
SUSAN ZEIDERS: Hello, everybody.  Great to see you all.  As Dina said, my name is Susan Zeiders.  I 

am the consultant with Early Intervention Technical Assistance and the coordinator of the program-wide 

PBIS efforts that we have going on in Pennsylvania, and it's the most fun I've ever had and getting -- 

gotten paid.  Working with me today is Kelly Erb.  Kelly is -- she's a facilitator in the PAPBS Network.  She 

is, in fact, the facilitator of two other programs that got recognized just a few minutes ago over in our other 

session, so we're pleased to sponged about that.  And Kelly has been doing some really enthusiastic 

work related to social/emotional supports at the Tier 2 level.  So that's what we're here to talk about today.  

I have a few questions for you before we get started.  How many of you work primarily in settings younger 

than kindergarten?  Okay.  How many of you work primarily in early elementary settings, kindergarten, 

first couple of grades?  Okay.  So we have about three quarters to a quarter.  And you are all on the right 

spot.  The reason we wanted to do this session today is that as we've been out seeing programs and 

talking with folks and so forth, one of the things that we've found is that people are getting universal.  

We've been focusing on that.  We've been working hard on that and for the most part, people are getting 

universal.  Some people are getting universal in Tier 3.  They go, "Okay.  Everything's not quite working 

right, behavior plan."  But what we're seeing not so much is Tier 2.  So what we really want to talk about 

today is, "What is Tier 2 in early childhood?  What does it look like?  What are some of those kinds of 

things that you might do that are focused on a small group of children -- of a targeted group, but that isn't 

individualized?"  In order to get us started, you have in your hand -- at least most of you got a handout 

when you came in today and the majority of them had on them some response cards.  The response 

cards are a one, a two, or a three.  And what we want to do with those response cards is we're going to 

just kind of try to get a little bit of a sense of where you are right now in being able to recognize whether a 

situation that you might encounter in an early childhood classroom is a Tier 1 or universal support, is it a 

Tier 2 or targeted support or is it a Tier 3 or individualized support?  So what we want you to do, I will 

read you a situation.  While you're listening -- wait a minute.  And then we're going to kind of put you on 

hold.  When I put my hand up, then you show me what your response is.  We're just going to try a couple 

of those right now.  We'll probably visit them again at the end, but just to get a sense before we even start 

for our benefit of where are we now as a group, what do we know?  What do we need to know?  So let's 

start the first one.  Hang on here.  The whole class receives instruction on "How to calm down when 

upset."  Pick your card, show it.  So we got a lot of ones out there, universal level.  The keyword was 

whole class, wasn't it?  Okay.  How about in accordance with his behavior plan, Kegan receives a 

personal message about, "What is he expected -- what he is expected to do prior to every classroom 

transition?"  Pick your number and show it.  Okay.  And we're going to try one more.  Because the BIR 

data has shown that Terry, Tailor and Jordan frequently fight over toys and materials, the teachers plan 

several small group sessions for them to practice taking turns, asking for turns, and waiting for preferred 

items.  All right.  Okay.  You guys are right where we expected.  You get universal.  We've got some 

mixed responses on Tier 2 and Tier 3.  So that really helps us figure some of this stuff out and helps us 

go forward.  Let's -- all right.  Thank you.  Let's set the stage just a little bit.  This is what we want to do 



today is to find the components of Tier 2 support.  So what are -- what is it that makes Tier 2 different 

from Tier 1 or Tier 2?  How do we decide who needs it?  And then some strategies.  And the things that 

we really want to think about are ways that we embed instruction and practice within new day in a 

targeted way and also for Check-In and Check-Out.  And remember that all of these -- your handouts 

were submitted to be posted so we gave you -- in your handout packet, we gave you a list of resources 

that also we send in to be -- that you'd be able to download that again, but we gave it to you today 

because we thought you might want to maybe take some notes on some things that you see and note 

down where you would find that to be able to match them up.  We did some of that for you but I think that 

may be helpful for you also.  The other handout that you have is -- we're going to take a little bit about 

making some decisions about data with the Check In/Check Out part that we're going to talk about which 

is -- it's not only done in early childhood but it sometimes looks a little bit different with younger children 

than it does with older students.  Okay.  The thing that we are really trying to -- as I said, when we go out 

in the field, some of the things that we see are programs that are either doing universal pretty well but 

they're a little less clear about what Tier 2 is.  The difference between Tier 1 and Tier 2 is intensity and 

frequency of instruction and/or practice.  Tier 2 is not necessarily different content but it's definitely a 

difference in intensity and frequency of instruction or practice.  So when we think about this as we look at 

this, you know, here, when we're thinking about instruction for all, when we're talking about the pyramid 

model of positive behavior support.  And for those of you who work primarily in schools, this pyramid may 

look a little different than what you're used to.  For those of you who work primarily in early childhood, 

you'd get this.  You've seen this before.  The thing that we're really looking at here is universal level is 

high quality supportive environments and nurturing in responsive relationships.  Those are the things that 

really go into universal supports.  Tier 2 are the targeted social/emotional supports.  Targeted is one -- is 

the keyword there.  And the top one is intensive intervention, that's the individualized level.  The key -- 

really key thing about this is that we are thinking about, "How do we get intensity -- a change in intensity 

and frequency without having to redesign it for every single child who's having some issues even though 

universal supports are being implemented with Fidelity?"  We know from all of those pyramids of, you 

know, incident likelihood and so forth that even when you do universal level really, really well, you're 

going to have a certain number of children who'd bubble up above the Tier 1 and are going to need 

additional supports.  So let's look at what some of those might look like.  People get the idea that at the 

universal level, we're talking about instruction.  Whether it's social skills, whether it's pre-literacy or 

literacy, whether it's pre-math or math, depending on the age of the children, et cetera.  When we're 

talking about in Tier 2 right now, because we are at the PBIS social/emotional support conference as 

opposed to a generalized response intervention, is we're really looking at the social/emotional aspect.  

The thing that some people confuse is some people think that everything that's related to social skills, self 

awareness, or self management is automatically Tier 2.  It is not.  Particularly when you're talking really 

young kids, that's what we do for a living is teach little kids how to get along in the world.  I mean, they're 

new.  They haven't learned all this yet, you know, so definitely, the idea that social/emotional support 



happens at the Tier 1 level, in addition to just that we like each other.  You know some actual instruction 

on how to be a friend, some actual instruction on self awareness and being able to calm yourself down.  

That happens at the universal level.  Everybody needs that.  But at Tier 2, we want to figure out how do 

we do -- give that an extra boost for some kids without having to go directly to an individualized plan.  

One of the things that we want to think about, the targeted social/emotional, you know, the Tier 2 is 

generally thought of as a small group intervention, and one of the things -- frequently in schools, this is 

like a special group.  You know, it's sort of -- they're defined as a group.  A lot of times, when we think 

about small groups in early childhood settings other than schools, we think about a certain time in the 

schedule where kids work in small groups as opposed to being whole group or free-play kind of things.  

