
FEMALE: It is my pleasure to introduce today three of my colleagues who are with the PaTTAN 

Harrisburg Office.  There are three people unlike in the program where it says two.  There are actually 

three.  And Sharon Leonard, Karen Grammas, and Linda Franchock will be your presenters today.  They 

are all educational consultants.  They are all certified teachers.  Linda has her BCBA certification as well.  

And they will be talking to you about data driven instruction.  If you have any questions or need anything, 

there are two PaTTAN consultants that -- please feel free -- Bethany, raise your hand, to come and ask 

us or seek us out at any time.  Enjoy the presentation. 

SHARON LEONARD: Good morning.  It is really very, very exciting to be here today and I speak on 

behalf of my colleagues in regard to that.  I can also tell you how excited I was.  I can't tell you about 

them, but it was almost to me like when I was a child the night before Christmas.  I was so excited about 

coming here today to share with you some of the results -- evidence-based results that we were able to 

learn and gain and have this opportunity then to turn it around and share with you in many, many different 

forms today.  So we are excited to be here and excited to share this information with you.  But before we 

get started, I'd like to -- we would like to know who all of you are in the audience.  So I want you to raise 

your hand if you're a general educator.  Okay.  Look at that, lots of them.  Special educator?  How about 

administrators, consultants, psychologists?  How about related service folks, speak language therapists 

or occupational therapists, physical therapists, paraprofessionals?  Awesome.  Parents?  Okay.  We've 

got a great group here.  Did I miss someone?  I probably did. 

FEMALE: Guidance. 

SHARON LEONARD: Councilors--school councilors, where are my school councilors?  There you are.  

Excellent.  Because I think this information is also going to be very, very important for you as well.  So 

without further ado, I'm going to get started.  On your tables or as you came in, we provided a handout for 

you and in that first column, you're going to see these three questions and these are the questions that 

we are hoping to start providing some answers for you today.  The first question, in what ways can a 

prescribed set of training topics improve student outcomes; and how does coaching and feedback impact 

teacher instructional behaviors; and how changing instructional behaviors of teachers improve student 

responding?  Because we know when we get students engaged in the instruction, we often see our 

behaviors go down and achievement go up.  So that is our focus today.  We would like you, as kind of an 

independent activity for the first minute or two, to jot down your thoughts as you're coming in to this 

session in regard to an answer to all three of those questions.  So starting now, I'm going to give you two 

minutes.  Just your thoughts on what you think the answers to these questions might be perhaps based 

upon your experience and what you know in regard to classrooms.  Okay.  This is good.  I see lots of 

writing, jotting your thoughts.  Still writing, still writing, still writing.  Okay.  I would like you now to turn to a 

neighbor and we're going to take about two minutes before I pull you back together and I want you to 

share your thoughts with your neighbor of what you have thought and compare with what they have kind 

of put down there.  So go ahead and talk.  Okay, five, four, three, two, one, I'm sure these were great 



discussions, some things that you had already started talking about, and we're going to revisit this later in 

our presentation today.  So we don't want you to lose these thoughts.  Our focus -- and our focus 

throughout this study and our focus with the information we're going to share with you today is around 

teacher behavior during instruction.  What teachers do, and what students do and then how teachers 

respond.  How critical is that in the entire process of instruction and thinking about student outcomes and 

achievement?  So we're going to be looking at what teachers do before, during and after students 

respond and we're also going to be looking at how students -- what their behavior looks like in response 

to what teachers are doing.  We have lots of video.  We have lots of evidence for you.  So to start us on 

our journey, I'm going to turn this over to Karen who's going to set the stage. 

KAREN GRAMMAS: Thank you.  And I will agree with Sharon that I was very excited to come here this 

morning and share this data with you, because I think that it's data that we don't get to see enough, that 

we haven't seen before on the impact that we can really make on kids based on how we train teachers to 

work with those students in their classrooms, so just as excited as Sharon to come here as you were.  So 

it's my job this morning and I get to sort of set up this case study for you and give you a little bit of the 

background information on the demographics and the rationale for the case study and those kinds of 

things.  So we were working with an elementary school grades K through five, are in a rural area of 

Pennsylvania and they served at that time at about 530 students.  They have 75 staff members and 47 

teachers.  The teacher to student ratio on this building was about one to eleven.  So we had two 

questions that we wanted to address in our case study.  The first one was, can we improve student 

outcomes?  If we provide systematic training and onsite support, so really key components to 

multidisciplinary teams.  So for our study -- I'll get into the primary subjects in a couple of minutes.  But for 

our study and in our training sessions, we had teachers from both general ed and special ed.  We had IU 

trainee and consultation staff.  We had the special education administrator.  So we really did have a 

multidisciplinary team working together to ensure that we were providing training in these topics that 

would definitely hope -- that we hope we would impact student outcomes.  We talked about behavior, and 

not just behavior as what you'll get from most of this conference over the next two days, but we also 

talked about teacher behavior.  How can we change or shape teacher behavior to impact and improve 

those student outcomes as well as student behavior in terms of how they take in information, how they 

respond to questions, how they demonstrate what they're learning?  Okay?  So behavior from the adult 

perspective as well as the student perspective.  We also trained on data collection and progress 

monitoring.  What to do -- okay.  So we give these assessments, which was another topic.  Here's the 

scores, here's our data.  How do we interpret that and what do we do with it?  Again, going back to 

student achievement, so that it most impacts those student outcomes.  Training on explicit instruction, 

what does that look like in the classroom?  Boots on the ground, what do we want to see our teachers 

doing?  What do we want to hear them saying?  What does it look like for the population that we were 

targeting?  Instructional design around Standards Align -- from the Standards Align System from the 

portal.  The Supplementary Aids and Services Consideration Toolkit was also something that we train 



teachers on.  Are there other supports?  Are there better supports and services that we might want to try 

and consider for this target of population?  And then a huge one that was embedded throughout, it was 

not necessarily a separate training topic, but collaboration between all of those people on our 

multidisciplinary team especially our general educator and our special educator who were planning for 

that day-to-day instruction, what that would look like and how to best deliver it.  Our second question then 

focused on, can we create a model, sort of a train the trainer model, so that we could increase capacity 

within that local school building, within that elementary school.  So that as PaTTAN consultants, we can 

go in and train both the IU staff as well as the LEA staff so that the IU can support the LEA and we can 

sort of then back out, right?  And then as the IU supports and trains the LEA staff, the IU can eventually, 

over time, kind of fade out as well and then the ownership will be right there at that local -- at the 

classroom level with those teachers who are providing that support and instruction to kids.  So that was 

our second study question.  In terms of our definition for effective teaching, we were really looking at 

applying evidence-based practices and procedures so that we could teach the student goals and 

objectives that they had in their IEP's as well as that related to the Standards Aligned System so that we 

could guide and improve our future decisions about their instruction.  So the rationale for our case study 

was, again, some of the things that I talked about.  We really wanted to develop a systematic approach 

that was going to be effective in educating those teachers.  So that -- again, they could systematically -- 

and together, that general educator and that special educator teach to the grade level standards.  We 

wanted to develop a system that would lead to data collection and, again, interpretation and analysis and 

application of that, what do we do with it, okay?  Once we collect the data and we have all these great 

