
>> In a listen only mode. >> Good afternoon and thank you for joining this webinar on IEPs for students 

with reading and/or writing disabilities. My name is Ernie Melcher. I'm an educational consultant with 

PaTTAN in the King of Prussia office. Our other presenter today is Karen Grammas, an educational 

consultant from PaTTAN Harrisburg. We will not be taking any email questions during the webinar 

today. However, if you do have questions, feel free to email them to either Karen or me and we will 

provide you with our email addresses in the last slide at the end of this webinar. The mission of the 

Pennsylvania Training and Technical Assistance Network, PaTTAN, is to support the efforts and initiatives 

of the Bureau of Special Education, and to build the capacity of local educational agencies to serve 

students who receive special educational services. And this is a reminder about PDE's commitment to 

the Least Restrictive Environment and reminds us that our goal for each child is to ensure individualized 

education program teams begin with the general education setting with the use of supplementary agent 

services before considering a more restrictive environment. Today's learning object is are to distinguish 

between different types of assessments, use data to determine present levels of academic performance, 

interpret assessment data to set goals and objectives, and to determine appropriate supplementary aids 

and services. In addition to the initial demographic information, there are eight sections that make up 

the individualized education plan or the IEP. Today, we will be discussing five of the sections as it relate 

to students with reading and writing disabilities. We will be briefly mentioning a few sections and we 

will address others in more detail. We will begin with the discussion of the special consideration section 

in Section 1 that is a part of the conversation that IEP teams must have. Although these considerations 

are familiar part of every IEP meeting, there are aspects of special considerations that had implications 

and planning for students with these disabilities affect reading and/or writing. First, it's worth 

mentioning that the special consideration's page is one that is often overlooked or considered too 

rapidly in IEP development. In fact, IDEA regulations and those also in Chapters 14 and 711 require that 

these factors be considered in development, review, and revision of an IEP and that means every IEP. As 

you look at this familiar list, you will see start items for certain special considerations: Blind, visually 

impaired, deaf/hard of hearing, limited English proficiency, and behaviors that impede learning. As you 

look at this list, the regulation say for these items, in the case of a student who-- that which gives us 

permission to check no and skip pass these conversations for students who do not have these 

designations. But note the others. Communication needs and assistive technology are considerations 

that should take place for every student with an IEP. So we will look at some guiding questions that will 

assist teams in this consideration. Here are the questions that appear on the annotated IEP that can be 

found on the PaTTAN website. Because the most common means of participating in instructional align to 

the Pennsylvania common core and demonstrating what they know for any students who are speaking, 

reading, and writing. These questions guide teams in considering whether assistive technology is 

needed. So, does the student need assistive technology to meaningfully participate in the general 

curriculum? Or, does the student need assistive technology to participate in academic or functional 

activities? Certainly, for students who read and comprehend significantly below grade level, the team 

may consider adaptations or modifications to allow participation or make content material accessible. 

Another question, does the student need AT to access print materials? This question provides an 

opportunity to address the clear requirement that students with reading disabilities be provided with 

the textbooks and instructional materials in a format which they can access. We will address this further 

in a moment. And does the student need AT for written communication and/or computer access? 



Students with reading difficulties very often have difficulty with writing as well and certainly students 

whose writing skills are affected by reading or writing disability, physical disabilities or intellectual or 

sensory differences may need access to a variety of alternative writing tools, ranging from main stance 

to wood processing with the text-to-speech or other enhancements. Special considerations the IPE team 

must consider before developing the IEP. Any factors checked as a yes must be addressed in the IEP. 

Does the student's academic progress impeded by the current method of reading, writing, and 

computing? For example, sustained time on test. Let's return for a moment to the issue of print access. 

