
JOHN DELLEGROTTO: Good morning, everyone, and welcome to our conference today. We’re so glad to 

welcome everybody here at WITF in the live audience, and our nearly 1,200 people on 33 sites in the 

state. We’re very happy that you’re with us. Before we get started with today’s content, as you know, 

we always have a few announcements.  

And so our first announcement concerns May 7th. On May 7th, we’ll have the fifth and final in 

this series for this school year. It’s  on cochlear implants and the role of the speech and language 

pathologist. Now the difference here will be that it is just the role of the speech and language 

pathologist, by a speech and language pathologist, and by a teacher of the hearing impaired from 

Children's Hospital in Philadelphia. So that’s May 7th. 

And now some procedures that we’re all getting very familiar with. In order to do these things in 

33 sites and have all the things go together so we get our credits, there’s four things that we all need. 

We need to sign in, sign out. Well, not till the end of the day on sign out, okay? And then we need the 

ASHA bubble sheet and we need the evaluation form. 

Now the evaluation form, if you’ll flip it over on its back side, it’s a little different today. We 

normally ask five multiple choice questions, and today we’re asking for some performance. Because we 

need some help in gathering more examples of applying the Danielson framework to speech and 

language pathology.  

And so throughout the day, primarily starting at 11 o’clock, there will be specific examples our 

presenters will be talking with. And if you could take a look in your slides at that time and on the rubric, 

if you printed the supplemental rubric for today’s session, we need more examples. We have 44 so far. 

The presenters have 44. And so we need your help on that. So four things to get our credit for today. 

Also, throughout the day, questions will come up -- I mean, the email on the screen will come up 

for you to submit questions anytime throughout the day. So please do that, and we will do our best to 

answer the ones we can related to speech and language. And then the ones we cannot answer we will 

forward onto the Department of Education. 

Let’s see here. Now our -- I think I’ve got my announcements done. And now onto our 

presentation. We are so happy when we have an opportunity like today because, as you know, 

throughout our series, and this is our 21st year in this series, we bring national presenters most of the 

time. However, today we have equally capable presenters all from within the state, as you can see on 

the screen and in your handout.  



So in a partnership -- and this is an awareness session. In a partnership within intermediate units 

and school districts from east and west and so forth, we are able to present very capable persons who 

have been using the Danielson framework directly to speech and language. And so we are so proud 

when we can muster up the groups for such a presentation as in today. 

And our materials, as I mentioned a bit ago, the slides, the slides are needed to go through and 

to workshop and participate. We hope that many of you printed what we call the supplemental 

handout. We call it a supplemental, but it really -- it’s really significant. But I know we call it that because 

many people say, I don’t want to print a lot of pages for a workshop. But you may want to go back if you 

didn’t print this and, once at home, do print that. 

So to get us started, I want to introduce to you Angela Kirby-Wehr. She is our director at PaTTAN 

Harrisburg, and Angela is going to kick us off here because she has been very involved with the 

Danielson framework with the statewide team. And so Angela has an introduction to today’s topic. 

Angela, thanks for being here. 

ANGELA KIRBY-WEHR: Thanks, John. Well, thank you all for participating in today’s webinar. Typically at 

PaTTAN, I get to see the downlink site at PaTTAN. Not to say this, but I think this WITF place is a little 

more comfortable than our other offices and downlink sites, so -- but all of you out there, we just 

appreciate that you are here and you are participating today. 

 One of the things that the Department of Education has asked PaTTAN to help coordinate is 

leading the effort for how the Danielson framework for teaching will apply to instructional certifications 

with unique roles and functions, as well as specialists and licensed professionals. 

 Act 82 was passed last summer. And when Act 82 was passed, it defined basically three types of 

professionals: teaching professionals, non-teaching professionals, and principals. And at this time, the 

Department of Education and their legal department is looking at who fits in which of these categories. 

What we do know is if you hold an instructional certification, all of our speech language pathologists 

across the state, and you provide direct instruction, okay, so you hold an instructional certification and 

you provide direct instruction to students, then you meet the definition of a teaching professional. And 

as such, you are to be evaluated on the framework for teaching. 

 The Department recognized that, with individuals like yourselves, there might be some very 

unique things about your work that would need to be clarified and/or defined within the context of the 

framework for teaching. So for the past year, we have been working with lots of distinguished speech 



language pathologists, a lot of them who are here today, to not change the framework because the 

framework doesn’t change, the language of the rubric doesn’t change, but to describe examples specific 

to your role as a speech language pathologist. 

So for example, what does -- what does instruction look like, what do questioning techniques 

look like in the role of a speech language pathologist? And how does that look across the continuum 

from failing to needs improvement to proficient to distinguished?  

We anticipate that for all instructional certifications with unique roles and functions, including 

our speech language pathologists, that the Department will post in the SAS portal these examples to be 

used as a part of the ongoing collaborative discussion which is the Danielson framework for teaching so 

that educators can see, hey, here are some examples of my practice as it relates to the framework. And 

supervisors can see examples that folks like yourself have helped us craft, to say this is really something 

that’s specific to my role and my function. 

Now we recognize that talking about any group of educators with unique roles and functions is 

different in every LEA. So for example, your role might be much more of an itinerant support. And some 

of you, you’re in kindergarten -- in language-based kindergarten classrooms all day. And we recognize 

that there’s a variability in that. And in that world, we need to make sure that our examples show 

different representation of different roles and functions. 

So what we’re asking for you to do today as you participate, hopefully as actively as you can 

virtually, that you be -- you’re helping us craft some of these examples. So as John said, periodically 

throughout the day, there will be opportunities for you to provide us with feedback on examples that 

might be specific to something we might not have thought about.  

And you know, I can’t speak to the world of speech language pathology, but I can speak to the 

world of special ed. And I know my job as a special ed teacher has ranged from a caseload of 60 kids, 

where I was basically running around like a chicken with my head cut off, making sure kids’ backpacks 

were checked and agenda books were signed. Not necessarily what I wanted to do per se, but that’s 

what I was assigned to do, to cover three periods of English, you know, the first period of class. All the 

way to providing, you know, small group instruction to a small amount of students, all the way to co-

teaching, all of the different kind of roles that I had.  



We definitely need examples for special ed that show different types of roles and what made 

the Danielson framework for teaching look like for that itinerant learning support teacher all the way to 

that full-time autistic support teacher. So we have to come up with examples for that. 

We’re doing that for all these other roles. What we’re asking you to do is to help us shape that 

for speech language pathologists. So we are really excited about the opportunity to get feedback around 

this work, and we anticipate all of the resources that all of the folks that are working on this stuff, all of 

these resources that are available in SAS by July 1st when the new fiscal year starts, which seems kind of 

strange because it’s not the new school year.  

But as of July 1st, assuming everything goes through, all instructional certifications in the 

commonwealth of Pennsylvania will be evaluated on the Danielson framework for teaching. So when 

you go back to school in the fall, the expectation is that all instructional certifications will be evaluated 

under that model. So we need these examples ready to go. 

So again, thank you so much. Please give us feedback. We need your help in ensuring that this 

work honors and validates your role as it varies across the commonwealth. Thank you. 

JOHN DELLEGROTTO: Okay, Angela, thanks very much. And as we indicated earlier, Angela’s been 

deeply involved with the state team. And she knows this content better than probably most anybody in 

the state. And so now would like to introduce Kristin Szewczyk. Kristin is the supervisor acting of speech 

and language in the intermediate unit number one in Washington, Pennsylvania.  

And then Kristin will give us a review of the Danielson model. And then as we go throughout the 

day, the person or persons who are presenting will introduce the next segment, so that way you don’t 

always have to see me coming up and down. Okay, Kristin. 

KRISTIN SZEWCZYK: Thank you and good morning. It’s nice to see such a good turnout here in 

Harrisburg. And I’m sure we have the same turnout across the commonwealth. So to review our 

outcomes for this morning, we’re going to identify and delineate domains and elements for the 

framework of teaching. We’re going to provide direct applications of the framework for teaching to 

speech and language pathology in the schools. We’re going to describe specific examples of elements of 

the framework and how that might look from the speech and pathology lens. 

