
( Silence ) >> Good afternoon everyone and welcome to the first of three webinars, the entire series is 

called Expanding the Literacy Toolkit: Interventions for Students who are Deaf or Hard of Hearing. My 

name is Marlene Schechter and I'm the educational consultant here in the PaTTAN Pittsburgh office and 

I am joined by my two colleagues across the state, both Jane Freeman from the Harrisburg office and 

Sue Ann Houser from the King of Prussia office and we're thrilled that all of you are with us today for our 

first webinar. This literacy toolkit is actually a series of interactive webinars and the focus is to expand 

our instructional intervention, all of our instructional interventions that are used to promote literacy of 

students who are deaf or hard of hearing. And what we're hoping to do is use the assessment 

information that all of us have from whether it's a summative assessment formative benchmark or 

diagnostic to in fact plan and implement instructional interventions for our students. So, our wonderful 

presenter and I'll introduce in just a moment, Lana Edwards Santoro has prepared very practical work 

from which we can learn and hopefully utilize in our classrooms tomorrow. A couple of announcements 

regarding today's webinar, the first is that many of you are involved in our PA Literacy Study, that's the 

PALS group and this in fact is different than that particular group. These, the three webinars are open to 

all teachers and students who are deaf or hard of hearing whether or not you are part of house project 

or not. I would also like to mention that we are taping today's webinar so that it will be available at a 

later date, fully captioned on our PaTTAN website including the PowerPoint and the handouts to be 

downloaded. So, if in fact you didn't have an opportunity to download them prior to this webinar today, 

you can download them at a later time on one of this-- on our website. I already had on the screen in 

case you just tuned in that we're having three, the first is today of course, that's the Word Analysis 

Toolkit: Optimizing Word Reading-Decoding, Word Analysis and Word Study Interventions. The second 

webinar is entitled Fluency Toolkit: Bridging, Decoding and Comprehension with Fluency Interventions. 

Many of our students do struggle with fluency so that will be entered on March 21st. And then our third 

webinar for this year is entitled Retelling Toolkit: Building Comprehension with Text Structure and 

Retelling Interventions and that will be aired on April 18th and again they will all be taped and available 

at a later date if you're unable to make those specific times. In addition, if you have questions today, we 

know that-- we think that some of you may have a question, please feel free to type in the question box 

which is on the right side of your screen and although we may not get to many of the questions today, 

we actually can run a report and Lana said she would be more than happy to answer your questions and 

we will post them on our PaTTAN website at a later time. We're concerned because there's so much 

information to cover today. So, without further ado I would like to introduce Lana Edwards Santoro who 

actually is a Research Associate with the Center on Teaching and Learning at the University of Oregon. 

Many of you know Dr. Santoro because she does worked in education for a long time focusing on 

exploring the impact of core reading instruction and the literacy achievement of English language 

learners using read alouds, classroom discourse, and instructional conversations to build student 

comprehension and vocabulary. We know that Dr. Santoro has consulted with many states and we're 

happy that we are one of those states, that local private agencies on a variety of projects. And so, 

without further ado, we would like-- oh, and it is important to mention that she has worked with us on 

what we used to call SERP, the Special Education Reading Project which focused only on students who 

were deaf or hard of hearing and we win a great deal of valuable information on both assessment and 

instruction. So, without further ado we'd like to welcome Lana. >> Thank you, Mar, and thanks to 

everybody for participating. I'm thrilled to walk through this word analysis toolkit with you and share 



some interventions you can take away to your classroom instruction or your work with students as an 

itinerant teacher or otherwise. So, hopefully there will be some good takeaways today. And like Mar 

said in her introduction, I've worked in education with the focus specifically with the kids who struggle 

with reading. That's been my emphasis and my great interest. And one specific group within those 

struggling readers that I've enjoyed working with is English language learners. And I find that my 

experience there has particular applicability to the kind of thing that you're looking at related to the 

instruction you do with students who are deaf and hard of hearing. And so, though my experience in the 

classroom hasn't been directly working with our teachings to our deaf and hard of hearing, I want to 

emphasize that work that I've done with English language learners, my classroom experience and I'll 

certainly draw on the wonderful work we did together in the state a few years ago where I was involved 

in helping you look at research based strategies for deaf and hard of hearing students. And, of course, if 

any questions come up that I can't answer related to for example the use of sign I will uncertainly draw 

in Mar and she'll help, provide some clarity to your questions there and we'll take a team approach to 

making sure you-- that the information you need. So, as we get started, I will cover content that relates 

really to three areas within these two hours together. The first thing I'll focus on is just an overview. So I 

want to talk to you about what this root analysis business is about. And draw that connection to the 

assessment you might need conducting with your students and discuss a little bit about how that works 

for students as we help them become more automatic readers. And then the second piece I'm going to 

emphasize today and spend the bulk of our time investigating and looking at are research based 

instructional interventions for word analysis. So, I do want instructional interventions to be the 

emphasis today and to share with you several different approaches to helping make that happen in the 

classroom. And the final piece that we'll conclude with is monitoring the progress students make with 

their word analysis and your use of assessment data to make instructional decisions. And then we'll 

conclude by reviewing a few takeaways so hopefully you can walk out the door today with some things 

that you can implement in your classroom. So, that will be the breakdown of the content. We'll begin 

with the first set of questions, these first three bullets and try to cover those in the next 10 to 15 

minutes then about an hour or so on the interventions and then about the last 20 to 30 minutes on the 

assessment and instructional decision making and takeaways. As I get going, I want to let you know that 

I will have some pause points during the webinar where we can take some time for reflection discussion 

and discussion meaning some maybe addressing some questions that you submit to Mar via the chat 

box or the question box that she discussed. I'll try to take some of those but I know there maybe-- we 

may not be able to cover all of them. And as she indicated, I will certainly follow up by writing some 

responses to you that we'll post later for your questions. So let's jump right in and talk about decoding 

and word analysis. So, we're all in the same page, I wan to make sure that we are defining decoding as a 

translation of words into their phonological components using a set of letter sound rules. So, decoding is 

what your familiar with, probably as phonics. I know some people define them slightly differently, some 

use it interchangeably. I want to really emphasize decoding and phonics as this, translating words into 

their phonological components. So, if we take the word man for instance and we're looking at reading 

that word man, what I do as a reader is segment that word into its individual letters and so now I'm 

looking at the second step there and I see M-A-N and then I translate each of those letters into a 

corresponding sound and so this is the way that written English is working. And those letter to sound 

translation then becomes /m/, /a/, /n/ and then I blend those sounds together, mmmaaaannnn, and I 



come up with that phonological reference, man, and then I link that sound that's spoken phonological 

reference to a word meaning in my memory bank. And then I figure out what that meaning is and 

understand how it might (inaudible) to the context within what I'm reading. So, that's the process of 

decoding in phonics. And so, we really are going to be talking about that today but we're going to be 

doing it through the lens of word analysis. And that's the bottom bullet on the slide we're looking at. 

Word analysis is figuring out and studying the word intricately. When we approach word analysis and 

teach word analysis to students, we are essentially looking at a word's grammar if you will. So, think 

about and-- some of you, maybe not all of you, had some instruction when you were learning to read or 

maybe in an English class or language arts class where you were diagramming sentences for instance. 

That's really what we're going to be doing but we're going to be doing it at a word level. We want 

students to learn how words work. So, learning how words work, exploring how words work, getting 

excited about how words work and interacting with words, that's what word analysis is. So, compare 

and contrast the decoding and phonics process to what word analysis is about. So, word analysis just got 

the idea of exploring words, interacting with words, touching words, feeling words, playing with words. 

That's word analysis and what we want to emphasize in our interventions with students. So, right now 

think about the students you work with. And when you teach word analysis or implement a word 

analysis intervention, emphasize and set the tone for kids. How are you going to approach it? Are your 

students going to be word wizards? Are they word detectives? Superheroes are pretty popular today. 

Are they going to be some sort of word superhero? An explorer? A word adventurer? Or if you're 

working with upper grade students, are they going to be a wordologist? And you could even talk about 

ologist and affixes involved in the language involved there in that word. Whatever it is, think right now 

about how to characterize this idea of working with words, figuring them out, investigating them, asking 

questions about words, understanding how English-- printed English works, that's the idea to set the 

tone. So, brainstorm a little bit about what you can do to cultivate that tone as you approach your work 

and interventions. One note I'll say here is that sometimes I know for example with our vocabulary 

instruction when we talk about teaching, building vocabulary and word meanings, I've often heard word 

wizards talked about so you want to-- if you use the term like word wizards for vocabulary instruction, 

change it, make this something separate and different and that it characterizes the idea of exploring and 

working with words. So, there you go. Start with that and set that tone and make this interesting 

investigation. So, given the idea of being word explorers, I want to take you deep into the ocean here of 

assessment. And what I want to review with you is the assessment process for figuring out what words 

to teach which is the big question, how do you know where to even begin particularly when students 

may have so many different areas that they struggle with with word reading. So, let me begin with a 

beginning, the surface, so on the top of the water. Think about the diagnostic assessment work that you 

do and diagnostic assessment as a review is the kind of assessment information that you collect to help 

figure out where students have strengths, what they can do and where they have instructional needs. So 

where are their errors? And diagnostic assessment is often conducted about two to three times per year 

depending on the assessment tool and the protocols. And so, an example for those of you who are 

involved in the PALS project is the QRI as your diagnostic assessment tool and there are certainly others 

