
WENDY FARONE: Thank you for joining us for this webinar, Pennsylvania Common Core English 

Language Arts Standards: From Standards to Practice Supporting Diverse Learners in the Classroom.  

My name is Wendy Farone and I'm a consultant at the PaTTAN Pittsburg office.  My fellow presenter is 

Deb Fulton and she is from the Harrisburg office.  The mission of the Pennsylvania Training and 

Technical Assistance Network, PaTTAN, is to support the efforts and initiatives of the Bureau of Special 

Education and to build the capacity of local education agencies to serve students who receive special 

education services.  Our goal for each child is to ensure individualized education program teams, begin 

with the general education setting with the use of supplementary aids and services before considering a 

more restrictive environment.  This webinar is the third of three in the elementary webinar series.  In the 

first webinar, we provided an overview and instructional implications of the Pennsylvania Common Core 

Standards.  In the second webinar, we further investigated the instructional implications of the shift to the 

Pennsylvania Common Core Standards in the design and implementation of instruction.  So in today's 

webinar, we will focus on supporting diverse learners as we translate the Pennsylvania Common Core 

Standards into practice in real classrooms concentrating specifically on close and analytical reading.  A 

reminder that we also have a secondary webinar series focusing on teaching the Pennsylvania Common 

Core and keystone literature content for secondary special education teachers.  You can look at the 

PaTTAN website at www.pattan.net for those as well.  These today will also be archived.  Now, Deb is 

going to tell us a little bit about how to engage in this webinar. 

DEB FULTON: We provided four handouts for this session and they can be downloaded or printed from 

the PaTTAN website.  Hopefully you've already done that.  Among those four handouts are the 

PowerPoint slides, a video note-taking template that you can use if you'd like to and if you have that 

available, pull that out now.  The Pennsylvania Common Core Academic Standards for English Language 

Arts for grades pre-K to 5.  The draft for -- it's draft version right now and it's found on the SAS portal and 

dated January 2013.  And we've also provided a list of resources.  If you are attending this session and 

would like to receive ACT 48 hours and you've also attended the previous two sessions, then at the end 

of this seminar, this webinar, go to the survey link which was -- is on the screen but also was provided to 

you in an email with your webinar information and include the access code that we provide at the very 

end of the webinar.  There will be five evaluation questions to answer and then you answer the -- or enter 

the access code and then you'll receive those ACT 3 -- or three ACT 48 hours.  We are available today 

between 4:00 and 5:00 PM.  Today is May 1st at standards@pattan.net, the email at the bottom right-

hand of the screen.  When we finish the webinar, you'll have until 12:00 on May 2nd to follow the survey 

link and complete that survey and enter that access code in order to receive your ACT 48 hours. 

WENDY FARONE: Thank you, Deb.  Well, let's get started.  The information that we're going to provide in 

this webinar today is closely aligned with domain 1 and domain 3 of the Danielson Framework for 

Teaching.  Pay attention particularly under domain 1, under planning a preparation, designing coherent 

instruction, and in domain 3, instruction, engaging students in learning, and demonstrating flexibility and 

responsiveness.  The place to find this on the SAS portal, it's a primary resource for information related to 



the Pennsylvania Common Core Standards, the website is www.pdesas.org.  Once you're in the SAS 

portal as you'll see on the screen, click on the standards tab then click on the common core tab and if you 

scroll down a little bit you'll find many resources connected to the Pennsylvania Common Core.  Some of 

those that you might be interested in are -- wherein part of your handouts today was the Pennsylvania 

Common Core Standard that's in draft version January 2013.  The appendices are there, the training 

modules with PowerPoint and corresponding handouts.  The SAS portal is a dynamic site.  You can get 

lost in there and new materials are added frequently so visit this site often.  The emphases in the K-5 

Common Core State Standards document are to develop the ability to read widely and independently 

across a range of text with increasing levels of complexity through the grades.  We can't forget that in K-5, 

teachers have a primary mission of providing students with the foundational reading, writing, speaking, 

and listening skills that will lead to being able to access print for multiple genres of text.  You see 

highlighted the foundational skill placed here because we hold it in such high regard.  These include the 

five essential components of reading instruction which most K-3 and hopefully 3 to 5 grade teachers are 

familiar and very comfortable with.  In K-3 while students are learning to read through phonology, phonics 

and fluency building, the vocabulary and comprehension instruction are integrated through oral language 

development.  It's important to reiterate the critical nature of these foundational skills.  Kids need to be 

able to read the words in order to have access.  The K-5 Common Core States Standards document, the 

one you should have in your handouts again, shows increased focus on college and career readiness for 

the early grades -- we have to start early and walk them through this readiness.  So reading should be a 

vehicle through which all students obtain that ability to understand those advance concepts and to 

participate in engaging discussions.  On the slide, you'll see there's page 2 of the academic standards, 