The point being is for the purpose of targeted interventions, we're really thinking about it a little bit more 

like they do at schools.  Who -- what is the small group -- the subgroup of all the kids in your setting who 

need a little bit more support, and what is that going to look like?  Because what we really want to do is 

make sure that all the staff knows some common practices or some common strategies so that we don't 

have to redesign everything individually for all kids when you get to Tier 2.  So when we think about this, 

you know, for the small -- the process is the same for all that are enrolled.  If you are going to take a look 

at some things that you -- whether it's at the classroom level or the whole school level, you're going to be 

looking at some things and say, "This is how we're doing this particular intervention," and it doesn't matter 

whether it's in the toddler room, the kindergarten room or the preschool room, the principles of the 

intervention are going to be the same.  The strategies may be different, toddlers get dealt with a bit 

differently than six year olds but the general concepts are the same.  The behavior goals may or may not 

be individualized, sometimes they don't need to be but sometimes we do take that extra step.  And the 

other thing that we want to be thinking about is how do we identify the kids that are going to get Tier 2 

supports?  How do we know who they are?  And as you will see at all three of these, we are always 

looking at behavior incidents.  Who are those kids who attract our attention for whatever reason?  So that 

may be one of the ways that you decide who needs some additional support.  We also are doing 

universal screening in our early childhood settings.  Most of -- most programs are using the Ages and 

Stages Questionnaire, Social-Emotional.  Some are using the Social Skills Implementation System Rating 

Scale.  Some are using the Preschool and Kindergarten Behavior Scale.  The point being -- some are 

using the DECA, the Devereux Early Childhood Assessment.  The issue is that we are looking 

systematically to say, "Who are some kids who are likely going to need some extra support and what are 

we going to do about it?"  One of the things that we hear -- you know, if you screen, you must intervene.  

It's not okay to screen kids and then say, "Well, isn't that interesting?  Let's move on."  If kids have needs, 

we have to support them.  It doesn't always instantly equate to a behavior plan or an IEP or any of those 

issues, but we have to do something if we've identified them as a need.  And progress monitoring is 

always really essential.  I'm not going to give you an absolute formula that says, "Every kid who gets this 

score or every kid who has this many behavior incidents should be Tier 2."  I'm not giving you that.  Those 

are some of the things that you have to design at your own program but what we do want you to think 



about is A, who are the kids that we should be thinking about this way?  And B, how do we know when 

they don't it anymore?  And in between those two points there's all that, "Is what we're doing working or 

do we need to do something else?"  And now, I'm going to turn you over to Kelly who -- tell them a little bit 

more about yourself, Kelly.  And she's going to share with you some of -- as I said, we're talking about 

Imbedded Instruction and Process and then we're also going to talk about Check-In and Check-Out.  

They're really sort of two different approaches to get at Tier 2 supports and Kelly is going to talk with you 

now more about -- this is the Imbedded Instruction piece.  What are some -- what might it look like at the 

universal level and how might you tweak it for some kids to provide the Tier 2 supports. 

KELLY ERB: I can hook it on my pants.  Okay.  How do I do that?  I got it.  Okay.  Sue wants me to kind 

of give you a little education on Kelly.  I have been working in early education for, I think, 23 years now.  

My first job at a high school or -- yeah, high school.  That was a childcare of course.  I was in the Church 

Childcare Room working in the toddler room after school.  After high school, I went to Bloom University.  

Amy?  Bloom University? And graduated with a Bachelors Degree in Education with certifications in early 

childhood and elementary, and thank goodness, one of my mentors really encouraged me to go the extra 

three months, I think it was, to get that early childhood certification because that's where my love, passion 

has always been and will continue to grow.  I worked as a family educator after graduating from 

Bloomsburg part-time and was part of a grant-funded program for the Family Centers.  Anybody know 

Family Centers?  Yay!  I worked as a home visitor in homes in the middle of southern or -- Columbia 

County in Benton and I know the back roads.  I can't still remember shortcuts and all that fun stuff as you 

learn as a home visitor to make.  I have two children.  Sarah graduated from Temple University two years 

ago and is currently employed as a Temple University worker in the Special Events Office, and my son 

just got his EMT certification, so yay!  He's still 20 and still lives at home but I still have faith that the door 

will open and he will leave soon, but it's okay.  Anyway, you know, looking at Positive Behavior 

Instructional Supports for young children, probably about seven years ago in my role as an early 

intervention teacher right now at the Intermediate Unit, IU 16, I kept getting into situations where general 

ed teachers would come to me and say, "Oh, my gosh.  This child, I don't know what to do with this kid.  

He is such a behavior problem.  She is just having such difficulty."  And so I started kind of doing some 

research on my own and this was before I knew anything about that PBIS or PBS when it first started.  

And I was kind of getting some information from the University of Florida on some strategies that they 

were really doing a lot of research on.  And I thought, "You know, I have nothing so I'm going to start 

using these tools."  And couple of years later, we were contacted by PaTTAN, our IU was invited to 

participate in a grant program which was awesome and we continued to grow.  Like Sue said, we have 

two Pre-K accounts programs that I helped to support as their outside facilitator for PBIS that are really 

working really hard at implementing universal Tier 1 strategies and are really doing a great job.  And as 

we continue to kind of fine tune our engine and get some more schools in our tool box, I've been really 

blessed to have a few of the teachers that I support willing to tolerate me in their classrooms and really 

kind of let me play and help them learn some strategies that are research-based that really do impact the 



young children's behavior and their overall learning.  So I wanted to share a few of those things that we've 

been working on and using in classrooms.  Whole group instruction on labeling emotions.  And our 

particular programs that I support have adopted the second step curriculum.  Does anybody -- raise your 

hand if you know what second step is all about and using it.  Awesome.  Well, universally, you know, it's a 

curriculum that is scripted for teachers.  You have the pictures.  You have the content that you're ready to 

present.  And we do it weekly and we do it -- we kind of introduce it during large group.  That's our Tier 1 

strategy -- our Tier or level one.  What we do as a Tier 2 strategy is we break it into a smaller group.  So 

we have maybe six to eight children in a group and we're learning to talk about what happy looks like, 

what sad looks like, being able to learn how to label these feelings and talk about what a big emotion 

looks like, what it feels like.  And then maybe at another Tier 2 level, we break it down a little even 

smaller.  Sue -- I may have Joe, Sue and Fred who I know really are struggling to kind of get that concept 

of the change in their body when feelings happen.  So, you know, we get some mirrors out and we sit as 

a group and we start to look at, you know, what happy looks like.  So go ahead, take the mirror, look in 

the mirror, make a happy face.  Do you see how your body -- or your face looks, your eyes change, your 

mouth changes?  That's one way to do a Tier 2 level, intervention on a simple thing that we would be 

teaching the whole group.  I'm not really creating anything new content-wise.  I'm just pulling out a few 

mirrors and a few pictures.  So it's that stop that leads me to do the little bit more of the individualization 

with those students who aren't getting it when I do my large group or even my eight -- eight-children or 

six-children small group.  Does that make sense?  So that to me is a Tier 2 intervention; to do basic 

labeling of emotions.  Easy to do.  Another way that we take that Tier 1 strategy, again, this is right from 

your second step curriculum and this is really talking about now what our body looks like, how we have to 

stop, we have to say -- we have to put our hand on our tummy and we have to say, "I have to calm down.  