out there. And then let me drop down a little deeper. Sometimes that diagnostic assessment 

information might show you some word errors that students are making and you kind of get a sense of it 

but-- hmm, there's maybe only one I-N-G word for example on that diagnostic assessment, and you 



might be unclear about whether or not students really know or don't know an I-N-G word and you'll 

have to figure out by probing further with maybe a short list of I-N-G, your E-D words or a mixed list of 

words whether or not that's a true area of struggle for kids. So, I call that diagnostic follow up as 

needed. Because sometimes that's a missing piece in the assessment process. You might have to probe 

further, go a little deeper in terms of figuring out student word reading knowledge. And diagnostic 

follow up might be just pulling additional word list or making your own based on where you think your 

patterns might be to figure out where to focus your instruction. And finally even deeper is the kind of 

work that you'll do weekly to monitor student progress and this weekly assessment work will be short 

list of words more often than not focused around one or two word types that you're emphasizing in 

your instructional units, and you will assess student word reading in terms of maybe something called a 

checkout almost like a spelling test but it would be a word reading test at the end of the week to see 

how students are doing with learning, what you're teaching in that instruction so that progress 

monitoring is ongoing. Now, watch the arrows on the screen when I click here. I want to show you that 

word reading assessment is a continuous flowing process. It is a balance, it's an up and down just 

honestly just like the waves in the ocean where you are coming in and out of this various forms of 

assessment to get the information you need for instruction. So, beginning with something much broader 

just to help you narrow it down a bit is diagnostic assessment. And then you might probe further, you 

design your instruction around your instructional units and have progress monitoring but you might 

have to bounce back up again and do some diagnostic follow at midway through the year to figure out 

where kids are and how on track you are. So, there is a constant flow, up and down process through 

these waves of assessment as you get started. One of the things I want you to start to do right now is 

think about a group of students you work with, an individual student you work with, a classroom of 

students you work with and the kind of errors that they make in word reading. So, you might give them 

assessment that looks like this and this could be a diagnostic assessment where students are asked to 

read words and then you have a place which is my first column whether where you can check off if they 

read the word automatically and correctly. And then a second column, the identified column where you 

make notes about the error patterns. Start to think right now and even if you have some materials on 

hand, you know, if you're listening from your desk and you have some materials (inaudible) look-- start 

to look at them and think about them for a minute in terms of error patterns. The way to focus on 

identifying what to teach centers around error analysis and we have to get just like we want students to 

become word explorers, we have to do the same thing on our end to figure out where the error patterns 

are really look at this words. I'd like to approach an error analysis this way. As I look at student word 

reading errors so I look at the list of words that I've read and that are the errors or if I'm circling or 

making notes on those words, that's okay, too, where the errors are at each word. Here is my process. I 

look at the beginning of the word and I ask myself, how are our students doing it at the beginning of 

words when they read them? Are they okay getting that word started? And then depending on where 

students are and the word reading scope and sequence, I then get into what about the beginning 

consonants, blends, diagraphs, prefixes depending but I always look at the beginning of the word. Then I 

look at the end of the word, what error patterns happen at the end of the word. And I look at things like 

the ending consonants and blends and diagraphs, silent letters, suffixes and grammatical ending. So, 

what's going on there? Are they figuring out the ending? So, for example some students can get a word 

started, get a little something in the middle but can't get the ending and so that would help. And then 



finally, I look to the middle and with the middle, figure out, are students reading through that middle of 

the word, where are the errors happening around vowels, around our control vowels, silent letters, for 

instance. And then finally you can look at syllables, too. If you break words into syllables, are there are 

errors happening in and around with syllables? This is another way to look which would help with your 

instruction. So very systematically, so even if you have a chance now and want to apply this, find two, 

three words that students have made errors on, take a look. Where are the error patterns? Beginning, 

end, middle of the word. And this is going to start to help focus your instruction. And now, we'll look at a 

spoken sequence in a moment but it often is that students-- beginning is the easiest place to sort of read 

a word, end is the next and middle is the hardest because beginning, you start the word, you can focus 

there. The ending ends the word, that's kind of the last part you hear and work with, and then the 

middle, it's the middle. Sometimes we lose the middle. And not always but that's just a general, I think 

some general guidelines to look at. So, one thing I want to do is a pause point for just a minute or two, is 

have you think about this. Looking at slide 7 if you have a print out, the one we just reviewed. Apply 

that, what error patterns do you see in your student work? Or if you are not getting the assessment 

information you need, start to think about where will I go next to find the diagnostics assessment or do I 

need additional follow-up diagnostic assessment information to figure this out, for example, my 

discussion of-- there is only one I-N-G word, my diagnostic assessment. I'm really not certain that my 

student has trouble with that type of word. And then how will you collect that assessment information. 

Now, if you don't have any access to student materials and you want to review something that's already 

been compiled, I'll direct you to your packet and I'm going to show you that on the screen here in a 

moment. But there is a PDF packet that accompanies this presentation. And if you want to take a look at 

that, page 3 which I know on your screen it's too hard to really look at on my screen but it might be okay 

if you have a print out or you're able to enlarge it on your own screen while you're listening. This is an 

example from the QRI-4 of a student word reading task and you can look at how the miscues and errors 

were marked on this assessment and sort of used it as the sample for today. So, right now you're just 

thinking about these error patterns and see if you can note them, or reflecting on the assessment that 

you currently use and would you need to follow up with additional word reading assessment to figure 

out what type-- what word types that students have difficulty with. We'll take a pause for a minute or 

two and then I'll come back, I'll check to see if there is any question so far and we will just keep moving 

and then build up towards some intervention. So, pause-- we'll just take a pause for a moment. ( Pause ) 

Okay, I know it's just a short reflection time, we'll have little bits of this-- little bits of pauses here and 

there. I want to take you back to your packet. Excuse me, and look at page 4 and again, it's hard to see 

on this screen but when you're ready to take away materials, take a look at page 4, the word reading 

error analysis. I built this. This is my own design informally from a scope and sequence of reading, word 

reading and spelling put together by Luis (phonetic) (inaudible) who is a researcher in this area. And I 

tried to organize it as a checklist, so for instance you could write the student's misspelling and then go to 

the column and check off the error. You really want to focus in on errors to know where to teach. And 

so, after looking at a list of 20 words you could then determine almost of my checks are with silent 

letters or most of my checks are with beginning consonants or any consonants. Or errors were scattered 

all over the place so that means that I would probably then take my students to the beginning of 

wherever their error start in terms of scope and sequence to begin instruction from there. I will submit 

this as a Word on document so that if you would like, you can modify it and create it in a way that makes 



it work best for you and your students in your classroom. So, now I'll bounce back here and yeah, I'll 

pause also, Mar, if there are questions. >> Probable logistical types of questions and also some more 

academic questions. Lyn (phonetic), yes, there were two hand-outs, some people only downloaded the 

PowerPoint and what happens is when you click the download button on PaTTAN, actually you-- actual 

print up the PowerPoint but then when you hold it again, sometimes there are three or four hand-outs, 

the next one will appear. So, if you only printed the PowerPoint and then went off of the PaTTAN web 

site, you would not have seen that when you hold the arrow down, there's in fact another handout. So if 

you want to take the time right now to go and get that, you may but as I've said, this will be downloaded 

at a later time when we actually download everything. Actually that will go on to our website and also, 

Lana, we'll be showing them as she's talking about them. So, whatever works best for you, but, yes, 

there is another hand-out of packet for information that does not reflect the PowerPoint. Also, there are 

three questions and again, you know, you judge whether or not it's too long to answer in our Linux. I 

don't want to put you on the spot where you can definitely say I'd rather answer that in length than 

another time. >> Uh-hmm. >> One of them is (inaudible) question, and that is that, what about students 

who do not have intelligible speech? That was one of the first questions. The other is, would an entry 

assessment be the same for older students who are deaf or hard of hearing? And then lastly, where is 

the best place to find the list of words? And (inaudible) let you answer as you will. But again, if you'd like 

a little bit more time to (inaudible) more thoroughly, do not hesitate at all, we will get that done, send 

out to our participants by the end of the week. >> Right, right, yeah. I'll do some very quick responses 

and then look for my typed responses to give you something more thorough, particularly 

recommendations on where to go for word list. That's a great one that I can type out some information 

for you for follow up. So, that one for sure. The other I know with speech, a benefit of the doubt always 

and that's very-- that's much easier said than done but certainly benefit of the doubt, benefit of the 

doubt, excuse me. And then sometimes you look for alternate ways to assess the student's 

understanding of the words. So, it may not be just word reading but you might want to reinforce their 

understanding by asking them to spell that word for example, use fingerspelling or write that word. And 

I know and I'll talk about this in a minute, reading and spelling appear very differently and are different 

tasks but what we really want to do with word analysis is to see if students know how these words work. 

And so, from that lens, certainly pronunciation and speech is something that's part of-- of, you know, 

the English language but at the same time, how words work. Error understanding in that can be seen in 

different ways, so I'll just leave that out there. And so, I will move on from here but we are noting all the 

questions and I will respond to them. I mean you can look at that for that-- for that after our webinar. 

