
SPEAKER: The broadcast is now starting. All attendees are in listen-only mode. 

MICHAEL STOEHR: Good morning. We'd like to welcome everyone to today's session for the series Making 

Connections for Secondary Transition. Today's session is on transition and universal design for learning. My 

name is Michael Stoehr, and I work for the Pennsylvania Training and Technical Assistance Network out of the 

Pittsburgh office for PaTTAN. Wanted to remind folks about the handouts for today's webinar and the slide that 

has been on the screen. It's saying that you can find those handouts on the PaTTAN website. And just real 

quickly I want to take folks there. Just give us one second.  

And if you go to the PaTTAN site, sorry, if you go to the PaTTAN site and on the pattan.net site, if you 

look at the training calendar, and on the training calendar you go to today's date, so January 23rd. Sorry, give us 

one second. And click on making connection, and go to transition and universal design. Then you'll see two sets 

of handouts actually. The first is the link for this morning's broadcast for administration, and then you'll see 

another set of handouts that are for direct service staff, and that's the presentation that we'll be doing this 

afternoon for direct service staff beginning of 1:30. So when you click on those, if you click on the link for the 

handouts for administration, it'll take you to this page. And then you'll notice to download this item. When you 

click on that you have multiple handouts to download, including the PowerPoint, a graphic organizer, and then 

two additional resources. So I wanted to point that out for folks. That's how you can find the materials for 

today's session. 

JULI BAUMGARNER: Hello? 

MICHAEL STOEHR: Okay. With us today are Juli Baumgarner and Roni Russell. Juli and Roni both work out of our 

PaTTAN Harrisburg office and are both involved in a number of initiatives. Although for the purpose of today's 

session, are involved in our secondary transition initiative. So we really appreciate both Juli and Roni joining us, 

and they'll be our presenters for today. 

JULI BAUMGARNER: Good morning, everybody.  

RONI RUSSELL: Morning. 

MICHAEL STOEHR: Wanted to let folks know also that we are offering Act 48, ACVREP, and CRC credits for 

today's session. Throughout today's presentation, there will be five multiple-choice questions for you to answer. 

What we're asking you to do is to keep track of the corresponding letters for the correct answers for those 

questions. At the end of today's session, you'll be asked to go to the following survey link. In that survey link, 

you'll be asked to provide your name, demographic information, and then you'll be asked for a verification 

code. And the verification code are the correct answers to those questions. Also on this link is a questionnaire 

regarding your evaluation of today's session. 



 Today's session is being brought to you by the Pennsylvania Community of Practice on Transition. The 

Pennsylvania Community on Transition is made up a group of various stakeholders from across Pennsylvania, 

including representatives from the Department of Education, the Department of Labor and Industry, 

Departments of Welfare, and the Departments of Health, along with youth, young adults, family members, and 

various agency providers. The Community of Practice on Transition is selectively working together to make a 

difference in the lives of young folks.  

If you are joining us late and you're just tuning in, I wanted to remind folks that you can find the 

PowerPoint, along with the other handouts for today, on the PaTTAN website on the training calendar. And with 

that, I'm going to turn this over to Roni, and she's going to start today's presentation. So one second, and let's 

transfer to Roni. 

RONI RUSSELL: Good morning. And as Michael said, today as part of our transition webinars, we're going to be 

talking about universal design for learning. You'll see on your screen our objectives for today. The objectives for 

today's PowerPoint training are to have a common understanding of UDL, Universal Design for Learning, 

research and policy, providing instruction through UDL for diverse learners, UDL in secondary transition, and 

strategies and tools that go along with secondary transition, and then administrator's role in implementing UDL. 

 If you've downloaded the handouts as Michael pointed out and you downloaded the graphic organizer, 

as we go through the PowerPoint this morning, you'll see slides that show you where we would be in the 

graphic organizer so you can take some points, write down some ideas and/or some questions as we go 

through. 

 Here you see a list of resources that we'll be talking about today. The Center for Applied Special 

Technology and their website, the UDL Center, which a lot of our information comes from, the National 

Secondary Transition Technical Assistance Center and their website, and then the UDL Implementation 

Research Network. 

 So what is universal design for learning and where did this idea come from? Universal design and 

architecture or product design assumes that people with varying needs and abilities will enter and use the 

product. So we design all products to be usable to the greatest extent possible by everyone, regardless of their 

age, ability, or status of life. With universal design, it is assumed that individuals with varying needs will be 

accessing the building, and alternative ways of entering and navigating are designed into the first blueprint. If 

you have ever retrofitted a doorway or bathroom, you know it is easier to build what you need at the beginning 

rather than having to go back and remodel that doorway or bathroom. 

 Here are some examples of universal design in our daily life. We found that designs for individuals with 



disabilities are very helpful for all of us and are standards in all of our lives. For example, the ramp curb cut for 

individuals who use wheelchairs help us to also push a stroller for a child or we would be using a wheeled book 

bag for example. Digital books for those long car rides or a lever doorknob when your hands are full, just some 

examples of universal design in our daily life. 

 UDL is a way of thinking about how we can most effectively and efficiently meet the learning needs of 

every student, including students who are English-language learners, students who are gifted and talented, and 

students with 504 plans, and students, of course, with IEPs. 

 So why worry about universal design for learning? Schools are really working to improve academic 

performance. Today in all classrooms, we have many diverse learners, and schools need to find ways to better 

meet the needs of all students. 

 The term universal design for learning means -- and here you'll see some blanks. I'm just going to go 

through this, and then on our next slide, we'll fill this in. So again, the term universal design for learning means 

a scientifically valid framework for guiding educational practice that provides flexibility in the ways information 

is presented, in the ways students respond or demonstrate knowledge and skills, and in the ways students are 

engaged. And it reduces barriers in instruction, provides appropriate accommodations, supports, and 

challenges, and maintains high achievement expectations for all students, including students with disabilities 

and students who are limited English proficient. 

Certainly high achievement expectations for all students is something we've been hearing about on 

many fronts, such as SAS, PSSA, the Keystone Exams, et cetera. High expectations, flexible needs. So again, if 

you're following along with your graphic organizer, have you written down your salient points, ideas, and/or 

questions as we go along? 

 The UDL approach. It makes the assumption that students with varying needs will be involved in 

learning and that the curriculum, the goals, the instructional materials, the instructional methods, and the 

assessments need to address the diversity. 

 Let's look at what we've learned so far. The question of the optimal time to focus on UDL is during 

teacher and service training, when designing curriculum and learning experiences for all students, C, at the IEP 

meeting, or D, none of the above? The correct answer, as noted here, would be B, when designing curriculum 

and learning experiences for all students. That would be the optimal time to focus on UDL. 

 So the goals for universal design for learning. I'm going to give you an example from the National UDL 

Task Force. An initial step in applying UDL is to identify and remove barriers in your curriculum. Standards may 

spell out what students need to learn, but on closer examination, one can often find that measuring what is 



learned can be impeded by unclear goals, which define how that goal is to be achieved, therefore excluding 

certain numbers of learners. Thus, it is essential when defining a goal to separate the means for reaching it from 

the goal itself.  

An example would be in a high school history lesson, a teacher is asked to implement the following 

standard. By the end of the unit, every student will read chapter two in the textbook and will write an essay on 

the origins of the Civil War. Yet the teacher knows that students who struggle to read and write will be at a 

disadvantage from the outset in demonstrating their knowledge. Those whose disabilities make decoding text 

difficult or make it hard to organize an essay may not even be able to participate.  

