
SPEAKER: The broadcast is now starting. All attendees are in listen-only mode. 

MICHAEL STOEHR: Good morning. We'd like to welcome everyone to today's session. This is part of the series 

of Making Connections for Secondary Transition. Today's session, for those of you who were going to join us 

back in October, this is the makeup session for the October 31st session, Tools for College and Career Readiness. 

My name is Michael Stoehr. I work for the Pennsylvania Department of Education through the Bureau of Special 

Education and the PaTTAN system out of the PaTTAN Pittsburgh office. And I am one of the leads for secondary 

transition. And with me today is Rosemary Nilles. 

ROSEMARY NILLES: Good morning. 

MICHAEL STOEHR: And also Michael Thompson who is -- also works through the Department of Education 

through the Bureau of Career and Tech Ed. And Michael will be introducing him in a few minutes. I wanted to 

remind folks today that -- a second, that if you are interested in receiving Act 48, ACVREP, or CRC credits, 

throughout today's broadcast, we will have a series of questions. There are five questions that we'll be posting. 

What we'd like you to do when those questions come up is to record the answer to those questions. At the end 

of today's session, we're going to ask that you go to the web link that is listed there. That will take you to a 

verification site to list in those letter answers as well as to complete an evaluation for today's session. We're 

asking that you complete all of those evaluations by this Friday, January 11th.  

We would also like to ask you if there are multiples individuals at a site, if you could let us know that 

there are additional folks attending at your site. You can do that in two ways. Can either list those names in the 

chat box, or if you could send those to our support person, Patty Panuccio, at our PaTTAN Pittsburgh office. She 

will make sure that we are able to give everybody credit who is interested in receiving continuing education 

credits for today. 

 Today's session, we're going to do some background and introductions, do a review of college and 

career readiness for all individuals, talk a little bit about career and tech education, where Mike is going to be 

going over the career education and work standards. He will also be discussing assessments, going through the 

career education and work I statements, and then providing additional information on how to integrate the 

strategies, especially for individuals with disabilities. And now I'm going to turn this over to Rosemary Nilles, 

and she's going to pick up this next section. 

ROSEMARY NILLES: Good morning. We always like to begin with the end, really, and so we think about in 

Pennsylvania and across the nation, each of us want every one of our students to be proficient in their core 

subjects of course, but more importantly, graduating from high school ready for post-secondary education, 

whatever that looks like, and ready for a career, and always achieving equitable outcomes regardless of their 



background, condition, their -- to be our second in the series.  

And so we always, again, want to go back to the idea of our target audience being those people who 

support, whether you are a parent, an educator, a community member, an agency provider, an administrator, or 

any of the other people who interface with our youth, that our purpose is to make sure that all kids with 

disabilities have that free, appropriate public education that emphasizes that special education and related 

service, but always designed to meet those same goals that we just talked about. Preparing our students for 

further education, employment, and independent living. So that helps to ground us in the content that we will 

be looking at today. 

 I mentioned that we are part of a community of practice, and I want to draw your attention to the fact 

that career and technical education is also very heavily involved in our community of practice. And I'm 

highlighting this today for a couple of reasons. First of all, we want to emphasize career and tech education as a 

really critical resource and sometimes underutilized because there are multiple, multiple ways to win.  

So within your handout packet, the handout number two actually is a little brochure about career and 

tech education. It's actually a big brochure, and it capsulizes -- you can get that brochure, by the way, on the 

PaTTAN website. But the second reason I want to highlight career and tech education is because our presenter, 

who I’ll be introducing in a minute or two, is actually -- that's what brought him to this work and helped us to 

realize that the work that Michael Thompson is doing is very much aligned with secondary transition. 

 So when you think of career tech education, many people have in their minds the old vo-tech that 

served a few kids, and maybe in our minds was for those students who struggled or who weren't perceived to 

be college material, and I say that in quotes. And often career tech ed, we called it vo-tech, and that was the 

language that is familiar. And we're trying to move away from that language and call it career tech education. 

You'll hear us shorten it to CTE. And instead of academic, we're looking now at something much, much more 

robust, and we call it the new career tech ed. That's what PDE Bureau Career and Tech Ed calls it, the new tech 

ed system.  

And it's really providing 21st century career and tech education, preparing students for lifelong learning. 

It's focused on preparing our young people with both the academic foundation, the career direction, the 

workplace fields that are going to have them succeed personally, but also contribute to an innovative and 

competitive Pennsylvania economy. So in the past, we did think about students who were not planning to 

attend college, and those were the ones we encouraged to participate in what we call vo-tech. And that was 

designed to prepare them to enter the workplace immediately after high school.  