So, let me move on and talk to you about two important research findings that I want you to see in 

interventions. And I want you to make sure you are emphasizing in your instruction. The first is what we 

know about children becoming automatic readers is first-- the first part of that is what I discussed 

earlier. The whole process of phonological recoding and converting that word into printed letters, to 

sounds, to a reference that has meaning. But here's the saying, it's bullet number two. Students who 

become an automatic reader encounter a word successfully multiple times, four to fourteen times is 

what's been reported for an average reader. And for struggling readers may be a bit more than that. We 

don't have a firm numbers but what-- my takeaway is from this bit of research is that it's important to 

give students opportunities from multiple exposures in terms of word reading again and again and 

again. And so when you see how the interventions work for word analysis, you will see words again and 



again and again, multiple times. And so, that's really important for building word reading. The second 

piece of research I want to emphasize is the importance of connecting the letters seen in the spellings of 

words and the sounds detected in their pronunciations because what happens is the pronunciation-- 

and this is how it works in spoken-- written and spoken English is the pronunciations in memory become 

the anchor, become the way that the connection is made. So, for a reader with well-developed 

phonemic awareness, the phonological structure of a word when you see it in print serves for the 

memory aide for remembering the letters and its spelling. So, that pronunciation, that ability to use the 

word, read the word, spell the word is very important. And then the question I know you have, well, 

how does that work with speech, for instance, since speech is a challenge? One of the things I wanted 

just to make a connection for you about is to be aware of the use of visual phonics. And I know many of 

you may have had exposure to visual phonics, use visual phonics or have been trained to use visual 

phonics. And if not, please follow up with your PaTTAN consultants who can provide some support and 

materials for you to explore this area. The visual-- excuse me, visual phonics is an approach that 

provides a visual cue, a tactile kinesthetic cue for the sound. And so, by doing that for each sound, a 

component of sound, we're helping make the same connections that a student who-- we have looked at 

through the research I talked to you about before is making those connections but we're doing it 

through a tactile kinesthetic feedback move. And so it's the same thing, that becomes the concrete, the 

visual phonics becomes the concrete way of helping students link connections between the letters seen 

in spellings of words and the sounds detected in the pronunciation. So, it's the same thing I just 

mentioned but visual phonics is the bridge, it's the link, it's the concrete. So you're making something 

through pronunciation and speech visual and kinesthetic, and feeling. And then remember when I 

opened our presentation I talked-- we want kids to feel words, see words, manipulate words, investigate 

words and visual phonics has the components of that. In addition to visual-- the use of visual phonics to 

make word reading on concrete for students, I wanted to point out additional materials you should have 

in your toolkit. The things that are manipulative like letter tiles, things like-- I'm going to clip here, 

slinkies are wonderful because a slinky can be a visual for a word. You can stretch out that slinky in a 

way to emphasize a word syllable. So, if you could see me when I say the word beanbag, beanbag, I 

would stretch my slinky out for bean and then an other stretch out for bag, so beanbag. Or I could 

stretch it out for each sound component of the word at phoneme level and let students see how that-- 

visually see how a word could be stretched out. Other things for your toolkit, letters, magnetic letters, 

letter stamps, word stamps, Lego letters, letters, letters, letters, letters should be-- should be something 

you just are thinking about now when we talk about word analysis. Sorting tools for sorting, again, we're 

trying to make words concrete for students. And some students, particular English language learners 

need the concrete of a manipulate to represent that word or if we're talking about a word with a long I 

sound, a picture or a prop that has that sound, so students could always come back to that word and use 

it as an example, for instance. Other things you want to make sure you have on hand or think about are 

word cards themselves. Word cards as-- and additionally word parts so prefixes, root words, suffixes, 

letter combinations, word walls and park charts are part of this word analysis, arsenal of material, so 

that's important to have on your checklist. And then finally, using a computer or a tablet, iPad, having 

kid's keyboard or type as you do word analysis, the use of letter tiles, I think I have-- this is an 

intermediate secondary list because you can for older students use Scrabble letters, for instance, instead 

of the bright colorful rainbow colored magnetic letters. Scrabble letters are more adult but they do the 



same-- they do the same thing in instruction, make it concrete. We want to interact with words by using 

colored pens and pencils and highlighters so we can mark up words, again, feel them, touch them, look 

at their part, see how they work, keeping a word study or spelling log is a great idea. So, a place where 

students can see all the words they're studying and feel motivated by how many words are being added 

to those lists in the spelling log. And finally, the same kind of thing can be done with word rings or 

spelling rings where you hole punch index cards and have word families for example on a ring. So, you 

might have a word ring for O, OY words or AR words and students can review and study words that way 

but these are the materials. So, I built from visual phonics through a quick list of materials. And what 

you should see through just this preview are the manipulatives, things that make word reading concrete 

'cause you want to show kids how words work. This is very visual and those are the materials you want. 

And so now that you've got your materials ready to go or in mind, I want to talk about instructional 

interventions. So, we'll talk about these and hopefully spend the next 45 minutes or so really looking at 

what instruction should be and can be in a way to make words work for kids. So the three areas of 

instructional intervention that I'm going to talk about include, the first is word analysis, the second is 

word study and then we're going to conclude with something called analogizing. What I-- and I'll talk 

about each one then when we get to it. But what I want to emphasize now and this relates to the 

question that you would ask, one of you would ask a few slides back about-- about speech is that word 

analysis is emphasizing the reading/spelling connection. We're really looking at how words work and so I 

think there's this beautiful quote from one of the researchers who has looked at reading and spelling for 

students who struggle with reading and she has said-- this is (inaudible)-- that we read the spellings of 

words, we spell the spellings of words, and we read the spellings we've spelled. So, you just-- if you just 

think about that, we read the spellings of words, we spell the spellings of words and we read the 

spellings we've spelled. And when you break it up that way, reading and spelling are very much the 

same-- you know, on the same side of a coin. They really are very much interrelated, interconnected and 

at some level it's really difficult to determine what is reading and what is spelling because the process 

together works as the reading process. So, you with your word analysis, word study and analogizing we'll 

see a lot of reading and spelling integrated. And that is important because reading and spelling 

integration is a way to promote word reading in and of itself. So, I just wanted to emphasize that that is 

very visual, we're looking at and manipulating letters and sounds within words. And so, my first area of 

intervention, the first of three areas in your toolkit is word analysis. And so, when we talk about word 

analysis, we're going to be helping students examine the parts of words and apply their knowledge of 

letter sounds and patterns of sounds to decode the words so it come back to decoding and phonics but, 

again, emphasizing, examining, investigating, exploring, questioning how do these words work, the parts 

of words and applying that knowledge of butter sounds and patter is to decoding. So, there are two 

things I'm going to talk about with word analysis before we get into some fun interventions. The first 

part is that all word analysis instruction should have clear explicit and systematic presentation, always, 

and we show kids how things work. So, you'll be familiar within this kind of instruction but I just want to 

repeat it so you're familiar that this part has to be there, its part of a checklist of good interventions. But 

it includes a model of how words work than a guide to work through, that was students, and then a 

tester, independent practice. So, I'll give you an example and my example here includes some visual 

phonics symbols. So, for example if my assessment information has indicated to me that students are 

missing words with the I-G-H-T pattern or ight, I'm going to be teaching them, and what I'll do is, first, 



this is all my turn is to present ight. This is the sound pattern, we're learning ight and they're the visual 

phonic symbols for ight, ight. Now, let's read some words. So, look at the ight pattern. So, ight with en is 

Night, ight el, Light, ight, rr, Right. And so, certainly visual phonics can be used to accompany that 

presentation but model than our guided practice. So, together we'll say ight. Read this with me. We'll 

read ight, en, Night. You can do it with me, ight, el, Light, ight, rr, Right. And then independent practice. 

So, if I could hear you or see you, I would have you read the pattern just as we did and sort of test that 

through independent practice. But despite the intervention you do, I just want to emphasize always link 

it to a systematic and explicit presentation of that word type that you're going to include in your 

intervention. So, this is part first, part one of your word analysis. Now, the second part of word analysis 

to attend to and this links to other question that came up, but what about word list, how do I know 

about scope and sequence? I do have a scope and sequence and abbreviated one in your pocket. I 

believe it's on page 5, I think. I'll check that for you in a minute. So, there's one there and we can give 

you list of resources that you can look at. But a good scope and sequence is critical. What I'm going to 

do is take you through a quick preview of the scope and sequence, so you get the gist and as I do that 

I'm going to show you some ways to markup words, interact with words, feel words, touch words, figure 

out the rhythm of words and just give you some idea of what word analysis looks like when you move to 

the word analysis scope and sequence. So, scope and sequence of word reading begins by teaching 

students the letter sound correspondence. So, just simply that there's an individual letter in it, this is the 

sound it makes unspoken English. Then you work up into words that have a Consonant-Vowel-

Consonant pattern or a Vowel Consonant pattern. And, as you can see on the screen, the CVC and VC 

words break down into their own scope and sequence from simple VC and CVC words to more complex. 

So, here's an example on the screen of how you might markup or show or visually present words so you 

are interacting with them. So, watch this. The word is mad. I'm going to read this word. There's a 

continuous sound there, so mm, ah, and then the D, dh so I got a dot there 'cause that's a quick sound 

and the word is mad. So, you can do that by teaching students to scallop or arc under sounds and then 

when they hit a short sound or stop sound they could do a quick point. And then read when they read 

the whole read while quickly read the word without sounding out they could draw their finger under the 

word. So, this is just one idea, again, you want to show kids how words work, and we're looking at a 

Consonant-Vowel-Consonant word here. Okay, more words that are Consonant-Vowel-Consonant and 

part of that word pattern, other things you can do for instance are circling the CC part of the word, if 

particularly students are having trouble with the beginnings and other ideas to highlight all vowels. So, 

my A in flat is highlighted. And, other idea is to actually teach students to mark words up-- mark them. 