 We’re going to apply the framework to the SLP so that the evaluation system more adequately 

reflects what we as SLPs do. We’re going to actively participate in the evaluation process by interacting 

with administrators in order to make the process a professional growth experience. And then also to 



assist administrators, who will be completing the evaluation system, with a direct relationship to the 

SLP. 

 Okay, so just a show of hands here in Harrisburg. How many of you, prior to today, have heard 

of the Danielson framework for teaching? Okay, good, very good. That’s a good -- that’s a good 

response. I’d be interested to see what those statistics are throughout the state of Pennsylvania as well 

because I know some of the SLPs that I currently supervise, this is a new -- this is a new concept for 

them. So we need increased professional development in this area. 

 So as an overview of this framework for teaching, the framework is an evaluation instrument. 

It’s based in empirical studies and theoretical research. It identifies the aspects of the teacher’s 

responsibilities that improve student learning. And it defines what the teacher should be able to know 

and do. 

So when we think about academic standards, that is what we expect our students to be able to 

know and to do at each grade level. So in a sense, the framework for teaching serves as our standards as 

speech pathologists at to what we are supposed to know and to be able to do. 

The framework for teaching, even though this is a fairly new idea in the state of Pennsylvania, it 

was first published in 1996. And it was used as an observation-based evaluation of first-year teachers. 

But then that -- the research was then expanded to all experience levels of teachers. 

Within this framework for teaching, we have levels of performance. And again, this was based in 

1996 that those levels were unsatisfactory, basic, proficient, and distinguished. So whenever we think 

about our evaluation system now, you would achieve a satisfactory or an unsatisfactory. This breaks it 

down into, you know, even more components of that rating system or that level of performance. And 

with the framework for teaching, there are four domains and 22 components. So that’s what it’s 

comprised of, four domains and 22 components. 

Okay, so then moving on through the years, as more research was conducted, a 2007 edition of 

the Danielson framework came into being. So again, it’s still based on the four domains and 22 

components, but then in addition to that, the components were comprised of elements, that they 

added the elements portion. And what elements are, they further define or describe the components. 

And there were also revisions to the names of several components. 



And continuing on, based on research, in 2011 another edition was published. And this edition is 

available on the PDE SAS portal at www.pdesas.org under the instruction circle of SAS, that you can view 

the framework in its entirety on the PDE portal, the SAS portal. 

So the language of the rubric, again, was changed with this 2011 edition. The levels of 

performance were written at the component level. So again, looking at the components, what do we 

expect teachers to know and to do at these different levels? 

Also, critical attributes were added. And those provide us guidance in distinguishing the levels of 

performance. So what are those specific skills and attributes? Or you know, what should that SLP 

exemplify in order to demonstrate that they are at a proficient level, at a distinguished level? Okay, so 

the critical attributes give us more detail.  

And then possible examples were provided. And the examples illustrate practice. But I do want 

to note in the examples, and the examples that we have provided with you today pertaining to speech 

language pathology, these are only examples. They are not intended to fully describe everything that 

you do as a speech pathologist within each of those components under those domains. It just serves as 

an example.  

Because we know we’re frequently evaluated by individuals who do not have speech language 

pathology backgrounds, or evaluated by directors of special education, principals, you know, depending 

on how your intermediate unit or how your school district is organized. So that gives these individuals, 

you know, a better -- a better knowledge base as to what you do, and to provide examples. 

And then again in 2013, a new edition of the Danielson framework for teaching was published. 

And the main reason this was published was because of our common core state standards. The common 

core state standards have been adopted by 46 states in the United States. Pennsylvania, we’ve adopted 

the standards, but we have our -- we have Pennsylvania common core standards. 

So with the implementation of the common core standards, there’s a new emphasis in the areas 

of English language arts and math. Specifically in the area of English language arts, we have an emphasis 

on text and then non-fiction text, in addition to the fiction text, which was already emphasized in our 

previous standards, or in our current standards that we’re using. With the math emphasis, there’s an 

increased emphasis on the fluency and skill and being to apply that to the concepts of math that are 

being taught.  



Also, the common core standards prepare our students for college or careers. So if they are -- if 

we are instructing them at this level, then we are preparing them to go out into the workforce or into a 

college program, that we are preparing them adequately for those -- for those aspects. 

Also with the common core state standards, we have student engagement. And student 

engagement doesn’t just mean we’re providing them with hands on learning opportunities, that we are 

engaging them intellectually as well. And within the Danielson framework, they use a term that I really 

like, that they are minds on as well as hands on, so that we are actively engaging them in the learning 

process. 

And then there were additions to domains one and two with the verbage used. So those were 

the main changes to the 2013 edition. You can find the 2013 edition on the Danielson Group’s website. 

It is not on the PDE SAS portal. The 2011 version is on the PDE SAS portal, but the 2013 version is on the 

Danielson Group Website, so I wanted to inform you of that as well. 

Okay, so that is an overview of how the framework came into being. But now let’s look more in 

depth at what it actually consists of. So we said there are four domains. Domain one is planning and 

preparation. Domain two is classroom environment. Domain three is instructional delivery. And domain 

four is professionalism. So those domains mirror what we see on our 426 and our 427 evaluation forms. 

Okay, so this slide shows the breakdown of the components under each of those domains. And I 

would like to read those for you now. So under domain one, planning and preparation, we have A, 

demonstrating knowledge of content and pedagogy; B, demonstrating knowledge of students; C, setting 

instructional outcomes; D, demonstrating knowledge of resources; E, designing coherent instruction; 

and F, designing student assessment. So by looking at planning and preparation, it breaks it down into 

components that will result in a better evaluation. 

Okay, domain two. We have the classroom environment, which that consists of five 

components. We have A, creating an environment of respect and rapport; B, establishing a culture for 

learning; C, managing classroom procedures; D, managing student behavior; and E, organizing physical 

space. And it’s so important that whenever we look at the classroom environment, it’s not just the 

physical space of your speech therapy room. It’s how you’re interacting with your students, the rapport 

that you’ve established, how we’re going to make that learning environment rich and meaningful 



Okay, moving on to domain three, which is instruction. We have A, communicating with 

students; B, using questioning and discussion techniques; C, engaging students in learning; D, 

assessment and instruction; and E, demonstrating flexibility and responsiveness. 

And then lastly, domain four is professional responsibilities, which that consists of A, reflecting 

on teaching; B, maintaining accurate records; C, communicating with families; D, participating in a 

professional community; E, growing and developing professionally; and F, showing professionalism. 

And when considering this framework, each domain does not act in isolation. In order to have 

effective teaching, these are all integral components of effective teaching. Okay, so you cannot be an 

effective teacher if you are not properly planned or prepared to provide your speech and language 

lessons. And  you cannot be an effective speech pathologist if your instructional delivery is not 

appropriate or adequate. So we have to think about how these components and domains work together 

for effective teaching. 

So the domain focus, which this is adapted from the Danielson framework for teaching, to 

provide a brief summary of each one of those domains, planning and preparation basically it’s what a 

teacher does and knows in preparation for teaching. The classroom environment involves all aspect of 

teaching that lead to a culture of learning in the classroom, or in our case the speech therapy room. Or if 

we’re providing [inaudible] in the general ed classroom. Instruction. What does a teacher do to engage 

students in learning? And lastly, professional responsibilities. So professional responsibilities and 

behavior in and out of the classroom. 

Okay. So with this framework, as I stated, we have four domains. And those domains, we can 

categorize them as onstage domains or offstage domains. So our onstage domains are those aspects of 

teaching that can be directly observed. So that includes our classroom environment and our 

instructional delivery, domains two and three.  

So we can go into a speech and language session and we can directly observe the physical 

aspect of the classroom, the rapport between the SLP and their students, as well as directly observing 

the instructional practices that are taking place. So those are known as onstage domains. 

So then that leaves us with domains one and four are our offstage domains. So those include 

planning and preparation and professionalism. So we don’t directly observe those, but we have to 

obtain evidence for those domains. So -- and in our next section, we’re going to talk about, you know, 

how that evidence is obtained. 



