a special 

education teacher for nine years with exceptionalities including autism, multiple disabilities, life skill 

support, learning support and emotional support.  Dave currently holds an MED in Special Education 

Supervision and an instructional 2 certification in elementary education K to 6 and special education N 

through 12.  Curt Springer graduated from Edinboro University of Pennsylvania in 2000 with a Bachelor of 

Science in Special Education.  Curt is currently employed with the Midwestern Intermediate Unit IV where 

he serves as a positive behavior support coach.  He has taught in both life skills and autistic support 

classrooms.  So please join me in welcoming our speakers. 

DAVID ROGERS: Here we go.  You.  Good afternoon everybody.  I'm so excited to see how much this 

conference is growing and how many schools are involved in this great process of school-wide positive 

behavior support.  My name is Dave Rodgers.  I'm a behavior consultant with Midwestern Intermediate 

Unit IV.  And today we are going to give you a brief explanation of what the Collaborative Problem Solving 

Model is.  We're going to talk a little bit more in depth about the Plan B model as it is the essence of the 

Collaborative Problem Solving Model.  We're going to get into talking about different skill deficits also 

known as lagging skills.  Your -- you'll hear me referring to it in both ways.  What challenging behavior 

means and then we are going to show you implementation results from our -- one of our emotional 

support programs that we have fully implemented this practice into.  And you can see some of the 

positive results, you can see after about three years of implementation in one of our alternative emotional 

support schools.  And I will welcome questions if you can kind of wait until the end so that we can get 

through all the content.  And then we welcome as many questions as you guys can put forward and 

hopefully we can clear it up for you.  Collaborative Problem Solving fits into the school-wide framework as 

a tier two or tier three support.  There are two different approaches to this which I will get into more detail 

in a few minutes but you have to meet this proactively to prevent behaviors from occurring and this is 

really the approach that works into the tier two model and the tier three model and they can also be used 

for crisis, de-escalation of managements on the spot so while -- as the behavior is occurring.  There was 

a study done in Massachusetts over a five year -- you can see from the years 2003 to 2007 and what 

they're looking at is restraint data on how many restraints were occurring as well as the duration and then 

they were also looking at time out level three which means seclusion outside of the program and inside 

an isolated room.  And you can see in 2003 when this implementation first began, this would have been 

our baseline data.  It went from 263 restrain events with a duration of 41 plus or eight -- plus or minus 

eight minutes to 2007.  They went down to 7 restrain events and the average duration of those restraints 



was 18 minutes.  So you can see the significant decrease in the sheer amount of restrains and our data 

has a similar reflection for the implementation of our programs.  The time out level with the seclusion also 

went the same direction.  As you can see it went from 432 events down to a 133 events and duration also 

decreased.  So this method has shown to be effective in the research center.  Now the goals of 

intervention, the goals that we want to see through the Collaborative Problem Solving Model are as listed.  

Now, what I want to draw your attention to is how much these align with the goals of our school-wide 

positive behavior support.  Pursue high priority expectations.  That aligns with our matrix, what we teach 

students, or what we teach our student body with the matrix.  Those high expectations in all of the 

different areas, well, we expect that with students.  Reduced challenging behavior, the ones we targeted 

in our programs, we monitor with physical aggression, disruption and noncompliance.  Create or restore a 

healthy relationship, this gets into establishing that positive culture and also gets into resiliency theory 

with Brooks if -- when they give a study and they looked at kids coming out of high poverty areas are 

really high risk kids.  And what they looked at was what these kids coming out of the same environment 

had completely different outcomes.  Some of them would have very dim outcomes and others would, you 

know, proceed, graduate college and have positive careers and one of the major contributing factors they 

found to these kids, and this is all part of Brooks' Resiliency Theory is that kids who were successful had 

a very positive role model through their education or through their youth.  So they have a teacher, a 

counselor, some sort of very positive role model that was in -- that they helped them and guided them 

through the process.  So that is why it's so important for us to try and establish such positive relationships 

because we as teachers can have such a high impact on our kids.  Just by acknowledging them, guiding 

them through the ways, being a positive role model for them, showing them how they're supposed to act 

and what positive decisions to make.  One of our goals is to clarify the skills that need to be taught and 

start teaching them.  That's our core goals.  We do them through -- school-wide.  And we solve chronic 

problems so that they don't keep coming up, that aligns with our data analysis or reflection on our data 

floor formation.  So you can see how much the goals of the CPS model directly correlate with our -- with 

the school-wide goals and objectives.  So what is the CPS model?  First, I want to kind of give you a 

premise on the type of interaction that the CPS model kind of gets into.  It go -- are you all familiar with 

the transactional behavior admission, transactional interactions between people?  There is a unilateral 

method -- a unilateral theory, a bilateral theory and the reciprocal or transactional theory.  The unilateral 

basically points -- all blame the behavior of one person.  It's either the parents are too easy on the kid.  