numbers, how do we make sure that we're using it to improve student outcomes and achievement and 

how will that drive our instructional decisions?  And then again, the capacity building system, how are we 

going to train in a way that then the IU can support the districts and that, within the LEA, the classroom 

level, those teachers can support each other right in that building.  Okay.  One of the things that always 

presents as a critical, critical piece whenever we talk about this kind of work for this population that I'm 

going to describe to you, time always comes up as a huge piece and they're always questions, right, 

centered around time.  And we're talking about time for the student, as well as for the teachers, as well as 

for the consultants and the extended staff who support those teachers.  So for students, we want to 

ensure that we're providing a maximum amount of time for them to be engaged and participate and 

receive instruction.  So if we're talking about, you know, a 50-minute instructional period or chunk of time, 

then I want to make sure most of that 50 minutes is spent on delivering instruction, not managing 

materials and trying to think about what I'm doing, like those kind of things, right, that take up and eat up 

time that sometimes we don't consider.  So we want to make sure that the kids are engaged in 

meaningful instruction for a maximum amount of time.  For the teachers, we want to make sure that 

they're using their time wisely as well.  So we want them to -- again, this is why the collaboration was 

pervasive throughout the case study and not necessarily its own training topic, because those two 

teachers, especially who are teaching together and working together day-to-day with the same students, 



we want to make sure they're using that time most effectively to plan and implement and instruct so that 

they can provide that maximum amount of instructional time for kids.  So time for them was just as 

important.  And then for the educational consultants as well, all of our plates are full, right?  So we want to 

make sure that as educational consultants, they're planning their time, their onsite support time, how are 

you going to divide that, how much time are you going to spend, what are you going to do while you're 

there during that time, what will your training look at, how much time will you spend on different topics, 

those kinds of things.  So we want to -- it all goes back to -- and I picture from the SAS portal what's the 

center circle in the SAS portal, student achievement, right?  So we all want to make that it all goes back 

to how do we improve that student progress.  So here's the information on our primary subject from this 

case study.  So we worked with one student and this was a third grader at the time who was nine years 

old and the disability categories for the student included mental retardation or intellectual disability as well 

as a speech and language impairment.  According to the IEP, the student spent 55% of the time in the 

general education classroom.  Instruction for the student, it was pretty wide range.  This kid had support 

reading instruction sometimes in the general education classroom, sometimes in a special education 

setting from  -- like an itinerant learning support teacher.  Sometimes -- you can see there a second 

grade, remember this is a third grade student, but had second grade intervention reading support and 

then also some life skills intervention group support.  So the reading instruction for the student was kind 

of all over the place when we -- when we started.  And then you can see from the list up there, the -- 

some of the especially designed instruction that was included in the IEP as well.  So you can see 

Language for Learning Program was in there and an extra 30 minutes of reading instruction during the 

Science, Social Studies, Health period.  So there's more reading instruction for the student.  

Manipulatives, repeated directions, highlighted things, graphics to accompany worksheets and written 

texts, things like that.  And the student had, at the time that we went in which was towards the middle to 

the end of the school year, only three absences at that point.  Here's what I love.  I love presenting this 

part.  So we had two primary teacher subjects that we worked with and we'll call them teacher A and 

teacher B.  Look at the differences.  Teacher A, first year teacher right out of college, had a bachelor's 

degree in elementary education, special education and also had that middle school Math certification.  

Had only taught third grade, first year teacher, as a learning support and itinerant emotional support 

teacher, and this is the only school district that teacher had ever worked in.  Contrast to that, we had 

another teacher -- and remember these teachers are co-teaching.  They're working together with this 

group of students.  So the second teacher had 29 years of experience.  So we have a very veteran 

teacher and a brand new first year teacher working together, who has an elementary certification, has 

only ever taught third grade, never taught any other grades.  Has a master's in elementary education and 

has only ever worked in this district in this school.  Okay.  So a real interesting dynamic there in the 

profiles of our two teachers.  Okay.  I'm going to turn it back over to Sharon so she can get you deeper 

into what went on here. 



SHARON LEONARD: Oops.  I have to say, these teachers were our heroes.  Because when we went to 

the district, we worked with the administration.  We kind of laid out what it is that we were interested in 

doing but it was very important at the beginning of this work that the teachers didn't know the intent of 

what it is that we were doing.  So these teachers are our heroes because they willingly sat down with us 

as we started collecting baseline, not quite knowing what they were in for.  And you have, you know, a 

teacher who's been very seasoned, around a while and a little skeptical but saying, "Okay.  I'm in.  I'll, you 

know, I'm willing to learn.  I'm not sure what this is all about."  But then we went in to collect some 

baseline and we collected baseline in a couple of different of ways and one way was an interview.  We 

also collected baseline around our trainings.  We collected some video.  Imagine, you teachers out there 

and myself having been in the classroom 19 years, someone coming in and saying, "We're going to video 

your room, but we can't tell you why."  I'll be like, "Uh-uh."  You know, I don't know.  But this -- these 

teachers were our heroes.  So we went in and did -- collected some of that so we could get some 

authentic, and you're going to see some of this today, really authentic pieces of evidence of what was 

actually occurring because we didn't want to skew it all and have them set up these maybe unrealistic, 

maybe not, kinds of settings.  So we wanted to get it as accurate and as true as possible.  So we 

collected baseline.  We collected baseline around the students, the students' performance in different 

areas and we'll be sharing some of this now.  We did a lot of pre-observation data.  We took video and we 

also were in the classroom and we gathered scores.  And we did the same for teachers, for the teacher 

behaviors.  We collected video to just really capture authentically what was going on and we were looking 

at it through the areas that we knew we were then going to go out in a prescribed way to teach and 

support the teachers.  So here's the data from the first set of scores.  This was the interview.  We went in 

and we actually interviewed two sets of teachers that co-taught together, two general educators, two 

special educators.  And as you can see there, some of them are quite blank.  The reds are your general 

educators.  The green are your special educators and here are some of the questions and going left to 

right.  The first question was, describe how a unit of study and supporting lessons include considerations 

of Universal Design for Learning.  Nothing.  We had -- with these interviews, we had prescribed sets of 

answers that we were looking for.  There were two of us collecting the information so that we could have 

inter-observer reliability in how we were scoring to make sure that we weren't showing bias to different 

answers.  So we set this up in a way to best help protect the authenticity of the answers that we were 

getting.  The second question was, thinking about the student in your classroom who has the intellectual 

disabilities, what instructional levels were determined for the student?  And again, you saw we -- none of 

them could answer or if they answered, they were inaccurate according to the responses that we had 

listed.  The third question was, what grade level content are you using?  General educators were able to 

answer that very easily, both of them, and only one special educator.  Fourth question, what diagnostic 

tools did you use to determine the student's instructional level?  And we were looking for answers like any 

kind of curriculum assessments, things like prior knowledge, what kinds of pieces were we pulling in to 

use for assessment.  The fifth question was, give an example of an accommodation.  The sixth question 



was, give an example of a modification and we got one of each were able to answer that because we felt 

it was really important when you plan to understand the difference of when you're accommodating and 

when you're really modifying, because that's really changing a lot of the what.  Question seven, what is 

the learning target idea for the student in this unit of study?  Question eight, nine and ten, these three we 

didn't get correct answers on.  What do you want the student to know as a result of this unit of study?  

