
KATE NICHOLS: Sorry, that was such a long description but I had to compete with Tim Knoster, so this 

was, I promise, twice as long as my description.  Tim is not here today.  If you didn't notice, there's not a 

man that's over six feet tall and bald.  He's with his dad right now.  They're doing procedure.  So it is just 

me today and I will try to make up for it by jumping up and down.  Everyone [inaudible] I look a little taller.  

It's probably a little easier for the filming though to not have to use the big different sizes.  Okay.  So 

today, we're going to talk about the McDowell Institute at Bloomsburg University and how we are 

implementing multi tier systems of support for college students at Bloom.  So we're going to talk about 

how the institute was established, how we're applying MTSS to our undergrad pre-service education 

majors, and how we're going to expand our efforts over the next few years.  Okay.  So as most of us 

working in education know that our teachers are willfully unprepared to handle classroom management 

issues.  And specifically, hailing students with more significant behavioral and emotional needs and how 

that applies to their academic achievement also.  Sixty percent are of teacher's report that they're not 

sufficiently prepared of their first-year teaching; and we know that that's a large contributor to them 

leaving the field within the first five years of behavior management skills.  We also know our student 

population is increasingly need -- more needy as far as their emotional needs, behavioral needs, and 

academic needs.  And we have to be prepared as a field to address and prevent -- to prevent and 

address these needs rather than a reaction where we're trying to figure out what's going on and blaming 

electronics or parents, or this or that.  We have to be creating an environment where we are promoting 

excellence amongst our students.  So within the College of Education at Bloomsburg University, the 

McDowell Institute was established to help further prepare our pre-service teachers so that they are going 

into the classroom with a great toolkit of, you know, effective interventions, how we promote appropriate 

behavior and prevent behavioral problems from occurring.  So part of the need for the institute besides 

what we see nationally with attrition in the field of education is that within the College of Education at 

Bloomsburg, we were seeing indicators that students were really needing supports beyond just in the 

classroom with their instructors.  So, some things we were seeing were during exit interviews, the majority 

of the students were indicating that they still needed more classroom management training.  First-year 

teachers that was often reported back to the College of Ed that they felt unprepared for classroom 

management needs.  Also, other data--it's not hard data but data such as whether or not they're meeting 

their clearances to go on to their student teaching settings, whether they were passing their classes so -- 

in retentions.  So, some of those data indicators also were demonstrating to the College of Ed that there 

was a need there for further support for their students.  So what the institute has done?  First of all, we 

were -- the institute was established based on a very generous donation from a local philanthropist.  So 

we got $2,000,000 to establish this institute and we serve all of the College of Ed, and then we also have 

other outreach activities we do within the community and other agencies.  What we did is we took the 

multi tier systems of support framework that is already in place in K through 12 and we applied it because 

apparently college is just grades thirteen through sixteen, and these students still have a lot of needs.  

And we know that, I mean, we would have 18-, 19-, 20-year-old, they're still maturing.  That's the point.  



And -- but when they're expected to be doing, you know, practical experiences at a very young age in 

College of Ed compared to a business major or a biology major.  They're not out in the field immediately 

fresh maybe or interacting with humans and so we need to make sure that we are doing the best job for 

our students in supporting them.  Yes, little -- my husband is a biologist, he always says, "I don't know 

how you work with those humans."  He does plants.  It's a lot easier.  Okay.  So basically, what we did is 

we just adopted the existing framework there's, you know, probably in many of schools and just made it 

contextually fit within the College of Education.  So during our first year of implementation, I started in 

October, it was -- the institute was established over the summer, so I came in a few months after it was 

established as the director and we have been quickly trying to create materials and a framework.  The 

College of Ed within it, the Department of Exceptionality Programs which includes Special Education, 

Deaf and Hard of Hearing Education, ASL, different programs within the Exceptionalities Program.  They 

piloted the MTSS framework for the College of Ed.  We have other departments within the College of Ed 

but the Exceptionalities Program was primed for it, and with Tim Knoster as the chair obviously who is 

very big in the field of positive behavioral support.  So they were already ready for it and so they rolled it 

out.  What they did is they have -- and we're going to show you some other resources of how we teach 

expectations, how we acknowledge a behavior.  So everything that is critical in universal supports in 

schools, we're doing the same things.  We're also trying to modify our MTSS framework so that it does 

apply across the College of Ed because we have administrative student's leadership.  We have guidance 

counseling and counseling all these -- you know, people are involved in positive behavioral support but in 

different capacities and school systems, and so we have to show them within the College of Ed why it's 

critical for all of the majors to learn about it first and be able to apply it.  And so we're looking at how we 

can take what was work -- was worked so far in the Exceptionalities Program and make it pilotable for all 

of the College of Ed.  Well, so in the middle of reorganization of our department so that, you know, just 

makes things more and more exciting.  We're also developing a research agenda.  I have -- I'm in the 

process of establishing a core research in practice team and so I refer to that frequently.  And part of what 

we're doing is how we can contribute to a research on higher education, on retention and graduation rates 

of education majors, and those types of things.  And then, we helped establish this higher ed strand this 

year which is the first year at this conference and hopefully we'll be on going.  Okay.  So these are some 

of our Tier 1 procedures.  So we have our systems of practices and data just like you would in a regular 

school.  We have a referral process.  We have acknowledgement system.  We have interventions for 

students that are struggling academically and/or behaviorally.  And we'll talk about what some of those 

might look like.  And then these are our evidence-based practices at Tier 1.  So we're defining in teaching 

our expectations.  We're acknowledging appropriate behavior.  We have relevant curriculum and 

instruction.  One of the things that we're really trying to do is strategically target within the College of Ed, 

PBS, into the curriculum so -- and -- rather than creating a new course about PBS.  We are integrating it 

into existing curriculum so into multi-cultural, into teaching practices, into linking assessment.  All of those 

we're finding what would be pertinent in the field of positive behavioral support and making sure that's 



integrated, and so the students are exposed to this not just once or twice but throughout their college 

career.  We have a progress-monitoring process; obviously grades and attendance are great progress 

monitors.  We also have advisement data, so are they coming to advisement on time?  And are they 

following through with all the procedures prior to advisement?  And then, we do have some advanced Tier 

