
>> Good afternoon and welcome to the IDEA webinar series addressing behavior and the IEP is today's. 

If you have not done so already, you can access the handouts by going to the PaTTAN website in the 

training calendar at www.pattan.net and click on today's date and the name for this webinar. Okay and 

here is the name for today's webinar, addressing behavior in the IEP. The mission of the Pennsylvania 

Training and Technical Assistance Network, PaTTAN, is to support the efforts and initiatives of the 

Bureau of Special Education and to build the capacity of local educational agencies to serve students 

who receive special education services. The Pennsylvania Department of Education's commitment to 

least restrictive environment or LRE. Our goal for each child is to ensure Individualized Education 

Program or IEP teams begin with the general education setting with the use of supplementary aids and 

services before considering a more restrictive environment. Okay, so as we get started today, first let me 

introduce myself. My name is Dennis Cullen. I am an educational consultant out of the PaTTAN King of 

Prussia office. Our objectives for today's webinar are on your screen here. Participants will be able to 

identify questions to ask in determining if a student's behavior impedes his or her learning or that of 

others. Participants will be able to describe how to document the results of a Functional Behavioral 

Assessment or an FBA into the IEP. And participants will be able to describe the components of a 

Positive Behavior Support Plan. When addressing behavior in the IEP, you'll notice it comes under the 

special considerations section, and there will be a question that asks, does the student exhibit behaviors 

that impede his or her learning or that of others? If the answer is yes then the team must develop a 

Positive Behavior Support Plan that is based on a Functional Behavioral Assessment. They must list the 

Functional Behavioral Assessment results in the present education levels, and the Positive Behavior 

Support Plan and the goals and SDI must be listed. Or it can be listed as a separate document. If the 

student does not exhibit behaviors that impede his or her learning or that of others then just proceed to 

the next section. In the course of getting ready for the IEP team meeting, if this is the students first IEP 

or if it's after an initial evaluation or even a reevaluation, if it has been suspected that behaviors might 

be a contributing factor then it is likely that the team will have put Functional Behavioral Assessment in 

as one of the assessments that will be used when the issue -- the permission to evaluate. If that was not 

done at the time then that will have to be done before you can address the behaviors in the IEP. In the 

event that there had been a previous Functional Behavioral Assessment and the student has that 

already written into the IEP and there is a Positive Behavior Support Plan and you're just meeting to 

update the IEP, as long as no new information is required, you can update the Functional Behavioral 

Assessment just like you would update any other present education levels and make any changes to the 

Positive Behavior Support Plan as necessary. But if you are getting new information, then a permission 

to reevaluate would need to be issued before you can -- and then conduct another Functional 

Behavioral Assessment before you can proceed. In the annotated IEP for school age, which can be found 

on our PaTTAN website in the publications, you'll see that this is page 12, this special considerations, 

does the student exhibit behaviors that impede his or her learning or that of others, and in the 

annotation here we see some of the questions for the IEP team to consider. I know the print is pretty 

small there so we're going to go through these questions on the next slide. Okay, so here we have our 

questions for the team to consider. First, does the student's challenging behavior persist despite the 

implementation of informal behavioral change strategies? So what does that mean? Some informal 

behavioral change strategies might include strategies that could be used in isolation that would also be a 

part of a comprehensive Positive Behavior Support Plan, things like a token economy system, perhaps a 



behavior contract. You may be using time-out from reinforcement, detentions. So any type of behavioral 

change strategy that you use that, again, may still be part of a Positive Behavior Support Plan but in 

isolation it may not be working. So you may be implementing these things but we're still not seeing any 

change. Next we have, do functional assessment results indicate that deficits in communication and/or 

academic skills contribute to challenging behavior? All behavior's communicating something. So if that is 

the case, if you're suspecting this may be a communication deficit, then you must consider if a Positive 

Behavior Support Plan and a communication plan might be required; and if so, how will those support 

each other? In addition, there are academic skills deficits. Those will be addressed throughout the IEP as 

well. Is the student or has the student lost access to instructional time due to in-school disciplinary 

referrals and/or suspension from school? So if we're seeing that a student is frequently getting in school 

suspension, out of school suspension and there's been a loss of instructional time, then that may be 

indicative that the student does have behaviors that impede his or her learning or that of others and 

that a Functional Behavioral Assessment to determine why these behaviors are occurring and a Positive 