The universal design for learning framework that we speak about, the teacher would need to have a 

way with the means to rethink the unit goal, analyze its true intent, and adjust how the goal is articulated to 

refocus attention on the content rather than on the methods used to express that knowledge. Is reading a 

printed text the only way to acquire the information the teacher would want to ask? Is it important that 

students demonstrate what they know in a particular medium such as writing an essay, or are there other ways 

to communicate their understanding? Again, establishing a clear goal helps the teachers determine how to 

develop flexible learning. 

 The traditional method of presenting materials is having few options. Everything is mostly print and 

everyone gets the same materials. So again, when we think about universal design for learning, we're talking 

about a method that is presenting a variety of materials, media, and formats to reach learners with diverse 

abilities, styles, and needs equally. 

 As far as methods with the national -- from the national UDL task force, the traditional method is 

typically lecture from the teacher. Homogenous grouping, which can really be a burden on the student to adapt, 

or as you see in quotes there, to get it. For UDL, the method would be interactivity, heterogeneous grouping, 

rich supports for understanding, and again, independent learning.  

When we speak about assessments and how does this look with UDL in comparison to traditional 

methods, traditional assessments confuse the goal with the means. Sometimes in this method, we use 

summative ways of assessing students when it's too late to adjust instruction. With UDL, we have many 

possible means as long as they measure learning. We also have supports that improve the instruction for the 

student instead of waiting until it's too late.  

Again, if you're following along in the graphic organizer, the next part that we'll be speaking about is 

UDL in policy. The work on universal design for learning has been spearheaded by CAST. CAST is a non-profit 

research and development organization that works to expand learning opportunities for all individuals, 



especially those with disabilities, through universal design for learning. Founded in 1984 as the Center for 

Applied Special Technology, CAST has earned international recognition for its innovative contributions to 

educational products, classroom practices, and policies. The term UDL is increasingly appearing in legislation. 

Most noteworthy is IDEA 2004, and more attention is likely to be drawn to UDL in the reauthorization of IDEA. 

 So what is the evidence to support UDL? CAST, as we talked about the Center for Applied Special 

Technology, began talking about UDL in the mid-90s, though its work from 1984 built up to UDL based largely 

on examining the use of technology to provide access. CAST has had federal support for UDL research 

dissemination since 1999. And again, if you're looking back at your resources at the beginning of the 

PowerPoint, you will see the udlcenter.org, that resource that you can look at that summarizes this research. 

 What are our local and state supports for UDL? Local support has focused on the evolution of the 

general educator and special educator roles. State support has focused on our state standards and benchmarks, 

curriculum adoption, policies, and professional development initiatives.  

Our federal supports for UDL has mainly focused on and come from IDEA 2004 that addressed the 

universal design for learning largely in what we know to be part D of IDEA 2004, which outlines research and 

policy development. It fueled in large part by years of federally funded research around accessible print 

materials. IDEA 2004 also introduced us to NIMAS, the need for which is based on the fact that schools rely on 

print materials, many of which are not accessible to all learners. The establishment of the standard file format, 

which publishers need to provide so that text can be converted into forms that students can use, needs to be 

considered as a sneak peak and way to put teeth in the expectation that all means all, students with disabilities 

included.  

The universal design for learning also appears in the National Ed Tech Plan. The National Ed Tech Plan 

addresses UDL specifically. And again, please see your resources section to look at this National Education 

Technology Plan. Their early drafts of the common core standards explicitly endorse UDL and cited the statutory 

definition from the Higher Education Act. The final draft does not use the term. However, the principles of UDL 

are still supported in the standards. And that, more than the nomenclature, is most important. In particular, the 

introduction to the ELA standards states all students must have the opportunity to learn and meet the same 

high standards if they are to access the knowledge and skills necessary in their post-high school lives. The 

standards should also be read as allowing for the widest possible range of students to participate fully from the 

outset. 

 So the federal investment in universal design for learning can be seen at the U.S. Department of 

Education, the Office of Special Ed Programs or what we know as OSEP, the Institute for Education Sciences, the 

Office of Post-Secondary Education, and the National Science Foundation.  



Here you see from question and answer with the Secretary of Education, Arnie Duncan, and what he 

had to say about Universal Design for learning. If you google or watch on a YouTube video why implement UDL 

hyphen the payoff, you can watch David Rose as a speaker, and he speaks about fixing their curriculum can be 

the disability, not the child. And when you watch the video, you'll see school teachers, a principal, and again, 

the Center director David Rose tell what UDL offers schools today.  

And if you look at the right on the screen, you will see that Secretary of Education, Arnie Duncan, 

stated, I consider the UDL principles to be central to broadening access to education materials and curriculum 

so that students with disabilities can be students in regular education first, in addition to having their 

individualized needs met under IDEA. UDL principles can help states and districts ensure that these programs 

include students with disabilities from the beginning. 

 Again, if you're following along in your graphic organizer, please write down your salient points, ideas, 

and questions, and the next piece that we'll be speaking about is the difference of differentiated instruction and 

assistive technology. 

 Both direct instruction and UDL are frameworks for instruction. However, UDL was a framework that 

guides instructional materials as well as methods. UDL focuses on the flexible capacity of media -- new media, 

and therefore the use of digitized instructional materials. Assistive technology, on the other hand, is concerned 

with individuals. Again, saying this multiple times today, UDL is concerned with all students. 

 So again, going back to our Act 48 multiple-choice questions, the principles of UDL include A, providing 

options for students to learn through various senses; B, allowing students to develop self-assessment and 

reflection; C, always using technology as an instructional tool; or D, A and B? And you see there the correct 

answer for the principles of UDL including providing options for students to learn through various senses and B, 

allowing students to develop self-assessment and reflection. 

 So hopefully everyone on the webinar today has seen the SAS portal. If you haven't, please make sure 

to go out and look at the SAS portal. We've been learning so much about the power of the standards-aligned 

system and the SAS portal as a tool to help us align instruction to standards. The SAS is a dynamic resource, a 

vehicle for Pennsylvania educators to connect efforts toward student achievement. Within the SAS, we want to 

maintain the depth of knowledge and high rigorous expectations and instruction, while providing flexible 

means for students to demonstrate what they know and are able to do. We need to better understand how 

students learn. Remember, high expectations, flexible means. 

 Here you see a depiction of the universal design for learning broken down into recognition networks, 

strategic networks, and affective networks within the brain. Looking at learning as having three broad facets 



derives from research and practice in education, psychology, and neuroscience. The activities of the three brain 

networks as you see here, recognition, strategic, and affective, parallel Vygotsky's three prerequisites for 

learning. One must recognize patterns in perceptual information, one must have strategies for acting upon the 

perceived patterns, and one must be engaged by the task. So for recognition, we need to present information 

and content in different ways. For strategic, the how of learning, we need to differentiate the ways that 

students can express what they know. And then for affective networks, the why of learning, we need to 

stimulate interest and motivation for learning. 

 So universal design for learning and brain research. There have been many advances in the 

neuroscience of learning. PET scans, or pictures of the brain at work, can be taken during learning activities. PET 

scans measure the amount of glucose uptake in the nervous system. Neurons fire and take on more oxygen and 

glucose for more energy. We can see this happening. We can see that various types of task activate different 

areas of the brain. We can see too that a single task activates different parts of the brain in different learners 

because, again, everyone is different.  

So for example, PET scans can show different areas of activity for passively viewing words, listening to 

words, speaking words, and generating words. And as Michael pointed out earlier, this is also one of your 

handouts, universal design for learning guidelines. This is a representation of the guidelines from CAST. It shows 

you multiple means of representation to give learners options for acquiring information and knowledge. It 

shows you multiple means of action and expression to provide learners options for demonstrating what they 

know. It also provides you multiple means of engagement, of how to tap into learners' interest, offer 

appropriate challenges, and increase motivation.  

