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S

EXPANDING THE LITERACY TOOLKIT: 
INTERVENTIONS TO PROMOTE THE 

LITERACY ACHIEVEMENT FOR 

TUDENTS WHO ARE DEAF AND HARD OF HEARING 

WORD ANALYSIS TOOLKIT 

Word Analysis: 
Optimizing Word Reading Skills with Decoding, 
Word Analysis, and Word Study Interventions 

February 19, 2013 

AGENDA 

 What is decoding and word analysis? 

 How is word analysis assessed? 

 How do students become automatic word readers, 
and what materials, procedures, and instruction will 
help them become successful, accurate, and 
automatic word readers? 

 What are some research-based instructional 
interventions for word analysis? 

 How do you monitor word analysis progress and 
make instructional decisions? 

2 

WHAT IS DECODING AND WORD ANALYSIS? 
 Decoding: Translating words into their phonological 

components using letter-sound rules. 

“man” 

m, a, n 
(convert into component letters) 

/m/, /a/, /n/ 
(translate into corresponding sounds) 

Mmmaaaannnn 
(blend into phonological referent, “man” 

Access Word’s Meaning in Memory 

 Word Analysis: Figuring out and studying a word’s 
“grammar,” learning how words work, and interacting with 
words. 

3 

. . .SET THE TONE! 

 Word Wizards! 
 Word Detectives! 
 Word Superheroes! 
 Word Explorers! 
 Word Adventurers! 
 Word Hunters! 
 Word Investigators! 
 Word Scientists! 
 Word Solvers! 
 Word Workers! 
 Word Warriors 
 “Wordologists!” 
 Others? 4 

WORD READING ASSESSMENT 

Diagnostic Assessment (2 to 3 x per year) 

Diagnostic Follow-up (As needed) 

Progress Monitoring (Weekly) 

CVC CCVC 

CCCVC 

-ing 

oy, oi -ed 

un-

5 

1. lunch 

2. celebrate 

3. believe 

4. claws 

5. lion 

6. rough 

7. wear 

8. tongue 

9. crowded 

10. wool 

11. removed 

12. curious 

13. sheep 

14. electric 

15. worried 

16. enemies 

17. glowed 

18. clothing 

19. swim 

20. entrance 

6 

Identified 
Automatically Identified 

Total Correct Automatic 
___/20___ = ___% 

Total Correct Identified 
___/20___ = ___% 

Total Number Correct 
___/20___ = ___% 

Levels 

Independent: 
18-20 (90-100%) 

Instructional: 
14-17 (70-85%) 

Frustration: 
below 14 (below 70%) 
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ERROR ANALYSIS 

 What error patterns happen at the beginning of the word? 

 Beginning Consonants 

 Beginning Blends 

 Diagraphs (e.g., ch, sh, th) and Silent Letters (e.g., kn, wr) 

 Prefixes 

 What error patterns happen at the end of the word? 

 Ending Consonants 

 Ending Blends 

 Diagraphs (e.g., tch) and Silent Letters (e.g., ck, lk) 

 Suffixes 

 Grammatical Endings 

 What error patterns happen in the middle of the word? 

 Diagraphs and Silent Letters 

 Vowels 

 R-control vowels (e.g., ar, er, ir, or) 

 What error patterns happen with syllables? 

7 

INTERVENTION APPLICATION 

 Look at your students’ word reading assessment. 
 What error patterns do you see? 

 Will you need additional assessment information (i.e., 
diagnostic follow-up assessment) to determine the 
words you will include in your instruction? If so, 
how/when will you collect that assessment information? 

8 

HOW CHILDREN BECOME AUTOMATIC 

READERS 

Initially, decode the word. Connect the 
letters, their sounds and the word’s 
meaning. Store information for
subsequent immediate retrieval. 
Read a word successfully 4-14 times. 
Develop automaticity with more and 

more words by reading and re-reading 
large amounts of text in which about 
19 out of 20 words can be 
automatically recognized. 9 

INSTEAD OF ARBITRARY CONNECTIONS BETWEEN 

VISUAL FEATURES AND MEANING, EHRI’S (2002) 
THEORY PROPOSES: 

 “. . .that pronunciations of words are the 
anchors for written words in memory. 
Readers learn sight words by forming 
connections between letters seen in the 
spellings of words and sounds detected in 
their pronunciations already present in 
memory.” 