The teachers -- the ninth question, what will the student be able to do to demonstrate that he or she has 

learned this concept or skill that you are teaching?  Now remember, they were thinking about the student 

who had more significant needs that was in their classroom being educated in the general education 

classroom.  And the tenth question was, what is the depth of knowledge identified for the standard 

aligned to this unit of study?  And there were some we knew that they may not know, that may not have 

been trained or have learned and that was okay.  But it was giving us some basic information about what 

the teachers knew so that we knew as staff developers where to begin.  So we're not teaching the same 

old thing over and over and over again.  Some of the other questions, what assessment tools will be 

used, what type of data do you -- do you use to determine student performance towards mastery of the 

content.  What happens -- question number 13, what happens when assessment determines the student 

did not learn the target?  And the last question was what are the student's IEP goals or objectives that are 

addressed in your classroom during this unit of study?  So as you could tell, the special educators, they 

were really -- they were good with that because that's a lot of what we know.  So here's our IOA of our 

two folks who were recording the responses to the interviews and we were able to get a mean average of 

90%.  So we felt comfortable that we were recording and verifying the authenticity of the answers to those 

questions.  So then we did some mixed responses.  Before we trained teachers, now at this point, they 

had an idea of what it is that we were doing.  But what we did is, before we presented any content, the 

teachers were given an assessment.  And this was a paper and pencil assessment.  It was mixed 

responses, there were multiple choice, there were open-ended responses.  It was -- it was a variety of 

ways to gather what information they knew about the different content.  And on the table to the top left, 

the folks who were involved with the training were our teacher A and B that Karen described.  We also 

had two IU consultants who were there with us supporting.  We had an additional district special educator 

and then we had the special education district coordinator who sat in and also participated in some of 

these trainings.  So the top left is their pre-competency scores.  And as you can see and the light blue is 

pre-behavior if you look across your four probes there.  It was the behavior when we taught that, data 

collection, assessment and effective instruction.  And table four, you're looking at their post-competency 

scores.  And as you can see in all of the areas, everyone went up, some more so than others.  So then 

we wanted to take a look at the mean scores of this different content that we were teaching in the -- in the 

pre and post testing.  And what we found -- and these are with the behavior that we had a mean rise of 

27%.  The data was a one percent which is kind of interesting.  Look, there were 99%, they understood 

that.  We taught it.  It rose to a hundred percent.  Assessment went up twelve percent and instruction 

went up eight percent.  So we had a fairly good, what we thought pre and post, that they knew the 



content.  So then we look at the summary, we saw that all scores improved.  Only two of the pre-scores 

were below 90% and that was behavior and assessment.  So then we had a hypothesis: either our 

questions were too easy or the training material was a review and not new, but then that led us to another 

question because we had this pre-video that you're going to see.  And if the information was already 

known, why was the level of implementation -- it appears very minimal.  We didn't see it happening.  

Teachers knew it.  They could share it.  So that led us to the question of, you know, what more do we 

need to do to help make a difference so teachers can be able to apply this information?  And then here 

was one more test that we did on the Standards Aligned -- how many people are familiar with Standards 

Aligned System portal?  Oh, yeah, look.  We've all drank the Kool-Aid.  Yes, it's very -- it's the Standards 

Aligned System that Pennsylvania uses and this was a performance-based assessment.  We literally had 

the teachers open up their computers and we gave them a directive without saying -- we didn't say, "Go to 

the Assessment button.  Go to the Standards button."  We ask questions like -- the first question was, 

locate the SAS portal.  That's question one up there on the top left.  Second question, find and name two 

ways to read and understand the standards.  You know, we wanted them to find the Vertical Viewer.  We 

wanted to find it where it maps it out to the eligible content.  Question three, define the standard in terms 

of what students need to know.  Locate the parts of the standard that provide this explicit information and 

we wanted them to go to eligible content, but we didn't say go to eligible content.  We wanted them to 

understand the purpose of some of these pieces that are appearing in SAS.  So we -- it was giving us a 

little more information than just having them find things.  We asked them -- question four was to locate the 

alternate achievement standards.  That was a tough one.  Find a section that displays essential 

knowledge or the concept for the standard.  Given a grade level standard, locate material, resources and 

supports.  So we needed to know what was their familiarity with the portal and what was their ability then 

to -- if we taught them to be able to use it as a resource.  You know, we're certainly -- I mean there's a lots 

of resources out there, but we wanted to make sure that this was something that we know is available at 

a wide -- in a wide range for all of our teachers in Pennsylvania that -- where they'll be able to access it.  

So that was our pre-assessment.  We taught them and we came back.  Actually it was like two weeks 

later -- two or three weeks later.  We didn't test them on the same day, post-test them.  We waited two or 

three weeks.  We said, "Play around with it and we're going to come back and give you the same 

assessment."  And look, they were stellar students.  They were wonderful.  So they did -- they were able 

to locate and understand what those pieces were in the portal.  So now we're going to get in to looking at 

some of our evidence and our design of the instructional piece and I'm going to turn it over to Linda. 

LINDA FRANCHOCK: Hi.  I want to also add that they did not know their scores on the pre-test.  So we 

didn't want them to go back and say, "Oh, I miss that one and the answer is--" so we didn't tell them the 

answers to their -- to anything they had wrong on the pre-test.  We wanted to know if our training was 

effective.  The only way we would know that is if they didn't know what they got wrong on the pre-test 

then we went back and did the post-test.  We could -- that also told us something about how well we 

trained.  So we knew what people were missing and what we really had to hone in on.  Okay.  Sorry.  



Let's do this here.  Okay.  So what I'm going to do now is try to pull it all together for you and I'm going to 

set my timer here because we want to make sure we have enough time for the video.  All in all we had 

about 52 hours of onsite consultation.  This included our 20 hours of training on the modules.  Six hours 

for the Stepwise and SAS programming with the students.  That's where we had the two teachers sit 

down and they collaborated with us as we guided them through the process based on a unit of teaching 

that was upcoming, okay?  It hadn't been -- it hadn't been presented yet to any of the students.  We had 

15 hours of onsite consultation and feedback.  So once they practiced -- we did implicit instruction.  Has 

anyone -- you're all familiar with what we consider little DI or direct instruction that is the motto of where 

direct instructions kind of scripted curriculums came from.  So that's kind of what we taught on for the 

general education teacher and the special education teacher.  We took the special education teacher a 

step further in teaching him Discrete Trial Instruction because a student needed it.  So we also gave him 

that component.  So basically what that looked like is me sitting down with the teacher teaching him 

Discrete Trial Instruction based on the unit and the targets that we had chose for the student.  Him doing 

it with me, me doing with it the actual student so that he had a model to see what this look like and then 

him transferring in to the chair, him doing it with the student and me providing feedback on that process.  

And he was an excellent learner, the teacher.  He really picked up on this and he did an awesome job of 

learning and doing this.  For the other teacher, she sat through the direct instruction learning process of 

this.  We did -- we taught a proper noun through that process and we taught her and him both how to do 

that.  We took five hours to set up the programs once we determined the targets that we were going to 

teach for the student based on the upcoming unit and as I said, in going through the Stepwise process.  