And you see the guidelines are organized according to the three principles of UDL. You see that different 

checkpoints are highlighted, followed by examples of practical suggestions. In addition, these examples and 

resources to guide in the implementation and research evidence are hotlinked. And again, at the beginning of 

the PowerPoint slide for today, you have those resources, and this comes directly from the udlcenter.org. 

 So again, going back to our Act 48 multiple-choice questions. The principles of UDL include A, providing 

options for students to learn through various senses; B, allowing students to develop self-assessment and 

reflection; C, always using technology as instructional tool; or D, A and B? And of course, you see here the 

correct answer is D, providing options for students to learn through various sense and allowing students to 

develop self-assessment and reflection. 

 One of the best websites for universal design for learning is the National Center on Universal Design for 

Learning. Please explore this website and look at the UDL principles. Again, this resource is noted in the 

beginning of the PowerPoint.  



Again, if you're following along with the graphic organizer, ensure that you're noting points, ideas, and 

questions that you may have. The next part, as you see at the top of the screen there, what does UDL look like 

in the classroom is what we'll talk about next. So what does UDL look like in the classroom? Teachers versus 

students. Teachers provide flexible ways of presenting lesson content, flexible ways or methods of expression 

and assessment, and flexible options for student engagement. Students, on the other hand, have options for 

how they receive content. They have options for how they demonstrate their learning, and they also have 

choices which will engage interest and sustain effort. 

 Special education teachers have a skill set for leadership with universal design for learning. They're able 

to identify a range of content within their curriculum, they're able to consider socio-behavioral supports, 

they're able to apply instructional supports and adaptations, communication and collaboration with other 

educators, and they're also able to consider physical arrangement, grouping, instructional resources and 

technologies. 

 Here's another important resource for you, the UDL lesson builder as you see there at the top the 

website to go to for that. The Center for Applied Special Technology, CAST, that we've spoken of has lessons to 

increase access to the general education curriculum. It also gives model lessons, and it also gives ways to 

process and develop lessons for use in the classroom. 

 Okay. So universal design for learning and English-language learners. Again, if you're following along 

with your graphic organizer. As we've already learned, universal design for learning applies to all learners, 

including English-language learners. English-language learners have a wide set of skills in both their native 

language and in English. There are multiple means of representation. English-language instruction that provides 

oral and written access to the native language to support learning of content. For example, math, science, 

English. Something to keep in mind if you have English-language learners and you are getting your information 

together for instruction and incorporating UDL. Again, it's not just about translating into other languages. It's 

about multiple supports, linking concepts with words, visual representation of vocabulary, and then connecting 

culture to new learning activities for these students. 

 And just some examples for you with universal design for learning and English-language learners. 

Students can listen to content area text in English using text-to-speech or just using audiobooks. Electronic text 

provides the ability to switch between written forms of native language and English, or again, text-to-speech. 

And again, English-language learners write or use audio recording to express their learning. 

 Okay, so let's review. Curriculum that is flexible and accessible from the start is a basic characteristic of 

A, UDL; B, differentiated instruction; C, assistive technology; or D, none of the above? So as you see there, the 

correct answer is A. UDL is curriculum that is flexible and accessible from the start. 



 Again, following along in your graphic organizer. Universal design for learning and collaboration. Again, 

ownership of universal design for learning is both by the general educator and special educator, not individually. 

Co-teaching is a collaborative effort between professionals. It can encompass specialized instruction for 

students with disabilities while assessing general education curriculum in the least restrictive environment with 

provision of supplementary aids and services. And with co-teaching, as hopefully most of you know, it is 

participating teachers with specific expertise. They share the responsibility, typically within the general 

education setting.  

And here you see some communication and common scheduling and ways that teachers can do this. 

These are some examples that could be helpful for teachers to collaborate, such as blogs, wikis, social networks, 

creating, editing, and sharing work through different web tools. And you see here one of those is DropBox. And 

DropBox where -- is where teachers can share instructional documents, share video. They can problem solve. 

Just an example of how to do this better if it's difficult to meet in person. 

 Again, a review question for Act 48. Learners who can benefit from universal design for learning include 

A, students enrolled in general education; B, students receiving special education services; C, students who are 

English language learners; or D, all of the above? And again, the correct answer is D. Learners who can benefit 

from UDL are our general education students, special education, and English language learners. 

 And following along with our graphic organizer, the next area that we're going to cover is universal 

design for learning and the common core. And at this point, I'm going to turn this back over to Juli Baumgarner 

in Pittsburgh. 

MICHAEL STOEHR: Okay. So if you just give us one minute, we're going to go ahead and switch presenters. So 

just give us a minute to do that. Okay, and we did have a couple of questions that came in. And Juli, I know you 

were going to answer the one question that came in. The question is, are publishers still required to send an 

electronic version of ordered text to NIMAC? Or is up to the districts to request this? 

JULI BAUMGARNER: The answer's really yes to both of those. The district is required if you are making a 

textbook order to request that the publisher do so. The next webinar in this series is going to go into more 

detail, but I want to show you the handout that you can get from the PaTTAN AIM webpage, A-I-M, Accessible 

Instructional Materials. There is a handout, obtaining acceptable instructional materials, a quick guide for LEAs. 

And I'll just show you what that looks like.  

So and there's specific language there that came from, you know, our [inaudible] that what the LEA 

must do, what responsibilities. So you have to include your -- the language about accessible files when you are 

doing a contract or purchase order for textbooks and other print materials. But I want to assure you, if you have 



any questions at all, that's what our PaTTAN AIM center is there for. So you can refer to this, but also know that 

you can receive assistance from them for that issue. And of course, as time goes on, this is working out, you 

know, much more smoothly so that we are catching up to where we need to be to make print accessible to all 

learners. Michael, was there anything else we needed to answer? 

MICHAEL STOEHR: The only other thing, I just wanted to make a comment about the Act 48 CRC credits. There 

was an additional question put in, so don't think you folks are losing your minds out there. Question two was 

repeated, so there's actually six questions as we go through this. And I'll be putting in the chatbox just kind of 

those answers. But know that you have six answers as we go through today. 

JULI BAUMGARNER: We're reviewing. We're engaging you, and thank you for paying attention. So we'll just 

kind of step back here. So the point of UDL is to address that variation in learners, to look at our curriculum and 

make that curriculum accessible to all learners. And we do that by multiple means of representation.  

So how can we get the information to students? We do that by allowing students to respond in different 

ways, so multiple actions, multiple presentations from the students. And one area that we don't talk about a 

whole lot, but that third component in the chart on UDL, the guidelines, which is one of your handouts, is about 

engagement. And is not engagement such an issue for our secondary transition students? When we know that 

students, you know, as they become disengaged, they are at risk for so many other issues. So if we can think 

about that engagement and how to increase the engagement skills of our students, all students, but especially 

our students with IEPs, we are going to help them become more self-determined, to be more aware of what 

they need to do academically and functionally.  

So we're going to shift back into the slides, but it's related to everything that we're going to talk about. 

So when we talk about UDL and common core, if you go to the SAS portal, which Roni demonstrated earlier, you 

will find a tab for common core. And you will find there a list of the common core standards, and also you'll find 

some wonderful resources. And so I really encourage you to look at that SAS portal. I know that I'm in a position 

probably where I'm looking at it more than maybe folks that have classrooms and kids and are principals or 

administrators, but there are some wonderful articles about affect, A-F-F-E-C-T, about the emotional 

component of learning. So that's all part of UDL, it's all part of common core, and it's all part of teaching and 

IEPs. 