Behavior Support Plan may be necessary for the student to become successful. Another consideration 

that the team will think about is, does the current educational placement utilize positive reinforcement 

and other positive techniques to shape the student's behavior? So, again, these may be some things that 

you will see again in a Positive Behavior Support Plan, but the team has to consider what strategies are 

being utilized for the group itself, for the class itself, that would be considered positive reinforcements 

that were increasing the likelihood that students would perform behaviors that we want to see from 

them. Then has the student's behavior contributed to a consideration for a more restrictive placement? 

If we're thinking about a more restrictive placement for a student based on his or her behavior and a 

Functional Behavioral Assessment and Positive Behavior Support Plan hasn't been done, then it will be 

necessary to do that because we want to make sure that we are keeping kids first in the general 

education setting with the proper aids and supports as necessary before we move them to a more 

restrictive setting. Okay, so we have our present levels and behavior. So a Functional Behavioral 

Assessment must be conducted for a student whose behavior impedes his or her learning or that of 

others. So what is a Functional Behavioral Assessment or an FBA? It's a hypothesis of the circumstances 

that trigger and maintain the behaviors that impede learning. So that's the very technical definition, but 

basically it's why we think the student continues to engage in these behaviors. There is a reason behind 

behaviors. Behaviors exist to communicate something or to help students to get something or get out of 

something. Not just students, it helps all of us to either get something or get out of something. So a 

Functional Behavioral Assessment will include what antecedents or events, individuals, activities that 

trigger the behaviors. So what is it that we see every time that Mr. Cullen is working with the student? 

The student flips the desk and runs out of the room. We know that Mr. Cullen might be an antecedent 

to that behavior. We can guess that he might be an antecedent to that behavior. Every time that we 

have Jim on our schedule, the student, you know, puts his head down and refuses to leave the 

classroom. You know, Jim or having to go to Jim might be an antecedent to that behavior. So an 

antecedent is anything that happens before a behavior. Behavior also has to be listed in the present ed 

levels, in the results of the Functional Behavioral Assessment. So it states the exact behavior that can be 

seen and/or heard in the presence of the antecedents, and it should be listed in such a way that so 

everybody can get a mental picture of what it looks like or what it sounds like. So we want to avoid 

things that say, you know, becomes disrespectful, becomes disruptive. Because disrespect and 



disruptive can look very differently and can take on many different forms. So, you know, if the student is 

cursing, if the student is running around the room, those might both be considered disrespectful and 

disruptive, but they're much more descriptive to say that the student curses or that the student is 

running around the room. I can get a mental picture of that. The Functional Behavioral Assessment also 

needs to list the consequences, and these are the events that occur as a result of the student 

performing the problem behavior. So we want to think about what does the student do -- or what do 

the adults around the student do, what do the other students do. So are we removing task demands? 

Are we sending kids to time-out, and so what are some of the things that are happening as a result of 

the behavior? Then it also has to list the functions, and this is what we perceive to be the reason that 

the student is performing the behavior. As we said before, the function of any behavior is to either get 

something or to get out of something or to avoid something. So in our Positive Behavior Support Plan 

publication -- which you can access if you type in this tiny URL. You can also search for it on the PaTTAN 

website after you search for Positive Behavior Support Plan -- you can see the documents that will assist 

you in putting together all of the requirements for the present education levels and for the Positive 

Behavior Support Plan. So in here is a page from that document, and we can see here it lists the 

assessment summary. So this is the hypothesis or the results of the Functional Behavioral Assessment. 

So the antecedents to the behavior of concern are listed at the top, what the behavior of concern is, the 

consequences, maintaining the behavior of concern and the perceived function of the behavior of 

concerns; and you can see there it says to gain or to avoid, escape or postpone something. Then it's just 

stated a little bit differently in the next section. So it gives you the sentence that you're going to want to 

put together in the present education levels. So when the student -- or when these events happen the 

student does this in order to, and that would be the function. And again this document can be located 

on the PaTTAN website under publications or if you just do a search for Positive Behavior Support Plan. 

