
SPEAKER: The broadcast is now starting. All attendees are in listen-only mode. 

MICHAEL STOEHR: Good afternoon. I’d like to welcome everyone to this afternoon’s presentation. It’s 

part of the series, Making Connections for Secondary Transitions hosted by the Pennsylvania Community 

of Practice on Transition. Today’s topic is transition and universal design for learning. The handouts for 

today’s session can be found on the PaTTAN website. And I’m going to take you there. Just give me one 

second. If you go to the PaTTAN website and go onto the training calendar and then scroll on down to 

today’s date, January 23rd and click on the Making Connections for Secondary Transition, Community of 

Practice Series. You’ll be taken to this page.  

Now you’ll notice that there are two sets of handouts on this page. One is actually the handouts 

for this morning’s webinar that was designed for administrators. And then this afternoon’s sessions 

we’re going to be using through direct service staff, that would be teachers and direct service 

practitioners. When you click on that handout link, it’ll take you to the handout page. And then I wanted 

folks to note this, that when you click on that, you’ll see it’s a drop-down menu. So included in the 

handouts for this afternoon’s session is the PowerPoint that Juli and Roni are going to be using as well as 

a number of other resources, including a graphic organizer that they’re going to be following along with, 

a UDL booklet, educator factsheet, learning guide, and so forth. So again, wanted to make note that 

that’s where you can find today’s handouts.  

 Okay, with us today and for today’s presentation is Roni Russell and Juli Baumgarner, and both 

Roni and Juli work out of our PaTTAN Harrisburg office. 

JULI BAUMGARNER: Good afternoon. Hi, everybody.  

MICHAEL STOEHR: Okay. Thank you, Roni. I wanted to remind folks that we are offering Act 48 ACVREP 

and CRC credits for today’s session. In order to obtain those credits, what we’re asking folks to do is to 

keep track of the questions that are going to be asked throughout today’s session. There are five 

multiple choice questions that will be asked. We’re asking that you keep track of the letters of those 

answers, the correct answer. And that will become a verification code. Then what we’re asking is that 

you go on to the survey link that is provided and there will be -- you will be prompted to enter in your 

demographic information, your name, as well as contact information. Then you’ll also be asked to 

provide information for the verification code, which again are the corresponding letters to the correct 

answers to the questions that Roni and Juli are going to be asking today.  



 We’re asking that you complete this by Monday, January 28th. And there’s also, as part of this, 

any quick evaluation for today’s session. As I mentioned at the beginning of today’s broadcast, today’s 

session is being sponsored by the Pennsylvania Community on Transition. The Pennsylvania Community 

on Transition is made up of representatives from our various stakeholders connected to secondary 

transition in our state, includes representatives from the Department of Education, the Department of 

Labor and Industry, the Department of Welfare, the Department of Health, as well as representatives 

from youth and family groups and provider agencies. And collectively, all of those folks are working 

together in our state to make a difference in the lives of youths, young adults, and families in being 

successful with secondary transition and achieving their goals for further training, employment, and 

independent living.  

 If you are just joining us, just a reminder that today’s handouts, including the PowerPoint as well 

as other resource documents can be found on the PaTTAN website by going to the training calendar and 

then clicking on today’s date and then looking at today’s session for direct service providers. If you have 

questions throughout today’s broadcast, please feel free to type those in under the question panel on 

the go-to webinar toolbar that you have on your screen. And with that, I’m going to go ahead and 

change presenters. And Roni is going to take over the screen and continue on with the presentation. So 

Roni, over to you.  

RONI RUSSELL: Thank you, Michael. Okay, and as Michael said, looking at the objectives for the webinar 

this afternoon, we’re going to look at a common understanding of universal design for learning and its 

basis in research and federal policy. We’re going to look at providing instruction through the lens of 

universal design for learning for diverse learners. We’re also going to look at strategies and tools for 

classroom use. And we’re also going to look at strategies and tools as they relate to using them with 

secondary transition and before your students graduate from school.  

 And as we go throughout, before I forget to mention this, if you did download our graphic 

organizer for today, please write down your salient points, your ideas, and your questions that you want 

to make note of. And as we go through, we’ll give you pointers of where we are in the presentation so 

you can take those notes.  

 So UDL key points. UDL, universal design for learning, is about access to learning. Lessons in 

curricula can apply to universal design for learning principles to ensure that educational goals, materials, 

assessments, methods, that they’re all applicable to all students. So that’s what we’re going to be talking 

about through this afternoon.  



 Our first objective we’re going to look at is having a common understanding of universal design 

for learning and its basis in research and federal policy. Before that, what you’re seeing here are 

resources that we’ve put together for you. And we’re going to refer to these throughout this afternoon. 

Please go out and look at these resources. There are a lot of good information in helping you in your 

classrooms with universal design for learning. And again, we will refer to these often this afternoon.  

 So what is UDL? UDL, universal design for learning, is a way of thinking about how we can most 

effectively and efficiently meet the learning needs of every student, including students who are English 

language learners, students who are gifted and talented, students with 504 plans, and of course, 

students with IEPs. How did universal design -- where did this idea come from? Universal design in 

architecture, or product design, assumes that people of varying needs and abilities will enter and use 

the product. So we design all products to be useable to the greatest extent possible by everyone, 

regardless of their age, ability, or status in life. And you’ll see on this slide, there are some examples of 

what we’re speaking to as far as ramps and things like that.  

 With universal design, it is assumed that individuals’ very needs will be accessing the building 

and alternative ways of entering and navigating or design into the first blueprint. If you’ve ever 

retrofitted a doorway or bathroom, you know it is easier to build what you need at the beginning rather 

than having to go back and remodel the doorway or bathroom.  

Some examples of universal design in our daily life. We found that designs for individuals with 

disabilities are very helpful for all of us and are standard in all of our lives. For example, the ramp curve 

cut for individuals who use wheelchairs. It also helps us to push the stroller or wheel book bag that we 

have over those ramps. We also have digital books for those long car rides. Might even be a lever 

doorknob when your hands are full. Just some examples of UDL in our daily lives.  

Universal design has led us to the idea of universal design for learning. Here’s a little history. The 

Americans with Disabilities Act, ADA, originally signed in 1973 and reauthorized in 2009, gives civil rights 

protections to individuals with disabilities. It guarantees equal opportunity for individuals with 

disabilities and public accommodations, employment, transportation, state and local government 

services, and telecommunications. The idea of universal design originally came from the ADA. As 

technology developed, the ADA was a basis to build in accessibility to information through various 

media. Then universal design for learning allowed us to apply these ideas to education. 



Let’s look at UDL in educational policy. Current efforts in education, i.e., inclusive practices, 

multiple tiers of support for learning and behavior, for all students and the adoption of Common Core 

academic standards and legislation, such as No Child Left Behind, support high expectations for every 

student. The rapid growth of technology also gives us flexibility to provide instructional materials and 

strategies to support all students’ learning.  

CAST, the Center for Applied Special Technology, began talking about UDL in the mid-90s. 

Through its work from 1984, it built up universal design for learning and was based largely on examining 

the use of technology to provide access. CAST has had federal support for UDL research dissemination 

since 1999. Though early drafts of the Common Core standards explicitly endorsed UDL and cited the 

statutory definition from the Higher Education Act, the final draft does not use the term. However, the 

principles of UDL are still supported in the standards and moreover, it’s more important than the 

nomenclature of the word. The introduction to the ELA standard states all students must have the 

opportunity to learn and meet the same high standards if they are to access the knowledge and skills 

necessary in their post-high school lives. The standard should also be read as allowing for the widest 

possible range of students to participate fully from the outset. And you’ll continue to hear that theme as 

we go through and talk about UDL today. And please know there’s resources at the beginning of this 

webinar. Please keep referring back to those as we do speak about those throughout.  

