
>> Good afternoon everyone, and welcome to our after school special today, entitled Contact Sign in the 

Classroom. We are thrilled that you're with us today to discuss and actually have some rich conversation 

about this very important topic. I'm Marlene Schechter and I'm the educational consultant from our 

PaTTAN Pittsburgh Office. And I know that I am joined through the wonders of technology by the other 

two consultants who work in the state of Pennsylvania, Sue Ann Houser in the King of Prussia office, and 

Jane Freeman in the PaTTAN Harrisburg office. So we are thrilled that you're with us today. A little 

background, first of all, we hope that you-- when you arrived, you saw the upcoming PaTTAN training 

slides. I'll skew it over in laptop. I mean PC, sorry. I'll put some backup for you for a moment so that you 

can jot down our upcoming events. Some are sponsored by PaTTAN. They are all sponsored by PaTTAN 

but some are actually from PaTTAN presenters and others are from Boys Town National Research 

Hospital who in fact, many of you know that's where the Educational Interpreter Performance 

Assessment, the EIPA originated. So, we are thrilled to have you. I'd also like to make sure that you have 

noted. Many have asked about the Educational Interpreter Summer Institute, and that is going to be 

June 24th and 25th and it's at the Nittany Lion Inn in State College and we are very, very, very close to 

confirming our presenters. We just want to make sure of a few more details before we actually put it in 

print. So stay tuned for that. >> Excuse me, Marlene? >> Yes. >> Hi everyone. This is Sue Ann Houser. 

Sorry to butt in. I just wanted to clarify two points on that slide. Thank you Mar for reading the date on 

the bottom because it is cut off-- 'cause it is actually cut off when you view it on the slide because of the 

way it is. So you can't see the dates. So thank you. So if you could repeat that again, and also, all the 

webinars or the video conferences in course we are listed as 4:15 should be 6:15. So there was several 

snafus in tonight's scheduling and I apologize for that confusion. >> Not a problem. Yes. The reason that 

we have chosen 4:15 to 6:15 is because we listened to you our stakeholders who said that it's very 

difficult to get to PaTTAN often times by 4 o'clock so that's why we kind of moved it up to 4:15. And 

thank you for that clarification, Sue Ann. And again, some of the slides due to technology are a little bit 

closer to the bottom and I should've remembered that. But yes, our Educational Interpreter Summer 

Institute, the date that is cut off was June 24th and June 25th. So we really look forward to another 

great Summer Institute. They've been awesome so far. So, without further ado, I want to talk a little bit 

about why we chose this topic for today. And that is because we have been doing in Pennsylvania a 

great deal of work in raising and advancing the literacy skills of students who are deaf or hard of 

hearing. And to that end, we've worked very closely with the doctors Beverly Trezek and also with Dr. 

Connie Mayer as well as Marc Marschark from NTID and others who are international researchers. And 

some of the information we have learned is that students whose first language maybe American sign 

language or students who use PSE, what we're noticing is that the students who have the most exposure 

to English whether it is on the lips or in print are really showing some great advances in literacy as 

compared with some of the other research studies. And we're still actually waiting for other research to 

emerge. But meanwhile, we wanted to use what we do know and offer it to you some ideas of what 

does contact sign really look like in the classroom. Furthermore, we hope to share this type of work with 

our teachers of students who are deaf or hard of hearing and that will either be late in this spring or we 

may move it to next year because we have so many other trainings going on at this time. So, without 

further ado, we have invited Jennifer Pirring, who is the Communication Coordinator with the Allegheny 

Intermediate Unit 3, who spends a great deal of time in classrooms with students who are deaf or hard 

of hearing and with the interpreters-- educational interpreters with whom she employs. And so today, 



she's going to talk with you and also model with you, and also ask you to please-- This is a true 

workshop. So you will be rolling up your sleeves and working as well. So without further ado, Jen. ( 

Pause ) >> What do I-- in my own? >> Yes. >> Okay. And I'm in the camera. So, good afternoon to 

everyone out and across the state. And as Marlene said, we have a very hands-on training today. We're 

going to be talking-- sort of revisiting a topic that we touched on last two years ago, spring, when we 

discussed transliteration in the classroom. So we're revisiting this topic after our enlightening research 

from across the state of Pennsylvania in terms of students who are deaf and hard of hearing and their 

achievements in literacy. And it's promoted us to kind of have a new discussion around the topic and 

hopefully get our brains thinking about the students that we work with and how we are providing that 

access. Not only to communication but also to those language learning and literacy developments that 

we expect our students to achieve alongside that appears in the classroom. So with that said, if-- 

hopefully everyone has the PowerPoint. I'm going to be briefing through the first part of these 

workshops so that we can roll up our sleeves and get our hands moving with a little bit of review of 

some of the stuff that we talked about when we visited the topic of transliteration a year so ago. And 

also identifying some of the research that are more talked about which helps us understand why we 

want to get into this topic tonight. So, some of the things we're going to be doing this evening are 

identifying situations where when do we use contact sign. And as you'll see on your PowerPoint, I have 

contact sign and PSE, Pidgin Signed English interchangeably. I used the terms interchangeably. I think 

many of you probably do as well. So, that's okay and that's where we're at with the things tonight. 

We're going to identify where and when to use contact sign PSE. We're going to review some of the ASL 

features that are included in contact sign. We're going to isolate very quickly the EIPA line items that 

relate to these features so that when you are setting personal goals for your skill development, and if 

you're focusing on taking the EIPA and you're working in PSE, and you're working with students who 

utilize PSE or contact sign, that you're isolating the correct features to work on. We're also going to look 

at two classroom texts and then do a brief analysis and you're going to get to try to interpret, 

transliterate those texts using contact sign. And we're also going to allow some time for discussion and 

some partner feedback so that-- and we can partner. (laughs) My brave audience have won, that we can 

provide some feedback for each other on exactly what are we saying. Often times, we think we're doing 

one thing and what it seen is maybe not as Englishy as we'd like or maybe too Englishy and not and 

we're not prioritizing meaning. So, it's a tricky line to walk and it's-- without somebody giving you some 

feedback on what was seen. It's hard to know did I match the printer, did I not. So that's a really 

important element when you're working through contact sign. So those are our objectives for this 

evening. We are going to move into talking about what is contact sign? Why do we call it contact sign? 

As I said, contact sign and PSE are terms used interchangeably. Contact sign is nothing different than 

contact languages, spoken languages which are just a result of two language users, two groups of 

different languages who literally come into contact which each other and exchange information over a 

prolonged the period of time. During that time, what tends to happen is that elements of both 

languages kind of merge and they blend and they become this contact form. In spoken languages, they 

are-- they'd sometimes do result and things like a Pidgin, a true Pidgin language or a Creole language. 

And there is some research out there that looks to ASL in English and how it's become a contact sign and 

is it now-- are we at a true Pidgin or are we moving to some other type of-- are we going to label it 

something else? Are we there yet? And obviously we'll leave that to the linguist. But, where we're out 



now is we'll isolate some features. The way ASL and English have blended is what we call contact sign, is 

what we call Pidgin Signed English. I did want to make a note to move into what is not contact sign. 

Often times when we're talking about students who are deaf and hard of hearing and their 

communication styles, when we use the term PSE or we say the signed English, it's often a very broad 

term. So, I did just want to make a quick note that when we're talking about contact sign, we are talking 

about a very specific type of signing, contact sign or PSE that has elements of ASL that tries to mimic 

English syntax in English word order. We are not talking about the signed system such as C1, C2. The 

Signed English System conceptually accurate signed English, if you've heard of that is actually a term 

that was pretty much coined by interpreters. It's not an actual system. And a lot of people use it 

interchangeably but it's not exactly the same thing. And what contact sign is also not is beginning ASL 

users who often will do what I refer to as source language intrusions in their work. So, their attempt is to 

sign ASL and what happens is a whole lot of English gets thrown in there, but it's not intentional. It's 

actually just a default to your first language and if you're an English language speaker and you're trying 

to learn sign language and you're trying to sign in ASL, often what happens as you're beginning to learn 

is that English continues to intrude in your ASL. That's what we're talking about. We're talking about 

people who are making a target language and saying, "I'm choosing to utilize syntax of English, elements 

of ASL in a contact form or PSE." So I just wanted to make that clear. This is part of the work that we did 

in the transliteration workshop. Obviously, if we are using contact sign and we're using or using PSE, that 

what we're doing is we're transliterating the information. We're not interpreting it into a completely 

different language. So this is just a recap of what does that mean. You know, transliteration is sort of this 

broad term that people use and we saw how transliterated that versus interpreted it. There's not one 

great definition. A lot of the definitions do include things like using some form possibly of a Signed 

English System that can be transliterating if you're working in C1 or C2. You are in fact transliterating. 