Okay, so let's just take a look at some examples, and please note that these are for training purposes 

only, but here's some examples of what a present levels as a result of a Functional Behavioral 

Assessment might look like. So when presented with writing activities, Dennis verbally refuses to 

participate, puts his head on the desk and uses offensive language. The staff remove him from the class 

to take a calming walk. The function of Dennis's behavior appears to be to escape writing tasks. So we 

can see that the antecedent here is when presented with writing activities, the behaviors are verbally 

refusing to participate, putting head on the desk, using offensive language. The consequences are that 

the staff remove him from the class to take a calming walk, and as this behavior continues over time we 

can surmise that the function of the behavior appears to be escape writing tasks, because if Dennis is 

going out for a calming walk then he's not doing the writing. So here's another one. During transitions in 

the hallway, Kevin pushes and hip checks peers into lockers. Most of the peers push back in a playful 

manner; however the incidents occasionally escalate into physical fights. The function of Kevin's 

behavior appears to be to gain peer attention. So, again, the antecedent would be transitions in the 

hallway. So being in the hallway is the environment where this would take place. The behavior is 

pushing and hip checking, and then again leading into physical fights. He's a part of that behavior as 

well. The consequences, the students pushing back, and the function of the behavior appears to be to 

gain peer at tension. Again, this is just a hypothesis. Please note for these are for training purposes only. 

Right. So at this time I'm going to take a brief pause to see if there's any questions, and my lovely 

assistant Diane Funston (phonetic) is indicating that we have no questions at this point so we will 



continue. Alright. So now let's talk about the Positive Behavior Support Plan. In the Positive Behavior 

Support Plan, just like any IEP goal, you are going to -- or any part of the IEP goal where you're talking 

about a change, you're going to have the Measurable Annual Goal and perhaps short-term objectives. 

Please remember with your Measurable Annual Goal you want to list the condition, the name, the 

behavior and the criteria. So the condition under which the behavior will occur, the name of the student 

who will be performing the behavior, the exact behavior that you want the student to perform and the 

criteria for success, so how do we know when the student has reached the level that would be 

considered successful.. You're going to describe how progress is measured, describe when progress 

report is provided, and you're going to provide the report of progress. Okay, in our Positive Behavior 

Support Plan document it also includes here your goals and objectives. So this is just exactly what we 

just talked about in the previous slide. No different than any academic goal and objective. Alright, so 

some things about Measurable Annual Goals. Okay, it may be a reduction oriented goal. So, for example, 

here during whole group instruction Kylie will decrease call-out behaviors to no more than three times 

per day over five consecutive days. So it that is a decrease or reduction oriented goal because we're 

decreasing the amount of call-out behavior. Sometimes folks like to write it that Kylie will raise her hand 

10 times per -- well, we don't know how many times Kylie might have an opportunity to raise her hand, 

and do we want her to raise her hand if she doesn't know the answer. You know, so let's think about 

how can we measure what success would be. Success would be decrease in call-out behaviors over time. 

So it doesn't necessarily have to be the presence of a new behavior or a desired behavior, but it can be 

the reduction of a problem behavior. So the condition would be during whole group instruction. Kylie is 

the name of the student. The behavior is decrease in call-out behaviors, and the criteria for success is no 

more than three times per day over five consecutive days. Other goals may describe the desired 

behavior. So here is an example. When presented with a writing task Dennis will engage in and persist 

with the task for its duration with no more than one refusal incident a week for three consecutive 

weeks. So here we have the desired behavior would be engage in and persist with the task, and it's 

something different than completing the task because perhaps the student wouldn't be able to 

complete the task or perhaps the student would write one thing and think that he or she is finished. So 

we want to think about what would be the success. What do we want to see? We want to see the 

student engage in and persist with the task for its duration. So here we have the condition would be 

when presented with a writing task. The name of the student is Dennis. The behavior is engage in and 

persist with the task for its duration, and criteria for success would be with no more than one refusal 

incident a week for three consecutive weeks. Please remember that these are for training purposes 

only. Alright. The Program Modifications and Specially Designed Instruction for the Positive Behavior 