The work on universal design for learning has been spearheaded, as I said, by CAST. And the 

term universal design for learning is increasingly appearing in legislation. And most noteworthy is IDEA 

2004, the Individuals with Disabilities Education Act, and more attention is likely to be drawn to UDL 

when we have our reauthorization of IDEA.  

Local and state supports for universal design for learning. You see here locally the evolution of 

the general educator and the special educator and how they work together. On the state level through 

state standards and benchmarks, curriculum adoption policies, and of course professional development 

initiatives.  

Federal supports for UDL can be seen at the US Department of Education, the Office of Special 

Ed Programs, the Institute for Education Sciences, the Office of Post-Secondary Education, and the 

National Science Foundation. CAST, the Center for Applied Special Technology, was established to exam 

the use of technology to provide access and now also has federal support for UDL research and 

dissemination activities.  



IDEA 2004 addressed, as I said, UDL largely in part D, which outlines research and policy 

development. Part C included universal design for learning in part by encouraging access to state and 

local assessment. Fueled in large part by years of federally funded research around accessible print 

materials, IDEA 2004 also introduced the NIMAS, the need for which is based on the fact that schools 

rely on print materials, many of which are not accessible to all learners. The establishment of this 

standard file format, which publishers need to provide so that texts can be converted into forms that 

student can access, again, supports all students.  

If you google and/or watch the YouTube video called Why Implement UDL, hyphen, The Pay-Off, 

you would see school teachers, a principal, and the center director for CAST, David Rose, tell what 

universal design for learning offers schools today. The point of the video is looking at a fixed and narrow 

curriculum can be the disability, not the child. And as you see on screen here in red, our secretary of 

education, Arne Duncan, made comment with question by the Council for Exceptional Children about 

UDL. I consider the universal design for learning principles to be central to broadening access to 

educational materials and curriculum so that students with disabilities can be students in regular 

education programs first in addition to having their individualized needs met under the IDEA. 

UDL principles can help states and districts ensure that these programs include students with 

disabilities from the beginning. Universal design for learning builds in flexibility, again, rather than 

retrofitting so that students have to adapt. It removes barriers by anticipating the needs of all students. 

It addresses changing demographics in the classroom. It incorporates research on brain development. 

And again, it eliminates a one-size-fits-all approach.  

Again, a reoccurring theme you’re going to hear, universal design for learning is all about the 

planning, front loading as we say it, for all tasks and learners. So when doing pre-planning or your lesson 

planning, instead of trying to redo what is taught by the -- or to the student and then going back and 

trying to fix what the student has already tried to learn because they just don’t get it. So the preplanning 

is key during lesson planning to assure that it meets all students’ needs.  

This is our second of three objectives. Demonstrate, we’re going to demonstrate how the 

universal design for learning guidelines provide a framework for providing instruction that meets the 

needs of diverse learners.  

One of your handouts for this afternoon looks at the universal design for learning guidelines. 

This is a representation of the universal design for learning guidelines from CAST. You see multiple 



means of representation which is to give learners options for acquiring information and knowledge. You 

see multiple means of action and expression to provide learners options for demonstrating what they 

know, and multiple means of engagement to tap into learners’ interest, offer appropriate challenges, 

and increase motivation.  

For each area, there are checkpoints that are highlighted followed by examples of practical 

suggestions. In addition, examples and resources to this [inaudible] and research evidence are hot-

linked. And again, if you look back at the resource at the beginning of your handout, the UDL center dot 

org, this is where this would come from.  

So at looking at this graphic, we’re looking at learning as having three broad facets derived from 

research and practice in education, psychology, and neuroscience. Blooms published two volumes of his 

taxonomy explaining cognition and psychomotor learning. But in the introduction to volume one, he 

wrote one of his intentions was to write a third volume on effect. Vygotsky, as long ago as the 1960s, 

described the three facets of learning as you see here. The activities of the three brain networks, 

recognition, strategic and affective parallel Vygotsky’s three prerequisites for learning. One must 

recognize patterns and perceptual information, one must have strategies for acting upon the perceived 

patterns, and one must be engaged by the task.  

So when we look at recognition, the what of learning, we’re looking at presenting information in 

content in different ways. When we look at strategic networks, the how of learning, we’re looking at 

differentiating the ways that students can express what they know. And when we look at affective 

networks, the why of learning, we’re looking at how to stimulate interest and motivation for learning.  

Again, if you’ve printed out the graphic organizer, please write down your points, ideas, and 

questions that you may have. There have been many advances in the neuroscience of learning. PET 

scans, or pictures of the brain at work, can be taken during learning activities. PET scans measure the 

amount of glucose uptake in the nervous system, neurons fire and take on more oxygen and glucose for 

more energy. We can see this happening. We can see also the various types of tasks activate different 

areas of the brain. We can see too that a single task activates different parts of the brain in different 

learners because everyone is different.  

An example what some PET scans show in different areas of activity are things such as passively 

viewing words, listening to words, speaking words, and generating words. Here we will define universal 

design for learning just as a review. And I’m going to go to the next slide. The term universal design for 



learning means a scientifically valid framework for guiding educational practice that A, provides 

flexibility in the ways information is presented, in the ways student respond or demonstrate knowledge 

and skills, and in the ways students are engaged. And B, reduces barriers in instruction, provides 

appropriate accommodations, supports, and challenges, and maintains high achievement expectations 

for all students including students with disabilities and students who are limited English proficient.  

Certainly high achievement expectations for all students is something we have been hearing 

about on many fronts. The SAS portal, which we’ll look at a little bit later, PSSA, the keystone exams, et 

cetera. The UDL approach assumes that students with varying needs will be involved in learning and that 

the curriculum, the goals, the instructional materials, the instructional methods, the assessments, they 

all need to address this diversity. The purpose of a curriculum is to enable students to become lifelong 

learners who again are skillful, knowledgeable, purposeful in their lives, college career citizenship, et 

cetera.  

Rather than encountering barriers, universal design for learning can eliminate the barriers by 

planning for variability. We can build on existing skills because building lesson plans within a universal 

design for learning framework allows us to plan ahead and address multiple ways to present and learn 

curricula content.  

So if you look at your resources on slide nine, you will see this resource which we referenced 

prior, the UDL center dot org. And Juli will talk also about this later. But again, a really wonderful 

resource that can get you a lot of information with teacher-friendly UDL tools, videos, articles, 

presentations, and links, an actual resource library. So it really is one of the best websites for universal 

design for learning, and it is the National Center. So it will provide you a lot of guidance on how to 

incorporate UDL.  

So what does UDL look like? It allows teachers to have flexible ways of presenting lesson 

content, flexible options for student engagement, and flexible methods of expression and assessment. 

For students, it allows them options for how they demonstrate their learning to you. It gives students 

choices which will engage and sustain effort. And it also allows students to have options for how they 

receive content.  

Teachers bring a lot of expertise to the universal design for learning concept. Special education 

teachers have a skill set for leadership with UDL. They can identify a curriculum, the range of content, 

social behavioral supports, adaptations, instructional supports. They collaborate with other educators 



and communicate with other educators. They also can help to consider physical arrangement, grouping, 

technologies and instructional resources for students.  