The parent gave this kid everything he wanted for all -- his entire life, that's why this kid acts up.  It's all 

the blames of behavior is on one person.  The bilateral looks at the adult and the child and the behaviors 

attributed to either -- it's kind of attributed to an average between two behaviors.  The adult has good 

behavior and the kid has bad behavior, the outcome is going to be somewhere in the middle.  And the 

transactional or reciprocal theory which is what this model was premised around is based on the premise 

that it's through a compatibility between the two people.  Certain adults have certain compatibilities with 

certain kid personalities and it's the combination of the two that produced the behavioral outcome.  So 



what this model seeks to do is try to make the adult behavior compatible with the child behavior and 

through the problem solving process, it's actually aimed to change the adult behavior as well as the child 

behavior.  So it is a three step process.  Step one is the empathy and understanding step.  This is also 

known as the drilling step.  Our goal in this step is to sit down with the child, talking about their behavior 

and try and get out of them why they're doing what they're doing.  We want to gather the information until 

we have clear understanding why they're doing the behavior.  What we see a lot of times is adults think 

they know why the students are doing what they're doing but that's not always the case.  Through this 

drilling process, a lot of times we can uncover something we didn't know about.  Why is this student 

getting in a fight with another student everyday on the bus?  Why is this student in the classroom 

fidgeting, tapping their pencil -- whoops.  I'm a teacher.  I've been a teacher for a long time.  I'm a very 

active speaker so I look for a good movement through the crowd.  I tend to move around a lot.  Thank 

you, sir.  So our goal in the first step is to drill the kid using our reflective listening and questioning 

techniques, trying to figure out what the problem is.  So a kid may not be tapping their pencil just to tick 

off Johnny next to him.  They may not be able to sit still for 20 minutes or 40 minutes in class.  They may 

just have time or they may have a history of getting yelled at in class for talking out because they can't -- 

they're too impulsive that they can't keep from speaking out.  So that they maybe tapping the pencil to 

distract themselves so that they don't get in trouble because they had a history of getting yelled at for 

doing that behavior.  So unless we do this drilling step and talk to the kids about why they're doing what 

they're doing, we can't necessarily assume we know what -- why they're doing what they're doing.  So the 

whole goal of step one, the empathy and understanding is try and drill from the -- get out their belief on 

why they're doing the behavior that they're doing.  After we get a clear understanding of why they're doing 

what they're doing, then we go to step two which is defining the problem.  This gets into the adult 

concerns.  Not only do we have to look at the child concerns, we also have to look at the adult concerns 

on the table.  Most adult concerns are typically around health, safety, learning or the behavior's effect on 

others so Mr. Rodgers might have a problem with Johnny tapping his pencil in class because it's 

distracting half the class and it's distracting him and he can't focus on his teaching or it might be setting 

five of the behaviors off in the classroom.  On a more severe level, Johnny might be throwing a desk 

across the room because he is given a Math paper and it's too frustrating to complete the Math.  It's 

overwhelming him and he can't deal with that and the adult's concern in that -- in that situation's obviously 

safety.  So we'd have to -- we get the kid's problem on the table then we have to go and we have to look 

at the adult's problem because both ends of that need to be considered if the problem solved the process.  

After we define the adult's problem, why the behaviors are incompatible in the situation as they may look 

at that, then we do the invitation phase which is step three.  This is where we invite the child to come and 

brainstorm with us with all the people involved in the situation trying to come up with solutions.  And let 

me emphasize, this is not the adults coming up with something beforehand and saying, "Johnny, this is 

what we're going to do about your -- about your behavior."  This is an honest legitimate problem solving 

meeting where the student has valid input into the solution.  So they need to come up with solutions on 



how they think the problem could be dealt with.  And that's the big trouble that a lot of adults have with 

this.  And I see a lot of adults that are very enthusiastic, they have wonderful ideas on how you can 

intervene with this behavior but if the child was invested in it, then it probably isn't going to work.  So that's 

why this step is so important that we sit down with the child and we try and get them to come up with 

ideas on how we can resolve the situation.  And this model can also be used for any type of conflict and 

that's really what this is, it's a conflict resolution procedure.  So the invitation step is the summarized 

brainstorm solutions, evaluate the solution then finish the invitation to revisit the problem.  And I will say 

this last phase may not be done in one session.  You may come up with a solution, it doesn't work, you 

have to redo a Plan B meeting and you have to come up with something else.  That's very commonly the 

case.  You have to keep meeting, keep meeting, keep meeting until the behavior is resolved.  Okay?  So 

next we're going to watch about a six minute video and after -- I just explained what the CPS process is.  I 

want you guys to see it in action and you'll hear about the plan B model.  There are three models in this.  

It's the plan A, plan B, and plan C, they used to call it the baskets, if any of you are familiar with this.  Plan 

A is where the adults, it's the my way or highway option.  You see this option a lot.  It's the "You're going 

to do this because I say so."  Okay.  It's the adult imposing their will on the child.  That method had shown 

over time from oodles of research to be very effective especially with your more emotional support type 

clientele.  You have explosive behaviors and things like that, that Plan A mentality does not work.  Your 

plan C is putting it on the backburner.  It's like we go from now.  I don't want to say it's giving in because 

that's not what it is.  It's -- plan C is prioritizing which behaviors are the most intrusive that you need to 

deal with right now.  So if you got a student who's every math class, getting up and throwing his desk, but 

he also taps his pencil and disrupts the class, you may want to forget about the tapping of the pencil for 

now and focus on the throwing the table across the room.  So we're not necessarily ignoring that tapping 

pencil behavior, that we're never going to address it.  We're putting it on the backburner so we can deal 

with the more dangerous problem.  Ignoring actually is a failed plan A, is how Dr. Greene describes it.  It 

means you've imposed your will, you demanded what you want but the kid's noncompliant so you give up.  