We determined that we needed to set up a program for him.  We set up graphs called probes to probe his 

retention everyday of what we were teaching.  We set up mastery criteria on those targets and actually 

had a process for following his progress and changing instruction as we needed to change it based on his 

learning.  And then we had the six hours of onsite video.  So that equaled about 52 hours.  And I could 

say too that we were midyear in this.  We had been talking about our schedules are completely different.  

I am in classrooms, 85% of my role is in the classroom, hands-on with teachers and students.  So -- and 

these ladies are just as busy as well.  We're on the road a lot.  So getting our schedules coordinated and 

talking about setting the whole program up took some time.  So we were late in the year getting this 

started, but we decided we would go for it anyway based on what we knew we could get out of it.  Okay.  

So we went through a systematic process of instructional designs.  So looking at what the current 

learning levels of the student are, we kind of like look back on his history, his [inaudible] Success For All, 

standards for elementary student progress report, other -- again, reports -- they had their -- they had 

scores on wordlist that he had done that were all over the place.  They were from first to third grade 

reading list.  Different teachers who were working with him, he didn't know what other teachers were 

doing, so he was doing first grade reading, was not really successful.  But then later in the day, he was 

doing third grade reading.  So it was kind of all over the place for the student.  And again, that was 

because there wasn't really any team collaboration able to occur.  It wasn't any -- through any fault of the 



teacher per se.  It's just that time again to collaborate and talk about what the student's needs were.  So 

we really sat down with them as a team and said, "Look, this is where your student's at."  So they could 

see the whole big picture.  We also -- I work with kids who have language delays -- functional language 

skill delays and one of the things I noted in the student is -- and what -- some of the things that they were 

describing was a pattern of comprehension issues.  He didn't have the core knowledge or content 

understanding of some words.  So you put that in the context of reading things, you're not going to have 

comprehension.  So he was really challenged with -- when he got into the classroom and she was talking, 

one story was about tools and equipment.  Well, he could tell you what a tool was if you showed him a 

hammer or a screwdriver.  He could tell you that that was a hammer or screwdriver.  But if you said, "Tell 

me some tools," he really wasn't giving us good answers.  It was -- he couldn't tell you by category, but he 

could tell you by item if the item was present.  If the item wasn't present then that was even more 

challenging.  So those WH questions that had a lot of conditions to discriminate about the information that 

was in the story, he was getting lost in.  So we really taught them how to look at how he could answer 

questions.  If you said, "Tell me a tool that was in the story," and the pictures were present as a prompt 

for him, he could tell you.  If you took those prompts away and you said, "Tell me -- tell me some things 

that they use for tools in the story," he was kind of lost.  It was a lot of information and he had to track that 

information and it was in a format that he couldn't answer.  So we needed to change the way we were 

doing that and most -- I'll tell you a little bit more about that.  Okay.  So we then assessed him on that and 

then gave them extra information about how he needed to be taught and how he could learn.  Through 

that Stepwise process, we determined the targets for future unit of study that was coming up she hadn't 

presented yet.  They did that in the collaboration model, so they were both talking about that together.  

They planned for how we were going to [inaudible] teach this information and that happened with the 

special ed teacher in his small group.  So he had a small group of kids who he had some core training 

with.  So we taught him how to teach [inaudible] where he presented the information with a prompt.  He 

immediately faded his prompt and then he came back to check to see if the student was retaining that 

information and I'll show you a little bit more about that.  The general ed teacher, we taught her how to do 

[inaudible] teaching during her group instruction and you'll see her use this, we'll point it out when she 

uses it rather than fishing for answers that kids don't know or asking a lot of questions, such as confused 

the kids.  We taught her in [inaudible] way to -- make corrections.  And then we provide all that onsite 

guidance.  So when the teacher was teaching a small group, I was providing him feedbacks through that 

process and then as well as the rest of the team where we were providing feedback on how they did.  

Now again, 30 years of teaching and we're going to provide feedback.  You have to do that in a very 

delicate way.  So, when you're providing feedback, you're talking about what the teachers' doing really 

well, right?  You want to tell them what they're doing really well.  Again, I've been consulting and teaching 

giving feedback in classrooms or what's going on seven or eight years now.  So, you know how to do it.  

You know how to bring people on.  And I could tell you as she said, these were very gracious teachers.  

They wanted to learn and one of the things that our 30 or 29-year season teacher said was, "Until the day 



I retire I want to know how to do the best things for my kids."  I thought that was really telling.  I mean, she 

wanted to do until the day she retires.  She was "I've, you know, teaching 29 years or you're two years, I 

still want to do the right things.  So I'm still -- I'm still willing to learn anything."  So, she had a great 

attitude.  Okay.  So, this is the Special Education teacher and you can see it's got a group of kids here, 

which we didn't want to get everybody in there.  The picture in the middle, upper middle is the called 

probe that he was doing.  So, he was teaching these -- taught like it's daily.  And then the next day before 

they were taught he was asking the student the question that he was teaching on.  So for example, if he 

said something that's a tool as a hammer, the student will repeat the -- repeat the word hammer.  And 

then he would say, okay.  So, in impromptu he would say something that's a tool also he would say 

hammer.  He would have some instruction for the other students.  He would come back and say "Tell me 

again what the tool is?" 

MALE: Hammer. 

LINDA FRANCHOCK: …what the tool is?  Yeah, he would say hammer.  So, the next day before any 

teaching could occur, he would ask him that question to see if he was retaining that information.  The way 

we knew if he mastered this was three days in a row.  If he can answer that question with no error, no self 

corrections and within three seconds, we would consider it master information.  That information then was 

given to the gen ed teacher, so that she could increase his optimum engagement within the gen ed 

setting.  And this was all based on the unit coming up.  So, all of this cards at the bottom, all our 

questions that he could answer correctly within three seconds of being asked that the gen ed teacher now 

is given to increase his active engagement within the classroom.  Before she really didn't know what he 

could answer and what he couldn't, how he could answer and how she should be asking that questions.  

So, he could participate at higher rates.  So, this was a really nice collaboration piece between them.  And 

then everything that he master in the upper far corner here, he mastered then we kept track of his 

mastery criteria and then we will show you how much he learned this year or in that unit.  We have pre-

post video we're going to show right now on what this process kind of look like.  We don't have the 

consultation process that -- we will have that in future ones that we will do so that you can get a feel for 

what that look like as well.  So, we'll go through this right now.  This is -- let me get the card here.  The 

female teacher is in a large group.  So, as you're watching this, if you could just write down some things 

that you're seeing that maybe are going well or that you think could be changed in teacher behavior that 

will be great because we'll just have a little look at that when we're done here.  Okay.  So, our target 

student there was -- and we notice this is on other multiple videos as well.  He was pretty lost.  I mean, if 

the teacher wasn't standing nor directing him, he really didn't know what was going on, what he was 

supposed to do.  Some things that we're happening, I think the co-teacher did kind of stay in proximity, 

but the accommodations that we saw that this child really needed were not really happening at the rate he 

needed them to happen or maybe in the way her instruction was really slow paced.  I mean, she took a lot 

of time to let them develop -- to get ready for the -- for the session.  There really wasn't a stated goal.  

