
MALE: Okay.  Good morning, everyone.  And, first of all, thank you for attending our session.  We 

certainly appreciate it.  And before we move forward with the presentation, I do want to introduce you to 

the other members of our team.  Dr. Rita Tatusko, one of our Career and Technical supervisors at the 

Lehigh Career & Technical Institute.  Mr. Rich Sikora.  Rich is our Automotive Technology instructor.  

Rachel Peters is a Chemistry instructor in our Academic Center.  I'll talk to you a little bit about our 

programs in a -- a little bit, and Donna Halpin who's an educational consultant with the Carbon Lehigh 

Intermediate Unit and has been actively involved with our program since its inception.  The presentation 

title is “An Update on the Lehigh Career & Technical Institute”, and I'm going to use LCTI for short in 

regard to what we've been doing with our School-wide Positive Behavior Program.  We were here last 

year.  And last year was really our second year of implementation with the program.  We took an entire 

year to do preplanning with our staff before we decided we were going to jump in to the School-wide 

Positive Behavior Program.  And so last year was actually our first full year of implementation with the 

program.  This year is our second full year and we have some information to share with you.  Like many 

of you that are -- that are implementing the program should know that there are challenges and there are 

successes, and you're going to hear about them today as we go through our presentation.  As I've 

mentioned, we're going to give you an overview of where we've been.  Donna is also going to talk to you 

about the School-wide Evaluation Tool and what took place this school year during our onsite audit.  Our 

mission at the LCTI is to prepare all students for successful careers and lifelong learning.  A little bit about 

our school so you get a feel for where we -- where we're at in the -- in the state and what the makeup is of 

our student body.  We are the largest Career and Technical School in the state of Pennsylvania.  We 

have about 500,000 square feet in our -- in our school building.  We service nine school districts in Lehigh 

County.  We really are the melting pot as the most halftime Career and Technical schools are.  We have 

students that come from nine different school districts.  And we have very large school districts, such as 

Allentown.  We have smaller school districts, such as Northwestern Lehigh and Northern Lehigh, certainly 

a different mix of students from all of these -- all of these school districts.  We're located about eight to ten 

miles north of Allentown.  We're very fortunate on our -- on our campus right across the street on the 

same campus is Lehigh Carbon Community College which gives our students an opportunity to do quite a 

number of doing enrollment courses.  We have about between 2,600 and 2,700 students at our -- at our 

school.  We offer at our school -- most of the students out of that group stay at our school half-day, and if 

you looked at the state of Pennsylvania, the halftime schools, students will come to the school halftime 

and then the other half of their day, they're getting their academic courses back at their sending school.  

At LCTI back in 2005, we finished a major renovation project.  We instituted an academic center and we 

have approximately 425 students who stay all day at our school to get all their academics, as well as their 

Career and Technical Program.  In fact, Rachel is one of the instructors in our Academic Center.  We also 

have a -- an alternative education program.  We have about a hundred and twenty-five students in that 

program.  It's called the Career Academy Program.  And you could see the makeup of our demographics 

as far as the students are concerned.  One of the challenges that we knew we were facing with the 



implementation of this program is that for the most part, if you take out the Academic Center fulltime, 

students and also the students who are on alternative program, the students only come to our school half 

a day.  So, you know, they're in, they get their Career and Technical Program and they go back to their 

sending school.  It's a little different than a regular high school who has most of the students there all day, 

and we knew that was going to be a challenge because if you -- you heard Principal El mention about the 

importance of establishing a culture because the students are coming from different high schools and 

they're all different -- because they're coming to our school with, you know, different cultural backgrounds 

and all that, we're trying to make our culture something special at LCTI and I think we've done a half 

decent job moving forward with that -- with that goal in mind.  We actually have nine individuals on our 

team.  We added two more people, staff members this school year.  We added our -- a special education 

instructor and also a guidance counselor to our team, so we have nine people.  You could see the 

makeup is a mix of Academic Center teachers as well as Career and Technical educators.  And, really, 

the tenth person on our team would be Donna Halpin from the IU.  Quite frankly, her staff, the training that 

we've received through the IU and through PaTTAN, and the fact that Donna is always available for us, 

she's just a phone call away, and has been very supportive as we've gone through this process, has very 

-- has been very important to us.  You're going to hear us talk about why we did this.  This is actually the 

fourth year because we spent four years ago a considerable amount time just talking with the IU to find 

out if this is something we really wanted to try at a high school setting.  You heard the schools that were 

recognized today for implementing School-wide Positive Behavior Support with Fidelity.  There's not a lot 

of high schools.  And, in fact, in our area, I'm not too sure that there's any high school that's involved with 

it.  There's elementary schools, there's middle schools.  We really had to think hard and long as to why 

we wanted to implement it in the school, but we walked away from our early discussions.  We thought that 

it would be a good idea.  We know that we want to teach the students the behaviors that we want them to 

exhibit in our school.  We want to recognize positive behavior in our school and the only way to do that 

was to engage all the staff members.  You're going to hear from our presentation today a little bit of how 

we've been able to engage all of our staff members.  Do we have a hundred percent Buy-In even after the 

second year?  I'm going to say no, but we're getting close to it.  The good news is is that we're getting 

more and more people who are getting on board with our S.T.A.R program.  And you're going to hear 

S.T.A.R.  S.T.A.R just stands for Safety, Teamwork, Achievement and Respect, and that's our -- that's our 

overall acronym for what we're trying to do at our school.  So that's just a little bit of information about 

where we've been, where we are today.  We tweak this program monthly.  Our S.T.A.R core team meets 

once a month.  We gather all of our discipline referral data.  A presentation is made at the faculty 

meeting.  When we break off in -- at times into our professional learning communities, we talk about the 

data.  We update the S.T.A.R lessons, you're going to hear about that today, on a regular basis.  So we 

tweak it as we go along.  Every month, something different is happening.  And what it looks like right now 

will probably look a little bit different next year, but you'll hear today from our people exactly where we're 



at this point in time and maybe where we're looking to go in the future.  So, I'll turn it over to Dr. Tatusko.  

Here's your mike.  Excuse me.  Okay. 

RITA TATUSKO: Okay, thank you.  Okay.  Thank you.  Oh, thank you.  Okay.  Go ahead.  Can you do 

that quick, quick?  Yeah.  Yeah.  That's right.  That's all right.  Good morning, everyone.  I just want to tell 

you that the support, not only with the staff, our administrative staff, but also I just want to introduce our 

executive director, Sandy Himes, who's in the audience.  Without her support, this would not happen 

because it starts from the top-down and I think that's so very important that we have the support of all.  

And that's what you need to do.  Even though we're not at 100%, we do have that support and we need to 

make sure that you have that support if you want to do a program like we do have.  What we did is back 

in -- way back -- okay.  I have to put this on.  Excuse me.  That's a [inaudible].  What we did is back in 

2009, the '08-'09 school year, we looked at our discipline data and we really have to look at what are we 

going to do.  So '09-'10 ten came along, we talked about CLIU, how do we get involved with School-wide 

Positive Behavior, so this does take years to do, but you can achieve.  Just like Principal El said, "If you 

put your goals forward, you can achieve that."  And that's what you need to think about.  As a group, we 

sat down in '10-'11 and we basically decided what do we need to look at our goal-wise?  So for School-

wide Positive Behavior, we want to make sure what can we socially change with our students because 

remember we talked about a very diverse population that we do have.  So how do you move forward with 

a very diverse population with different customs, upbringing?  So what we want to do is we want to make 

sure it affects everybody's, not only the students, but also to make it easier and you'll find out later on 

from Donna.  She'll tell you exactly how much time it saves by with the discipline going down the 

principal's office to see what exactly what happens.  What kind of changes can we make?  Changes that 

will last a long time.  And you'll hear from our teachers exactly what they have taken the School-wide 

Positive Behavior and change some of that to make it work for their classroom and that's very important.  

Not only do we want to focus on reducing problems, but we also want to increase pro-social behavior.  