So just dropping it is considered a failed plan A.  And plan B is the type of problem solving model.  That's 

where we're trying to get the student's input as well as our input trying to work together to come up with a 

solution to the problem.  So I'm going to go ahead and play the video and then I'll explain a little bit about 

the phases afterwards. 

MALE: Okay.  What you're about to watch here is what you might call basic seamless proactive plan B.  

The purpose of showing you this is to mostly just show you what the three ingredients of plan B would 

look like with nothing at all going wrong.  So what you should be looking for here is the three basic 

ingredients.  You're looking first for the empathy step.  This is where the adult is trying to gather 

information so as to clarify the kids concern or perspective on the unsolved problem that they're trying to 

work on.  Second, the defined problem step.  This is where the adult is trying to communicate their 

concern or perspective on the same unsolved problem.  And last you're looking for the invitation which is 



where child and teacher are brainstorming solutions so as to try and come up with one that will address 

the concerns of each other.  Let's see what that looks like. 

MALE: Charlie, I notice sometimes when I'm teaching that you make noises, what's up? 

CHARLIE: I like drumming with my pencil. 

MALE: Yes, I've noticed that you went to drum with your pencil, what do you like about that? 

CHARLIE:  I just have to keep my hand moving and always moving. 

MALE: I see so you -- if you like -- you need to keep your hands moving and one way to do that is by 

drumming, well how does that help you? 

CHARLIE: It keeps me from talking. 

MALE: I see and that would be worse? 

CHARLIE: Yeah, I just get in trouble a lot from talking, drumming is better. 

MALE: Oh, well, I understand.  Is there anything else about the drumming you want me to know about? 

CHARLIE: I don't think so. 

MALE: Okay.  We'll see the thing is the noise of your drumming is distracting to me and kids around you.  

Sometimes when I'm teaching, I forget what I want to say next because I'm paying attention to your 

drumming.  Do you understand what I'm saying? 

CHARLIE: Yeah. 

MALE: So I wonder if there's any way we can keep your hands moving and keep you from talking so that 

you don't distract me or the kids around, do you have any ideas? 

CHARLIE: I don't know. 

MALE: Hmm.  Well, that's all right.  We're not going to rush.  Just think about that for a minute.  How 

could we solve this problem? 

CHARLIE: I could tap in my book instead of the metal desk or something else that doesn't make any 

bunch of noise. 

MALE: Look, well you can tap on your book instead, you can try that.  I wonder if there's anything else 

that you could tap on that would be even softer. 

CHARLIE:  I have that squishy thing that everybody wanted me to squeeze.  If I can tap on that, it'd make 

even less noise than the book. 

MALE: I remember that squishy ball that you had.  You think that would work for you? 



CHARLIE:  Uh-hmm. 

MALE:  I think that would work for me too.  Why don't we try that and see how loud it is and we'll give it a 

try and if it doesn't work, we'll keep talking about it and we can come up with something that does work, 

okay? 

CHARLIE: Okay. 

MALE: Okay.  Now if you're thinking that was fast, you'd be right.  Plan B isn't usually that fast.  The 

empathy step trying to get the kid's concern on the table usually takes much more time than that.  It 

looked like the kid had a pretty simple basic concern, that was fast.  The adult got their concern on the 

table very quickly as well.  Often the adults aren't actually all that clear about what their concerns are so 

that can take a while and thinking of solutions and thinking about whether they're realistic and usually 

satisfactory, that too can take awhile.  So what you just saw is not necessarily your goal is, the goal is 

let's see.  The goal is do a really good job of getting the kid's concern on the table.  You're not interested 

in speed here.  You want to have your Ah-hah moment to the empathy step.  That moment at which you 

say, "Ah-hah, finally I understand what his concern and perspective is on that unsolved problem."  And 

define the problem step, you're not done with the define the problem step until you feel like you've done a 

good job of making sure the kid understands what your concern or perspective is on the same unsolved 

problem and in the invitation, that can take a while.  It can take quite sometime to brainstorm potential 

solutions.  Think about the -- project them into the future so that you'll evaluate, like the outcomes, think 

about whether they're mutually satisfactory.  You probably also noticed that plan B always ends with a -- 

an agreement to return to plan B if the first solution doesn't quite get the job done.  What didn't you see 

while you were watching plan B?  Number one, I made a point of emphasizing that, that was proactive 

plan B, not emergency Plan B.  Emergency plan B would take place as the kid is in the middle of tapping 

his pencil in the middle of a lesson yet again and while that could be in your repertoire, it's actually not the 

best timing and it's a lot harder especially in terms of timing.  You got a bunch of kids sitting in the 

classroom.  What else didn't you see?  You didn't see a kid losing tickets, you didn't see a kid getting his 

name put on the board, you didn't see a kid having a checkmark put next to his name.  You didn't see any 

getting rewarded, you didn't see getting punched, why not?  That's not collaborative problem solving.  