You're taking English. You're putting into a form of English. You're not putting it into a form of another 

language. So that's possible. What we're talking about is taking English and putting it into contact sign or 

PSE which is also a transliteration. Anytime we're talking about transliteration or contact sign, again, 

you'll hear me say this many times tonight. Elements of ASL will be in there and should be in there. 

Features of ASL, classifiers, non-manual markers, all of those good things, space, porosity, should always 

show up in a good transliteration as well. The one thing that does remain the same also is that semantic 

equivalence should always take precedence over form. So we're always thinking about meaning. We 

want to adhere the form. We want to think about English syntax absolutely specially when we're talking 

about linking print to something visual for our students to see but we'd still want to thank about 

meaning. So we're making individual choices for signs then we want to make sure that those signs are 

based on meaning and not necessarily form. And the last thing and I think this was something that was a 

little bit, maybe eye-opening for some folks the last time we talked about this was, that just like 

interpretations are all different. When you're transliterating, our transliterations will all be different as 

well. I could work with my audience here and we could transliterate the same text and we're going to do 

something possibly different. It will still be an English word order. Signed choices might be a little bit 

different the way we choose to use classifiers or represent something in space. Both might be effective 

just a little bit different, and that's okay, because we're always talking about meaning and we're always 

searching for that semantic equivalence. We're going to move onto when, when do we use contact sign? 

Why do we use it? With whom do we use it? Obviously, if you're working with students whose 



communication plan through their IEP, identifies their primary mode of communication to be PSE or 

contact sign, then you will be using PSE and contact sign throughout the day. That's a given, and we're 

always working into the target language, the primary mode of communication that's identified on that 

communication plan. If the students identify their primary language and mode of communication as ASL, 

then we're using that for communication and we're providing interpretations at times when we're in the 

classroom and the goal of the lesson is for students to read and identify things in printed material in 

read aloud material or in spoken text. Then we want to try and work into a transliteration so that we are 

providing a visual representation of English, that's the point. If their students are reading, we want our 

students to be reading. Ideally, they're reading, they're physically reading print but there are some 

occasions where we have to make that work or maybe we've already read it in print and now we're 

going to show it visually so we add a little meaning to it. So that's particularly where even when our 

students are using ASL, the IT team might sit around and talk about, "Well, what do you do when the 

students do popcorn reading in class?" Do we want to show that? Do we want them to read? When 

we're making those choices, we have to think about how can I as the interpreter facilitate that if it's 

print in material and that's what we're doing, then I want to try to represent that in a context sign or a 

PSE. And Mar is giving me some input that I'm going to let her add 'cause I'm not sure what-- we're 

talking about, I guess, the gamut of where we might use this type of transliteration and she is suggesting 

also the PSSAs might be a place where this comes into play and I'm not sure what you mean by that 

(inaudible). >> I'm sorry, I don't mean to interrupt at all. I was just thinking-- I'm giving Jen a little break 

'cause you can see she has a little bit of a cold today but I was thinking about, you know, that when our 

students take the PSSA, we are not allowed to interpret the reading portion of the PSSA. So I think it's 

really good that the students get used to realizing and get used to seeing English and we talk about the 

difference about English in print and we really bring that to the forefront for students because that is 

how they are tested in pretty much every state, I would say every state. No one is allowed to interpret 

the reading portion into ASL so I think it's a really nice linkage there to when we think about students 

showing what they know. >> Thank you. You're always allowed to interrupt with (inaudible). The 

question I post at the bottom of that slide, why contact sign and not one of the signed English systems? 

Tonight, I am not saying one is better than the other so I think that was just my-- want you to take away 

from. It's just that tonight we are focusing on contact sign, and the research that Mar mentioned that 

has gone on in the state of Pennsylvania specifically looked at the use of contact sign and PSE. It did not 

look at the use of any of those other signed English systems. So because the research is supporting that 

when we visually represent printed text into contact sign, PSE that we're seeing benefits to our students, 

that's what we're choosing to highlight as well as we want to bridge this over for our teachers of the 

deaf and hard of hearing who are also doing direct instruction for students, and so making things 

consistent, making sure we're all knowing what features are in that, knowing what they mean is really 

important. So what is the research? Some of the research-- if you want to move on to the next slide-- 

that was shared at the Low Incidence conference, training-- Institute this past summer, I did throw in 

here for you to see. This slide is directly from that research and talks about L1-L2. When we talk about 

L1-L2, it's pretty simple, we mean your first language or second language. And basically what all of these 

means and there are just things that I pulled from there to sort of drive home, the point is if our 

students are not exposed to a second language, they will not read in the second language. They will not 

become proficient readers at the second language. Now, again, I'm not saying all day everyday for kids 



who should be signing ASL were using contact sign. We're talking directly about instruction and making 

achievements and literacy. So if our expectation is that you will read in English, I better be doing 

something to support that and how we're seeing we can support that is through making that print visual 

at times through the use of contact sign and PSE when we're representing that. The reason that these 

researchers particularly felt that contact sign is most appropriate is because it is a closer match to 

English order. Obviously, we know ASL has completely different syntax at time, at most times, although 

some of those structures show up every once in a while. We want to match the English syntax in the 

structure of English. Contact sign allows us to do that. It also incorporates everything, signs, 

fingerspelling, mouthing that allows the students to do some speech reading as well. So the English is 

represented on your lips as well as through your sign choices and all of those other elements. Using 

contact sign and/or PSE, you can do with voice or without voice. It's tricky to do. It is not an easy task 

and obviously we know that other research does tell us that when you do attempt to do that, there are 

going to be some inconsistencies one way or the other, that's just the nature of making those-- this 

mode and the visual mode match. So it is challenging but in snippets when we can and if it's effective, an 

effective choice at that time, to be able to voice a short phrase in English and sign it at the same time for 

a student who might use sign but also be amplified or have a cochlear implant and use their audition as 

well, is effective, you know, for targeting literacy again, so some of those things that we want to keep in 

mind. But it also-- and this is where I think the research sort of swayed more the contact sign PSE and 

not the other signed English systems is that contact sign and PSE again, it's about meaning, that 

semantic (inaudible) net equivalence is there, whereas some of those other systems have other rules 

that they follow that don't necessarily prioritize meaning but prioritize form. So that was the benefit 

they found on contact sign. And that is the long and short of our research 'cause I want to get our hands 

moving and work through some of the elements of ASL where we can find these things on the EIPA and 

then move into some very quick review. You'll see on page 5 of your packet which I think is on the 

screen right now, if we can move forward. No, we need to move forward just on the slide. Where these 

line items are on the EIPA. I'm obviously not going to read all of these to you. But you can see that there 

are a number of them where when we're looking at a work-- transliterated work, these are the items we 

want to isolate. Did we follow English syntax? Are those lexical items there, semantic equivalence et 

cetera that you can see those all on that slide. So when you're making goals for professional 

development, this might be one of the areas where-- excuse me, where we want to target some of those 

skills. So that's for you to take home and utilize in your own professional development planning. These 

next, say, three, four, maybe five pages, it's a review from our last training we did on-- more than that, 

on transliteration. I left the examples in there for you because I wanted you to be able to have 

something to take home after tonight and review. I do just want to go through these very quickly. These 

are ASL features that we identify the last time that do and should show up in contact sign and/or PSE in 

a transliteration. So these all relate, you'll see on the top of the slide-- you can move to the next slide. 