That is so very important because I know as assistant principal, supervisor, when I have a student coming 

in to my class -- to my office, they would say, "Oh, that person disrespect me."  "Well, do you know what 

disrespect means?  Can you explain it?"  And many times they don't even know what it is, but you know 

what?  It sounds really good to say that.  So that's what we want to do.  We want to create environments 

that foster success with our students and that's so very important to do.  We are part of RtII, Response to 

Instruction and Intervention and it's a very important part.  It's integrated into it.  Tier 1 includes 

scientifically-based core behavior.  So as you see before you, on our PowerPoint as well as little flip chart 

we have there, we have a matrix and you'll hear more about that in detail on how the group got together 

and decided based on data.  And remember, that is the second thing that to be effective, it has to be 

based on data.  That's why every month, in fact, tomorrow afternoon at 3:00, from 3:00 to 4:00, we meet 

with that core team and review the data from the -- this previous month to see where is our discipline 

data?  We compare it to the month before last year.  And what's so neat about that is when we do meet, 

we keep really good records.  Rachel, who is part of our -- she is our transcriptionist.  We have monthly 



meetings that we take from 11, 12 and 13.  Every time, I keep a book constantly of all that, so I have all 

the data if you want to look at that on how we review that.  I put together a PowerPoint over the weekend, 

so on Monday when we have our faculty meeting at 3:00, we share that information with them be it that 

they're not dressing in their uniform, that's a great one right now because kids are cruising, you know, 

we're done June 13th, the kids are telling us, so they don't need to be in their uniform.  So that's 

something that you really need to look at is your data.  What kind of changes can you make as a whole or 

as the teacher within their classroom?  That's so very important.  And also school-wide involvement, that's 

why we have, not only our core team meeting, but doing the monthly faculty meeting and that's very 

important.  So our focus at LCTI is to be proactive in school-wide discipline, to define behavior 

expectations and you could see there.  What we did is Linda Williams is part of our team.  She took our 

matrix and put together little posters there.  You could see with the S.T.A.R and how it broke down in 

each area how you look at the classroom and also cafeteria because as Rachel will be telling you, her 

periods are 42 minutes.  How is she going to teach a S.T.A.R lesson where Mr. Sikora, Rich, has the 

students for half a day?  So he does have that two and a half hours where they -- he could put a seven-

minute lesson together.  But with Rachel, to tell you a little bit, she does maybe a two-minute split second 

on how to talk about respect or how to make improvements with her -- within her classroom.  So what we 

want to do is teach those behavioral expectations so students realize and then acknowledge it and we'll 

find out a little bit about our S.T.A.R card system.  You heard about that last year, we'll tell you a little bit 

more about that, that we're able to give out to the students and exactly how do we correct those in-

behavior -- inappropriate behavior so they do not happen again and that's so very important.  So here's 

our timeline; '10-'11, we took a whole year, as Dr. Lapinsky said, about planning School-wide Positive 

Behavior because there's one thing you don't want to do.  You want to jump into it and it's not going to be 

successful because remember there's always those naysayers that's like, "It's not going to work.  It's not 

going to work."  But you know what?  Every month, I get up there and I tell them about how great we're 

doing and what we need to improve on and you need to do a positive spin on.  So that's very, very 

important to do.  August 2011, we did a In-Service training.  In fact, every August, we have our In-Service.  

We have a portion of that In-Service where we re-teach Tier 1 and now we're going to introduce Tier 2, 

which is we pilot last year Check-In/Check-Out.  September 2011 to 2012, we did Tier 1 implementation, 

so we did the S.T.A.R rewards and they'll -- you'll hear a little bit about what we did on how to come up 

with what is a S.T.A.R card, what are the rewards and how do students achieve that.  From August 2012 

to 2013, we, again, we did an In-Service review, continued doing our Tier 1 implementation and then we 

pilot our Check-In/Check-Out.  On August 2013, this coming In-Service, again, we're going to get up there 

and what's so neat about that is we're going to re-teach Tier 1 again so just in case people forgot about it, 

and what we're going to do is start our implementation of our Tier 2 and you'll hear more about that later 

on.  What is S.T.A.R?  S.T.A.R -- and we basically, based on our data when we met that 2011, we looked 

at where we need to be safe because we're at Career and Technical Program.  We need to practice 

teamwork because without teamwork, you're not going to survive in the world of work.  Achievement 



equals success, and that's what we want to do.  We -- as you ever have your PSSA test and you also 

have the keystones in the academics, we have what you call the NACD [sp] test in Career and Technical 

Programs, so we need to build on that.  And guess what R is?  Respect, to be very respectful, so that's 

very, very important.  Now, I'm going to turn it over to Rich Sikora. 

RICH SIKORA: Good morning, everybody.  Can everybody hear me?  How are you doing?  I'm Rich 

Sikora.  I'm the -- one of the automotives technical instructors thereat the school and one of the technical 

instructors.  Again, we have two or three instructors for the lab-driven and two for the Academic Center.  

And so I'm going to talk about what is positive behavior.  Number one, the basic thing that we want to do 

is teach and obviously model appropriate behavior, all right?  As Principal El said, why, you know, 

fortunately, we know a lot of our students come from homes that probably don't get that taught to them, 

you know, all the time.  They come from broken homes.  It's just the fact of life and I'm sure we all have to 

deal with that.  But a lot of times, just go over and teach the students what is appropriate, so tell them 

what is appropriate, show them what is appropriate.  Just talk about it, go out and show them, you know, 

how we want them to act.  If there's inappropriate behaviors, I mean, we -- our school on how to, you 

know, handle that through our matrix of disciplines so all the teachers will know what to do.  The students 

know what's going to happen to them also if there's any kind of discipline issues with that.  We look at the 

data again as everybody up here have said.  We meet once a month, sometimes twice a month.  We look 

at the data, we see what's going on, see what we need to do and what we have to do.  All right.  

Behavioral expectations, clear expectations must be taught.  We demonstrate positive behavior.  We 

teach it and we reinforce it.  We reinforce it sometimes with just a pat on the back.  We do have reward 

systems that we're going to go over here very shortly.  But it's very important to recognize that students 

are doing well besides showing them, give them that pat on the back and also we're going to demonstrate 

-- well, we have things we give cards out.  Things that we looked at: reinforcing positive behavior, these 

are the areas that we got down initially and we looked at in the school where we have to attack and teach 

these behaviors.  Obviously, first classroom and lab, hallways, cafeteria, bathrooms and locker rooms, 

arrivals and departures, and obviously if we go on Off-Site visits, so obviously, the students are always in 

one place.  They're transmitting, trans, you know, transitioning into different places, so these are the 

areas that we need to concentrate on.  All right.  Here is our matrix of what we came up with.  Now on the 

left, if you can see it, Safety, Teamwork, Achievement and Respect.  These are the areas that we wanted 

to concentrate on.  We sat down as a group and we looked at for each one of those areas what we need 

to concentrate on, what we need to teach, what the students need to know, how to act appropriately and 

what to do.  It is a very big list there.  We have these all posted throughout the school.  Each teacher has 

it posted in their lab.  With this expectation is where we came up with our lesson plans.  So for each one 

of these areas, we have a lesson plan that concentrates on each one of those areas, Safety, Teamwork, 

Achievement and Respect.  Here, when we did develop the plans, I might as well talk a little bit about the 

plans here.  We have a lesson plan book that each teacher has.  Okay.  Thank you.  Most of the lesson 

plans for those areas were developed by one of the teachers on the core committee, all right?  Each one 



of those is inside this book.  Each instructor gets a book throughout the school.  We also have all of the 

lesson plans posted on our internet so that we can get to them very quickly.  But each one of these again 

is what we used when we initially started off in the beginning of the year.  So if we look up there right now, 

we can see this is going to be our plan for the beginning of the upcoming school year.  So you can see 

we spend about 10 to 15 days where we teach one of the lessons per day.  And we try to make the 

lesson fairly quick, you know.  We don't want to do a 30-minute lesson.  But we try to hit the point and go 

overall those points from that matrix.  So if you can see on there, we'll obviously start with arrivals and 

departures.  Because it's the beginning of the year, the students are first coming into the building.  They 

got in, and then where do they go and how to get where they need to go and how to appropriately do that.  