UDL does not always require technology, but we know that digital is more flexible. Remember 

the blackboard? Teachers could present their lessons visually and engage students to participate in the 

conversation. The electronic whiteboard, which many of you may have, has done the same with 

technology, helping us to explore and share ideas more effectively. Softwares such as PowerPoint and 

Prezi help transform presentations and lectures from monologues into conversations, enabling students 

to see, understand, and remember ideas, reflecting the universal design for learning principles of flexible 

means of presenting information and engaging students, along with flexible means for students to 

express themselves.  

For example, I know that many teachers use whiteboards when students are doing their senior 

projects, just a different way of showing what they know and can do. Bringing universal design for 

learning into classrooms and educational practice may sound like a difficult task. In fact, in a classroom 

supplied only with conventional materials such as textbooks, it is. But today’s teachers have access to a 

variety of tools such as digitized texts, multimedia software, video recorders, tape recorders, and the 

World Wide Web. These tools have the flexibility teachers need to accomplish universal design for 

learning and to provide for a broad spectrum of students. And of course, the simple blackboard may be 

useful for some students too.  

So what’s the goal of universal design for learning? An initial step in applying universal design for 

learning is to identify and remove barriers in the curriculum. Standards may spell out what students 

need to learn, where a closer examination one can often see that measuring what is learned can be 

impeded by unclear goals which define how that goal is to be achieve thereby excluding certain 

numbers of learners. Thus it’s essential we’re defining the goal to separate the means for reaching it 

from the goal itself.  

For example, excuse me, in a high school history class, a teacher may be asked to implement the 

following standard. Standard being by the end of this unit, every student will read chapter two in the 

textbook and will write an essay on the origins of the Civil War. Yet the teacher knows the students who 

struggle to read and write will be at a disadvantage from the outset in demonstrating their knowledge. 

Those students whose disabilities make decoding text difficult or make it hard to organize an essay may 

not even be able to participate. The universal design for learning framework that we speak about 

provides the teacher with a means to rethink this unit goal, analyze its true intent, and adjust how the 



goals articulated to refocus attention on the content rather than on the methods used to express that 

knowledge.  

For example, is reading a printed text the only way to acquire the information? Is it important 

that students demonstrate what they know in a particular medium, writing an essay? Or are there other 

ways to communicate their understanding? Establishing a clear goal helps you as a teacher to determine 

how to develop flexible learning environments that open the door for more students’ participation and 

success.  

So for example, a UDL goal for the Civil War unit may have been restated to say that by the end 

of the Civil War unit, all students will demonstrate an understanding of the origins of the Civil War, just 

as an example. Again, looking at your resources on slide nine, you will see the resource for the UDL 

center dot org. And here, when speaking about learner variability and UDL, you’ll find a template with 

examples to address learner variability through UDL. Here’s another example from the national UDL task 

force. The traditional method of presenting materials is having few options. Everything is mostly print 

and everyone gets the same materials.  

When we think about universal design for learning, we think about presenting the method of 

presenting in a variety of materials, media formats to reach learners with diverse abilities, needs, and 

styles. Again, to reach learners from all ability levels. Again, another example from the resource on slide 

nine, from the National Center of UDL in addressing learner variability. Implementing project-based 

learning to provide opportunities for problem solving and really helping to guide effective goal setting. 

And just some examples then of those types of ways to show means of action and expression such as 

ToonDoo, Animoto, Voki, Blogmeister. Just some examples. And again, you can go to that site and find 

many more.  

The traditional method of providing services would be teacher-centered lecture, homogenous 

grouping. And it really traditionally was a burden on a student to adapt to get it. And if they didn’t get it, 

the teacher just moved on. When we look at universal design for learning, we’re looking at a method of 

doing interactive things, heterogeneous grouping, providing rich supports for understanding, and even 

independent learning by the student or students. Again another example from the National UDL Task 

Force. Traditionally, assessments confused goals with means. They were always summative when it’s 

too late to adjust the instruction. When looking at universal design for learning, many possible means 

are assessed as long as they measure learning. And again, the assessments support instructional 

improvement. 



Here’s another example to address learner variability and engagement. We teach students how 

to use the available formats, tools, and technology. We give choices of different technology mediums, 

topics, work environments. We provide opportunity for independent choices of participation. For 

example, standing during the lesson. Just some examples of how to incorporate universal design for 

learning.  

So here’s our first question that Michael spoke about in the beginning for Act 48. An example of 

multiple means of representation is A, text-to-speech or interactive scaffolds, B, options for goal setting 

or self-monitoring, C, different options for a physical response, or D, none of the above. So the answer 

to the first question is A, an example of multiple means of representation is text-to-speech or interactive 

scaffolds.  

UDL and complementary supports. Again, as we discussed on earlier slides and more slides to 

come, special education teachers can bring their expertise to the framework of universal design for 

learning such as with assistive technology, differentiated instruction, multi-tiered systems of support, 

such as school-wide positive behavioral interventions and supports, RTI, response to instruction and 

intervention, and accommodations.  

To further define this, universal design for learning is not the same as assistive technology. They 

are complementary supports to each other. Universal design for learning focuses on the flexible capacity 

of new media and therefore the use of digitized instruction materials. There will be some crossover 

between both assistive technology and universal design for learning while incorporating technology. But 

assistive technology is concerned with individuals whereas universal design for learning, again, is 

concerned with all students.  

Again, universal design for learning and differentiated instruction, they’re complementary yet 

different approaches. Differentiated instruction is a teaching method for modifying or adapting 

curriculum in response to diverse learners’ needs as identified through instruction. And again, the UDL 

framework is focused on curriculum design.  

Okay, another Act 48 review question. Principles of UDL include A, providing options for 

students to learn through various senses, B, allowing students to develop self assessment and reflection, 

C, always using technology as an instructional tool, or D, A and B. And the answer to this one is 

principles of UDL do include both and A and B. So the answer to this one is D. The correct answer is D. 



Principles of UDL include providing those options for students to learn and allowing students to develop 

self-assessment and reflection.  

Multiple tiers of support. Again as mentioned earlier, universal design for learning is 

complementary to models, other models, but is not the same. It’s complementary to models that 

include universal screening and instructional methods and of course increasing levels and intensity of 

intervention of supports. And as mentioned prior response to intervention that the school is doing 

school-wide positive behavioral interventions to supports. And universal design for learning does 

support planning for all students within a multi-tiered model of supports.  

Universal design for learning and accommodations. Accommodations do not reduce learning 

expectations. Universal design for learning reduces the barriers of inaccessible materials such as pen 

and paper tests and printed textbooks. For transition planning, which is primarily what we’re speaking of 

today, the students should be able to request and describe the accommodations that must be provided 

in order to access the curriculum because that student will need to describe his or her needs for 

accommodations at college or other post-secondary education settings in the workplace and at home or 

in the community. And again with universal design for learning, you as teachers can plan for instruction 

and assessment that meets a variety of needs.  

And here is our third question for Act 48. Curriculum that is flexible and accessible from the start 

is a basic characteristic of A, UDL, B, differentiated instruction, C, assistive technology, or D, none of the 

above. And for this one the answer is A, curriculum that is flexible and accessible from the start is a basic 

characteristic of UDL. And now I’m going to turn this over to Juli. So if you’re following along in your 

graphic organizer, you would be on the portion that has to do with the SAS portal.  

JULI BAUMGARNER: All right, thank you. Thanks, Roni. And here we go. So there was a question which I 

think Roni you did answer in the presentation of how is UDL different from differentiated instruction. So 

you mentioned that with UDL you are planning upfront, you’re expecting the variation in learners with 

differentiated instruction, that is response of method looking at variations in learners. So there’s -- as 

you mentioned, they’re complementary but UDL does give an advantage of kind of planning ahead but 

then I think with that special education expertise in differentiation that is going to be a very valuable 

skill. 