But our economy has changed. That economy for which vo-tech was built doesn't exist anymore. We 



don't have that same number of low-skill jobs. Instead, we have an economy, as we talked the last webinar 

about college and career readiness, that is demanding more than a high school education. Not necessarily a 

four-year degree, but some sort of certification or post-secondary education.  

And so the career tech ed of today is providing our kids with that opportunity to bundle their electives 

into a meaningful career path that is leading to those certifications so that they can go to work. And 95% of the 

kids who do go right to work are employed within two years. But what we're also finding is that, through the 

new career tech ed, that our kids can leave career tech ed, leave high school with credits towards college or 

post-secondary education, and we call that Project SOAR is one descriptor of that. They can have their exposure 

to their career path, still go onto the two-year, four-year college, and so many of our kids are doing that. So it's 

really a viable plan B. And it's really much broader, much more robust, and much more inviting to students to 

consider career tech. So as we go through today's -- the rest of today's materials, I want you to consider how 

career tech ed might be a pathway either for your student, for your son or daughter, or for those with whom 

you work. 

MICHAEL STOEHR: And before we continue on, I just wanted to let folks know we had a couple of questions 

about the materials for today's session. So as a reminder, you can locate the materials actually on the PaTTAN 

website. So if you go to -- this is the PaTTAN website. We're looking at the training calendar. It's for today's date, 

which is January 7th. If you click on the making connections link, it will take us to that page. And then the 

handouts are actually listed there, so when you click on the tools for college and career readiness handout, it'll 

take you to actually a list of those.  

And you'll notice that there is a dropdown menu when you click on it, so there's a list of handouts as 

well as the seven handouts for today's session. A couple of folks weren't sure how to find those, so again, if you 

follow those links from the calendar for today's session, it'll take you to this page for handouts, and you can find 

them there. And again, there is a list that includes a list of all the handouts and then the seven listed there. 

ROSEMARY NILLES: And I would certainly begin with the PowerPoints, the career education and work 

standards, the Holland assessment, and the I statements packet. They're all important, but we will be actually 

working with these tools today. If you're a middle school person or team, you may just want to download the I 

statements six to eight packet rather than nine to 12, but we have offered both. 

 Okay, we're ready to move on, and I'm getting ready to introduce the PA standards for career education 

and work with Michael Thompson. And want to tell you a little bit about him, and then I'm going to let you -- 

him tell you a little more. He's a retired counselor, a guidance counselor and educator, for Middletown Area 

School District. And as part of his work there, he developed a K to 12 career development pathway model.  



He's also served on the state leadership team for the career education and work standards. He's been 

an adjunct professor at Millersville University for career development. And in 2010, he was contracted by PDE 

to help school districts in Pennsylvania develop K to 12 plans linked to Chapter 339 requirements. So again, 

you're going to see the connections with career education and work. So what I'm going to do is ask Mr. 

Thompson to tell us, how did you come to be involved in the trainings you're doing? And can you explain this a 

little -- in a little more detail the work that you're doing for Pennsylvania Department of Education? 

MICHAEL THOMPSON: Good morning. Thanks, Rosemary. I became involved with the PDE as a result of my 

work at Middletown. And also when I retired, I was asked by the Bureau of Career and Tech Ed to come up with 

a template for a K to 12 guidance plan linked to career development. And they had seen the work we had done 

at Middletown, and they were interested in having someone that was in the field put together a template for a 

plan. So as a result, I met with them in October of 2009 and I recommended that they involve the Pennsylvania 

School Counselors Association as that committee.  

So a committee was formed. And what happened as a result of that was a Pennsylvania Companion 

Guide to what's called the ASCA model was developed. And through that training -- or through those -- that 

work, the PA Companion Guide was developed. And this served as a tool for counselors to develop their 

program K to 12 across the state.  

After that was developed, I was asked to go and set up trainings throughout the state. And recently, I 

just compiled a report with PDE and I had been connected to 313 districts out of the 501 in the state in the last 

two years. Needless to say, I've been on the road a lot and I've been using this tool to help districts write their 

339 plan. And as you see on the slide in front of you, it really has become an impetus for school counselors to 

deliver their program linked to this model. And the model itself is a research-based model which was developed 

in 2003 at Arizona State University, and the best practice part of this model is recognized as what's called RAMP 

status. 