And then, again, we go from the classroom, the lab, the bathroom, locker rooms and so forth.  So we just 

go down and we teach those lessons, one lesson per day.  We don't want to, you know, overwhelm the 

students.  We give them one lesson per day.  We teach the lesson.  A lot of times we try to model the 

behavior so if we're going to show the students how to walk down the hall, we try to go out and walk them 

down the hall.  Show them how to stay to the right, keep, you know, keep your hands to yourself.  I know 

we're at a high school level but we still do it, go to the right when you open that door because, you know, 

someone might be coming -- trying to come in the other way.  So we try to, as much as we can, model 

and teach the behavior besides just sit and talk about it.  But we'd -- again, we try to make the lessons 

sure and sweet and to the point.  Another thing I'd like to say on this is we've been using this now.  This 

will be your third year that we're going to start using this.  Most of our students now that have been in the 

building two or three years, they're indoctrinated into the program, so they know it and a lot of times that 

helps us because we can use them help teach/they know the program, and the new students coming in, 

they obviously can help them out, you know, help them along with the process.  So we try to involve the 

older students with it.  So very shortly, within another year, mostly every student that will be in that 

building has now been indoctrinated into the program and, you know, I've been taught these expectations.  

Behavior management, as we sit up here many times, we track it on a monthly basis.  We usually meet 

after school for about an hour to an hour and a half.  We look at the behaviors or what's going on.  We 

look at the data.  We look up with the write-ups.  We see if anything is going on that we need to 

concentrate on or to make any kind of actions on.  Again, where the behavior is occurring, what time of 

the day are they occurring and then if we see a spike in something, we see some behaviors, you know, 

that we're not liking, we'll try to teach booster lessons.  We, you know, we contact the rest of the teachers.  

We usually meet in a faculty meeting session once a month and a lot of times, we'll break out in our wing 

meetings, and then people on the Core Committee will talk to the other teachers in that wing and we'll go 

over what we're seeing.  We try to get information from the teachers also because we want Buy-In and we 

get a lot of our good information from our teachers that are obviously on our faculty.  And if we do 

Teacher Booster lesson, a lot of times, we won't re-teach a whole lesson, you know.  We'll just make 

comments, we'll, you know, we see something going on with respect and that seems to be a big one that, 

at the last three or four years, we've been fighting.  You know, we just want to make common of it.  



Explain why the behavior's right or wrong and what would be the right way to do it.  Or sometimes at like, 

what you're teachable moment.  If something happens, sit down and talk with the class about it just a little 

bit.  And it doesn't even have to occur in your class, you know, somewhere that something that you knew 

would happen just to keep everybody abreast on what's going on.  Really good news right here, a total 

number of discipline, this is as of day 130 of this school year.  Last year, school year 2011 to 2012, we 

got 3,097 discipline reports.  This year at the same time, 2,147, a reduction of 950 referrals and we think 

that's awesome.  I know that is awesome.  I looked at the numbers and I was really shocked, not that I 

was shocked but it's a great thing.  So we went down about 950 referrals.  And just when you really can't 

see too much [inaudible] shows the relationship of a pie of how much actually we reduced in our referrals, 

950.  All right.  This sheet up here we talked about a little bit.  This is what everything is really about.  We 

did a Cost/Benefit Analysis Worksheet of the reduction in the discipline and the time that the instructors 

had to take.  The students had to take by minutes, days and hours and it's tremendous.  And this is 

basically what, you know, we're all shooting for.  We don't want to spend that day working in the discipline 

office, you know, writing people up, having administrator's trying to take care of it.  That's obviously 

counter productive of what we want to do.  I know the numbers are kind of small up there, but with that 

reduction, we've gained 19,000 minutes, 317 hours and I think we're on -- that really hit you would be 40 

days.  So, 40 days of an instruction for both the teacher, for the students to be in their class, learning, 

doing their activities and the administrators to plan and do their jobs and the things that everybody needs 

to do.  With that reduction of 950, we save 40 days in a school year.  And I think that's tremendous.  

Discipline referrals today 130, from last year to this year -- top five referrals, last year, conduct 

unbecoming a student, number two was cutting class, three lateness, four, insubordination and five, 

disruptive behavior.  And you probably look at -- obviously, we look at 2012 and '13, they pretty much 

stayed the same.  We've moved a little bit.  So these are the things that we track, we look at, we see what 

we need to do.  One of the things I know for the school that we have come up with and we've done was  

we tried to get as much as we can do about respect because that seems to be where everything is, 

everything that happens in the classroom in respect.  This shows the comparison of the most common 

offenses for both last year and this year and with that reduction, you can obviously see blue was last 

year, red is this year.  So this is the number of referrals that were written.  So we show that we're 

obviously, with what we're doing, is being successful.  We can see the -- obviously, the spikes going 

down, so this is really, you know, obviously good news for us.  Location comparisons, we looked at where 

things are happening in our school, that's also very important to us.  Obviously, the first two when I looked 

at this one obviously before we got here, everything pretty much is staying the same.  The number that is 

happening obviously is in the classroom and the lab, that's where most of the students are throughout the 

day.  But again, it's showing the reduction from last year to this year, and the number of referrals that 

we've written, so it's looking good.  And that, again, is a location comparison.  I know that might be very 

hard for you to see, but it's just showing the number of referrals that we've written and how many things 

are happening in one area.  And obviously, they're pretty much off, pretty much spiking downward, which 



is a good sign.  All right.  What data do we look at?  Again, I know we've talked about this before but we 

meet once a month.  We talk to our faculty.  We look at obviously what is happening.  We try to be 

proactive as much as we can.  We look at the data, we see what's going on, and we try to stay abreast of 

what's happening, that's very important.  All right.  We look at if we're doing better in the past or are we 

doing better, and we look at if there's any special problems with locations, times, so, you know, if there's -

- we have some problems in the hall or things of that way, we can move teachers.  One of the things we 

[inaudible] in the last couple of years was, which is a good practice, anyways, to have instructors greet 

their students as they're walking in and give them a goodbye when they're leaving.  Obviously, the 

teacher presence in the hall greatly reduced, you know, what is going on, if there's any issues that are 

within the hall.  All right.  Again, we're looking at any patterns or anything like that.  And obviously, at the 

end, do we need to change anything?  Any kind of policies, anything of that nature that anything we could 

do, see what's happening, react to it and try to hit it off.  And again, when we meet with our faculty, we 

talk with the faculty, we'll break off in our wing meetings and we try again, we get as much input from our 

instructors to see what we can do, you know, they give us great suggestions, tell us what's happening, so 

we can be proactive and take care of it.  And I believe we're going to go to Rachel Peters here.  Yes, we 

are. 

RACHEL PETERS: Thank you.  Let's do this.  Okay.  Can you guys hear me?  Okay.  Good morning.  

Thank you again for coming out to see us.  So, I'm going to first talk about booster lessons.  First off, I 

want to preface this by saying that this is the only school that I've taught in.  I've been teaching for four 

years now.  I'm still young in my career.  And I didn't realize how transient a career in technical school is.  

When I first taught, I got three kids in March that started my curriculum.  So sometimes we get kids in 

January, sometimes we get them in December, so they're constantly moving in and out of our 

classrooms.  So it's very important for us to have those booster lessons for kids who are still not adhering 

to the expectations that we have as well as the students that are new to LCTI with the S.T.A.R Program.  

What does it meant?  What does Mrs. Peters expect of me whenever I walk in to her classroom and Mr. 

Sikora?  So first off, we took a look out our monthly data review.  And as Rich said, one of the biggest 

things was respect.  Now, I am not okay with my kids telling each other to shut up and I'm just letting you 

know, in a high school, some of the kids today are brutal to each other.  They say, "Mrs. P., I'm just 

kidding around."  Well, no, you're not kidding around because whenever you go into the workforce, I am 

not -- it is not okay for me to tell Mr. Sikora to shut up.  It's not okay.  When you get on the job, you can't 

tell your boss to shut up.  You can't tell another colleague to shut up.  My classroom, I don't like it.  