You're on me. At the very top of each slide under the title, it will say where at-- where in the EIPA that is, 

that item is evaluated, so that should help you correlate some of the items when you're looking through 

this. Here is an example so when I look at my EIPA, my latest result and I see-- I have this particular score 

in that area, this is what it means and that can help you identify again some of those items for skill 

development. So the first is pretty simple, is that we're following English word order. Pretty short and 

sweet, contact signing does provide us the opportunity to do that while still working for what we refer 



to as an idiomatic transliteration. We want it to look like English but it means, you know, we don't talk 

like robots in English and we don't throw out all the idioms and we have jargon and we have slang and 

we have things that we use and sometimes we need to be idiomatic. We need to be idiomatic and that 

we don't always want to give the literal form of that structure. Again, it's all about meaning. So if I say, 

"She flew the coop," I better not fly the coop. I'm not flying the coop, you know. I, again, I want to go for 

meaning but we talked about putting it here on the lips so that that idiom is there but we want to 

incorporate the meaning into the transliteration. So there's a variety of examples on the slide below that 

you can refer to that speak to idiomatic transliteration providing some examples. Along with that, 

English mouthing is extremely important. I would make an educated guess to say that the majority of 

the students that you are all out there working with do utilize speech reading to some extent, not for 

complete access but they do incorporate it into what they are doing to access information in and out of 

the classroom. So when we're working in transliteration, when we're isolating English, that's what 

should be on our mouth. Can we use other ASL features? Excuse me, like facial grammar and non-

manual markers? Absolutely, but we also need to make sure that the English is there so that their 

speech reading is the same thing that's in print, the same thing that's being heard in the classroom. So 

those are just a couple of examples there of where we can incorporate that. So obviously, just to take 

one example, the first one, every now and then, we might use the sign and I know you can't see me, 

that's okay, for some times, right, because that's what we mean, we mean sometimes. But on our lips, 

we would want to say-- or if you use the one finger (phonetic), right? So we're using the meaning-based 

sign but on our mouth we're putting the English. Same goes with violent. We all love that word, right, 

violent, violence 'cause there's so many signs for that, you know. If it was-- if the chemical reaction was 

violent, it might have been, poof, right? We're still going to put that here so I have the expression, I have 

the whatever happened in the chemical reaction but I also want to put that English here and possibly 

depending on the situation. I might fingerspell it as well depending on where I'm at in the transliteration 

and what the goal of the lesson is. Just some tips below on English mouthing that are pretty common 

sense, natural production, sounding of the words, we're not spelling out the words. And just a 

reiteration that if you're working with a term that is not easy to speech (inaudible) that you definitely 

want to make sure that that term is fingerspelled so that the student has access to not only the sign and 

the content but the actual English word. Next up is sentences and clauses, again, this is just speaking to-- 

we're working in English so we want to make sure that we're following English structures that that 

sometimes we might have to do some restructuring. We also want to remember to use-- utilize facial 

grammar, yes, no markers, Wh markers when we're asking that question. Those should all be present, 

that's an ASL feature but it should show up if you're working in English word order, too. Use of space is 

next. Use of space I think we have talked about-- I don't know that we could count how many 

conferences and workshops and trainings we've had on use of space because it's that important and 

carries that much meaning even in a transliteration. Using space, using body shifting, using non-

dominant hand listing and comparison and contrast are so extremely vital to what visual learners will 

take away. If you can put me on the screen for a second, I often, you know, when I'm working with 

people in the classroom, when I'm working with my mentees and, you know, we're always, well, you 

have to think about what's the goal and think about what's the point. You know, is the student like any 

student in the classroom going to walk from a lecture and remember everything? No. But if I use space 

to classify that we talked about three things today and I fingerspell those three things again and again 



and that student can come in tomorrow and I say, "What did we do yesterday?" and they go-- and they 

know there were three things, we're moving in the right direction. That's important, that's going to 

make a mark on what they remember. So again, if you're thinking about using some of those elements 

even just at the phrasal level or at the sentence level, if you're working in English and you have a 

sentence that throws in three adjectives and that's kind of the emphasis of the sentence, you know, 

throw that in there. You know, that might make more sense to them. I see what you're isolating. Use of 

space is huge and we do have and could have the whole night of that. Those are just tips or reminders of 

the types of space that you can use and just emphasis that we got to show those up in transliteration as 

well. Verbs, we definitely want to make sure we still use verb inflection, so we want to use all of those 

temporal aspects that show up in ASL, can also show up in transliteration, so those are listed there for 

you. That's why I just turned away from the mic. And also verbs that include subjects and objects. We 

want to make sure that we also are including those in our transliteration as well. I'm going to give you 

one little example of that just so you know what I mean. Subject to object embedded in a verb, the most 

simple example, you guys here could probably give me, what's the one we always go to, this one is a big 

one, right? Or, that's right, this is another example where we always get. I'm working in English and I 

said, Mar just gave me a tissue, thank you. I do have a cold, I apologize. I would definitely say, right? She 

is over there, I am here, she gives to me. Again, she gave me as what's presented on my lips. But I'm still 

am going to use that for modulation and inflection to show that 'cause it's there and it saves you time 

and it's conceptually accurate and it's a more concise and effective transliteration that way. And the 

English is always right here so we have all of those markers kind of all in one package. Facial and non-

manual markers, pretty cut and dry. We want to make sure the affect is there. We want to make sure 

that we're using not only our face but everything, right? We want to make sure we're using body shifting 

and head nods and shoulder scrunches and all of those good things that show up in and an 

interpretation should also show up in a transliteration. The next few things are pretty specific, so I'm 

going to allow those for you to review because we could spend a lot of time on them. They are things 

that come up more and in a transliteration in terms of specific conjunctions and how sentences are put 

together. We are all-- I'm assuming proficient in English, so those things should be easy for us to identify 

in English, it's just a matter of making sure we show those. Reflecting back, how do I do that in ASL, how 

am I going to do that in a transliteration text barring, some of those elements, making sure we structure 

them a little bit more English when we have to. So I'll let you peruse that probably this weekend when 

I'm sure you're going to sit around and review the PowerPoint. I'm going to move right on to 

prepositions and classifiers, again, elements of ASL, got to use those. When we're talking about 

prepositions in English, this is often where and in my preparation for this evening, I got a little stuck. 

What do you do with that of? What do you do with that in when it doesn't necessarily mean in or, you 

know, I struggle with it. Everyone struggles with it. When you're working in contact sign, that's part of 

that language mediation that you have to play around with and you have to see what's effective and 

what's not. In one case, it might be effective, very effective to sign off and another maybe not so good. 

There will be two examples of those two things specifically that we'll talk about when we get into the 

stimulus here in a little bit that you'll see. We should always be attempting, our goals should be to use 

the ASL elements of classifiers to show prepositions. Sometimes when we're restructuring that can can't 

happen but that should be our goal. So those are all elements that definitely should come up. As you'll 

see, one thing that I did put in there and this is just a me thing, it's not research-based. If your gut is 



telling you I don't know that that was clear, we're working in English, the emphasis was on location, it's 

okay to fingerspell that. It's okay to say he was in, you know, whatever, he was in the pool or whatever, 

you know. If you're going, I don't want to do this but I want to do this, you know, the boy jumped in, but 

the goal is he's in the water not out of the water. Fingerspell it, he's in, he's in there, the boy jumped in, 

in. That's okay, I mean we're educational interpreters, we are thinking, "What's the point?" all the time. 

And so, it just means that next time around, you might go, okay, maybe I want to do that a little bit 

differently and always reflecting but this is a part where you have to play around with it. You have to 

play around with restructuring and what is effective, and based it off the feedback that you get from the 

students. Are they comprehending it or not? It's not working, fix it. Last few things, pronominalization, 

pronouns, obviously cut and dry, ASL, we have pronouns that should show up the same way in a 

transliterated text using contact sign or PSE. So those were just some reminders of the different kinds of 

pronouns and how you differentiate those. Fingerspelling, fingerspelling, fingerspelling, fingerspelling, 

was that this Summer Institute with Francis, or was that two years ago? We did fingerspelling. Sue Ann 

would remember best, I think. >> We're always doing fingerspelling. >> It was phenomenal and it was 

two days of talking about the importance of fingerspelling and I am a strong advocate for using 

fingerspelling in either in the interpretation or in transliteration. The slide is three bullets. It makes it 

seem unimportant but it's extremely important. You have to use fingerspelling for proper nouns. You 

have to use fingerspelling for F emphasis and most importantly, you have to use fingerspelling for the 

academic vocabulary, the technical terms, the academic things, the things that are emphasized in the 

classroom that you know the students are going to have to walk away with and remember the next time 

they see it on print. Like Mar has suggested, PSSA, time comes around. We're not interpreting reading, 

you know. This is something that we're doing in instructional moments. So we need to make sure that 

we're facilitating that and when we come to a test, we want the students to be able to recognize 

fingerspelling 'cause that's the answer, right? If I give you the sign sometimes, woops, there goes the 

answer. So we have to make sure that that's always showing up and should be an easy transition for 

something to put into a transliteration. The last thing that we will revisit is passive voice. Passive voice is 

tricky, tricky, tricky. And there is no easy answer to it. Sometimes, we can restructure, sometimes we 

will attempt to restructure and it will just not go very well at all. And they have to find a way to recover 

and present it so that it makes some sense. Sometimes, you can incorporate the active version of 

something that's happening passively. It doesn't necessarily require restructure. Today, I believe we 

were talking about and it'll come up in the one text, two people that were asked, passive voice, right? 