And also with the framework, we have the different levels of performance, which you’ll see the 

verbage of these levels is different from the original framework. We have failing, we have needs 

improvement, we have proficient, and we have distinguished. So that’s why it’s so important whenever 

we’re reviewing these, the framework, and looking at the critical attributes, you know, what actually 

distinguishes between a failing SLP or an SLP who needs improvement? Or an SLP who’s proficient? You 

know, what are those specific skill sets, the knowledge base that’s needed, you know, to distinguish 

between these performance levels? 

So in summary, the framework for teaching is a research-based definition of good teaching. It’s 

based on years of research. It’s the roadmap to and navigating through the complex territory of 

teaching. It gives us guidelines to follow. As I said, it serves as our standards for being effective SLPs. And 

it’s a framework for our novice level practitioners through accomplished teaching as well. 

Okay, so at this time, I would like to introduce Janice Tucker and Jennifer Becker from IU12. And 

they are going to be presenting the steps in the observation process. 

JANICE TUCKER: Thank you, Kristen. We’re very pleased to be here this morning, and we welcome you. 

I’m Janice Tucker from the Lincoln intermediate unit, and I supervise the speech program school-age. 

JENNIFER BECKER: I’m Jennifer Becker. I’m an associate supervisor at the LIU preschool program for 

IU12. And as Janice said, she supervises school-age and I work with our pre-school speech pathologists. 

JANICE TUCKER: And what -- first of all, we appreciate Kristin setting a very strong foundation for us to 

understand this framework. And Jennifer and I are going to get into the specifics more. And we thought 

that we would do this somewhat as a role play, to actually ask some of the questions that we have 

already been asked by some of our speech paths as we’ve gone through this process as a pilot program 

in our IU. And also some of the questions that you may already be thinking yourselves. So we’ll take you 

through the steps in the observation process. 

JENNIFER BECKER: So in this process, Janice, I noticed looking at the handouts today that there’s two 

different handouts that seem to have the same information. The one that’s up on the screen currently 

saying the steps in the observation process has a lot of language in it. And then the next one seems to 

be a chart, again, listed as steps in the observation process. What’s the difference between the two? 

JANICE TUCKER: Well, very glad you asked that question. We wanted to break it down a little bit so that 

you all could follow it a little bit more easily. But basically it is a repetition. We have the first set of steps 



and then we’ll go through them, but to break it out a little bit more completely, we broke it into a chart 

so that you can follow along. 

JENNIFER BECKER: So we are actually breaking it down to all the different types of learners. 

JANICE TUCKER: That’s correct. Good point. All right, so starting at the very beginning, the very first step 

is that the teacher -- and bear in mind that that terminology will be used a lot, but we mean educator, 

we mean speech therapist. So the speech therapist completes the lesson plan. There is a document for 

that, a specific document. And then that is shared with the administrator or supervisor, the person that 

would be doing your observation and professional eval. 

JENNIFER BECKER: So a lesson plan, is that the lesson plan I’m creating when I prepare for my therapy 

session ahead of time? You want a copy of that? 

JANICE TUCKER: No. So it’s not the same type of lesson plan that you would do as a speech therapist for 

your day-to-day groups of students. It is, again, following the Danielson framework. There’s a specific set 

of elements that you’re going to fill out. And it’s more of a checklist, which is why we thought we’d show 

you in a chart format. It is really a chart that you’re filling out at that point. 

JENNIFER BECKER: And what information will be provided into that document, Janice, that I would be 

providing you as the educator? 

JANICE TUCKER: That would be those offstage pieces of information that Kristen just told us about, 

things that the supervisor would not just generally be able to observe. But your thought process, your 

planning for designing that particular lesson, what this particular student might need or that particular 

student brings to the table. And it would be the items with step or domain four, things that you have 

researched ahead of time to be able, again, to bring to that lesson. 

JENNIFER BECKER: So I put all the information there I think is important, but some information, such as 

domain four and how I’m going to evaluate, I may not know until I have the therapy session. Is that 

okay? 

JANICE TUCKER: That is absolutely fine because there will be opportunities throughout to add to the 

documents. It is a give and take. It is a conversation between the two parties. I think the nice thing 

about this framework is that therapists have much more input into this process than ever before. 

JENNIFER BECKER: Okay. So I’m going to complete this lesson plan that is not the same as my lesson 

plan for my therapy. 



JANICE TUCKER: Correct. 

JENNIFER BECKER: And I’m going to provide it to you in advance. 

JANICE TUCKER: Right. And that can be done by email. You can scan it and send it to your supervisor. 

You could actually meet. We’ve done it both ways. 

JENNIFER BECKER: All right. So we have different ways that I can provide it. I hand that over to you and 

then what happens next? 

JANICE TUCKER: Well, there’s an opportunity to discuss that. That would be the pre-observation 

conference, step two, that is held. And at that point, as you mentioned before, there may be some 

things that you hadn’t thought of. I’m famous for that. Why didn’t I think of that the first time? And add 

right then and there with the pre-conference the discussion about what the supervisor will be seeing, 

what you might plan at that point to add to that lesson plan. Anything that comes up at that point can 

be added. 

JENNIFER BECKER: And since this is new to all of us, and I’m the educator in this situation, as we’re 

talking, I may say something to you that triggers a knowledge of the component or another domain or 

another component I may not be thinking of as relevant. Can you add that to that document, to that 

lesson plan ahead of time as well so that all that information is available? 

JANICE TUCKER: Yes, yes. That is a working document. That is to be beneficial to both the person being 

supervised, being observed, and the administrator or supervisor. So it is a document that should work 

for the two of you, and you can add elements and extra comments at that time, absolutely. 

JENNIFER BECKER: Okay. All right, so we’ve done the pre-conference, we’ve had this conversation. And 

if I understand correctly, the conversation really is to focus on what you’re going to be seeing, what my 

intensions are going into therapy. However, we all know our therapy sessions never go as we plan. We 

have things we have to be prepared for, or things that just occur, and we have to address them or deal 

with them as that happens. So what’s the next step in this process? 

JANICE TUCKER: The next step is the actual observation, something that you all are -- should be familiar 

with from year to year. The one site observation, and that is a different form, that would look at the one 

stage that Kristin talked about, the things that are more observable, the actual opportunity to see the 

students engaged, working with the speech therapist, coming in and out of the classroom, the typical 

things that you’re used to planning for and being observed on. 



JENNIFER BECKER: Okay. So now you’re going to come in, you’re going to see that, and you’re going to 

fill out that information on that form? So how are you going to do that with me doing the lesson plan? Is 

that something you do during the actual observation, or you do that later? 

JANICE TUCKER: Again, you have very good questions. Yes, we filled out the first form that was the pre-

observation. There’s offstage domains, what planning, what preparation has gone into this. And now 

we’re at the observation stage, the stages that are more observable, the actual evidence, the students 

participating, the occurrence of whatever does happen that day in that particular speech session.  

That is written up. I have done that as a pilot program at our IU. And I use, again, a more 

checklist or chart format. I fill the evidence in for the different components in that domain. And a nice 

thing here to mention is that in these steps along the process, not every single area gets filled in. It may 

not be applicable to that particular situation on that particular day. So that was a question that’s come 

up in our IU. Oh my goodness, I don’t have anything in 4B or 2D. That’s okay. It just may not pertain to 

that particular lesson that particular day. 

JENNIFER BECKER: Now you may -- as you’re watching, you have a lot of things to be seeing. And I’m 

more familiar with the students and what’s occurring in the activities. If I notice that something maybe 

you did not pick up on occurred in the lesson, but I think is critical as something that should be brought 

out in my observation for that therapy session, how would that be handled? 

JANICE TUCKER: Okay. And that does, that comes up quite a bit. So let’s take it from the actual 

observation. So that has been completed and the supervisor has filled out that form. And again, may not 

include everything. That evidence that is written can be immediately sent to the teacher, who can add 

evidence at that point, the ideas of things that you thought of at that time, the different parts that 

maybe we hadn’t discussed as yet. And that still has a set. That third part on the chart, the step two, 

we’re still at the lesson observation document. 

JENNIFER BECKER: Okay, so make sure I understand this. I always like to review, make sure I understand. 

So we start out with I provide a lesson plan to you that is not a traditional lesson plan. 

JANICE TUCKER: Correct. 

JENNIFER BECKER: It has to do with the Danielson framework. 