Support Plan. You're going to list what are going to be the antecedent strategies or the prevention 

strategies. So what are we going to do differently so that the behavior doesn't occur? What the 

replacement behavior's going to be, and that replacement behavior is going to serve the same function 

as the problem behavior. What consequences for reinforcement will occur when the student performs 

the replacement behavior? So what are we going to do to encourage the student to perform the 

replacement behavior in the future, and what are the consequences for -- or including the procedures to 

follow when the student performs the behavior of concern? Now, these can be listed in this Specially 

Designed Instruction section of the IEP or as part of the Positive Behavior Support Plan. In the Positive 

Behavior Support Plan document it's all listed right in there for you, and you can just attach that to the 



IEP. So let's talk a little bit about each of these here. So the antecedent or prevention strategies. These 

are going to be the environmental manipulations to make the behavior less -- the problem behavior that 

is -- less likely to occur or unnecessary for the student to perform. So if we know that presenting Dennis 

with the writing task is going to create these problem behaviors, then I need to think about how can I 

present the task differently? So some examples of some antecedent strategies might be to provide 

choices of tasks to complete, or -- and these are just randomly -- these are not all connected to the 

writing task. These are just randomly put together here. Check in with the student at the start of the day 

and provide encouragement and any necessary materials for the day: pencils, paper, point sheets, et 

cetera. Provide choice of work alone, work with adult, work with a classmate. Remind the student of the 

reinforcer to be earned for success. So all of these are some antecedent strategies that we might try for 

any given problem behavior, depending on the function, in order to make the problem behavior less 

likely to occur or unnecessary for the student to perform. Again, these are for training purposes only, 

and in isolation wouldn't make sense anyhow, so it's got to be all part of one big Positive Behavior 

Support Plan. Okay, Program Modifications and SDI, let's talk about replacement behavior. Okay, please 

note that replacement behavior is not the same as a desired behavior. The desired behavior is what you 

might list in a Measurable Annual Goal. That's what we want the student to do, right? We want to give 

the student a task, and we want the student to complete the task. That's the desired behavior. Okay, the 

replacement behavior is going to be what we're going to teach the student to do that serves the same 

function as the problem behavior. So if Dennis is performing all of those behaviors to get out of a writing 

task, I need to teach him a different way to get out of that writing task. So that might be to say, you 

know, can I take a break or can I work with a partner or can I do something else? That would be -- he 

would still be getting out of the task. It's not the desired behavior. It's the replacement behavior. Okay, 

replacement behavior is always based upon what the function of the problem behavior is. Okay, it has to 

be something socially appropriate, obviously. Again, not the desired behavior, and this is something that 

we must teach and provide rehearsal for. So, for example, if we're thinking about calling-out behavior 

and we want the student to raise his or her hand, then we're going to teach raising her hand or his hand 

very explicitly, and we're going to practice it so when you want my attention you're going to raise your 

hand, and this is what it looks like. So you need to make sure that that piece is done if the Positive 

Behavior Support Plan is going to be successful, and provide rehearsal for it. You have to think, when 

we're coming up with replacement behaviors, the student has to be capable of performing the 

replacement behavior. We don't want to provide something for the student to do that he or she cannot 

do. For whatever reason, they don't have the capability of doing so. The other thing with replacement 

behaviors is that they must be as easy or easier to perform than the problem behavior, because if I have 

to go through six different hoops to get the same result as me flipping a desk and walking out of the 

room, then I'm just going to flip the desk and walk out of the room. That's going to be a much easier way 

to get that need met; right? So thinking about -- it has be an as easy if not easier to perform than the 

problem behavior. So, again, for training purposes only, here are some examples of possible 

replacement behaviors. The student will request a break, and again, we're going to need to teach what 

that looks like, teach how to request a break, teach what a break looks like. One if the things you want 

to be careful about with this is a break and leisure time cannot look the same. So a break should be just 

stopping work, maybe getting a drink, maybe putting your head down, but it's not taking out a toy. It's 

not time on the computer. That would be very different. Okay? Student will request to work with a peer 



is another possible replacement behavior that could serve the functions of both escaping or avoiding 

work and peer attention. Student will request an alternate activity. Student will say no thank you. That 

might be another replacement behavior. Or student would say I'd like to be alone right now. So giving 

the student the words to say that would serve the same function as a problem behavior. Again, for 

training purposes only. Some Program Modifications and SDI around consequences for reinforcements. 