I have to take deep breaths."  Let's do it together.  Everybody, take a deep breath.  Okay.  Let's count to 

ten; one, two, three, four, six, seven, eight, nine, ten.  Okay.  I've just done a Tier 1 intervention on 

teaching children how to calm their big emotion down and how to calm our body down so that now we can 

maybe use our words.  Some kids need more repetition.  So if my small group looks like this, I'm going to 

break it into eight and our small group is focused on, I'm going to sing a song with them.  I'm going to, you 

know, put my hand on my tummy.  I'm going to say, "Calm down."  And we're going to do this and we're 

going to do three repetitions during our small group.  I may need to make sure that, you know, Alice, Sue 

and Bob get the small group three days in a row.  That's a Tier 2 level intervention.  I'm not doing anything 

differently that I wouldn't do during my Tier 1.  I'm just doing it more frequently, a little bit more intensely, 

and the kids that I see that need this targeted skill taught more -- with more repetition, more practice, 

that's what that Tier level -- that Level 2 intervention looks like.  Does that make sense?  It's not anything 

that you're not doing at that that base foundation intervention, your Level 1 that you couldn't do very 

easily up in the Level 2 intervention stage.  Again, it's targeted and it's, you know, targeting skills that kids 

really, really need because I don't know about you, but there are times when I need to put my hand on my 

tummy and I need to say, "Calm down," and I need to count maybe 20, maybe 22.  Okay.  Okay.  I have 



the clicker.  It's like my keys, "Where's my keys?"  Oh, no, wait.  This isn't the one.  This isn't the slide.  

Right.  Yeah.  Okay.  Pause.  Everybody put your hand in your tummy, say, "Calm down."  I'll go find it. 

SUSAN ZEIDERS: Yeah. 

KELLY ERB: Okay. 

SUSAN ZEIDERS: You can go load it to [inaudible] on the slide. 

KELLY ERB: I didn't load it.  Okay.  Sue is going to talk to you for a couple of seconds.  Oh, no, she's 

going to fix it.  All right.  Sorry about that. 

SUSAN ZEIDERS: Keep talking. 

KELLY ERB: I have a habit of having, like, control issues and kind of like obsessive compulsive thing so 

that -- I added a few more slides.  Like, I can't remember when, maybe last night-- no, the night before.  

And it's on that data disc and I have to show you slides with Tier 1, Tier… 

SUSAN ZEIDERS: Yeah. 

KELLY ERB: That's right, yeah.  If you go there, it's there. 

SUSAN ZEIDERS: You have to file that [inaudible] 

KELLY ERB: Okay.  So I can tell you a story.  I can tell you what I did to Sue Zeiders this morning 

because she's conning me into doing this presentation with her.  First of all, I walked in last night and it's 

in the red room.  Anybody ever read Stephen King?  The Red Room, The Shining?  I'm like, "Are you 

kidding me?"  You're making me speak to 100-plus people in the red room?"  And she didn't -- she didn't 

get it because she has never seen the movie nor read the book.  So my panic was all by myself.  Right, 

Sue?  And then this morning, she -- well, last night, we kind of met and we added -- again, I added 

another two slides to the program and so she puts me in charge of carrying the disc.  I can't remember 

where I put my car keys and she's -- "Yeah, you -- no, you take care of it."  Okay, Sue.  So I walked up to 

her this morning and I said, "Sue, we have a problem."  She's so calm.  She's like, "Yes?"  I said, "I 

messed it up.  I messed up the data disc."  "What do you mean, Kelly?"  "It's gone."  She took a deep 

breath and she said, "Okay."  And she went onto do some -- I said, "I'm just kidding."  And I asked her if 

her heart was racing because mine is right now.  I'm just -- so there's the story.  Okay.  Okay.  So let's go 

to the next one and see what it is.  Okay. 

SUSAN ZEIDERS: You might want to go back because you had something [inaudible] 

KELLY ERB: Oh, did I?  Oh, yes, I did.  Okay.  So the -- let's look at this one.  This one would be a really 

easy Tier 1 check-in successful website, feeling check in.  Pre-K Accounts classroom that I helped 

support has a feeling check-in in the morning.  Every kiddo, when they come in with their mom and dad, 

they go to the backpack hook, put everything on their -- in their coat rack they go and they find their face 



because they have a picture that's posted in the classroom and they have accessibility to do feeling cards 

and they check-in.  So their classroom teacher can kind of glance and see, "Oh, yo, Fred had a bad night.  

He's really angry or he's really sad so I probably need to kind of hangout after breakfast with Fred or Joe 

and just talk about it.  So I see you're feeling a little sad today.  Is there anything you want to talk about?  

Anything I can help you with?"  So she's checking him -- checking in with him after that kind of cue to her, 

"Ooh, she's not feeling really good this morning.  Maybe I can do a little pre-intervention, pre-teaching 

where you kind of conference with him and kind of make the morning go a little smoother."  And then the 

bottom just kind of goes through and shows how I would use maybe the children's book of Glad Monster, 

Sad Monster and do a feeling check-in with that.  Those four friends that really need to do some more 

rehearsal with what it looks like to feel sad or what kinds of things make you feel sad or when you're 

feeling scared and nervous, what does that look like.  So again, that can be done at that Tier 1 level and 

very easily moved or shifted in to that Tier 2 support that kids really, really need.  Okay.  Talk a little bit 

about the calm down universal.  This is just something that Dr. Hixson -- Jennifer Hixson is the school 

psychologist that just moved to Tennessee.  She helped kind of design and create the body awareness 

kind of teaching tool that we're using.  A lot of kids don't recognize the change in their body.  And let's 

face it, when I start to have a strong feeling, my body is changing, my face is changing, my heart rate is 

changing, my breathing is changing, even the temperature in my body that I'm radiating changes.  And if I 

can help children become aware of when your -- when their body is changing, there -- that is such an 

empowerment.  They can stop and they can say, "Miss Kelly, my heart is beating really fast."  "Oh, well, 

let's do a calm-down.  Put your hand on your tummy, take a deep breath and get yourself to calm that 

heart down."  It's powerful.  When you have the ability to control that emotion by regulating your body and 

becoming aware of the changes in your body, oh, it's so powerful.  It's so powerful for the kids.  Again, 

there's a group instruction, teaching children what it looks like to be tensed, stressed and, again, it goes 

along with the whole body awareness.  Your muscles are tight, your face changes, your stomach is 

tightened, that's feeling stressed and tensed.  What does it feel like to be relaxed?  What does it look like?  

Hands back, kick back, relax, look at your face, your body feels calm, your heart's beating du-duns, du-

duns.  And then, you know, doing that Tier 2 level by breaking it into two to three students who really 

need to be some, you know, to direct instruction using like visuals, like, a tin soldier man or whatever and 

then a rag dog and having that extra practice and giving the mirror so that they can look at themselves as 

their body actually changes.  Again, these are some strategies that -- did anybody ever hear of conscious 

discipline?  It's a great -- I don't know if it's a curriculum.  Dr. Becky Bailey -- and she has a lot of great 

resources.  And if you go online, they're -- you know, you can print out the icons.  These are four really, 

really, really, really easy calm down strategies for kids to use.  If I -- if I say, "Oh, wow.  You look like 

you're needing a balloon.  Your face is turning a little red.  You -- you're loud, your voice is changing.  

Let's do a balloon.  So let's put your hands on your head.  Let's fill it up.  Let's blow it out."  That's a 

balloon, and simple little cuing to my kids in a circle, "Looks like you need to do a balloon.  You need me 

that do it with you?  Let's get ourselves back down."  And by using the visual cue, very easily done.  A 



star, you stop, take a deep breath and relax.  To drain, you extend your arms out, you turn that water on, 

pssh, turn it off.  And the last one is the pretzel and again, cross your legs, put your hands out, twist it like 

a pretzel and again, take a deep breath.  So really easily done as a large group, Tier 1 intervention and 

then cuing kids at the Tier 2 level when they become, you know, need a little bit of repetition.  I have a 

question.  Where's the question?  Okay. 

SUSAN ZEIDERS: Just for [inaudible] 

KELLY ERB: You have a question? 