JANICE TUCKER: Much shorter. 



JENNIFER BECKER: Much shorter. And then we have a pre-observation conference in person, via phone, 

Facetime, any technological means we have available. 

JANICE TUCKER: Correct, any means that works for that particular set of people doing this process. 

JENNIFER BECKER: Okay, so we have that observation -- pre-observation, excuse me, conference. Then 

you come in, actually see my lesson, see my students, see all the great things that are happening, the 

way our students are developing. What happens next? Is that the end? 

JANICE TUCKER: No, that’s not the end. Again, these are working documents. This is a back and forth 

process. So we go to step four. After that evidence has been collected, then there’s time to reflect on 

that. A very good part of this process, that self-reflection to think about the teaching and think about 

the therapy and add information at that point as well. 

 There is a rubric document that the teacher, again speech therapist, self-assesses themselves on 

through all four domains. How we did it in our IU with our folks that went through the pilot program 

with me is we had that person highlight on the rubric and send it back to me in that manner. But again, 

the methodology, technology, any other ways that you can do that process is fine. You can have 

Facetime again, phone call about that.  

But that rubric does need to be circled, highlighted, checked. It does need to have evidence, 

very important thing here, evidence that the process was completed and that the therapist, the speech 

therapist, had opportunity to have input. That’s a big part of this. The therapist does the rubric on their 

own at first. 

JENNIFER BECKER: Okay, so as the educator, look at the rubric. And do I have -- I have information from 

the observation itself to go back and reference as well. Because sometimes things happen fast and you 

don’t always remember everything that happened. 

JANICE TUCKER: Absolutely. You will have had that page of the observation, those domains two and 

three that are observable, that the supervisor, administrator fills out that is given to the speech 

therapist so the therapist can use that as a reference. Because yes, we can’t remember everything. 

JENNIFER BECKER: No, we can’t. 

JANICE TUCKER: And then fill out the rubric, which again can be circled, highlighted, starred in some 

manner in each of the areas to have a working document of what has transpired. 



JENNIFER BECKER: Okay, so I, the educator, highlight on the rubric where I believe my performance fell. 

How do I know what you think as far as from the observation which of the criteria I met for the 

evaluation? 

JANICE TUCKER: Yeah, this is where the administrator steps back into the picture again and we review 

the teacher’s, speech therapist’s self-assessment. And the supervisor only marks areas of disagreement 

in -- I’m sorry, areas of agreement. Let me say that again. The supervisor marks areas of agreement. 

Hopefully there are a lot more of those than disagreements. So we mark areas of agreement in 

preparation for a post-conference. Again, all along the way, there’s opportunities for input from both 

parties. 

JENNIFER BECKER: So you’re going to mark as the supervisor where you agree. So what happens with 

the sections that we don’t agree on? 

JANICE TUCKER: Well, then we have a post-conference. We review the areas of agreement, but we 

focus primarily on those unmarked sections and have discussions about that. 

JENNIFER BECKER: It is possible that I might actually be evaluated myself at a lower placement than you 

would be evaluating me? So just because you didn’t have that highlighted shouldn’t be a concern? 

JANICE TUCKER: Correct. You as an individual, any individual, does not stay in one area all the time. We 

talked about the failing, needs improvement, the proficient, the distinguished. Nobody lives in one of 

those columns all the time. We have days. And some days are better than other days. And of course, we 

have great students, but some days the students are a little different than they were Monday. They’re 

different than they are on Thursday. Very different on Friday afternoons. 

JENNIFER BECKER: Especially when a strange lady comes in. 

JANICE TUCKER: Right, to observe. Right. They’re always either really, really good when I come out to 

observe, or the therapist says, this never happens. So exactly. The nice part about this framework, this 

process, is it tries to take all of that into consideration. So yes, at this point, there’s discussion about 

areas that are in agreement, areas that may not be in agreement. And it’s okay to not be in agreement. 

It’s only a snapshot of performance at this point. And again, evidence can be added there as well. 

JENNIFER BECKER: So I receive back my rubric and all of my areas may not be distinguished, and that’s 

okay. 

JANICE TUCKER: That is okay. 



JENNIFER BECKER: And if I have some in proficient or I have some in needs improvement and proficient, 

and maybe some in distinguished, do I need to be concerned as far as I’m not doing well and have 

worries with my supervisor and my employer? 

JANICE TUCKER: No, absolutely not. Again, nobody lives in one area all the time. It’s kind of nice to have 

variation because you can see people’s strengths and people’s interests a lot of times too, and people’s 

needs, just like our students are having strengths and needs. Not all of us are perfect in every area by 

any means. And it also shows an opportunity then for growth. If, say, technology, as you mentioned 

before, that is an area that you or an individual would want a little bit more help, then we could focus 

on that as the next step. I think we have a question in the audience. 

AUDIENCE MEMBER: Does that mean she will get less of a raise if she’s not doing as well? You know, we 

know she’s a great therapist, but maybe she had some hard therapy sessions and the children were -- it 

was hard to contain them and there was some behavior things and stuff like that. And it was just some 

things she needed to work on, maybe some of the ones you didn’t review were fantastic. So overall, 

what would be her review monetarily for that year? 

JANICE TUCKER: It does not affect that. That’s a very good question. I’m not sure if everybody could 

hear that question. The question is, does the rating that is arrived at through this process, whether it’s 

needs improvement, proficient, or distinguished, does it have an impact on the raise that year? It does 

not. And remember that this is just part of the process. There is -- this is a section of the pie. There are 

other elements that go into the entire professional evaluation. So this is just one piece, one piece of the 

pie. Very good question, thank you. 

JENNIFER BECKER: So we have the rubric. We have some areas that we may not agree. And it may be in 

fact that I’m actually -- my thought process, what I’ve highlighted, is actually lower than what you would 

have evaluated at. And it could also be the reverse scenario, something that I need to work on and 

improve, and I may have not had that awareness of in the past. But if we have a difference of opinion, 

how is that determined, the final decision? 

JANICE TUCKER: The final decision is left up to the supervisor, administrator. Again, what is nice about 

this process is the speech therapist, the educator has much more into the process than ever before. But 

when it comes down to the final area, the final determination, it is left up to the supervisor. 

JENNIFER BECKER: Okay. One of the things I wanted to share with everyone today off of the roleplaying 

here, our IU had the opportunity to pilot the Danielson framework. And each of our supervisors worked 



with one of our staff members in our program to pilot the program, work through it, see how it flowed, 

and have some experience and work with it. 

 And I was fortunate to work with one of my staff members on this program. And what I found 

interesting was that when she got to the rubric, that particular therapist critiqued themselves and their 

performance level less than what I did. And very -- several of our components were empty when we had 

-- or not empty, but they were highlighted for her, but not for myself. And I think she was nervous 

coming into the meeting, thinking it was going to be less than what she had rated, when really what I 

saw was more than how she had rated herself. 

So I think that’s something to keep in mind. And again, this isn’t a catch-you, I got you. This is 

very much a collaborative process. And in doing therapy for 15 years and now in an associate supervisor 

role, seeing this program, I definitely see the benefit of -- my input is received and I believe I’m more of 

the process as a therapist than what has happened in the past with our observations and evaluations for 

our field. So I didn’t know if you had anything you wanted to share from your pilot experience. 

JANICE TUCKER: Actually, the same thing happened, that the speech therapist rated herself under in 

some of the areas that I would have moved her to the next column. So you may find that yourself in 

practices as you do it. Kind of opposite our kids. You know, sometimes when our kids are judging 

themselves or another student in the therapy, they’re really tough on them. But we’re finding that 

people are a little -- like you said, might be a little unsure. 

 The other thing I wanted to mention is our slide, apparently step six and seven did not make it 

onto the slide. I’m not sure how that happened. I have them here, and I hope that we can get them to 

you in an additional handout. But step six is that post-conference, where we’re talking about the areas 

of agreement, focusing primarily on those areas where, you know, there’s opportunity for discussion. 

But the therapist is in the lead in that discussion. 