They were asked to buy someone and we don't know who they were asked by and I already have them 

(laughter) and I, "Okay, well, they were asked," right? So the question is posed from someone to them, 

right? They didn't ask so I utilized another-- no, didn't look pretty did it not? I don't know. I mean, we'll 

have to see and that's definitely something that you have to constantly evaluate and see what's working 

and what's not. That's a possibility. At times, you will be here and I said it before, I'll say it again, you're 

going to be to a place in your transliteration where you're already there and they'll say, "He was shot by 

somebody," and you'll go, "By somebody" and you'll say, "I'm working in English and that's okay." Now 

the next sentence maybe I have to clarify that little part and talk a little bit more about what that 

means, or maybe I present it in English and then I go, you know, it mean somebody else, hidden, you 

know, whatever, whatever. I always use that example 'cause they do that in history class all the time. 

They never want to say who, you know, who assassinated who, they just say they were assassinated, 



they were killed in it. I struggle with-- my husband's a history teacher, I'll blame him. But passive voice is 

something we always have to reflect on, so. That's the short quick version, hopefully, recap of some of 

those features of ASL that we definitely should be using when we're working into contact sign. So now, 

what we are going to do is we were going to get into a couple excerpts that we have here, that I have, 

that I'll be sharing with you on the screen that we're going spend the rest of the evening working on. I 

want you guys to get your hands up and moving and give you an opportunity to work with the people 

around you. Hopefully, you have at least one person that you can work with. And we're going to get into 

a few texts. So I'm going to kind of give you the rundown of what we're going to do and then we'll show 

you the text and I'm going to work you through kind of how we worked through it earlier in preparation 

and provide a model of one of the texts that then you're going to take on and do and then we have a 

separate text for you to do as well. And we'll spend some time-- a good amount of time on both of those 

excerpts. So the first text that we have and you have-- I'll tell you what. Let me-- >> Oh, this one? >> You 

put that version up, yeah. >> This one? >> We'll put this version up. I'll look on the screen. Sorry. Yes. 

The first text that we're going to start with-- I'm going to make sure I'm off the screen. And excuse 

myself to (laughter) clear my nose and my throat. The first excerpt that we are going to look at is about 

Mount Everest, which if you work in K-12 at some point in your life, I'm sure that a teacher has pulled 

out something that looks very similar to this and said, "We're going to read this out loud" and you 

would, "Oh, great." How tall is Mount Everest and how many people climbed it and all that good stuff. 

(Inaudible Remark) So, it is a truly authentic stimulus because this is most definitely something that you 

encounter when you're in the classroom. We want-- it's okay? (Inaudible Remark) Hopefully you guys 

can see this print out there. Mar is going to be reading it for us when we interpret it so if you-- if it's 

fuzzy, no need to worry 'cause we're going to walk through it. What I want to show you-- this is my 

version, yes, okay. So I wanted show you was how I worked through it just to give you a little feel for 

when you get-- when you do have the opportunity to sit down and go, "Oh, I have this text in front of 

me. I know we're going to do it today, you know, after lunch," what do you do? How do you sit down 

and look at it? You know, you're going to look through a slightly different lens this time around. If you're 

looking though it through the lens of I'm using contact sign. So what I did was I read through this text 

first and I try to identify items, terms that I would want to fingerspell, first and foremost. So I isolated 

some words that were specific, names of things. I isolated people's names. I don't want to say-- I will say 

unique, maybe not uncommon terms like coronation is up there. Obviously, that's a term that, you 

know, here in the United States we don't have too many coronation so, although as an adult, I knew 

what that was. That might not be something that a student particularly knows. I believe this is fourth 

grade reading, is it what it says at the bottom? Yeah, fourth grade. So I'm thinking, "Okay, what are the 

terms that I might have to expand upon that I definitely want to make sure show up in specifically in 

fingerspelling?" So we identified some of those elements. I also looked through as you can see my notes, 

what you'll notice is that there were a couple terms that I went, "Oh, how am I going to sign that? What 

does that mean?" And so, of course, we got out our handy-dandy Merriam-Webster app on our iPhone 

and plugged in the word and we looked at some synonyms. Any-- working in interpretation or a 

transliteration ASL contact sign, I don't care, a dictionary and a thesaurus is your best friend, because 

when you're thinking meaning, you always want to think, "Okay, maybe it's not-- that word is not ringing 

a bell with me, how do I sign it?" you get some synonyms, "Oh, I know a sign for that, perfect. I can use 

that." Sometimes it works, sometime it doesn't. And we'll see as we get into the text a little bit where 



some of those terms were tricky to figure out how I wanted to represent that inside. So we looked 

through some things like that. We also looked through some of the places where I might be able to use 

classifiers or I should use classifiers. What kind of space am I going to use? Obviously, if we're talking 

about Mount Everest, I know you guys can't answer me collectively but what's the first kind of space 

that you think of, right? We think, oh, right? Oh, they can't see me, sorry. We think top down, right? 

Bottom up, whatever. We think vertically, you know. We're thinking of mountains so we want to think, 

"How do I represent that in space?" Well, obviously, you know, maybe I might even have a picture of it, 

if you're working with a teacher but it's definitely this kind of space, right? We might be talking about-- 

we're talking about mountain so we're probably going to talk about elevations. So I have to figure out, 

you know, where are those different elevations? How am I going to show the top of the mountain 

versus the bottom, and where it is and, you know, where it falls in the grand scheme of things 

physically? So that's first and foremost. Also makes you think about things like how am I going to show, 

what is my body going to do? You know, I might have to do the zoom in, zoom out feature where I have 

the mountain so that I can talk about elevations but then all of a sudden, I'm a climber going up the 

mountain and the top is how ever many feet 'cause I don't remember up there. (laughter) It's really tall. 

So I definitely want to (inaudible). So I definitely want to think about that kind of space, too, in terms of 

my body shifting and what I'm going to do. Classifiers, how am I going to show people climbing up, you 

know. I joked earlier today, they're not really walking so I can't really walk (laughs) up the mountain 

'cause you don't just walk on Mt. Everest. So you have play around with some of that and figure it out, 

you know, you (inaudible) per person I know. Well, that's not how you climb up Mt. Everest per se, you 

know, I even initially went-- do you really climb? Yeah, yeah, I guess you do really climb like that. So you 

have to think these things through. Today, we're really going to think these things through. But what I 

would encourage you all to do and I see the upcoming training about preparing for effective 

interpretation in the classroom so I'm thinking you're going to talk about how do you effectively prepare 

is do this in the classroom. You know, if you get something and you have 15 minutes while the students 

are playing at recess to look at it, really think about it. I think very often and especially when you get a 

text like this, yeah, it's fourth grade (inaudible) Mt. Everest. You don't really think about all these couple 

class (inaudible) and you go in and you do your thing and, you know, we're all working interpreters and 

you have probably 16 of these things you do everyday. But really sit down and think. What does a 

climber look like when they're on Mt. Everest? Do they look like this? How are they going to get up 

there? How am I going to show that and play around with it? And reflect on what you do. Did it work? 

Did it not work? That's really important. Reflecting in this case too about did I show the English or did I 

not. Again, what sometimes we think we show don't necessarily happen. I know the last time we did 

this, the video that I did, I watched and I went, oh, I thought I know. It didn't quite turned out the way 

you want it to be so better reflect on that and make some changes and make sure that those things are 

addressed the next time around. So, with that said, what I'm going to do is step out the camera just for 

once, smile at Marlene, put the text back up. I will put my mic down so that I can make myself unsick for 

a second, and I'm going to let you just preuse the text just for like a half a minute so that you can see 

what I'll be signing 'cause the important piece of this, remember, is that we're talking about English. I'm 

going to do the these two paragraphs and there's like two sentences on the backseats, okay, if you don't 

see those but I want you to get a gist for what is the English that I'm going to be representing and then 

I'm going to give you a modeled transliteration of the text. ( Pause ) >> Okay, we are going to switch 



back to the main camera so that you can see Jen and I'm the teacher and we are talking about 

conquering Mt. Everest today and we're going to read an excerpt from a journal and that's what you're 

going to view right now. Conquering Everest by Kimberly Hutmacher. For many years, climbers tried and 

failed to reach the summit of Mt. Everest. In 1953, the British put everything they had into giving it one 

more try. They hoped that their climbers would reach the top in time for the coronation of Queen 

Elizabeth. Ten different climbers from all over the world were chosen to make the track. In April and 

May, supplies were relayed up the mountain and camps were set up every 1,000 to 2,000 feet. On May 

29th, 1953, two of the climbers set out for the summit from their camp at 27,900 feet. On that morning, 

Edwin P. Hillary who was from New Zealand and Tenzig Norgay from Nepal accomplished one of the 

greatest climbing feats ever. They were the first to reach the summit of Mt. Everest. When they 

returned home, journalists kept asking the two men who reached the summit first. Each time they were 

asked, the response was the same. "We reached it together as a team." >> So-- finding a new place to 

clip my mic, doesn't sound good. What I would like for you to do now is I'm going to take a breath. I 

want you to reflect on what elements did you see in that transliteration. So just with a partner, very 

briefly, you know, think to yourself and share with your partner what did you see? What elements of 

ASL were in there? What did you see? Did you see me tried to be a little English and maybe not be a 

little English. Did you see the English structure? Was the English (inaudible)-- all those elements that we 

just looked at, take a minute right now and just get some ideas together and we would love to-- I think 

hopefully take some feedback from maybe at least the two patent sites or whoever can communicate 

with us. And I will put the text back up for you to see us. ( Pause ) Okay. I'm going to pull us back 

together and get some of your feedback. If you want to-- I feel like this is not going to-- if you can't hear 

me, I don't know what you can do but let us know. If you need to look, you know, obviously if you need 

to look back in the PowerPoint to see what elements, you know, were incorporated and what weren't. 