 So what is common core? It's a set of standards, a set of shared goals and expectations for the 

knowledge and skills that will help all students succeed. So this came about nationally because states decided, 

you know, we need to set a goal to create standards that are rigorous, that are research and evidence-based, 

and that are going to be the same from state to state so that we don't have an issue if a student is moving from 

one state to another. They're still going to be learning content from the same set of standards.  



So how is this related to UDL? The common goal in education and transition planning with common 

core is to prepare all students for college and career readiness, and also for citizenship as well. So that's one of 

the reasons why we have this. 

 So college and career readiness. So what are we talking about there? We bring this to each of our 

webinars in this series. Our goal is that the student is prepared to succeed in college-level courses and/or 

prepared to work. So we want them to have both the academic skills and the employability skills. And you'll see 

that acronym there. If you do a search, if you're interested in more information on SCANS, and so if you do a 

search on SCANS job skills, it's going to come up for you. But the acronym really isn't meaningful itself. It stands 

for the Secretary Commission on Achieving Necessary Skills. So that doesn't really tell you what it is.  

But that came about because our government decided, you know, we need to bring some people 

together and identify what do students need when they leave school to be employable? So some of the skills 

that we're talking about there are some basic skills, so reading, writing, listening, mathematics; the thinking 

skills, problem solving, decision making, thinking creatively, being able to work with other people. These are 

very important employability skills.  

And then the third component of that is the personal qualities of the individual. So are they 

responsible? Can they manage themselves? Can they self-regulate? So you could see how that would connect 

so well for all students, but also for our students with IEPs and secondary transition planning, that we could 

look at some of those ideas, you know, and tie those to self-determination. 

 So we did talk about this, and Roni expressed that we don't always need technology for UDL, but one of 

the wonderful events as our world is evolving and technology is so much more available. It's much more low 

cost than it used to be. So we often bring in technology, but UDL is really about the planning. It's about thinking 

about that variation in learners from the beginning.  

So we know digital is much more flexible. And you know, if you think about the blackboard, wow, how 

long has that been around? But now then we have the whiteboard. And actually, that's been around for quite a 

while too, right? But the whiteboard allowed teachers to present their lessons visually, to connect to the 

Internet. For some students, it's -- who may have issues with accessing materials, they could actually connect to 

a student laptop right in front of them. So it's given us just a lot more flexibility.  

We've also had software like PowerPoint we're using today and another kind of neat presentation 

software called Prezi, P-R-E-Z-I, that really is a great way to present information and to make it more interactive 

and more engaging for students. So we've gone from, you know, more of the lecture format hopefully of the 

teacher standing up in front of the classroom to more interaction, to really be placing a responsibility for 



learning in the hands of the student, in the minds of the student and the brains of the students that we have. 

So flexible means for those students to express themselves and to learn. 

 So our classrooms are looking a little different. And this might be a little challenging if you don't have 

that access to technology. But remember though, we're taking steps with this, we're looking at our accessible 

textbook. So that was a great question that somebody asked about, you know, what's the responsibility of the 

LEA? So we want students with print disabilities and with access issues to have access. At the same time, in a 

timely manner, in an accessible manner to the instructional materials. So that gives our teachers much more 

flexibility to address that variation in students. And also that blackboard can just be a very appropriate tool as 

well. So we don't have to replace or eliminate some of the tools that have worked very well for us. 

 So going back to our graphic organizer. We just talked about the connections between UDL and 

common core. Now we are shooting for high expectations for all students. We're looking at variability at the 

beginning and planning for that. And we have a flexible means to achieve that.  

So next we're going to jump into universal design for secondary transition. So this was created as a 

framework to link UDL to secondary transition. So it focuses on transition from schools to what happens after 

the students leave school. It looks at how are we designing, delivering, and assessing the services. How are we 

looking at student learning? How are we looking at instruction? Sorry about that.  

So we're creating links between the academic content and transition planning. So we know with our 

Indicator 13 that all measurable annual goals must be related to transition planning. If we have students that 

have academic learning needs, we must be linking that with the goals, with the instruction. We also expand 

this. And I would credit NISAC, which you see there, the acronym, by adding the additional components.  

So we're looking at multiple life domains. So that ties independent living as well as employability and 

higher education and training. We're looking at multiple means of assessment, which is also part of UDL. But 

how can we assess students? Might we be able to assess them in various settings with various means of 

representation, like portfolios or videos? We're looking at self-determination. So as we provide multiple ways 

for the student to act, to represent information himself, to be engaged, are we looking at self-determination?  

And we're also looking at multiple resources and perspectives. So we're bringing in employers like with 

the SCAN skills that I mentioned. We know what's -- what employers are asking for. They're not getting it. There 

is a gap between what they're asking for and what students are leaving school with. So are we bringing in those 

perspectives? Are we looking at cultural responsiveness that Roni talked about with -- not just with English 

language learners, but with all students? Are we able to engage them by being aware of what their culture is 

and making those connections? 



 So UDT, and I'm going to just use that acronym if you don't mind, Universal Design for Transition. It gives 

us a framework to look at instruction on academics, on functional skills and transition by asking if we have a 

lesson -- we're doing a lesson plan, what's the overall goals? How can we integrate multiple transition domains? 

So the components that I just discussed in the previous side -- slide, the multiple life domains assessment, self-

determination. So how can we address that in the lesson? And how can we provide the multiple means of 

representation, engagement, and expression for students? And you have a nice reference there if you would 

like to find more information. These authors are really leading the field with linking universal design for learning 

with transition. 

 So let's talk about some examples. So we're looking at multiple means of action and expression. What 

could we do? We can use what we have, and that's one of the pieces of advice that administrators will provide. 

You know, if you are looking at implementing any endeavor in your school, but we'll talk about universal design 

for learning, what do you already have? Are you using Microsoft software? Well, available within that software 

are accessibility options. So you might be able to just do some minor actions with those accessibility options to 

provide options for students to respond in different ways. So that's one example, looking at what you have.  

And so students might be able to write those essays or compose those written materials using those 

accessibility options. So it'd be really great if they knew about those options. We know that technology's going 

to change. We know that over the years, but if students have practice in finding and using those accessibility 

options, when they leave our schools and go on for employment or are using the Internet for recreation and 

leisure or are using computers to complete coursework for higher education and training, if they have practice 

and they know how to find those accessibility options, that's going to give them an essential skill. And it's also 

going to fulfill some self-determination if they know that they need to do that. They're aware of their disability, 

but it's also a great tool for any student. So we can think about that as we are planning for universal design for 

learning for this population. 

 Another way that we can use this for all students is to look at video modeling. So we know, you know, 

kids have those devices pretty much in their hands most of the time. And we can use these mobile devices like 

the smartphones, the iPhones, the iPods, or even just, you know, good old video equipment to look at multiple 

means of representation. It's a way that a teacher can actually videotape himself to give some, you know, 

guidance to steps to complete. It can be -- it can be a strategy for a student to use to add to a student portfolio. 

So we can use this before, during, and after instruction.  

So there are many different forms of video models. And we know pretty much most kids, maybe a little 

less as they get older because of those teenage years, but most kids like to see themselves on video, or they like 

to be videotaping other students, so it's a way to get them engaged. If we do this, we have to have a very 



specific goal.  

So Roni gave the example of learning about the Civil War and being able to describe some specific 

events or, you know, the impact of the Civil War. That could be done with video. We could be -- but we have to 

really tie it to the standards and what the goal is going to be in our lesson planning. So it does require some 

intentional planning and some ongoing assessment, but it's a great way to get students involved. And I have 

seen myself, for students with and without IEPs, that this can really work.  