There's a kind way and a respectful way to ask somebody to be quiet.  So what I started -- what I started 

using in my classroom was I need your respect because during lectures I know all of you, all your kids 

listen to you all the time.  They just -- they're just non-stop listening.  Mrs. P. you have me engaged for 40 

minutes.  No, that's the case.  So whenever I need my kids to be quiet instead of me saying, be quiet, I 

need you to please be quiet.  Can you please be quiet?  I need you to be quiet, that becomes redundant 

and then the other kids are helping me out.  So what I realized is that they are more -- they are more 



receptive to respect.  I need your respect.  I don't need you to be quiet, I need your respect.  And when 

you -- whenever you all give me that respect, I'm able to teach you better.  My ninth period -- my ninth 

period class and I'm using real world examples for the booster lessons because one of them was respect 

and also Mrs. Williams who's the cosmetology teacher wrote and taught a booster lesson on also the 

uniforms in the school code because a lot of the girls thought that they're coming school going out but 

that's another story.  I could not get my ninth period class to be quiet whenever I lectured.  And I started 

using respect.  I need your respect.  I need you all to be respectful.  Then one day as all teachers hope 

this never happens, I had a fight break out in my classroom.  Now, I am a little, small girl and luckily, I had 

a football player in the classroom with me.  And on time -- this was halfway through this year, my fourth 

year teaching.  I real -- I realized that these kids really don't understanding what the word respect means.  

Even though I'm telling them be respectful, they don't necessarily grasp what I'm asking them to do.  So I 

had every single one of my students write a paper on what it -- what does it mean to be respectful?  What 

does it mean to be respectful to me?  What does it mean to be respectful to your colleagues whenever 

you get on the job?  What does it mean to be respectful to your bosses?  After that I've had a significant 

decline in the amount of write ups that I've have to write up on my classroom in terms of respect and 

conduct unbecoming -- conduct unbecoming.  So basically the booster lessons are there just to allow us 

to say, hey, as Rich said, teachable moment.  I'm having a problem with respect in my classroom.  I'm 

going to talk to you for about three minutes.  I'm not going to tell you be quiet anymore.  I'm going to ask 

for your respect.  And it really, really helps.  So 2012-2013 school year, this is starting our Tier 2 

interventions which is Check-In and Check-Out.  We didn't want all of our teachers to start this 

immediately.  We decided as a core team to have our group pilot it.  And myself along with Mr. Sikora and 

Mr. Svetecz who could not be here and Linda, right?  We each had a Check-In/Check-Out student for this 

year.  So the student checks in with the coach, the scores are recorded during the day and basically this 

is for somebody who has -- did we go off of more than write ups?  Okay.  So we looked at our data and 

we said, jeez, there's a lot of kids who are getting in trouble all the time.  And those are probably the kids 

that actually need us more than we know it.  If a kid is getting written up a lot and I'm still a young teacher 

and I'm learning.  They need something from us.  They need either coaching, they need advice, they 

need somebody to tell them this is not the appropriate behavior.  So what we had our students do was 

come report to us every morning.  Report to us at the end of the day and they had a sheet that they had 

to get signed by every teacher.  A report is given to us and basically we're their coach.  I'm Coach Peters 

at the end of the day for this one student.  This is an example of the Check-In/Check-Out clearance form.  

Am I correct, Dr. Tatusko?  So whenever we -- we looked at our data and we said, "All right, we're going 

to try -- we're going to test out a couple kids in this program."  You first need administrative support, I'm 

going to say that.  We are very blessed at LCTI for the administrative support that we have.  And you also 

need parental support.  Just as Principal El said, "If those parents are not involved in their student's life, 

it's not going to help."  So we need to send this form home, the parents have to say, "Yes, I allow my child 

to be in the Check-In/Check-Out program."  We sit down with them and we fill out their goals.  For 



examples, I had two females that I was -- that were on the Check-In/Check-Out program and you know as 

ladies we love drama and high school girls, goodness gracious, that's their entire life.  So I said, "All right.  

What are we going to do for you?  Let's list a couple goals."  And she says, "Well, Mrs. P. I don't want to 

take about -- I don't want to talk about people anymore."  Well, that's -- okay, let's work on that.  "Well, 

Miss P. I'm never -- I never on time to class."  Well, why is that?  "Well, I'm hanging out with my friends."  

Well, which is more important?  Okay, let's right that goal.  So what we did was we sat down and I also 

sat down with Dr. Tatusko as well and the guidance counselor to make sure that their guidance counselor 

knows that they're on board and that this is what we're going to start implementing.  This was a sheet that 

I have to fill out everyday.  It is time consuming a little bit, just a little bit because you know what?  The 

two girls I had this year, they really love to come see -- coming to see me in the morning.  Hey, Miss P. 

cares whether I'm here or not today.  Hey, you weren't here yesterday, what's going on?  Well, okay, now 

I'm going to start coming.  So they fill out their goals, the teachers score them two to zero, two being the 

highest zero being the lowest.  And at the bottom where it says teacher comments, I told my girls that I 

was coaching, listen, I don't want your teachers to tell me.  So and so was late today.  All right, well, why 

were you late?  Well, I'm hanging out with my friends.  The biggest part of this is that whenever they 

would get a bad score, they would say to me, Miss P. I let you down.  I said, no, you're not letting me 

down.  I said, you're letting yourself down.  I said, this is your program.  They also said to me, Miss P. I 

forgot to see you yesterday.  I know, where were you?  Well, I forgot.  Well, do you want to be on this 

program or you don't?  I always tie it back to their responsibility.  We -- I am there as their coach.  I am 

not there to say did you stop by today?  They're on high school, they're not on elementary school.  Now, 

elementary maybe tailored differently.  But I know that when my girls didn't come to see me, they said, I'm 

sorry, I let you down.  I said, no.  I said, you're letting yourself down so keep that in mind.  So it's this -- 

program, the Check-In/Check-Out is still their 100% responsibility.  We're there to just -- basically, I'm just 

their coach.  I'm just saying, "Hey, it's good to see you today, how did you do?"  The school-wide positive 

reward system, this goes into the S.T.A.R cards.  We wanted something that was non-monetary at our 

school because as everybody know budgets are very tight.  So menus from non-monetary rewards and 

these S.T.A.R cards were given after the positive behavior was exemplified.  Meaning okay, you walk on 

the right side of the hall, as Rich said, we're going to give you a S.T.A.R card.  Positive call home, free 

pass on homework, assignment, my kids love that because "Oh, Ms. P. I forgot to do my homework," 

extra credit and employability.  All right.  So this was one of our team members.  Mr. Berkowitz, he 

teaches HVAC at LCTI.  This is an example of his S.T.A.R card menu.  Meaning, "Okay, Mrs. P. I'm 

getting all these S.T.A.R cards, where can I use these for?"  Again we want it to be non-monetary.  

Bakery, we have a school store and a school bakery, if you give us five S.T.A.R cards, you'll able to go 

purchase your own food.  They have to buy it, but I'll tell you what, you give kids coffee and a doughnut 

and they're very happy.  No uniform, three S.T.A.R cards and that's a big thing in the current technical lab 

as Dr. Tatusko said, the kids think it's the end of year, I don't have to bring my uniform.  Well, here's Mr. 

Sikora, I forgot my uniform, here's three S.T.A.R cards.  Good, you're fine you don't lose any points.  



While working in the theory room, that's a big thing, an assignment pass so that's Mr. Berkowitz.  Here's 

for -- here is for Rich Sikora and here's his menu in the automotive wing.  And every teacher has their 

own menu.  Every teacher -- it depends on what -- I know some of the teachers I teach with in the 

Academic Center have allergies.  They do not allow their students to eat in their classroom, that's fine.  I, 

however, allow them to eat in my classroom if they want to use the S.T.A.R cards for that.  Twenty 

minutes of free time in the classroom.  Now, Rich has that availability to do that, I give them about five or 

ten minutes of free computer time if needed.  Extra points, kids always need extra points.  "Mrs. P. what 

can I do for bonus points?"  Well, three S.T.A.R cards will get you five bonus points.  All right, perfect.  