For a reader with well developed phonemic 
awareness, the phonological structure of a 
word, which is already known, serves as a 
mnemonic for remembering the letters in the 
its spelling. 

10 

INTERVENTION MATERIALS: 
PRIMARY/INTERMEDIATE 

[EXAMPLE INSERT] 

LETTERS ! 

12 

[EXAMPLE INSERT] 

2 



INSTRUCTIONAL INTERVENTIONS

 Word Analysis
 Examining the parts of words and applying knowledge 

of letter-sounds and patterns of sounds to decode the 
word.

 Word Study
 Teaching students to use word analysis strategies in 

reading and writing.

 Analogizing
 Recalling words already learned using parts of the 

spellings to read new words that have the same s
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SORTING ! 

13 

[EXAMPLE INSERT] 

Words, Letter Combinations, 
Affixes. . . 

14 

[EXAMPLE INSERT] 

Word Walls and Pocket 
Charts. . . 

15 

[EXAMPLE INSERT] 

INTERVENTION MATERIALS: 
INTERMEDIATE/SECONDARY 

Computer/Tablet (i.e. Ipad) 
Keyboarding/Typing 
Letter Tiles (e.g., Scrabble Letters) 
Colored Pens, Pencils, and 

Highlighters 
Word Study/Spelling Logs and 

Scrapbooks 
Word Rings/Spelling Rings 

16 

pelling 
or syllable patterns (e.g., sit, skit, split) 

17 

WORD ANALYSIS 

 Examining the parts of words and 
applying knowledge of letter-
sounds and patterns of sounds to 
decode the word. 

18 
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WORD ANALYSIS INSTRUCTION: 
SYSTEMATIC AND EXPLICIT 

 Stage 1: Modeling 

Teacher says /ight/, then /n/ /ight/, and then blends to 
make /night/. 

l ight 

ight 

n ight 

r ight 

light 

night 

right 19 

WORD ANALYSIS INSTRUCTION: 
SYSTEMATIC AND EXPLICIT 

 Stage 2: Guided Practice 

Student reads along with teacher. /ight/,  /n/ /ight/, 
/night/ 

l ight 

ight 

n ight 

r ight 

light 

night 

right 20 

WORD ANALYSIS INSTRUCTION: 
SYSTEMATIC AND EXPLICIT 

 Stage 3: Independent Practice 

Students read by themselves. /ight/,  /n/ /ight/, /night 

21 

l ight 

ight 

n ight 

r ight 

light 

night 

right 

WORD ANALYSIS SCOPE AND SEQUENCE: 
REGULAR WORD READING 

Letter-Sound Correspondences 

CVC and VC Words 

 VC and CVC that begin with continuous 
sounds 

 VCC and CVCC that begin with 
continuous sounds 

 CVC that begin with a stop sound 

 CVCC that begin with a stop sounds 

 CCVC words that begin with a consonant 
blend 

 CCVCC, CCCVC, CCCVCC 

22 

23 

mad 

mad 

mad 

mad 

mad 

clap 

flat 

smog 

stop 

cc v c  

cc v  c  

24 

4 



27

2.

3.

4.

kite
CVCe

kite
CVCe

kite
28

3.

4.

kite
CVCe

kite

29

4. kite
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WORD ANALYSIS SCOPE AND SEQUENCE: 
PHONETIC ANALYSIS 

 Letter Combinations 

 VCe Patterns (e.g., pine and pin) 

1. th 10. ea 19. ir 
2. er 11. oo 20. ur 
3. ing 12. ee 21. kn 
4. sh 13. ai 22. oi 
5. wh 14. ch 23. oy 
6. qu 15. or 24. ph 
7. ol 16. ay 25. wr 
8. oa 17. igh 26. au 
9. ar 18. ou 27. aw 

25 26 

that 

tenth 

toy 

joy 

VISUAL STORY DEMONSTRATION 

1. 
kite 
CVCe 

VISUAL STORY DEMONSTRATION 

1. 

2. 

kite 
CVCe 

kite 
CVCe 

VISUAL STORY DEMONSTRATION 

1. 

2. 

3. 

kite 
CVCe 

kite 
CVCe 

kite 
CVCe 

30 

VISUAL STORY DEMONSTRATION 

1. 

2. 

3. 