One student, an activity that they really enjoyed was playing the drums. And so we had a community-

based instruction. There's -- you know, that's going to be a difficult goal for that student to achieve, but we had 

a very creative person who thought about assembling drums and videotaped the student himself going through 

the steps of assembling the drum. And that student watched that video, a student with very significant and 

complex support needs, watched himself assembling that drum and was able to become much more 

independent and to do that on his own with, you know, very little prompting. So that can be -- you know, it can 

be for the student with a high degree of need for support as well as for any student in that classroom. 

 So you know, students can develop a video resume or a portfolio I mentioned. So they might be able to 

videotape themselves at work, themselves in community volunteerism, leading activities, so they can use some 

video. They may be able to videotape some work samples for their senior project. Students can also use the 

video to look at themselves in social situations or other situations like an employment site and do some self-

evaluation because that's going to make them more independent. And I mentioned the example of community-

based instruction.  

So those are just some kind of neat examples of using videos. So another example is how can we get 

kids engaged and interested and giving them alternate ways of expression for post-school goals, for academic 

activities? So a neat site is this toondoo.com, and you can go online and you can access this at no cost. You can 

also access it and see what other people are using this for. And even teachers are using this to, you know, just 

make instruction a little bit more engaging and interesting for students. But students can actually tell a story, 

they can be addressing a post-school goal. For example, if they do have a goal of attending college or obtaining 

employment, they might be able to create a ToonDoo about themselves pursuing that goal. 

 All right. So a third example here is for the student to set goals. We know that goal setting is one of the 

employability skills that employers identified in that SCANS activity that we talked about earlier. We know the 

goal setting is very important. It is a way to support self-determination and self-advocacy. So there's a great way 

to go online. There's more than one place, but this is a fairly easy-to-use, no cost place that you can go to access 

instructions, templates, examples of goal setting worksheets. Because we know if you don't set a goal, if you 

don't know where you're going, you may not get there, or you're probably not going to get there.  



So this is one idea for students to be able to access a place where they can look at their goals. They can 

even look at their IEP goals and figure out, you know, how can they set that out into small steps to really 

achieve that goal and also to monitor their own progress. 

 So that example there, we can use goal setting worksheets to support learning, to motivate, and that's 

one way to increase engagement. Because if we're motivating, we're hopefully seeing success, the student's 

very clear that they are making progress. That's a great way to engage students so for that self-assessment. Self-

assessment is also a way for the student to determine, hey, I might be having a problem here. Maybe I need to 

ask for some support. Maybe I need to change my own approach. So we want to make them more mature and 

independent learners.  

So they may be able to use these worksheets to record their goals that they expect for academics, 

employment, behavior organization, for example. And you know, don't we see that goal all the time for 

organization? The student is not writing down their homework assignment. They are not doing their 

homework. They're not bringing in their homework. And we really have a hard time changing that, to be very 

honest. You know, I -- you know, in my work with teachers, you know, it's a pervasive problem for many 

students. So if we can get them to, you know, take some responsibility for their own learning, this might be a 

great way to tie in those IEP goals for students that are having trouble with organization because that's a skill 

that they're going to need when they leave school. 

 All right. So one of the objectives that we talked about earlier was to identify the strategies and tools 

used for secondary transition. So I just gave you some examples, and those -- there are hundreds if not 

thousands of examples out there. And Roni gave you those websites. If you go to those websites, like she 

mentioned the lesson plan builder, not only is it a website for you to build a lesson plan, but teachers can go 

and see other teachers' lesson plans. So you can get so many great examples that are already done.  

So we want to merge curriculum planning for academic and universal design for learning by adding the 

components that are listed here that are very specific to transition. So that was one of our objectives we hope 

we met. So as we apply UDL to secondary transition, we want to look at making opportunities accessible to 

students to transition from school to post-school services. So we're looking at, how do we think about those 

services? How could we get students there? And how can we link that academic content in transition planning? 

 So what are the overall goals to achieve, desired outcomes for our three areas that we all know are in 

that grid in the IEP? College and career readiness are embedded in all of these domains, so we want to think 

about those goals and perhaps consider universal design for learning as we're thinking about the activities and 

services.  



So this example is taken right from the National Center on Universal Design for Learning. So if we think 

about a lesson on natural disasters, this might be something that would be, you know, very relevant for our 

students. What could we do there to tie UDL in? We could think about not only the academic content, but also 

for transition, thinking about preparation, problem-solving, decision-making, being able to work as a team. We 

would have some opportunities there for the student to be practicing those skills that they're going to need.  

For employment, we might be thinking about career exploration. It's not to say that that may be the 

career perhaps that the student is very interested in, but we know that students have a pretty limited repertoire 

with and without this -- without IEPs. We know that students are not very knowledgeable about the many 

different careers that are out there, so we could use that opportunity for all students to be thinking about 

careers and even just the skills within those careers.  

Also for independent living, one of the areas on our IEP planning process, we could be thinking about 

what do you need to do to prepare your home to be prepared for a disaster. We could also be thinking about 

students that may benefit from volunteer experiences. So you know, what are some volunteer experiences that 

might occur if we're planning for experiencing or recovering from a natural disaster? Also just, you know, what 

are some places that need volunteers? And if they do need volunteers, I know I come up into this with 

transition planning for students with IEPs, that they want to volunteer, but then you find out what are the 

requirements for that. And they can be pretty rigorous requirements. So it's a good idea to be thinking about 

those ahead of time and helping that student to perhaps learn those skills that they need if they would like to 

volunteer. 

 So how could we look at self-determination in this lesson? They might have individual goals related to 

the lessons, so academic goals. They might have individual goals related to making choices for those activity. 

They might need to look at organization. So how do they organize a presentation? So they can tie that in with 

the academic content, but it's also an organizational goal. You know, how do I take a big project and break that 

down into smaller steps? And it could also be about communication. How do they work within a group? How do 

they communicate with peers? How do they communicate when they are presenting to a small group to a 

class? Because those are different social pragmatic skills that student may need. 

 So universal design for transition. If you're thinking about this as an administrator, it gives you a 

framework to link instruction on academics and transition by asking these questions. What are the overall goals 

of the lesson? And how can we integrate our multiple transition domains within that? If you're thinking about 

this as an administrator, you may also be asking, if we're doing lesson plans in our school and we are thinking 

about the variations in students from the beginning, all of those different students that we can be prepared to 

provide them with multiple means of representation, engagement, and expression. So if we plan for that from 



the beginning, we are better able to respond immediately. That's one of the advantages of universal design for 

learning. We think that through. We can use the expertise of our special education staff because they know 

how to do this. But we often are at the point of differentiating instruction after we realize the specific individual 

need of the student. And that's still a good thing, but if we can pre-plan and build in universal design for 

learning, we can be immediate, and we can share that responsibility across general and special education.  

So some ideas about multiple means of representation. We've mentioned some of these, but it's a little 

bit of a redo. We can look at visual presentation so it's not just text. It can be digital text, it can be video. We 

can look at Internet links. So do students -- we know how important it is that students have that background 

information, especially for vocabulary. They've got to have the vocabulary if they're going to be able to learn 

about the content of the standards, if they're going to be able to participate in the lesson that the teacher has 

designed. So do they have that background information? So we want to make sure that they can get the 

definitions, that they can get the illustrations if they are lacking in some of that background information.  

We want to give them different ways of receiving information and presenting it. So that can be with 

videos, with software, just we can use what we have. We have software in schools already that is accessible for 

students. We also want to look at activities that don't necessary involve technology. So structuring our 

groupings for students. How can we look at that discussion? How can we look at the ways that students are 

making decision and reasoning and problem solving? So thinking that through, being really overt with that with 

students, to be very clear with them. This is what we're doing. We've having small groups because we want you 

to figure out how to problem solve this issue. You know, it might be the issue of how do you prepare for a 

disaster.  