Pennsylvania academic standards document that you have as one of your handouts.  There is a list of the 

5 standard categories and there's a bulleted list after that of instructional shifts or advances that must 

occur in order to get us an alignment with the rigors of the Pennsylvania Common Core.  Our focus today 

will be on one specifically that seems to be getting a lot of attention and that is close and careful reading 

of text so the students are learning from the text.  So under instructional shifts you see listed here, 

focusing on close and careful reading of text is what we're going to focus on today.  So how do we get 

there?  Well, we get there by shifting the way we teach.  These instructional shifts found on page 2 with 

the draft of the common core document become an avenue through which we transition our instruction so 

the students are college and career ready.  We can't wait until they're there and then say, "Oops."  We 

have to make sure we start when they're young.  The shift to these standards will dramatically change 

what students and teachers do in school.  They provide high level thought provoking instruction and it's 

the norm for all students in all schools.  Today, we're going to focus on supporting students in obtaining 

the ability to read increasingly complex text with proficiency and independently which requires close and 

careful reading of texts.  So what is close reading?  Well, all of a sudden as I mentioned, there's a 

plethora of articles and references, there's books, on this new buzz phrase called close reading.  But the 

Aspen Institute Education & Society Program remind us that close reading of text involves an 



investigation of a short peice of text with multiple readings done over multiple instructional lessons.  Deb 

and I in preparation reviewed readily available materials on close reading books and articles.  Many of 

those offered in the resources handout you have.  What we found was that everybody seems to have 

strategies, opinions and thoughts on how to teach using close reading.  Well, Paul and Elder wrote this 

definition back in 2004 so this is not a new term.  Close reading is just that.  It's reading a text closely or 

more formally paying real attention to the details, so in other words it's an intensive analysis of a text in 

order to come to terms with what it says, how it says it, and what it means.  Remember that the goal is 

independence.  How do we support diverse learners in meeting this goal of independence?  First, we 

assume or hope that all students receive excellent first instruction.  Tier 1, if you're using the RTI model, 

many diverse learners will also need additional support to meet these goals.  The teacher will need to 

gradually release responsibility to the students, at first providing scaffolds and supports including things 

you'll see today like modeling, guiding and providing structure for the process of thinking and analyzing 

text.  So remember, the ultimate goal is for students to read text independently while grappling with 

advance concepts and engaging in discussions.  So how is it possible?  Well, Deb has evidence that it is 

possible.  Deb? 

DEB FULTON: Supporting students with diverse needs may require two main elements of instruction.  

That extensive support in using those foundational skills that will support wide reading across the content 

areas and the strategies specific to support, and if needed, the accommodations in the general ed setting.  

We feel very fortunate to have had the opportunity to visit two fifth grade classes of Gail Rosenberry, a 

teacher at the Shippensburg Area Intermediate School in the Shippensburg School District.  She and her 

students allowed us to video tape the process that Gail used to prepare, instruct, and support her 

students to meet the challenges of reading complex text.  As we view the walk through the process with 

Gail through those videos, you might want to make notes in the video guide handout you printed as part 

of the handout packet.  Particularly look for examples of scaffolds and supports that she provides, the 

focus on close reading and analysis of text and the intentional integration of literacy skills.  The first clip 

captures some of Gail's thinking as she prepared for the lessons.  Take a few seconds to reflect and 

make notes in the video guide while you're watching it and then we'll share some things that stood out for 

us. 

GAIL ROSENBERRY: Hello.  My name is Gail Rosenberry and I'm one of the fifth grade Language Arts 

teachers in Shippensburg Area Intermediate School.  Welcome to my classroom.  I've taught Language 

Arts for many years and one thing that I found with the Common Core Standards is that they're very 

robust and I've really struggled myself on how to teach students to think in depth.  Today, I'm going to 

demonstrate strategies in reading that will help to implement the PA Common Core Standards.  One of 

the pieces of the Common Core is focused on in depth text analysis.  How is that done?  It's not simply 

answering a question, lifting that response from the text or even just rewording that response.  The 

student has to interact with the text.  The students will be reading several Civil War passages and I gave 

a lot of thought and time into which passages I was going to select.  I wanted to find material that was 



less scaffold than the one I had used previously, passages that were short enough that it wouldn't fatigue 

the students.  I began by giving the students a set of strategies to use for in depth previewing. 