4. 

kite 
CVCe 

kite 
CVCe 

kite 
CVCe 

kite 
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WORD ANALYSIS SCOPE AND SEQUENCE: 
STRUCTURAL ANALYSIS 

 Words formed by adding “ed” 

 VCe Derivatives 
 Created by adding a word ending to a VCe pattern word 

(e.g., care + less = careless, hope + ing = hoping) 

 CVCe Derivatives 
31 

The ed ending may represent 1 of 3 pronunciations: 

(1) ed added to a word that ends in d or t, the ed is pronounced as a 
separate syllable (e.g., handled, batted) 

(2) the ed sometimes represents the /t/ sound (e.g., jumped, tricked) 

(3) the ed sometimes represents the /d/ sound (e.g., hummed, begged) 

WORD ANALYSIS SCOPE AND SEQUENCE: 
STRUCTURAL ANALYSIS 

 Y Derivatives 

 Formed by adding an ending to a 
word that ends in y (e.g., marry + ed 
= married, dry + ed = dried, happy + 
y = happiest) 

32 

WORD ANALYSIS SCOPE AND SEQUENCE: 
STRUCTURAL ANALYSIS 

 Multisyllabic Words Formed with Prefixes and Suffixes 

33 

1. Circle the word parts (prefixes) at the 
beginning of the word. 

2. Circle the word parts (suffixes) at the end of 
the word. 

3. Underline the letter representing vowel sounds 
in the rest of the word. 

4. Say the parts of the word. 
5. Say the parts fast. 
6. Make it a real word. 

reconstruction 
(Archer, Gleason, & Vachon, 2000) 

WORD ANALYSIS SCOPE AND SEQUENCE: 
STRUCTURAL ANALYSIS 

 Closed syllable (cvc): ends in at least one 
consonant and has a short vowel 

 Open syllable (cv):  ends in one vowel, the vowel is 
long 

 Vowel-Consonant+e (vce or cvce):  final e is silent, 
the vowel is long 

 Vowel+r: has an r after the vowel, the vowel sound 
is changed by the r 

 Vowel pair:  two adjacent vowels, has the long 
sound of the first vowel, or has a diphthong (ai, ay, 
ea, ee, ie, oa, ue, oy, oi) 

 Final stable syllable:  has a final consonant +le, or 
an nonphonetic but reliable unit such as -tion. 

34 

DISCUSSION, REFLECTION, AND 

INTERVENTION APPLICATION 
Application: 

o Select words for intervention planning from your students’ word 
reading assessment. Consider (a) error patterns and (b) the word 
reading scope and sequence as you select words. 

Reflection: 

 Is word assessment “deep?” Does your assessment process
include a diagnostic assessment, follow-up diagnostic
assessments, and  the use of weekly progress monitoring of 
specific word reading skills (e.g., use of “check out,” “Unit-
focused” assessments and word lists). 

 Are instructional materials and procedures concrete? Do 
instructional materials and procedures allow students to
interact with words? 

 Is word analysis instruction systematic and explicit? Does 
instruction show how words work? 

 Do I have access to, or am I currently using, an instructional 
program with a clear scope and sequence? 35 

WORD ANALYSIS INTERVENTION: 
WORD SORTING AND WORD BUILDING 

1. Demonstrate 
2. Sort 
3. Check 
4. Reflect-Declare-Compare 
5. Extend 

36 
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41
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WORD ANALYSIS INTERVENTION: 
SOUND SORTS 

Require students to compare 
commonalities and differences in a 
word’s sounds. 
At a more advanced level, they can 

focus on the number and stress of 
syllables (e.g., the reduced vowel 
sound in the middle of composition 
when a suffix is added to compose). 

37 

SOFT AND HARD C 

city candle curtain fancy 

cent candy crash once 

Soft c /s/ 

S

color certain 

Hard c 

clown 

38 

/k/ 

cake 

WORD ANALYSIS INTERVENTION: 
PATTERN SORTS 

 Examine visual patterns of letter groups to 
understand patterns in the English writing system. 

 Initially introduced with short and long vowels, and 
later include the ways syllables combine to form 
closed and open syllables (hop/hopping, 
hope/hoping). 

 In the sort, begin with the sound and then explore 
the visual pattern. 

 ELLs may find the visual sorting of words easier 
than hearing and/or identifying differences in 
speech sounds. 