 Step seven that we keep referring to that’s not on your slide, I apologize for that, is a post-

conference that ends with a short observation summary. And that summary, again, is on a specific form, 

pretty easy to fill out. You can just write phrases on there. Tried to be very aware of your time as speech 

therapists. And that’s completed collaboratively as well. Anybody can write on that form. And again, 

hopefully it’s a meeting of the minds and a place -- a springboard for where we could go next. 

 And I’ve found through this process that you’re all familiar with evidence-based practices for 

therapy. This framework, this process we feel gives us evidence-based practice for observations and 



evaluations. So like the question before about the impact on the assessment process I find, again -- I 

know I’ve repeated this, but I’ll say it again, that the therapist has much more input into this process 

than ever before. So I find it less subjective than my almost 20 years of doing observations, so I’m very, 

very happy to see that change occur. Yeah, more input into this process as the person being observed. 

JENNIFER BECKER: So going back to some role playing questions, scenarios, Janice, what you were 

saying about as far as the post-conference and coming up with future goals and where to go from that 

observation and that information that was gathered, then what happens with that? How is that -- how is 

that information determined, I should say, excuse me. What’s going to be targeted? And then how is 

that done? 

JANICE TUCKER: Well, that happens in that observation summary. There’s a spot on that form to talk 

about the next steps. And again, hopefully the meeting of the minds that an agreed upon process, again, 

using the example of technology, maybe we can get somebody to help that person, that therapist learn 

a little bit more about iPads and apps. That’s come up already. Or another area of interest, not 

necessarily need, so that we’ll help the professional grow. 

JENNIFER BECKER: And that was one of my experiences when I had piloted this program with a staff 

member. Her concern was with the strategies and keeping the children on target. And in this scenario 

that I observed directly, it was not necessarily a matter of compliance and behavior. It was more they 

needed the movement. They needed some sensory breaks. They needed some breaking up of the 

activities. But for her, that was really a concern. In the observation, I didn’t see it as significant a concern 

as it was for her, but that was something she really felt she needed to target and improve.  

And so for her, it was an aha moment at looking at the information we had collected through 

the observation, the evidence that was documented from the observation, pardon me, that she wanted 

to focus on that. But then the other concern she had was she wanted to look at advancing her question 

forms and doing higher level questions with her students. And it was through this observation and the 

written evidence of what occurred in the transcription I had provided that allowed her to have that 

moment where she said to both of us, I need to develop that. And I want to work on that area. I hadn’t 

thought of that before. 

So again, much more collaborative than in the past, and definitely geared for the therapist to 

have awareness and bridge a path for their future and for their improvement and performance and 

working with our kids. 



JANICE TUCKER: Absolutely. Actually, your discussion reminds me of another situation that came up for 

us in that an area of interest, perhaps it’s group language and how to collect data in that process, or 

students on the autism spectrum and how to handle them with maybe rubrics for self-advocacy, 

whatever the area is. Sometimes out of that process, we have come up with the next step of we will find 

another therapist for that particular speech therapist to observe. So again, that’s where the supervisor 

can come in and help with that. That could be the next step. 

JENNIFER BECKER: Okay, so there’s multiple options for the next step. 

JANICE TUCKER: Absolutely. It’s a very fluid, dynamic process. 

JENNIFER BECKER: Okay. I think I have a better understanding of the idea, but for me, it would be great 

if I could just see a pre-conference and a post-conference. Hearing something is one thing, but to 

actually see it makes it a little bit more meaningful for me. Is that a possibility? 

JANICE TUCKER: Again, very good question. Yes, actually two of our folks that are presenting today very 

kindly put that together because we thought that that would be helpful for you to see a pre and post-

conference. So Kristi Shireman, the supervisor of the preschool programs in speech at Capital IU, and 

Yvonne Shreffler, a speech therapist and also an assistive technology consultant, will be showing us 

what a possible, one example, of a pre-conference is like. 

KRISTI SHIREMAN: Good morning, Yvonne. 

YVONNE SHREFFLER: Good morning, Kristi. 

KRISTI SHIREMAN: Thanks for joining me today so we can talk a bit about the observation I will be doing 

tomorrow. I’d like to come at 10 o’clock tomorrow. Isn’t that what we agreed on? 

YVONNE SHREFFLER: Yes, that’d be great. 

KRISTI SHIREMAN: Okay. Can you tell me a bit about the child I will observe you with in therapy 

tomorrow? 

YVONNE SHREFFLER: You’ll be observing me in therapy with a four-year-old little friend of mine that I’ve 

been seeing for about five months. He has a diagnosis of a developmental delay, and currently I see him 

for 30 minutes in speech therapy. But he also comes to one of our specialized classrooms for two hours 

and 45 minutes each. 



 He’s a really busy little guy, and he’s very self-directed. Currently, he’s using hand over hand 

guidance to request, and he whines to get his needs met. His long-term goal is for him to increase his 

communication skills, to be able to request, label, and answer simple questions using a variety of modes 

to communicate. 

KRISTI SHIREMAN: Okay. You’ll notice I’m taking some notes today that will help me in preparing for 

tomorrow, and also help when we meet again after the observation. What goals will you be addressing 

tomorrow in your instruction? 

YVONNE SHREFFLER: Tomorrow, you will observe me working with him in the classroom during snack 

time. The goal for tomorrow is to increase his expressive language by encouraging him to request a food 

or drink by presenting me with a picture of a preferred item. 

KRISTI SHIREMAN: Do you happen to have an example of any of those icons with you? 

YVONNE SHREFFLER: Yes, yes, I do. As you can see, this is one of the things that I use in the classroom. 

It’s called a meal mat. And what the child does is they hand me one of the pictures to get their needs 

met. 

KRISTI SHIREMAN: That’s nice and very portable. How do you and the team plan for snacks so that you 

can be appropriately prepared ahead of time? 

YVONNE SHREFFLER: Well, I have a very organized teacher that I work with. And what she does is she 

sends me a list electronically of the snack items that will be for that week that are based on the themes. 

KRISTI SHIREMAN: Okay, great. And that seems to work well? 

YVONNE SHREFFLER: Yes. 

KRISTI SHIREMAN: Great. What specific activities and specially designed instruction will be incorporated 

in your lesson? 

YVONNE SHREFFLER: Like I said, we use the meal mat during snack time with the targeted snacks on 

them. When a food or drink is presented, I reference the picture on the meal mat. I hold the picture. 

First I go along and I -- you know, if we’re cereal in particular, tomorrow you’re going to see me and it’s 

going to be cereal and a drink. And what I first start out with is I’m going to be referencing the picture as 

I give him the item. Eventually, I’ll take the picture to my face and tell him, cereal, and then follow up. 



 Eventually, I’m going to hopefully be able to just hand out my hand to give him that visual cue 

and ask him to give me the picture, and then I’ll present him with the food item. 

KRISTI SHIREMAN: Right. It sounds as though you have certainly planned for some sequential 

instruction. What do you want the child to learn during the therapy session? 

YVONNE SHREFFLER: During the session, I want him to learn a more effective way to communicate. I’d 

like him to be able to learn that when he desires a food or drink item, that he can just use a picture to 

communicate. 

KRISTI SHIREMAN: How will your therapy support carryover of skills to the classroom environment? 

YVONNE SHREFFLER: Since the therapy is going to be conducted in the classroom during the actual 

snack time activity, all the supporting staff will be there to be able to observe my session as it is 

occurring in the natural environment. 

KRISTI SHIREMAN: That’s wonderful because you know that certainly the staff need to know how to 

carry over strategies when you’re not present. How will you track the child’s learning? 

YVONNE SHREFFLER: Well, you’re actually going to get to see something that I use in the classroom. I 

use labels for all of my children’s goals documented on them. So it just really makes it easy for me to 

track a child’s skills in the classroom so I don’t have multiple files that I have to be fumbling through. 

There’s a place under each child’s goal for me to write the date, the activity, and the progress. I use a 

tally system with a key documented on my log. And at the end of each day, I put the child’s label with 

the documentation on it in each child’s tracking form. 

KRISTI SHIREMAN: That sounds very creative. I’ve not seen that used before. Do you happen to have 

that along today? 

YVONNE SHREFFLER: No, I don’t, but I could maybe provide it at our post-observation. 

KRISTI SHIREMAN: That would be great. I’m curious, do you print those on the computer? Do you hand 

write those labels? How does that work? 