Provisions within IDEA 2004 and Pennsylvania Chapters 14 and 711 require that textbooks and related 

core instructional materials in specialized formats be provided to students who need them in a timely 

manner. When IEP teams need to review current data, team should identify whether a student requires 

accessible instructional materials, and if so, in what format. Teams may review learning media 

assessment data for students who are blind or visually impaired as well as data from assistive trials 

including use of digital text features such as text-to-speech in the context of meaningful text 

comprehension test. The use of text-to-speech is certainly a powerful and somewhat under-visualized 

means of providing access to print for students with print disabilities. Here is the definition of accessible 

instructional materials. Accessible instructional materials sometimes referred to as AIM or specialized 

formats of curricular content that can be used by and with learners who are unable to read or use 

standard print materials. AIM includes these alternate formats: Braille, large print, audio and digital. We 

find that this requirement may be misunderstood. Many times, teams think that applies just to students 

who are blind or visually impaired. In fact, it applies to students with physical disabilities who may not 

be able to hold a book or turn pages and also to students with reading disabilities as well. The guidelines 

are taken from Pennsylvania AIM guidelines which can also be found on the PaTTAN website. If the 

student is unable to re-grade level print-- instructional materials at a sufficient rate, with adequate 

comprehension or cannot do this independently, or cannot do this across environments, and test, then 

the student may need accessible instructional materials or AIM. Here are few examples of assistive 

technology for reading and writing. For accessible instruction materials, there's text or web reader with 

the dictionary and/or Thesaurus and other audio or digital text in large print, Braille, and other methods. 

For writing, we have word processing, spell check, word prediction, text-to-speech, speech to text, et 

cetera. AT does not replace instruction. It improves functional capabilities of students. So before we 

move on to the next areas of the IEP, we want to point out that AT does not replace instruction. Here 

are a few resources for teams to use in consideration for AIM. There's the annotated IEP, Pennsylvania 

AIM Guidelines, and the PaTTAN AIM Center. And these are available on the PaTTAN website. Assistive 

technology for reading and writing may be reflected in any of these areas of the IEP. Assistive 

technology is not a goal, it may be a condition of a goal. ( Pause ) Next, we'll talk about the importance 

of the information contained in the present levels of academic achievement and functional 

performance. So this is section 2 of the IEP and this section includes information regarding classroom 

performance and results of any academic achievement or functional performance assessments that had 

been administered. The information in this section provides baseline data for developing the IEP and 

also for writing measurable goals. This section should include information from the most recent 

evaluation report where re-evaluation reports results from curriculum based assessments as well as 

progress monitoring results. Assessment and interpretation information translates into the content for 

goals and specially designed instruction in order for the student to work toward mastery in the general 



education curriculum. This section will address the need to report student performance on instructional 

level material that represents the student's skill deficits and thus the need for special education. It will 

also report student performance on grade level material. It is critical that assessment present levels, 

goals, and progress monitoring include both the instructional in grade levels because instructional level 

alone does not meet the criteria of the general education curriculum. Remember, no child left behind 

IDEA Chapters 4, 14 and 711 require that all students be instructed on grade appropriate material and 

content which means the general education curriculum. Grade level alone does not meet the criteria of 

an IEP based on identified skill deficits. To be eligible for special education services, a student must show 

skill deficits. We must address these skill deficits by providing specially designed instruction and monitor 

progress toward remediating those skill deficits. Present levels of academic achievement refers to how 

the student is performing in the general education curriculum, including reading, writing, and math. 

They should describe how the student is progressing in the general education curriculum in relation to 

his or her peers and state approved grade level standards. You want to include the most recent 

evaluation of the student, results of formative assessments, curriculum-based assessments, transition 

assessments, as well as progress or current goals. The present levels of functional performance include 

information regarding classroom performance and results from any functional behavioral assessments 

and/or results of ecological assessments that had been administered as well as the progress toward 

current goals. You should include current functional levels of strengths and needs that may be 

developed mental. The information should include performance data and current skill levels. Not just 

the description of academic and behavioral deficits. Present levels related to current post-secondary 

transition goals should provide a concise description of the student's academic achievement and 

functional performance based on age appropriate assessments related to the student's targeted post-

secondary goals if the IEP team determines that transition services are needed. When providing 

information about the student's strengths, skills, knowledge, interest and preferences, et cetera, the IEP 

team should describe what the student does well. The team should also describe the specific needs of 

the student related to his or her disability and how the disability may make involvement in progress in 

the general education curriculum challenging. The present levels should also include any concerns that 

the parents may have about enhancing the education of their child. Any IEP team discussions about 

parental concerns regarding their child's educational enhancement should be documented here. You 

also need to include statements about the student's progress in the general education curriculum. 