She just said we're going to do some work on these boxes.  There really wasn't any stated goal about 



why they were doing what they were doing.  There was a student expectation stated, "Today we're going 

to do this and here's why."  So, it's really hooked to the kids and to why it was important for them or 

valuable to them to do.  And then seating for that student possibly could have been change, and you'll 

see how we change that a little bit.  So there were a lot of things that weren't in place for this particular 

session.  And again, we did a lot of videos.  I'm trying to give you just -- we didn't -- we didn't pick, like "Oh 

this is the one that, maybe wasn't as good as other."  So, we were trying to be fair in our representation of 

what we're showing.  Okay.  So, the next one, again, this is pre-video.  This is small group with the 

special education teacher.  And again, this is all before they had any of their modules or training.  And 

again, they know -- their score show that they knew this information.  We were still puzzled by it wasn't 

implemented.  Oh, this won't back this really [inaudible] control for that.  Now, this is our target student 

remember, you can't do CVC words and it's a really big words for him. 

FEMALE: Dream. 

MALE: Dream.  Say it Mike. 

FEMALE: Dream. 

MALE: Okay.  Exactly.  It's Dream.  Good. 

MALE: [inaudible] when you're all feeling a little better, is when you're viewing something [inaudible] 

yesterday. 

FEMALE: Gretchen, will [inaudible]. 

MALE: Yeah.  What's a wild life?  Animals, right?  Like wild animals that we could find out in thewild? 

FEMALE: Yes. 

MALE: Great. 

FEMALE: We don't want to get [inaudible] 

MALE: Protect?  What's it… 

LINDA FRANCHOCK: Okay.  So, just in watching this, and again, we know when you're being video 

taped your behaviors might change a bit.  You might be a little self-conscious of how you're saying and 

doing things.  So, we understood that as well about some of the things we were doing here, but again, 

really slow-paced instruction.  There wasn't any choral responding.  There wasn't any real student 

engagement here.  He kind of just presented the words and then had everybody kind of say one of them.  

In the end, when he stopped he wasn't really sure what he was doing next.  He didn't have materials 

prepared to go right into something else.  And these targets we found, when we got them together and 

they start to collaborating, they were using the same unit books, but the books student correlate and the 

vocabulary that was being taught.  So, what he was teaching in vocabulary, he even didn't correlate with 



the unit that she was presenting at the time.  So, he was doing all these pre-teaching and material that 

didn't even come up in her large group so not helpful by any means for the student so good that we found 

that out.  Okay.  Small--this next one is small group post so this was after the training.  And I won't say too 

much, because I don't want to -- I want you to kind of have your own ideas about it. 

MALE: Okay.  And where you were for us [inaudible].  So, first word is earners.  Go ahead and say, 

earners. 

ALL: earners. 

MALE: What's the word, Clayton? 

FEMALE: Earners. 

MALE: Earners.  Hope, what's the word? 

FEMALE: Earners. 

MALE: Mona, what's the word? 

FEMALE: Earners. 

MALE: What's the word? 

MALE: Earners. 

MALE: Okay.  The next word is construction.  Everybody say -- everybody say it. 

ALL: Construction. 

MALE: Construction.  What's the word, Claire? 

FEMALE: Construction. 

MALE: Construction.  Okay.  And Mona, what's the word? 

FEMALE: Construction. 

MALE: Construction.  Good.  Next word is Appliances, everybody say it. 

ALL: Appliances. 

MALE: Appliances.  Good.  What's the word Clayton? 

MALE: Appliances. 

MALE: Good.  Now, we'll go to number five.  Okay.  The next word… 

SHARON LEONARD: And he's a little hesitant here, because he's just learning how to change what he's 

doing. 



MALE: …is leaking, everybody say it. 

ALL: Leaking. 

MALE: Leaking. Good. Mona, what's the word? 

FEMALE: Leaking. 

MALE: What's the word Hope? 

MALE: Leaking 

MALE: Leaking.  Claire, what's the word? 

FEMALE: Leaking 

MALE: Clayton, what's the word? 

MALE: Leaking. 

MALE: Okay.  The next word is downtown, everybody what's the word? 

ALL: Downtown. 

MALE: Downtown.  Good.  What's the word Clayton? 

MALE: Downtown. 

MALE: Mona, what's the word? 

FEMALE: Downtown. 

MALE: What's the word, Hope? 

MALE: Downtown. 

MALE: Downtown. 

MALE: Good.  Last word is equipment.  Everybody say it. 

ALL: Equipment. 

MALE: Equipment. 

MALE: Equipment. 

MALE: Equipment. 

MALE: All right. Let's do that -- let's do that again.  Everybody say it. 

ALL: Equipment. 

MALE: Equipment. 



MALE: Still, one more time.  The word is equipment. 

MALE: Equipment. 

MALE: Equipment. 

MALE: Equipment. 

FEMALE: Can I have my turn, everybody equipment. 

MALE: All right.  I want to say the word, I'm going to raise my hand, I'm going to put it down, every says it, 

okay?  I'll say it.  Equipment.  And now, I put my hand down and everybody say it, you ready? 

ALL: Equipment. 

MALE: Equipment.  Good.  Okay. 

LINDA FRANCHOCK: He was really shy about using signals -- hand signals so and that's what we have 

practiced and I practice with the group prior to this, but he was kind of a really shy about using it because 

it does feel kind of a silly to put -- be putting your hand and up and down, which you can see he was 

getting answers all over the places it was really hit or miss.  One kid would answer, while the other 

wouldn't.  So you really wouldn't you -- and he should be using this for formative assessment.  So, if 

someone's not answering he can go to an individual.  It allows him to change his instruction if he's getting 

weak answers during the whole group, that's a red flag for a teacher to know, "Hey, I need to go back and 

cover this because kids aren't getting it."  So it's a way for him to do formative assessment and then 

change his instruction so that he can improve the outcomes of his students.  So this is one things that 

they -- we were trying to get them to grasp but its okay to do that.  He does get better at this, by the way, 

this was like his first try doing it so he does he get better using it through the whole instruction session.  

But you can see at least he got the active engagement of kids were having to recite things, they were 

having a practice of saying them.  He had something -- some of the site words there are trying to do some 

choral responding.  He has specific targets that were now tied to the unit that they were going to present it 

in.  He had his materials prepared.  I need a stated the goal at the beginning and that that's what were 

going to do and why.  So that was a huge improvement.  This one is just -- one of the things because I'm 

a behavior analyst, I'm always helping teachers look at is we have a tendency to always tell people 

whether or not doing correctly and really what you want to do is flip that around.  Start talking about what 

people what you are during correct and try not to focus on what you're not doing correct.  And that's a 

really hard thing to wrap your head around.  So, one of things that he did really nicely here and his kids 

were real fidgety, he had made several comments about "Do I have to tell you, sit up again." and it really 

interrupted his flow of instruction, because he was always correcting kids.  So, we kind of a showed at 

him in the behavior part of this and the other teacher what they could do differently and their way of 

providing more reinforcement to students so that they can increase so to student behavior if they wanted 

to see happen more often.  So one of the things that we're going to show and actually think was a nice -- 



and it's very short, it's just a nice example of that rather than stopping instruction here.  He uses some 

teaching method so you'll see what I mean here in a second. 