YVONNE SHREFFLER: I have a template that I use, and then I print them out. 

KRISTI SHIREMAN: I’m interested to see that. What will success look like for the outcomes of the 

therapy session tomorrow? 



YVONNE SHREFFLER: Success for this outcome will be if the child provides a picture to request a food or 

a drink, which is replacing his current system, which is obviously very ineffective. 

KRISTI SHIREMAN: Okay. Is there any specific area I can support  you in tomorrow? 

YVONNE SHREFFLER: Not at this time. I’m just really hoping that I can showcase his performance. 

KRISTI SHIREMAN: Great. I’m very interested to see that tomorrow. 

YVONNE SHREFFLER: Great. 

KRISTI SHIREMAN: Thanks. 

JENNIFER BECKER: All right, so for me, I got to see now a pre-observation conference. Definitely 

dialogue. It’s not just the therapist or the speech pathologist talking. It seems like the supervisor had 

some questions they knew ahead of time, but also was able to add additional questions based on 

information I was providing. Is that accurate? 

JANICE TUCKER: That is. It gives -- Danielson gives a framework to start the conversation, some points 

that have been good for me to go back and look at to reference, things I might not have talked about, 

but it’s there on the form. That helps remind me. But also other questions absolutely can come to the 

foreground here. It’s an opportunity to communicate with one another. And again, these professional 

conversations are so very critical. But what they showed you is just one example of how that pre-

conference could go. 

JENNIFER BECKER: Okay. And I also noticed Yvonne had some materials present in that sample. Is that 

expected all the time, or could that be something that would occur on occasion? 

JANICE TUCKER: As needed. If it is pertinent to that particular lesson, then it would be helpful to have 

those materials to see ahead of time. As we said, though, that pre-conference could be held by phone or 

by face to face, in some format or the other. And the supervisor may not be able to see materials, so 

that would be something that could be a question that could be readily available for the actual 

observation. Many, many different ways, many scenarios how this could be accomplished. 

JENNIFER BECKER: Okay. And I do recall Yvonne saying she had a system that Kristi was not familiar with 

and had asked for that. And I believe she had said she could have that at the post-conference -- or 

excuse me, post-observation conference. 

JANICE TUCKER: Exactly, that’s another prime example of how that could play out. 



JENNIFER BECKER: Okay. So we’ve talked about all the steps from the beginning to the end for this 

process. We saw the pre-observation conference. Obviously it’s not too easy for us to replicate the 

actual observation today. 

JANICE TUCKER: Right. 

JENNIFER BECKER: Since we don’t have children, and they say animals and children are the hardest to 

work with on camera. So with that said, is there a way for us to have a post-observation conference? 

JANICE TUCKER: Yes. Again, because we thought it was very, very important to show these critical 

conversations, these very large elements, important elements of the process, Yvonne and Kristi very 

kindly put together an example of a post-conference. 

KRISTI SHIREMAN: Hi, Yvonne. 

YVONNE SHREFFLER: Hi, Kristi. 

KRISTI SHIREMAN: Thanks for coming back into the office. I’m really hoping next year we’ll be able to 

use Skype and have our pre and post-observation conferences long distance. It was a lot of fun to see 

you in the classroom this week. I thought your session went very well, and the rubric that you provided, 

amazingly we were in agreement. 

YVONNE SHREFFLER: That’s great. 

KRISTI SHIREMAN: Most of the time, often, therapists and I are not always in agreement. I usually find 

therapists can be a little harder on themselves than what I may be in reflecting on the data and the 

rubric information. But we actually were in agreement. 

YVONNE SHREFFLER: That’s great. 

KRISTI SHIREMAN: But I still wanted you to come in so that we could just follow up with some additional 

conversation. 

YVONNE SHREFFLER: Okay. 

KRISTI SHIREMAN: Okay? What were your reflections on your therapy instruction? 

YVONNE SHREFFLER: I believe the observation accurately reflected what a session looks like with my 

little friend. As you observed, he has some pretty significant expressive needs. But I was pleased that he 



didn’t have any meltdowns while you were there, and he seemed very receptive to the communication 

strategies. 

KRISTI SHIREMAN: Yes, he certainly did. Do you feel the goals of the session were met? 

YVONNE SHREFFLER: Yes, I believe the goals on that session were met. He was very attentive and 

quickly learned that he -- what he presented me with that I followed up with a food item or drink, which 

was very motivating, he didn’t get upset or try to leave the area, which does happen often. He was very 

engaged in the activity. 

KRISTI SHIREMAN: I agree. He appeared quite engaged. It will be interesting to see how long it takes 

him to expand his use of a variety of icons to request foods and drinks. 

YVONNE SHREFFLER: Yeah. 

KRISTI SHIREMAN: I really found your data collection system to be very creative and very time efficient. 

You weren’t carrying around a lot of papers and shuffling to get where you needed to be to collect data. 

What information did your data provide you? 

YVONNE SHREFFLER: Well, you know, my tally system did show me that after I did an initial review, he 

was able to present me with a picture of the food or the drink item when I requested it. I offered a visual 

cue, though, I did notice for each time I placed the picture on him to get it from me. So the next time, I 

think I’ll probably want to reduce my cues. 

KRISTI SHIREMAN: I think that makes sense. I’m curious, would you consider sharing your data 

collection system with staff? 

YVONNE SHREFFLER: Sure, I can do that. 

KRISTI SHIREMAN: I’m thinking we have another speech meeting in about a month. So how about if you 

consider sharing that, I’ll give you 10 or 15 minutes at the meeting and you can share that. Because I 

really think some of your colleagues would find that helpful. 

YVONNE SHREFFLER: Yes, it’s been a lifesaver. 

KRISTI SHIREMAN: I really liked how the team was able to observe you during snack to see how you’re 

using the icons, the strategies that you’re using. We know that is so critical for the child’s carryover in 

the school environment. Have you provided any type of carryover for the family related to these specific 

goals? And what might that be? 



YVONNE SHREFFLER: Yes, each child in our classroom has a notebook that we write in daily. I write in 

the book after seeing the child, describing the activity they participated in and the outcome. In this case, 

I also was able to provide the family with a meal mat that they can use at home. 

KRISTI SHIREMAN: That’s a great idea. And you’ll notice I’m again taking some notes to give me some 

more information about the information that I wasn’t able to see on stage, hands on, but that you’re 

sharing with me as part of especially domain four, the professional responsibilities with family 

communication. Did you and the team have any opportunity to collaborate and discuss your therapy 

that they observed? 

YVONNE SHREFFLER: After -- after class, the team and I did discuss some kind of ways that next time 

that we’d like to reduce the cues. We also -- I kind of, by looking at my documentation, noticed, you 

know, I didn’t give him an opportunity to initiate. I kind of was prompting even that. So we discussed 

ways we’d like him to gain attention, to get the adults’ attention in the classroom. 

KRISTI SHIREMAN: Okay. So it sounds as though you have some next steps in mind. 

YVONNE SHREFFLER: Correct. 

KRISTI SHIREMAN: Which is always good in the planning process. Is there anything different that you 

would do next time with this particular lesson, besides what you just shared? 

YVONNE SHREFFLER: Well, kind of like as I previously discussed, I’d reduce my cues. I might wait a little 

bit longer between prompting to see if he really needed it. And another idea I thought about is I might 

try to videotape this activity. It might be a nice way to share it with the family so that they can actually 

see it in real life per se. 

KRISTI SHIREMAN: That would be a wonderful idea. Thanks so much for coming in today. Do you have 

anything else that you want to share with me? 

YVONNE SHREFFLER: No, I think that’s all for now, but thank you very much. 

KRISTI SHIREMAN: Thank you.  

YVONNE SHREFFLER: Next, we’re going to hear from some professionals who will share their 

experiences with this activity. 



JOHN DELLEGROTTO: Okay, thank you very much, and Kristi and Yvonne and the examples provided in 

the real life. So that’s tough to do. You deserve a special round from all the sites on doing the 

conference like that. 

 And in getting all of our stuff ready earlier, I forgot to introduce myself. I’m John Dellegrotto, 

and I’m from PaTTAN Harrisburg. And it’s just been a pleasure to work with the team on this conference. 