Regardless of where the student receives services, the student should be involved in the general 

education curriculum. You also need to describe how the student is accessing the general education 

curriculum with or without modifications, adaptations, and support services. This information needs to 

be clear enough to show why there is a need for continuation, elimination, or additional support and 

services in the student's IEP. Progress monitoring results also need to be included in this section. The 

information should be relevant, useful, and be easily understood by all members of the IEP team. Any 

special considerations mentioned in section 1 of the IEP should be addressed in this section. The IEP 

team should list specially designed instruction that is found to be successful for the student. These are 

four types of assessments that should be included in the present levels description. Summative 

assessments are used to make an overall judgment of progress at the end of a defined period of 

instruction. They might occur at the end of the school year, a semester, or a unit of instruction. 

Formative assessments are classroom-based assessments that allow teachers to monitor and adjust 



instruction in order to meet the individual needs of their students. Benchmark assessments are designed 

to provide feedback to teachers and students on their progress towards reaching proficiency. They are 

administered at regular intervals throughout the school year and can be used to measure growth 

relative to statewide grade level achievement expectations. And finally, diagnostic assessments are used 

to ascertain a student's strength, knowledge and skills prior to instruction. They allow teachers to adjust 

instruction to each student's individual needs. Here is some examples of each type of the assessments 

that we looked at on the previous slide. So, for summative assessments, we see that there is the PSSA, 

the PASA, the TerraNova, the SAT, and keystone exams among others. For benchmark assessments, we 

have DIBELS, AIMSweb, and STAAR literacy. Some examples of diagnostic assessments would be the 

grade, the CORE Phonics Survey, Wilson Assessment of Decoding and Encoding, as well as the 

Pennsylvania Classroom Diagnostic Tools or the CDTs. For formative assessment at instructional level, 

we have informal and formal assessments. And some examples of informal assessments would be 

questioning techniques, response cards, white boards, exit tickets. And examples of formal formative 

assessments would be DIBELS, AIMSweb, skills test, weekly quizzes and weekly chapter test. ( Pause ) So, 

let's look at interpretation of data. This individual student report is an example of individual summative 

data and how it might be reported in the present levels using language that interprets the meaning of 

the data and not just scores. The PSSA report comes back with numbers and in this case, with the level 

of provision. Although the students scored at the proficient level for writing, there may be some areas 

indicated on the report that proved difficult for her. These areas would also likely be reported by the 

classroom teacher as well. As a result, further discussion of her needs in writing would be warranted in 

the present level section. As you can see here, an additional statement begins to describe what the 

proficient level met for the student. She scored higher on the persuasive essay than on the narrative 

essay. It's at this point that the teacher could continue with evidence from additional evaluations, 

classroom examples, and other formative assessments to support the need for services for writing. ( 

Pause ) This is an example of individual benchmark data from DIBELS Oral Reading Fluency measures 

and how it might be interpreted and reported in present levels. We see that in third grade, Alice scored 

40 words correct per minute on the March benchmark. But does that tell us enough? When we see that 

the expected level is 110 words correct per minute on the March benchmark, we can see that she is still 

very far behind. Looking at the fourth grade assessment, we see that Alice scored 40 words correct per 

minute on the September benchmark assessment. One the March benchmark assessment, she scored 