MALE: The word is leaking. 

MALE: Leaking. 

MALE: What's the word? 

MALE: Leaking. 

MALE: Hope, can you show me an example of a leak?  Good.  What's the word, Clayton? 

MALE: Leaking. 

MALE: Okay. 

LINDA FRANCHOCK: Good, he pulls him in.  He sees he's not focused and he pulls him in. 

MALE: All right.  Last word is… 

MALE: Downtown. 

MALE: Last word is Downtown.  Everybody say it. 

ALL: Downtown.  MALE: Downtown.  Let's look at it and say it. 

ALL: Downtown. 

MALE: Show me ready hands.  Show me.  Okay. 

FEMALE: Downtown. 

MALE: I'm going to hold up my hand and I'm going to say the word, but then when I drop my hand, you 

guys are going to say a word, okay? 

MALE: Okay. 

MALE: The word is Downtown.  All right.  Now, I want you to say it. 

ALL: Downtown. 

MALE:  Downtown.  Good.  Clayton, what are some the things that you find downtown? 

MALE:  There are types of stores like oil stores. 

MALE: Okay.  Let's just say stores.  Hope? 

FEMALE: Cars. 

MALE: Cars, right.  Ana? 



FEMALE: Downtown. 

MALE: Downtown [inaudible] okay.  Let's just say restaurants.  All right. 

LINDA FRANCHOCK: Okay.  So he could have and he did.  Prior to this, we told the kids "Put your hands 

down.  How many times do I have to tell you do this? Stop grabbing.  Do this.  Do that.  Why are you 

doing this?  I've told you this a hundred times."  So by telling them, what to do rather than what not to do, 

he just got right back to instruction, "Everybody show me ready hands."  He -- the kid it was waving his 

hand around, he ask him a question, got them right back on task.  So those are good teacher behaviors 

that really got his group right back on task, he didn't interrupt instruction and he kept everything really 

positive.  He could then now reinforce, "I really like the way you guys showed me ready hands."  So now 

he's talking about what they're doing correctly, rather than putting out what they're not doing and then 

interrupting instruction, you know, critical instruction time.  So he did really nice job of that.  All right.  Let's 

see.  This is post-large group and you can kind of jot down some things you see differently with what you 

saw and the female teacher and what you're seeing now.  I think this is -- this may not be her, this may be 

him in large group.  This is her. 

FEMALE: Now we are going to take secondary reviews.  So don't even open the books yet.  And don't be 

yelling at me to tell me what they've drawn, we'll get there eventually.  Right now, I want you look up here.  

Chapter one, let's review a little bit of our vocabulary first thing.  Tell me what is the runt that is born to a 

litter?  Christine? 

FEMALE: A pig. 

FEMALE: Let me rephrase my question 

LINDA FRANCHOCK: Okay.  Right there -- and I'm going to point out a couple of things here.  Right there 

she realized that she made an error in her instructional presentation.  She realize that, before she didn't 

realize that and she's correcting it here because she's realizing the kids didn't get it, but that's information 

for her to take note to change her teacher behavior.  Okay.  She's now aware of this information more 

than she was before.  We also have the student seated here now beside her so that she can have more 

access to him rather than being prompted by the other teacher.  So you'll see this as well. 

FEMALE: What do we call the smallest one born to a litter of some kind of an animal?  Samara? 

FEMALE: Smallest. 

FEMALE: It's a runt remember the runt?  The smallest born to a litter is a runt.  What is a runt? 

FEMALE: The smallest born of a litter. 

FEMALE: That's correct.  The smallest born to a litter is what Clayton? 

MALE: A runt. 



FEMALE: All right.  Very good.  Skyler, what is the smallest born to a litter? 

MALE: A runt. 

FEMALE: Okay. 

MALE: Who was the runt in the story, Claire? 

FEMALE: Wilbur. 

MALE: Wilbur, good. 

LINDA: Okay.  So those were pre-taught.  He knew he was going to be successful answering that 

question but he didn't answer in large group yet.  Sometimes kids -- children will have difficulty answering 

-- they'll answer questions when you have them in smaller group, you put them in large group and they 

won't answer.  So it's a different setting, different teacher, different format and he was able to answer that 

question not just for her but for the co-teacher as well.  And the co-teacher jumped in there because he 

knew this is an opportunity for engagement for the student to feel successful.  Another thing she was 

doing there is checking for understanding across students.  She was asking the question first and then 

asking a student.  So If I say, "Sharon, who was the runt?" everybody else, kind of, isn't listening at that 

point because they knew that the question is directed to Sharon.  So what we talked on this, is to ask the 

question first so that you continue to capture student attention because you don't know who you're going 

to ask the questions there but whom -- who is going to ask.  So you still have to just keep attending so 

she would ask the question first and then the student, then she would call on the student for the answer.  

So that again, is another effective teaching procedure to use. 

FEMALE: …happy about something you are miserable, what are you when you're unhappy about 

something, Dolton?  You are miserable, what are you when you're very unhappy about something? 

MALE: Miserable. 

FEMALE: You ever have days when you feel miserable? 

ALL: Yeah. 

FEMALE: Right.  So Troy, if you're miserable, what are you? 

MALE: Unhappy. 

FEMALE: Okay. 

LINDA FRANCHOCK: Good.  She's changing up rotating… 

FEMALE: What else? 

LINDA FRANCHOCK: …the questions that they haven't understanding her.  She's not just saying it one-

way.  She's saying it multiple ways. 



FEMALE: Yup, you're unhappy, you're uncomfortable and that means, miserable.  What's it mean? 

MALE: Miserable. 

FEMALE: Yeah.  Good.  Okay.  Now, if we start something on time and sometimes we are not on time, 

but we like it if we can get our subjects started on time.  That's promptly if we get started on time.  What is 

on time mean, Rylan? 

MALE: Promptly. 

FEMALE: Okay.  What does on time mean, Claire? 

FEMALE: Promptly. 

FEMALE: All right.  I love the listeners we have today.  Let's proceed on chapter two. 

LINDA FRANCHOCK: That's reinforcement. 

FEMALE: We're chapter two words. 

LINDA FRANCHOCK: Okay.  So she also was using -- we got into more universal design.  They were 

using more picture orient prompts for all learners. 

FEMALE: Right?  Okay.  The word salutations, say that everybody. 

ALL: Salutations. 

LINDA FRANCHOCK: Choral responding. 

FEMALE: Where is your salutations in the story?  Who remembers? Summer. 

FEMALE: Charlotte she said salutations. 

FEMALE: Who did she say it to? 

FEMALE: Charlotte.  Charlotte. 

FEMALE: Charlotte?  Charlotte the spider? 

FEMALE: I mean, Wilbur. 

FEMALE: Said it to Wilbur.  Who was Wilbur? 

MALE: The pig. 

FEMALE: Very good.  So the spider -- the spider -- what was her name again? 

All: Charlotte. 

FEMALE: Charlotte said to Wilbur salutations.  Did Wilbur know what she meant right away? 



All: No. 

FEMALE: No, what does salutations mean guys?  Everybody. 

All: A greeting to address a person. 

FEMALE: And you guys learned an easier definition of this, I think when you were talking about Mr. Reed.  