Put CCVC over words and pay attention to those patterns so your instruction might involve marking 

those words up. Now, what I wanted to pause and say here is that be consistent. So, if you are teaching 

students to always highlight or circle the beginning, blend or consonant CC, part of a word, do that as a 

consistent thing. If you're emphasizing the middle of the words and you're teaching vowels and the 

Consonant-Vowel-Consonant and you want kids to take a highlighter or write a vowel with a color pencil 

or whatever you wanted, underline, for example the vowel, stick with that for a bit, make that your 

instruction. What I'm saying is don't mix too many marking patterns and task for students or they'll get 

confused about what their marking. So, just keep it simple but do figure out how to markup words in a 

way that's going to make sense for your students and their instructional goals. >> Lana? >> I move-- yes, 

uh-huh? >> We see a very important question here and I hope you don't mind the interruption. >> Not 



at all. >> And, that is-- because I don't want this question to inhibit any more participants from sticking 

with this important information you're asking long ago when many of us were trying because I'm old so I 

can speak for myself. Really the attention to phonics and word analysis for students who don't have 

auditory input really wasn't done. And so, the question is, how do students would know auditory input 

benefit from word patterns with visual phonics and, you know, associate word meaning? And we get it, 

you don't want to answer that now. I mean I know that, you know, I know that Sue Ann and Jane and I 

certainly put it at some point too with you but if you have a quick answer that's fine. If you'd like to 

answer it later that's fine but I don't want our participant, you know, to not attend to the rest of what 

you're saying because you know that's important. >> Right, right. Now, thank you for pausing and 

making-- helping me pause to address that. I'll address that, again, briefly to the extent I can. I'll try to 

articulate at the best as I can and then we'll absolutely reinforce this later with a written response to-- 

but, this is so important because your question not only is an important one for students who are deaf 

or hard of hearing but if the same question for English language learners who are struggling with sound 

in a different language. It also relates for students with severe dyslexia who by processing in terms of 

the regions in their brain are unable to really cross a sound in the same way that an average learner 

might. Of course these are variations and differences in terms of sound processing but it connects to a 

similar issue. And, I want to emphasize again that what we're trying to do by showing patterns and 

emphasizing word patterns is getting students to look visually at a word. Getting students to look 

visually at a word and understand how a word works and we know from brain research that when 

students read and even students who struggle read, their eyes fixate and focus on the different letters 

and letter patterns in a word, that's how good readers read. And so, what we wanted to do instruction is 

help get kids to figure out these words and how they work and it's done through patterns. And so, the 

visual phonics is one way of helping connect that pattern to the sound but the bottom line is really 

looking at the words in the patterns and understanding how the combinations of letters work and how 

English print works. So, if you want to take that perspective, we can certainly-- when we provide notes 

for this webinar session, we can put some materials up and research up for specifically related to the 

students who are deaf or hard of hearing and make that a resources part of this training. So, think-- I 

think that hopefully makes a connection and some of the things we're talking about today. So Mar, any 

other clarification? >> I think that was great for right now and I see some other questions appearing but 

I'm pretty sure you're going to be covering them as you go along so we will wait for that, thank you so 

much. >> Okay, sure, sure. So, let me move further in this scope and sequence and just point out that 

the next sort of place after the consonant-vowel-consonant words are working with letter combinations 

and words that have a vowel-consonant E pattern. And so, like before mark up the words. So, show the 

word parts through color coding and highlighting and other thing I think that's helpful to do for students 

is to present how words work through a visual story. And you can do this with any, you know, word type 

that has a manipulation and how that word works but I think it works wonderfully for vowel-consonant 

E. So, for example if I talk about students-- two students about the word kite. One thing I might do is 

mark it up. So right the vowel-- the consonant-vowel-consonant silent E over the word and then explain 

to students that that E on the end is a really shy letter so whenever you see a vowel-consonant E word, 

that E on the end is pretty shy. So, it doesn't like to talk out, it doesn't like to be loud, it doesn't like to 

say its name, it doesn't like to participate. It's very shy. So, when you see a word like that because that E 

on the end is really shy, one of the things it does sometime, well, all the time really is it jumps over its 



neighbor to find the vowel. The vowel next to it since it's a vowel, it's comfortable with vowels and it has 

the vowel that it jumps to, say its name. So, when we read this word, the I says I, so kite because the E in 

the end is-- doesn't want to participate, it's shy and that's how we read the word kite. I did that very 

quickly but I want you to know that you can do this kind of visual story demonstration to teach rules and 

how words work like the vowel consonant E and you don't have to tell the same story I told but as long 

as it follows the rules of, you know, a print written in English then you can craft the story that you can 

tell consistently and have kids learn to help them remember how that word works. So, now that we've 

talked about vowel-consonant E, moving more com-- sort of into the complex area of word reading, the 

next thing that students learn is something called structural analysis and that's where words are 

manipulated by adding endings. For example, ed or endings by dropping that ed or adding l-e-s-s and all 

kinds of derivatives. And what I wanted to point out here is actually showing students a formula is one 

way to visually present how these words work when they're transformed to when their structure 

changes. So, showing the formula, marry plus ed equals married. And finally, here in the structural 

analysis is the multi syllabic words, so that we're kind of now the more-- most complex component of 

word reading where you're introducing prefixes and suffixes and I'm going quickly view the scope and 

sequence 'cause that's not our emphasis. Our emphasis on the interventions which we'll get in to but I 

want you to know how important is to anchor the interventions on the scope and sequence. So, prefix, 

suffixes and word endings can be taught also by marking up words. So, circling prefixes, circling suffixes, 

underline the vowel, finding those parts of the word and understanding them in terms of word reading. 

And then finally structural analysis can be applied to syllables to-- I think syllables have both a phonetic 

and a structural component but I did want to show you that you can also mark up syllables. Moving to 

scope and sequence could be presented at a later training of advanced decoding where you take a part 

and really look at words yourselves and study them more in depth. I just want to give you the idea here 

of marking up words and then getting kids to see those patterns. So, related to what I just mentioned 

about if you are interested in word analysis or if you were-- word reading instruction did not include 

word analysis when you were learning to read. One other things you can do is refer to the teacher's 

study group learning community resources and references I've listed in the packet, it's the last page, 

page 21 of your packet. And there's some teacher friendly and I think they are pretty user friendly 

sources that guides you through some basics in terms of that word reading scope and sequence and 

help learn about the more complex word types that we encounter when we're trying to teach word 

reading instruction to students. So, I'm going to take a pause here and then after our pause, we'll get 

right into some word analysis intervention. So, I'm going to give you a choice for this brief moment. One 

is you can go to your words that you looked at or considered on your assessment, your diagnostic 

assessment. Look at those error patterns more closely now that we've covered a quick scope and 

sequence of word reading and see if you can select some words for instruction. See if you can get in 

there and figure out where and you see your (inaudible) scope and sequence and where would you 

begin? Where would you-- where-- what words were used-- excuse me, what words did you select. 

Other reflection questions at this point to ask yourselves, what about your word assessment? Is it deep? 

So, revisit that. Think about your status and processes and how that you've seen the scope and 

sequence of words and ask whether or not you need some diagnostic follow up assessment. What about 

your weekly progress monitoring. Consider your instruction materials and procedures, are they 

concrete? Do they allow students to work with words and interact with words? Are they moving letter 



tiles around? Are they using highlighters to mark words? Are they underlining vowels? Do you have a 

pocket chart? So, think about that. Is the word analysis instruction in itself systematic and explicit? So, 

always-- always presenting the model guide and test. And then finally, do you have access to or are you 

currently using a program with a clear scope and sequence? And if not, what are your plans to find some 

scope and sequence related materials to review which will move and make sure you can deal with that 

relate it to the session. Anyway, a pause point here for reflection and we'll begin in a minute or two. ( 

Pause ) Okay. I'm going to start again and a question that I got and was able to look at during our pause 

point was thinking about whether or not this applies to older students and it absolutely does. So the 

same techniques you would use with the younger students and younger grades, you would use with 

older students. I think that what I would emphasize with older students is materials might look a little 

different like I mentioned. So Scrabble letter tiles versus the bright colorful letters. Also, older students, 

you would assess similarly so figuring out what word errors they're making, and then where on that 

scope and sequence continuum you would start your instruction where their errors are, where you 

would start your instruction. And older students, if they're progressing to that scope and sequence, you 

might be using an-- excuse me-- using some of the more complex words in your instruction like the 

multi-syllabic words, or getting students to focus on the rhythm of words to look at the syllable types 

which you can, again, mark out few patterns and not necessarily just sound. So absolutely, it's the same 

thing. So the same procedures, these would extend. So that's a great question. Mar, anything else 

before I move along to interventions? ( Pause ) >> I think you're doing great. And time wise, I know 

we're eager to get to the intervention. So please move ahead, and I'm copying every single question as 

well as we'll have a report so we'll be sure to answer them all. >> Okay, wonderful. Thank you. So, let's 

begin with the interventions. We're going to look at analysis, we're still in that first area of intervention. 