55 words correct per minute. Alice's goal was 53.5 words correct per minute for this assessment. So she 

actually exceeded her goal, but wait, the expected level is 140 words corrects per minute. So we can see 

that Alice is still significantly below grade level. Here is some examples of statements of present levels 

that are not explicit enough to garner the type of information needed to develop appropriate goals and 

objectives. For example, the first statement tells us that the student achieved a reading level of mid-first 

grade on the Brigance Inventory of Basic Skills. The student knows some of the letters and sounds. He 

has a very limited sight word vocabulary. However, it does not give the specific information identifying 

which letters and sounds that the student knows. The second statement tells us that the MLPP was 

given by the special education teacher and the student achieved a level four this spring. So questions we 

might have would be what exactly is the MLPP and what this level four mean? There is no comparison to 

the expectations for the student at the current grade or age level and the statement makes reference to 

combinations but here they are not identified. And the third statement tells us that based on the written 



language quotient of 80 low to average range on a TOWL-R, the student has difficulty organizing 

paragraphs. She also struggles with functional writing. So some questions we might have here are what 

is the TOWL-R? What specific sort of difficulty does the student have in organizing paragraphs? And 

what exactly is functional writing? The IEP begins with the description at student's present educational 

levels. These present education levels are the starting points for determining instructional levels. They 

must be instructionally relevant and expressed quantitatively. It's impossible to write meaningful, 

measurable goals and objectives without having clear and measurable present levels of academic 

achievement and functional performance. Additionally, with that clear and measurable present levels, 

measuring, evaluating, and recording a student's progress toward annual goals will not be achieved 

effectively. Present levels must be data driven. That is, they must be measurable and observable. The 

word observable was added since parent information in some preferences are not measurable. The IEP 

begins with the description of the student's present educational levels. These are starting points for 

determining instructional levels. You might want to think of them as a baseline. Present levels must be 

instructionally relevant and expressed quantitatively. You then want to mention any gaps between 

instructional level and grade level expectations. They will tell us what goals need to be developed and 

they also tell us if the student has made adequate progress in a year. So let's take a look at a student 

named Carly. Here's some general information that could be listed in the present levels that might be 

useful to the IEP team. She's 10 years old and in the 5th grade. She prefers to use a computer or 

portable word processor for her writing assignments. She's motivated by computer-based reading 

programs such as Read 180, System 44, and Read Naturally. She also enjoys working in small groups. 

Here we see some of the specific reading information included in Carly's present levels. We can see that 

Carly reads 115 words correct per minute with 85 percent accuracy on 5th grade material using a DIBELS 

Oral Reading Fluency measurement. The 5th grade benchmark is 130 words correct per minute. So Carly 

still is below grade level. It's important to describe the strengths and areas of difficulty in order for the 

team to make determinations regarding needs targeted for goals and objectives. Scores alone do not 

provide the information needed to make effective instructional decisions. We also can see that Carly can 

read multisyllabic words with 75 percent accuracy from the CORE Phonics Survey Subtest of 

Multisyllabic words. This will place her in the intensive group. We also see that she has difficulties with 

words ending with consonant -le, such as in the words stable. She has difficulty with words containing a 

closed-silent e as in the words competes and vowel teams such as the oa in the word roaring. So this is 

good and useful information because it tells us precisely what Carly skills deficits are. Here's some more 

information from Carly's present levels. Carly's teacher reports that she answers questions requiring 

inferences or figurative language with 42 percent accuracy on classroom based assessments. And these 

are information that her teacher provide based on the some formative assessments that she conducted 

in the classroom. And on the Kaufman Test of Educational Achievement, her overall reading skills are in 

the 65th percentile. And Carly also can correctly identify text features such as titles, subtitles, pictures, 

and bold print in a textbook. So again, this is useful information for the IEP team in making instructional 

decisions for Carly. Here are some of the items included in Carly's present levels for writing. We can see 

that Carly can write paragraphs that have a topic sentence and supporting details. We also see that Carly 

scored below 3 on the Pennsylvania Writing Assessment Domain Scoring Guide. She has errors in her 

grammar, spelling and use of proper syntax, and her content is limited without much explanation. So 

let's take a look at the scoring guide to see what this might look like. Here's the Pennsylvania Writing 