Donated automotive items in 50 minutes of free time in the classroom.  Here's Ms. Williams, she's the 

cosmetology teacher.  And I tell you what, if I could have gone to high school and done well and got my 

hair done or my nails done in high school, I probably would have gone more -- no, just kidding.  But still 

that would be so cool if I could have that happen.  School store, bakery, full set of nails, a haircut, a hair 

color, now notice in cosmetology they to pay for the supplies, okay?  So keep that in mind.  Late 

homework, borrow sneakers, borrow a pencil.  Here's myself and Mr. Svetecz, he's the biology teacher up 

in the Academic Center.  The biggest thing they use is free iPod time and I tell you what, my high school 

students work better and there's less -- there are less problems in the classroom if I let them listen 

through their music.  I know that in some classrooms, it's not acceptable.  Try it for a week, just see how it 

goes.  That's the biggest one I use.  This whole last week they worked on their final projects.  I had no 

write-ups last week.  I had not -- everybody was on time because I said to them if you all donate for a 

whole classroom pile S.T.A.R cards, I adjust to my menu for that week.  Then you all can listen to your 

iPods or music and they worked very, very well.  Pass the school store or bakery, they normally don't get 

to go in the Academic Center classes so that's a privilege for them to go.  And a letter or phone call home, 

I'll tell you what those kids who need you the most especially Check-In/Check-Out, you call home, it just 

makes their day.  One call home, I know it's hard for us as teachers to make that call, five minutes, it's all 

it is.  It really, really improves their discipline.  Okay.  So the school-wide positive rewards that we have for 

-- was it only for seniors?  It's for anybody who could drive, okay.  So what we have was wanted to pick 

one or two students to have a parking pass at LCTI.  Since we are a non-traditional high school, students 

cannot drive to our school.  They must take the bus from their home school every day and every 

afternoon.  We also had a guest speaker coming.  He came in and talked about respect.  So there's two 

reserved parking spots for the month for the LCTI School-wide Positive Rewards.  And there's two of the 

students who got the parking passes.  Okay.  Let me see where I am at, so reinforcement of S.T.A.R at 

LCTI.  Over here, we brought our banners, these are posted in all of our classrooms.  So when our kids 

leave our room when they walk into our room, I just have to go over to this and say, hey, I need your 

respect.  Hey, not all of you are paying attention to me.  I need your teamwork.  I need you all to be safe, 

today is lab today, we're blowing some stuff in the Chemistry.  They love that.  Today is safety, that's what 

we're going to be talk about.  And if you are safe, you may get an opportunity to receive S.T.A.R cards to 

listen to your iPod for tomorrow.  I'm telling you when you have those positive rewards in there, it really, 



really helps in the classroom.  The posters are in all the classrooms and the labs and especially in high 

traffic areas.  We want thee kids to make sure they know what's expected of them.  And here is one of the 

banners that they have posted all around our school start just to reinforce what we are saying.  As you all 

know there's a lot of bullying going on, Facebook, Twitter -- when I was in high school, we didn't have this 

kind of stuff.  We just gossiped at the lunch table and that was it.  Okay.  Now, these kids are taking this 

stuff home with them, it's not -- it's not a good thing.  We wanted to raise a bullying awareness in our 

school.  Our core team decided to come up with bullying posters and the same school committee that we 

have as the advertising and design lab that we have at LCTI to design bullying posters.  Here is one of 

them and like I said the high school kids designed all of these.  One of my students this year designed 

this, I actually have this in my classroom.  I want my kids to make sure, they walk into my classroom, this 

is not okay, whether it's on -- if I hear about Facebook, if I here about Twitter, it's not going to be okay and 

we're going to have to have a discussion with the administrator and the guidance counselor.  Okay, 

S.T.A.R cards, there -- those are our S.T.A.R cards.  They are different for -- we voted last year.  We 

wanted different ones for the Career and Technical Center and we wanted a different color S.T.A.R card 

for the Academic Center.  Because let's say I have a student in Mr. Sikora's class, well, he maybe good 

for Mr. Sikora all day and he may get ten S.T.A.R cards in one class, then he comes up to me, he doesn't 

do his homework, he's late.  "Mrs. P. can I turn these in for rewards?"  Well, no.  I'm not going to accept 

them because you haven't shown me that you've done anything positive in my classroom.  So those are 

three different color S.T.A.R cards, different between the career and also for the administrative staff.  If 

Dr. Tatusko or Dr. Lapinsky see some students doing positive things in the cafeteria, in the hallways, if 

they come to observe us in the classroom, they are also allowed to give out S.T.A.R cards.  You have to 

have everybody involved.  School bus drivers, cafeteria workers, administrators, all personnel that is in 

that school has to be able to reinforce those positive behaviors for those students, everybody has to be 

on board.  The cards were $1,500 for 2011-2012, 904 for 2012-2013.  We are very blessed that we have 

print shop in our Career and Technical School.  The use of this S.T.A.R cards, so they're intermittent 

rewards.  My biggest pet peeve, my kids started asking me for S.T.A.R cards.  "Ms. P., I throw this away, 

can I get a S.T.A.R card?  No, you can't get a S.T.A.R card.  You are 16 years old, why -- these are 

things that I expect of you.  "Mrs. P. I brought my pencils today."  Well what did you do for the rest of the 

day?  Oh, I don't know, just hung out.  Well, I'm not going to reward you every single time that you do 

something right because fact is when you're on the job, you're not -- depending on who your boss is, 

you're not going to get positive reinforcement all the time.  There are some bosses that like to do it, some 

that don't.  So I tried to tie you in how would you act on the job?  So it's progression for external rewards, 

develop the behaviors that we want to observe.  There's definitely scaffolding as we wean students off 

external rewards.  We want to develop a more responsible and conscientious atmosphere.  What does it 

mean to be prepared for school?  Why do -- why do I need to be prepared for school?  Why do you -- why 

do you need to be prepared for on the job?  Because at our high school that's one of the biggest things 

that I want to -- I'll tie everything back in to, you're on the job.  How will you act if you're on the job?  



You're in high school, you're going to start working in three or four years.  "Well, Mrs. P, I'm not -- I'm in 

high school right now."  I understand that but I'm here to teach you how to act on the job.  And positive 

reinforcement as we said before.  Okay.  And I'm going to turn it over to Donna. 

DONNA HALPIN: Thank you.  Thank you.  We have -- we had quite a few challenges in training this 

team.  Well, we did train this team together with other teams.  We had a K2 building at the same training 

that we had the Vo-Tech training.  And what we have found over the years of training them is that it 

doesn't really matter.  All the pieces are the same but they have to be very specific to your school.  They 

have to be tailored to your building, not just to your district.  Somebody from one district can't just take this 

elementary's building's things and make it work in theirs.  So for them one of the challenges really was the 

diversity of the group that they were working with and trying to come up with things that would work in 

their setting.  There was some staff buy-in that they had in any school, whether a K2 to high school, we 

have staff buy-in that people say, "Well, they should be able to do this," and "didn't they get this at home," 

and "don't they know how to walk down the hall?"  In fact, even with this team, I remember going through 

and saying, you know, "What does that look like?  How are we going to teach that?  And really, you know, 

that should -- it's so simple."  So the staff, they presented -- they talked about it the whole time that they 

were planning.  They went back to their team that whole year saying, "We tried this, what do you think of 

that?"  Or, "We put this together, what do you think?  Let's get some feedback."  So working with that staff 

buy-in to really bring together teachers that were part of the system.  As far as -- no real one person was 

in-charged of this, they really shared the responsibility, took it back to their teams and really worked with 

everyone.  They also needed to find a lot of non-monetary rewards in their setting.  And they had done a 

tremendous job as you can see just making it worth something within their system, whether -- wherever it 

was.  They did need to individualize as Rachel had shared with you within those settings because each 

one was very different.  They had them for different times and really needed to work with them.  There 

was some inconsistency and they're still working on that as they through with, you know, making sure that 

everybody is handing out tickets at the same time.  The successes that they had was really a change.  I 

remember Dr. Lapinsky saying, you know, as we presented to them, we just need to tell them we need to 

do something different because when those referrals were way up there, you know, we just have to try 

something different.  And I remember being so impressed with that leadership that came top-down and 

everyone involved and that they were working with it.  So they really started to change, they were -- what 

they were doing, they were looking at positives throughout their setting.  And the results of those 950 less 

referrals I just think is amazing.  During this whole process, we evaluate our schools, we look at -- we take 

assessments, the data is given to the IUP.  They look at it for some of our state data in order to see how 

realistically, you know, is this making an impact on students.  And when we started this, we really looked 

at surveying our staff on whether or not where they were in the process.  In the very first year, I know you 

can't read this, but you can just see -- red areas meaning something they needed to work on and that was 

a priority.  The following year after one year of having it different, we had this -- and this is an anonymous 

staff, a huge change in our system.  The school-wide evaluation tool was what they qualified to participate 



in this year.  That school evaluation tool -- actually, we had people from PaTTAN and from the network 

come to their school and evaluate them onsite.  For the size of students that they had, it meant 

interviewing a hundred and twenty students.  They have a hundred staff members, it was 5% of that staff 

population, so it was a huge sampling.  They brought in additional people to come in and talk to kids 

during cafeteria.  Working on that, you know, really trying to get some feedback from the kids.  Is it there? 