Now before we move to our next segment here, we want to clarify a few things. And we have a number 

of questions coming in, which we greatly appreciate. And there’s a period for questions in our agenda 

today that is right at -- right at one o’clock. But I do want to clarify some general, general items of 

information right now. 

 The first one is that in the conference that we’re doing today is just an awareness session for -- 

we were asked to do this about a year ago. And we do not know if the other areas, content areas, we’ll 

be doing one, but we were asked to do one because speech and language is so obviously far flung 

throughout all the districts, all the IUs, preschool, early -- you know, family work and so forth. And so 

this is our awareness section.  

Now actual training for people who will be using the framework to evaluate teachers, and that 

includes us in speech and language, that’s going to be scheduled by intermediate units throughout the 

state. So this is our awareness session. And as we’re moving through a number of questions coming in, 

we’ll get to those. And ones that we can answer from a speech perspective, we will.  

Others need to go on to the -- through Angela to the state team. And then our plan would be, as 

far as answers to those questions, most everybody at the sites and in WITF know that we have the 

ability to email you if you’ve registered for this conference and attended. And that’s what we’ll do after 

we get some of the ones answered that we are -- that we are not able -- not able to answer. 

And let me just check one other thing here. And checking out, we don’t want to miss anything or 

anyone here. One more thing generally that’s coming in on some of the question sheets is that it does 

seem like a lot of steps. It does seem like it’s a number of actions on the part of the supervisor, part of 

the speech and language pathologist. 

And here’s something that’s very important to remember from my own experience is that many 

of the elements that our teams are talking about and that were modeled in the role play by the four 

ladies, those are elements that are basic and germane to the supervision process. We used to call it 

clinical supervision, and then things shifted over to more of walkthroughs and so forth.  



So the idea of actually observing the instruction, no joke, the idea of actually observing the 

instruction, of taking a look at my pre, post, and my data, those are elements that are not new to 

Danielson. So that’s important to understand. So what’s happening in the locations where I’ve been 

going, many people are thinking, well, that’s the Danielson framework. Well, it is, and also though, there 

are some basic items that might be missing in the supervision process in the location where you or I 

work that maybe need to be brought back in. 

So, speaking of bringing back in, we’re going to now hear from the Quakertown Community 

school district. And we’re going to introduce to you Lenny Greaney, who is the director of pupil 

personnel services. And he will then introduce -- we have two other persons here from the district, Ali 

LaBadie and Christine Perilli. So welcome, folks from Quakertown. 

LENNY GREANEY: Good morning, everybody. How’s everybody doing today? Great. I wanted to follow 

up a little bit on what our colleagues have talked about a little bit earlier this morning regarding the 

supervision process. And I’m going to start the conversation by sharing the perspective of an 

administrator.  

For those of us that are speech paths, but also serving as administrators in both the school age 

or an early intervention program, there’s some nuances to the process that I really enjoy and I embrace. 

It’s kind of shifted the model from where in the past, it’s been more of a regimented schedule. We have 

to get these observations done. We need to get this coming in. I’m going to come see you.  

Murphy’s Law, everything goes wrong. The lesson that you planned, it went out the window. 

The child that you’re working with is sick, whatever the reason. So this is more of a conversation that’s a 

year-long conversation. 

In the Quakertown Community school district, we’re located in Bucks County up in the northern 

portion of the county. And we’ve been working with this model for the past two years. And not only for 

the speech pathologists in our district, but all of our educators, we’ve been one of the pilot districts for 

the state. Our superintendent has been very involved with PDE and with PaTTAN to help, you know, 

bring everybody along in our district to make sure that we keep our feet to the fire and we’re doing 

what’s in the best interest of students. 

When I look back at what it is as an administrator, I like that it’s more of a shared conversation. 

Ali and Christine will be on in just a few minutes to share their perspective as a practicing SLP, but it’s 

not me evaluating them. It’s us having that conversation, them being able to come to me and sharing 



the good things that they do on a daily basis. It’s not me coming in the last week in December right 

before the holiday break, here, take care of this form, fill it out, sign here, we’re done. It’s more that 

ongoing conversation. 

One of the challenges that I’ve had when we try to focus on supporting speech pathologists, and 

I also in my district support the counselors and the nurses and others that don’t necessarily fit nicely 

into the teacher mold, is educating my colleagues that serve as administrators, whether it be an 

assistant superintendent, whether it be a fellow principal, an assistant principal, a director of curriculum. 

What is it that we do as speech pathologists? What is that unique training that we bring to the table to 

help support students? 

So there’s a lot of that education going on with my colleagues behind the scenes that help 

illuminate the four domains that were talked about earlier in the overview as well as the process of 

going through the observation and having those feedback conferences. 

It’s important to stress that, as we describe what we do in Quakertown, it’s just one model. 

There’s many different models. Each district or intermediate unit may tweak it a little bit. So whether 

you’re working in Delaware County with a preschool student, say, maybe Nora Sue, who’s a student who 

stutters, or you’re working in Bucks County with maybe a student named Jay-Z, which is a student with 

autism. The process would be the same. It would just be the speech pathologist does -- brings the 

uniqueness for each of those experiences to the table. 

When we get to the reflection conversation, speech paths typically are trained to be reflectors, 

be reflective practitioners. We’re always looking, what went well? What didn’t go as planned? How can 

we make that modification to our lesson? You know, what did we learn? Reflect in the moment, we 

have to think on our toes. We think afterwards. And we use that data to build upon the development of 

the lesson for the next time we work with that student. 

It’s not going to be something that happens for me as the administrator coming in, working 

with, in this case, Ali or Christine. It’s going to be having that conversation, building that rapport 

between the supervisor and the supervisee, being able to say, you know, we’re all in this together. We 

have this trusting relationship. 

In Quakertown, we have weekly meetings where we talk about different students and staffing 

with the speech paths, the psychologists. They invite me in, principals invite me in, all keeping our focus 

on what’s best for students. 



What this framework allows us to do is have Ali and Christine in this case come to the table and 

say, what is that unique skill and training that I can bring to the table? Many districts now have the focus 

on PSSAs, Keystones at the high school level. Speech pathologists can play a unique role when we 

educate our colleagues, teachers, reading specialists, or the principals about ASHA and how ASHA 

supports the process also. 

So the speech path comes into the table -- or comes to the meeting and can say, here’s the 

evidence that I have. It gives me the opportunity to probe a little deeper. Sometimes from my 

experience also, Ali and Christine have been a little harder on themselves when they go through the self-

reflection process and say, I might be basic or I might be proficient.  

But it allows us to have that conversation and say, from an outsider, the information and the 

data you’re providing, I see that you might be a little bit farther along the continuum. Or you’ve rated 

yourself as distinguished here. Help me understand that because the evidence that I see here, there’s a 

disconnect. So it’s all going back to that evidence and taking that personalization. Or here comes the 

supervisor. They’re going to try to come and get me today. It’s all data-driven. 

The open-ended questions that we use throughout the process really enriches the conversation. 

When we have those closed questions through the evaluation process, like show me your lesson plan, 

okay, versus tell me about this. How does this link to the standards that we’re using? How does it link to 

common core? What is the data that the student produced to show you that they’ve made progress 

towards their IEP goals? 

It also helps facilitate the IEP meeting when you go to the IEP meeting and you have a 

contentious parent or a passionate parent. You have that data that the speech pathologist is able to put 

as part of their portfolio, and come in and say, this is a challenging student or a challenging case that I’m 

working on.  

Here are the areas of instruction. Here’s how I structured the classroom to support the student 

with the unique learning needs or that sensory overload. Here’s how I grew as a professional. I started a 

PLC with a professional learning community. Always looking at that college and career readiness 

because our goal is to try to move the student through that continuum so that way, they’re ready to 

leave us and can become a productive member of society. 

When it comes time to take the teacher language that’s outlined in the framework and say, this 

is really for a teacher, but we’re using it for the speech pathologist. And again, if you keep the student at 



the center of the process and work towards the standards, it helps drive that, whether you’re in 

preschool, in school age, and even some of the contractors, excuse me, that we have working with us.  