 So we’re going to just mention the standards aligned system portals. The idea here is that we 

have multiple tools and references and resources to support instruction, to achieve the high 



expectations that we have for students. And if you haven’t had a chance to visit this, it is a wonderful 

resource. It changes all the time. So I really encourage you to do that. And I will be honest, I had to 

recently try to figure out why do we call it portal and other people might not know this, but I didn’t, as 

opposed to a website. But a portal means that it’s a gathering place for just multiple resources. So I 

thought that was a really good way to think of this. So this SAS portal, it’s a dynamic resource, it’s 

changing all the time. It’s where we can find our standards, where we can find out the Common Core 

standards that Pennsylvania has adopted.  

And we want to make sure that we maintain depths of knowledge and rigorous expectations for 

our students. But also the flexible means that we can provide through UDL so that students can access 

the curriculum and also so that they can demonstrate what they know and what they’re able to do. So 

we need to be able to better understand how students learn, and UDL allows us to plan for instruction 

and assessment to meet the variations in learners.  

So a little bit about the Common Core standards, because this is one of the driving forces hand-

in-hand with UDL. These are a clear set of shared goals and expectations for the knowledge and skills 

that are going to help all students succeed. How is this related to UDL? Common goals. We want to see 

successful transition for all our students. So we want to prepare students for college, for career, for 

responsible citizenship.  

So what does this really mean, college and career readiness? College ready means that a student 

is prepared to succeed in college-level courses without remediation. Career ready means that the 

student possesses key academic skills that they need for employment or further education, and they 

also need to have employability skills and technical job-specific skills. So there’s an acronym on this 

slide, SCANS, and it stands for the Secretary of Commission on Achieving Necessary Skills. So that was a 

group of individuals that were brought together nationally to look at what do employers need to see, 

what are they not seeing, and they came up with some basic skills. So as mentioned, the key academic 

skills, reading, writing, listening, mathematics, speaking. They came up with thinking skills. Can the 

student reason? Can the student problem solve? Can they think creatively? Can they make decisions? 

And also they came up with personal qualities, individual responsibility, self-management, self-esteem.  

And those sound very familiar to me when I think about students with IEPs. But really all 

students, we need to have them learning these skills that are going to prepare them for employment. 

And we know that employers are saying that they’re not necessarily seeing our students coming in with 

and without IEPs, they’re not necessarily students that can work in teams, that can make decisions with, 



you know, some thinking going into that to make good decisions, to take responsibility. So we want to 

make sure that we’re thinking about -- build connections to the Common Core standards.  

So next I’m going to talk about UDL and English language learners. And this is just to convey the 

idea that UDL applies to all learners, including English language learners. And they are going to be 

another group of students with wide variation. They’re going to have wide sets of skills both in their 

native language as well as in English. And that’s going to vary. So we want to make sure that we’re giving 

multiple means of representation through the UDL framework. And examples of this could be English 

language instruction that provides oral or written access to the native language to support the learning 

of content. Sorry. 

It’s not just about translating into other languages. We might need to provide multiple supports. 

And so some examples may be visual representations of vocabulary, concept maps, maps that link 

concepts with words, options to connect cultural background to new learning activities. So having that 

background knowledge and our understanding of their cultural background. And this may be beneficial 

for many students, whether or not they’re ELLs.  

Just some examples. Students may listen to content area texts in English, but they may also at 

the same time be looking at their native language. Or they may be looking at the English language. So 

using audio books or text-to-speech software. ELLs may write or use audio recordings to express their 

learning. So they may have higher skills in comprehension, but they may still be working on writing and 

we can give them some multiple ways for expression. Electronic text can be utilized that gives them the 

ability to switch between written forms of the native language and English or use text-to-speech.  

So here is our next question. Learners who can benefit from UDL include A, students enrolled in 

general education, B, students receiving special education services, C, students who are English 

language learners, or D, all of the above. And I am sure that you have figured out, it is D. We are 

planning for meeting the needs of diverse learners in the classroom. And that means everybody in the 

classroom. So remember to jot that answer down, D, because you’ll need to fill that in at the end.  

UDL and collaboration. It’s another way that we can build upon our collaboration both among 

students as well as among faculty. So we know that UDL is for all students and that means that there’s 

ownership and collaboration between general and special education. So we’ve been talking a lot about 

what special educators can bring to the table, our ability to differentiate, our understanding of diverse 

learners. Our general educators, they bring great expertise and content. Many general educators have 



very creative ideas for UDL that we may not. I know that I’ve been involved with teams where, you 

know, it may the science teacher or maybe because there’s opportunities for hands-on activities there. 

But it may be the science teacher at the table who comes up with really creative ideas for the student 

with an IEP on multiple ways to represent information and multiple ways for that student to express 

himself.  

Co-teaching is another complementary process to UDL. So co-teaching is professional 

collaboration to provide specialized instruction for students with disabilities while ensuring access to the 

general education curriculum in the least restrictive environment and with the provision of 

supplementary aids and services. So this is what we consider when we think about what kinds of 

specially designed instructional techniques are needed for those students that are out in the general 

education classroom and setting. And how can we use our special education expertise? Well, we can 

think about our differentiation skills and help translate that into UDL for that upfront planning. So some 

tools that we might think about would be looking at communication and common scheduling times. And 

we know that that may be one of the number one dilemmas of all teachers that we just A, we don’t 

have enough time, and B, not enough time to collaborate.  

So we can use technology to help with this. So we can use some Web 2.0 technology such as 

blogs, social networks. We may use some specific tools for collaboration. And there actually is a whole 

group out there under collaboration ware so if you search on that, you’re going to find some different 

suggestions and the idea, as you would expect from that term, is software that supports collaboration. 

So it may be used in education or the business world or socially. But you can take an idea, or take a look 

at some of the ideas that are out there. Another common idea that we know that people like to use is 

Google, Dropbox, or a Dropbox system that allows individuals to share information from multiple 

devices to -- so if you’re working on a project, if you’re working even on lesson plans, this might be a 

place that you could share your information. You can also use a code to protect confidentiality. You can 

share video. You can problem solve. So you know, there are just many possibilities with this 

collaboration ware.  

So here’s our next question for your -- those of you who are asking for credit. The optimal time 

to focus on UDL is A, during teacher in-service training, B, when designing curriculum and learning 

experiences for all students, C, at the IEP meeting, or D, none of the above. We want to see UDL being 

built in when you’re designing the curriculum. So as you’re looking at the instructional goals, the 

materials, the ways that you’re going to do grouping, the ways that students will be expressing and 



becoming engaged, we want to do that upfront. So the correct answer there is B. Of course we can also 

include UDL during teacher in-service training. We’ll talk about some ideas about that, but the best is B.  

Okay, so you have this handout. And it is from CAST. And it is an interactively link handout. So it 

takes the framework that you saw in three columns before, multiple means for representation, action 

and expression, and engagement. It takes those pieces of the framework, and I’m going to go, I hope, 

online and take us to this. So I’m just going to show you what this might look like. So if I go to the 

National Center on Universal Design for Learning, and you have that website, if I go to their homepage, 

the first thing that pops up is learn the basics about UDL. We’re talking about the UDL guidelines. So I 

want to go to the UDL guidelines. So that’s what I’m going to do next. And I’m going to be looking at 

these guidelines, just seeing what I can do as far as finding some ideas that might help me.  