Is it really what this data is showing?  Are we seeing it everywhere?  And we expected them to get 80% in 

teaching of expectations and an overall 80 on that.  They also -- completes these surveys throughout the 

year.  We asked them to do them once a year.  The school safety survey, the one that I held up to you 

was the self assessment survey which is by all staff and then the benchmarks of quality and the -- which 

is just the team evaluation and then the set is an onsite bank -- system.  This is the graph from their set.  

As you can see the pieces were in place.  They actually had -- their documentation is in incredible as you 

can see from the tons of books that we have here.  They really have kept all of their training materials, all 

of their things that they've built.  They've added things.  I'm amazed and when I go to one of their 

meetings and I say, "You know, we just decided we need to teach a lesson on the -- our anonymous call-

in list because we need to have our kids know exactly how to use that."  So they're adding lessons all the 

time, they're changing things, they're keeping so many of those pieces upfront and current.  This is kind of 

the breakdown of that evaluation.  You can see lots of hundred percents.  They needed to get 80% or 

better in teaching of those expectations, and the way they evaluate that is from hearing from students and 

also from staff.  "Did you teach it?  Do you know what those expectations are?"  And then the other areas, 

really they're looking at systems that are in place for responding to behaviors, what do we consistently do 

across the board in all settings when we're dealing with them.  Managing that really is -- they plan every 

meeting so they, you know, need long-range planning on that but overall -- their overall is 96% which is 

incredible at this setting.  So where do you learn more about -- well, this is -- this conference certainly is 

one of those places, all the IUs in our intermediate unit, across the state have consultants that do training. 

Some of them go onsite and work just with your school.  We found we can spread it out at our IU and take 

on many more schools at the same time.  And as I said, you know, the variety is there within those 

settings.  We also learn from each other how we've implemented it and how we've worked and I do try to 

organize -- Natalie Krebs and I was one of the consultants that worked with me.  We tried to get some 

networking done throughout the school year so we can bring people back in and say, "What did you try?  

And this is how I used," and you'll see some of our schools will be presenting some of the videos that 

they've made and different things so that they can share from each other.  The training's about four days 

in total throughout the school year for the planning year.  It's probably five realistically because you need 

to do some work offsite but we try to structure our training so that it's a half day of content and the other 

half is get the work done as you're going through that.  There are great websites.  You will see a lot of 

good information on these websites.  This PowerPoint and is available at LCTI as well as on the 

implementer's forum that we have.  Their website -- Dr. Tatusko's contact information is there.  I also 

copied some of the Check-In and Check-Out information.  They just showed you two of the documents. 



They have completed all of the documents needed for that session.  That's all.  Any questions for the 

group?  Dr. Lapinsky and… 

MALE: Just make sure [inaudible] 

DONNA HALPIN: Okay.  Yeah. 

RITA TATUSKO: As Rachel was talking about and also as Rich was referring to, we have our posters up 

front here, we have a matrix.  The matrix is so important because that is really the foundation of where 

you start.  If you don't have that and know exactly, based on your data, where you're going, you will not 

be able to go forward. So that's so very, very important. Questions please. 

AUDIENCE MEMBER: Do you need [inaudible] 

RITA TATUSKO: All right.  I'll just repeat it for you.  Go ahead. 

AUDIENCE MEMBER: Okay.  We are moving into our Tier 2 system in the next -- this fall. 

RITA TATUSKO: Uh-hmm. Great. 

AUDIENCE MEMBER: The question that I have is, first of all, when you said use five write-ups, was that 

from last year's data or was that just somewhere in the middle of the year?  Did you have five from that 

point? 

RITA TATUSKO: No.  What we usually do -- the question was that their -- this is their second year of 

implementing it and what do we use -- we said five write-ups.  When we initially got started we used the 

five write-ups to see exactly where the students are from the day one.  And that's one of our planning and 

where we have to actually look at, who do we need to target and -- being target, being that student. How 

do you help them to teach them exactly what they need to do, and we looked at that very closely.  We 

looked at the -- 10 or more discipline referrals for the Check-In/Check-Out program.  So we did two 

different types there because that's so very important.  We have a program, it's called Skyword.  We're 

able -- extract that data monthly so when we do have our faculty meetings -- before the faculty meetings, 

we meet as a core team and basically, that's what we look at.  We look at that data and then I run reports 

based on last months, this present month's.  So tomorrow 3:00, we will be meeting looking at comparing 

May's data with April's data.  And then what we determine to do is, "What do we need to change next 

month?  What do the teachers need to zero in?"  And as the one slide said, "What are you doing to help 

out?"  Because maybe I'm the one that wrote up all the disrespect, insubordination and maybe Rich wrote 

them up on uniform.  So that's basically what you need to do is also target your own area.  So we're going 

to look more in-depth with our faculty for the future to make sure that's one of the improvements we can 

make on. Yes. 

AUDIENCE MEMBER:  Okay.  My second question was, approximately how much time per student, per 

day would it take up for the teacher to meet both morning and afternoon?  So we're looking and trying to 

figure out schedule-wise… 

RITA TATUSKO: Right. 



AUDIENCE MEMBER: …how we could fit it in with duties and all of those other… 

RITA TATUSKO: So is that Check-In/Check-Out you're talking about.  So Check-In/Check-Out, basically, 

what we did is -- when we first got -- I'll leave them talk about but when we first go started, remember 

Rachel talked about to do the goals and where they need to go, what they need to look at and what 

rewards. Basically that took about five minutes. 

RACHEL PETERS: Yeah. 

RITA TATUSKO: And then each -- at the morning, they would stop in and then I'll give you that 

information.  Go ahead. 

RACHEL PETERS: Honestly, it didn't last any longer than about more that five minutes, one or two 

minutes.  Now, I had to do it, make sure it was confidential.  A lot of my kids stop in and see me in the 

morning.  So longer than two minutes and in the afternoon I have an afternoon class, she came in, we 

talked about it really quick, no longer than two minutes and then she went back to her class and then got 

on the bus. 

AUDIENCE MEMBER: And were the goals different everyday? 

RACHEL PETERS: Yes. They -- well, they can be.  It all depends.  It… 

AUDIENCE MEMBER: Can you repeat the question? 

RACHEL PETERS: Oh, do -- sorry.  Do the goals differ everyday?  They absolutely can.  It all depends on 

the student.  I know my one student was habitually late every day.  So for a month her -- one -- that goal 

stayed the same.  I said to her, "Listen, after looking at your data, this is one goal that you and I are going 

to keep whether you like it or not.  You're late to every single class that you go to."  So that one I stayed -- 

I fixed that, I had that as a fixed goal because I was her coach and I realized that was an issue for her.  

The other two she changed but after those couple months that she was on time to class, they can change 

every day, they can change every week, they can change every month.  It's all up to you and what the 

student needs. 

RITA TATUSKO: Rich would like to talk about it. 

RACHEL PETERS: Okay.  Here, go ahead, Rich. 

RICH SIKORA: I've been doing that program also and the amount of time is about five minutes.  Two 

minutes to check in, meet the student, go over to goals.  Just say , "Hey, how was your day doing," you 

know.  Or in the morning say, "Hey, we're going to work on these three things and I'll see you afterwards."  

And they usually come back in at the end of the day.  And then most students enjoy giving you that report 

when they obviously had a good day.  So you're only looking anywhere from two to five minutes.  And can 

they change the behaviors?  Yes, they can.  I mean, if a -- if a student is doing very well on one of the 

expectations, we can change it.  We can add something or delete something. So as is needed. 

RITA TATUSKO: Okay.  Next question. 

RICH SIKORA: Yes, ma'am. 



AUDIENCE MEMBER: How many students did you have to Check-In and Check-Out at one time? 

RICH SIKORA: Well, if you want to take that.  Well, I have one, each instructor or coach has one.  Rachel 

had two? 