Okay, so consequences can be either reinforcing or punishing. So the reinforcing consequences are 

those things that we're going to use to get students to increase the likelihood that they're to get -- yeah, 

to increase the likelihood that they'll perform the replacement behaviors. So the consequence has to 

have the same consequences as the problem behaviors. Okay, so if the consequence of me flipping a 

desk is that I get to go to the principals office and get out of all that work and I get to go home -- well, 

maybe not going home, but getting out of the work, then when I perform my replacement behavior I 

have to have that same consequence of getting out of the work. Okay, consequences for reinforcement 

must be immediate at first, and then you can build in delay for gratification strategies, but in order to 

shape the behavior we want to make sure that you're listing the -- that the reinforcement will occur 

immediately, so, and with delay for gratification -- let's say, for example, the student's behavior serves 

for him or her to escape tasks, and you've taught the student to respectably ask for a break, and he or 

she has done so successfully over time. Then, and only after they've demonstrated success with that, 

you might say to the student, okay, do one more and then you can have a break. So you're not giving a 

break immediately upon request but you're building in a delay for gratification. Do one more or finish 

that one, and then you can have the break. Then you would build that over time. Okay, so now do two 

more, and then you can have the break, and as long as the student is successful with that. So you're 

going to want to build that into the reinforcement strategies. Here are some examples of reinforcement 

strategies or consequences for reinforcement. Provide immediate verbal praise or acknowledgment. I 

almost always included that when I was writing Positive Behavior Support Plans because we want to 

make sure that verbal praise or acknowledgment is the primary reinforcer. So when we are using all of 

these other things, stickers and tokens and all of those other fun stuff that we like to use, and then we 

start to fade that the verbal praise should continue. Okay? Another reinforcement would be to 

immediately remove the task demand and systematically introduce delay for gratification, and if you're 

listing that into the IEP, then you're going to want to outline how that delay for gratification should go. 

You know, after so many successful attempts or so many successful trials with immediately removing, 

then introduce do one more or do two more. Then, you know, list it out so that folks know exactly how 

to move through that. Granting a request for a break would be an immediate reinforcement. Deliver 

token each time the behavior occurs, and that would be the replacement behavior that is, and 

systematically reduce the ratio of tokens to replacement behavior over time. Again, you would list that 

out, how that might look. Allow for the opportunity to spend or save tokens on an hourly basis or a daily 

basis, twice a day, weekly, however it is that you may be setting something up like that. Okay, and again 

these examples are for training purposes only. Alright, now let's talk about some consequences and the 

procedures to follow when the student performs a behavior of concern. So one of the things that you 

want to make sure that you're doing is prompting the student to perform the replacement behavior, and 

obviously this is going to be for, you know, a low-level, not dangerous behavior. If it's a dangerous 

behavior, you're going to have to act -- you know, you may have to skip that step and act more swiftly. 

But, you know, for some of these non-dangerous behaviors we want to make sure that we're providing 



prompts for the student to perform the replacement behavior. You're going to want to use the least 

intrusive but the most effective consequence strategy, and in this case the consequence strategy would 

be a punishing strategy. So something to reduce the likelihood of the student performing the problem 

behavior. You want to avoid inadvertent reinforcement. So the example that I can think of that occurs 

most frequently is the overuse of time-out procedures. If the student's behavior is functioning to escape 

tasks or to escape people or if it's an escape-oriented behavior and we're using time-out procedures, 

then you're inadvertently reinforcing that behavior because the function of the behavior is to get out of 

it so you're sending the student to time-out, which time-out is not really a place, but you're using time-

out procedures where you're no longer providing reinforcement for a behavior. So you think you're not 