None of those interventions would help the teacher clarify the kid's concerns and finally at long last, 

again, what's really going on with the next chapter.  None of those interventions would help the kid know 

what the adult's concern is.  None of those interventions would have student and teacher working 

together so as to come up with a solution now that both sets of concerns are finally well clarified, coming 

up with solutions who would address the concerns of both parties.  If you're thinking collaborative problem 

solving is very different from what you're doing now, you might be right.  If you're thinking that 

collaborative problem solving takes a lot of time, it doesn't take anywhere near as much time as checks, 

losing tickets, punishment, interrupting the class for the same problem that's been coming up over and 

over and over again, collaborative problem solving saves time. 



DAVID ROGERS:  All right.  So that was -- that was a very simplified version of what Plan B may look like 

in action.  Typically, it does not go that smooth and it's not that easy.  You don't come to conclusions that 

fast but we wanted you to see what the steps kind of, looked like in action.  So you're seeing, it was 

drawing the kid, we got a kid's problem.  He was tapping the pencil because he has a history of getting in 

trouble over speaking out in class and he's -- that if he taps the pencil, he doesn't impulsively speak out in 

class but it keeps him from getting yelled at.  After they came up to that conclusion the adult or the 

teacher put out his concerns that it was interrupting him and other students of the class and then 

together, they came up with a solution to the problem and that is considered, you know, some plan B 

model in motion.  It's not really a complicated process.  It's more of an awareness of our behavior and 

how we interact with the students.  Now as we said, there are two types of plan B or timings of plan B.  

There is the emergency B which is done on the spot during the behavior as a de-escalation procedure, 

and then there's the proactive B which is actually the far more effective and a better method.  And I would 

say if you do emergency B you should also be also following it up with a debriefing or a proactive B 

afterwards.  And I actually have a good story.  We were watching the news last night and we had seen 

emergency B in use by some of this -- you probably never heard of him at all.  Did you go see on the 

news last night about the lady in London who de-escalated that guy who murdered a soldier on the 

streets?  Yeah, it was amazing and it is a perfect example of an emergency B in action.  And for those 

who didn't see it, this lady out of London was walking down the street.  There was this guy who just went 

out to kill people on the street.  He slashed up a soldier and killed him.  He was about to go and kill a 

whole bunch of other people.  There was children about to come out of school at that time and all of these 

people around the area.  This lady had seen him and actually performed, whether she knows it or not, an 

emergency B on--in the middle of the street, deescalating this guy down.  She started off by drilling him, 

asking what his problem was, why he was doing what he was doing and he said, "I just want to kill 

people."  And she just kept drilling him to get to the root of the issue and then after that she actually laid 

down what the problem with it was which would be out second step, and then she started trying to get 

solutions out of him on other ways he could have dealt with his feelings.  And it was amazing to see, kind 

of, coincidentally that we're presenting this today and I had seen it on the news last night and it was a 

perfect example of a plan B in action on somebody who probably had no idea what CPS was.  But it's an 

example that it can work.  And she had probably by doing that saved numerous lives.  And the proactive 

model as I said is probably the far more effective model and that is done if we know behavior exists and 

the student has it -- done that in the middle of class.  We're going to debrief with the staff afterwards and 

figure out what happened with the staff then we're going to meet with the student and do the drilling in a 

later time and try to work for the problem and we go through the CPS model aside from the -- what's 

going to be given.  So that it -- that really is where this fits into the tier two and tier three model as a 

preventative and proactive strategy.  Now one of the core concepts in the CPS model was looking at the 

skill deficits for lagging skills, and that's not a very popular topic right now.  There's a lot of research going 

into it and there's actually a lot of different opinions along what these skills are as far as executive skills.  



If any of you are familiar with the executive skills.  We're looking at lagging skills being executive skills, 

language processing skills, emotional regulation skills, cognitive flexibility skills and social skills.  And 

depending which school of thought you're in on the executive skills, some of these interactions may prove 

by some people under executive skills.  It's kind of an area under debate right now but they all do fall 

under these general lagging skills or skill deficits.  Executive skills are skills that we require to execute 

tasks.  So shifting our cognitive set, doing things in logical sequence to be productive, our sense of time 

management, our working memory so that we can keep track of what we're working on, and remember 

what we need to do, perseverance or work motivation, sustained attention, distractibility, impulsivity 

control, considering a range of solutions to the problem instead of keeping it at narrow focus.  These are 

all executive skills that are believed to develop anywhere between birth to 25 years old into -- in neuro 

typical people and typically developing people.  And what happens in these students that have these 

lagging skills, they are behind in these skill developments and a lot of these executive skills are skills that 

they need to deal with a lot of the things that they have to deal with.  Which in turn they can't deal with 

problems so they typically anguish, and we'll get more into that when Rhett comes up to speak.  When we 

define what the behavior is.  Language processing skills, we always look at expressive language, how we 

communicate ourselves to people, how we communicate our feelings, our wants and needs and a well as 

receptive which is how much we understand what's being said to us.  Students with these language 

processing skills have difficulty doing this.  They don't have difficulty expressing their wants, needs, or 

feelings but they have difficulty understanding our expectations or understand any -- our perspective on 

things, what we're saying and we're asking them to do things.  Emotional regulations, how we manage 

our emotional responses to situations, managing your ability or anxiety.  Chronic basis, so outside of the 