1 interventions.  So students who have gotten a referral or to, they will get, you know, a modified brief 

intervention to help improve behavior.  And then we have universal screening.  This year, we did the 

Haberman which is looking at risk factors.  Next year, we're piloting map works which is a new program 

that'll do survey.  They will be completed by incoming freshmen and transfer students, and it will indicate 

risk factors that we can then follow up on.  So, risk factors for graduation maybe being on the first-time 

college student coming from a family that, you know, hasn't gone to college, coming from poverty-based 

community.  If you're transferring in from another school -- from another university or from another area, if 

you're coming from Eastern Pennsylvania into Central Pennsylvania, you may have some adjustment 

issues.  It's a little different.  It's very rural out there.  And so, you know, addressing those needs and 

making sure that they are not following through the cracks and that we are investing our -- you know, 

making a good investment in them.  And so, explicit instruction of expected behaviors.  I know you can't 

read this.  If you come to my poster session, you can see it but we have an expectation matrix posted 

throughout Navy Hall, one of our buildings.  And so what they did, all the professors at the beginning of 

the year, they had defined -- our three expectations are, "Be ready to be here, be respectful, and be 

responsible."  And then within it, we have our different settings.  We have in class, outside of class, in 

advisement, and then service in our major.  And we have clearly defined what it is to be respectful in 

those different settings and be here be ready.  So in the advisement -- make sure you attend your 

advisement meeting.  Make sure you have your materials that you need, clearances that you may need to 

go on to the next courses or to do your practicum work, those types of things.  Being respectful, using 

person first language is something that we really emphasize.  Being respectful in conversations, learning 

how to collaborate, that's something that we, as teachers, have to do right away but aren't necessarily 

trained how to work with a group of people to come to a decision.  That's very difficult and anybody who 

sat through faculty meetings knows that that's a difficult task, and maybe professors have a little difficulty 

modeling that behavior sometimes.  So by explicitly teaching them what it -- how you listen in a group 

when one person is talking, how you're respectful in your interactions and those types of things.  And then 

we also -- they create examples and non-examples for each thing too.  It's a much more exhaustive list 

than this, but arrive on time and meaningfully participate, and here are examples of it and non-examples, 

and these were provided to the students.  And then a word club, we created this.  This was a bit of a 

controversy in our college.  I liked it.  My secretary, Charlotte, did not like the colors and she's hiding her 

head back there.  I know you can't see it very well right now.  But these are also posted throughout the 

College of Ed, and it's just reminding them of the -- it's just another way to grab the attention of students 

because an expectation matrix can get pretty boring after a while or overwhelming with so much detail.  

So this was, you know, in all the hallways, so when they're waiting for their class to, you know, start and 



stuff, they see it; and it's a big poster and they're in frames.  Then, it looks nice.  Okay.  We have 

incentive systems.  What we're trying to do obviously is model to our students what appropriate 

classroom management techniques are, that are preventative in nature, but also we're trying to support 

our students to make sure they graduate because we're investing out.  So yes, we have 

acknowledgement systems in place for our students.  The first one, we strategically targeted two courses 

and I know we have an instructor in the back that taught one of them, Anne.  And so what they did is they 

had Caught Being Good tickets, Caught Ya tickets, and they handed those out in the class when students 

were performing appropriately according to the expectations that had been stated.  They could then turn 

that ticket in for drawing and we had three drawings, a semester for a $10 gift card to the bookstore.  We 

have for next year we'll be getting gift cards to local restaurants in staples and stuff.  So just an incentive, 

we're encouraging appropriate behavior and the students were told, you know, this is why we're doing 

this.  This is a practice you would want to integrate into your classroom too.  And Anne had the highest 

rate of handing out tickets.  She really believed it and so she had like, tripled the amount of everyone 

else, so way to go way, Anne.  We also -- and this is very exciting -- have a promising educator 

nomination process where a professor can nominate a student as doing an exceptional job in two areas, 

the class and service in their field or advisement can be one of those three areas.  Most referrals had 

been for -- in the class and in service for the majors.  So we may get rid of the advisement.  But students 

can be nominated for this, turning in the names into the chairperson; he then vets the name to make sure, 

"Oh, yes, she's great in Anne's class but she told off this professor.  So I don't know that she's a 

promising educator."  So they vet that, make sure that, you know, everyone agrees, "Okay, this student."  

And then they get a nice certificate signed that they can put in a portfolio for when they're looking for 

employment, also their names are posted in the -- in the Department of Exceptionalities Programs 

Building, Navy Hall.  So they get that public posting of their names also and they can get multiple referral 

-- or nominations.  And then they also do a drawing of their names for $20 gift cards, and then at the end 

of the year -- end of the semester, they can -- somebody can have their name drawn and have a lunch 

with the dean for the College of Ed.  So, you know, layers of reinforcement for appropriate behavior.  And 

it's really working.  I've heard about students running into the class to show their professor, "I got a 

certificate."  So, they really are motivated.  And that is great product to have in your portfolio when you're 

looking out a job -- looking for jobs and saying, "What?  They've already acknowledge me." 

AUDIENCE MEMBER: And she got a really nice thank you though from all the students [inaudible]. 

KATE NICHOLS: Oh, really? 

AUDIENCE MEMBER: Yeah. 

KATE NICHOLS: You know, it was interesting talking to some faculty, not in Exceptionalities but in 

Secondary Ed, you know, just like working with secondary or working with high school faculty is 

sometimes little more resistant and little unsure how this -- you know, why this is important.  You know, 

and when I tried to explain to them because they're the guidance councilors and, you know, 



administration, I said, "Your guidance councilors are going to be running."  The PBS Program, very likely 

in their school, so they do need to be exposed to this and trained in this; and that was something they 

were not aware of that the role that the guidance councilors are usually placed in the school.  Also, some 

are hesitant about reinforcement, you know, for adults.  And I said, "Well, you know, if you were only told 

that you did a good job twice a year, you know, is that enough to motivate you?"  We all get reinforcement 

at some level and we're also modeling to our students what appropriate techniques are.  So I think it's 

great.  I would have worked very hard for one of those certificates myself.  I would have been very 

excited.  So during the Fall, we had 44 students that earned a promising teacher certificate and then 53 in 

the Spring, so we had more students getting referred.  The faculty really got behind it and got excited 

once they saw the responses students were having to it.  Then, caught meeting expectations, we had 314 

tickets distributed amongst 216 students, and we had five random price drawings that were exciting.  So 

the first semester, we have 12% of undergrad, special ed. majors earned a promising educator certificate.  