AUDIENCE MEMBER: All right.  You were saying -- you mentioned that you [indistinct] some material off 

last night and now you're [indistinct] 

KELLY ERB: Okay.  You're asking where the resource or conscious discipline is coming from? 

AUDIENCE MEMBER: Yes. 

KELLY ERB: You have a handout with every -- everything that I'm showing you today, you have a 

handout that list the websites and what materials I'm using and pulling from.  If I -- did you find it? 

AUDIENCE MEMBER: Last [indistinct] 

KELLY ERB: The last one on the first page. 

AUDIENCE MEMBER: Thank you. 

KELLY ERB: Got it? 

AUDIENCE MEMBER: Thank you. 

KELLY ERB: You're welcome.  Again, these are all very easily assessed on the -- that web, that 

worldwide Google web.  The brain -- Dragon Brain Boy, this is from Head Start Inclusion.  Website-free 

downloadable and what I love about it, it's in a PowerPoint and you can -- you can make it to tailor and 

any kind of kiddo that you have needing that Tier 2 Intervention.  Sometimes what we've done is we've 

only put one feeling over here.  When the boy has a feeling, he feels scared and we're only working on 

scared and we're processing what we do when we get scared.  And one of the -- the first kind of calm 

downs that the Dragon Boy remembers to do is he smells the flower and he blows out the candle, really 

easy way to teach a young three-year-old how to breathe in deep and blow out hard.  It's a hard concept 

to teach some kids.  I've -- you know, it just is.  And smell the flowers, blow out the candles seems to 

work.  And again, Head Start Inclusion website, Dragon Boy, they have a picture of a Dragon Girl and you 

can make it tailor-made for those specific kiddos.  Everybody know -- anybody not know Tucker, The 

Turtle?  Tucker, The Turtle is a turtle that goes to Wet Lake School and he used to have a hard time 

going into that classroom and using his words.  He would hit and he would kick and he would scream and 

cry, whatever, to get his way.  Tucker teaches children how to tuck inside your shell, take a deep breath 



and then come back out and think of a solution.  Very, very easy to make it a Tier 2 intervention; you 

break it down and you have, you know, you do specific prompt through using the puppet to teach what it 

looks like to taught.   come back out and think of a solution.  What I've done is, you know, encourage staff 

to or teachers to use these problem, the problems or the solutions kit from the website, the CSEFEL 

website but they need to be taught.  Kids -- you can't just show these and, "Hey, go solve your problem," 

because it just doesn't work.  You have to sit down and you have to actually teach what a teacher looks 

like.  And it's not, "Miss Kelly, I need you."  It's -- okay.  "Teacher, teacher, come and tap on the shoulder.  

I need you."  This is really a problem knowing the difference of why I need to be called and why I don't 

need to be called.  What trading looks like, kids need to be taught.  You know, you can't expect a kiddo to 

come to the solution kit and come up with the trade when they don't know what trade means because a 

lot of times trade and share and take turns, that all means the same to children and it's very different.  So 

this could be definitely leveled into a Tier 2 strategy because I need to do this with more repetition and 

with more direct instruction with Sue, Bob and Joe because trading and sharing just aren't working yet.  

So I need to be there to teach, role play, practice, and when I'm going out into work time or our free 

choice play, I know that Joe, Bob and Sue are going to need me because I'm going to go in and I'm going 

to teach, "Ah, it looks like he wants those blocks.  Hmm.  Do you remember what we talked about?  You 

have those bears, maybe you could trade a bear and get a block.  Ah, there you go.  You did it.  See?  

You can do this."  But if I don't do that direct instruction and that incidental teaching, if I just present this 

as a Tier -- Level Tier 1 intervention by doing it large group, some of my children are never ever going to 

be able to generalize and use trading-sharing or turn taking because they just don't understand it.  Super 

friend.  Anybody use Super friend in your classroom?  Tier 1 intervention, everybody gets to be a super 

friend.  That's awesome because we need to, you know, get those goals recognized and celebrate when 

we're making good choices or we're playing fair.  What I've done with the super friend, and very easily 

done, I just go into the, you know, the solution kits and I teach what fair play looks like.  Do it individually 

with two to three students who just aren't getting it through that large group instruction and we practice, 

we practice, we go out and we are doing it in our group time or free choice play and I'm recognizing when 

they are able to do fair play.  And that just gives some examples of, you know, you can do that at the 

water table, very teachable moment, you know.  I think there are four children allowed at our sensory 

table and so sometimes there are -- sometimes issues come up when we're playing in the sensory table, 

so perfect opportunity to teach what fair play looks like.  And again, puppets are a great way to introduce 

these skills to two to three students individually.  Okay.  I think I have one more.  This -- I think the 

problem solving social story, everybody -- anybody use that yet in their classrooms?  This is, again, I 

would look to do this, you know, after I've taught some emotional labeling, I've taught what it looks like to 

calm down.  I've taught what fair play looks like, then we can start talking about being good problem 

solvers.  You know, using these at the, you know, third week of school just isn't really practical.  But I'd 

say by a mid-October to November, we can start to learn what problem solving looks like in the classroom 

and what it means to be a good problem solver.  And what I like about this social story is that it gives you 



some of these random scenarios that you can kind of -- you can kind of tweak to your individual students 

that need that Tier 2 intervention, you know, that Sally and Judy and Joe always have issues of dress up 

so you can go back and take a picture of the dress up and kind of work through, "Okay.  There's only one 

Superman mask in dress up, so what would that look like?  How can we be a good problem solver and 

come up with a solution that everybody can be happy with?"  Working through it and coming up, you 

know, letting the children kind of practice with you before they're actually out in the dress up area is a 

really good preventative Tier 2 strategy to kind of build those skills with kids.  Okay.  And again, this is just 

-- I think it's important, you know, that -- there are some children who need Tier 2 level intervention for 

volume control.  I don't know but there just seems to always be a kiddo who doesn't recognize.  I think it's 

my husband because he -- no, he used to work in a carpet manufacturing company, Magee Rieter in 

Bloomsburg and he was a supervisor in the tufting department.  And he's got these [inaudible] horns so I 

get my kitty cat fiction and I say, "You need to use your cat voice.  You're screaming like a lion and it's not 

necessary."  So even adults need it, Tier 2 level intervention, but these are just really basic cue cards that 

I just kind of use Google and the Head Start Inclusion kind of model to put together some visuals that I 

simply can carry around -- I don't know if I have it.  I don't know.  It's on the cue card and it's a picture of 

the kitty cat and the whispering aloud.  So if I'm in a -- in work time and I notice over in the black area 

which can kind of get a little heated at times, the lion voice is being used, I just pull out my kitty cat and I 

just kind cue, guys, just use your cat voices.  We can hear.  We'll use the lion voice when we're out on the 

playground.  Again, cue cards are really easy to use as a Tier 2 level check-in with kids just to kind of cue 

them and give them that thumbs up reinforcement that the behavior that you've taught and expected, 

you're cuing it and then when they're in our -- when they're using that behavior, you can reinforce with just 

a thumbs up or a smile.  I think that that gives you some of the interventions that I kind of think as Tier 2 

Interventions.  So it's not -- I don't know that it's any more work because I think that we're using them at 

the Tier 1 level.  It's just what Sue had said earlier, just being a little bit more intentional, a lot more 

repetitions and in small group, okay?  There you go. 