DEB FULTON: We noticed that Gail mentioned struggling with how to help her students think deeper.  

Many of us are struggling with that.  As Wendy mentioned earlier, as teachers working with diverse 

learners, we have to not only prepare and support our students for the rigorous expectations for reading 

and writing with complex text, but we also have to instruct them the foundational skills that they need to 

become independent readers.  Gail mentioned in depth text analysis and the importance of students 

interacting with the text.  That's a switch from the question-answer mode that most of us are used to.  We 

noted her thoughts on choosing texts to.  She chose text that has less scaffold than the previous one.  

And she's looked for a short text that the students don't become fatigued with the depth of the task that 

they'll be doing.  We also noted that the content of the selections is the Civil War and that's related to the 

knowledge of content for Social Studies in fifth grade.  It's helpful also to have text that students can mark 

up if possible as they are learning and practicing more in depth analysis.  Gail's preparation started well 

before this lesson.  I don't know if you noticed in the video the background and the bulletin boards but 

they all have a purpose.  One of the things that I first saw when I walked into her classroom were the 

bulletin boards on the text structures.  It appears that these skills have been taught and are stressed.  

This one shows text structure with expository text and also shows many of the signal words and other 

pieces.  This is another piece of the bulletin board that shows the narrative text structure and this one, 

showing some nonfiction text features.  So the preparation begins long before a lesson and, of course, we 

heard from Gail that she's been preparing and instructing her students in these skills all along.  This is not 

-- what we're seeing today are not first lessons and introductions for the students.  Now, we will watch 

instruction focused on students previewing text in-depth.  Again, note scaffolds and supports that Gail 

uses so that her diverse groups of learners all have access to that text. 

GAIL ROSENBERRY: Pick up your bookmarks please that I handed out earlier.  So on the bookmark, 

you'll notice certain letters and they stand for different things that we're going to use when we're 

previewing.  You would be surprised if you take the time to preview a lesson how much you already know.  

Today's essential question was how does previewing help me to have a more in-depth understanding of 

text.  So another thing we may look at is visuals and vocabulary.  Is there a graph on the page?  Is there 

a map?  Is there bold prints?  What might be some other text features that we look for in a passage?  

Ella. 

ELLA: Subtitles. 

GAIL ROSENBERRY: Subtitles, sure.  And so in order for the students to become effective at analyzing 

text in-depth, I began by giving a students a set of strategies to use for in-depth previewing.  And the next 

thing we're going to look at is Headings. 

CHILDREN: Headings. 



GAIL ROSENBERRY: And on this paragraph, the top of the next page, I noticed that I have the 

pronunciation guide again for the word fugitive.  So I know -- well, that's a keyword and they're also 

showing me how to pronounce it, that's important.  Here is another one abolitionist.  We looked at the text 

features such as titles, visuals, the vocabulary and illustrations.  What I want you to do is to take a minute, 

turn to your partner and talk about what visuals that we could use.  Then we did a think-pair-share and 

that really engaged the class in talking about what they observed and found within the passage. 

CHILDREN: [inaudible] 

GAIL ROSENBERRY: Okay.  Eyes up here, and Luke. 

LUKE: Titles, illustrations, glossaries, like maps. 

GAIL ROSENBERRY: Next, I did a think a loud with some modeling, so the students could actually see 

how they were going to proceed.  So on the back of the page, I continue looking for visuals.  So I'm going 

to put a V here to show that that's my visual of the primary source newspaper. 

DEB FULTON: Wow, there were lots of scaffolds in this clip.  Gail provided the students with bookmarks 

with a mnemonic that they've already gone through.  They know what those letters mean.  She reminded 

students of what they knew and she continually modeled and thought a loud what she was doing and 

reminded the students.  She underlined on the SMART Board where we could see as she was thinking a 

loud.  She used a lot of visual tension.  She underlined the titles, the visuals, the vocub, illustration.  And 

then she used the think-pair-share to reiterate what was modeled as we do.  She also used random 

reporter in two different forms there, popsicle sticks and SMART Board queuing for a visual for student 

engagement.  In this lesson, the students are applying the previewing skills that they've been taught.  You 

will see a variety of scaffolds again for diverse learners who may not be able to read the text 

independently. 