And then in the Spring, we had 26.  So we doubled -- more than doubled the number of students that we 

were acknowledging.  It shows more of the faculty by and right there.  And then we have some social 

validity data that I just collected on the Mystery Motivator or the Caught Being Good tickets.  So we asked 

the students to complete a survey online regarding their, you know, perceptions of using a Mystery 

Motivator or Token Economy in the classroom, and whether or not this would be appropriate not only in 

the collegiate classroom but also when they become teachers.  So 90% of the respondents, so they had 

gotten at least one Caught Being Good ticket, so that's great.  And over 60% had gotten more than one 

ticket.  I thought it was interesting and I put some negative least stated questions to make sure that they 

were actually reading the survey questions and not just positively rating.  So 99% of them said, this would 

not discourage their -- that using tokens did not discourage their participation on the class.  We also see 

that even though only that small portion of them, one -- or had earned a gift card as a result of the 

drawing, they're still very -- for the process.  So they said it was appropriate in the classroom.  The 

professor explained why and that they -- and this was the most important, "I will utilize this in my 

classroom."  So we have impacted their future efforts and that was the most important thing.  Okay.  A 

referral process.  We have a referral form, an ODR form that we've created that can be submitted to the 

chairperson of the department.  It is more informal obviously than in a school.  But what we're doing is 

we're referring students for attendance issues, disrespectful behavior.  Apparently, that doesn't go away 

once they graduate high school.  They're still disrespectful.  Not coming to a scheduled meeting and 

those types of things.  It's referred onto the chairperson and then they determine at what level of 

intervention is needed.  And then we have a database.  So we don't have Swiss, we just have an excel 

sheet to track my fake students over here, what the referral issue was, what the action, the intervention 

was, and then what the follow-up was.  And some students may have more than one referral and then 

based on that, we would determine at what level of intervention.  Uh-hmm? 

AUDIENCE MEMBER: Is there a sort of an effort to outnumber the [inaudible] 



KATE NICHOLS: Yes, yes.  Typically, with the first semester, especially, and I'll show you that, we had 60 

referrals just out of Exceptionalities Program for the first semester.  Ten students had multiple referrals, 

and I think one student had more than two referrals.  Typically, with the first referral, second referral, Tim 

Knoster would meet, as the chairperson would meet with the faculty referring and oftentimes with that 

student also and possibly their adviser.  And sometimes that face-to-face meeting was all they needed to 

correct their behavior.  Maybe for some reasons they didn't know you were supposed to respond to your 

professors when they email you or that you're supposed to attend professional development trainings that 

you're scheduled for.  Apparently, some of them, they need a little one-on-one instruction on that, you 

know, or that you type your assignments, not handwrite them, those types of things.  And so that did 

address a number of them, and just a few students had to go on to a more structured intervention where 

they were doing reflective journaling; and we saw improvement on the behaviors of the few students that 

we're doing that.  For the Spring semester, we do have two students that are going along to Tier 2.  So 

we tried the meetings, we tried the reflective journaling, and they have not appropriately responded.  So 

student one was having multiple referrals for attendance, course performance, and failure to maintain 

clearances.  Obviously, all three of those things are going to affect your academic achievement for not 

attending and for not completing a work.  And if you're not maintaining your clearances to get -- to be 

allowed to be in the schools and those types of things, you're not going to progress through your 

curriculum.  And also, as I was explaining to some faculty, this person is not going to be a good employee 

if we do not correct this behavior now.  This is not going to just go away when they graduate college and 

get a teaching certificate.  They have to learn that these behaviors are not appropriate.  And if there's a 

reason why, it's not because we're trying to control their behavior but these have consequences.  So we 

tried some advanced Tier 1 interventions with the student progress monitoring and weekly journaling, and 

it wasn't enough of a response.  So starting in the Fall, the student will be doing progress monitoring in a 

formal behavioral contract with the reinforcement and response clause in -- within it.  The second student 

who's having multiple referrals for attendance and not responding to faculty when they were trying to 

communicate with the student via email.  The student met with the faculty and the chairperson.  She was 

referred to the counseling center because, you know, some of our students may start to experience some 

mental health issues when they're in college; and there's a variety of, you know, different stressors that a 

college student is experiencing that is different from a high school student.  So this student went on to 

that, did not respond.  So for the Fall, we're going to continue to do progress monitoring.  She also has 

daily contact with the chairperson right now and that's to support her mental health needs.  And then 

she's also getting counseling services, so that's what will be pursued within the Fall, yes? 

AUDIENCE MEMBER: Is this all on the staff that we're talking [inaudible] is there an involvement in the 

students in data collection or publishing? 

KATE NICHOLS: Their involvement at this time was in the development of the expectations; the 

examples and non-examples.  That was really their involvement at this point.  In the future -- and we're 

going to talk about some of the Tier 2 interventions, the peer monitoring -- or peer mentoring, those types 



of things.  That's when we'll really start to involve some of our students, especially promising educator 

nominees.  If they demonstrated, you know, excellence and they're successful, and so starting to have 

those conversations and they are -- there are faculty in other colleges that are interested.  One thing, the 

College of Ed will next year have a STEM Magnet Program and high school students will be attending 

Bloomsburg University to take a course.  And so what we did is we actually took our expectations and 

then defined it for these students, so that that when they're coming into the classroom, they already know 

how to be successful.  We have it stated.  And we're concerned because they're coming into a new 

environment, one with more freedoms and they're going to have a lot of adjustment; and we want to make 

sure these students are immediately successful instead of the program not working out well and people, 

you know, pointing fingers at each other.  And that is a collaborative effort with the College of Ed, but also 

with the College of Science and including the Math Department, Engineering, Science and Technology.  