context of frustration.  These emotional regulation issues or how we deal with anxiety, if something upsets 

us.  Students that are lacking these emotional regulation skills may be very explosive.  This is what we've 

seen in these explosive kids in our emotional support programs, they lack these emotional regulation 

skills that help them to keep a cool head and think or work through a problem rather than throwing a desk 

across the room.  Cognitive flexibility is at day one.  We see this especially -- I've seen this especially in 

our own brand of the spectrum of kids that lack seeing the grays and yippy things.  Everything is at lack of 

what they're thinking.  Handling deviation from the rules, anything unpredictable, a lot of these kids have 

trouble with transitions, anything unpredictable out of the ordinary they have trouble dealing with, that 

comes into this cognitive flexibility.  Shifting from original ideas, taking any situational factors into account 

might be different from other situations that might change the context of certain things of weighing 

cognitive distortions, sometimes like our kids see things as very different from reality and these are all 

things that we need to take into account if they were lagging in the spot and the flexibility skill then that's 

going to affect how they react to different situations.  And finally the last lagging skills, social skills which 

is how they interpret other people's behaviors around them in the social context.  The social nuances, 

what they say, how they respond to people, how to read people what they're thinking, you know, what 



they're feeling.  Every interaction they do is based on our social reading of somebody else and if you have 

that lack of skill that can cause a lot of difficulties.  All right.  I'm going to pass the mic over to Rhett. 

RHETT FERTIG:  We're good at losing those speakers here in the center.  As they've mentioned or are 

you, kind of, pilot of this program in these schools and our team, the first time you do it, we to get trained 

ourselves and then what we brought -- we brought for the staff for the professional development.  Just 

give you a little bit of ideas of what we did.  Basically what we did, we went into the staff and we showed 

them some videos as we've showed you.  There's many of those websites we'll share with you, but what 

we did was we actually role-played with our students or with our teachers.  One will play the student and 

one will do the teacher once we got more proficient with the model and we'd actually walk -- work through 

the plan B process until we became proficient enough to actually use it within our classrooms.  So it is -- it 

is a process that you go through if it's something you're interested in and the key with CPS, it has been 

shown to accomplish remarkable reductions in out of class suspensions, in school suspensions, 

alternative placements as well as restraining and seclusion.  As we all know the last place we want to be 

with our students nowadays, if we're in some of those specialized rooms.  Let's put our hands on students 

with the restrains.  So what the CPS model does, it helps to definitely reduce that and we have some data 

we'll share with you later on that, then some of these ideas as well.  Lagging skills--if you look at this first 

slide, lagging skills alone do not cause challenging behaviors.  It says the rather challenging behaviors 

including exclusions, implosions and everything in between occurs when a demand being placed upon 

some of the required skills to handle the demand in the adaptive manner that that person does not fully 

possess.  So another way to put that is when you give your student a demand that outstrips their capacity 

to think adaptively and they respond maladaptively, you know that you have a lagging skill in progress.  

As we know our students exhibit many, many, many different lagging skills to us.  Think about your own 

classrooms that some of you who are dealing with students, you have -- you have the criers, you have the 

thrower, you might have the swearer, you might have the fleer, the fighter.  So we have -- we throw in all 

these additives but that's what we're looking at as we look at these lagging skills.  If the students could 

behave the way we wanted them to behave, and they're not really doing it the way we want them to do it, 

there's a reason behind that.  Not because they're trying to push your buttons or get under your skin or 

manipulate or any of those things.  It's because they have a lagging skill that needs to be addressed.  So 

that's the nice thing behind them all.  We have this cartoon we'd like to put in here.  We're encouraging 

people to become involved in their own rescue.  You know, if you--if you think about the problem solving 

model, the reason that I believe in the mode is it's being a kind person.  When our students come into our 

classrooms the last thing they're thinking about at home before they leave and go through their day is, "I 

think I want to get under someone's skin today and make them upset."  That's the last thing they're 

thinking about, they're thinking a whole bunch of other things that go through their day as we say walk in 

a student's shoes for one day.  And they're really -- the last thing you're thinking about is "Hey, I want to 

make this person's life miserable today."  However, they may not have the skills to do the things that we 

want them to do.  And it's out job as an educator is to see them succeed and I think that's why we're on 



this business.  If our students aren't succeeding, we need to think what something different that I can do 

as an educator, put on my thinking cap and then go with them together and figure out a mutually 

satisfactory way to get the job done.  That's what CPS kind of goes through.  The logical definition, it's 

says treat challenging behaviors like you would any other learning disability.  And I'd like to talk about this 

for a minute.  If you think about -- I know there's a lot people in here who've obviously been to a lot of 

behavior seminars in the past few years, involvements of like the process here.  But if you think about 

students, if they -- if they have a hard time reading, what could we generally do?  I'd like to -- I'd like some 

audience participation.  What do we do if they can't read?  Okay.  What if they aren't good with working 

with math?  What do we -- what do we have them do?  Okay.  Yes.  We have them work on math.  Well, 

think about behavior, if they're not exhibiting what we want generally when they -- and they don't give us 

what we want them to give us, what do we generally do? 