I'm going to take, just-- 'cause we're here and I'm looking at you, you get to go first. Whether a couple or 

give me two elements that you saw that were effective and I'll make sure that our audience out in the 

state can hear this. >> One (inaudible) that I found really effective was when you were talking about the 

camps being-- the supplies being relayed up. >> Okay, so the topic is the supplies that were relayed up 

the mountain. So, Nancy is saying the fact that we-- the space was used, and relayed up the mountain. 

>> -- being like between 1,000 and 2,000 feet apart, but then when you finished that, you visually went 

like-- >> Okay, so the next comment-- Thank you-- is that the part that talks about the camps were set 

up every 1,000 to 2,000 feet. So what was in the-- showed up in the transliteration was I believe-- did 

something about the camps being set up every and then I said, 1,000, 2000 feet and then I did tag on 

the end which is interesting 'cause we-- and Mar and I were talking about that earlier. I tagged this on at 

the end to show that it was intermittent, right, that it was not just-- So that's an element of ASL, right? 

This is number 1, a classifier, and number 2, that was a little off the beaten path of English, right? But 

what Nancy's last comment was it was visually very clear. So again, when you're working in this type of 

setting, follow the English order, I must have something in me that don't like it, got to show something 

else. So I added this very quickly to clarify and make sure that that was visually effective. And that's 

okay. I don't think anybody is out policing and saying, "You can't do that in contact signs." So, I would 

say until the police show up at your door, that's okay to do. And again, it's because we're playing with 

both goals, right? We're playing with-- we want to show the English but we also want to make sure that 

we're being clear in terms of meaning. So, thank you. >> Harrisburg. >> Harrisburg. Do you have any 



features for us that you identified? Are you there Harrisburg? (Inaudible Remark) >> We have a very 

quite group in Harrisburg. They're all chicken, nobody's talking. >> Well, we identified two already so 

think about some of the elements that we talked about like fingerspelling or English mouthing, what did 

you see? I know I did something. ( Pause ) Okay. Well let-- >> We a taker, hang on, we have a taker. >> 

(Inaudible) We're going to let you also-- this time. You do have taker, what did you see? >> Numeral 

incorporation. >> Okay? So there were some numbers in that particular excerpt, right? I will disclose this 

across the state, this is big. And numbers and I don't get along. Numbers have always been a part of my 

professional development plan because I have-- I struggle with numbers, I struggle receptively, I struggle 

expressively so, numbers were incorporated. I hope they were the right one, and I hope which you 

identified were-- that they, you know, there were different number-- there were some dates, there 

were some measurements, those sorts of things. So, yes, definitely and also the-- what I refer to as non-

dominant (inaudible). Let's think that also number incorporation of the two men at the end. So, yes, 

definitely. Good eyesight. And-- did you have something else to add from Harrisburg? >> I thought I was 

allowed to say two. >> You can say two, absolutely. >> Your non-manual markers with your facial 

expression, like especially at the end where they reached and they were successful or I forgot how the 

passage ended. >> Right, that they had arrived at the peak together. Yes. Hopefully, there were-- it was 

an attempt in the transliteration, hopefully, it showed up in the work that there were markers, facial 

grammar, non-manual markers, definitely, so thank you. King of Prussia, yes. King of Prussia, sorry. >> 

And I will facilitate the answers I got from our group. >> Thank you. >> Your fingerspelling of proper 

noun was very consistent and clear. You didn't cut corners which was-- I was-- >> It was real. >> See 

that? (Inaudible Remark) Well, that was just last summer by the way. I did text Mar (inaudible) last 

summer. And also-- now I'm fumbling with my pages 'cause I can't find where I wrote my notes. Also, 

the amount of English being mouthed was extremely clear. Our group commented that they think in 

other translit-- workshops that we might have done, there wasn't quite as much English on the mouth as 

was evident in this particular interpretation. >> Good feedback. I was really trying so I'm glad to hear 

that it was effective in the work because there was definitely an attempt made to put that English on 

the mouth that something that we practiced. Obviously, this is a practice transliteration. You guys know 

that I-- this is not (inaudible) so that is important to know. But yes, that was definitely something that 

was a goal. And I will speak to, I'm glad that you said what you said about the fingerspelling and how you 

said that (inaudible) cutting corners, I did some of those names were tricky. And I am happy to hear that 

fingerspelling was effective and that the terms were hopefully spelled correctly and the pace seemed 

good. In order for you to recognize that, corners weren't cut per se because those were the specific 

English terms that we chose for a reason, you know. And if you're going to choose them for a reason, 

fingerspell them, purposefully. You know make sure that the pace is a good pace and make sure that it's 

clear and the placement is there because otherwise, you're making decisions thinking it's going to be 

effective in the transliteration and then you might fall short anyway and so, you know, it could kind of 

get in the way of your processing, so. Thank you for that feedback. What I would like to do next since 

now that we've looked at the text just a little bit and you analyzed it, and you've seen the model, is now 

I want to give you time, we'll put the text back up on the screen and I want to give you all a good five 

minutes to work with the text a little bit. I realized that you don't have it in front of you and I will 

apologize for that because I know that sometimes it's easier to have it physically in your hands and write 

on it, and so I'm sorry that we didn't get it but I did want to make sure we choose a text that was 



authentic and real and I've been sick, so that's my excuse. But it will be up on the screen for you to look 

at. So if you want to jot some stuff down, you will be doing a transliteration of this text using contact 

sign after you have a chance to analyze it a little bit, and then we'll have some room for discussion of, 

you know, what was effective and what we could do some more work on. So, I'll give you about five 

minutes right now at your sites to take a look at Mt. Everest text and then we will come back together. ( 

Pause ) (Laughter) Okay, I'm going to pull us back as a large group now. We're having some fun 

conversation about this particular text. You know I think I-- I feel like I don't know what you guys can see 

out there either. I feel like I need to make another personal disclosure that I didn't gain 20 pounds that 

I'm expecting and I'm with a child, so. (laughs) You see in the valley I didn't just eat big pasta dinner or 

anything. There's a reason for that. And I want you to-- Yeah, you know, what can I say? (laughs) We 

were just having some interesting conversation in our site. I hope that you were as well at your 

individual sites about some of the particulars of this text on Mt. Everest. One thing that was brought up 

here by one of our audience members was the idea of fingerspelling the term summit. And right away is, 

you know, good point. In my personal reflection of what was in that transliterated work, definitely that 

term at least one time, maybe not every time but at least one time. It should have shown up as 

fingerspelled term because when we think about where we're at on fourth grade, you know, summit 

might not be-- yeah, like this mic is not in a good place to me. It might-- it would be a term that if you're 

talking about Mt. Everest, you think summit, you think peak, you think, you know, those sorts of things. 

So, definitely some good feedback. We also had some discussion around the term. We were talking 

about the term trek and the use of the sign-- the sign that was chosen to use in that particular 

transliterated work with this one. And I even joked that I said, you know, that I ended up up here with 

my fingerspelling. And I kind of feel like that's a little goofy 'cause the trek isn't here, it's the whole way 

up. So there are things like that. You know, I mean that's pretty specific and pretty detailed but when 

you're reflecting on work that you've done, that's what you got to do and think, "Okay, was that all 

right? Did it look okay? Did it-- is the kid going to go home and think the summit is the trek?" I don't 

know. Possibly. I mean, who knows but what might be seen, you know, when you're doing stuff like. So 

always some room for improvement and some things to think about. The last thing-- what were we just 

talking about? We're talking about-- oh, the idea of relaying the information. I know I feel like it's not-- 

Okay, you can hear me? This is good, I was probably too loud before that, sorry. The idea of relaying, 

this applies up the mountain and I joked because I said I didn't have any-- there were no people there. 