So that's another way that we're developing that collaborative relationship across the college because 

now they're asking, "Well, how do we make sure these high school students are successful?"  And we go, 

"Oh, it's great that you asked that.  Let me talk a little bit about multi tier systems of support."  So that's 

helping open that conversation.  Also, I'll be providing some training for new faculty in the Fall, how to 

promote appropriate behavior amongst your students, so starting them off, just like we would have our 

new teachers with trainings on how to elicit high achievement and, you know, behavioral performance 

amongst our students.  And then looking at the longitudinal impact of MTSS on it, you know, are we 

retaining more students in our college and graduation rates?  How are they -- employment, like I said, are 

they in schools that have positive behavioral support?  Are they serving on the PBS Team?  That's what 

I'm most interested in.  Are they able to go into the schools and be able to jump into a role where they are 

helping out; or are they still having to do a lot of professional development training once they get into their 

employment settings?  And then eventually, hopefully, they'll start having impacts on other higher 

education institutions to support their students and I know we've had, you know, some discussions we've 

already been planning off the strand, you know, what does it look like? How is it working?  You know, how 

would that look like at another university?  And that's exciting because this is a new population of people 

we're working with.  And not only are we trying to help them be academically successful, but also we're at 

the same time modeling appropriate practices to help influence their teaching approach.  So it's exciting in 

that -- with those dimensions because we're really able to target a new group of people and see how this 

is affecting them and whether we're successful.  And then looking at the level of fidelity.  Of course, we 

always have to look at fidelity of implementation.  So are we able to sustain this practice or was it just the 

first year we were excited and got behind it?  Are we able to sustain this?  Are we able to replicate it?  

How would it look across the college?  And those type of things.  And then eventually, MTSS for graduate 

students.  So when I first went to graduate school -- just a second, Jack -- I could have used -- I was 

probably a Tier 3 student and did not successfully complete that program.  I took many more years for me 

to get through.  But I could have used a lot of interventions to support me to get through it.  I didn't have 

those, so I was not successful.  So we have to look at, do we have quality graduate students that maybe 



need a little extra instruction on appropriate behavior or academic achievement and helping make sure 

that they're successful too?  Yes, Jack. 

JACK: Well, you know, we've had a few conversations. 

KATE NICHOLS: Uh-hmm. 

JACK: In counseling, and one of the things that strikes most is learning well that shows personal, but it 

seems like the behaviors as I -- as I see it are targeted people the age of 20 at risk don't have, you know, 

attendance or whatever.  So they're at risk of showing up.  I'm interested in -- on the continuum of 

becoming a talented professional, how do we develop quality insight and how long?  And does that 

conversation come out, like I hear people graduate or anybody who graduates from a counseling 

program… 

KATE NICHOLS: Uh-hmm. 

JACK: …like the National Counseling Model talks about being a leader, assist in change, those are 

qualitative behaviors that are different from just showing up and, you know, it's your -- it's your kind of a 

cognitive model from this [inaudible] behavioral to cognitive, but you've internalized it. 

KATE NICHOLS: What?  What?  You make me sort of beating my head [inaudible] 

JACK: Good point.  That's a good point.  So who knows?  I mean this is -- I mean this is… 

KATE NICHOLS: Yeah. 

JACK: …talked about in psychology, you know, back in various work in Harvard, how do you make 

people intellectual and ethically a student, and we've had that conversation in counseling, you know, do 

you strain them with a haber [inaudible] or you, you know, you just go to the teachings of the earth that 

are at, either the colleges and let them be teachers of the year and teach or you really create a program 

that maintains a cultural support system that can transform people into that.  So, is that conversation 

going around?  Otherwise, it's just [inaudible] 

KATE NICHOLS: No, it's not.  But it's not just eminent.  We're all -- we all give our reinforcement for good 

-- for performance, you know.  We get our paychecks, we get acknowledgement and those type of things.  

We have to make sure we're doing that with our students too.  There are a number of faculty who do not 

believe in giving feedback other than a grade.  And if you're not getting -- and could feel it's feedback and 

you're not a very outgoing attention-seeking person like I am, I always knew how I was doing and what 

my professors thought of me, but if you require a student and you hadn't been getting a lot of feedback on 

your performance, how do you know that you're doing a good job, that you're a good -- successful in your 

class until the end of the semester when you get your grade.  That's not enough to promote what we -- 

performance.  And so with all of us, yes, we do give out some tangible reinforcers, but really what that's 

doing is helping remind the professors that they need to be giving ongoing feedback to the students 



because reinforcement is going to encourage the likelihood of a behavior occurring again and then that's 

what we're trying to do. 

AUDIENCE MEMBER: I don't understand how… 

JACK: I don't know [inaudible] and maybe you can add to it.  I agree with you, and I guess -- I guess that 

transformation, it takes [inaudible] in my own experience and all.  I've been in communities of practice in 

schools.  They're very different culturally and experientially to what tends to happen when people 

sequester themselves in their classrooms.  That's the quality that I heard from our speakers this morning.  

He kept mentioning culture.  So, I think -- I think what you're saying or talking about is -- and then you've 

got developmental age and maybe one of your five-year old, eight-year old or whatever, you need more 

external kind of things but when does it become internalized? 

KATE NICHOLS: When… 

JACK: And understanding that developmentally to, you know, so… 

KATE NICHOLS: I mean… 

JACK: And I'll tell you that. 

KATE NICHOLS: I'll praise, you know, for praise to be meaningful, it has to be attached or some sort of 

tangible at first before we internalize it.  And we can't measure in terms like motivations.  So -- but I'm not 

going to focus on something I can't measure.  We can't evaluate it.  Yes. 

AUDIENCE MEMBER: I was just… 

KATE NICHOLS: And then [inaudible] 

AUDIENCE MEMBER: I was just going to [inaudible] about it and then specifically the two courses.  I had 

actually taught both of the classes that we targeted for this program, and in those classes I know at least I 

have really -- they do have an RTI component, so both the academic and behavioral and they are really 

kind of the framework for both of these classes.  So, they had from the very beginning of the semester, 

they're assigned in two groups.  One of the classes, they're by grade level, other one is more mixed 

because they have projects that they have to do throughout the semester.  So, they have to work and 

they're… 

KATE NICHOLS: In a collaborative… 

AUDIENCE MEMBER: We're basically teaching them about professional learning communities 

throughout the whole semester by what they're doing.  So, it's embedded into what it is that they're 

learning and that's kind of at least how I've done it.  I know a few several other professors, you know, I 

don't -- [inaudible] or we got system wide but I know that many other professors do the same thing or as a 

group and they're explicitly taught.  And one of the classes is meant as a distraction.  There's a whole unit 



on collaboration.  So we both -- hold both -- I mean collaboration goes throughout the whole semester, 

but there's a whole unit just on that on teacher collaboration in a professional learning communities being 

within an RTI team, looking at data, using data.  So they're, you know linking, you -- looking at those 

teams and looking at data and embedding it across everything that they do both academic unit and 

behavioral, and so I think the opportunity is absolutely there.  I mean, you know, like I said, that's what I 

did within my classes.  I did a lot of that where they had to do that, so. 