So what I presented so far is the instruction piece. So always have that instruction piece, now link it to 

this intervention. The first we're going to talk about is word sorting. So with word sorting, we're going to 

demonstrate how to do word sorts based on family or categories of words that we want to emphasize 

and help students learn. We're going to sort them, we're going to then check the sort, compare it to a 

model, or check with other words that relate to that sort. Get into that sort and have the kids and 

students look at the words themselves. And step 4 is called reflect-declare-compare because that's 

where you compare contrast. So these words in this category or this column work this way. Words in 

this other pile, or category, or box work this way. And then the fifth is extend. Extend means that 

students will have multiple times to do the word sort again and again. This is not a one time thing. They 

repeat the word sort even though it's been done before they build up automaticity and again, leap back 

to the research with you 4 to 14 times so that they encounter words that you've taught and words and 

then instruction multiple times. By the way, if you want a more full out description of these steps, it is 

included in your packet in the intervention section so it's there written out as a prompt for you. There's 

many kind of sorts in terms of interventions. There are some that just emphasize the word sound. So let 

me start there and then I'll show you many others so you can pick depending on your instruction and 

the student's needs. So a sound sort might be something like this. I have some words in my top box 

there, I'm going to read them for you. City, cent, color, candle, candy, certain, curtain, crash, clown, 

fancy, once, cake. If we had time, I would have you read them with me and read them independently. So 

you see, we had our explicit instruction to the introduction there. Now what I'm going to do is I'm going 

to start to sort these words by sound either soft C or hard C. So let's take that first word city, city and 



that has that soft C and so forth so we can sort them. And what I would do, going to click away here on 

top is I will do the sort first talking through the whole time and I maybe I would have sets of word cards 

for kids either to work at partners or to work independently. While I'll do this, they would do it 

themselves while I do it and while I talk about it. Then I would kind of put these words all back up in the 

top box, and then I would have the students do it with me again discussing the words as we go and then 

eventually independently. Now, I could split that instruction across multiple days. So one day, if you 

don't have much instructional time, you would introduce this intervention and I would do it with kids 

doing something, you know, doing the word sort at their seats. Another lesson would then include 

together and then another maybe two or three times, this would be an independent sort. So notice, this 

sort was just based on sound. I want to show you these pattern sorts because what we've found is that 

English language learners and I think this applies and connects in important ways to your students, too. 

Often find that the visual sorting of words is easier than hearing or identifying differences in the speech 

sound. And these pattern sources are very important in helping students learn to read words, explore 

them, and understand how they work. And so, here's an example of a pattern sort. So even though the 

sort have to do with the K sound, for instance, you'll see that you can look at the spelling of the word 

and still figure out where the words will be categorized in this word sort. So the first box has a cat. So 

we're going to be looking for words to put in that box that begin with /c/, with a C, /c/ sound. The box 

below with a kite, we're going to look for words that begin with /k/ but have a K starting the word, the 

/k/ sound. Then, the words with the blank box, we're going to look for words that end with /ck/, CK, like 

black. And then finally, the bottom box on the bottom right with milk. Milk, we're going to look for 

words that have that pattern ending with a /k/ or the K sound. So I would do the same thing. We would 

read words together. First, cactus, kite, cost. Make sure you understood those words. I then, will 

demonstrate the sort by reading cactus, that word like cat, cactus. Notice that-- and I would-- if I could, I 

would highlight this for you, color it red, show you that the C at the beginning of the word makes that 

sound. And when we start to do the sort, I just want you to look visually. You will start to see and pay 

attention to some patterns here in these words. So now I'm going to just stop at this point. So now, 

when we look at the words in the first box, look at-- just finish (inaudible) look if the words begin with C. 

They're different than the words in the box below that /k/, kite, kennel, and even I threw in skill here. 

Skill has that K at the beginning in the word. And so, you can then do some comparisons and talk about 

those letters. And remember, the reading-spelling integration relationship? Here, you're approaching 

patterns and you're looking it through the lens of reading and spelling together. So you're looking at 

spelling patterns and how these work even though the sound is the same. So here are some other 

pattern sort with the ou (phonetic) sound like brown and sound. But look again, we're looking at, even 

though we're talking about the sound, the ou sound using the visual phonics cue I have up in the upper 

left, paired with it, you were looking at sorting these words by spelling pattern and then reviewing them. 

So once you get all these words sorted, study those patterns. Let your eyes land in on all those letters. 

Look at how the words in the column on the left look differently from the words on the column on the 

right. Really, get into these words and see how that OU is placed in the middle of the word there, or the 

OW is placed in the middle of the word and how that works. So we're doing a pattern sort. I wanted to 

show you something a little more complex, but more for the analogy of building bridges than anything 

else, I love the idea of building bridges. And so, here is an idea of bridging syllables. So civil is a word that 

has closed syllable. Grammar is a VCCV, it's a different syllable pattern. And then, recommence is a 



three-syllable word, but it has the patterns of the word on the right and the patterns from the word on 

the left, so it's the bridge. Now, you may not want this to be as complex syllable, but you could certainly 

do a bridge with beginning, middle, and end of a word, for instance. So the beginning part, the middle 

part, and the end, if you're working on that, maybe emphasizing a vowel in the middle, or you might 

want to do a bridge analogy, for example, if you're building words. So you know, happy, plus e-- happy 

plus I-- plus EST equals happiest, you could do it that way, too. So I just wanted to show you more of a 

visual for the patterns. More sorting, sorting can certainly be at the meaning level, too. So these could 

be vocabulary or concept sorts. So words related to reptiles, words related to mammals, more of a 

vocabulary approach. It's a little different than what we've talked about today. And then you've got a 

bunch of different sorts that I just wanted to lay in front of you, and also, providing your packet as a 

takeaway so you know that you can approach this in different ways. So this will be in your packet on 

page 15 and 16 if you're taking a look there. You've got the ones we've talked about. In addition, the 

teacher-directed sort, a student-centered sort where you might warm up if you want to gain some 

assessment information, give students the words before the explicit instruction and see how they sort 

them, and ask them to tell you what patterns they see. Use that as a diagnostic warm-up. But then, 

provide your explicit instructions. So don't just do student-centered sorts as an ongoing thing. Always 

have your explicit instruction linked to it. Guess my category might be-- where I have certain word types 

that relate to an overall arching category. You might also do things with partners writing, it could be a 

writing/spelling where students are writing down their sorts. I love word hunts. Word hunts can be a 

quick assignment that you make exciting related to word reading instructions. So, for example, go find 

all the G-E-N-T words or at least find two G-E-N-T words from your homework and bring it in. It could be 

from your history reading, it could be from science class, but find a couple G-E-N-T words and come talk 

to me about them in our next lesson. So that could be a short word hunt. All of these are explained in 

your packet. But I wanted to show you, there are numerous ways for word sort. Another, and we'll see if 

my-- I can toggle to my internet string here. I wanted to share a website with you. Maybe you've seen it 

and maybe not. But we'll see if I can demonstrate it. It essentially allows you to make word cards or 

words on a magnetic blackboard. And so I (inaudible) site here and it's a fresh thing, I can see, shift, click, 

yup. You do shift, click and then type the words out. So I do shift click here, bag, tag. I might make some 

other words, can. So I'm basically making word cards right here live on my-- on this website. And then, if 

I set this up before my lesson and have the words ready, kids could do their word sort like this or you 

could have the kids type them up and prepare the word sort, and then do it. I just-- I like the interactive 

nature of this, and it's-- it's simple enough to be straightforward and setup ahead of time but it gives 

you an alternative way to do word sort rather than, you know, cutting up word cards or doing them, you 

know, with, maybe, with a-- excuse me-- with a whiteboard where you erase and then write the words. 

So let me come back to the presentation. I'm going to switch to something else now. So we've been 

talking about word sorting, word sorting. And we emphasized today, pattern sorts 'cause I think you'll 

get a lot of mileage out of pattern sorts. The next part of word analysis intervention I want to show you 

works a little different, I mean, it's called word building. Word building, however, begins with word 

sorting. And it begins by warming kids up by reading some already made word cards. So let me just 

practice a set of words with you by reading them, and this might be my pocket chart in my classroom. So 

we've got act, as, say, day, dry, shy, stay. And as the words go, we would be reading them. But I want 

you to notice, I could certainly pull words from my assessment that had a Y, that Y-N-D, and if kids were 



having difficult, you can sort of see where my assessment may have led me to pick these set of words. 