 So the focus of 339 in Pennsylvania is centering on the career domain. And what this does is it comes up 

with a plan to transition all students through a comprehensive integrated plan. And you see in front of you the 

actual statement of the law. And I'm starting with this because it's important in your district, if you're not a 

counselor, to connect with your school counseling program and find out what they've done regarding this plan. 

And we -- I see, and I've seen this over the years, as a school counselor, I valued the work of transition people in 

special education in my district, and I always involved them with our guidance program. And I personally think 

that if you see these things as two parallel trains going down a track, I really believe it needs to be connected. 

So connecting the transition plan to the guidance plan makes sense, and that's why Rosemary's asked us to 

come together today. So as we move forward and I go through the career education and work standards and 



talk about integration tools, you'll be familiar with some of this, but some of it might be new to you. And I am 

hoping as a result of this, you do connect with your school counselors and their plan. 

 Chapter 12 is what most counselors would consider as their guidance plan, but in reality, Chapter 12 is a 

student services plan that is linked to the strategic plan of a district. We're not going to discuss Chapter 12 

today, but there is some confusion around the state about Chapter 12 versus Chapter 339. Chapter 339's 

primary focus is the career domain. So when I start talking about the three domains, it's important for you to 

know that Chapter 12 is a summary of services. Chapter 339 is far more than that. It's a K to 12 guidance plan 

linked to career development, primarily. 

 Which leads us to the next bullet on that slide is the Pennsylvania Academic Status for Career Education 

and Work. So what you have is you have a 339 law, you have the Chapter 12 law, and now you have a Career 

Education and Work Standards law. So compliance with all three will pull transition plans and career guidance 

plans together. So that's why we start with showing you what the legal statutes are. 

ROSEMARY NILLES: So what are the needs that are driving this work? 

MICHAEL THOMPSON: The needs that are driving the work are the fact that we have a major skills gap in the 

United States that is not being addressed because the workforce and education has not connected in an integral 

way to make students and parents aware of what is out there. And to do it properly, it needs to be done 

strategically and developmentally K to 12.  

So the slide you see in front of you, begin with the end in mind is the whole concept behind career 

development as well as transitioning. So when you see that rainbow and you see that road in horizon, I always 

tell folks that college is not the end. That's the means to an end. So the end is life, and life meaning family, 

career, and leisure, the triangle of career development. So looking at this, you would look at that road as being 

the future and the hope for the future.  

And as a school counselor for many years, I was stuck in the responsive model of putting fires out and 

helping people respond to crises. And when I identified career development as the key tool of my work, I began 

to look at counseling in a different way, as something hopeful, proactive, preventive, and developmental. So 

this is a really important concept to understand as a transition person, a special ed teacher, and a school 

counselor, is that your goal is to help young people down that road with a plan. 

 So looking at this slide, what employers want on a candidate's resume, I'll explain how I've used this in 

trainings with faculty and with kids. If you look at the curriculum of a school district or you look at the standards 

in a state and you look at different areas, you'll see that content and curriculum is based on standards and 

anchors and skill sets. What you see in front of you is the curriculum of the career education and work 



standards. This is what employers look for when they want to hire a person. So I always take these concepts and 

I ask teachers or administrators to rank these in the top ten without giving them ahead of time. You could do 

this with your students as well. So looking at what's important to an employer.  

These 15 items were the top 15 things that the National Association of Colleges Employers look for 

when they look for a candidate or a resume. And you'll notice the top one is the ability to work on a team. 

Simply put, getting along with other people. These are the soft skills, this is the glue of the CEW or the Career 

Education and Work Standards.  

So this is kind of where I would start is talking to your teachers, your students, your parents about what 

do you want your students to be like when they graduate, whether it's a person with a transition plan, with an 

IEP, or whether a student without an IEP. The goal of education would be centered around these concepts. So 

that is part of what the CEW or Career Education and Work Standards do. 

 So the Career Education and Work standards, if you look at this, it's based on the first word is who they 

are. That's called awareness. So if you look at the elementary years of education, let's say K to four or K to five, 

you're really creating awareness in students about who they are and what -- how they connect to the world. 

That's the first layer of the CEW standards.  

The second thing is where they want to go. This is exploration. This would come into the middle school 

years, where they want to go. How do they know where they'd want to go if they don't know what they don't 

know? See, what you do is create awareness and then you explore.  