GAIL ROSENBERRY: The E stands for every first sentence and that means let's underline every first 

sentence.  I find myself looking at the passages not only word by word but sentence by sentence.  And if 

you do not have sentence level compression, you're not going to have paragraph level compression.  And 

the I on our bookmark stands for what everyone? 

CHILDREN: Introduction. 

GAIL ROSENBERRY: Our Introduction.  And so follow along as I read the introduction.  New territories 

formed as people moved in to the west.  It takes strategies to unlock those sentences so the students can 

gain meaning.  I'm going to continue reading the second paragraph, you're going to participate with me.  

I'll also do close reading.  I will be reading the sentences in the passage and I will leave out keywords that 

I want them to respond to as a whole class.  Everyone, fingertips right under the word two, that's our 

second sentence in paragraph two.  To smooth things over, Henry Clay… 

CHILDREN: [inaudible] 



GAIL ROSENBERRY: The Missouri… 

CHILDREN: Compromise… 

GAIL ROSENBERRY: …all… 

CHILDREN: …slaves… 

GAIL ROSENBERRY: …above Missouri's… 

CHILDREN: …southern… 

GAIL ROSENBERRY: …border would be… 

CHILDREN: …free. 

GAIL ROSENBERRY: We also did some echo reading to help students have a little practice with our 

fluency.  And this time, I'll read first you repeat after me.  Later, California wanted to enter the union… 

CHILDREN: Later, California wanted to enter the union… 

GAIL ROSENBERRY: …as a free state in 1850. 

CHILDREN: …as a free state in 1850. 

GAIL ROSENBERRY: Close reading and echo reading also provide scaffolds for those students who are 

still having trouble with multisyllabic words and phrasing in order words they might not know.  It's more 

interesting way to do the repeated readings because then it keeps everyone engaged, their eyes are on 

the text and they're more involved within the lesson. 

DEB FULTON: I hope you noticed many of the scaffolds that we noticed.  The scaffolds that stood out the 

most were to help those students who may not be able to read the text independently.  She used close 

reading where she read some of the words and then pause at an important word and the students filled 

that in.  In order to do that, students have to be following along in reading with.  She reminded kids 

fingertips under specific spots, so that knew that they were with her.  The echo reading again would be 

supportive of students who may not be able to read that text independently and the repeated readings.  

This was a first read and one of the things that we found to be common among all of the information 

about close reading is the need for multiple readings of text.  Some of the material that we read indicated 

that a first read should be done independently and then some material didn't say that.  If you have a 

classroom full of diverse learners who may not be able to read the text independently, you would have to 

make a decision about what that first read needs to be.  You may need to provide the kind of support that 

Gail provided to make sure the students can actually read the text.  Gail also used the mnemonics, E 

stands for every first sentence, V--and in the previous was visual for the primary source.  So there were 

many scaffolds that she's been using throughout this lesson.  The last part of the lesson for this class 

includes writing a prediction with evidence from the text so after marking up the text and previewing in a 



really in-depth way that we often don't do, the class is now going to synthesize all of that information and 

write a prediction and use the evidence from the text.  Let's see what you notice. 

GAIL ROSENBERRY: You're going to use those things you previewed to create a prediction about what 

you think the author's message or theme is for this particular article.  We have the students create an in-

depth prediction based on the notes they had taken from previewing the text.  This is your opportunity to 

practice what we just did on the first page, identifying the visuals at the every first sentence in each of the 

passage's paragraphs, any other headings or titles that you see.  They included within this what they 

thought the author's central idea or purposes might be.  So in order to get you started in case you're 

thinking, I'm not quite sure how to begin my prediction, what might you say? 

CHILD: I think the author's central idea would be… 

GAIL ROSENBERRY: And what's another word we used and we're using the text to prove what we're 

saying, does anyone remember?  It starts with an E. 

CHILD: Evidence. 

GAIL ROSENBERRY: Evidence, great.  And for this, I asked the students to use supporting evidence 

from the text.  Now, what we're going to do is have our share out and when your name is highlighted, 

you'll be sharing your prediction.  By using a random reporter technique, I was able to engage the class 

as they anticipated which name was going to be highlighted next. 

CHILD: I predict this passage is going to be about war versus peace. 

CHILD: …because in the passage it says a conductor was a person who [inaudible] on the roadway. 