AUDIENCE MEMBER: [inaudible] 

RHETT FERTIG: We punish.  And as Dr. Greene mentioned, Collaborative Problem Solving is very, very, 

very far from another planet on punishing and using punitive measures to give what we want the 

students.  And as they've clearly mentioned, that's Plan A and that's what we definitely don't want to be is 

imposing our will.  We impose our will, what we do is we are making -- adding fuel to the fire.  So we're 

going to make this student do what we want them to do.  Where Plan B is as I mentioned earlier, we're 

working with the student and that's the key.  You're sitting down with them wherever you want to sit down 

and then I prefer to be seated somewhere around, you know, a chair or a couch, wherever you want to 

sit.  And you're actually working with them to solve the problem, so when they come in the next day, they 

can demonstrate them to you that, "Hey Mr. So-and-so, or Ms. So-and-so, tried and they want me to 

succeed and I want to go ahead and show them the plan that I've developed."  I will share one quick 

story.  I had an emotional support student when I was back starting my extra student teaching which was 

quite a while ago.  But what he did, he was very explosive and what he did -- so every single time 

something came -- a demand that was placed on him, I'll have stripped is capacity to respond at that.  We 

all like to use that phrase.  He would just completely blow up and just punch something and every single 

time this happened over and over and over.  So my goal was to develop a plan with this student and we 

said too, we had it on a note card, we said "How are we going to deal with his anger?"  What ways and 

we dealt with the plan.  So the first step that he had to do is he had to admit he was angry.  And then he 

had to deal with it effectively using a Plan B approach.  But we developed it together, so as he got angry I 

would cue him with whatever self cue you want to use and he had to practice this in front of his peers until 

he was able to do it effectively.  So that's the key behind this approach.  Can't versus Won't, compliance 

of the skill not a choice, it is important to remember as Dr. Greene said that when we're looking at 

noncompliance in students, it's important to remember that the Collaborative Problem Solving process os 

the belief that if kids do well, they would do well.  And that's not necessarily the truth in -- in other words if 

kids had the skills to do what we wanted them to do then they would exhibit those skills that we would 

want them to do and we would be happy as teachers.  What the Plan B process is showing is something 



must be getting in their way to show this acceptable appropriate behavior.  And the key with it is shifting 

that mindset and saying "How can I help this student?"  "How can we do this together and figure out for 

them to have better days throughout each -- throughout each day and throughout each week, throughout 

the school year?  Kids do well if they can, that's the guiding philosophy behind this model and if they can't 

do the things we want them to do then we need to figure out what ways we can help so we can help them 

with the situation.  And basically that's the -- that's the launcher behind the model, if you have -- if you 

start this model, the very first thing you need to do with the staff or the people that are participating and 

working with this model and they have -- they have to get that philosophy.  Kids do well if they can, that's 

the guiding philosophy behind CPS and if everyone is believing the same thing, just like school wide, if 

everyone's believing then kids do well if they can and they believe this philosophy, this guiding philosophy 

that's when you'll find success with the CPS Program.  I'm going to go ahead and show this video now, 

there's two different videos that we'll share with you.  And this is another one called "Lives in the 

Balance."  The board. 

DR. GREENE: Think if you're working with kids in general and challenging kids in particular?  You need a 

philosophy.  Who is this guy?  Who's that?  What's he up to?  If he's up to anything because you see your 

philosophy is going to guide your actions, especially when the going gets tough.  No philosophy?  No 

guide.  The most important thing of Collaborative Problem Solving is this one "Kids do well if they can."  

Now, everyone falls off their chair at the sight of kids do all that they can, it's only an earth shattering 

philosophy.  If you consider a much more popular alternative philosophy with folks around out, they are 

called "Kids do well if they want to."  Now kids mostly can and kids do well if they want to are two 

completely different philosophies.  And they have completely different ramifications for what you're going 

to do to or with this kid to make things better.  Let's think about kids that do well if they want to for a 

second.  If you got a kids do well if they want to mentality and you're working with a kid whose not doing 

well, the reason you think he's not doing well by virtue of your philosophy is because he doesn't want to.  

I've been thinking about kids drawing if they want to for a long time and apparently the conclusion I've 

come up with about kids drawing if they want to is wrong.  And that I would get wrong.  I asked myself 

"Why would any kid not want to do well?"  Don't know and that's the best we can in the circumstances we 

find ourselves in.  Well, the kids do well if they want to mentality has those questions covered with 

concepts like secondary aim, attention seeking, no -- being coercive, limit testing.  We're going to have 

little babies put to bed about around 11:00 AM this morning.  But if you really think about it, it don't make 

much sense when you're really putting them to the test, they don't make a great deal of sense.  But let's 

say they do make sense, even if kids do well if they want to is right and now you know I think it's wrong, 

it's narrow, because you see, it greatly narrows the role that you can play in the life of a kid whose not 

doing well.  Because if you're thinking a kid is not doing well because he doesn't want to, I can only think 

of one thing you could be doing, one role for you to play in the life of this kid, make him want to.  And we 

have the technology for making kids want to.  How do you make a kid want to?  You reward the behaviors 

that you like and then punish the behaviors you don't.  You give him the incentive to do well based on the 



belief that he did have the incentive to do well in the first place and you are now in business of making 

kids want to.  I sure do hope you're right about why he's not doing well because if you're wrong, and 

you're busy making a kid want to, and he already does want to, you remember this can make things 