39 

/K/, /C/, /CK/ 

cactus stock fleck cusp blacktop 

kite milk buckskin stink jerk 

/k/______ 

/c/______ 

cost kennel skill 

______/ck/ 

______/k/ 

napkin coin 

OU, OW 

sound 

brown 

growl 

cloud 

shout 

owl 

scout 

clown 

town 

howl 

pound 

mouth 

gown 

ground 

found 

ou ow 

BUILDING BRIDGES 

42 

civil recommence grammar 
VCV closed VCV / VCCV VCCV 
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WORD ANALYSIS INTERVENTION: 
CONCEPT OR MEANING SORTS 

 Involve clustering words or pictures based 
on concepts, or sorting words that have a 
meaning-spelling relationship. 

 For example: pictures can be sorted into 
mammals, birds, reptiles 

Emphasize vocabulary and meaning 
building. 

Spelling-meaning sorts also allow students 
to examine word similarities and differences 
(e.g., root word, affixes). 43 

WORD ANALYSIS INTERVENTION: 
OTHER SORTS 

 Teacher-directed sorts 

 Student-centered sorts 

 Guess my category sorts 

 Partner sorts 

 Writing sorts 

 Word hunts 

 Brainstorming 

 Repeated individual sorts 

 Speed sorts 

44 

(Bear, Helman, Templeton, Invernizzi, & Johnston, 2007) 

WORD SORTING 

45 

http://resources.woodlands-junior.kent.sch.uk/games/mag/blank.html 

[EXAMPLE INSERT] 

WORD ANALYSIS INTERVENTION: 
WORD BUILDING 

as 

say 

day 

dry 

shy 

stay 

tray 

rust 

dust 

duty 

dusty 

rusty 

stray 

at 

sturdy 

WORD ANALYSIS INTERVENTION: 
WORD BUILDING 

a  u  d h r  s  t y 

WORD BUILDING 

48 

http://www.shambles.net/abc/ 

[EXAMPLE INSERT] 

8 
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INTERVENTION APPLICATION 

 Using the words you identified from your diagnostic 
word reading assessment, start planning a Word 
Sorting and Word Building intervention. 

 Remember to include Demonstrate, Sort, Check, 
Reflect-Declare-Compare, and Extend in your 
instructional interventions. 

49 

WORD STUDY 

 Teaching students to use 
word analysis strategies in 
reading and writing. 

50 

WORD STUDY INTERVENTION: 
THINKING CHART 

51 

(Gaskins, Ehri, Cress, O’Hara, & Donelly, 1997) 

1. The word is___________ 
2. Say and/or sign the word with Visual Phonics. 
3. The sounds in the word are ____________. 
4. The word has _______ letters and because it 

has _______ sounds, there will/will not be one 
sound for each letter. 

5. The spelling pattern is_______. 
6. This is what I know about the vowel________. 
7. Another word on the word wall with the same 

vowel is___________. 

Word Study: 
Reading Prompt 

WORD STUDY INTERVENTION: 
5 STEP METHOD 

1. Look at the whole word carefully. 

2. Say /Sign the word to yourself. 

3. Spell the word (Say/Sign each letter to 
yourself). 

4. Write the word from memory (Cover the word 
and write it). 

5. Check your written word against the correct 
spelling (Circle errors and repeat the 5 Steps). 

Word Study: 
Spelling Prompt 

52 

WORD STUDY INTERVENTION: 
COPY-COVER-COMPARE 

53 

1. Examine the spelling of the word 
closely. 

2. Copy the word. 
3. Cover the word and write from memory. 
4. Check the word and correct if needed. 
5. If the word is spelled correctly, go to the 

next word. 
6. If spelled incorrectly, repeat steps 1-4. 

(Murphy et al., 1990) 

Word Study: 
Spelling Prompt 

WORD STUDY INTERVENTION: 
MIND’S EAR, MIND’S EYE (VISUAL IMAGERY) 

54 

1. Look at the word and read the word. 
2. Close your eyes and imagine the word 

in your mind’s eye. 
3. Name the word’s letters with your eyes 

closed. 
4. Open eyes and write word. 
5. Check spelling and repeat steps 1-4 if 

the word is not spelled correctly. 

(Berninger et al., 1998) 

Word Study: 
Spelling Prompt 
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INTERVENTION APPLICATION 

 When thinking about the words from your 
diagnostic word reading assessment, prepare a 
reading and a spelling Word Study prompt card for 
your students. 

 How will you introduce and integrate the use of 
Word Study prompt cards during your instruction? 