What do salutations mean?  Do you remember Clayton?  The greeting, "Hi" or "Hello" salutations.  So 

what do salutations mean?  I just told you, "Hi" or "Hello" say that for me. 

MALE: Hi or hello. 

FEMALE: So salutations means? 

MALE: Hi or hello. 

FEMALE: Good.  What's it mean Mathew? 

MALE: Hi or hello. 

FEMALE: Yeah. Salutations means what Sumera?  Yoo-hoo, Sumera, salutations means?  Hi or hello.  

What does salutations mean? 

FEMALE: Hi or hello. 

FEMALE: All right.  Can you tell me Ana. 

FEMALE: Hi or hello. 

FEMALE: Okay.  I'll be asking you that later so don't forget guys. 

LINDA FRANCHOCK: Okay.  So her whole system of checking changed.  And I -- and really when we 

started watching teach she seemed a little more excited about teaching. 

MALE: Going down is fine. 

LINDA FRANCHOCK: What was… 

FEMALE: Yeah.  You go ahead.  Okay.  So -- okay.  So what do salutations mean Clayton? 

LINDA FRANCHOCK: Okay.  So what was interesting about this and I think we also saw this, we came 

back and her kind of whole affect changed to her teaching and one of the things she said to us is, "Wow, 

this works with all my kids."  And it's like, "Yeah.  Works with all your students, you know, you can be 

using this, it's just isn't for the children they are at risk is -- it's really for all of your students."  And I think 

when teachers see explicit instruction they think that it's only for students who are at risk, you know.  But 

it was really getting to all her students.  So it gave them an opportunity to be more actively engaged.  

They were attending more.  She changed up her grouping a little bit.  She was using different visuals and 

she had pulled in some of that as well.  And I think that was the end of that one.  Let me make sure here. 



FEMALE: Okay.  All right.  Now, let's find out where you guys left off somewhere in chapter nine. 

MALE: We were in Wilbur's [inaudible]. 

FEMALE: Yeah.  Wilbur's post is in chapter nine. 

MALE: [inaudible] 

LINDA FRANCHOCK: Okay.  The other thing is too is this student was not choral responding before and 

it's evident in all the videos, but you could see he's actually choral responding with the other students at 

this point, because she knew what he could answer and so she -- some  of those questions she posts 

were specifically for him.  So she -- he could get some more active engagement.  So, during the time from 

5:07 to 5:31 the student was taught targets too, when he saw them he could identify them.  And some of 

the things he couldn't, he didn't know what they were and they were in the upcoming unit.  So we had to 

pre-teach those things like if we say, "Hey, what is this?"  He couldn't necessarily tell us.  So how is he 

going to talk about something that is in present if he -- if -- when he sees it he doesn't know what it is?  

There's not going to be any comprehension.  So we checked all of those vocabulary words, those things 

that we thought were not -- that we saw from his current learning level that might be challenging for him 

so we taught them first from identifying what the item is and giving in the name.  And then we talked 

about it when it wasn't present and he could still answer those questions.  So we knew that he was 

generalizing over to being able to converse about things that weren't present, WH questions if you will.  

He could receptively identify stuff.  He could point to those items and he could [inaudible] say them.  

Some of the vocalizations of some of the words were hard for him because that was one of his -- it was 

not one of his strengths.  So, we made sure that he was getting lots of practice with saying those words 

as well in here.  So, he had 45 targets that he mastered within that, it was about 24-27 day period which 

was pretty assailing for this kid if you would look at his grades on other things prior to this.  So that explicit 

instruction was really critical for him.  We did -- on collecting the data that we did we went through videos 

and we collected data on the teacher behaviors and the student behavior.  Pace of instruction for 

teachers, the male teacher his, pre was five responses per minute and he was up to on the post 13 

responses per minute.  And there's no doubt that he could have done way over that with more practice.  

And the female, she was at 3.5 words per minute and she was up to eight.  Now again, it doesn't matter 

what you're teaching unless the kids are doing independent work.  You should be able to get your 

responses per minute and active engagement up.  Okay.  It doesn't matter what you're teaching there's 

always things that you can ask to getting active engagement from students.  They began using some 

UDL more than what they were doing before.  Collaboration for instructional targets was not happening 

before.  So this was a critical -- huge critical piece for them to be doing.  Generalization then in what was 

being taught in that small group was simply brought into the large group so we had kids now we knew 

they were comprehending because they were showing that not only in their formative assessment during 

instruction, but also after instruction on her tests and things that -- those things that are approved.  She -- 

they embed the DI delivery model again, they were just in the learning process.  So this was only within a 



few weeks of learning all of these and that's getting feedback that they were using these skills and we 

would continue to provide feedback on that.  They were doing error corrections rather than tying errors or 

fishing for answers.  The students didn't get any fishing for answers, probably wasn't going to help.  Okay.  

So we went back and show them how to that, so we're doing embedding errors corrections as well.  

Reinforcement also,  there really wasn't a whole lot reinforcement there is more, I think just in general 

was a culture of -- and not always necessarily use the word punishment, but not knowing was pointed out 

more often than knowing for those things.  So again, if you're really focusing on what the students are 

doing and telling them what you want them to do then you can reinforce those skills in students.  So we 

saw a really nice skill increase in the teachers which then again, directly affects student outcome.  So we 

also have IOA on that information that I just presented on the pace of instruction.  So there were two of 

us, the IU person and I are both trained in transcribing teacher behavior.  So, we went down through it 

and we did inner observer agreement on those videos and we were 91% and that was challenging to do 

because we had to watch the students fist, then watch the teachers so we were able to capture that as 

well.  So, Sharon then will lead you through the discussion. 

SHARON LEONARD: Okay.  Thanks Linda.  So as we came to the conclusion of this study there were 

some of the things that came to focus that we want to bring to your attention.  It was near the end of the 

school year and this time of year and as you know we wanted more time to be working with the teachers 

on site and to conduct some training but we've realized if we would have started earlier in the year we 

would have avoided things like the PSSA, testing all the field trips, things that occur at the end of the 

year, the breaks that come up.  So, that was kind of something that came, we felt that we would definitely 

make a change in when we would start that.  There was of course the foreseen injury of one of the team 

members and I'll fess up, it was me I broke my ankle.  So I kind of left teammates stranded here and tried 

to do as much as I could with them virtually.  But it's something that we, you know, definitely want to think 

about making sure we have ways to do this in outside of just actually being there with them.  We found 

that feedback and modeling was easier when we were working with the special educator because of 

course we had the small group setting and we -- it wasn't quite as disruptive trying to give that feedback 

and coach while the teacher was actually in process so we could model and then coach.  So, we are 

again, looking for ways to be able to increase our ability to do that in those larger group settings.  We did 

have this discussion based upon teacher feedback at the end of this and based upon data that we saw 

that the training benefited all children because the teachers were both using increased use of effective 

teaching procedures.  We were kind of looking for there.  We also have a video that kind of -- I don't know 

it didn't make it to this one of the special educator who did the large group of the -- all of the students 

which was really very exciting watching him actually lead the group through instruction around 

appliances.  You're wondering why are they learning appliances and downtown.  That was a lesson that 

they were doing that he actually ended up leading with the entire group.  So it was very exciting to see 

that.  And then the benefits to our students participant, those academic gains, those targets that were 

made the more active engagement that that student who in the broad scope of things was viewed as 



probably the most at risk in that classroom because of his intellectual functioning, but we -- he was able to 

be more engage, he was able to be less prompting.  The teacher didn't have to stand right next to him all 

the time.  And even with that short amount of time that we had to work with the teachers which was from -