Assessment Domain Scoring Guide. You can see that it's organized across the top into five different 

categories based on the focus of the writing assignment, the content, the organization, the style, and 

the conventions. So, in looking at this assessment scoring guide, if we look under the content, we can 

see that a score of 2 describes would be limited content with inadequate elaboration or explanation and 

that sounds like our student Carly. She also has errors in grammar, spelling and usage. So looking under 

the conventions on the grading of 2, we see that it's listed as limited control of grammar, mechanics, 

spelling usage, and sense formation. So, that's probably where Carly scored here. So, we can see that 

Carly clearly needs some help in these two areas. And here is yet some more information about Carly's 

present levels for writing. We see that she uses a word processor for assignments that are more than 

one paragraph in length. And for checking her spelling and grammar, she also uses text-to-speech 

technology to assist with editing of final drafts. These are some of examples of specially designed 

instruction that are actually working for Carly. And so now I'm going to turn this over to our other 

presenter Karen in our Harrisburg office who will go over the goals and objectives, supplementary aids 

and services in educational placement. >> Thank you Ernie. I'm just going to switch this over onto my 

screen. Welcome and then good afternoon everybody. Okay, so I'll pick it up from here. And Ernie, that 

was a really nice overview and introduction to the present levels and the special considerations that we 

really need to give when we're developing this IEPs for our kids with reading and writing disabilities. 

Once we've identified the strength and needs of a student and we described those strengths and needs 

in the present levels, it really is necessary at this point to look at how are we going to address this in the 

IEP. There are several places in the IEP where these will be addressed. And the first section that we're 

going to look at will be section V, which is the section on goals and objectives. This is one place where 

those needs can be covered. So, included in the IEP are annual goals that are written to describe what a 

student will be able to do after usually a year's work of instruction. In order to be able to know what 

students are learning and how they are making progress towards that annual goal, we must write goals 

that are both measurable and observable as well as directly related to grade level context standards. So, 

goals need to be measurable. We need to be able to measure and get an idea of how far student is 

coming along towards meeting that annual goal. In order to be able to measure what is happening, the 

behaviors that are outlined in the goal have to be observable. So we need to be able to see what 

students are learning. We need to be able to see how they are learning in order to really get a good idea 

of what kind of progress they're making. In addition, the goals have to be connected to grade level 

standards. So you've heard that we're writing, you know, standards aligned IEPs. So we really need to 

look at where do the needs lie specific to an individual student and what are the grade level standards 

that are being covered. And this means that we're talking about what grade is the student enrolled in. 

So if I have a 5th grade student, then I want to be making sure that I'm connecting goals in my IEP to 

those 5th grade standards that are included in the general education curriculum. So, I may have a 

student who is enrolled in 5th grade but reading on a 3rd grade level. That means that I'm still looking at 

5th grade content standards. This slide shows us some examples of annual goals that might be 

important for Carly based on those needs that we identified in the present level. So Ernie introduced 

you to our student Carly and gave you just some generalities for Carly of things that may have come up. 

Okay. So, basic goals include all of the necessary components of an observable and measurable goal. 

There's four components that have to be included. They must state first the condition under which 

instruction will occur for a student. That's giving the situation, or the setting, or the material that might 



be used. The goal also has to state the student's name. We want a clearly defined behavior. So this is the 

specific action that a student will be expected to perform. And then we also want to include the 

performance criteria. So this would be the level that the student must demonstrate for mastery. It will 

include the number of times the student must demonstrate the skill, how frequently as well that the 

teacher will assess the student's mastery of the skill. Let's take a look at these two goals. I have a 

reading goal first and then a writing goal that we'll at, specific to Carly in these present levels. The first 

goal states that given multisyllabic word lists containing words with consonant -le, closed syllables with 

silent e, and/or vowel teams, Carly will orally read the words with 90 percent accuracy on two 

consecutive weekly probes. So let's tear that apart a little bit and look at the four components that are 

definitely included in there. First of all, there is a condition. So the condition in this case states the given 

materials. So given multisyllabic word list containing and then it gives those three very specific types of 

multisyllable words and the syllables that the type-- the syllable types that will be included in there. 