KATE NICHOLS: And -- and I know that's why they had their [inaudible] it's just like in any school setting 

the better job we do of prohibiting behavioral problems by explicitly teaching, this is what our expectations 

are, they were able to do things like that versus maybe a freshman course where you're still teaching.  

This is how you, you know, do your work in college and you need to attend class, and if you miss class 

you have to have your work done before you come back from it.  I didn't know that in my freshmen year of 

college that if you miss the day you had to have your work before you came to class.  And I said, "Oh, 

well, I was out sick."  And my professor said, So?  You still have -- you have -- [inaudible] I didn't know 

that.  Nobody had ever taught me that.  I didn't come from a family that had gone to college, so that was a 

learning experience for me.  My family [inaudible] small college, and so I was able to get that, you know, 

in a college of education that has a thousand students, you know, we have to do something system wide.  

I think someone over here have a hint of it now. 

AUDIENCE MEMBER: My question just really benefits all the [inaudible] I mean at some point this has to 

become internalized and I can-- and I -- and I'd look at the behavior -- you were looking at that. 

AUDIENCE MEMBER: Yes, Kristina. 

AUDIENCE MEMBER: Oh, good.  Because even when I train my dog, it has to come internalized, so I 

mean, at some point it has to be… 

KATE NICHOLS: How do you know your dog internalized it? 

AUDIENCE MEMBER: At some point and so [inaudible] 

KATE NICHOLS: But how do you know? 

AUDIENCE MEMBER: We're talking [inaudible] 

AUDIENCE MEMBER: …knowledge.  Yes.  And then if you teach graduate students, you know that it isn't 

always… 

AUDIENCE MEMBER: It isn't always. 

AUDIENCE MEMBER: You can live in a world of it should be. 

AUDIENCE MEMBER: Right.  Exactly. 



AUDIENCE MEMBER: And you're just going to be frustrated as a human or you can live in a world of 

what is and your teaching can be a part of us.  So, you know, a couple of things [inaudible] I think this is 

fabulous like most of us at higher Ed have done individual interventions with cases that are problematic. 

AUDIENCE MEMBER: Right. 

AUDIENCE MEMBER: Graduate or undergraduates. 

AUDIENCE MEMBER: Uh-hmm. 

AUDIENCE MEMBER: They go whole year, the whole week of graduation, meeting with undergraduate 

rising students who are crying. 

KATE NICHOLS: Because -- uh-huh. 

AUDIENCE MEMBER: Undergraduates to do their last class, grade is individualized, so the idea that we 

are adopting a systemic model of support is really credible.  It's totally new in higher Ed, and I think it's 

really exciting.  Speaking about -- its not -- it's necessary, but not sufficient.  So, of course, there's going 

to be [inaudible] of line that we might think about what more expensive skills, but if you're not showing up 

to class and turning in your work, all the habits of mind in the universe are going to be unhopeful, you 

know, so it's like what is necessary versus what's efficient and then it comes to a measurement issues.  

So, then you're going to figure out like -- so, how do you measure what it is you say that you want to 

foster and… 

KATE NICHOLS: There's a quality. 

AUDIENCE MEMBER:…is that within a -- teach your kids at school [inaudible] is that some other 

developmental grading -- and I think that that courtly speaks to the idea that all field research are 

developmental.  So this is the beginning of something that five years down the road you should be 

starting to do the work you want to do now in this area. 

JACK: Well, it doesn't.  It's just already an assessment. 

AUDIENCE MEMBER: Great. 

JACK: But presently in the state, most of the educators, as I know, I'm on the state panel looking at the 

counsel, it's a major shift to a constructivist model.  And counselors have shown up or the teacher and 

have gotten acceptable behavior through the assessment is that their supervisor or their principal.  Now, 

it's going to be grounded in outcomes.  So, it does exist, outcomes, but it's a qualitative level, and that's 

the thing, how do you move people so they understand it, so they begin to practice it and they internalize 

it and then they operate at that talent level.  That's what I'm seeing.  I agree.  I agree.  I'm not the state… 

AUDIENCE MEMBER: And it doesn't have to stay qualitative.  I mean, the truth is, you know… 

JACK: Well… 



KATE NICHOLS: Yeah.  I know… 

AUDIENCE MEMBER: We're going to extend… 

KATE NICHOLS: I'm a behavioralist.  I have to measure things.  That's the fact.  I have to be able to 

observe it and measure it, otherwise how do I know it exists?  And so that's the perspective I'm 

approaching everything from.  Okay.  Orange shirt. 

AUDIENCE MEMBER: All right. 

KATE NICHOLS: I love all these questions. 

AUDIENCE MEMBER: I wanted to just get example on how we've tried to help begin the conversations 

before they internalize it.   So [inaudible] Tier 1. 

KATE NICHOLS: What setting are you talking about? 

AUDIENCE MEMBER: [inaudible] university. 

KATE NICHOLS: Oh, okay. 

AUDIENCE MEMBER: Sure.  It's -- we don't really have Tier 1, and what I'm going to call our Tier 1 is in 

their introductory course, they get the Professional Quality Groups in here which has all the soft stuff in 

there.  So the first one is how passionate and enthusiastic for education?  And so it's like bunch of your 

stuff. 

KATE NICHOLS: Yeah.  How do you… 

AUDIENCE MEMBER: I'll tell you about it.  So then as the department is halfway through the course, they 

have to write notes, where in this course, can you tell me about how you have demonstrate it, passion 

and enthusiasm for education, and where outside of this course?  You know, you'd volunteer, you baby 

sit, you teach somebody in school.  You are a -- you ran for a student government.  And then in their -- 

and in their sophomore year, I make them do it again and they have to set goals.  They have to pick in 

those areas that there are always things like communication and certain [inaudible] getting your needs 

met, like to be able to come back and to say, oh, I never played anything, but [inaudible] 

KATE NICHOLS: Yeah. 