CHILD: …that's where I made this prediction. 

GAIL ROSENBERRY: When you're using some background information that we've already discussed to 

make your prediction about this part so maybe it's related to the title, right?  Okay. 

DEB FULTON: So what did you notice?  One of the things that stood out for us was the vocabulary and 

the literary terms that Gail used.  This is really important.  Students need to be familiar with this 

terminology because they'll be asked to use it.  The terms Gail used that we caught were theme, visuals, 

authors, previewing the author's central idea, the purpose, supporting evidence, and the prediction.  And 

in the students' answers you could see that supporting evidence.  She also used sentence starters as a 

scaffold.  She said in case you aren't sure how to start your prediction and she asked students and writes 

on the board and continues to probe so she continues to provide that support.  And then she used that 

random reporter called share-out on the SMART Board again to engage students.  Now, we review Gail's 

second class of students.  They have completed the previous lesson that we--the pieces that we just saw 

the day before.  So actually, we have the opportunity to view two classes but they were in tandem with 

each other and allowed us to see more of that sequence from the lesson.  Let's check this out. 



GAIL ROSENBERRY: How many of you have read something and didn't remember what you've read?  

Reading a text multiple times really enhances the comprehension of students.  As I look at our essential 

question today, this really tells us and reminds us what our coding strategy is going to help us do.  That 

first read is really just like a preview and then with the second reading, they start to make those mental 

connections.  And we're going to continue with our second reading of today for my second class.  We 

were moving to the coding strategy and with the coding strategy this was a way for students to self-

monitor.  The plus sign we're going to use as our code for "This is new information for me," or we have 

the exclamation mark and that's that, "Wow! That's really amazing!"  And this strategy helps you, in other 

words, to self-monitor that's what thinking about your own thinking is.  This doesn't mean that every time 

you read a passage you have to use your sticky notes, it gets you into the habit of thinking about your 

reading.  Research shows that if a student self-monitors and asks questions while they're reading that 

really improves their comprehension.  Okay.  Here's how I want you to read the first paragraph.  You're 

going to alternate your reading.  So decide who's going to go first with the first sentence, the next person 

will read the second sentence and then back and forth.  We've done this before, Go ahead. 

CHILDREN: A place [inaudible]… 

CHILD: …too high and the swamps [inaudible]… 

CHILD: …person, the slave would be told where to go for the first start. 

GAIL ROSENBERRY: And since this reading was a second reading, I had the students do some partner 

reading and then also they did independent reading.  You're going to read silently those paragraphs and 

you're going to do your own coding based on the symbols you're thinking about what you're reading.  The 

students enjoy using the sticky notes.  They use these to make a synthesis statement about what they 

thought the author's purpose was and then they used evidence to support their statement.  You're going 

to tell me by writing what's the central idea of the whole passage.  You've already predicted what it was 

so now you're going to take your sticky notes and make a synthesis statement.  Ultimately, if students can 

self-monitor as they read they become more involved with the text.  I have more quality discussions with 

my students.  You've completed your synthesis statements, let's discuss them.  Kiona, why don't you start 

off? 

KIONA: I think the author's purpose is that he or she wants reader to find out a lot of new information. 

CHILD: Slaves were becoming free because in the second paragraph it said, after a lot of debate a law 

was passed, no new slaves could come from Africa. 

CHILD: At the same time slaves want to get out so they were happy about that law passing. 

GAIL ROSENBERRY: Also, I have more quality writing from the students about what they're reading.  

Since I started using these strategies, I haven't heard any moans and groans about re-reading anything 

and I think it's motivating them to want to participate in class to become engaged. 



DEB FULTON: Wow, there were so many things that we noticed there.  Reading the text multiple times, 

this--now, remember, the students had a first read the day before and they started out with partner 

reading with very specific directions, something that they had done a lot before.  And then went to 

independent reading.  So independent reading wasn't missed, it just was built with some scaffolds before 

that so that all kids could have access to that text.  She stressed a lot about the self-monitoring that 

meant analysis or thinking about your thinking but also to stress with the evidence to support your 

statement which the students did.  The use of sticky notes seem to work really well and students had a 

clear understanding of what to do with those and then use that information to write their synthesis 

statements about the author's purpose with the evidence statement.  So lots of higher level of discussion 

and high -- higher quality of writing occurred during this lesson.  We weren't able to capture all of that on 

film, it would have taken way too long, but I had -- have the opportunity to be there during that lesson and 

the discussion and the writing with the students was really exciting for me.  Okay.  And finally, Gail shares 

her reflections.  So let's listen in to what she's thinking. 