So we want to be really clear about our learning goals with students. That's one of the components of 

our common core, as well as all of our academic standards, that we have to be really clear about the learning 

goals with our students. And we can also use the advantages of NIMAS and use our text-to-speech, use the 

many different formats that we can access text. 

 So here are some multiple means of engagement. How can we get kids involved? Hands-on. We know 

that kids love that. We know that, you know, kids pretty much are fans of technology. You know, and they're 

quick learners with technology. We can look at ways of learning that are project-based, that are based on 

inquiry. We know that they're really great strategies for all students to think about learning. We want that 

student to think about, how can I find the answer to this? Those meta-cognition skills that students need to 

have. That relates to self-determination too because they're reasoning, they're making decisions about what 

they're doing.  

We can look also at grouping for engagement. How can we use different forms of grouping to give 



practice, to give opportunities for students to shine? Some students like to be in charge, some don't. So you 

might look at that practice activity. Give them some decision making about what that might look like. And our 

cooperative learning activities, having students work together. Working together on a team, that teamwork, 

that's a very high priority skill that employers ask for. And teamwork, really it's -- I think it's one of the top three 

employability skills right now. So if we can instill that in our students and being able to actively be part of a 

team in this cooperative learning activity, we'll be giving them something that they can use when they leave 

school. 

 Multiple means of expression, just to review here. So we can use graphic tools. Roni designed our 

graphic organizer, so that's one way. Again, you can go online. There are just free websites for graphic 

organizers. Graphic tools like the ToonDoo that I mentioned. You know, giving students examples of, you know, 

comic strip type -- I remember I was in high school in Honors English and we had a project. And at the time, you 

know, I used good old poster paper, but actually used a comic strip format to illustrate Greek mythology. So 

these are really not new ideas because, hey, it's been a while since I've been in high school, but now we've got 

technology to make it much more interesting for students. But you know, I still remember doing that. It was fun. 

And you know, I still remember the story that I had to do.  

So you know, we can use some of these ideas. They're going to engage all our students. So we talked 

about accessibility options with our software, that we can use word prediction as well, multimedia tools that 

were listed there. Also, products. Can we have a product, a video, a photograph of a product, drawings to bring 

those students in that have different talents? And also graphs. Are the students able to show their own 

progress, to monitor their own progress through graphs? 

 So now we're coming up to a question. So this is one of the questions that you will need to enter your 

answer. So an example of multiple means of representation is text-to-speech or interactive scaffolds, options for 

goal-setting or self-monitoring, or different options for physical response, or D, none of the above? And so our 

correct answer for this is A. And if you need more information, you can go to the UDL guidelines that's one of 

your handouts, and it will give you more information about that. 

 All right. So we're still talking about tools and strategies, and that was one of our objectives. So Roni 

mentioned the lesson builder, and I just wanted to remind myself, I did mention already, that you can go there 

and see other teachers' lesson plans because, you know, one of the challenges that we have is time. So you 

know, if teachers -- you know, administrators are hearing their teachers say or supervisors are hearing teachers 

say, you know, we don't have time to add one more thing. But if you could go find a lesson that's already 

developed, wouldn't that be great? And then you wouldn't need to do it yourself. And we also have so many 

resources through our SAS portal. So there's, you know, just great examples of lesson plans that are already 



done.  

There's also interactive tools on the CAST website there, so if you're building a lesson, you can actually 

click on, for example, multiple means of representation of vocabulary. And if you do that, multiple suggestions 

will come up for you. So -- and so this is just a screenshot because I didn't want to take the time to leave our 

PowerPoint to go online. But you know, it builds in the standards, it builds in curriculum, it builds in the UDL 

framework. 

 So here's some other ideas that may work for all of your students. So if we're looking at multiple means 

of expression, there's an idea about authentic writing experiences. It's the idea that we want our students to 

have a sense of ownership, to be taking that responsibility. We know that essay writing is an important skill. As 

a matter of fact, I have a 16-year-old son, and he was relaying to me that today they need to do a 30-minute 

essay. And they have to fill two or three pages, they have to type so it's going to be accessible to everybody. The 

topic is not known, so they're not going to get a topic until they go to class.  

And he was -- you know, now he's a great writer, so he should be really good at that because he's very 

imaginative. But you know, he was saying, oh gosh, you know. You know, he was thinking about it the night 

before and feeling a little bit of pressure. So you know, but that teacher is giving them a sense of ownership. 

You know, he's kind of building up the skills of, you know, what they need to do, what's the component of a 

good essay. They're learning that. They're going to be able to go online during that 30-minute timeframe. It's 

not a lot of time, but they're going to be able to do that, to go online, to get information that they need. So you 

know, that teacher has engaged his students, and I really -- you know, it's pretty neat when you can engage, you 

know, a 16-year-old in, you know, English 10.  

So we want to build that interest, we want to give the students some multiple means of representation. 

So some other ideas there would be to look at video. The students may not have the writing skills under 

pressure, so they may be able to video themselves, they may be able to present information in a roleplay, but it 

gives them a sense of ownership. So web 2.0, now we have all these great tools.  

And one of the groups that I wanted to mention would be our gifted and talented students. So we may 

have gifted and talented students that we also need to be planning for in our classrooms. So there's that 

variation across students. We may also just have our regular student, like my son, who is a great writer because, 

boy, he can tell a story, but he's not gifted. So you know, we have these tools to engage kids. So we have online 

writing communities where students can network with each other. One grade activity that my local school 

district did recently was -- oh gosh, I'm blanking out. The national newspaper today -- what is the -- 

MICHAEL STOEHR: USA Today. 



JULIE VONGARTNER: USA Today. Thank you. I'm glad Michael's here. USA Today just had an essay contest for -- 

and it was open to anybody, adults and students, to write an essay about Martin Luther King. And you could go 

on and write collaboratively with other writers. And I thought, what a really great example of something and 

you can win a prize if you won too. But it was just a fun activity to allow talented writers to network with other 

talented writers.  

So you know, we have so many requirements of students, but for our students that might be a talented 

writer, that may actually be very skilled in grammar, they may not need to do that grammar assignment 

because we know that they understand it. So they could be working on a short story. So there are no cost 

places, and I know there's some, you know, barriers with technology within schools, but these are just a couple 

examples.  

And you don't have to go on the Internet to do collaborative writing. I was thinking about an activity 

that my school had done for fundraising. They had written a book and published a book with poems, with short 

stories to raise some funds. So they had a poem that the entire grade worked together. They actually had the 

elementary-age students do the short stories and poems, but they had the high school art students work with 

the artwork and work with the graphics and putting it together. And you know, I have a great school district. 

They raised more -- they raised thousands of dollars through this collaborative writing assignment.  

So it was a fundraiser, but they referenced the standards. They referenced the -- at the time, it was a 

few years ago, UDL was a fairly new idea, but they engaged those students who in the high school who were 

not maybe the greatest writers. They engaged them through the artwork and the graphics, both students with 

IEPs and without IEPs. So there's just some resources for you, and there's a reference there as well if you're 

interested in learning more about authentic writing experiences for talented writers. 

 We can also look at our students that may have some difficulties with writing. So we have many 

students with IEPs and students that are maybe struggling academically that don't have IEPs that need to 

improve their writing skills. So we might be able to use a classroom blog. And we can look at that where 

students write for each other and are giving feedback to each other. So we're not just writing and handing it in 

or submitting it to the teacher, but we're writing and other kids are looking at it. Of course we want to have 

intentional planning, we want to have clear goals for that, but there's a reference there for you if you'd like to 

learn more about using blogs to support writing skills.  