SUSAN ZEIDERS: Thank you, Kelly.  And the only thing I really wanted to add to that is to remind you all 

that to use your data to figure out who needs that.  When we think about doing whole group instruction, a 

lot of times you -- I mean you have a good sense of who's getting it and who isn't, but if I have challenges 

with dealing with my emotions, I may, when you teach me in a large group, I may get what you're doing, 

you know, if -- cognitively, I am fine; emotionally, I am volatile.  So when we have a nice, calm whole 

group instruction, I can answer every question just right.  But when you want my favorite toy, all that stuff I 

could answer all the questions to before, not so well, you know, I just went right out the window.  So that's 

-- it's why it is really important to use your data, look at your behavior incident data to see who are the 

kids who, even though they get it cognitively, still can't use it when they need it.  Those are going to be 

your kids where you're going to really want to up that intensity and frequency because when we are under 

stress, we don't -- we never go to what we learned last.  We always go to what we know best.  So those 

are the kids who are really going to need lots of practice so that that becomes what they know best.  



Okay.  Now I want to talk with you a little bit about -- as we said, what Kelly just talked to you about is like 

basically taking what you do everyday, your everyday instruction and saying how do I structure my day?  

How do I think about how I'm planning so that the kids who need extra support are getting a little higher 

dosage?  They're getting it more often, they're getting it more frequently, they're getting it more intensely.  

Sometimes we need to take another look at what do the staff need to know how to do differently, what 

can we set up that we know that these kids that have been having -- you know, that the data has shown 

us are having some extra challenges, what can we set up so that everybody in the building knows how to 

provide some extra support to them and, you know, who they are and what the process should be?  

Whether it's their child or not, whether it's, you know, someone they see all day or not.  And we're going 

to talk a little bit about Check-In Check-Out.  Check-In Check-Out is a process that's used at school age.  

One of the resources that is listed on your resource sheet on the back page is the Check-In Check-Out 

handbook.  So it tells you how to get that.  I'm trying to remember whether we actually posted it or we just 

gave you that because that gives you the link to get it also.  The point being that is very much -- I mean 

it's a school -- it's written for schools.  So those of you who are here from early elementary schools, it's 

written for you.  For those of you who are working in younger programs, the principles are the same.  

That's the thing with program-wide and school-wide, the principles are the same.  Some of the strategies 

change based on the ages of the kids, but the principles hold still.  And these are the basic principles that 

we want to be thinking about with this.  We do -- all those things that we were just talking about with Kelly, 

the embedded social skills training, we make sure that everyday, kids are getting reminders, instructions, 

acknowledgment for all of those social skills that we've been trying to work on.  It has a direct link to the 

program-wide expectations.  Again, when I said about when we get out and we see programs, one of the 

things that we frequently see -- and again, this may be more of an issue in early childhood settings that 

are not in schools than it is in schools.  But really young kids basically live in classrooms.  They don't do 

as much traveling through the halls.  They don't go to the cafeteria, they don't, you know, they don't have 

-- they don't go to the playground with -- I mean they have a playground, but it's still -- it's much more 

teacher-led.  It's -- and teachers in all -- in early childhood programs or teachers in early elementary 

programs are very my-classroom-is-my-kingdom.  We get that, we get that.  But one of the things that we 

find is the link to the program-wide expectations or the school-wide expectations sometimes is not made 

as explicit to kids as it should be.  If you ask a child what the school-wide expectations are in a school, 

usually that's what you get.  In an early childhood setting, and you ask a child what the program-wide 

expectations are, sometimes they tell you what the teacher tells them to do at circle time, you know, it's 

harder to make that link.  So it's very important when we think about Check-In Check-Out that we always -

- the things that we're looking for, we always link them back to whatever your program-wide expectations 

are.  We'll talk about that a little bit more in a few minutes.  That -- whoops, didn't want to go there yet.  A 

big issue with this is frequent feedback.  That's the point; what we're doing with Check-In Check-Out is we 

are providing more instruction and we are providing more feedback.  We are -- by using a database tool, 

something that children have with them, something that teachers know they need to respond to, we 



ensure that they are getting the guidance and the support that they need everyday.  You're giving them a 

tangible to manage that helps the adults know that they've done what is supposed to happen.  And, you 

know, so your positive reinforcement is contingent on meeting your behavioral goals.  And the goals are 

what you want children to do, not what you don't want them to do.  There's a phrase in the study of 

behavior, it's called the dead man rule.  If a dead man can do it, it's not behavior.  So if you put on a 

behave -- if you had child's check-in, you know, no hitting as your behavioral goal, well, a dead man can 

do no hitting.  So that is not a behavior.  What is it that you want this child to do?  Do you want them to 

use the solution kit when they have a problem?  Is that what you want to see happen?  So those are the 

kinds of things that we want to think about.  So again, positive reinforcement contingent on meeting 

behavioral goals, and daily home and school communication.  It goes home everyday, it gets signed, it 

comes back.  So these are the basic components that we're talking about.  The thing -- the reason I'm 

kind of stressing these basic components is because the thing that's important is that the adults need to 

know these components.  The adults need to know that whether I'm having difficulty because I don't really 

know what you expect of me or whether I -- and she's having difficulty because she's trying to get my -- 

trying to get your attention.  It doesn't matter as much in this situation exactly what the motivation is if a 

pre-message and acknowledgment would meet both of our needs, you can -- you as the adult can use 

one process.  You'll be meeting both of our needs even though our -- the functions of our behavior are a 

little different because you've come up with a process that really hits both of those.  Somebody ask me a 

question, challenge me something about that.  Does that -- I want to make sure that people are getting 

what we just said there.  I'm getting some head nods.  So -- okay, so the idea is we want to develop some 

basic processes that we're using across all the grownups that will support a lot of kids with some extra 

intensity, more than just a universal level, without you having to check what's this kid's plan say and what 

does this kid's plan say, and what does this kid's plan say.  You know that we got some basic things in 

place that will support a number of children.  Are we still going to have a few that need a behavior plan?  

Yup, but fewer.  And you as grownups don't have to work as hard because you know a couple of basic 

processes that you're going to use that will provide some extra intensity and support for those kids who 

need it.  Okay.  I need to catch up with where I am here.  Yes? 

AUDIENCE MEMBER: So a requirement that we all [inaudible] 

SUSAN ZEIDERS: All right.   I'm going to… 

AUDIENCE MEMBER: So I just -- I'm sorry.  As I'm coming to this particular workshop, we're not involved 

directly in early childhood but we're in special education and we often get just when the student is just 

follow… 

SUSAN ZEIDERS: Losing it. 

AUDIENCE MEMBER: Totally, you know, throwing chairs, that kind of thing.  So, we don't know whether 

or not there are system-wide or classroom-wide, and we are working in a--in RtII, so we really are -- and 



then we're, you know, becoming facilitators for that universal.  One of the things I think is difficult for 

young children is that they'd seem to be in such awe about it.  And I don't know whether or not they are 

putting enough effort in the universal period in terms of just daily teaching of -- not rules because I think 

they get kind of… 

SUSAN ZEIDERS: Expectations, what is it… 

AUDIENCE MEMBER: …hands--right.  Just expectations. 

SUSAN ZEIDERS: Yeah. 

AUDIENCE MEMBER: Instead of waiting -- you know what I mean? 

SUSAN ZEIDERS: Yes. 

AUDIENCE MEMBER: If you are new to an environment and you're just coming to school and your mom 

has allowed you to do whatever you want to do, whenever you want to do it, you understand?  And I think 

that many of the situations is involving that.  So I'm looking at your universal as just a good way to start 

out every single year. 