GAIL ROSENBERRY: Spending time on reflection is almost as important as the time I spend planning my 

lessons because then it gives me a chance to go back over what I've already taught and how the students 

responded to my teaching.  Some of my students aren't real comfortable with sentence construction, so 

that means I need maybe to offer some more sentence starters with them, give them more examples, 

have sentence frames available for them to write about what they've read as well as cite evidence to 

support what they've written.  This assessment will allow me to determine how far the students have 

come in their reading comprehension.  Since the common core is a robust set of standards, they're 

requiring students to use higher level of thinking skills.  So for our next lesson, I will be using their Social 

Studies book and tie the strategies and have them use those strategies in small segments of their 

Content Area Book. 

DEB FULTON: So Gail shares the importance of reflection, reflecting after all lessons.  She plans for the 

scaffolds and supports for students based on the student's current skills and the needs.  She uses 

assessment to guide her continued instruction and to determine again where she needs to go.  And she 

thinks about her next steps with using the Social Studies book, tying those strategies and applying those 

strategies to small segments of a Content Area Book which has the same content, the same kind of 

theme and is written in a slightly different way.  In summary, while the focus remains on reading for 

understanding, there is that shift away from the strategy based reading comprehension that we've 

concentrated on toward that close reading of text which includes re-reading and multiple reads, 

interpreting perspective, providing additional text sources and providing the evidence to support ideas.  

All of these expectations are noteworthy and will require carefully scaffold instruction if students with 

diverse learning needs are to meet them.  I'm pulling these guidelines from an article from a recent 

learning disabilities research and practice journal, February 2013.  In fact, if you have the opportunity to 

grab that journal, I highly recommend it.  The articles in this journal are all related to common core and 

supporting students with diverse learning needs.  The article that the guidelines are in is written by Diane 



Haeger and Sheryn Von.  And I think the guidelines are a good way to end this year's series of webinars 

on supporting diverse learners with the PA Common Core Standards as they provide next steps.  So the 

first step is to develop a thorough understanding of that -- those grade level expectations in the General 

Ed Curriculum and then determine what supports are needed for your students with learning difficulties.  

And that is going to involve seeking out professional development that will provide the depth of 

knowledge that you'll need to be able to advocate for your students as they access the General Ed 

instruction and you're also going to need that knowledge to design your specialized instruction to meet 

the students' IEP goals.  Another guideline is to establish a plan in collaboration with General Ed teachers 

and other professionals to ensure the appropriate instruction is occurring.  One of the challenges there is 

to find time to do that, but that isn't necessary piece.  Third guideline is to use those Common Core State 

Standards and foundational skills to meet students' individual needs that may be provided in small group 

instruction and we need appropriate assessment tools to make sure that we can identify our students' 

specific needs and teach toward mastery of those skills.  And finally, a guideline is to provide 

opportunities for guided practice in integrated lessons.  Your students who experience lessons that 

involve informational text from content subjects that will require problem solving and higher order thinking 

skills that they may not have had access to before.  They will be required to produce complex written or 

oral responses to text.  So opportunities to practice what they won't encounter in the General Ed 

environment using text that is -- at their accessible level will be helpful.  Remember, simply setting higher 

standards doesn't ensure that struggling learners will meet them.  We all need to increase our knowledge 

and skills to help students increase theirs to become college and career ready.  There are a number of 

what we think are excellent resources provided to you also as a handout and those are listed here, too.  

And we want to highlight this one from the Center On Instruction which goes in to more specifics, 

provides a progression of the sub skills for those -- the building of a foundations.  This completes our 

elementary webinars series this year.  We hope that they have been helpful to you.  The previous 

sessions are already available on the patent website under reading and you can find this session there 

within a few weeks.  Now, if you have attended the previous two elementary webinars and you're 

interested in receiving your three ACT 48 hours, please go to this link which was also provided in an 

email to the SurveyMonkey where you will answer five evaluation questions and you will need to enter the 

access code at the bottom of the screen.  ELL3EL.  That SurveyMonkey link will be open from now until 

12:00 tomorrow, Thursday, May 2nd and then it will close.  At that time, those people who have 

completed the survey link, who entered that access code and have attended all three of our sessions will 

receive three ACT 48 hours.  So thank you for being with us.  We hope to continue to provide support.  

Thank you. 