And the third layer is understanding the process or it's -- and it's called planning, which is the high 

school. So if you look at aware, explore, plan as the three concepts, you'll understand where this goes. So when 

I show you the standards, it's based on these three things: awareness, exploration, and planning. And the key is 

the last part, is how they're going to get there, which is the transition plan. So my thinking is that every student 

should have a transition plan, and this is why it brought my work to what this organization represents. 

ROSEMARY NILLES: The Career Education and Work standards have been with us for several years, but can you 

give us a little more background about how they came about? 

MICHAEL THOMPSON: Sure. These were the only standards that were ever adopted in Pennsylvania that were 

not originated by educators. These standards are coming from the outside in by business partners. They first 

were written in 1996. And they sat around for about ten years and then finally in 2006, they were rewritten and 

adopted. They compose four strands. So if you look at the four strands of the standards, you'll see awareness 

and preparation. And when most people think of career development or career planning or career exploration, 

they look at that first strand.  



I'll give you an example. A classroom teacher might not think it's their job to help a young person 

determine what career they should go into because they're a math teacher or they're a science teacher or 

they're even a special education teacher. They don't see the connection just looking there. But if you look at the 

rest of the strands, career acquisition is getting a job, career retention is keeping a job, and entrepreneurship is 

creating a job or innovation. Those are the soft skills that the 21st century workplace needs.  

So when you look at these in the context of careers, only one-fourth of the career standards are actually 

about careers. The rest of them are about human development and self-determination. So if you really look at it 

that way, you can see that it's everybody's business in a school system to create a curriculum that's going to 

integrate these instead of it becoming an add-on. Because I always say in my training this isn't one more thing 

on the plate. This is the plate. So when someone says this is one more thing I can't do this, you're actually going 

back to that slide which I showed what employers want. That is what employers want.  

And then the four benchmark grade bands that the standards are addressed in you can see below. K-3, 

4-5, 6-8, 9-12. So each one of these grade bands has four strands under each. And when we talk a little bit later 

about the I statements and how to integrate this work, you could be looking at whatever grade level you work 

at and start there. 

 So the mission of the standards, simply put, is to ensure that each student achieves and maintains a 

personally and professionally rewarding career journey with the emphasis being on journey, because this is a 

process. This is not a one-and-done. To educate young people that they're going to graduate from high school 

and that's the end is detrimental to their development. And in fact, it's the beginning. And it is a journey, and 

what you see on that slide is the website for the PA career standards, which we will be talking about this 

morning. 

ROSEMARY NILLES: Mr. Thompson, can you just explain, as part of the Career Education and Work Standards, I 

don't think a lot of schools realize that part of the career standards was the portfolio and the plan for the 

academics. 

MICHAEL THOMPSON: Okay. Two of the things that I believe are important to note in the standards, in the law 

of the standards, are that beginning in eighth grade, every student in the state of Pennsylvania is supposed to 

have a career portfolio, which will be maintained throughout high school. And the other part of the law is that 

each eighth grade student would develop an academic and career plan that's revisited every year in high school. 

So those are two really key pieces in the law that are connected to these standards that can easily be 

transitioned into a graduation project and the development of a real career development plan for all students. 

In transition terms, it's exactly where transition starts is that eight grade in. So I think it's important to note that 

there's some requirements in this law that actually enable a district to actually develop these concepts. 



 The slide you see in front of you is the actual snapshot of the cover slide for the PA career standards 

and work. And we're going to go into this later on in the presentation. We won't do it right here, but I just 

wanted to make note of the cover slide. You'll see the blue tabs at the top when you can go into each one of 

those tabs, there's a drop down, and it'll link you to different section. Like the resources section you'll see at the 

top, there will be lesson plans inside there. There's an assessment section, there's a parent section. We'll 

reference these.  

On the far right side, you'll notice there are some things like implementation strategies. There's toolkits 

on the far right under each grade band, grade three, five, eight, and eleven. And then you'll see a copy of the 

actual standards which you have in your folder, or at least you could download them to your possession, and a 

Word document or a PDF. There's also a link to PA Career Zone, which we'll reference, as well as numerous 

other things, as well as the I statements that we'll talk about. 

 What you see on this slide are -- at across the top are the four strands of the standards and some skills 

that might be addressed in each one. And you'll note that all abilities and aptitudes are addressed K to 12 in this 

-- in these standards. This is not something that you start in high school. It's a developmental process. And we'll 

talk about the different stages in a moment.  