Obviously, it also has Carly's name which is another component that needs to be included. There is a 

clearly defined behavior. What will Carly do? She will orally read the words. And then this goal ends up 

with the performance criteria that she'll need to demonstrate her mastery in that state that she will 

read those words with 90 percent accuracy on two consecutive weekly probes. The writing goal, same 

thing. The four components are there, the condition given a writing prompt, student's name, Carly, the 

very specific observable behavior, she will write a paragraph using 5th grade conventions of standard 

English grammar, usage, capitalization, punctuation, and spelling. And she will do that at the 

performance level of 90 percent accuracy on two consecutive weekly probes. You'll also notice that 

these are definitely directly related to the PA Common Core Standards. So, the first reading goal, it falls 

under both phonics and word recognition for knowing and applying grade level phonics and word 

analysis skills and decoding words, and using combined knowledge of all letter sound correspondences, 

syllabication patterns which is what we're addressing, and morphology to read accurately unfamiliar 

multisyallbic words. It also falls under fluency, read with accuracy and fluency to support 

comprehension. And under that read on grade level text with purpose and understanding, reading on 

level text orally with accuracy, appropriate rate and expression on successive readings, and use context 

to confirm or self-correct word recognition and understanding, re-reading is necessary. So that hits a 

couple of standards and a few of the intricacies that are included in that standard. The writing goal, 

again, directly from the PA Common Core Standards hits on the conventions of language. So 

demonstrate a grade appropriate command of conventions of standard English grammar, usage, 

capitalization, punctuation, and spelling. So in Carly's case 5th grade because she's a 5th grade student. ( 

Silence ) There we go. Sometimes, you might also see, as I mentioned, that a student might have 

objectives in their IEP. Objectives aren't required for all students. They are required, however, for those 

students who take the alternate assessment aligned to alternate achievement standards, which in our 

case would be the PASA, the PASA. As I said, it's optional then for other students. It makes sense 

sometimes to include objectives for some students but not always. So that is up to the IEP team to make 

that decision on whether or not objectives will be included for a goal. And for-- when an IEP team may 

decide that objectives are appropriate for one goal, they may not be appropriate for all the goals in a 

student's IEP. So a student might have objectives for a goal but not for all of them. And the third item 

here states that objectives will indicate the interim steps that a child will take to reach an annual goal. 

So what is that step we're looking for, kind of what are the benchmarks that we're looking for as a 



student makes progress towards an annual goal? So here's an example. This is not specific to Carly 

because for Carly, we probably wouldn't have objectives for the goals that we wrote for her. An IEP 

team might determine that it is appropriate and may add those, but in a lot of cases, they would not be 

included there. So here's an example of a goal and some objectives that might be written for that goal. 

This is a reading goal for Mary that states that at the end of a year's worth of instruction, she will answer 

comprehension question and that she will sequence events with 80 percent accuracy on five 

consecutive weekly probes. So, what does that mean? How can we break that apart and give a little bit 

more description? Here are two examples of objectives that might be included for this goal. So, these 

objectives might describe the benchmarks that we look for as Mary works through the year and what 

we're looking for as benchmarks for her attaining that annual goal. That also may break the goal into 

more separate pieces as this kind of do. So when provided with an array of choices that includes 

destructors, Mary will identify relevant details in response to teacher prompts. So this might address 

this-- address the details needed to answer those comprehension questions, it might address the very 

relevant details needed in order to sequence events. So it just gives a little bit more information about 

what we're looking at throughout Mary's progress towards that annual goal. The second objective in this 

case says when provided with relevant details, Mary will answer comprehension question with 80 

percent accuracy on five consecutive weekly probes. So, the condition here is a little bit different 

because now we're giving her the details and we're asking her to use those details that we give her to 