So I read those words. But then, what I do is I cut up all the individual letters that were found in those 

word cards. I essentially end up with these individual letters. So all of these letters were in the words we 

just read. But instead of reading the whole words, what I want you to do is word build or spell. So I'm 

going to ask you to make, and, of course, I would demonstrate this first and show you. But, for example, 

I would say, make the word act. Or then, change a letter and make a different word with your letter 

tiles. And we would essentially be building. We would be building the words that we just-- that we just 

read a minute ago. So let me take you to another website, if I can get you over to my internet here, and 

show you how this might work on a website. So let's-- it's basically a refrigerator door with drag-- touch 

and drag magnets. So I'm going to quickly set up the same set of letters that you saw on my last slide 

and notice when I drag a word, it doesn't-- excuse me, I drag a letter, you still get more letters to pick 

from. It's not like it limits you to just one D for instance. Do you see that? And I'm dragging some more 

letters down, I need an H. I need an R, going to get this here. And I need an S, T and Y. Here we go, 

there. Same letters I had before, but watch what I can do. So let's say I asked my students to spell the 

word and then read the words, say. The next thing I might say is I want you to change the first letter so 

that the word reads day and so they would have to put this letter back and bring the D down. And so 

now, we're going to change the A in this word to an R and we're going to spell a new word. Bring it to-- 

what word is that? And so you're working again within the word. Look at how the letters were 

manipulated and then look how you're forcing attention to how words work within the word. So we're 

going to spell a new three-letter word so I'm going to put my letters back up here and watch the 

manipulation of this. So this word I had talked to you about before in my vowel-consonant E story where 

the E at the end of kite didn't like to say its name. Where is that word? Shy. So we can go on and make 

some five-letter words. Let's try a word called rusty. Remember we've read all these words in our warm-

up. So rusty and here's-- and you can keep building. So, my bonus question to you, you can type it into 

the chatbox but what word, what big word do all these letters make? Use your-- use your adult word 

analysis to figure it out. Can you see it there? Here it is. It's Thursday. You get it by drag and drop. Here, 

it's Thursday. So yes, we will be meeting again for our webinar, a part of our toolbox literary training 

series on Thursday, March 21st, Thursday. So come back. Again, notice how the word building is 

different than word sorting. You're really having kids work in there at the letter-- in the letter sound 

pattern level to make words, integration of reading and spelling. So we've covered our first set of 

interventions. We've looked at word analysis and the interventions we've talked about was in that our 

word sorting and word building interventions. They're really helping students focus on patterns and 

within words, build and construct words, explore how words work. I want you to think now about the 

words you may have selected for your instruction and think about could you walk away-- actually I 

would love you to walk away today sort of-- I hope my assignment to you is to walk away today and 

implement a word sorting and a word building intervention that targets the words that you have 

identified from your assessment for instruction. So think about how that might work. What materials 

you might need to do that. Will you use one of the websites I demonstrated or do you know of another 

one? What materials? Materials are important? How will you do that in terms of sets, of materials for 

students. And will kids have to work on partners, how will that work? And remember we have been 

presenting this so you get an overview of many-- excuse me-- many interventions today so that you 

always include the explicit instruction component with this with your intervention and then your word 



sorting and word building should have a demonstrate, sort, check, reflect-declare-compare and extend 

component. So I'll give you a minute or two to pause. Look back at the word analysis section and then 

we're going to move into some other additional interventions. ( Pause ) Okay, I'm going to gather you 

back here and I realized through a prompt that some of you may not have seen me demonstrate those 

websites so I'm going to just go to them in your PowerPoint so you know where you can find them and 

then get them on your own. So the first website I demonstrated was for word sorting. It was the 

magnetic blackboard and the website is listed there. It's actually-- I believe it's from a school in the UK. 

But it's very clear. I followed the directions printed on the screen here where I held the shift key down 

and I clicked and then I just typed in what I wanted to have as my word magnet and that could be 

anything you want related to your instruction. So if you were doing a certain word type, you can just put 

those, make those words ahead of time and have them ready for the student to sort or like I said maybe 

you have a printed list of the words and the student types them in doing the shift click and then you 

leave them to do the sort, because spelling them and typing them will give them additional practice with 

that word. So, up to you and how much time you have for your instruction. Oops, let me skip over this. 

And then the second website I demonstrated is this one, the refrigerator magnet. And it has the 

individual alphabet letters that you can just drag down, and what I did is I basically recreated the making 

words or building words activity by listing the set of letters that I was working with that I had on your 

PowerPoint which demonstrate how I could just make words on the screen on the internet with those 

words. And the buttons on the far right allowed you to choose if you want to just view capitals or lower 

case and the little rocket on the far bottom allows you to do an erase. So you can erase and start again, 

fresh, simple. I like-- I like it simple, direct and then there's nothing to distract kids from what you're 

trying to teach in the instruction. I'll pause here and ask Mar if there are any questions that I can 

address. ( Pause ) >> I have been-- actually, (inaudible) you and know we're good for right now. >> Okay. 

Thank you, yeah, thanks everybody. We'll definitely make sure we respond to those and I respond to 

those at the conclusion of the webinar and it'll be posted. My view right now as I lead you through the 

presentation is just a presentation so I'm missing some of the things that are appearing on the chat. So 

the second area of intervention is word study. So, let's compare-contrast. Word analysis, we were 

teaching students to actually apply word analysis to the word itself and to word reading. Word study 

teaches students to use word analysis as a strategy. So do you see the difference? Word analysis is 

getting kids involved with the words themselves. It's the highlighting. It's the marking up. It's the 

manipulating and word sorting and building words with individual letter tiles. Word study is applying 

word analysis, using word analysis as a strategy itself. So this is your next area of intervention. And 

because we've been talking about integrating, reading and spelling today, I have divided this up into 

reading and spelling prompts. So look at this think sheet or think chart? I'm going to read each step and I 

want you to really reflect as I do on the words you selected or are thinking about for your instruction. 

So, if I taught this as a strategy, it would teach students to look at the word and identify it. So, the word 

is-- let's say, flag. I would then teach them-- as a second step to say and or sign the word with visual 

phonics. So that's getting them to basically read through that word again. The third step might be the-- 

to identify the sounds in the word, a fourth step could have them look at and figure out the letters. The 

word has these many letters and I know that because it will have these many sounds. And then 

therefore, they are not one sound per letter. So, that's-- having that second-- fourth step is having them 

figure out, are there any letter combinations in that word that produce one sound based on some of the 



work you've done with pattern sorting? That would be an understandable step for kids. Then they would 

identify the spelling pattern (inaudible) right. So this is an I-G-H-T word, or this is a word that has an E-D 

ending. This is what I know about the vowel in the word and then maybe you could do something like 

this, another word on the word wall with the same vowel as blank. This is directly from research and 

research studies that have shown that applying word analysis as a word study on technique helps 

students become better readers, better word readers, more automatic readers because they're paying 

attention to the word. So, here's how this might work. As you might teach this and have kids practice 

using it in some reading lessons, and then as students become more familiar with this approach, they 

might have this little card somewhere laminated or on their iPad or on your iPad and you get this card 

out and prompt it when you're doing a reading lessons to stumble on word that they-- you know that 

they know, but they are making an error and then during that, in a moment of instruction, you would 

pause and you would remind them of their reading think sheet or their reading word study reading 

prompt card and they would kind of work through this. Now, I wanted to say these steps are not written 

in stone. You can modify the steps to suit the word types you're teaching and what you want to 

emphasize in terms of spelling patterns. So this could be customized to fit your instruction. The whole 

purpose of the reading prompt is to have students apply word analysis which is the most important 

thing. Have them apply it with their word reading when they're word reading. Give them a strategy and 

so you can certainly customize this and, you know, make the language better and more student-friendly. 

Make it understandable and relatable to your kids, personalize it. That was reading. Now, we've got a 

few ones to look at for spelling. Relate it to the word study interventions. Teaching students how to 

study their spelling words is important. Students require explicit instruction and how to do this. I, as a 

classroom teacher often took this for granted. And I remember the days where I thought, you know, as a 

beginning teacher, students could just take their spelling lessons, study and spell as you know very well 

that that's not what actually happens with students. Students need to be taught how to study their 

spelling words and learn the spellings of their words. So, have-- just like you have a reading prompt for 

word study, you would have a spelling prompt for word study, too. I have three different examples so 

you can see what this spelling one might look like but you have kids look at the word. You might have 

them say or sign the word when they're studying their spelling, then spell the word by signing or saying 

each individual letter. Write in the word from memory so they might cover with their hand and write it 

and then check their word. That's just one example. Another one is just a variation of that. You can just-- 

as you scan the slide, you can see, it's just slightly different. A final one, directly out of the research. 

Again, it's getting kids to close their eyes. This is what makes this number 3 different from the first two 

where you close your eyes and you imagine what that word looks like in your mind's eye, visually picture 

it. And by the way, if you have been color coding your vowels and teaching kids to circle letter parts, 

they might even close their eyes and visual the vowel or the O-R or the I-G-H-T highlighted in the way 

that you've been doing it in your instruction. You can then name the letters with your eyes closed, spell 

them. Open your eyes, write the word and check. Now, just like the reading prompt, the spelling prompt 

can be customized instructionally to align with your instruction, to align, you know, you might 

emphasize, kids are really, maybe your students are really having trouble with a particular word ending 

or nothing-- missing something in the middle of words consistently. You could emphasize or include a 

step in your spelling prompt that have them pay attention to that. So, where we are now is that you 

have applied through word study interventions an actual technique to get kids to use a word analysis 



process during reading and spelling. So picture this, your teaching with reading-- helping students learn. 

How? When they come to a word that they don't know, again, a word that you think they knew, to use 

that strategy, to get out that prompt card, to use that strategy step-by-step, what you would teach them 

and to use it to figure out the word. We're word explorers, we want to figure those words out. We want 

to learn their patterns. We want to learn how words work. So, get that prompt card out and use it. And 

then when you're spelling, let's explore words during spelling, too. Figure out how the work. What are 

the word parts? What are the patterns? And the spelling prompt card would help you do that. So, I'm 

going to take a pause point here and have you think about designing two prompt cards for word study? 