providing reinforcement but in essence you truly are. So here are some examples of consequences that 

might be used to decrease the likelihood of a problem behavior. Redirect or prompt student to use a 

replacement behavior. Maintain task demands until student uses the replacement behavior. Provide 

prompts. Withhold tokens or points or if you're using something along those lines. Use the broken 

record technique in which you would repeat the directions calmly until the student follows them, and 

that's the only thing that you say. Or use time-out procedures. Again, remember time-out is a procedure 

not a place. These, again, are for training purposes only. In the event that restraints may need to be 

used with the student, you can include restraints in the IEP, but you want to make sure that you're 

following the guidelines. So they're only included when the following conditions apply. They are used 

with component elements of positive behavior support. So just using restraints alone cannot be put into 

the IEP. All of these other elements of Positive Behavior Support Plans must be present. They are used in 

conjunction with teaching socially appropriate alternative skills to replace problem behavior. So, again, 

we want to make sure that we have this replacement behavior that the student can use. It's easy for the 

student to use. That we've taught the student how to use it, and that we're reinforcing the student with 

that same consequence for using the behavior. You need to also make sure that the staff is authorized 

to use the procedures of restraint and have received the required training. There must be a plan in place 

for eliminating the use of restraints through application of positive behavior support, and restraints may 

never be used for the convenience of staff as a substitute for an educational program or as a 

punishment, and all of the information can be found on our PaTTAN website under the guidelines for 

de-escalation and the use of reporting of restraints in educational programs. There is a tiny URL here 

that I've created. It's http.tinyurl.com/restraintgdlns, which means restraint guidelines. We can take a 

moment here to see if anyone has any questions, and I am seeing that there are no questions. So I guess 

we can move on to our review here. That was, I guess, a quick drive-by on the use of addressing 

behaviors in the IEP. So our first objective was for participants to be able to identify questions to ask in 

determining if the student's behavior impedes his or her learning or that of others, and we covered that 

through the annotated IEP. Describe how to document the results of Functional Behavioral Assessments 

in the IEP, and we talked about that through the Positive Behavior Support Plan document that can be 

found on the PaTTAN website. Describe the components of a Positive Behavior Support Plan. So we 

talked about antecedent strategies, replacement behaviors, consequences for reinforcement, 

consequences to decrease the likelihood of problem behavior. We talked about Measurable Annual 

Goals, and I think that was it. So if there are no further questions, you are welcome to contact me. My e-

mail address here is dcullen@pattan.net, and you can see our phone number is listed here. Okay, just 

also as a review, some of the documents that we used today: the school-age annotated IEP and the 



annotated Positive Behavior Support Plan and the guidelines for restraint and de-escalation reporting. 

I'm getting some word here that there may be a question or two before we sign off. So let's see here. So 

the question here says, how many times does the behavior have to occur and how bad if alternate 

placement is a good idea? That's a difficult question to answer. You know, all of those decisions are IEP 

team decisions. So the team would have to discuss, you know, what the behaviors are, what strategies 

have been put into place to address those behaviors. You know, there are certain behaviors, if students 

and/or staff are getting injured, you're most likely going to move much more quickly through that 

process and start looking at alternative placements. But you really want to make sure that you've been 

comprehensive in providing all of the supplementary aids and supports within the general ed setting or 

the less restrictive setting before thinking about an alternate placement. I hope that answers your 

question. If not please feel free to e-mail or call and see. Another question here says, confused about 

the replacement behavior. What is the reasoning behind that? The reasoning behind the replacement 

behavior is that you're doing what's called shaping behavior. So you're going to teach the student to do 

something that's going to serve the same function as the problem behavior, but it's going to be a much 

more socially acceptable thing to do. So, for example, requesting to take a break or saying no thank you, 

and the key to it is that over time you build in the delay for gratification while at the same time you're 

teaching or reinforcing the use of a desired behavior. So with the delay for gratification, if the student 

requests a break you say, okay, you can have -- after they've been successful and you've immediately 

provided the reinforcement for break, over time you can say, you know what, you can have a break in 

two more minutes; just finish these two or just, you know, whatever, and you're gradually over time 