RACHEL PETERS: Yes.  Sorry, repeat the question. 

RICH SIKORA:  Oh, repeat the question?  How many students are in the Check-In at one time?  Usually 

each instructor has at least one or two.  In the whole program I don't know if Dr. Tatusko would like to 

take that one. 

RITA TATUSKO: This year is just a pilot.  So we only had five students in there.  There was more.  What 

happened is we talked about that five-minute meeting with the guidance counselor, the teacher that was 

there who would be the coach and of course our core team were the ones that were part of that.  But prior 

-- before that meeting when we looked at those five referrals, we made sure the Special Ed facilitator was 

part of that to make sure, because if they have a behavior contract, you cannot trump the IEP.  So that's 

very, very important when you're doing this.  So that's very important to look at to see if the child is 

Special Ed or non-special Ed.  So that's another thing that you need to look at.  When we did look at that 

referral data, it was one of the core team members and also, again the Special Ed facilitator for the non-

special Ed as well as the Special Ed.  And then, they're the ones that came up with the names.  And then, 

at a meeting that we had our monthly meeting, that's when the core team volunteered to be the pilot.  

When we did meet -- I had some students that I met with the other core team member and the guidance 

counselor, and myself.  And we just said, "This is what we see based on your grades, your attendance, 

and your discipline, you need help."  And we had students said, "I don't need your help.  I'm fine."  Well, 

the discipline just kept, you know, and you try to encourage them as much as possible.  But remember, 

they are the keepers, they're the pilots.  So we got to make sure that they realized that, you know, this is 

not the behavior that we want to see in the workforce and try to convince them.  But if they say no, there's 

no way.  You know, even though we call home, we ask parents, because the parents have to sign off on 

this.  And what's so great about that is some of the rewards and some of the goals.  I know when we met 

with Rachel's student, one of them wanted to go to Philadelphia because Philadelphia is very close to 

Allentown, shopping with her mom.  And her mom said, "Yeah.  That's a great goal."  So I mean, that was 

something that she looked forward to doing.  So got to make sure that whatever the child wants, they're 

the ones the drivers in this.  And it's so important to help them with their future.  Are there other 

questions?  Yes? 

AUDIENCE MEMBER: Yes.  Do the teachers develop their lesson plans or are they done fairly 

generically and then just adapt it in their classroom? 

RITA TATUSKO: What had happened is the core team what we came up -- oh, the question is about -- 

sorry about that.  How were the lesson plans developed?  We call them the S.T.A.R plans.  When we 

went to training in 10/11, basically what we do we got some samples.  And then, we took them back.  We 

adopted them to the LCTI way that we like to develop lesson plans.  And what we did is we each took an 



area when we have this nice little area over here, this matrix.  Based on this matrix, we took different 

areas say in the classroom, respect and everything.  And then, basically, what we looked at and I have 

some samples here.  We looked at what the teacher needs to model with the -- students need to get 

involved with and then what are the results.  And then, what happened is, it's the core team that develop 

those lesson plans.  And Linda Williams who's our cosmetology teacher, she then took lot of those lesson 

plans and made them to be adopted through the LCTI program.  And it worked out really great because 

we have a matrix template.  And then, what we did is we did the behavior expectations with the guidance 

counselor, and they developed these short real quick booster lessons we call them.  But yes, they can be 

adaptable.  That's so very important because if you want your staff to take ownership, you got to make 

sure that, "Yes.  This is an example."  And as you could see these S.T.A.R plans are here.  I have the 

schedule in here.  The teachers get all of these and they look at -- as you could see and I'll leave this up 

here for everybody to look at.  It says universal expectation; be responsible, safe, and respectful, name of 

the [inaudible] setting arrival and departures, S.T.A.R standard arrival departures, safety, teamwork, 

achievement, and respect.  That is the purpose of the lesson.  And each one of those -- there's five areas, 

they connect to the teaching examples.  So you have those, five areas of those areas.  And then, if 

there's a student activity role play that they do.  Sometimes they're linked to YouTube because kids love 

YouTube, especially the high school kids, you know, and then, also a follow-up reinforcer.  But the 

teachers are able -- every month when they look at their data to take those S.T.A.R lessons and adopt 

them.  Rachel talked about what she does with respect.  How important that is.  So many a times instead 

of saying, "Keep quiet."  She goes, "respect."  And the kids are quiet.  So I mean, that's so very important 

that they do accept that.  Any other questions?  Yes. 

AUDIENCE MEMBER: I was wondering.  Since you're making the PowerPoint available on your website; 

could you make one of those lessons plans possible available? 

RITA TATUSKO: Sure.  We could -- sure, that will be fine.  Yeah.  We could put that up there too.  Sure.  

Yes? 

AUDIENCE MEMBER: I just a have couple questions about S.T.A.R cards.  First of all before I ask, how 

many teachers do typical kids see in a day? 

RITA TATUSKO: Well, it depends.  What happens is -- okay.  How many teachers does the student 

actually get to see?  If you're in the Academic Center, you spend half day in the lab so you'll have a 

teacher there.  And then maybe a multiple, like cosmetology there's three teachers.  Automotive 

Technology, there's three teachers.  There's also instructional assistance there.  So they have that.  We 

have samples of the S.T.A.R cards she's just going to show them to you.  On the back has the S.T.A.R.  

So we have each one for -- each one of the marking periods.  And that's what they look at.  What we do is 

if they're in the Academic Center, what happens many a times is they will go from period to period.  And 

there's eight periods there.  So there'll be four periods within the academics, so there maybe five. 



AUDIENCE MEMBER: So each teacher you said had their S.T.A.R card. 

RITA TATUSKO: Correct.  Yes.  Right.  We got 30 each.  And if you want more, you just see me and we 

have more available to you. 

AUDIENCE MEMBER: But they're only redeemable in that teacher's class, like, I can't use my S.T.A.R 

cards in her class. 

RITA TATUSKO: Right.  Go ahead. 

RACHEL PETERS: Well, for my class, since I am a core team member, I allow my students to use 

S.T.A.R cards that are given to them in the Career and Technical labs and as well as my classroom.  As 

long as they are an A student, they're doing all the work and they're adhering to our expectations.  Some 

teachers allow both.  I allow both.  Mr. Sikora, do you allow both? 

RICH SIKORA: I allow my class and anyone from the staff.  So I look at the color.  I don't -- I actually do 

not accept from the academics. 

RACHEL PETERS: Yes.  So Mr. Sikora would not accept S.T.A.R cards from my students if they go to his 

lab.  However, I accept both. 

AUDIENCE MEMBER: And the administrative cards? 

RITA TATUSKO: Anybody. 

RACHEL PETERS: Any administrator can give amount.  And I accept them, Rich accepts them.  All 

teachers accept all administrator cards. 

MALE: And then lastly, [inaudible] do you have any problems with selling them? 

RACHEL PETERS: Do -- and the question is do we have any problems selling them?  The kids have -- 

stole them.  I've never heard kids hustling S.T.A.R cards as the kids like to use the word hustle.  I've 

never seen anybody passing out S.T.A.R cards and selling them.  Does it happen?  Maybe.  Do I know?  

No.  But I keep my S.T.A.R cards locked up.  I know there's a substitute there today.  They are locked up 

away.  My kids -- I mean, some teachers leave them out on their desk.  I know one kid came in with a 

pack this big.  Clearly, he had taken them off somebody's desk, but again teacher responsibility and I 

make sure I lock them away.  So do kids sell them?  I don't know.  Have kids exchanged them?  I know 

my kids give them to each other.  "Hey, Mrs. P. I only need one more."  "Okay.  Does anybody have a 

S.T.A.R card for so and so?"  And then, I give them a S.T.A.R card for giving theirs away.  So they help 

each other out especially if they're good kids, I let that happen, so. 

RITA TATUSKO: I just want to tell you what happened to me.  It was kind of interesting.  One of our 

teachers found -- I do lunch duty in our large -- we have two cafeterias.  And one of the students lost his 

driver's license, didn't know it.  So I had a teacher come up to me and says, "Do you have any idea -- do 



you think this student is in this cafeteria?"  I said, "Yes.  I know who the student is right away."  So I took 

the license and I had it in my pocket and I went up to him.  And I said, "Did you lose something very 

important?"  He said, "No.  No.  I didn't lose anything."  I said, "Are you sure?"  I said, "Do you know how 

to drive?"  He said, "Yeah.  Why?"  I said, "Did you lose your driver's license?"  "Oh, my goodness I did.  