So those are just some ideas there to make some connections between the academic content. So we 

can look not only at the standards and the requirements, but we can also look at our transition planning. So I'm 

just, you know, revisiting our learning objective there. So as an administrator, you're still looking at what's the 

overall goals? Where are the multiple transition domains addressed with those goals? So I'm going to move on 



there. 

 So we talked about, just as a review, thinking about the skills that students need, and I'm going to find 

my place here in my notes. Thank you. Self-determination, giving them multiple means of representation, 

engagement, and expression.  

So other examples there. Read aloud activities. We could actually be using electronic books with read 

aloud software. We could bring in a guest speaker. We could be looking at a research activity. That's a skill that 

we know that is in the standards for students that they need to be able to conduct research. Those standards 

related to research are across multiple grades, so if students are working on big activities, they might be 

working on research skills for this particular example or for their senior project or portfolio. We can be building 

in their understanding of the research skills that they're learning. So we also talked about grouping, so 

classroom discussion, brainstorming, different ways that we can do that to give students ways to respond and 

give a way to represent information.  

So other ideas, or just to reinforce here, multiple means of engagement. We can look at the same 

activity. So a teacher that puts effort into pre-planning a read-aloud or puts effort into video clips, we can be 

addressing multiple parts of the UDL framework by that, you know, kind of that same tool that we are using to 

engage our students.  

Again, we can be looking at that goal setting. How does that student track their learning? How do we 

get them to be more independent? Other ideas for multiple means of expression. Again, that group 

brainstorming can also be a way for the student to express. We can look at, you know, fun activities like 

Jeopardy review games. You can go online and get that for free through interventioncentral.org.  

Hands-on classroom activities. Certainly, you know, sadly, we had, you know, Hurricane -- or we had 

Sandy recently that, you know, impacted, you know, our whole country. You know, we had schools in 

Pennsylvania that were impacted with, you know, delays, closing, flooding, you know, storm damage. So this 

could be very relevant for a student. 

 So back to our graphic organizer. It's a time to just, you know, think about some of the tools that we're 

mentioning. And we're just giving you some discrete examples, but again, you can go and find many, many 

examples. And you know, a great resource for you is your student, to ask, you know -- you know, I talk to my 

kids. I have two teenagers. You know, what are you doing? And you know, they're both very different kids. You 

know, but my daughter, you know, she's on the Internet all the time. She's on, you know, a site that where 

people can list their favorite books. And you know, she gets ideas about other authors or other genres that she 

might like to read. So you know, ask your kid. You know, hey, what are you doing? And see if you can get some 



ideas from them. 

 So another example here is a website for vocabulary. So we talked about the importance of background 

information. We know that we have to have a good vocabulary base if we're going to succeed within any 

content area. We know that our English language learners may need additional tools. But just all of our students 

may need a way to find an interesting place to get that definition, to get examples.  

So this website here that is listed for you, VocabAhead, is a website that uses SAT vocabulary words. So 

it's a great way for kids to, you know, prepare, you know, for SAT, but they can also go on and look up words. But 

there's other websites as well. So that's one example there. 

 Again, our accessibility options can be used. So we can, just to review, for our students who have IEPs 

but also students that don't have IEPs, we can be looking at filling out that job application. Again, ToonDoo. I'm 

going to move us forward. Our goal-setting worksheet.  

So now we're looking at universally designed assessment. So just as we are giving multiple means of 

representation for the student, we can be thinking about, how can we use that for assessment? We know that 

with common core, we are going to be looking at some computer-based assessments. We are already using 

that. We know with curriculum tools that may be augmenting the standard curriculum, we may have some 

curriculum tools for students with IEPs. So looking at that and thinking and being creative about universally 

designed assessments is something that we want to plan ahead for.  

So [inaudible] gives us some ideas about thinking ahead for assessment. So as we're designing lesson 

plans, we also want to be designing multiple ways to assess what students need to know. So we want our UDL 

assessments to think about that variation across students so that we can have good ways to allow students to 

represent what we know. We don't want the assessment to be a barrier to that student demonstrating their 

knowledge.  

We also want to have very clear ideas about the construct. What is it? What's that content that we are 

assessing? So I don't want to assess typing skills. If I am doing an assessment that is about the ability to write an 

essay on a specific topic, I want to know about the essay-writing skill. I don't want to know that the student 

who's having trouble spelling, typing, that those are going to hold him back from showing the knowledge that 

goes into writing that essay. So what's the construct?  

We want information to be accessible, so we want to make sure that there is not a barrier from print, 

from receiving that information for our students with centering impairment or print disabilities. We want those 

items to be non-biased, so thinking about cultural responsiveness, that we have to think about the assessment 

not being a detriment for students that have different cultural experiences. We want to make tests amenable to 



accommodation so that they are not difficult to access for students that need those accommodations. We don't 

want the instructions to be so difficult that the students are spending more time trying to figure out what the 

instructions are rather than demonstrating their knowledge. Looking at the readability and looking at how can 

we design assessments so as many students as possible are eligible to participate in those assessments. 

 So the administrator has a lot to think about in this framework. And that's going to be where we kind of 

summarize this presentation. So as an administrator, what can you do to think about implementing UDL in your 

school? One of the things that administrators can do is look at how lesson plans are being developed, look at 

curriculum planning. Are people considering UDL from the beginning? Are we anticipating and knowing that 

we're going to get that variation across students? We're going to get that variation in your classroom. You know, 

that first day in a classroom, you know, and of course for our teachers that have multiple classrooms, you have 

so many different students that are coming in. And each one is individual with the background knowledge, with 

the skills and the talents, as well as their needs that they're bringing into that classroom. So thinking ahead and 

planning ahead is something that we can do to improve learning and to improve achievement.  

Roni mentioned some tools, the Google DropBox, scheduling, so building in the time for collaboration. 

Utilizing educator expertise. So we have our general education teachers who know their content, who know 

about variation across students, but we also have our special education staff that knows how to differentiate. 

So they can come in and they can help do that planning, whether it's in a co-teaching model, whether we're 

looking at supporting individual students. So that collaboration across staff is going to be really important.  

And this information is from the website that's shown at the bottom of the slide. And there's some 

great fact sheets as well. And one of the fact sheets is a handout for today, you know, just Q&A about UDL for 

administrators.  

So one of the things that administrators can do is adopt principles of UDL within the school mission. So 

if you look at your school missions, I imagine that it's going to be very congruent because, you know, what 

we're talking about here is preparance -- preparing students to be successful, to make them good citizens, to 

make them responsible. So this is very congruent with school missions. We also can look at professional 

development opportunities. How can we understand differentiated learning strategies for variations across our 

students so that we can plan ahead and give time for teachers to discuss and collaborate on how they might 

implement UDL? 

 A great tool that we hear schools using is professional learning communities. So a professional learning 

community allows you to look at professional development. But PLCs, professional learning  communities, tie 

that professional development to specific goals, and they assume that the participants in the PLC are there both 

to enhance their own learning as well as to support collegial learning. So they are supporting the learning of 



others and they are looking at the goal. And that may be your school mission, or it may be more discrete goals 

along the way to, for example, implement UDL. 

We can also do some data analysis of the UDL process. So we can look at our data, whether that's with 

PVAAS data, some tools from the websites that we've mentioned, but we could look at that data and we could 

see, you know, what's happening as students go from to grade? Should we be looking at, you know, the 

curriculum? Are there -- do we have maybe some very good curriculum tools, but the ways that students can 

access that information, the ways that students can express themselves or be engaged, there may be some 

improvement that we could do there within that UDL process.  