worse or at the very least not being as helpful as you might have wanted it to be.  I'm a kids do well if they 

can guy.  I think if this kid could do what -- could do well, he would do well.  Something must be getting in 

his way, your role just changed.  Your role just changed, you've just flipped from thinking a kid isn't doing 

well because he doesn't want to, and therefore thinking that your role in the life of this kid is to make him 

want to, to something a lot harder, and in my experience a lot more productive, you've just shifted to kids 

do well if they can and what's your main role now?  To figure out what's getting in his way.  Then you can 

help him.  You can't help him if you don't know what's getting in his way.  The biggest favor you can do a 

challenging kid, is to finally, at long last be the person who figures out what's getting in his way.  Then 

when you see that he's still challenging, I'm pretty sure it's not your bad.  Nobody has figured it out yet.  

The key thing of Collaborative Problem Solving, the key philosophy if you have heard nothing else of 

everything I say, I hope you remember that if this kid could be well, he would do well because kids do all 

that they can. 

RHETT FERTIG: So as Dr. Greene mentioned, we -- I think the number one thing that I learned being an 

educator myself is if the students know that you care about them as a person, they are more willing to try 

to definitely work with you as a person as well.  And in coming up with a mutually satisfactory way to do 

that will make all the difference in the world in your classroom.  And that's the premise behind CPS, 

showing our students that we care about them.  He says it's not, you know, if you remember one thing, 

kids do well if they can, if you remember one thing from myself and from our team, if you care about the 

students, that's what's going to make the biggest difference in the impact of their life especially when they 

leave your classroom someday, is that you care about them, you were the safe place that you were 

working together to try to make them a better person as they go out into the world.  We had some core 

elements for success.  These four here, leadership support for organizational change.  The use of data to 

inform our decisions, workforce development, use of prevention strategies and then debriefing after the 

restrictive events.  The debriefing act as they mentioned, the emergency plan B, you always have the 

debriefing afterwards at some point when you have some free time to, you know, debrief with the student 

on the situation.  But that's -- those are the four core elements for successful program.  And I guess, we 

got to move forward to Curt, he's the next one. 

CURT SPRINGER: Let's see if I go three for three and knock the speakers off.  All right.  I get the pretty 

part, my favorite part is the data.  Here's my data feed blocker.  It's all the data here and introduce you to 

all our data.  This data represents the information that we gathered over a period of time in one of our 

emotional support classrooms in a community school.  We sort of our implementation of the problem 

probably was to follow in 2010 and 2011 school year.  So we included some of the previous data for 

making some information that you could see and you could see the dramatic effects of the time, how 

that's impacted the student outcomes.  If you look at the part of the [inaudible] these were our three 



highest [inaudible] that you're dealing with between our program and here's the ones we wanted to target 

with our interventions of the collaborative problem solving process.  So we start looking at the physical 

direction to [inaudible], the problem is disrespect and disruptions.  And as you could see in 2008-2009, 

we have 380 incidences of physical aggression, pretty significant.  Down to 122 by 2012-2013 with the 

implementation of this model.  And as you could see, the number of students has actually increased 

during the year.  We have 26 students, then 25, 30, and eventually 39 students.  So we have more 

students and fewer incidences of physical aggression.  If you look at the noncompliance, extreme change 

in the amount of time we have 400 down to 90 incidences of noncompliance.  If you look at disruption, 

106 incidences of disruption down to 26.  I mean, keep in mind the intervention took place in 2010 and 

2011.  Then we go get our time out level three.  And we targeted just kind of level three because that's 

our most intrusive as well as timeout.  Within our settings, we had three classifications for our timeout 

levels.  We have level one which is supposed to be more -- this thing is timeout in the classroom.  Level 

two which would be the timeout in the hallway outside of the classroom and our level three timeout is or 

timeout in an alternative location, which is our most intrusive type of timeout.  And if you look at 2008-

2009, we have 188 events of timeout level three with a duration mean of 33 and a half minutes.  That's a 

lot of timeout instruction.  Our cover time was instructing most of these.  And we get to the current 2012-

'13, we're down to now 17 as it stands as of last week.  I believe this was Friday, this is our current data 

probably this year.  17 events of level three timeout and at a duration of 28.2 minutes.  So as you could 

see, there was kind of extreme turnaround on those processes.  The most important one of all is kind of 

the restraint reduction.  The least amount of times we put hands on the kids, the better off we are.  And if 

you look at 2009-2010, there were 293 events of physical restraints in this setting down to nine, huge 

reduction.  The duration is about the same but the number of restraints is significant with the use of this 

process, you can't argue with the data.  We're looking at in school, out of school suspensions.  This chart 

goes top to bottom now.  Out in school suspensions in 2010-'11 were 29 and a half days of in school 

suspension down to one day, one day.  Out of school suspension, 90.5, down to 26.5 of out of school 

suspensions.  So that's our data and the rest of the information we have for you today and we're going to 

open up the questions for the panel.  Anybody has any question, don't be afraid to ask. 

RHETT FERTIG: One thing I do want to share with the group there's two -- there's two blocks that are 

excellent if you're interested in this process.  One is the Explosive Child.  So if you're interested learning 

more on the Explosive Child, it was the one by Dr. Ross Greene and then the other one that he wrote, 

Lost at School.   