We have the same expectation with the contractors. I would sit down with the supervisor of the 

intermediate unit that we contract with, or I would talk with the contract company that we would be 

utilizing, and saying, here’s the expectation.  

Personally for me, I don’t care who’s paying your paycheck at the end. We’re all in it for what 

the kids need. And so whether you’re an IU speech therapist, a district speech therapist, a private 

practitioner speech therapist, these are the expectations. You’re going to be held to that same set of 

standards in those four domains that were shown on the graph earlier during our conversation today. 

So overall, as an administrator, it’s been very helpful for me to guide that process. It’s been a 

shared responsibility. I can’t do the process by myself. And in Quakertown, I’m fortunate that I have two 

colleagues that are very passionate about what they do and making sure they do what’s best for 

students. So I’ll turn it over to Ali LaBadie and Christine Perilli to share the practitioner role and what 

they do. 

CHRISTINE PERILLI: Hi, I’m Christine Perilli. 

ALI LABADIE: I’m Ali LaBadie. 

CHRISTINE PERILLI: And we’re both speech language pathologists with Quakertown Community school 

district. And we’re just going to share a little bit about how this process works for us. Okay, the 

observation in the past and even now, observation, as everybody knows, is just a snapshot of what we 

do. It’s a snapshot of all of our responsibilities.  

The administrator or supervisor who is observing us at the time, they don’t get to see all of the 

background. And sometimes these administrators are not familiar with what we do. They may be 

principals, which often happens in a school district that may be filling out these evaluations. 

So this framework really allows us to have more control in the evaluation process and more of a 

conversation, as Lenny was saying, back and forth conversation. And it allows the therapist to take 

ownership of this process. 

ALI LABADIE: And during the evaluation process, it’s great to have the opportunity to sit down with a 

supervisor and, you know, really share what we do as professionals. Because a lot of the time, you are 



being evaluated by a principal that sort of has an idea of what you do, but sort of thinks that you just 

work on speech sounds all of the time too.  

So it’s nice to be able to say that, you know, this is what I do too, you know? I do language 

therapy. I do fluency therapy. It’s nice to be able to share all of your responsibilities with someone who 

is not as familiar with our background and training.  

Fortunately in Quakertown, Lenny is a speech therapist, so we have that going for us, but I know 

I’ve worked in other districts in the past that it was not a speech therapist, and it is sometimes educating 

that principal and supervisor of what you really do. And this framework really provides that stage for 

you to do that in that you can say, well, here’s what I did during this session that you observed, but I’ve 

also done this.  

And that makes it a lot more conversational, and it also lets you shine. You know, it lets you 

really say what you do every day and how hard you are working with all those children. You know, it also 

lets the teachers and administration know all of the paperwork that goes into our jobs, and that this 

gives you the opportunity to put it all on paper, to document what you’re doing, and say, I am good at 

my job and this is why. 

CHRISTINE PERILLI: And also we see a great variety of students in sometimes different environments. 

You know, some are small groups, some are in the classroom. So an administrator may observe you just 

in push in and not see the small group aspect. Also, they don’t see all the collaboration that goes along 

with the teachers.  

And also, I mean, often they may be there or present for an IEP meeting, but you may have a 

different LE there. So they don’t see all of that background and everything that really goes in, all those 

responsibilities. As we all know, we have many more responsibilities than just, you know, the individual 

small group sessions, individual sessions. We have many responsibilities, lesson plans that we need to 

make and also all that data collection and all -- looking at the student’s needs and all the different needs 

and working with teachers and all of that.  

So this just allows you to provide more evidence. And the framework is -- since it is the same as 

the teachers framework, principals may be familiar with it from that, which this just helps if you provide 

them with these examples, it relates it more to the speech and language aspect rather than the teaching 

aspect, which they may be more familiar with. So they can see a bigger picture of how this can also 

relate to us as speech language pathologists. 



ALI LABADIE: And the framework really makes you be more reflective of your practices. It does -- they 

are geared more towards classroom teachers. However, when you sit down and read through the 

questions and look at the framework in and of itself and get into the attributes and the components of 

each section of the domains, you can really start to question, okay, how do I do this? 

 And you have to, you know, switch the verbage into the speech world, but it’s doable. You 

know, we’ve done this the past -- the past year we did it, and we’re doing it again this year. So we’ve 

had that opportunity to really look at the questions and do our evaluations this way.  

So providing the examples that you’re going to see later this afternoon, it’s really what we’ve 

done in our evaluations and what we’ve provided to our supervisors and to the state to have our 

evaluations completed.  

But through the evaluation process, it does make you sit down and think about, how am I 

meeting the needs of my children? How am I meeting them culturally? How am I meeting them with 

their differentiated needs and differentiated instruction within the different settings that we provide 

therapy? So it really is more reflective of what you’re doing so that you can provide the information to 

your supervisors who don’t get to see you day in and day out. 

CHRISTINE PERILLI: And it gives you clear expectations so you know what you’re going to be evaluated 

on. And also it’s just, like she said, very reflective. And I know that last year, when I went through them 

and I was kind of trying to figure them out, I didn’t have as much background knowledge as I do now 

with working through and providing examples.  

It was a lot more difficult last year compared to how it was this year. I felt like I could give Lenny 

a lot like better feedback, specifically relating to each domain now that I know a lot more about it. And I 

think that that supplemental document, that will give people -- yeah, this one. That will give people a lot 

of examples of, you know, this is what we are actually looking for under this domain because the 

wording is for teachers and not speech language pathologists. And I think it will help people have that 

conversation with their administrators or supervisors. 

ALI LABADIE: And it also -- it’s a sort of a mind shift in thinking that it’s not -- you’re still having someone 

coming in and observing you, but you’re also providing information to them too. I think in the past, it 

was always, you know, your supervisor came in, it was that dreadful day that you planned an elaborate 

lesson plan that inevitably didn’t go well.  



But it was someone coming in and observing you and providing you with the feedback of, well, 

you did this right, this right, but this you need to improve. Or you know, however it went. But now it’s 

more of, okay, you came in and observed me, but now I’m providing you with the rest of my story. So 

instead of just getting that piece of information, you’re giving it all.  

And I think that’s sort of where you have to shift your mind of it’s not necessarily just on your 

administrator to provide the information for this evaluation. It’s now a shared responsibility. And that’s 

sort of a shift in thinking. And we’ve been doing it the past two years, and it’s worked out really well for 

us that, you know, we are able to sit down with Lenny regularly and have conversations about specific 

kids, specific issues.  

And it also helps to build, I think, a better level of trust between administration and staff. You 

know, I definitely feel more comfortable going to Lenny, asking questions of him, when I am providing 

all of these other things that he knows I’m doing, that when I have a question that sometimes you’re 

like, oh, should I ask or shouldn’t I ask? You know, because you don’t want to feel inadequate, but you 

know you should ask. I think it does help build a level of trust between staff and supervisors, so. And 

we’re going to turn it back over to John here. 

JOHN DELLEGROTTO: When I introduced Lenny earlier, I hesitated on Quakertown because there’s a 

couple districts in the state who start with Quaker. And I had to watch because this is Quakertown 

community, and we’re so proud of all of our presenters. 

 I want to summarize in one area before we go to our break at 10:30. And that is this: for many 

years, as most everybody in the audiences know, we in speech and language have tried to make a 

connection to what we call the general education curriculum, or the common core state standards now. 

Either one.  

And in doing that, some of us do it this way, others do it that way. Some do it general, some do 

it very specific. And I think the Danielson framework provides us now with what they call a common 

language for us in speech and language, if you will, to make the connection directly and specifically to 

the general education curriculum. Because, as we know, that is the single most important criteria why 

we do our speech and language services in the schools. And it differentiates us from our medically based 

colleagues, who don’t have that as a criteria. 

And so with these examples coming up after the break, and more going into the domain, we 

have a set of best practices and some examples of not so best practices that we don’t want to have to -- 



we don’t want to replicate those, but they’re in the rubric. And these examples, along with the 

Danielson wording, will clearly make a hard, cement, direct connection from what we do in speech and 

language to the general education curriculum in my estimation. 

So we’re going to go to break a few minutes early, but we will definitely come back from our 

break and delve more into the domains. 