AUDIENCE MEMBER: So they need that.  So they have to write, so I think… 

KATE NICHOLS: An action plan. 

AUDIENCE MEMBER: [inaudible] need how buried to earth or I think enthusiasm is this, and they're 

saying it means showing up in class, and like, no, that's not passion. 

KATE NICHOLS: But what you're saying is that it still had to be defined.  It had to be explicitly defined so 

it can be measured. 



AUDIENCE MEMBER: They don't know.  They don't know.  They're like how the heck did you learn this, 

and I'm like, well, I can tell you when I see you.  I see that you teach them in school and you ask 

questions after class and you're here on time and early with, you know, whatever.  That's kind of it -- how 

the conversations are giving me confidence that they're beginning to internalize, and then if they can do 

that independenttly with their duties. 

AUDIENCE MEMBER: And, you know, that's a system.  Because in my presentation, on the -- on the 

National Board for Certified Counselors.  I went through that process.  That exists.  It took me a year to 

build a portfolio.  It was sent off and people assessed my videos and my work, and there was a [inaudible] 

and I had to demonstrate just what you said.  That's a long term, intensive process. 

AUDIENCE MEMBER: It's not one course. 

AUDIENCE MEMBER: It's not one course, and three percent of the educators in the country go for it, it's 

completely voluntary, why [inaudible] why, you know, so that's the upper spin, but I agree and not -- so it's 

not behaviors and versus non-behaviors from mixed model.  I'm just saying if we're talking about human 

behavioral change -- behavioral change, right?  And not just tell me you're going to show up, and show 

up, how do -- and that's what I think, how do we create systems that support that?  Because right now --

and most higher ed, you can't even demonstrate.  The people are going to be good teachers when they 

were -- are highly qualified because they got a paper. 

KATE NICHOLS: I think someone over here, she had her hand up first. 

AUDIENCE MEMBER: Oh, that's a challenge. 

KATE NICHOLS: Okay. 

AUDIENCE MEMBER: Okay. 

AUDIENCE MEMBER: I just have a quick question and comment.  I'm moving into an academic position 

next year for the first time, so I'm really jumping all in the back -- brains were enough and [inaudible] but 

they don't want to come and ask you all different questions about this when this is over, but it sounds like 

there's this like if they do all the things that you guys have going on in your program, that makes -- or it 

doesn't make them responsible, professional, potential professional people out in the world is one thing, 

but then are they then also the ones that excel and are the fabulous one, you know, the ones that are 

engaged in leadership and things like that.  Are they two different things?  Are they part of a continuum? 

KATE NICHOLS: Well, that's why we have the levels to reinforcement so the -- the promising educator 

that is for that student that is going way above and beyond. 

AUDIENCE MEMBER: Showing you something. 

KATE NICHOLS: Yes. 



AUDIENCE MEMBER: Okay. 

KATE NICHOLS: The, you know, it's not just that they're going to their practicum site, you know, that they 

are taking a role that they have been, you know, feedback has come back from that [inaudible] the 

teachers are saying, oh, you know, Lindsay is doing a great job.  She helped lead this class and that we 

have evidence.  It's not just I like this student or she smiles at me which… 

AUDIENCE MEMBER: Well, one thing to add too is -- and again, I know most of us do a team self-

evaluation.  So, each team member, because again you're with that team member for the whole 

semester, you evaluate yourself on the -- kind of the expectations, not directly Tier 2, but I'm already 

writing notes that I want explicitly Tier 2, and then they evaluate all of their peers.  So, it's based on a 

lighter scale of rating of the behaviors and how were your team members both inside and outside the 

class, so they give me that, that I have that information, you know, I don't -- I'm not with them outside of 

their -- outside of class.  I can only see the behaviors in class, but that helps them to evaluate each other 

and be able to give each other positive and honest feedback because it is anonymous.  And it pretty 

accurately reflects what I'm seeing in the classroom, so I think there's a way to do that.  It's just again to 

make sure that we're collecting the data, and like I said I have data, but it's very informal but it's at least 

something to start with that I think would help. 

AUDIENCE MEMBER: Oh, my background is the education I had.  I was a teacher/counselor and a 

principal and then principally serving has a -- remember the [inaudible] in Morrison University.  And I have 

to say that I took your session this morning because you're hitting one of my pet peeves, not only is an 

undergraduate, but as a teacher who accept that each student teachers who were so ill-prepared to do 

any kind of classroom management that I was curious and thought that I'd bless whose work are doing 

something to address that finally after all this years.  And I have to say that I'm personally appalled and 

obviously very naive that you deal with disciplination in a college class room. 

AUDIENCE MEMBER: It's shocking, isn't it? 

AUDIENCE MEMBER: This [inaudible] the problems. 

AUDIENCE MEMBER: Now that behavioral problem, that's the problem. 

AUDIENCE MEMBER: Yes. 

KATE NICHOLS: Multiple, you know, at the faculty meeting [inaudible] how the rude the students are.  On 

their cell phones… 

AUDIENCE MEMBER: Now, there's still a lot of controversies since the governor was ignored in the 

university for a graduation, and some teachers turn their chairs in disrespect to the governor because he 

[inaudible] process and that's [inaudible] but I'm anxious to go back to Morrison, ask if they're 

experiencing the same types of things you are, and what they're doing about it for one and number two, 



do you know how many other state universities are involved in processes such as yourself because they 

obviously have -- all have the same issues.  I'm… 

KATE NICHOLS: As far as we know we're the first one to have formalized this process. 

AUDIENCE MEMBER: [inaudible] session that students… 

AUDIENCE MEMBER: There's -- maybe University of Pennsylvania is here for possession right now. 

AUDIENCE MEMBER: We are? 

AUDIENCE MEMBER: [inaudible] 

AUDIENCE MEMBER: Yeah, but nothing to do with this stuff because this is for schooling, I'm going to 

tell you about schooling populations. 

AUDIENCE MEMBER: There's a section 21 that says embedding all types of [inaudible] support with 

teacher preps program. 

AUDIENCE MEMBER: That's part of our plan. 