So we have a couple ideas there for you to look at UDL within your school. And we can look at 

professional learning communities through job-embedded activity. So we want to make it very practical for 

teachers. So it can be tied to how do we write our lesson plans? What's the format for lesson plans? Could we 

go to lessonplanbuilder and use their format and have some opportunities there to integrate UDL within what 

we're already doing?  

We may use coaching. So do we have individuals in our faculty that have specific expertise and that 

could coach others? And we always want to pair that with data analysis. Are we getting the bang for our buck 

with this? Is it showing a difference for teacher skills and competencies, for student achievement? Are we 

seeing some concrete differences within our lesson plans? So we can look at different strategies that I imagine 

that you already doing and think about integrating UDL within professional development. 

 So if we look at data, what kinds of data could we examine? We could look at whether we're able to 

deliver that curriculum. Are there -- is our data showing that we are delivering that curriculum, or there are 

some needs that are coming up? Are we engaging students across the years? Are we able to keep those 

students coming to class, not leaving school, being actively engaged within the classroom?  

Affect of expression. That relates to the UDL framework, engagement. Roni mentioned how learning is 

attached to brain activity. When we engage the brain, we create learning that is going to last longer, that's going 

to take students into a deeper understanding. And Roni mentioned how with, you know, new technology, with 

PET scans, we can see that higher degrees of learning that include emotion, more areas of the brain are more 

active. And that builds memory and that builds cognition and that builds learning for our students.  

There are some wonderful resources on the SAS portal. So if you go to the SAS portal and you go to 

assessment, actually, under formative assessment, there are some great articles about affective expression for 

students. There's some great survey tools that teachers can use to assess themselves and how they're building 

in affective expression. There's also some tools that they can give with their students because don't we hear 



from students, why do I have to take this test? Why do I have to learn this in geometry? If we could get students 

kind of thinking about that, it's a great way to make that connection for them. We can also look at data about -- 

to see what's -- how we're setting up our environment. Do we have the tools? Do we -- are we setting up our 

environment to encourage groupings that support learning and access to the content of the standards? Are we 

using a variety of assessments? So administrators can look at the assessments that are being used and 

determine, do we have a good variety? Are we, you know, attached to the paper and pencil assessment?  

And you know, that's not what's going to happen out in the world after kids leave school. You know, 

somebody isn't going to hand them a piece of paper and a pencil to evaluate how well they do their job. So we 

have to think about, you know, those examples perhaps of other ways that we can assess students, whether 

that's with presentations, with videos, with roleplay, going online. And using technology, just gradually 

embedding more flexible and engaging methods of using technology. And asking our students, what do you -- 

what do you think might be a way to use technology to help us show the specific content as you list that 

content for the students? 

 So our graphic organizer here. I just talked about professional development, and professional learning 

communities are a very effective method that we tie professional development to goals. So it's goals both for 

our faculty as well as for our students. And we talked about some resources for you as well. 

 So here's some additional ideas. If you want to know about UDL and the research behind it -- behind it, 

you can go to the National UDL Center there. While UDL itself has not been specifically researched, all of the 

components that go into it, for example I talked about vocabulary, you will find research citations [inaudible].  

Also, I mentioned the administrator fact sheets that was provided as a handout, but if you go to that 

UDL for all students, there are other Q&A fact sheets, there are other tools there that may be helpful for you. 

So this afternoon, when we are doing a similar session for teachers, we're going to have a Q&A for teachers. So 

that may be something that you want to know about as you're thinking about structuring professional 

development or coaching.  

There is a wonderful new learning series, and I gave you the specific website there. It's brand, brand 

new. And on it are some great professional development skills and it can be for individual learning, but you 

could also use this for professional development at your school district. So on this website, there are videos, 

there are guides to professional development, and they're going -- they just began this learning series. And 

there are three tools on it right now. And they're going to keep adding to this learning series, so I encourage you 

to look at that. I did go through that, and when I found it, it was, you know, really excellent. There's two 45-

minute videos, and then there's a two-hour video.  



And they look at UDL in the classroom, they look at practical ideas, and then the two-hour -- it's a 

presentation. It's very, very engaging, but it's about the why, why do we need to engage all students? Why do 

we need to give them multiple means of representation and multiple means of expression? So it's really a good 

resource for you.  

And then people can actually join the UDL Implementation Research Network. You can go on, you can 

see what's there. It really ties in the research. But you can also join it so you can, you know, use it as a learning 

tool. So those are some great resources in addition to those that we've already featured. 

MICHAEL STOEHR: Okay. As we wrap up today, just wanted to remind folks that if -- well, you were keeping 

track of the certification codes. I did type those in down too in the chatbox. Wanted to let folks know that the 

link for the survey, if you click on that, you go ahead and fill that out. We are asking that you enter the 

information by actually next week, by the close of the business day on Monday, this coming Monday. So I realize 

that that date in there is not correct. That's actually today's date. So we're actually asking you until next 

Monday you have until -- to enter that information. Click on the link, and then allow about 30 days for 

processing for that, for those six questions. 

 We did just have one question, I guess, Juli. You had mentioned a site for Jeopardy online and I wasn't 

sure if you can repeat that. 

JULI BAUMGARNER: If you go to interventioncentral.org, you can find it there. So and you have my email too if 

you -- you can always email me if you need help with that. So I do have some summary comments. Were there 

any other questions? 

MICHAEL STOEHR: I think that's it for the questions. 

JULI BAUMGARNER: Okay. So my summary comments, first of all, thank you so much for your attention and 

participation. We appreciate your time. So we're really talking to folks that are in a leadership role on this 

webinar, so this is for our administrators and supervisors. So if you were thinking about this, UDL and how you 

might integrate this within your school or your intermediate unit or your charter school or your approved 

private school, how could you begin?  

So we want to look at, as I imagine you would anytime, what's the identified need for change? Why 

should we do this? And that's where you might look at your data and you might see UDL as an additional tool to 

improve student achievement, to prepare students for college, careers, citizenship. So those are some reasons, 

but they really have to come from you and from your faculty. Are we aligning our curriculum with the common 

core state standards? Can we use UDL to create success with that? Are we thinking ahead to teacher-friendly 

and student-friendly ways to access information, to represent information to engage students, to allow students 



to participate in assessments?  

So those are some of the considerations, and all of this information I'm really getting from the websites 

that I just mentioned a couple of slides ago. So these are tips from administrators who've actually done this. 

And they note that, as with any sustainable change, it's not going to happen overnight. It's going to take some 

time. But if you have teachers who see the variation across students when they look at that classroom and they 

are willing and interested in meeting the needs of all of those students, this is a great tool.  

And so on the websites that we mentioned, you know, use those tools. Look at your -- look at the 

resources and use your data. Use the tools that we have within Pennsylvania with PVAAS and with other 

resources to identify, you know, where might we make some changes for our students. And you know, how can 

we assure that success of all students and link those academic needs, those transition needs, just the needs 

across all learners? So I am going to conclude my comments, and thank you again. 

MICHAEL STOEHR: And thank you, Juli, and actually Roni. If you had any -- 

RONI RUSSELL: Thank you. 

MICHAEL STOEHR: Thank you. And again, please make sure that you're submitting your questions and 

answering the evaluation survey. And again, the date for that is by Monday, January 28th. Thank you all for 

joining us, and we appreciate it. Again, if you have any questions, you can please send those to either the 

presenters, Roni or Juli, or to myself. Thank you so much, and have a good rest of the day. 