answer comprehension questions. You will see then in related back up to the goal that she's going to 

eventually identify those relevant details. So first we're going to start by providing her with those and 

asking her to answer some questions. Ultimately, we want her to be able to identify the details. So 

again, just gives us little benchmarks along the way as what we're looking for from Mary in working 

towards that annuable-- the end result. ( Pause ) Okay. In the next section of the IEP, we're looking at 

section 6. This is the section titled special education, related services, supplementary aids services, and 

program modifications. Whoa! This section really covers a lot. This section addresses the modifications 

and/or the specially-designed instruction that's really necessary for students to be able to have access to 

both the instruction and the learning that we're requiring them. So the modifications and specially 

designed instruction really meet the unique needs of a student with the disability, adapting as that 

might be appropriate, the content, the methodology, perhaps the delivery of instruction that will 

address the unique needs of the student, and will result from the student's disability as directly related 

back to those present levels again. So we're looking at what were the needs identified. If they were not 

addressed in the goals or objectives, this is another section where we can tie back into what are those 

individual's specific needs for a student and another place where we can address those. They also 

ensure access of the student to the general education curriculum so that in our case, Carly could meet 

the educational standards that are outlined. Now, the specially designed instruction can be listed with 

each goal or they can be included in the section 6. So there are places in the IEP under each goal, there 

is an area where you can include the specially designed instruction right along with the goal. Sometimes, 

some of that specially designed instruction relates very specifically to a particular goal. So you can 

include it right with the goal or you can have and what we often see is a list of specially designed 

instruction under this section 6. So either place is appropriate. This section will include, as I said, both 

modifications and specially designed instruction. They'll also include the supplementary aids and 

services as they might be appropriate. ( Pause ) So, under the modifications and supplementary aids and 



services, here are some examples of specially designed instruction that would be appropriate for Carly. 

Again, going back to the present levels that Ernie outlined and unidentified earlier. So just a few that we 

picked out for her, access to word processor in class for writing assignments. We saw that she works 

much better when she has a word processor or computer or something like that, especially when the 

assignments are greater than one paragraph in length. Okay. Providing her with the digital or audio 

version of the social studies textbook, so something to, again, just make the instruction and make the 

materials more accessible to her; providing teacher-made graphic organizers and templates for helping 

her to organize information prior to each unit, and pre-teaching of vocabulary. So here are some 

considerations or questions to ask yourself when you're writing and developing the specially designed 

instruction, this is something that should be put out there to the IEP team when you're talking about 

what are the supplementary agent services or the specially designed instruction would be appropriate 

for a student. First of all, does the specially designed instruction item relate directly to the assessment 

information on the student? Does it go right back to some of the needs that were identified in the 

present levels? Here's a really important question as well. Can another adult read the specially designed 

instruction and have a reasonable idea of what to do with the student? So, a very common example of 

this might be something that we often see in this section would be preferential seating for student. 

That's important for many of our students. So we see that in a lot of IEPs. When you include the specially 

designed instruction, you want to make sure that anybody who picks up this IEP would be able to read 

that and understand exactly what that means for that focused student. So what does preferential 

seating mean? Because for some students, it means that they need to be sort of in the back of the room, 

really close to the door because perhaps they need to take breaks throughout the class period. So, 

without-- that gives some easy access to the door and a quiet way to sort of quickly leave when they 

need a break. Well, that would need to be described for that student in that specially designed 

instruction, so more than just stating preferential seating. Because for some other students, maybe it's 

just the opposite, maybe another student preferential seating means, they need to be upfront and 

center or whatever it is, closest to the teacher because they need a lot of check-ins or they need a-- they 

just need somebody looking over their shoulder or checking in with them frequently. So again, that 

needs to be described because we need to know exactly what preferential seating means for individual 

students. It's not a one size fits all sort of specially designed instruction item. So, that's another question 

you want to ask yourself, can another result read it and have an idea exactly of what that means, what it 

should look like. A third question is does the specially designed instruction item include brand names? 