But you'll notice under the career awareness and prep strand, it's basically all those things that connect 

the student and who they are to careers and life. And so it's a really nice way to separate the different aspects 

of career development. If you look at the acquisitions column, you'll notice speaking and listening in 

conversations. A lot of these skills transition into the reading, writing, speaking, and listening standards. So you 

can be cross-walking this work with English teachers, social studies teachers. So a lot of these standards are 

actually already being taught, but documenting it and linking it to a plan is the key.  

So the keeping a job, all the stuff under work habits, and cooperation and teamwork, these are all key 

parts of students' ability to be successful. And then the last column, which was added later by business 

entrepreneurs, was that they felt that there was a lack of innovation, a lack of creativity, and addressing that as 

a specific strand was a key to keeping students engaged and connecting and creating future small business 

owners in the commonwealth. Pennsylvania's one of only four states in the country that has career education 

and work standards. And I'm not aware of any state that has entrepreneurship as one of the strands. So we do 

have the possibility here to create wonderful transition plans if you actually use these tools. So looking at this 

chart and brainstorming with your departments and your faculty and your teachers and even parents and 

students about what it could look like creates more ideas. And so I would recommend looking at a chart like 

this, creating your own chart, and moving it to the real world. 

MICHAEL STOEHR: Okay. We have our first question for those folks on the call that are interested in receiving 



continuing education credits. What I would like you now to do is to look at the question. When should 

instruction in the career and education and work standards begin? Your three choices are during the second 

semester of eighth grade, during the primary grades, when a grade level has met proficiency standards on the 

PSSA reading and math, or, D, following administration of the first Keystone Exam. Let me give folks a minute to 

look at those.  

And the correct answer, if you were looking at this, would be B. You really do want to start those as 

early as possible so during the primary grades. And just as a reminder, make sure you're keeping track of the 

letter of the correct answers. You'll be asked to submit those with your evaluation at the end of today's session. 

ROSEMARY NILLES: Before we -- we're going to talk next about assessment, but Mr. Thompson's going to go 

over some of the theoretical underpinnings for the Career, Education, and Work standards. So we've inserted a 

couple of slides that you don't have in your handout, but we'll also tell you where to get this information if you 

would like to have more information about it. 

MICHAEL THOMPSON: Thanks, Rosemary. When studying career development theory, which goes back to the 

grad days for a school counselor especially, you consider that school -- that career development theory is based 

on the fact that if you look at the process as being like a conceptual glue that binds things together and you 

look at the definition of career development as a lifelong process of developmental experiences, that's a key. 

It's a lifelong process, so what we're really teaching students is that their life is going to change, their world's 

going to change, but the skills that they develop along the way help them to make better decisions as they 

move forward.  

This is all part of self-advocacy, so understanding as a faculty member or an administrator why you use 

theory, it explains when to use certain interventions to help students move from phase to phase or stage to 

stage that I'm going to talk about. But looking at this definition, I think it's a good one. It's a process. You want 

to teach parents about this process. Talks about options and how they relate to the world of work.  

We're going to talk about three theories. And if you look at the bottom of the slide, you'll see Donald 

Super's theory of self-concept and John Holland's theory of personality, vocational preferences, and Albert 

Bandura's theory of self-efficacy. These theories and this article that I wrote about five years ago are located 

under pacareerstandards.com website under the resources tab under pedagogy. So if you want to understand 

or read more about it at some point, I recommend going there. 

 Going to provide a slight summary for you using Donald Super's theory. This is kind of where I started 

when we developed our Middletown K to 12 career guidance program or developmental counseling program. 

And actually, transition is based on this theory as well, why at 14 there needs to be a transition plan.  



So if you look at this -- these stages, what it's saying in here is, in K to four, you should create in the 

fantasy stage a series of awareness opportunities for students. And I know this webinar's not about that grade 

band, but the people in your district that are working with elementary children need to understand this theory 

because awareness at those early ages is very important, especially people coming from situations where their 

family situation might not provide them the same awareness or opportunities as other students.  

If you look at the second stage, which is -- that's five to six, it's a misprint there, but interest stage is 

grades five and six, where students should have, at least by that grade, taken what's called an interest inventory 

that's linked to real world application. And the interest stage is when students start to take their ideas and 

connect it to the world of work. Very important piece for fifth and sixth graders to understand how who they 

are connects them to life. I personally believe that students start dropping out of school at the beginning of this 

stage because they don't feel connected to school and they don't really see how their school connects them to 

life.  