extending the period of time that the student's performing the desired behavior and before they get the 

reinforcement for performing the replacement behavior. But this is a shaping behavior kind of thing. So 

if you think about any type of behavior change that we as adults may have tried, I mean behavior 

change is hard. I mean the most common one that I can think of is dieting. You know, when we have to 

start thinking about changing our diets and when we go into those really restrictive diets and change 

everything at once, we're often not successful and often not successful when we don't see results right 

away. So with replacement behaviors kids are starting to see results right away. They're starting to see 

that I don't have to perform this problem behavior. I can do this instead, and they're getting the same 

results. So we want to make sure that they have that experience as well as the teaching of a desired 

behavior. Okay, and I think that's it is as far as any of our new questions. One question says -- just 

checking to make sure that -- I know Diane was answering some. Okay, so this question says -- and I just 

lost it, oh. It was a question about must the Functional Behavior Assessment be done prior to a Positive 

Behavior Support Plan? I think. Yeah. Yes. Okay. Must a FBA be done prior to clicking on behaviors that 

impede? Well, the team is going to meet to discuss that special consideration during the IEP team 

meeting. So if it is determined at that time that behaviors do impede and a Functional Behavioral 

Assessment has not been done, then the team would have to issue a permission to evaluate -- or 

reevaluate and have a Functional Behavioral Assessment conducted, obviously, as long as the parents or 

guardians agree to it. If the FBA had been done as part of an evaluation or reevaluation -- (cough), 

excuse me -- and you decided to check the box at that point, when the team is meeting, then it would 

already have been done. So it would just be from whoever had done a Functional Behavioral Assessment 

would indicate the results in the present ed levels. I hope that answers the question. Let's see. There 

was just a couple more, I believe. Just checking to make sure that -- like I said, I know Diane was 



answering some by typing them out to folks who asked. See this one. Okay, so we do have some new 

ones coming in. So let's just see here. If a child is identified as a child with an emotional disability, is a 

Positive Behavior Support Plan mandatory? No, not necessarily mandatory. I mean, the question needs 

to be what are the behaviors that may be impeding his or her learning? So is it likely that students with 

emotional behavior disorders are going to demonstrate some behaviors? Yeah, it's likely, but the team 

has to determine whether those behaviors are impeding his or her learning or that of others. So it's not 

a requirement. A Positive Behavior Support Plan might be working for that student. So that's why, you 

know, you wouldn't have to check that box. If there are behaviors that impede, must a Positive Behavior 

Support Plan be done? Yes, a Functional Behavioral Assessment must be done and a Positive Behavior 

Support Plan based on that Functional Behavioral Assessment must be done. Okay, and I think that's 

about it for the content questions. Okay, another question is how do you determine which is behavior 

problems or which are emotional support problems? Behaviors are things that we can see or hear. So, 

you know, if a student is behaving in a certain way we're going to be able to see that, we're going to be 

able to hear that, we'll be able to paint a picture in someone's mind about what those things look like. 

Now, behavior problems are often related to emotional support problems. So if a student is feeling 

depressed or feeling sad, that behavior may look like crying or for some kids it may look like anger. 

Often times when students are depressed -- or when children are depressed it will manifest itself in 

physical acting out or anger issues. So, I think that might be it. Oh, there's a question over the codes for 

Survey Monkey. There are no codes. There's no code, and there's no credit for this webinar. Okay, who 

can do a Functional Behavioral Assessment? Should it be a certified behavior specialist? Does not have 

to be a certified behavior specialist, but it has to be someone who has received training in conducting a 

Functional Behavioral Assessment. So it could be anybody who has received that training. Another 

question. So when you write your hypothesis should you include assumptions about emotions? No, you 

want to write your assessment so that it documents what can be seen and/or heard, and we're not 

putting any of our assumptions in there with the exception of our assumption about why the behavior is 

occurring, and that's based on what we've observed. I think we've covered all of our questions, and if I 

have inadvertently skipped your question please feel free to e-mail me. I will gladly get back to you as 

quickly as I can. I thank you for joining us this afternoon, and have a wonderful day. 