You want to be careful about putting brand names in the IEP such as in this case, you know, there may 

be a specific reading program that is definitely research base, it uses explicit instruction, those are the 

kinds of statements that maybe you want to say in an IEP rather than saying the student should use X 

reading program. Because then you're locked in to that. And if a student changes from, you know, one 

school to another, whether it's within district or outside of a district, perhaps the receiving school uses 

also a very evidence-based reading program that also uses explicit instruction and would be appropriate, 

but now because a brand name or a specific program was mentioned in the IEP, they have to somehow 

get their hands on that program when what they're using is very comparable and would be appropriate 

instruction for the student. So, just want to be careful about names of specific brands and that in your 

IEP. Another question related to specially designed instruction would be to define who is going to 

implement the specially designed instruction and how often will it be implemented. Will it be 



implemented daily? Is it a weekly item? That needs to be very clear. So again, anybody who picks up this 

IEP would have an idea of what that would look likes for the student. And finally, another question 

would be, is it possible to measure the effectiveness of the specially designed instruction? We need to 

have a way to measure that so we know if it's working. Because of course, we want to continue and it 

would show up in the subsequent present levels. We want to make sure that we're including those 

things that are working. We don't know if they're working if they're not something that we can measure. 

Okay. We are going to end our look at the IEP for this session with educational placement. This is section 

7 in the IEP. So under educational placement, there are four questions that the IEP team must address 

and discuss. Usually, although these are located in this section under placement, these are questions 

that get discussed throughout the IEP development process. The four questions are, what 

supplementary aids and services were considered and which were rejected? And then, again, in 

explanation or discussion of why that will or will not enable the student to make progress on the goals 

and objectives. The second question is what benefits are provided in the general ed class with 

supplementary aids and services versus the benefits that will be provided in the special education 

classroom? The third questions asks what potentially beneficial effects and/or harmful effects might be 

expected on the student with disabilities or the other students in this class even with supplementary 

aids and services provided? And then finally, to what extent if any, will the student participate with non-

disabled peers in extra curricular activities or other nonacademic activities? So we're looking at the 

consideration for LRE with the extent of support, what type of support, how much support will we 

provide, where will that happen. The type of support section refers to the amount, the type and the 

location of special education supports. In Carly's case, it would make sense and in our fictional IEP team, 

we decided that she will-- would receive supplemental support which would-- from the special 

education staff which will be more than 20 percent but less than 80 percent of the school day-- oh, I'm 

sorry, itinerant. We would say that she would have itinerant support which is less than 20 percent of the 

school day. And that the type of support for her, in this case will be learning support. And then that 

would happen in the neighborhood school, okay? All right. So we looked at, as we said, many of the 

sections of the IEP that we would directly relate to kids with reading or writing disabilities. We looked at 

special considerations. We looked at the importance of present levels and the specificity that really is so 

necessary and important in these present levels. We looked at the goals and objectives, how to develop 

those, what they should look like, who might have objectives and why. We looked at the specially 

designed instruction section 6. And not everything but some of what would be included in that section, 

the importance again of the specificity in that section as well. And then we looked at educational 

placement, where is all of these going to happen and who would be responsible for providing that, and 

how much support will be required. Okay. So this concludes our session on writing IEPs for students with 

reading and writing disabilities. As Ernie said in the beginning, please email any questions that you might 

have to either Ernie or myself at the email addresses that you see on the slide. I also want to let you 

know that a recording of this webinar will be posted to the PaTTAN website in the near future so you 

can-- do you see that website at the top of your screen, www.pattan.net. Please join us for our next 

webinar, addressing behavior in the IEP. That will take place on April 10th from 3:30 to 4:30 and 

registration is currently open on our PaTTAN website if you look under the training tab and then within 

that tab, look under calendar and the date, April 10. We also have another webinar on IEPs for students 



with math deficits on May 15. Registration will open for that session soon. On behalf of Ernie and I, we'd 

like to thank you for attending this afternoon and we hope you have a good evening. 