AUDIENCE MEMBER: With the counselors and then they were -- they were doing one later today talking 

about how other college and universities, because we're going to [inaudible] something like this at arcadia 

that's much more systematic, and so we're talking about how can other higher Ed programs, you know, I 

mean, Tim is -- you know, I've been working with Tim since we were at Lehigh together. 

AUDIENCE MEMBER: My understanding -- I could be wrong, but my understanding from a few years ago 

and when like I was [inaudible] actually it wasn't like official yet but there was -- there was conversations 

about trying to get yourself enjoying at Bloomsburg, and then seeing if you could be replicated across the 

13 other state schools because -- because of [inaudible] or can be some who have leverage used to 

apply it across the 14 state schools, but once you start going outside 14 state schools then it's a lot of 

challenge.  It's really going to have to be individual universities that opt in to a framework like this, and I 

imagine it's still going to be some level of hopping into the state system schools, but it would be harder for 

example for IUP to say no, we're not going to do that if things are going really well at Bloomsburg and 

especially when the first grades are held by, well, governors in Harrisburg and say, "You know what?  If 

Bloomsburg is doing it, you guys would be doing it as well and you -- and [inaudible] anywhere else. 

AUDIENCE MEMBER: And I know how to do it because it's… 

AUDIENCE MEMBER: It makes sense. 

AUDIENCE MEMBER: Well, great.  I mean I've been doing school wide PBS for 12 years now.  The fact 

that we have, you know, all our systems are individual [inaudible] it's goofy, it's ridiculous, replicating 

some -- K-12 education at all, and… 



KATE NICHOLS: The majority of my experience has been working in the schools, either it's technical 

assistance provider or as behavior specialist, school psychologist, whatever.  And what I'm trying to do 

when I'm there is having to change the behavior of teachers, having to re-teach them.  Okay.  You know, 

especially when I work in school that's [inaudible] paddle I've been doing that from the south and so spare 

the rod, spoil the child.  When we were taking that perspective and trying to talk about forbidding 

behaviors and stuff.  This is like we have --we have a bigger ripple effect by impacting college students, 

so if they're going out into their appointment already with this perspective instead of having to attend 

something professional involvement trainings and having this anxiety as common and dissonance of, you 

know, I was told this, and that this seems to work and that, that we're able to impact it more then and then 

they will impact their students and then also be models for their colleagues also.  So it seems more 

efficient in some ways than trying to change the culture when they're already in that setting.  So, that's the 

biggest goal.  And that our students will be going out, and they're going to be staying in the field because 

they're successful, not because they've been running out and not run out of the classroom and leaving 

the field, which was our biggest concern at this time in our nation.  So, we have to make sure -- we are 

planning our -- you know, teachers out there prepared and not overwhelming them when they get in the 

classroom with 26 kids and, you know, half of them eat last night, you know, and they're not aware of all 

these other issues, not every students coming in the classroom is aware, and so the better they can be 

prepared to handle these settings and situations, the more successful they're all going to be and that's the 

goal.  Any other questions?  Yes. 

AUDIENCE MEMBER: I was just going to say that's true, too, for college and graduate schools because 

they have a lot of stuff going on in their lives. 

KATE NICHOLS: Right. 

AUDIENCE MEMBER: You know, a lot of these [inaudible] they have that [inaudible] depression and 

your, you know, mild anxiety. 

KATE NICHOLS: Have not moved, you know, independence. 

AUDIENCE MEMBER: And sometimes just reminding them like, oh, you know, you have to be focusing 

on this.  This is really helpful, you know, because they're so focused on everything else, you know, and 

it's -- right advice or not, it's easy as… 

KATE NICHOLS: Right. 

AUDIENCE MEMBER: [inaudible] I think, you know, they're -- they have their own struggles, life can be… 

KATE NICHOLS: And the faculty was happy to have a process to refer to -- because they didn't -- in the 

past, they didn't know what to do just like in a school that doesn't have a good referral process and you 

have the larder teacher who's handling everything in the past when the classroom's on fire, but I don't 

think kids is -- the office, you know, that seeing it as a way to help a student, so it's some sort of 



punishment and that there was a process for it, the faculty were very relieved by that to be able to say, I'm 

concerned about the student and I have somebody to talk to about now instead of just handling it.  And 

that's where we found that student that was having such a critical need it's because that process was 

available. 

AUDIENCE MEMBER: I think communication [inaudible] and sometimes we think, oh, it's just in my class, 

but then… 

KATE NICHOLS: Right.  Kind of find out a kid's not attending any classes.  Uh-hmm. 

AUDIENCE MEMBER: [inaudible] like, you know, struggling in my classes which is a different intervention 

about it. 

KATE NICHOLS: And then also some of our lower level courses are taken by non-majors also. 

AUDIENCE MEMBER: Uh-hmm. 

KATE NICHOLS: So we have to teach them how to, you know, this was what your expectations are in this 

course also, not just for education majors, but to be successful if you're going to, you know, register for 

this course and complete it, you have to perform at a same standard and that's important.  Yes? 

AUDIENCE MEMBER: I would say that parents would love this because my father would have loved this 

when I'm in college. 

KATE NICHOLS: Yeah.  Somebody's looking out for you. 

AUDIENCE MEMBER: Yes.  You're looking out--yeah, you're looking out for children. 

KATE NICHOLS: And now we have learning communities within the dorms. 

AUDIENCE MEMBER: Uh-hmm. 

KATE NICHOLS: So that's another way that we can intervene because maybe, you know, when the 

roommates or swim mates is like she hasn't showered in a week and a half, I think there's something 

wrong, there is somebody -- there's a faculty representative from the College of Ed in the, you know, the 

community and so then they can refer, and so we're able to catch those students that, on the surface, 

maybe looking okay. Yeah. 

AUDIENCE MEMBER: And how did you know they're there? 

KATE NICHOLS: Because we know those students with more internalizing behaviors, you know, they 

don't come up on our radar very often. 

AUDIENCE MEMBER: Of course [inaudible] 

KATE NICHOLS: And they're not getting all the effort and they may be the more critical students and so. 



AUDIENCE MEMBER: Is that away from home?  Wow. 

KATE NICHOLS: Uh-hmm.  Uh-hmm. 

AUDIENCE MEMBER: Well, I don't know if they don't know I'm here now.  [inaudible] for a school. 