One is for reading, one is for spelling. You certainly can modify and customize and right now, maybe just 

make some notes to yourself for things you would want to think about to do that. If you like the mini 

little file card format I used in the presentation, I have blank copies of that in the PDF packet that you 

can print and then, you know, cut and paste if you want-- excuse me, cut out and use later, but anything 

will do in terms of our prompt card. Just take a moment here and then we'll go to our final area of 

intervention. ( Pause ) So Mar, I'll check with you. Are there any questions or anything I can address at 

this point? >> There is one question. Someone would like some clarification about the difference 

between reading and spelling prompts. It's a little bit confusing. >> Okay, yeah. I know because reading 

and spelling are one in the same almost like we had talked about at the start of the presentation. So, in 

my mind, the reading prompt card is something students would use during word reading, during your 

reading lessons when you're reading connected text, and a student then stops at a word and is trying to 

figure out or you know that there's stopping at a particular word. You want them to pay attention to it 

during their word reading because it's a word you've been talking about during your instruction. So, 

that's the reading prompt card. The spelling is for the-- I really do think of it as a spelling and studying, 

you know, studying your spelling words, studying your spelling word list, things you can do, a strategy 

for actually learning those spelling (inaudible) spelling words. And yes, they are interconnected, they 

are. And so when you design your prompt cards, I would think about how to structure them for those 

two purposes. One is something to have kids apply during their word reading during your reading lesson. 

And then something-- if they can apply when they have to study their spelling words, that'd be your 

spelling. You can even talk with kids about how they are related and it would be important to show the 

overlap actually and maybe there's a step on your card that's the same and you can show them why that 

is the way it is. It's important and I think to have kids understand that words are working with reading 

and spelling in a very similar way. So I think that question is very important and a good one to highlight. 

So, moving to our final area of intervention, and this is called analogizing. So, with this form of 

intervention and instruction, you're teaching students how to expand what they know about words. And 

you do that by building on a word pattern that you've already taught. This will overlap. It does overlap 

with the other interventions I've talked to you about today, but I wanted to separate it out as something 

a little different because you'll see that here if I post this one as a think sheet. You can use it as strategy, 

too. With analogizing, kids ask themselves, what other words do I know that work the same? What 

other words do I know that begin with the same letters? What words do I know that end with the same 

letters? And you expand from there. So, this is another word study think sheets like different from the 

two talked about with reading and spelling because now you're asking students to generate. It's not just 

studying a specific word. You're asking students to generate their knowledge to multiple words. Do you 

see that? So, this is an application. You're building or you're kind of coming up with more words and you 



really want students to think this way. So if I know, A-G words, I can come up with bag, tag, and rag, and 

flag, and lag. You can also visualize-- excuse me-- analogizing allows great opportunities for visualizing, 

how words relate and I think that's very helpful for some students. So, drawing word trees, webbing, 

you know. Even a traditional web would work. Something like this. And we're showing-- I'm showing 

words now that have, you know, prefixes and suffixes and roots. But you can certainly visualize word 

families and you can do that in various ways as well. Analogizing also lends itself nicely to a warm-up. I 

love these little warm-ups. These could be word games, scrabble grams, things that students might do 

when they come into the classroom if you have a few minutes where students are transitioning. So, if 

you were teaching MIS, for example, maybe you could have a bunch of words listed on the-- in the 

blackboard or whiteboard and then have students sort of figure out what three letters could be placed 

in the blanks to make those five different words. You could start the day with the word puzzle. Even if 

you're warming up a student and working with them individually in itinerant basis, a quick word game 

warm-up that has this idea of analogizing could be-- could be a fun way to get things started. So I 

wanted just to show you that analogizing expands it out. With word analysis and word study, we are 

looking at specific words, how they work. Analogizing says, "Well, if you know this, you know all of this." 

You knew-- you know much more of that. So that's-- that was a shorter one but I want you to think 

about analogizing a little bit and the idea of, again, making another think sheet or prompt card that 

students could use, that is different from the other two we've talked about. And then maybe some other 

ways where students could visualize web or diagram words. This will be a really brief pause point and 

then I'm going to (inaudible) some things to conclude. >> There were couple of questions that might be 

helpful to move on, and one is if someone works on an itinerant setting and they don't actually have 

spelling list like the grade (phonetic), you know, grade levels, grade on them. They don't-- they're 

(inaudible) itinerant settings. So, what suggestions might you have for that person to utilize some of 

these interventions? >> Yeah. Thank you. I think what I would do is find a good scope and sequence and 

we have one in the packet on page 5 at the very-- and it's a basic one. But I think I would rely on a good 

word scope and sequence and then use your assessment information to figure out where you are 

beginning to teach on that continuum, that scope and sequence continuum, and then pull words from 

the scope and sequence for the instructions. So, essentially, as an itinerant, you're building your own. 

That would just, you know, accommodate a natural progression of word learning. So, world learning 

builds and certainly, as you know, students have peaks and valleys in their knowledge but word scope 

and sequence sort of builds in a progressive-- progressive way and you could lead kids through that and 

kind of on your own and really help contribute to their instruction of word knowledge in a pretty 

powerful way. So that would be my recommendation for an itinerant and certainly, of course, is always 

collaborating with that classroom teacher who might be able to recommend or share the scope and 

sequence from their reading program that they're using that you could also borrow and take a look at. 

>> So then additionally, yeah, so as a follow-up, then how would one add in the repetitions that they 

would naturally get, you know, with that spelling was-- in that situation. I wonder if-- if the same person 

to ask them with follow-up. >> Okay, okay, yeah. I would just-- if I'm-- if I'm understanding this correctly, 

I mean, if not, we can re-interpret it and I'll address it again. But you paced yourself through that scope 

and sequence as dictated by the student's learning and as your assessment suggest. So, if you need to 

have additional repetition or multiple lessons around a particular word type because it's challenging for 

students, stick with it until students are sort of building that understanding and then move from there. 



So, you really are designing as an itinerant-- you are designing your own word study, word analysis 

program, and the pacing of that is dictated by your assessment information, and-- and the student's 

needs. >> Great. >> Okay. >> That makes sense. >> Yeah. >> Thank you. One other favor and that is-- a 

few people I think would love to see that word tree again because it might rather quickly-- just so that 

they can see your model to copy that intervention into their own so that they own it. >> Sure, 

absolutely. Let me back up a few slides and share that. So, here's the-- here's the word tree and it has 

sort of a base word, espect, and then all the words that includes that come from it. So, inspect, respect, 

inspector. But you know what, you could also be-- if you're working with students who are on the early 

side of the scope and sequence where learning continuum, you could have AN at the bottom. And then 

up of the tree would be words like can, man, fan, tan, you know, (inaudible). So those word trees could 

really are word families. They are word-- they are word trees, just like a family tree. They're your word 

families and I like the visual, too. I like the visual of looking at it-- and photo is just your basic web and 

showing a basic web. Okay, great. Well, let's-- and take this to the end now. I wanted-- and now and on-- 

on some things, not that-- what we've talked about so far has been exciting and riveting in terms of-- I 

hope-- I hope you can make this for your students exciting or riveting. But I want you to make this as 

interactive as possible and that's the idea. It's having kids interact with words-- with words. One way to 

do that is to use your word walls. So, have students be active in using those word walls with you. So 

creating charts, reading the word wall, building fluency with the word wall. So, maybe at the start of a 

lesson, you read all the words listed as a review and build up that fluency. Have the word wall chunked 

into sections and actually sort and move the words around on the word wall. So, there's many different 

ways to do that and I've got them-- some listed here and certainly more. And if you don't have a 

classroom with a word wall, you can have a word wall in a file folder, you know, or a magnetic board or 

even now that we have technology, use some technology to save your word wall. For example, even 

something like Kid Pix or even my PowerPoint, for example, could be a way that I could save words and 

move them around. Another way to have kids love words is use those word rings and word study 

notebooks. So, that is-- word study notebook were bring but I tell you, I've seen many students and 

actually personally worked with some struggling readers who just love accumulating the words on that 

word ring and seeing the thickness of those word cards kind of accumulate and they were so proud that 

they could read all these words on the word ring or that they have studied these patterns and just all 

these word rings if they could make or how thick their logbook was, whatever, again, it's individualized 

for your students. Games, too, and I'm emphasizing games as for a review and reinforcement, and I 

consider games and all these add-ons instructional enhancements. So, you want your package of word 

analysis to include the good instruction we talked about, right? Explicit systematic plus the interventions 

which we're word sorting, word building, the word study and analogizing. And now, we're adding 

another third thing, the FUN intervention games, the games. And the games are the enhancement, the 

icing on the cake. So one game that could work very well and it's not too time consuming is tic-tac-toe. 

So, let's say, we are teaching EA and EE words. One student could play EA word, the other students 

could play EE words and the EI, EA-- EE words are written on word cards or if you're an itinerant, you 

play one, the student plays the other. So, the EA word is in black and EE is red. Black plays the EA word, 

red plays an EE word. And (inaudible) you read it, talk about it. Black, red, black, and then we've got our 

tic-tac-toe but a great way for review. Other games, things to remember, bingo, and jeopardy, and 

scrabble, or bananagrams, concentration, the flyswatter, I think maybe you're familiar with this, 



(inaudible). And if you look in the upper right hand corner and that should have (inaudible) with word 

patterns written on them, maybe three, two word patterns. Students might pull a word card with the 

word pattern or you will read a word with the word pattern and then kids have to tap and review words 

for that or swat the pattern with the flyswatter or tap with their hand. With technology now, there's 

some additional apps you can have. Work with iPad, phones, Words with Friends, (inaudible) iterations. 