55 

ANALOGIZING 

 Using spelling patterns from known 
words to teach new words that have the 
same spelling or syllable patterns (e.g., 
sit, skit, split) 
 Using onsets or rimes 
 Looking for patterns in words 

 Example 
 New word = sting 
 Known word = stop (same onset 

pattern) 
 Known word = ring (same rime

pattern) 
56 

ANALOGIZING INTERVENTION: 
ANALOGIZING AS A STRATEGY 

Teach students to think. . . 

57 

1. What other words do I know that 
look the same? 

2. What words do I know that begin 
with the same letter(s)? 

3. What words do I know that end 
with the same letter(s)? 

Word Study: 
Think Sheet 

MAKING INTERVENTIONS FUN!: 
WORD TREES 

58 

[EXAMPLE INSERT] 

MAKING INTERVENTIONS FUN!: 
ROOT WEBS 

59 

[EXAMPLE INSERT] 

WORD GAMES 

60 

What three letters can be placed in the 
blanks below to make five different words? 

_____ TAKE 

_____ CHIEF 

_____ LAY 

_____ PLACE 

_____ SING 

10 
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INTERVENTION APPLICATION 

 When thinking about the words from your 
diagnostic word reading assessment, prepare a 
Word Analogizing Think Sheet and an activity that 
requires visualizing, webbing, or diagramming word 
families. 

 How will you introduce and integrate the use of 
Analogizing Strategies during your instruction? 

61 

MAKING INTERVENTIONS FUN!: 
INTERACTIVE WORD WALLS 

Display words prominently in the classroom 
on a “word wall.” 

Purpose: 

 To help students development automatic 
recognition of words 

 To reinforce concepts related to word 
study 

 To serve as a visual prompt for spelling 
and writing 

 To be used in various sorting and 
grouping activities 

62 

MAKING INTERVENTIONS FUN!: 
INTERACTIVE WORD WALLS 

Create word charts. 

Practice reading quickly to build fluency. 

Categorize words based on common 
characteristics such as spelling patterns or 
beginning sounds. 

Teach alphabetizing or other skills. 

Sort by content area (if words are selected 
from content area instruction). 

Reinforce expressive language. 

Have students self-check spelling in written 
work. 

63 

MAKING INTERVENTIONS FUN!: 
WORD STUDY NOTEBOOKS 

 Each week students enter the words they are 
studying in columns that reflect the concept 
addressed in their word sort. 

64 

MAKING INTERVENTIONS FUN!: 
GAMES 

 Play Tic-Tac-Toe with a phonetic element such as 
ea and ee. 

65 

dream street 

eat 

feel 

dear need 

read 

MAKING INTERVENTIONS FUN!: 
GAMES 

 Bingo 

 Word Jeopardy 

 Scrabble 

 Bananagrams 

 Concentration 

 Boggle 

 Flyswatter 

 Words with Friends 
 iOS: Scrabble, Letterpress, Word Derby 

 Windows Phone: Wordament 

 Others? 
66 

11 
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MAKING INTERVENTIONS FUN!: 
WEB SITES 

 Variety of Word Play Games 
 http://www.wordplays.com/ 

 Interactive Words and Spelling Games 
 http://resources.woodlands-

junior.kent.sch.uk/interactive/literacy.html#3 

 Magnetic Chalk Board 
 http://resources.woodlands-

junior.kent.sch.uk/games/mag/blank.html 

 Magnetic Letters on a Mini-Refrigerator Door 
 http://www.shambles.net/abc/ 

67 

INTERVENTION APPLICATION 

 How can you promote exciting interactions with 
words during your instruction? What can you do to 
make Word Analysis fun? If you’re not currently 
using a Word Wall, think about how you can 
incorporate the use of a Word Wall during your 
instruction. 

68 

WORD READING ASSESSMENT 

Diagnostic Assessment (2 to 3 x per year) 

Diagnostic Follow-up (As needed) 

Progress Monitoring (Weekly) 

CVC CCVC 

CCCVC 

-ing 

oy, oi -ed 

un-

69 

GUIDELINES FOR PROGRESS MONITORING 

Use a recording system to monitor student 
mastery of sounds and patterns taught in 
word study. 

Make sure that students are learning 
progressively more difficult word patterns. 

Students have mastered sounds or word 
patterns if they can read words with those 
sounds and patterns accurately (within 3 
seconds) for 3 consecutive days. 

Words with mastered sounds or word 
patterns should be periodically reviewed to 
check for mastery. 