KATE NICHOLS: Yeah.  My brother didn't attend class his whole first semester.  He was helpless, he 

didn't -- he only realized that the computer lab wasn't class and so… 

AUDIENCE MEMBER: So I know from our school life when we're working in elementary school that our 

Tier 1 kids and we've worked three years for the program, they make better choices, and they're smart 

[inaudible] 

KATE NICHOLS: Uh-hmm.  Because it's an environment that's right for it. 

AUDIENCE MEMBER: A 19-year old… 

KATE NICHOLS: Uh-hmm. 

AUDIENCE MEMBER: By the time they were junior, they're going to internalize and they're going to 

know… 

KATE NICHOLS: Uh-hmm. 

AUDIENCE MEMBER: Do they want to be a teacher?  What kind of teacher do they want to be? 

KATE NICHOLS: Uh-hmm.  Yeah.  I think so too. 

AUDIENCE MEMBER: So you're giving him a lot of good things to be able to then internalize and say, 

"What am I going to do with those little 25 humans when I see them?" 

KATE NICHOLS: Uh-hmm.  Yeah.  And that's important.  We do have website.  One of the things that I 

have been doing is trying to start videotaping in real classrooms instead of contrived settings of 

implementing interventions.  So the first one is on the good behavior game, we call it the Huskies game 

and I actually have on my [inaudible] assistance implement it in her practicum site with 11 students with 

disability.  So, you'll see on that video her introduce the game, do a preference assessment with the 

students, we do social validity, you see him earn a reward, they can do a paper pause.  So, we're starting 

to develop more training materials like that also and then I actually trained AB undergrad practicum 

students to go implement it last week and this week in their practicum settings in Bethlehem and Easton 

school districts.  So, we're impacting them when they're going out and practicing.  They are able to have 

more tools now instead of getting in that environment and going -- well, I had the classroom pretty and 

that's why working in schools, that's -- the teachers spend a lot of time, you know, they got their bulletin 

boards, they're very excited [inaudible] wears his name tags, but how much effort was put in place to 

have routine set up. 

AUDIENCE MEMBER: Uh-hmm. 



KATE NICHOLS: And have a response plan in place if certain behaviors occur and how am I promoting 

behaviors and by emphasizing that in their coursework and in their practicum work, they're going to be 

better prepared when they get in those settings.  Okay.  Yeah? 

AUDIENCE MEMBER: Sure.  Maybe you come and notice like one of the things I've seen in the field was 

in I think -- I'm sensing you were on a similar plain here talking about behavior, but still in systems, people 

that are apart from the instruction, you know, they're out of school or not there, even the higher Ed is 

going instruction are always looking for outcomes, like, well, did they pass the course and did they pass 

the grade?  How do you talk about that?  How do you measure that?  How do you make that connection?  

Because I know I came here last year and bits and pieces you hear, and if you have a program with 

fidelity their scores are going up and so sometimes, speaking to other stakeholders, they just want to see 

the scores at the end, they just want to see, you know, whatever we measure, whether MCATs or 

whatever, you know, how you can measure it.  How do you talk to that as a behavior? 

KATE NICHOLS: Well, part of what we're looking -- I'm looking at consistent data that can be measured 

and that was part of the problem that the data systems in the past within the college have been 

inconsistent from year to year or who was participating in it.  So, we don't have a lot of baseline data 

which was a difficult problem.  What we can look at, what we have in track and obviously referrals, but 

also they [inaudible] students that are meeting all their clearances before they're advancing so that's a 

indicate of following through on their expectations, submitting their, you know, requirements retention 

rates.  So, how many students were staying in the major each year and then also enrollment rates.  That's 

something in the future that is an issue.  If you work in a college right now, you know enrollment is always 

an issue, and we're going to maintain higher enrollment if we're having successful students, you know, 

graduate, but also we are introducing or providing a world class education that you will be leaving 

Bloomsburg University not only with your degree, but with a toolkit to be successful in the classroom and 

that's important.  So, we can see as we have a bigger impact as this continues on, we may see also our 

attendants for -- or, you know, people registered increase and so that's another feature we're looking at. 

AUDIENCE MEMBER: But measuring practices and measuring those other standardize instruments, you 

don't see that as an important piece.  I mean, some stakeholders say that's how they measure success. 

AUDIENCE MEMBER: Absolutely, I think [inaudible] program.  And I -- and so we have our [inaudible] 

based supervisors for the mid semester and end of the year evaluations of our students when they're on 

internship and our evaluation is completed by a the sec A supervisor is tied directly to the National 

Association of School Psychologists standards, 10 standards that they have that are emblematic of the 

controversies that every school site should have.  Some of those are more professionally, you know, I 

guess centered, focused, others are more clinically or practitioner orient type things and then so we are 

tracking our students annually using data.  We don't have this multitude system of student's course like 

they have.  However, I think that could be some of the data that you could use in, again, in a very narrow 



situations to decide, but school counseling is probably at the exact same thing and teaching prep 

programs, [inaudible] similar things that will give you a little bit more disclosure or broad… 

KATE NICHOLS: Right.  Depending on what your credential [inaudible] said. 

AUDIENCE MEMBER: We all sort of-- [inaudible] And so the data that we have to produce for our integral 

re-accreditation, you're saying here you could use the [inaudible] for these types of programs.  So 

practice course which [inaudible] exam after the end of your internship, that's really what matters.  It 

doesn't matter being an A or a B in my class. 

KATE NICHOLS: Uh-hmm. 

AUDIENCE MEMBER: What matters is are they good school [inaudible] by the time they graduate our 

program.  So, you can do that. 

KATE NICHOLS: But the issue with practices is because there's so many fields within the College of Ed, 

you know, that they're not all taking the same practices because they're getting credentialed in their 

specific areas so, you know, we can't make a mask comparison that way.  We're looking at whatever data 

systems we can integrate and that is an ongoing process.  Okay.  Anybody else?  Jack has been cut off.  

He's not allowed to ask me one question.  You'll have to hold him on his own.  No, I'm kidding. 

JACK: You know, I'm comfortable with that. 

AUDIENCE MEMBER: I don't know if looks could kill.  All right.  Well, thank you very much.  We're very 

excited and if you want to look at some of the materials, it will be a post [inaudible] session. 