(laughs) So I'm not really sure who I was giving it to but it was that idea of, again, we talked about that 

zoom in, zoom out space that we're talking about, we have the camps that are up the hill, we know that 

that's going on. And so, it's sort of-- it's implied. But again, room for improvement and room for things 

to think about. I don't think that a fourth grader is going to sit there and go, well, who's there and who's 

giving it to who? However, it is good for a reflection to think what was incorporated, was the ASL 

feature of that verb inflection, right? Give, give, give, give, give, but then the subject object was a little 

bit unclear, so, just some things that we were thinking about here if you have burning comments to 

make, we're going to have some time after you try this on for some feedback from the two-- the other 

PaTTAN sites as well. What I will-- I think we're going to move in to now and I am going to let Marlene 

read the text again 'cause she's got a prettier voice than I do as we're going to do-- take turns 

interpreting the text. So hopefully you have at least one other person to work with or you can work in 

groups and what we'll do is we'll read it one time through and allow the first person to interpret, then 



we will take couple two or three minutes just to have some brief, ahh, this is my initial reaction. 

Obviously, we always allow the person who provided the work to speak to the work first, then we'll have 

the second person, right, and then we'll have the second person. We'll read it again and have the second 

person provide a transliteration debrief and then I will give you some time after that to do some, you 

know, deeper reflection, a good five minutes of reflection and we'll share as a whole so that we can see, 

you know, what was effective, what was not effective. Remember, when you're providing feedback to 

your-- to the person that you're working with, specific, specific, you know. Saying to somebody, 

"Fingerspelling was so good." It's lovely to hear but it's not terribly helpful. What was good about it? 

Was it the pace, was it where I put things, was it just the fact that I chose to fingerspell that particular 

word. So make sure that you're being specific with your partner in offering some valuable feedback. And 

obviously, you know, we're all here to learn so we know that everybody is at different places and this is-- 

we're trying this one on. So, I will pass the mic off and we will do you first rendition of Conquering 

Everest. >> We purposely are not providing the text for this because we really want it to be as if, you 

know, you're only taking in the auditory stimuli, stimulus right now. So you and your partner, please 

decide who's-- if there are two of you, I hope that you're not there by yourself so you get extra practice. 

But right now, decide who's going first and then we'll be ready to go. Conquering Everest by Kimberly 

Hutmacher. Mount Everest is the tallest mountain on Earth. Oh, wait, hold on. Sorry. I started-- we kind 

of did an excerpt, sorry. We'll go to many years. We tried to make it shorter for you (inaudible). Here we 

go, Conquering Everest by Kimberly Hutmacher. For many years, climbers tried and failed to reach the 

summit of Mount Everest. In 1953, the British put everything they had into giving it one more try. They 

hoped that their climbers would reach the top in time for the coronation of Queen Elizabeth. Ten 

different climbers from all over the world were chosen to make the trek. In April and May, supplies were 

relayed up the mountain, and camps were set. They were set up every 1,000 to 2,000 feet. On May 

29th, 1953, two of the climbers set out for the summit from their camp at 27,900 feet. On that morning, 

Edmund P. Hillary from New Zealand and Tenzing Norgay from Nepal accomplished one of the greatest 

climbing feats ever. They were the first to reach the summit of Mount Everest. When they returned 

home, journalists kept asking the two men who reached the summit first. Each time they were asked, 

the response was the same, "We reached it together as a team." Great, so now, what we would like for 

you to do is just very quickly provide maybe a one to two sentence how you felt about your work and 

then we'll switch. The other person in your team will sign. Conquering Everest, go ahead. ( Pause ) ( 

Inaudible Discussion ) >> Remember, you will have additional time. I know we could go on and on but 

we want to make sure to give your partner a chance as well. So, we'll have a greater feedback session 

following the next reading. So, team member, ready? Conquering Everest by Kimberly M. Hutmacher. 

For many years, climbers tried and failed to reach the summit of Mount Everest. In 1953, the British put 

everything they had into giving it one more try. They hoped that their climbers would reach the top in 

time for the coronation of Queen Elizabeth. Ten different climbers from all over the world were chosen 

to make the trek. In April and May, supplies were relayed up the mountain, and camps were set up 

every 1,000 to 2,000 feet. On May 29th, 1953, two of the climbers set out for the summit from their 

camp at 27,900 feet. On that morning, Edmund P. Hillary from New Zealand and Tenzig Norgay from 

Nepal accomplished one of the greatest climbing feats ever. They were the first to reach the summit of 

Mount Everest. When they returned home, journalists kept asking the two men who reached the 

summit first. Each time they were asked, the response was the same, "We reached it together as a 



team." ( Pause ) Great. Very nice. So now what we would like is for the second person to talk about how 

they felt and reflect on their work for just a brief time and then I'll hand it back to Jen and we'll do some 

group reflection. ( Silence ) >> Okay. And bring us back together here. And hopefully, get some feedback 

from some of the other sites as well. Can we give a microphone to these ladies? >> Sure. >> So that we 

can-- in that way, I don't have to repeat some of the feedback. I'll tell you what, let's start this time with 

King of Prussia. If you would, let's talk about some of the things that were effective, that were not so 

effective, things you tried and really liked, and things you tried and think, "Maybe better choice next 

time." ( Pause ) >> There we go. >> Sorry, have a problem getting us unmuted. >> Okay, my group is-- to 

comment. So the Prussia is on. Yes? (Inaudible Remark) >> Can you talk really loud 'cause the 

microphone's way up here. >> I felt like my interpretation was really lousy to be honest. (laughs) But I 

think towards the end-- >> We're having a little bit of a hard time hearing. If you could move closer to 

the mic, that'd be fantastic. >> Okay. I was going to say that I felt like my interpretation was really lousy, 

I'll be honest. 'Cause I felt like towards the end like I started out all right but then towards the end I 

really started to want to restructure sentences. And-- but, like topic comment things that I just-- and I 

knew it in my head it went, "Oh no. I need to be following the English." And I just didn't stick with that 

and started trail off towards the end. >> Okay, I'm going to rephrase your own feedback. Is that okay? >> 

Yes. >> (Laughs) 'Cause when you work with me, you're not allowed to say things like you thought you 

were really lousy. That's just like a big no, no. (Laughter) What I do hear you're saying though is that 

your target was transliteration and maybe that didn't happen so effectively, that you were-- were 

focused on restructuring and that somewhere in your processing, there was a little bit of a breakdown. 

Is that what you just said, right? >> Yes. >> That's what I thought. (Laughter) I do appreciate the honesty 

but we do want to look at our work that way, you know, what was it? Because, yeah, you might walk 

away and go, "Ugh", but why? You know, what was it and I think you did articulate that. So yes, the one 

we were talking about, the differences and interpreting something versus using contact sign, PSE, and 

doing a transliteration that sometimes it's difficult to switch those modes if you're used to working in 

one and not the other so, a very valuable observation to make. Anything else from KOP? >> Apparently 

not. >> Okay. I'm going to let Philadelphia go next if there's any-- (Inaudible Remark) >> Harrisburg. >> 

Harrisburg. I'm sorry. Sorry. Harrisburg go next, if there's somebody who wants to provide any reflection 

from that site. ( Pause ) >> I agree with the last speaker that I had difficulty staying with the English. >> 

Okay. >> I kept wanting to separate back in the topic comment. I also, and this just might be me 

personally had a difficult time because I had your interpretation in my mind. I had your interpretation in 

my mind so I had that visualization and instead of what I felt like what had been my own if I had not 

seen an example. But all and all, I thought it was effective because it was essentially like yours. 

(Laughter) >> Well, I don't-- I don't mean to model for you to use me as the barometer. I do hope it was 

effective, too. So obviously if you're feeling like your work was effective, too, then that's a good thing. 