70 

PROGRESS MONITORING: 
READING WORDS 

 Follow a “specific skills” approach and use word 
lists aligned with instructional units. (Reminder: 
Determine words for instruction from Diagnostic 
Assessment and Error Analysis) 

1 
it 

am 
if 

Sam 
mad 

2 
cat 
him 
hot 
tag 

3 
must 
hats 
hand 
last 

4 
flag 
step 
drop 
skin 

5 
stamp 
strap 
split 

skunk 
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10 
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Date 

Fill in the number of words you read correctly with beginning blends. 

1 

2 

3 

4 

5 

6 

7 

8 

9 

10 

11 

12 

13 

14 

15 

BEGINNING BLENDS 

73 

PROGRESS MONITORING: 
WRITING WORDS (. . .SOMETHING TO THINK ABOUT) 

 Writing words for one-minute 
 Give students 1-minute to write any words they

know 
 Goal is to increase the number of words written 
 Students can then graph the number of words 

they write correctly 
 * Often words that students choose follow a 

similar pattern. This is often the quickest way to 
write more words and it reinforces the particular 
word pattern for that student. 

74
(Guidelines adapted from Essential Reading Strategies for the Struggling 
Reader: Activities for an Accelerated Reading Program) 

WHAT IF STUDENTS WRITE SHORTER WORDS 

(E.G., IT, IS, DO) TO INCREASE THEIR TIMED 

WORD WRITING SCORE? 

 You decide what words to count and graph 

You may want to count syllables to 
reinforce syllabication of words, as well 
as writing more complex words 
You may choose to count the number of 
letters 

 Whatever the unit to be counted, it is important that the 
students write words correctly, and/or that they can read 
them back when asked. 

 It is especially important that students be held 
accountable for correct spelling of words in their word 
banks. 

75 

CONCLUSIONS 

76 

Where are we? 
What is our goal? 
What course should we follow? 
How are we doing? 

Actual 
Course 

We are 
here 

Desired 
Course Our Goal 

COMMON CORE STANDARDS 

 Foundational Standards (K-5) 
 Phonological Awareness: Demonstrate understanding of 

spoken words, syllables, and sounds (phonemes). 

 Phonics and Word Recognition: Know and apply grade-
level phonics and word analysis skills in decoding 
words. 

 Reading Standards for Literature and Informational 
Text (K-5, 6-12) 
 Craft and Structure: Interpret words and phrases as 

they are used in a text, including determining technical, 
connotative, and figurative meanings, and analyze how 
specific word choices shape meaning or tone. 

77 

http://www.pdesas.org/Standard/CommonCore 

COMMON CORE STANDARDS 

 Language Standards (K-5, 6-12) 
 Demonstrate command of the conventions of standard 

English grammar and usage when writing or speaking. 

 Demonstrate command of the conventions of standard 
English capitalization, punctuation, and spelling when writing. 

 Apply knowledge of language to understand how language 
functions in different contexts, to make effective choices for 
meaning or style. . . 

 Determine or clarify the meaning of unknown multiple-
meaning words and phrases by using context clues, 
analyzing meaningful word parts, and consulting general and 
specialized reference materials, as appropriate. 

 Acquire and use accurately a range of general academic and 
domain-specific words and phrases sufficient for reading, 
writing, speaking, and listening. . . 

78 

http://www.pdesas.org/Standard/CommonCore 
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WORD ANALYSIS TOOLKIT TAKEAWAYS 

1.	 Diagnostic Assessment and Error Analysis 
2.	 Concrete Materials and Procedures 
3.	 Explicit and Systematic Instruction 
4.	 Word Analysis Scope and Sequence 
5.	 Word Sorting Intervention 
6.	 Word Building Intervention 
7.	 Word Study Prompt Cards (Reading and Spelling) 
8.	 Word Analogizing Think Sheet 
9.	 Webbing or Diagramming Process for Word 

Analogizing 
10. FUN, INTERACTIVE Instructional Enhancements 
11. Specific Skills Progress Monitoring 

79 

ANY QUESTIONS? 
 Lana Edwards Santoro, Ph.D. 

Research Associate 

University of Oregon, Center on Teaching and Learning 

Alexandria, VA 22310 

(703) 971-0310
 

lana.santoro@earthlink.net
 

lsantoro@uoregon.edu
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CONTACT INFORMATION 

Sue Ann Houser 

shouser@pattan.net 

(800) 441-3215 

Jane Watts 

jwatts@pattan.net 

(800) 360-7282 

Marlene Schechter 

mschechter@pattan.net 
(800) 446-5607 

WWW.PATTAN.NET 
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