SUSAN ZEIDERS: Absolutely.  And start out every single year and week and day and, you know, 

absolutely.  I -- and you make a really great point.  And one of the things I want to reaffirm is that Tier 2 

builds on Tier 1.  And when you are talking about young children and that, you know, that includes early 

elementary.  When you are talking about young kids, they are still learning how to get along in the world.  

This whole thing about the -- you know, the solution kit and really teaching children, how do we think 

about a problem?  How do we think about what we might do about it?  How do we, you know, move along 

-- you know, I think about this day my daughter was -- who is now 24 was, I think, 7.  And she and her 

best friend were playing in the backyard.  And I could tell things were getting a little testy and all of a 

sudden, I hear, "We have to go talk to my mom."  Because we had been working on this, you know, how 

do you solve a problem?  How do you do this kind of stuff?  She was seven and I'm a board certified 

behavior analyst, she had about had this up to here and she still needed her mom to help them negotiate 

that in that situation.  She's seven, not a hundred.  You know, she had not had enough practice.  When 

you're talking about a two-year-old, a three-year-old, a five-year-old, that -- you know, all of those things 

that we've talked about, you know, as potential Tier 2 strategies are absolutely, first, universal level.  

They're -- you know, you've got to teach that to everybody.  Where it becomes Tier 2 is where what 

you've taught everybody and then generally, the group is working well and yet we've still got these couple 

of more frequent flyers on the behavior incident reports and some of those kinds of things.  This is the 

point at which some teachers say this PBIS stuff doesn't work.  I still have kids with problem behaviors.  

And guess what?  It's working.  Now, you know who they are; it's not the whole class.  You know, these 

are the kids who need the extra support.  So, those are the things that we're kind of moving through.  So 

thank you.  Yes, absolutely, you cannot skip the universal level, but we have to always be thinking about 



what are the ways that we can add this extra intensity, extra instruction for the kids who need it.  Okay.  

Great.  Anything else before we move on?  Okay.  This is the actual Check-In Check-Out list on the right 

from the manual that we talked about.  They check-in, so it's school-wide.  They check-in with the Check-

In Check-Out coordinator beginning of the day.  They carry a point card around.  That works really well 

with preschoolers.  They receive frequent and regular feedback on their behavior from the adults.  They 

review their goals with the Check-In Check-Out coordinator at the end of the day and then they take the 

point card home, take the parents' signature and get positive feedback from their parents for what they 

have accomplished that day.  If you look over here on the left, it's pretty much the same.  We figure out 

another way to do the point.  So sometimes -- I mean you've been in classrooms where you've got kids at 

the beginning of the year.  They're all wearing their name tags, stuck to their backs because the teachers 

still don't know who they are but, you know, the kids will peel them off so they can't see him.  You know, 

some will do some of that kind of stuff.  So you might actually have the child wear their point card in some 

way to make it easier.  We just--JoAnne just sitting here going--they get a stamp at the various times of 

the day as, you know, boy, talk about an instant feedback, you know, to carry it around.  Whatever is 

sensible, workable, acceptable to your families, et cetera that the child gets.  What you're really aiming for 

here is children are going to get regular pre-messages throughout the day.  Every time they check-in, 

they get feedback on what they've just done and they get a pre-message about what's expected for next.  

So you are both acknowledging and teaching, acknowledging and teaching.  What this--we have a--is that 

a question in the back or just a stretch?  I think it's a stretch.  Okay.  Then, you know, review the goals 

with the Check-In Check-Out person at the end of the day, take the point card home for positive behavior, 

positive feedback and signature.  Couple of things to think about, one is that, you know, as we're doing 

this and we're thinking about all of this stuff, who is this going to be?  And it maybe different in different 

size buildings.  As we said, in an elementary school a lot of times, like any kid who's involved with check- 

in and check-out will go to a specific location where there is a coordinator who will check-in with that, you 

know, will kind of get them going for the day.  In your early -- you know, with really young kids that may or 

may not make any sense.  Maybe if parents dropped kids off, you know, this kids who have been 

identified throughout the center, all stopped by the director's office with their mom or dad in the morning 

and they do their morning check-in before they go to the classroom and again at the end of the day.  

That's one way you might do it or maybe every classroom does their own Check-In Check-Out with their 

kids.  Whether you do a centralized person or not, every classroom staff is going to need to know the 

process because they're going to have to do it throughout the day.  We're talking little kids here.  

Beginning of day, end of day, you might as well save that effort because it's not going to work.  You're 

going to have to do this more frequently through the day because kids don't remember what they did right 

or did wrong three hours ago.  Okay, I had a question over here and then one over there. 

AUDIENCE MEMBER: Now are you saying this is universal that this happens with every child in your 

classroom everyday or just targeted? 



SUSAN ZEIDERS: She just asked a question, is this universal or is this Tier 2?  This is Tier 2.  This is just 

for those kids that you're doing all this great universal stuff.  You're doing all that instruction that Kelly 

talked about at the universal level and--but now we still have some that are challenged.  These are not 

the individual behavior plans, these are -- okay.  We have this X number of kids that are continuing to 

have some challenges.  What can we put in place that will provide them some more support that might 

help them to be successful?  Some of them still may bubble up to needing a Tier 3 Intervention plan.  But 

you've just supported more of them without having to come up with an individual life of what's this kid's 

plan, what's this kid's plan, what's this kid's plan?  That gets overwhelming and what happens then?  

None of them get implemented well.  But if you have some basic processes that support the kids who 

needs -- you know, the universal gets everybody off on the right track.  Okay.  Then we have fewer kids 

bubbling up, but we still have some.  So now we do some more intensive, you know, more frequency we 

build in some sort of data system for the grownups because that's the real issue.  And how do we make 

sure that we're doing what we said we were going to do.  So that's why the data is really important so we 

know with when it is or isn't working.  We have some clue whether it's because of what we were or we're 

not -- of what we were or we're not doing.  Okay.  Another question over here. 

AUDIENCE MEMBER: It seems the same question. 

SUSAN ZEIDERS: All right.  Same question, so fine minds think alike.  They work -- used to work for the 

same program.  Okay.  I'll repeat your question. 

AUDIENCE MEMBER: I'm a little confused on general [inaudible] preschooler are we on multiple 

[inaudible] on this Check-In Check-Out card or we just focus this on one particular plan [inaudible] of the 

child? 

SUSAN ZEIDERS: The question was if this is a preschooler, are we having multiple things on this Check-

In Check-Out or are we focusing on one thing for this issue?  And again, I think it's a -- the general 

process is what, you know, what are -- what are -- so you might in your morning check-in, you know, let's 

talk about what are the program-wide expectations.  Let's remember what does that mean and tell me 

one thing that be safe that you would today that would be a good example of be safe.  I mean that will be 

the kind of conversation.  Okay, you know, we're ready to go.  So, now as we are making -- let's say the 

next trans -- the next check-in that you're going to do with your group is right before circle time.  And at 

that point you're going to get feedback on, you know, what -- so and as they're leaving their initial check-

ins so all right, what's happens next?  You know, you're going to go hang up your back pack.  You're 

going to go do this, et cetera, et cetera and you kind of go over that kind of stuff.  When you do your next 

check-in you're going to acknowledge, I saw you got your back pack up hanged up, you did this, you did 

that and they get their point and then they move on and now -- all right.  Now, we're going to circle.  What 

does that mean to be a friend at circle?  Tell me some things that you would do that would be a good 

example of being a friend at circle.  You're always tying those expectation -- you know, those specific 

behaviors back to the big expectations so that the kids get that link and that's one of the things we find 



really not happening as well as it should in a lot of sites, you know, we always -- there's a reason why we 

made those expectations because they apply to everybody and because you can help kids see how 

individual behaviors link back to those throughout the day. 