So these guidelines, here we are again, they’re across three columns, but it was, you know, 

vertically represented on your handout. So I want to go to multiple means of representation and I’m 

going to go to language expressions and symbols. So if I click on that, it’s going to take me to some 

additional ideas. So first it’s going to give me a much more extensive definition of options for language 

mathematical expressions and symbols. So it’s going to give me a nice definition there. And then it’s 

going to allow me to look at some ideas for different skills and knowledge that I may be working on in 

my lesson. And I’m going to go down to comprehension. So I’m going to think about activating or 

supplying background knowledge. So what’s some ideas here that I might be wanting to get to? 

First of all, we know that if students do not have sufficient background knowledge, it’s going to 

be very difficult for them to read. Decoding is affected when they do not have the vocabulary 

background. So we want to see some examples of what could I do to highlight background knowledge. 

So now I can click on some ideas here or examples and resources. And this is the neat part. It takes you 

to different strategies, different tools. So this is for all ages, Windows to the Universe. And I’m not going 

to click on it because it’s going to be a little slow. But you can see that there are multiple resources here 

and it explains why is this UDL and it also tells you what are the skills and knowledge that you are 

working on here? So you can see over here, there are just multiple checkpoints. So that if as you are 

doing a lesson plan, you can go through this and do a little check. Did I give multiple means of 

representation to address the variation in learning across the students in this classroom? And then they 

also allow you to upload your ideas, which is really cool. So you can also submit your ideas.  

So I’m going to get us back to the PowerPoint. But that takes you into, you know, this handout. 

It’s a great resource. So let’s talk about universal design for secondary transition. So what is this? It’s a 



framework to apply UDL to secondary transition, building upon the UDL framework to create accessible 

opportunities related to transition from school to post-school services for students including design 

delivery and assessment. And that is right from the NSTTAC website. 

So let’s think about some examples that may work for transition-age students. We can look at 

multiple means of action and expression. What are some ways that we can either look at resources that 

we already have available in at our fingertips? And if you have the Microsoft software, you have the 

accessibility options. They are built into the software. It’s actually required to be built in. So there are 

just the simple things that can make this easier for students to provide information. They can change the 

cursor size. They can, you know, play with color. So there are just some ideas that are already built in 

and there’s not additional funding needed to buy that.  

So what -- how could we use this? One idea might be to use those accessibility options so that -- 

to make it easier for students to compose written material. And that could be an academic task. It could 

be written materials such as a job application. Or the student may even be involved in composing their 

own IEP goals and objectives.  

Another way that students can have multiple means for representation may be with a video 

modeling. So we know that mobile devices are just available and you know, pretty widespread at this 

point. So mobile devices such as the smart phone, iPhone, small video recorders, they can provide video 

models for students to maybe follow teacher-led instruction, to be videoed themselves in doing a task 

that they’re learning so that they can practice that task so that they could also look at themselves 

performing the task or skill and self-evaluate and identify when they might need to ask for help or when 

they might need to do more practice. And this works for all students. We know students, you know, they 

love to work on, you know, the video presentations. And we can, you know, capitalize on that 

engagement as well and involve them in multiple means of representation.  

When we do this however, we want to make sure just as with any other tool that we’re using 

that we should be thinking about back to the curriculum. So it’s curricular design. What’s the curricular 

or instructional goal? So UDL is all about the curriculum, thinking about the content, the materials, the 

instructional and assessment strategies that are going to help that student access the knowledge, the 

skills, the requirements of that curriculum. So that requires planning and it also requires ongoing 

assessments. We want to make sure that these types of projects are closely linked to what we want 

students to learn.  



So we mentioned some examples, video resume. The student may be doing a portfolio. They 

may be working on a senior project and providing work samples. Students may, as I mentioned, assess 

themselves watching the videotape or use video during community-based instruction. And this will help 

make students much more independent and it will also increase their engagement. Another example, 

and this is also that website that I took you to a few moments ago, is a way for users to generate their 

own comic strips. And it’s called ToonDoo dot com. And it’s a fun website. And teachers actually use this 

to provide instruction. And we could use this to provide ways for students to express their post-school 

goals. So they could actually visualize with the ToonDoo through a comic strip what they want to 

achieve. And I think that would make that very practical for them. It would take them from, you know, 

kind of a fantasy stage to a much more pragmatic realization of what their goal is.  

So students could create a ToonDoo about themselves attending college or obtaining 

employment. And it could open some discussion. You know, we often -- I know through our Indicator 13 

training, you know, we have concerns and this is not limited to students with IEPs. You know, how can 

we help students think through the multiple opportunities that are out there? But also how can we help 

them realize the work that they need to do to get there, that they need to be engaged, that they need 

to be attending school, that they need to be completing academic requirements. So this might be one 

way to help us with that.  

Another way that we can look at multiple means of engagement for students is with goal 

setting. So thinking about our students with IEPs, but really all students, is the difficulty that may arise as 

students become less and less engaged as they go through the higher grades. You know, how do we get 

them to engage in school, to engage in activities, you know, to get excited about learning, to want to 

achieve to those high and rigorous expectations that we have for them? So one way to do this is with 

goal setting worksheets. And you can actually just do a search on goal setting and come up with multiple 

resources for doing this. Or I will go ahead and take you to this one.  

So you can see on my computer screen here lots and lots of ideas, basically no cost so that we 

can have students think about setting goals for themselves, so it’s smart goals, specific measurable, 

attainable, realistic and time sensitive. And that’s what we do for IEP goals after all. And we can help set 

criteria for the goals. So there’s just some nice templates here that you can use for free. And also on the 

left on this website here, they actually have already developed goals and worksheets. So it’s just a nice 

little, nice little resource for you, okay. Lots of other great ideas too though if you just search on goal 

setting.  



So it’s really important that students are able to set their own goals. And it’s important that they 

are monitoring their progress so that they can assess themselves. We want to take all our students to a 

higher level of thinking and problem solving and decision making because that’s really about self-

advocacy and self-determination. So one way we can do this is have them develop worksheets or even 

you know, they could use a mobile device. There’s you know, lots of applications out there where they 

can record their goals they’ve set in a variety of areas including academics, employment behavior 

organization. I just thought of this, you know, working with a school district where organization is a big 

problem. And turning in homework, even writing the homework assignment down. Noting whether the 

assignment is done, noting whether help is needed. And this school is at the same time beginning to 

bring your own mobile device program. So I thought, you know, wouldn’t it be great to have that 

application available and make sure that the student knows how to use this. And as they could start 

taking some responsibility for that. So it just be might another way to represent that information. It 

might be another way for the student to express and be engaged.  

All right, so one of our objectives, so we’re reviewing now, is to apply UDL to transition. So we 

wanted to talk about some tools. So we just reviewed some tools that you can go and find yourself and 

explore. I haven’t had a chance to, you know, really comprehensively look at those. And it increases all 

the time. So there’s lots and lots of great ideas. There’s -- I will throw out there, there’s great ideas for 

English language learners as well on that National Center for UDL website that I just showed you. So just 

great ideas for many different skills to access that curriculum. So UDL merges curriculum planning for 

both academic and transition planning. So we are adding some components here. We’re adding multiple 

life domains. And this should look familiar to you from the transition grid. So higher ed and training 

employment, independent living.  

We’re looking at multiple means of assessments, ways that the student can gain self-

determination skills, and then multiple resources and perspectives. So I hope we gave you some ideas 

and we’ll talk a little bit more about that.  

So we want students to have access to opportunities related to transition. So that may be that 

student in community-based instruction that uses video modeling to reduce the need for maybe one on 

one support or that student who uses video modeling to become more proficient in a job task, or maybe 

a student who uses an application to look up a word that they need to understand as they are out in the 

community. So applying UDL to secondary transition can support both academic, and academic is 

transition, of course, but it can support those additional domains.  