You could set that up. But if I-- I always caution that, that it's done very carefully, systematically and with 

control. I had a time but there are those things out there if you look and also some websites. We've 

talked about two of them today. There's a couple other interactive ones. Word Plays have some free 

games on it, if you haven't explored that one. The one we looked at with a magnetic on chalk board also 

same sort of this site, the Woodlands Junior Kent School, also has some word and spelling games. And 

finally, I want to remind you about the things like Kid Pix, the paint programs. There's a free one that 

you can download called Tux Paint if you haven't heard of it. It's for K6 but often, those programs allow 

you to make word stamps. So, text and you can use text not just painting with them and then they have 

the drag and drop kind of feature that you can do some of the sorting but that would be worth exploring 

if you want to have a technology application. Again, these ensure enhancements, instructional 

enhancements. So, a takeaway to add to the toolkit is how ever you do it, make this exciting and have 

some fun things in here that make that tedious word work interesting to students. Again, as a take 

away, if you have a word wall, think about how to make it more dynamic and interactive. How, could we 

use it more actively? How do you get students involved in using it and if you're an itinerant and have 

been stumbled by the lack of physical space for word wall, what could you do to have one do a 

technology application, a file folder, magnetic board, other resource for you in your work. So, let me 

conclude now. Bring you back to where we started, so we're coming full circle and ending with some 

assessment. So remember, you have with word assessment a diagnostic assessment in place, two to 

three times per year where you're broadly getting the surface of what students know about words. That 

might require additional diagnostic follow-up, some probing, some additional figuring out of what kids 

know about words and where those error patterns are. And then you're going to do your weekly 

progress monitoring. And that progress monitoring is tightly aligned with your instructions. So if you're 

teaching CCCDC words, you will assess students on a word reading list with CCCDC words. You might 

even have them spell a few, too. So, that's just something and you were always continually dipping in 

and out of the way just going back and forth between these assessment types to figure out that process. 

With progress monitoring-- So now, we're talking about the very deep assessment you do at the word 

level (inaudible) type level. What I want to emphasize and this relates to one of those questions about-- 

well, how long do I stay with something if I'm not following the scope and sequence? Rely on your 

assessment information. And the third bullet is-- is putting your notes a very general guideline. What 

you want students to show you on their word reading assessment is mastery. Ideally, you want them to 

read words with whatever sound pattern or pattern you're targeting accurately and with some fluency 

for three consecutive days. And that three consecutive days is what I mean by general. You really want 

to show consistency and you know how your students show consistency. So for some you might want to 

see it happen for a week, others you might want to have those three consecutive days maybe of 

assessment when you've finished your unit, and then for any word or word type, you're not quite sure 

about, you put that on a separate list to say review or teach or integrate, maybe you integrate those 

words that students have some question about in a word sort so they're not your target for instruction 



but they appear for students to review in a word sort or they appear in one of the word games. But 

that's-- that's the idea. You want to really check those words and make sure that they are-- they're 

mastered and continually because we're working with-- I know we work with students who struggle and 

we need that consistency, the idea of circulating back again like the waves of the ocean for instruction is 

important to checking back. So with your progress monitoring, just want to emphasize, you follow a 

specific skills approach based on the word type and have fun with it, chart it. So I wanted to show you a 

way that kids could chart it. Fill in the number of words, write correctly on the graph so they could help 

you keep track of their word reading at the end of each week. Or if you want kids to emphasize a 

particular, you know, sound pattern in the words that they're having difficulty with, you want to draw 

their attention to it, so you're going to have that scored correctly, you could do that, too. So if I want to 

just emphasize word reading but I want to say-- I really need your consistency on beginning blends. So 

we're going to just graph that for a little bit and see how you do. That's-- that's another way to approach 

it, too, with the progress monitoring. Remember we're deep so we really want to get at that. The last 

thing I want to walk-- have you walk away with, just as-- it's like the seed in your mind, a little idea here 

is think of having kids write words for you, ask them. I'm going to ask you to write and it could be open-

ended. Just write words that you know for one minute. Just write, brainstorm, write as many as you 

know. The idea comes from this that students will write what they know and you'll see emerge in that 

one minute patterns they know. The thing, of course, you got some tricky students who will just start to 

write short words like it is, do, and, simple words but you can reinforce with them and set your own 

guidelines on what words, you know. I'm going to-- we're not counting-- just the number of words they 

write but the number of syllables or we're going to count the number of words that include the O-- 

excuse me, the AN pattern because that's what we've been emphasizing. It's just an idea 'cause I think 

that writing the spelling, reading, writing, integration is key. And so use an assessment to help chart 

your course and figure out how long you stay with a particular intervention and your goal is to make 

progress broadly so the top waves of the ocean so really and move in terms of helping kids expand their 

word type. So in conclusion, I don't want to leave this presentation without drawing your attention to 

the common core standards and knowing that those anchor this instruction, too. So I know 

Pennsylvania, it has standards aligned with a common core and I pulled out the anchor standards so the 

broader standards that relate to word analysis and I've listed them here on the concluding slides of your 

presentation and I couldn't resist, since we're talking to a (inaudible) about putting in an actual tool. And 

up there on the top right is a level. Common core standards are here to help you find your balance and 

help you align your instruction and move forward through the scope and sequence. So that's another 

critical piece of the question about, you know, if you're itinerant, how do you-- how do you focus on and 

the common core standards and the website that provides material, the (inaudible) website will also 

help you do that. So here's where I want you to be able to take away your takeaways today for your tool 

kit include that error analysis. So a process of asking yourself when you look at words where the errors 

are, beginning, ending, middle, determining those error patterns and guiding (inaudible) guide your 

instruction. You're walking away with the idea that concrete materials and procedures are critical for 

word analysis, so you need the letter tiles, you need things to manipulate, you need things to have kids 

highlight-- to use to highlight. The visual phonics is a good procedure, research-based. We talked about 

making sure there's a routine of explicit instruction when you present these new word types and 

patterns, that word analysis is anchored to a scope and sequence that progresses in difficulty in trying to 



figure out where in the scope and sequence student word knowledge falls. And here 5, 6, 7, and 8, and 9 

are your takeaway interventions. You are walking away with a word sorting intervention, a word 

building intervention to implement. The use of word study prompt cards is something kids could use 

when they read and spell, and other intervention you're walking away with that is that analogizing think 

sheets or teaching students a process (inaudible) if I know this particular word I know fits more just like 

it. And then finally, 9 and 10 are the fun interactive enhancements. So webbing and diagramming for 

word analogizing and just making these instructional enhancements. So that word investigating, 

exploring, word hunting is something that makes sense for kids. And then we've talked at the end about 

making sure that you're monitoring this on a regular basis, weekly basis and as you conclude units you 

might even do multiple assessments back to back days to make sure kids are holding on to their word 

knowledge and you're making determinations whether or not you need to put something in the hold 

box before they really are truly mastering that skill and you cycle with that into your own instruction. So 

I hope you have some good takeaways that enhance and expand your tool kit today. And we will 

certainly-- and I will respond to any additional questions that were asked during the presentation and 

we'll make sure you get these materials posted and available as we conclude. So thank you very much. 

Mar, would you take a minute or two here and just wrap it up but we've work through our interventions 

today and word analysis. So, thanks. >> Oh, wonderful. We'll do a couple of questions. They'll be very 

quick. One that many of you might have is do you get Act 48 and how do you receive Act 48 which is a 

continuing education and as long as you have registered and signed in, meaning signed on and signed 

off, because it's part of the series, you will, in fact, receive your Act 48 just by clicking on and getting 

your certificate of attendance like you do for other events. Also, another question is-- and I think, you 

probably can answer this. If the student uses visual phonics and when you we're talking about mastery 

of words, if in fact they can use the cues to tell you what the word is because they do not have an 

intelligible speech, does that still count as measuring their mastery by using visual phonics cues? >> Yes, 

yes, yes. You want to-- in your assessment figure out and the ways that you can (inaudible)-- excuse me-

- what students know about words and how they work. And visual phonic, spelling, those are alternative 

ways to get at that. So, yes. >> Great. And one last question is some students have a difficult time with 

language retention so even if you use the word wall for those kinds of kids with severe language delays, 

do you have any recommendations for organizing and this probably will be one that you can talk to later 

on when we write up the answers but to think about organizing a word wall for these types of students 

that retention is a problem. >> Yeah, yeah. So-- some brief things, I can write more about that one, too. 

But yes, you want to even add more, excuse me, you want an additional concrete things to that word 

wall. So that word wall could be filled with, you know pictures for a category and might include-- stay on 

categories longer, you might have them rotate in and out more freq-- you know, more frequent, excuse 

me, more frequently so you have multiple opportunities to work on a particular word type. So it would 

just require-- word wall require more intensity, additional examples, more concrete practice but yeah-- 

you can certainly use it, you can certainly use it and it wouldn't be a very powerful thing for students 

with more severe language needs and instruction. >> Wonderful. I cannot thank you enough. I know 

that others will feel the same way about the instructional ideas, strategies, and interventions that you 

have shared with us all related back to assessment, and we're thrilled. I'm already looking forward to the 

next webinar as you know the dates are in the beginning and-- or in the beginning and the next one is in 

fact March 21st and the third one is April 18. So be sure to register. Folks who are concerned about their 



Act 48, I promise you, if you have registered and signed in and signed out, you will get your certificate. I 

will end the meeting. A few people must be (inaudible) first experiences, so I will end it, don't even 

worry, it will shut off as soon as I end the meeting. And again-- and one other item I wanted to mention 

is Jane Freeman, our consultant, as I introduced her, so (inaudible) make that correction. And so, again, I 

thank all of you for making your day a little bit longer but I hope it was a productive addition to your 

day. And we're thrilled that you are with us and we look forward to next time again. Thank you so much, 

Lana. I can hear the applause from afar. >> Thanks, everybody. >> Goodnight and safe, safe trips home. 

Goodnight everyone. ( Silence ) 