AUDIENCE MEMBER: So it would be worth -- because it's group and targeted, it's really based off of the 

interaction that's happening.  It's not individualized.  So it's not like, I guess, a card you would have to 

have for that particular child -- escalate to that, but it's more like because you're doing your Tier 1s you're 

going to be doing that with everyone and then based on maybe their check-in or how they come in or 

interaction that's happening, you then reinforce with this Tier 2s what's appropriate for the behaviors or 

the conversation that's happening. 

SUSAN ZEIDERS: Okay.  Close, I think.  I'm not sure whether I understood exactly what you were 

saying.  You're doing universal teaching of expectations and, you know, feelings and all of those kinds of 

things, but for your Check-In Check-Out, not everybody gets that. 

AUDIENCE MEMBER: Right. 

SUSAN ZEIDERS: Yeah.  It's just for those kids who have continued to have some challenges.  What you 

are doing is you are building in additional instruction and additional acknowledgment for those children 

who need it.  That's basically what you're doing here.  Could you take it one extra level and say, you 

know, we're going to focus specifically on this one behavior for this kid and it becomes sort of a bridge 

between Tier 2 and Tier 3, you could do that.  But at its most basic level it can be about what are our 

expectations for this next period of the day?  What -- you know, what are all kids expected to do?  What's 

different for me as a member of a Check-In Check-Out group is that I'm getting that little brief message 

from you that reminds me what it is I'm supposed to be doing as well as acknowledgement for what I just 

accomplished.  One of the things that we know -- first of all, I got to give you guys your props.  Early 

childhood folks are better at acknowledging children for doing, you know, everyday behaviors than to -- as 

a -- as a group than teachers of older kids.  We sort of get that kids are learning how to live in life and we 

know we have to teach them and we know we ought to, you know, occasionally tell them, "Yeah, that's 

exactly what I wanted."  But we stink at giving that kind of information to the kids who really need it, the 

ones who aren't so good at it.  So, you know, it's -- and it's the famous, "He's being quite.  Don't disturb 

him."  Instead of, "Wow, what a good job.  You're doing -- really focusing on the work that you're doing 

right now.  That was excellent."  But we, "Oh, he's good.  Let's not disturb him."  You know, so that 

happens a lot.  We don't want that to happen.  So I'm just trying to make sure I give you everything I'm -- 

oh, the other thing is make even just the check-in link back to your expectations.  So if your expectation is 

be responsible or be a team player or something along those lines, make it very clear that you're doing 

your check-in each time is part of meeting that expectation of being responsible or being a team player.  

And again we're talking about little kids, we know that initially we're going to have to go to them but part of 

the growth over time is that we shouldn't have to be going to them to check them in.  They should be 

coming to us which also gives us some feedback.  If they are not, we must not be doing it right because 



this should be very, very, positive.  Kids should love to come and hear how great they just did for the last 

hour and a half or 15 minutes depending on how, you know, where you are in the process and how far 

you've gone along.  You have a question? 

AUDIENCE MEMBER: [inaudible] this is basically just for the adults or intentional reinforcing regardless of 

points [inaudible] adult, intentionally recognize the child's [inaudible]. 

SUSAN ZEIDERS: She just made the point that what this really is doing is making the adults more aware 

and more accountable for reinforcing these kids, instructing and reinforcing throughout the day.  You got 

a link on both.  It's, you know, the comment that you made before, if the kids don't have a clue what 

they're supposed to do, that's not working well and that gets us -- that's actually a pretty good segway to 

the next -- the thing is if kids are not earning the points, if they're not meeting the expectations then we're 

not doing it right.  That's the whole point.  Reinforcement doesn't work unless you contact the 

reinforcement.  So it doesn't do any good to be acknowledged for a certain behaviors if I never get there 

because I'm the -- I -- you just taught me that, "Nope, you're never getting it."  You know, so we need to 

make sure that we set this up that I can be successful.  Here's the hard one.  Oops, I need this.  Oh, no.  

This is an example of a way that you, you know, this is a pretty complex one.  Look how many check-ins 

there might be throughout the day.  For kids, you know, for some kids when you're first starting this 

process you might want to think about what are the kind of check-ins that we're going to be doing.  This 

one was actually created more for the adults.  This was an adult check-in kind of thing like what are we 

planning to make sure this happen all day?  But you could use a form similar to this with the kids that just 

sort of says, you know, use the -- use a solution kit if a problem arises, you know, that might be the goal.  

And that was the question somebody else had about would this be individualized by child.  Typically we 

think about why would you group a couple of kids together for small group instruction and so forth?  You'd 

be doing the same kind of thing.  You might say, "I really want it this week.  We're really going to focus on 

asking for something or getting a -- getting a teacher's help to help us learn to use a solution kit."  Or, you 

know, you could have a specific behavior that the group is working on during check-in and check-out but 

you're going to remind them, this is what we're looking for and then you're going to come back and we're 

going to talk about it.  So -- and this is just -- this is not the form, this is a way you might use something 

like that.  This would be, you know, in a communication log this is a very simple, you know, common 

school where you send the information back and forth about this, but the point is that the parents get 

information everyday about how well the child did, how many points they earned, what -- actually, you 

want to track what the percentage is of the points that they earned.  Why would you want to track 

percentage rather than straight points? 

AUDIENCE MEMBER: Because the percentage can kind of give you a bigger picture, you know, you 

might have [inaudible] 

SUSAN ZEIDERS: Yeah, she just said you know, with the percentage, you're going to get a better picture 

over all over time especially because with check-in and check-out you don't sign up for this at three and 



keep it until you die.  Check-In Check-Out hopefully, you learn some additional skills, you start needing it 

less we start fading it.  So instead of doing check-in all of these times we're doing, you know, the 

beginning of the day we're doing -- right before centers because we know that's always a challenging time 

and we're doing the end of the day.  In the beginning, we needed all of these so if we do percentage 

we're still looking good.  If we do raw count, well, I used to get five and now I only get two, but I only been 

checking in at the beginning and at the end of the day now so, you know, I'm doing a hundred percent 

now, but I looked worse, you know, that's what we don't want to have happen.  So that's why we want to 

think about it in the percentage.  The information goes home and the information comes back, you know, 

so that's one of the things that we want to be talking about and we want to think about why that would 

happen and why that wouldn't happen.  Another piece, point earned, do not go away.  One of my pet 

peeves and one of the biggest issues that we have is people who are really stingy with their points.  It 

kicks him off to see a kid who has a total meltdown someday got home with some points.  Now, you might 

want to provide the family with some feedback that said well, this also happened but this kid did all of 

these things right before he lost it or after he lost it.  He lost it at the beginning of the day but he got it 

back together.  And we, sometimes in our frustration, just want to get even when they're really a pain in 

the butt and may have days when that's how we feel about some of our kids, you know, because it's just 

overwhelming but the thing that we really want to think about is points earned, stay earned.  And I -- 

nobody's responding, I got -- I'm getting some head nods and I know there's some people back there who 

aren't doing the darn thing because they're going, "I don't believe this.  I -- I'm not giving that kid that point 

for that."  The other thing is you want to think about how you're going to keep track of this stuff.  So you're 

going to record the number, the percentage of points earned each day.  Do that before you send the card 

home.  Why are you going to do it before you send the card home?  Because it might not come back.  