CURT SPRINGER: Okay, if you look at the -- the two websites up here, are also part of the private 

promissory information.  You have the livesinthebalance.org and thinkkids.org, are both excellent 

resources for the private problem solving process.  To help you gather more information. Yes. 

AUDIENCE MEMBER: Define [inaudible] so give me number with the laws and setting out and be discuss 

with them, they would become [inaudible] 



DAVID RODGERS: As our community's sole sites that a lot of this was done is a elementary site.  So it's 

going to train all the way to graduation, so they can't be done. 

CURTIS SPRINGER: Is this going to [inaudible] 

AUDIENCE MEMBER: Who did you train to actually do the problem solving model?  Like the whole 

school, certain people? 

DAVID RODGERS: Yeah.  Rhett will go ahead and explained how we were able to -- some of our staff. 

RHETT FERTIG: Very briefly.  We went to Boston with our team and we got trained in the model through 

Dr. Avalon who -- Greene and Avalon together, and they split and kind of do their own thing.  They were 

building the same model but it's -- they're kind of doing their own systems.  But we were trained and we 

brought -- we came back to our community schools.  Like I said in the service of professional golden 

days, where we would go in and we would learn about the process through book study, videos and 

practice through role plays and [inaudible] something like that, with the staff.  I would be the student, they 

would be the other teacher.  We would actually go through the process.  Okay.  What's the first thing we 

say and, you know, you have your own script cards when you're first learning this.  But it's a process that 

you have to get everybody on board.  Professional development, and that's how we went through the 

process.  And then of course, we had after school CPS for debriefing meeting that we were able to share 

with [inaudible] that's the challenge we had here and were some of the things that we liked and we kind of 

did that through -- through a fusion of process with those debriefing things as well.  We have to include a 

pair of professionals as well as the teachers because we do -- that's a -- that's a very important point.  

And sometimes and, you know, the teachers were juggling many balls and of course we can't do 

everything at once.  So, yes, with everybody on board, parents and then the class officers, we all needed 

to know the CPS process, but that's how we did your -- driving it forward. 

AUDIENCE MEMBER: As far as the days ago, my question is [inaudible] model? 

CURTIS SPRINGER: I mean, first of all for things that are [inaudible] day of -- this is the data and this is 

all for free and rolled from that setting in that point in time.  You know, we would do this as an 

intermediate unit.  Sort of the school like concepts.  Like they wouldn't really effect all that much differently 

than -- I mean, they were much more systematic in their roll out of the collaborative problem solving in 

these settings so likely that had the biggest impact on [inaudible] than anything else because of the way 

that they systematically would know. 

DAVID RODGERS: And the [inaudible] that this data is from one of our community's [inaudible] 

community schools and [inaudible] all of this.  The one community school implemented this with more 

fidelity, the other one kind of it had to buy in and it didn't follow through as well.  The data was completely 

different of the two community schools.  The other community school does not share [inaudible] at all so, 

yes? 



AUDIENCE MEMBER: Was this matter [inaudible] 

DAVID RODGERS: We included facilities [inaudible] in service. 

AUDIENCE MEMBER: Okay. 

DAVID RODGERS: Yes? 

AUDIENCE MEMBER: [inaudible] I'm a social provider with team as well and I honestly have picked that I 

could not identify why they're [inaudible] so is that what the risk [inaudible] this process? 

DAVID RODGERS: And I will say that we could train on this.  If you check these sites out, the 

livesinthebalance.org [inaudible] Massachusetts.  What we did here today was a very brief overview of 

the process.  If you go on these sites they have many, many training videos and resources and they 

discussed different things like that and what you do and how you prompt it.  You know, pretty much what 

changed is the amount of time problem that you do with them.  I would encourage you to go to the site to 

check out these models and see it in action of how they do it.  Because it has one of the lagging skills as 

we've discussed that we'd have major successful on these line of skills, whatever their performance are. 

AUDIENCE MEMBER: Yeah.  It's almost become either a reward since and then especially shows 

especially after [inaudible] 

DAVID RODGERS: That's a bad question for me because I'm a behavior consultant and of course I 

believe in reward systems.  Dr. Greene's opinion, I think what his major emphasis is reward systems only 

work if we're absolutely sure that the behaviors are not due to a [inaudible].  Then that's the -- a student 

can do the expectation but they won't do it.  That's where the reinforcement systems and his opinion 

come into play.  His act is to enhance the skills needed to perform the task and the expectations then we 

reinforce the performance of those behaviors.  But [inaudible] to have those skills developed that are 

required to do the expectations, there's no point in reinforcement. 

AUDIENCE MEMBER: But after that [inaudible] if the total number is depending -- depends upon 

[inaudible] 

DAVID RODGERS: I would.  Yes, I absolutely, yes.  I do them -- and I don't say I agree with everything 

inside of this model but I agree with the general concepts of the model and they have shown to be very 

effective.  But I don't find them personally following the  reinforcing positive behavior, obviously [inaudible] 

it's all about, it's teaching the expectations and reinforcement caused the behavior.  Well, being conscious 

is we do not cause [inaudible].  We do not cause [inaudible] until we're sure that they have a skill 

necessary for performance, so.  Any other questions?  All right. 