Oh.  Oh.  Where is it?"  I says, "I have it right here.  Our child care teacher found it and wanted to return it 

to you."  So he went into his book bag and he said to me, he said, "Here, could you give the S.T.A.R card 

to that teacher for returning my license."  So I thought that was a really great idea.  Another incident that 

happened in the cafeteria which I thought was great.  We -- the cafeteria workers also have the S.T.A.R 

cards.  She was collecting money and accidentally a ten dollar bill didn't go into the register, fell on the 

floor.  Boy picked it up and said to her, "You lost some money."  She bent down, she picked it up, she put 

it.  She said, "Thank you.  Here's a S.T.A.R card."  I -- when I do lunch duty; sometimes kids accidentally 

forget their trays.  Another student will come up and pick them up and I think that's really nice of them.  

And I always make sure we reward them with S.T.A.R card.  So the little things like that or if they're taking 

things out to the bus or -- I had another incident what happened about bullying.  Student said, "I want to 

report something that happened with bullying."  I made sure that that student got a S.T.A.R card because 

they came forth as an anonymous tip.  And that we talked about the anonymous tip line, on our students 

IDs for all our students is a 1-800 number that they call in.  It's not 1-800, it's a local number.  But they're 

able to call in.  It goes to our guidance and then we're able to help those students.  So I think that's great.  

If we find out who's all involved then we make sure.  Is there any other questions?  Because I know Dr. 

Lapinsky wants to follow up with some -- yes. 

AUDIENCE MEMBER: One quick one. 

RITA TATUSKO: Sure. 

AUDIENCE MEMBER: Could you speak a little bit more about how wean the students off of the reward 

system? 

RITA TATUSKO: Okay. 

AUDIENCE MEMBER: I know you've mentioned that towards the end. 

RACHEL PETERS: Is that the Check-In/Check-Out? 

RITA TATUSKO: Check-In/Check-Out or for just the regular S.T.A.R card? 

AUDIENCE MEMBER: I don't know.  I know it was [inaudible] mention… 

RITA: We'll do both. 

AUDIENCE MEMBER: …about weaning them off the external rewards [inaudible] by tier or pre level? 

RACHEL PETERS: Now, I'm going to -- now, her question was, how do we wean students off of whether 

it be the Check-In/Check-Out or the S.T.A.R program?  Now, I don't think we wean kids off of the S.T.A.R 



program.  I think the S.T.A.R program is for all the classes all the time.  For my Check-In/Check-Out, one 

of the girls who I had was pregnant.  And she was going to maternity leave and she had been doing 

really, really well.  I mean, she didn't talk about any other girls.  She had no discipline write-up in the 

couple of months she was with me.  And she said, "Mrs. P. is this, you know, am I done with this?"  And I 

said, "Well, when you come back, if you want to start it up again we can."  And I said to her, I said, "I'm 

going to wean you off."  And what I did was I -- for weeks, it was every day.  As I said in the Check-

In/Check-Out, they have to come to you everyday, morning and in the afternoon.  And if not, it's their 

responsibility.  So I said to her, "Well, let's start to wean you off."  So what I did was I do Monday, 

Wednesday, Friday.  The next week I do Tuesday, Thursday.  So for one month, we did every other day.  

The last week we did maybe one or two days, maybe a Monday and a Friday.  And then, I said, "Okay.  I 

need you to write me up a paragraph where I wish you would have brought that about what you liked 

about it."  And then her -- what actually happened was one of her friends -- one of her best friends -- and 

these two girls, I mean, they're typical high school girls, gossip all the time, drama.  And they needed that 

support.  They needed I think an influential female to say, "Hey, this is not okay.  This is not how you act."  

And she said, "Hey, Mrs. P. I see what you're doing with so and so, my friend," I don't want to use names.  

And it's really helping her.  "Do you think I can get on board too?"  So my second student that I got in the 

Check-In/Check-Out wasn't because of discipline referrals.  I mean she had quite a bit.  But it was 

actually her approaching me saying, "Hey, I want to be on this program.  I want -- I want you to coach me.  

I want to stop in and see you every day.  I need your support.  I need you to help me."  So in terms of 

weaning them, I do every other day, every day.  It's all depending on the student.  Now, my student I have 

right now, it's getting towards the end of the year.  She's been slacking off.  And I said to her, "If you don't 

come see me tomorrow, I'm weaning you off."  It's as simple as that.  "This is your -- this is your program.  

You are responsible for coming to see me every morning, every afternoon.  So again, if they're not 

responding to the program, I know I'm weaning her off.  Because it's not -- me seeing every day and 

giving her the S.T.A.R cards at the end of the day isn't helping.  She needs more help than I can give her 

from coming to see me every morning and afternoon, so.  I hope that answered your question. 

RITA TATUSKO: Any other questions?  Very good.  Okay.  All right.  Yes. 

AUDIENCE MEMBER: Have you found a manageable system of tracking like the minor behavior issues 

in class?  I know like the major have discipline referrals… 

RITA TATUSKO: Right. 

AUDIENCE MEMBER: …but then the minor ones, that's… 

RITA TATUSKO: Well, what we had to do to get ready for our set, for the school-wide evaluation is -- and 

let me just walk over here.  I have this book here.  We put together a matrix and we left -- we basically did 

this at our -- let's see right here.  Faculty meeting.  And we told the teachers when we're doing in service 

at he beginning of the school year.  These are what our classroom management, behaviors that you 



should be taking care of and this is what office management behaviors are all about.  And we did a really 

nice matrix.  In fact, last year when I was here, that's where we picked up one of the samples.  And what 

we did is we adapted to our own discipline.  And I have that right here.  It's a discipline flow chart.  What 

they need to do I have that available for you to look at.  And also too is here Teacher Manage versus 

Office Manage.  So I'll be able to show you.  But we went through this with all the teachers.  And that's so 

very important.  You got to get their buy-in right from the start.  Because if you don't, it won't work.  Okay.  

Other schools have tried it.  Other programs have tried it.  It doesn't work.  You need to have -- and 

remember like we said before, it's not a hundred percent buy-in.  We know that.  We'll always have those 

[inaudible] saver.  But you know what every month, I get up there and I tell them exactly, "We're doing 

fantastic.  And thank you so much for helping us."  Not saying, "Hey, so and so is not doing their job."  But 

also too is we have -- like I have 19 programs where I supervise, each supervisor knows monthly about 

the discipline because I always give it to them.  So they know exactly who are they seeing, how high, you 

know, what their discipline referrals are and what are they doing.  And I think that's so very important that 

we all are working altogether as a team.  And I think that's very important that we look at those discipline 

referrals, find out what we want to do.  I had a student -- a teacher that I was watching this discipline 

referrals rise.  So invited them into my office and says like, "What can we work on together to make a 

difference?"  You know, "What can I help you with?  What do you want me to do?"  Because remember, 

when I walk in to your classroom and I tell them, "You forgot your safety glasses."  Guess what, I take 

over your classroom.  You no -- you no longer have any control.  So it's kind of interesting because when 

I walk in to the classrooms, all I have to do is go this way because we occur in technical program and 

they know she means safety glasses.  All right.  Or if I point or anything like that, they know.  So that's 

why it's so important.  I always tell my teachers, "I am not taking over your classroom.  It's up to you.  

You're the one that needs to manage your classroom."  Now, of course, we have a progressive discipline 

and basically it looks like this.  We have six different categories.  And you can look at it.  And exactly has, 

"What is the offense?"  And would it be -- say it's a second time, you committed a level two offense.  You 

know exactly it'll show, what warning and everything.  We have it spelled out.  So that when I do discipline 

with my -- the students, I actually go over that with them and also with their parents when we have to do a 

parent conference, very important, very powerful material.  But I can say enough to do data.  And like I 

said, I welcome you all up to the table to look at any of the data that we do have together that we put 

together.  So I just want to let you know.  Anything else for anybody from our team?  No.  Okay.  Any 

other questions?  All right.  Thank you again. 