- around March until May that we were able to see these types of result.  So it was very encouraging for 

us.  So, we of course had the exit survey and observation data that we collected from the teachers and 

see, these are some of the things that the teacher shared with us.  They appreciate the increase 

collaboration.  They like the idea that they were sharing targets.  That they were teaching kind of 

simultaneously so the students were getting the most benefit.  They gave lots of feedback in regard to the 

teaching procedures.  They were really appreciated, having some of those repertoires and strategies that 

they hadn't had before.  Collecting data and really basing what they were doing on how they were 

assessing the students during instruction.  They found to be much powerful.  They know about it, but 

actually kind of activating it during their instruction was really very, very rewarding for them and they were 

being reinforced by doing that.  The event to reinforcement that occurred, you know, both the students 

and the teachers really benefited.  The faster-paced instruction was really something that we saw very 

effectively occur.  We saw more use of UDL, Universal Design for Learning and use of connecting into the 

Standards Aligned System.  And as a result, even through their exit surveys, they talked about the higher 

expectations they had not just for that target student, but for other students that were in the classroom, 

which is kind of an "aha" moment for them which we were very excited to see.  So, in conclusion and 

before we -- I think we might have a couple minutes for some questions.  But what we'd like you to do is 

we want you to revisit the form that we asked you to kind of jot down some notes on it in regard to these 

questions at the beginning of our session.  And as a result of what we shared with you today, you know, 

are there any changes that you would make to some of the comments that you made?  We'd like you to 

take a minute or two to, kind of, jot down perhaps from something that you saw or heard today that might 

help you kind of trigger your thinking in regard to these questions.  So, I ask you to do this kind of as an 

independent self activity for like a minute or two.  Okay.  After you jot it down [inaudible] answers, turn to 

a neighbor and share what you have kind of captured.  Share your information.  I'll give you about a 

minute or two to do that.  Okay, five, four, three, two, one.  We're going to take some questions in a 

minute, but I'm going to turn it over to Linda because we found our lost video that we've really wanted you 

to see. 

LINDA FRANCHOCK: Okay. I apologize.  We don't have tags at the bottom of this.  So, I think I just jump 

past it.  So, this is a co-teacher now, change to self co-teaching and you can see where he was doing 

some things in a small group.  Now, he embedded into the large group and is using that as a whole.  So, 

you can compare that.  Sorry, hang on. 

MALE: …stoves and toasters? 

MALE: [inaudible] 

MALE: What other appliances can we find in the home?  Christine? 



MALE: Microwaves? 

MALE: Yeah, the microwave, Troy? 

MALE: Washers? 

MALE: Washers and driers?  All Right.  Washers and driers.  What are they, Troy? 

MALE: Washers and driers. 

MALE: Washers and driers.  The washers and driers are examples of what, Troy? 

MALE: Appliances. 

MALE: Good.  Ana, can you name any other appliances?  We got stoves, toasters, microwaves, washers 

and driers.  Troy, what's an example of an appliance? 

MALE: Washers and driers. 

MALE: Washers and driers, good Troy. 

MALE: The washer? 

MALE: Let's see.  Claire, what is this? 

MALE: A microwave 

MALE: A microwave and a microwave is an? 

MALE: Appliance. 

MALE: Appliance, good job Claire. 

LINDA FRANCHOCK: Now, I'm going to stop right here. 

MALE: Clayton, what are these? 

LINDA FRANCHOCK: If you would have asked him the question, he said to him what are -- tell me the 

name of an appliance.  Now, the picture is there to prompt him and queue him.  So, he can answer that 

question pretty easily.  So, he's feeling pretty successful about this.  Then he changes it up, "Tell me 

something that's -- what's that -- microwave is a what?"  And he says "Appliance."  So, when questions 

were presented in that way, he's comprehension was there.  If the pictures weren't there, he could answer 

in that way.  But if they were embedded in long, lengthy questions, where he had all these conditions had 

to be remembered about what the question was asking.  He got kind of lost.  So, this was an 

accommodation for him in the way he was asking questions and helping him the answer, but his 

comprehension was there because we tested that later.  So, he's not just asking him things that are wrote 

responses.  If we would have ask him something and just had him fill-in with the word, but he -- not ever 

knowing if he could comprehend with that was or having knowledge of those items.  That would be just 



teaching him wrote responses and we didn't want to do any of that.  We were really careful not to be 

reaching wrote responding.  That happens to a lot with kids.  Kids will -- teachers will teach them to 

respond as a certain way and answer things, but the content and understanding or that core knowledge 

about those things aren't there.  So, you have to be really careful when we're -- when we're teaching like 

this that we are insuring that the student has the concept and then we're taking it out of sight.  Okay. 

MALE: Washer and drier… 

LINDA FRANCHOCK: And this is just very short. 

MALE: …washer and drier? 

MALE: Appliances. 

MALE: Appliances, good.  What's this, Summer? 

FEMALE: Stove. 

MALE: A stove.  And a stove is an example of what? 

MALE: Appliances. 

MALE: Appliances.  Next word owners.  Everybody, what's the word? 

ALL: Owners. 

MALE: Mathew, what's the word? 

MALE: Owners. 

MALE: Owners, good.  Skylar, can you read the definition, please? 

MALE: People who own something. 

MALE: People who own something.  Owners are people who own something.  Owners are? 

MALE: People who own something. 

MALE: People who own something, good.  So, examples are the owners of the home are away on 

vacation. 

LINDA FRANCHOCK: Okay.  I'll just stop that there.  So, basically his teaching style changed, her 

teaching style changed.  I think if we could have spent the entire year with them, we could have really 

made some other changes that we wanted to see that'll help support them in making.  The IU was present 

in all these so they also helped in this process and could continue it on when we weren't there.  The one 

critical thing and I hear this time in time again and why we chose this teaching modules, if you look back 

on your first slide again is we did behavior data assessment, explicit instruction.  The instructional design 

and that collaboration, those weren't chosen randomly.  We know that when we go in the classrooms and 



we're talking to teachers, if we don't have all these components, something falls apart, if the teachers 

aren't collaborating about the student, outcomes that affects the outcomes.  If they aren't appropriately 

assessing whether it's formative and summative assessments or just gathering that pre information about 

what students know before they even go into a unit.  We know that affects student outcome.  They don't 

have behavior management in their classroom and have environmental management of how it's set up.  

That affects student outcome.  So, these were all chose for a reason and we were looking at key 

components of this because we found that even one thing of here was missing and teachers didn't get it, 

then we were really having serious impact on outcomes.  So, I think we saw that the teachers embedded 

all of these things, not all of them, but it's into a high degree for the short period of time that we were in 

there and student outcome did really improve for this child.  Okay.  Any questions, anybody?  Okay.  

Yeah, I guess we're going to lunch, then.  Yeah, okay, here. 

SHARON LEONARD: Thank you. 