Sometimes they don't which gets us to another data point.  What if it never comes back?  We need to find 

out why.  Don't assume that these parents don't care about their child.  Assume that they don't 

understand the process.  I do the same thing with grownups that I do with kids.  Assume can't before you 

assume won't.  And then when you get to -- it's undeniably won't then, there's still another question, why 

not?  You know, do they not -- is it because they really on an agreement with -- is there -- there's almost -- 

oh, it's a good reason why it's not important especially if it would be important to the child.  So, you know, 

those are the kinds of things we need to think about with family.  So, that's one of the issues.  You also 

may want to think about how you're going to reinforce the parents for their participation in this process.  

Parents of children with recurrent challenging behavior are by definition struggling.  Because when kids 

are struggling, the grownups around them are struggling.  If they weren't, they had to figure it out and 

they'd be supporting the kids better and the kids would be doing better.  I mean, we have seen kids with 

severe social and emotional issues at various ages who do find the setting of what -- you know, if they 

have enough people, all are just really focusing on all the right thing that can be pretty successful or if I'm 

just a mom, just trying to figure this out that probably in me making it happen, you know, because it's just 

so exhausting.  So when you have children who are struggling by definition, you have families who are 



struggling.  So we also want to think about how can we help them and how can we help them know that 

this might help them at home and sometimes we have to do the same thing we do with the kids.  How do 

we reinforce them for their participation and that can be everything from, you know, a personal thank you 

for returning the cards, it could be reports describing their child's success with managing new tasks.  It 

could be entering the data cards into a drawing for something tangible like gift card or something.  So, all 

like data cards to come back, those parents you know, have a chance of winning something else.  It 

doesn't have to be a tangible, it might be a tangible to a point being that you're letting the parents know 

that this is important and it matters and we're -- you know, we really appreciate the effort that you put 

forth.  You also want to look at your Check-In Check-Out data and compare it to your behavior incident 

report data and you have a data sheet there that we gave you, just some basic guidance on how to look 

at some of these things.  So, what would be your criteria for -- I think I'm supposed to be here by now, 

yeah.  What will be your criteria?  First of all, how are you going to decide who gets this?  And I said, 

"We're not giving you that magic formula, but think about, you know, what does it take to get -- to find that 

you need something more intense for some kids?"  Is it every child who has a behavior incident report 

within the first two months, is it, you know, I'm making stuff up, the point being, you're going to decide as 

a program what will constitute that we should put children into check-in and check-out.  Consider all your 

data points.  You've got behavior incident reports, you've got screening results, you've got classroom 

reports, you've got -- you know, whatever it is that you already have, what would tell you that a child might 

need some additional support.  You might be -- well, you know, I know I've got these four kids with IPs 

and significant cognitive issues, they may need some additional instruction.  That may not be the criteria.  

They may be the best behaved kids you got, I don't know.  The point being, those are all data points that 

you might consider and you want to think about what's going to be your criteria for that.  What data are 

you going to do to monitor your effectiveness?  So, whatever you -- part of getting what you decide to get 

kids in should tell you -- you also need to look at what are we going to look at to see if we're -- if it's 

working?  And there are two things you need to look at.  One is, are we doing it?  Our kids being awarded 

points, are they -- is -- you know, is somebody doing the Check-In Check-Out with them at the various 

points during the day?  Are the cards going home, are the cards coming back?  I mean, those are some 

of the data points that you need to look at.  Are we getting this information?  How will you know when the 

child no longer needs it and how will you know when they need something else in addition?  So, those are 

some of the questions that you -- and you have that on your hand-out that I gave you so you -- you know, 

but those are things that you're going to want to think about.  Here are some situations and 

considerations to think about.  So, the child is earning their Check-In Check-Out points, the behavior 

incidents are decreasing and the child is engaged in learning.  First and foremost, do a little happy dance.  

It's working so celebrate and continue and also start to consider when and how you're going to start to 

fade it because we want children to take on more and more self-responsibility, but don't just quit.  We do 

that all the time.  We have something, it's working, it's going well and we quit doing it.  We don't fade it, 

we just quit and then we wonder why it's not working anymore.  It's because we're not doing it anymore.  



What about if the child is not earning the points in check-in and check-out?  What would be the good 

reasons for that?  So, you might want to increase your frequency.  So, what we're saying is what we're 

expecting of these kids are so hard, we need to break it down into smaller pieces or we have to increase 

the explicitness of the instruction.  We are not teaching well enough what we expect.  We might need to 

provide assistance that's, you know, they all -- what kind of prompts and assistance are we providing and 

they may need Tier 3 supports.  It's a possibility.  If the behavior goals -- that's if, you know, we're thinking 

about the guidance support is inadequate.  What if the behavior goals were too hard?  You might need to 

be shaping the behavior rather than what you're saying you're expecting now, you want some 

approximation.  You might need to revise your goals if you -- you know, and again, this might require Tier 

3 support.  What -- or here's the other one, contact with the adults that check-in is not reinforcing to the 

child.  If you're not reinforcing, I'm not likely to earn a points because reinforcement is what -- you know, if 

a behavior continues or increases, that's the behavior that's being reinforced.  If checking in isn't -- you 

know, if I'm not doing the behaviors that you want, they're not being reinforced adequately.  So, we need 

to think about that.  And the other option when kids are not earning the points, is that the grownups just 

plain are not doing it and you know, that seems like, "Oh, come on," but uh-huh, it happens a lot.  You've 

got lots to do, you're busy, you're working, we don't have time for all of these.  So, the -- so anyway, there 

are some more points there to think about that.  I also want you to think again, about the parents not 

participating in Check-In Check-Out.  Did you really explain it to them?  Did they know why you're doing 

this?  You know, just thinking about some of those things, how do we make that more useful for them?  

Okay.  Any other particular questions about this?  You can do it guys, you can do it.  And I think -- I love 

that picture.  This isn't the easiest process and I really think that the big -- the biggest issue that we want 

you guys to be thinking about with all of these is that we don't immediately jump from universal to Tier 3.  

Make it easier on all of you by building in some of these processes that will provide what are we going to 

increase, we're going to increase intensity or frequency or both of the -- of our instruction and our 

acknowledgment.  Okay.  I've two more of those scenarios with your -- you've got your response cards 

and I'm going to warn you right ahead of time.  One of these has two right answers.  So, oops, wrong one.  

All right.  This week, we're doing a review of the solution kit during small group.  It's one of our small 

group activities this week.  Every child gets a turn to be in that group.  Two children who are not yet using 

the solution kits smoothly are part of that group every time it is offered.  Make your decision, Tier 1, Tier 2, 

Tier 3 and then put -- this was the tricky one.  This is a 1 and the 2.  Every single child is part of that 

group this week so everybody's getting it.  It's getting it at the universal level, but we got these two kids 

that we know are still struggling so they are not getting it once like the rest.  They're getting it three times.  

Okay.  How about this other one?  In order to assure that they get enough feedback in reinforcement, 

grow in play institutes a process whereby children who are identified as having difficulty with the program-

wide expectations go to see the director at the beginning of the day to review the expectations and 

receive their feedback cards for the day.  Classroom staff provide a symbol on the card and verbal 

feedback at the specified intervals through -- during the day as well as guidance about what the children 



should expect next.  This same process is used with several children in each classroom, and we got it.  

That definitely is Tier 2 otherwise known and this was -- you know, and that -- that would be very much 

the Check-In Check-Out process.  I want to thank you all very much for your participation, your questions, 

your focus and all of that kind of thing.  Kelly, do you have anything else you want to add?  Okay.  Well, 

thank you very much. 