So we want to make sure that we’re linking UDL to our planning, our instruction, and our goals. 

So some of those multiple life domains are listed here and of course these are also within the IEP section 

where we’re doing specific planning for post-school outcomes. So college and career readiness are also 

embedded in these domains.  

So here’s an example that we’re going to take you through where we’re looking at academic 

skills, we’re looking at the multiple domains that we may be wanting the student to become more 

proficient in. So let’s take a lesson plan on natural disaster. And we may be looking for students that 

have a higher education and training or employment goals. What are some tasks that they might do 

within that activity? Some things that they could be working on would be thinking about preparation, 

the critical skills and problem solving needed to prepare for disaster. We may be looking at how does 

that student demonstrate their ability to work as a team to problem solve the preparation. Remember 

when we talked about those employability skills. Problem solving, that’s a big one. Working as a team. 

Being able to make decisions. Employers want to see -- they want to see those skills when students 

come into the workplace.  

We might be looking for students that have an employment postsecondary goals. So what are 

these careers related? And that just might be a useful activity to convey that there are so many careers 

out there that we don’t want to limit ourselves to only the careers that we know about the common 

ones we all know that students often identify. But just that there are so many things that could be 

related to this, could be emergency services. It could be people who work on, you know, electrical lines. 

It could be fundraisers for the Red Cross. So it’s not just you know, the weather related specific careers. 

But just the idea of career exploration. What are some careers that students might need to learn about? 

Independent living. So how might you prepare your home for disaster? What might you need to 

know if you would like to volunteer to help others? So a couple things there. I know, you know, just 

recently with you know, the huge storm Sandy, that really made me think personally about, you know, 

how prepared are we. And you know, what would students know about this? You know, I know we can 

go on websites and get a list, but you don’t want to do that the evening before you’re supposed to be 

hit by a big storm. You want to be thinking about that ahead of time.  

We also know that many of our students would like to volunteer. I know many students who, 

you know, they’d like to volunteer maybe at the animal shelter or you know, some other place in the 

community. But you might find out that you need some specific skills that you could be working on to 



help increase the chance that you get a place as a volunteer in that facility. So those are some ideas that 

we could be working on for students and transition planning with universal design for learning.  

All right, so here’s some additional examples. Self-determination. They may choose individual 

learning goals related to the lesson. So there may be some options that the teacher may provide. You 

know, here are some options that you can do related to this lesson. They may be able to organize the 

main points of a presentation. And they may -- I’ll be working on communication. So we know that there 

are different communication styles that we use when we’re in a small group, when we are in a 

classroom, when we’re in a workplace. Some students do not have their skills and some students do 

need to learn that. So that would be a good thing to talk about with the entire classroom. You know, 

what are some kind of models that we might use in those variety of contexts.  

So if you’re thinking about universal design for transition, it provides a framework for us to 

emerge instruction on academic and transition domains by thinking about what are the overall goals of 

the lesson and how can we also integrate those domains. And really, it’s not to give short shrift to the 

academic goals as well because those are very important. So we want to think about those Common 

Core standards as well, you know, or the academic standards that are referenced to the lesson that the 

teacher is providing. 

So just thinking about multiple means of representation, engagement, and expression, you can 

go back to that educators checklist, that’s actually what that is called where I was able to click on and 

find some, you now, exciting ideas about multiple means of engagement, some resources online. So go 

ahead and use those tools.  

Thinking about multiple means of representation. So we talked about video modeling, but also 

are there some videos that could be used as instructional tools. Might there be Internet links to fill in the 

background information for students that may need to know more. Can we find some access to 

definitions, illustrations, sound files, or pictures that will augment learning and support the curriculum? 

What about multimedia presentations? And this can be either teacher developed or it can actually be 

student developed. So they may do their presentation or be assessed with multimedia presentation. 

Classroom discussion and brainstorming. Can we set that up ahead of time through a UDL 

framework so that we are using flexible grouping, but we’re also being intentional. Students that may 

need to work on collaboration skills. Can we think ahead of time about that? Can we let the students 

know, yes, you’re working on a project about disaster preparedness. At the same time, I want you to 



think about working as a team. You know, are we very overt about the instructional goals, about the 

transition goals for our students? And also text-to-speech as another -- and so -- as another idea for 

students to be able to access information.  

Multiple means of engagement. And these are all ideas from the CAST website and the National 

Center on UDL. Multiple options on ways to learn. So video, audio, hands on. Just another way of saying 

I think what we’ve been talking about using that software, using our tools. But also project-based 

inquiry. That may not need to be tied to digital, but digital certainly makes it more flexible and you know 

with increasing accessibility, with increasing variety of those technology tools that will support us. So 

group practice activities. We may have partners working together where, as I mentioned, if the student 

may need to be working on some teaming skills, that may be another goal in that lesson plan for the 

classroom. Cooperative learning activities. So students working together to meet an academic goal. So 

those are just some ideas about multiple means of engagement.  

Means of expression. Graphic tools. As we noted earlier, you can go online, you could find, you 

know, templates for developing goals. You can go online and find numerous templates for graphic 

organizers. And those graphic organizers can be paper and pencil, but they can be also software. They 

can even be with objects. So you know, it can be a diverse means there for a variation and means of 

expression. We can use our word prediction within our software, or we can use some software 

dedicated to that. We can also use multimedia tools. So PowerPoint is one. You know, the tools that we 

have within Windows Suite and also a software called Prezi which is actually a really neat way of -- it’s a 

little bit similar to PowerPoint, but it gives you a way that you can represent slides and see multiple 

slides and do some really neat animations and kids really do love that. You can try it for free. I do think 

you would have to purchase it if you were going to use it over a long period of time.  

Product models or drawing or collages. Are students that are, you know, visually oriented have 

gifts and talents or skills that are artistic can be used in these multiple means of expressions. And 

graphs. Allowing students to maybe note the progress of their own learning, note the progress of 

project completion. They might have a timeline where they are making sure that they are on their 

timeline to complete what they need to do.  

So going back to one of our resources. You can go to CAST and to this website where they give 

you an actual format for a lesson plan and they give you links to resources that can support that. So 

that’s just a screenshot there for you. And the neat thing about this is not only can you go on and you 



know, just get a template, but you can look at lessons that other teachers have developed and you can 

add your own, which is a neat thing.  

So a couple other ideas here that we wanted to mention. Just to be really creative about 

multiple means of expression, engagement, representation. One idea that is helpful for variations in 

learning is the idea of authentic writing experiences. So we want to get kids excited about writing. We 

want to give them a way to do that where the means of writing is not a barrier to the curricular goal or 

the lesson goal. So authentic writing experiences provide a sense of ownership. And they also can build 

in membership within a literacy community. And that can be limited to a classroom or a small group to 

an online group. So it builds interest, it builds motivation and it can be done with multiple means of 

representation such as video, audio, role play, as well as text.  

So there are some tools out there, you know, freely available for our students, for us integrating 

experiences. And you know, one of the groups -- or one of the variations in learning is talented writers. 

So when we’re thinking about UDL and planning up front, what about those kids that are really, really 

good at writing? We could allow them -- if there’s a classroom activity that they have already 

demonstrated that they have achieved that skill, knowledge, concept, we could allow them to perhaps 

go online to a writing community to network with other talented writers. And this would be a great way 

for them to continue to develop their writing skills. There’s some no-cost tools that are listed there. And 

I know that, you know, many times teachers say, you know, we can’t use Facebook or we can’t, you 

know, get to that through the school. So you can still allow our students to exchange information to 

collaborate. You know, it could be you know, some schools are using a hard drive within the intranet 

system within a school. You can even use small group, paper and pencil posters. So there are many ways 

that we can allow writers to collaborate with each other.  