Again, right at that, that playing between I'm interpreting versus I'm translating, ASL versus contact sign 

and that's tough. And that's why we're here to practice it. And I-- (inaudible) sign a little bit. Your 

comment was made here as well. I overheard it from our audience where when you see a model of an 

interpretation or a transliteration, and you want to incorporate those features and it can sometimes trip 

up your process and that's absolutely true. Even sometimes when you're just preparing for yourself, not 

even having seen a model but that's-- that's part of why we're doing this tonight because we do want to 

take things if they're effective. You know, I see things that people do and I think I'm taking that (laughs), 



you know, and I'm going to use that later when it's appropriate. So it's tough to do that but if you do see 

things that, "Oh, that makes a lot of sense and I want to incorporate it into my own work," it just takes 

some practice in doing that. I think the bottom line of that is try to think of it not necessarily as, "I really 

liked when I saw this," and try to think of it more as, "My goal is to embed more classifiers in the work 

that I'm going to do right now." Because then you're not thinking (inaudible) going up-- you're just 

thinking, use classifiers. So that should be the goal and that might help you if that makes sense to help 

you kind of get away from, "Oh, that was a good classifier and I want to use that, too. I want to 

incorporate more classifiers into my work." So that is some, a way to kind of look at it in terms of skill 

development lies. Makes sense? Okay. Thank you for your feedback, and I'm going to let our folks here 

who you can't see but they'll hear. >> This is on? >> This is on. >> I think that, well, you had reiterated 

some of the things that we were discussing here. But I think what I've just kind to clearly seeing here is 

the fine line that you have to walk between being semantically clear and semantically correct but having 

the English word order syntax that you start to second guess everything that you're signing. You know, 

am I signing it in the right English word order so that I'm using this contact sign but I'm not doing it too 

much that it is not making sense. >> Okay. >> And then, I also find that you want the mouthing on the 

lips to be the English wording but your signing what-- I can't even think of an example now. But you're 

signing something-- something slightly different. And so-- and I'd notice this in my signing before even 

though I'm using a little bit more ASL where I'm placed to this point using the English word or more 

specific word when I use a sign. One of my students really wants-- >> Right. >> -- that specific word and 

that higher level word perhaps. And I have to try to train myself to use those-- (Inaudible) And to use the 

sign but to use that more specific or more advanced vocabulary. >> Right. So the-- what you're-- the 

example that you're trying to give is glossing, not glossing basically. Hopefully everyone is familiar with 

that term, gloss. You know, it's that one word you have for the sign, right? What do we gloss this as in 

form, right? (laughs) But for our kids in high school we want to go -- I'll let you know, right? I'll let you 

know, let me know or right, your parents will be notified, right? I mean that's not an academic term per 

se example but that's the feedback. >> But that's the type of thing I'm talking about. >> Right. And that 

is part and parcel again to the English text. The other point that was brought up, I can give you an 

example of in terms of what I was working through in my preparation for this today was the portion of 

the text that says, "The British put everything they had into giving it one more try." And initially when I 

sat down and looked at the text, you know, I'm thinking, you know, right? That's what they're doing. 

They're not really putting things in and they're not giving anything. But the sign that I had chosen which 

was this one wasn't enough for that big phrase (laughs), and I found myself when we actually got to the 

point where I was listening to the text and transliterating it that this wasn't enough and so I added this, 

so that I can mouth-- because the (inaudible) was a little better. Now again, I had time to prepare-- >> -- 

to do mouthing anywhere. >> Yeah. (Inaudible) I can't even say it. It is tricky and it takes a lot of practice. 

Even in interpretation, sometimes that feature of putting the academic term, putting the, you know-- >> 

The idiom. >> -- the idiom on your mouth and signing it in ASL or something that consumers want. You 

know, they want to know. What are they saying and what's the English part to that? So it take some 

practice and you're right, take some training, to train yourself, to kind of get into the habit of doing that 

so that's part of what we're doing tonight. So, with that said, I'm sure that, on all the other sites you 

guys had some other valuable feedback and I wish we could chime everybody in but we'd be on unmute 

chaos. So, I will ask you to reflect in your own group. The next thing that we're going to move into, we're 



going to leave Mount Everest and we are going to do a little bit of prep for our next text. So before we 

put the text up, I'm going to-- we'll switch the cameral view here and we will let you see the topic of our 

next excerpt. ( Pause ) (Laughter) Unfortunately, it is not a live stink bug. (Inaudible Remark) Although 

we did-- that's why we were preparing upstairs but prior to. Someone did bring us a live one that they 

found because they overheard us preparing for this next excerpt. So, we are going to delve into the 

lovely world of stink bugs that we all know and love. And in part of the preparation for this text as I was 

reading through it and trying to prepare, I was struggling with associating a classifier and description 

using some size and shapes specifiers with what they were describing what a stink bug looks like. And I 

thought-- well, I never really stopped to look at them. I just shoo them out the door or suck them up 

with a vacuum. So, we had to pull up an image from Google Image which again, is a wonderful, 

wonderful tool for you to use in any kind to prep when you're thinking about classifiers in space and 

where do I put stuff at Google Image, I call it Google Magic. So, we want you to take a good look. If you 

have it before very specifically at our friend, the stink bug, notably because you will see in the text. So 

we're going to let you read the text and prepare for it before you try it on is the-- this is not on the 

(inaudible) so I can't put my hand in there but the triangular shaped-little raised part that's on the back 

of the stink bug because that will be specifically talked about. So it's that part that looks like a kind of 

starts from the shoulders and kind to comes down in points. It will specifically be described in the text. 

So we want to give you a fair shot at it and we didn't think anybody sitting around with a magnifying 

glass and stink bugs. So, I think this time around-- I don't know, (inaudible) what do you think? We're 

going to mix it up a little bit and make this a little bit more authentic. (laughs) >> We'll leave that on the 

screen. >> We'll leave this on the screen for you so that you have it. And I think maybe what we should 

do right now is we'll do independent everybody at the same time, kind of a thing. I will have Mar read 

the text and would have you to try it on pulled (phonetic) as we call it. >> Authentic. >> It's very 

authentic. And you know, I will say and we-- Mar and I kind of joke but when we're going to back and 

forth of that text, I went stink bugs (laughs). And I said, "You know, what? That's real life. Real life as you 

walk in and you're transliterating about stink bugs." So, it truly is-- this is as authentic as we can get to a 

classroom. The prep that I will give you though is the picture because obviously, you know, you might be 

able to hurry up and do that on your iPad or something like-- in the classroom. And the image of stink 

bug and I'm going to turn it over to Mar so that you can read it. Again, this is at-- we're all going to do 

this at the same time. Then we'll have some time for reflection. We'll talk about it. And then, we'll do it 

one more time and we'll hopefully have time that I can model this part for you-- part of this for you as 

well. So, I'm going to turn it over. >> Another incidental piece to today's presentation is that we have 

found that our readers who were deaf or hard of hearing grades three and up specially expository text is 

really critical for reading that background knowledge is missing in a lot of students. So, every chance we 

get to provide any professional development. We want to use expository text and so we are doing the 

same with you today. Ready? Get those arms up, those visualization skills in tune and here we go. Stink 

bugs. This excerpt is by Sandie, S-A-N-D-I-E Lee. Stink bugs range from 6 to 12 millimeters in size, and 

come in various colors. Most are brown, gray, and green. Some, like the harlequin stink bug are black 

with bright yellow and orange markings. All stink bugs have a large triangular structure on their backs. 

This raised covering points towards their hind end and it's called scutellum. As their name suggests, stink 

bugs also produce a chemical so noxious and foul that most insects and animals are repelled by it 

immediately and humans, too. However, the stench-gob is used only as a last resort since it zaps the bug 



of most of its energy. ( Pause ) Now, we thought we would let you take a peek of the text, analyze it for 

a little bit and I'll hand it back over to Jen. ( Pause ) >> We're going to try to make sure that you can see 

the whole text 'cause it's a little bit short but we might have to kind of move it around. So, we'll get our 

direction from those who are on the other sites as to what they can see or not see. What I'd like you to 

do right now, since you just had the chance to try it on called (phonetic) is to take a peek what you'll 

see, again, or some of my notes that I made while I was preparing for it which I know it's just a nasty, 

nasty, nasty trick that I prepared and then how do you it called. But-- so you'll see some of that and take 

about five minutes right now in you groups at your sites to talk about what came off your hands, what 

you see in the text now. We are going to do this again as a group. So, you know, we'll give you a chance 

to try it on again. So think about some of those elements, go back in the PowerPoint if you have to, the 

things what can I do, how else can I show some of this particular thing. So, I'll give you some time. ( 

Silence ) (Inaudible Discussion) Okay. Okay. So we have a little bit of time left and we were having an 

interesting conversation here about how do you show in-- within the work, what do you do, how do you 

show, where's the bug and are you the bug and where's the triangle and the hind. And the discussion we 

had here basically when you're describing a thing, an animal, a person, you have a few options, right? 

You have, you could be the bug, right? One option. You can-- use a classifier to represent the bug and 

then use descriptors around it, or you can actually explain the kind of-- as the picture represents it, 

right? So we can explain it almost like 2D. I wouldn't do it this way but I might, you know, if I'm in a 

classroom and they have a picture of a stink bug, I might turn and say that little, you know, that triangle. 