For adolescents who may be struggling with writing, we can also use authentic writing 

experiences. The one idea is to use a blog. And that can be a classroom blog. And again, that can be, you 

know, controlled if there’s concerns about Internet access, you know, outside of a school Internet. But 

we can facilitate this authentic writing and get students excited about this so that students are working 

together to write for each other. They’re not just writing and handing something in to the teacher. But 

students are learning to evaluate both their own writing as well as the writing of others. I mean, 

wouldn’t that be a really valuable skill for self-assessment, for self-determination? So there’s a reference 

there for you if you would like to learn more about that.  



So thinking about UDL, making those connections between academic content, transition 

planning instruction and goals, just to review. Again, we’re looking at multiple life domains. Those areas 

in the grid, in the IEP. We’re looking at multiple means of assessment. Are we making sure that the 

student is actually demonstrating their skills and knowledge, that the curriculum is actually not a barrier 

to that, but is supporting that. Developing that self-determination and then looking at all of the multiple 

resources and perspectives that we’ve been demonstrating.  

So if you’re thinking about this as an educator, what would your planning process look like? One 

thing that you might do is think about the overall goals of the lesson. And those overall goals, if you are 

working within a general education setting, they’re going to be academic in nature. So we may need to 

consider how can multiple transition domains be addressed in this lesson? However, if you go to our SAS 

portal, there are now skills and knowledge listed under safe schools. There are multiple ideas that are 

already there for you that can include some of these transition-related domains.  

So for example, how can self-determination be addressed in a lesson? How can we give some of 

the examples we talked about previously, giving some students choices, choices in the actual tasks that 

they need to do, choices in the way that they are expressing themselves, choices in the way that they 

learn or the ways that information is represented. If we’re allowing them to think about making those 

choices, that’s a higher level skill. We’re engaging that student’s brain in making decisions and problem 

solving.  

So back to our weather related or hurricane related, and thank heavens we’re not dealing with 

hurricanes. But if we were thinking about doing this for our students and thinking about the goal of that 

lesson. So we would need to -- those students to have an understanding of hurricanes, they might need 

to go see a video about that. They might need to have a discussion. They may need to be looking or 

discussing recent newspaper articles. So we could look at how can we represent this information in an 

engaging and multiple ways for them. They may need to know how do we track hurricanes? What’s the 

scale? Even how are hurricane’s named. How do we prepare for this? So there are just multiple 

components of a lesson that are both academic as well as transition related.  

So again, some of those examples of addressing those domains with preparation, critical 

thinking, problem solving, the employment. What are the careers? What might I need to do? What are 

some skills related to that for community living? How would I prepare my home? How would I prepare 

my community? So some ideas there from CAST and lesson plans that are available for you.  



So ideas about UDL. We can link this really to just about any part of a curriculum. So after we 

know that those students have that background knowledge. And remember, we talked about the 

importance of that with the vocabulary, the information. Give them some opportunities to become 

responsible for their own learning goals. So that’s another example for you.  

All right. So looking again, multiple means of representation, engagement, and expression. 

Here’s some additional ideas. Read aloud book presentation. Maybe bringing in a guest speaker or 

working with a guest speaker. Even interviewing somebody and reporting that back. Doing research, 

doing a video presentation. So the instructor can use this as multiple means of representation, but 

students can also be teaching other kids. So it really -- you are not limited in this. Multiple means of 

engagement. Looking at those groups. How do we make that interesting? Not the same old group, not 

same old group of kids, not the same old group activities, but ways to engage. Using technology, letting 

kids set their own goals and track their own goals.  

Group brainstorming, we talked about. Jeopardy review game and that’s just a good old 

standby. And I did make sure I went and I just I googled or searched on a Jeopardy classroom game and 

several websites came up for free. Some have Jeopardy games that are already done. Some just have 

templates that you can download and you can use those within PowerPoint or Microsoft Word as well. 

So those are available for you. But that’s just one small example. Hands on classroom thinking activity. 

So you know that collaborative thinking, you know, decision making, teamwork.  

So we’re going to talk about the role of educators, but I would also like to go back to a website 

here on our National Center. So remember we were at the basics, and that took us into the guidelines. 

And then we could check -- go to our checkpoints and get lots of ideas. I’m going to take you to the 

implementation piece here and I want to show you a really great new resource that I -- that it’s just 

been established recently. It’s the UDL series. And this series is going to continue to be added to, so 

there are three pieces right now on this series. And they’re developed to provide you with some video. 

You also get the transcript, and you get handouts, articles and links to these topics here about UDL. I 

took the time to go through this and I really enjoyed them, learned a lot and they’re very practical.  

So for example in the explore session, that’s really the basics of UDL. How -- you know, what 

does brain science or neuroscience tell us about learning? You know, why is that so important? I mean, 

it seems like a neat idea, but it’s really important because emotion is connected to learning. And we’ve 

got to get those kids engaged and help them stay engaged as they go through the grades towards 

graduation.  



So it gives you just some basic information. And I’m just going to take that one example. I’m not 

going to play the video because that never works on a webinar. But if I go, I need to stop it. So if I go 

here, I get a really nice video. I think it was about 45 minutes long, so it’s not real long. It gives you the 

basics. It also gives you real teachers and real classrooms talking about what they did. And it gives you 

the slides, it gives you examples, it gives you articles, glossary. So I highly recommend that you check 

that out.  

So the other pieces of the series also look at implementation. So and this is really good for 

people that might be planning professional development. You know, how do I implement this in my 

school? So we might look at implementing UDL and it is a fairly big change, but it can happen in small 

steps and it needs to be connected to the needs that you are experiencing as an educator. So they laid 

this out in kind of a multi-stepped process of you know, how do you get people to think about what the 

needs are? The needs may be we have more and more students, you know, diverse learning abilities, 

diverse cultural backgrounds, transiency. So we have students that it’s changing the complexion of the 

classroom, or the makeup of the classroom I should say.  

So how can I plan ahead? And one way to do that is to use the UDL guidelines. And there are 

ideas also about professional development. How could I set up a professional learning community? How 

can we tie that to the goals that you know, teachers are identifying as very important for their own 

professional development that’s going to support the achievement of their students. And then the last 

one is it’s actually a couple hours long, but it’s really kind of neat, a presentation about UDL.  

So something for you to look into as you see, from [inaudible] to Lady Gaga is the title. So 

there’s also a few things in there about Glee, so I’ll just let whet your appetite so you go look at that 

yourself. But it’s not only entertaining, it’s also quite instructive.  

All right. I’m going to get us back here to more slides. We’re wrapping up. So what can 

educators do? We provided a handout for you, questions and answers about UDL for teachers. And here 

are some of the ideas that came from that. One, you can serve on curriculum committees and 

encourage the use of materials that incorporate UDL. So be involved. Know what curriculum, curricula 

are being examined. You know, sometimes decisions that go into selecting and purchasing materials 

may not really incorporate the idea of diverse learning. So we want to make sure that we have a voice in 

that.  



Think about UDL when designing and planning curriculum. You know, are we looking at the 

standards? Are we thinking about the UDL framework as we are designing and planning that curriculum? 

Another thing that educators can do is be that person, that go-to person, to demonstrate, to share 

information and collaborate with peers. You know, some folks have started book studies or some people 

may collaborate on lesson plans. If you’re in that kind of situation where you may be co-teaching, that 

may be a really great time to connect with general education on collaboration and planning for UDL.  

Look at professional development. So I just gave you a great resource there with that series, 

that’s very engaging and very easy to use. So professional development may be something that you 

choose to do. 