That's a possibility, those are options. So you have to think about what's most comfortable and what's 

visually most appropriate and most effective. What we-- the discussion was here is that, you know, I 

don't know if you choose to become a stink bug then, right, then you got your hind and it's weird and 

not very comfortable. (laughs) And so, maybe not the best option, right? (Laughs) But it is an option. 

When you're thinking about this stuff, you got to think what are all my tools that I have and those are all 

features that are possibilities. So, we discussed the option of either 2D or using a classifier. And the 

question here was, could you do that when you're using contact sign? Absolutely. This is one of those 

features we talked about, right? This is the classifier and I'll pull up my sleeve a little bit. You know, we 

talked about-- earlier in our discussion even kind of curving it a little bit. So it looks like, you know, the 

shell of a bug or-- a stinky bug. And so when I get a chance to model it, that's what you'll hopefully see 

what come out from that work as an effort to use a classifier, to use some (inaudible) specifiers on top 

of it and kind of discuss it this way. You know, we joked that you can't let cut your hand off, floating so 

it's hard to show like where's the-- but then you're going to work with it. So that's a good option. So, I 

am sure that you all have some feedback and have had some discussions. What you'll see or what you 

did see and maybe we can put it back up right now while I talk about it. In the text or some of the notes 

that I made when I was preparing just to-- again, give you an idea and this is pretty rudimentary. I mean 

this was a quick little, what can I do about it. If I were really going through this text and doing like a full 

discourse analysis on it, there would be a lot more read on the paper and probably would take me a 

good four hours to do, which I know, you guys think I'm a big nerd, but it truly (inaudible) to give it-- to 

do diligence, I'm giving it a good discourse analysis. It won't take a long time. But, so you'll see again 

similar things. Identifying places for classifiers. Identifying places for fingerspelling. Key terms or just 

terms that I identified as being specific like hind and-- what I don't have written here about what was 

something that-- it came up in discussion when I was preparing was to fingerspell stink instead of signing 



it, mostly driven by the fact that to sign stink bug for me wasn't working. The placement of those two 

signs was too similar and, I don't know, it just kept tripping me up. Additionally, that's the name of the 

bug, right? So it is-- even though it's (inaudible) it is kind of like a proper noun. I mean it's an important, 

you know, distinction that we're not just talking about a stinky bug but the name of the bug is S-T-I-N-K, 

stink bug, so. Anyway, that was part of that conversation. And then we also had some discussion here 

about, you know, how do you show the stench-gob and what do you do about that. There is an element 

in here of some passive voice, if you look at the text, if you can move it down to the second paragraph, 

you'll see in the first sentence that it says, "Most insects and animals are repelled by it," meaning the 

stench, meaning the smell. Animals are repelled by it, right? There's that B-Y, that little word that we 

love. And during preparing for that, you know, for those of you who are flip-flopping ASL PSE and going, 

"I want to make it. It has to make sense but I want to show the English." This is where the tricky stuff 

comes in because you have to think, "How do I show that?" Well, in ASL, I can be the insect and I can be 

the animal and I can go over and it's not, and I make a face and I walk away, You know, you can do that 

kind of stuff. Not that you can't do that in working in contact sign, it's just a little trickier because you 

understand that English word order. So, when we see the model of the transliteration, you can decide 

for yourself what that looks like effectively or ineffectively when that's presented. And then also I'm sure 

you saw some more places on there where I did have to consult my Thesaurus for some signed choices 

for words like noxious and I think there was one another one on there, too. Oh, we talked about that 

last resort. So, some things that we had to prepare for. So, with that said what we are going to do now is 

we are going to let Mar read it more time and I'm going to provide my work, my model of 

transliteration, and then I do want to one more time before we leave tonight 'cause this is a short 

excerpt, allow you guys one more time then to try this one on now that you'd practiced it and we talked 

a little bit about it. You know, this one was a little bit rush so I apologize for that but here we go with 

stinky bugs. ( Pause ) I'd rather you look at the stink bug than at me, so here you go. >> I think they'll 

look at me. >> Oh, they have to look at you. (laughter) I'd rather you look at Jen than look at the stink 

bug, okay? There are a lot of buttons here, I'm in control, okay, here we go. Here we go. Stink bugs, an 

excerpt by Sandie, S-A-N-D-I-E Lee. Stink bugs range from 6 to 12 millimeters in size and come in various 

colors. Most are brown, gray and green. Some, like the harlequin stink bug, are black with bright yellow 

or orange markings. All stink bugs have a large triangular structure on their backs. This raised covering 

points towards their hind end and is called the scutellum. As their name suggests, stink bugs also 

produce a chemical so noxious and foul that most insects and animals are repelled by it immediately. 

However, the stench-gob is used only as a last resort since it saps the bug of most of its energy. >> Okay. 

>> Nice, so. >> I'm not breathing well (inaudible) (laughs) I'm holding my breath again. One sample 

transliteration some-- hopefully some of those elements were in there, hopefully the English was on the 

mouth, certainly you guys can identify some of those features that were there, weren't' there. I'm going 

to give you like a minute to digest and think about, we'll draw the text back up on the screen and then 

before we leave for this evening, we will let you try it one more time. ( Pause ) (Inaudible) we'll have to-- 

okay. So we're-- the question just was, what did you do for zapped? That the-- that says, the stench-gob, 

it zapped the bug of most of its energy. The sign I chose to use was this, right, which basically means like 

depleted, all gone, some people use it for instinct. I'm not in love with it and I had a long discussion 

about it. (laughs) Again, because it's kind of passivy, right? Its like something is taking it away but it's the 

idea of the stench-gob is what's making-- causing reaction and, you know, we thought about this, and 



we-- and I like some but I don't like that either. So, there was a lot of discussion about that and so play 

around with that and see what feels maybe a little bit more effective to you. You know, we even 

thought about like, you know, making the-- you know, it's really this idea. But again in our preparation, 

this idea which we did talk about, "Oh, maybe I should tag that one in the end." It didn't fit for me 

Englishy. So, I liked it but I-- you know, you're going to have to play through those what are-- what's the 

priority, you know, we want to go meaning, we also want to do a better forms so it gets a little tricky so. 

Try that on for size. Here is our stink bug reader. We'll put the text up. (Inaudible Remark) Yeah, we're 

going to do this-- I'm sorry we are going to do this because the second time, we'll do this again, 

everybody has a group all at once. ( Inaudible Discussion ) Everyone ready? We're going to do this as Jen 

said individually, independently. Stink Bugs, an excerpt by Sandie, S-A-N-D-I-E Lee. Stink bugs range from 

6 to 12 millimeters in size and come in various colors. Most are brown, grey and green. Some, like the 

harlequin stink bug, are black with bright yellow or orange markings. All stink bugs have a large 

triangular structure on their backs. This raised covering points towards their hind end and is called the 

scutellum. As their name suggests, stink bugs also produce a chemical so noxious and foul that most 

insects and animals are repelled by it immediately. However, the stench-gob is used only as a last resort 

since it zaps the bug of most of its energy. ( Pause ) Okay. So, take a breath. Take one minute to think 

about what you just did, and talk about your work, and then we will close our activities for the evening. ( 

Pause ) Okay, I know we could probably spend another half hour just talking about that piece. I'm sure 

you never thought you could talk that long about a stink bug. But I will bring us to a close for the 

evening. I appreciate you stepping up to the plate and doing some hands on work tonight. I hope it was 

that official for everybody. I believe that this is going to be-- this is being video taped so hopefully at 

some point it will up on the PaTTAN website for you to view if you want to revisit some of these things 

and at that time obviously, the PowerPoint would be on their as well, as well as the two text-- the 

excerpts would be there for you to access and print, too. But of course, if you're out in the field working, 

you have access to all kinds of excerpts. I'm sure everyday you get big texts. So, I want to thank you 

again and I'm going to turn it over to Marlene to close us out for the evening. Everyone drive home 

safely and get some rest. >> I would like all of you even though it's out in TV virtual land to say a big 

thank you to Jen for coming today and helping to organize such an important topic for all of us as 

educational interpreters. And to that end, we hope-- we're really working. Jane, Sue Ann and I are really 

working hard on the educational interpreter page that's part of the deaf or heard of hearing age of our 

website, the PaTTAN website at www.patent.net and to that end, we hope to have a blog and one of our 

blog questions maybe related to contact sign in the classroom. So all of you can talk about it, we can 

think about it together and share some of our ideas and thoughts on how it's going. So, again thank you 

so much for coming today and we'll see you at our next event. Have a safe drive home. Good night. ( 

Silence ) 