So to summarize some of our key points. The purpose of the curriculum is to allow our students 

to become -- not allow, but support, empower students to become lifelong learners who are skillful, 

knowledgeable, and purposeful in their lives. So when we were talking about students understanding 

their own goals, making choices, understanding how they learn, identifying when they have difficulty in 

learning or organization or within academic content, we want to make sure that we are building that in 

and thinking about that as we plan within a curriculum.  

We want to optimize learning by reducing the barriers. We don’t want to hold students back 

because of a barrier with text or a barrier where we may need to supplement background knowledge. 

So we want to optimize learning. We want to reduce the need to respond all the time with 

accommodation. We might build in multiple means of representation that would benefit many learners. 

And then they may be no longer considered accommodations, they just may be standard activities that 

we do. But we also want students to understand if they are making those choices, why they do that and 

understand their learning styles. 

So we know that knowledge about diverse learners informs UDL and that’s where we can really 

capitalize on the experience of special educators. So lessons or curricula can apply UDL principles to 

ensure that educational goals, materials, methods and assessments are applicable to all students. And I 

just want to share with you, I pulled that -- one of my roles in addition to transition is with students who 

are deaf-blind working with teams in schools to support the learning of students who are deaf-blind.  

So even for students who are deaf-blind who have a very complex situation of difficulties in 

accessing information, most likely deficits in experience and background knowledge. Perhaps some 

limitations in the way that they can express themselves. We can still apply UDL principles to address the 



needs of those students. So it just -- I will -- you know, I’m thinking about this. It really does include all 

students. And if you’re interested, there’s a nice brief guide to that at that website.  

So just to go back and review, these were our objectives. We want you to have a common 

understanding of UDL. How did this come about? Why is it being supported federally? We also want is 

to show you the guidelines, that framework, and look at those interactive tools within the guidelines 

that will help meet the needs of diverse learners. So some of those strategies and tools that we 

demonstrated today I hope that they may be of interest and benefit to you. And then we also want to 

think about how do we link to secondary transition? So those we were our objectives. I hope that you 

enjoyed this presentation, and I’m going to turn it back to Michael and Roni. 

MICHAEL STOEHR: Okay, and we did have a couple questions that came in. And the first question, and 

I’m going to go ahead and unmute Roni, your mic, also. Just give me one second to do that, so please 

jump in here, or Juli. The question is how would you utilize UDL with someone’s student who has 

difficulty focusing for a short amount of time, just like say five minutes, and has intellectual disability 

issues? Do you have suggestions? And I think there were tons of suggestions you gave, but I don’t know 

if you wanted to address that more specifically.  

JULI BAUMGARNER: So if I had a student who, you know, who was very complicated, I would first of all, 

we want to look at the curriculum. You know, what is the content that we are expecting? What is our 

rigorous and high expectation for what that student needs to learn? So I would want to look at what’s 

within the lesson? Also, what’s within the student’s IEP for transition? So taking the curricular goals and 

the student’s individual goals, I might have an idea of what I would focus upon. So for example, I may 

focus on an academic skill. I may be focusing on teamwork. I may be focusing on self-determination as 

an IEP goal. So I want to be really clear, first of all, on what the goals and the expectations are that I am 

striving for. Then I might look at the framework. So for multiple means of representation. I would 

imagine that you would have a very good idea of ways that the student prefers to learn. So what are 

some ways that I can represent this information? But I might also use that National Center for UDL 

website for some additional ideas about how I might represent information.  

 So if I wanted to look at how is the student going to express himself if I were looking at how is 

teaching going to happen with a specific lesson. Again, I might look at, you know, what are the 

communication goals for that student? How can I integrate that? What’s he really good at? How can I 

scaffold that to challenge him? So I really would go back to the framework and very importantly, 

engagement. You know, what really, you know, floats that student’s boat? What gets him involved? So if 



we’re having a problem and five minutes is five minutes for him, then I’m going to be looking at 

engagement and I may have very small goals. And I had students just like this who also had sensory 

impairment on top of that. We had goals that, you know, we were increasing engagement time in very 

small increments. So you know, we didn’t magically expect that to happen. We had to do some things to 

increase that student’s engagement.  

 So for example, we had a student in a high school humanities class, the fabulous general 

education teacher used PowerPoint with links to videos. It was linked right to a laptop that the student 

could also be following with the same lesson. At times that teacher would have the student hold the 

remote and advance the slides so that student was actively engaged because our goal for that student 

was really about engagement. We also might have had an academic goal, you know, referenced to, you 

know, what was being taught in that humanities class. You know, maybe sorting out photographs that 

were indicative of particular cultures. So it’s really thinking about the lesson. Of course, it’s challenging 

and in no way do I think that it’s easy because it’s not. But it is doable and I think if you just take some 

small steps at a time, if you know, and that’s an example where that general ed teacher, he was just -- 

he was just so good. He was like, what can I do to include this student in my classroom? And you know, 

he’s really the one that came up with most of the ideas. It was not myself or you know, maybe some of 

the other special education teachers.  

 So you know, really work with what you know about that student, their individual strengths and 

needs, but also you know, connect with those general education teachers.  

MICHAEL STOEHR: Okay, another question that came in. Would you suggest organizing, especially 

design instruction in an IEP by multiple means of expressions such as engagement, representation, and 

so forth?  

JULI BAUMGARNER: Well, I have to be honest, I never thought of that. So I’m just giving you an answer 

that I haven’t really thought through. That might be a great way to really individualized specially design 

instruction for a student because we know, you know, we all have kind of our standard checklist in our 

head of FDI. And sometimes it’s a checklist, but is it living and breathing? Is it really supporting the 

learning of that student? They are receiving special education services because they need those 

supports. They need specially designed instruction. So are we really thinking that through and 

individualizing? And so if we have that same old list that you know, we see year to year, I think that’s a 

great idea to connect it, if you’re thinking, to the UDL guidelines. So that’s a great suggestion.  



MICHAEL STOEHR: And I think maybe even to go through and consider the -- you know, go through the 

different means of expression, engagement, and representation and then looking at the young person’s 

disability and seeing what matches up. I really do, I think that’s a much different way of looking at kind 

of a refreshed way of looking at. 

JULI BAUMGARNER: Yeah, let us know. Hey, if you do that, first of all, just go put that on a national 

website so everybody knows. But yeah, great idea.  

MICHAEL STOEHR: Okay, that is all the questions. I did want to kind of move to the last slide as a 

reminder for folks joining us today that we did provide five questions throughout today’s broadcast. So 

hopefully you were keeping track of the letters of the answers. I did post two in the chat box, but we’re 

asking folks to do is go to the survey link that’s provided in your PowerPoint, and if you could respond to 

that by next Monday, which is Monday January 28, we’d appreciate it. Again, that’s just for those folks 

that are interested in receiving credit for today. Any closing comments or thoughts for either Juli or 

Roni? 

RONI RUSSELL: No, just thank you for attending.  

JULI BAUMGARNER: I second that. Thank you so much and I -- good luck in implementing UDL.  

MICHAEL STOEHR: And I really want to take this opportunity also to thank Juli and Roni for putting 

today’s broadcast together. We really appreciate it. You’re taking the time. And again, please reference 

the materials that are provided as handouts on the PaTTAN website. Just also for your information, 

today’s broadcast will be -- it’s being saved. It will be closed caption and it will be posted onto the 

PaTTAN website in about four to six weeks. And with that if there are no other questions, again, thank 

you for joining us and have a great rest of the day.  

JULI BAUMGARNER: Thank you. 

RONI RUSSELL: Thank you.  

 

 