Career development is a wonderful way to do interventions that can match up with many of the RPI 

one and two interventions that are done in elementary schools and in middle schools. So that interest 

inventories are just as important, in my opinion, as reading levels, math levels because it shows a student 

potential for how they could connect in life. This is also -- as a transition person, this is a great way to capture 

those beginning levels of interest and document it in their plan in middle school.  

At the end of middle school, there's a stage called capacity. That's grades seven and eight. This is where 

an aptitude assessment is recommended. And the reason being, at the end of eighth grade, is because aptitude 

assessments are true indicators of what a student can do in the world of work, not just in the world of 

academia. And there's a separation between the two. An example of an aptitude test is, believe it or not, is the 

Armed Services Vocational Aptitude Battery is an excellent aptitude test, which is used typically in high school in 

the U.S. The differential aptitude test, which has been used for many years in eighth and ninth grade, but we 

will talk about assessments.  

I just want to mention that just doing interest inventories in this process is not enough. The whole idea 

of capacity is there's a reality check for students as well. This is where you meet with parents and talk to them 

about the reality. The reality is this is where they are now, this is what they like to do, this is what they 

potentially would like, and then you start connecting the dots with their transition plan. That is why, at 14, 

transition plans start at this stage based on this theory. 

 The next stage is high school, and that's tentative, meaning they try on all the stuff your system has 

helped develop from K to eight. So if a system waits till they're in high school to do any self-exploration or 

aptitude, you're literally starting in fantasy stage with some of your children, and they stay in fantasy 



throughout high school.  

So the goal of your program, and this is a very important process, the goal of your program is to try to 

do the last stage by 12th grade. You want students to crystallize a vocational preference by the end of 12th. Now 

let me make this clear. Crystallize does not mean decide exactly what I want to do the rest of my life. 

Remember, this is a process. It's a lifelong process. You want students to crystallize at 18 instead of what Donald 

Super said, 18 to 21 years old. My personal thinking right now is, in the United States, we crystallize at age 25 to 

30. And I -- this is just an opinion on my part, and I'm not saying this is based on all research, but some is that 

dropout rates in the United States right now, and this is based on fact, the number one reason why kids drop 

out of school or college is they don't know why they're there. Not because they're not smart enough. The 

number one reason is a lack of [inaudible] or clarity about their decision to select any type of program because 

they are not in that last stage. They're somewhere in another stage.  

So these theories that I talk about and this theory specifically is not -- this is really for your system to 

understand. So if you want to research more about it, read the article and go to the websites that are 

mentioned in the article. So these are the five stages that we base career development theory on. So when a 

student graduates from your high school, they would be able to tell another adult what their plan is. That's the 

whole goal. Certainly a student with a transition plan starting in eighth grade, which is required by law, would 

be able to keep revisiting it while in high school. So the goal would be to crystallize as best possible by 

graduation. 

 The second theory is John Holland's theory of vocational preference. And if you look at these, and I've 

included an interest inventory in your downloaded documents. We don't have time to take that now, but you 

can use this in many different ways. But if you look at the six personality types, he interviewed approximately 

20,000 people and then he categorized them in six areas. And this as in 1970. So if your school district is using 

Career Cruising, Bridges, PA Career Zone, O*NET, educationplanner.org, they're all based on this theory. There's 

no difference between them all. It's all based on John Holland's work.  

And if you look at these six, the first one realistic, these are the doers of your school. They're the kids 

that are active, they like being outside, they like moving, they're typically identified as ADHD. They don't really 

like school. A lot of your athletes are this. They love the outdoors and they don't do well in a traditional lecture-

style setting. They do better in your labs. They like to go to the CTC if someone will let them, and they are the 

number one dropout letter in the country. So you see where this -- you go and you look at the types of people 

that connect to the types of people in work. This is a really important concept of your transition plan is helping 

kids identify by fifth and sixth grade which Holland they have. So this is one of the interest inventories I talked 

about. 



 The second one is investigative. These are the thinkers, the problem-solvers, the scientists, the math 

kids. PSSAs are really geared toward them, especially in the math test. And they do well in school. And they 

probably, if you look at that strict type of a thinker, they like learning, they're curious. So school's set up for 

them quite well. 

 The next group, which is a second dropout letter, is creative. These are innovative people, but they're a 

little different. And if you would interview 1,100 kids in an auditorium, which I did a couple months ago, and 

had them take their Holland, I asked all the artistic kids to stand up in the auditorium, and what do you think 

they look like? Well, they were dressed different than everybody else in the group. And it was fascinating to 

watch them look around the room and say, wow, how did they know this? And this is based on just their 

connection to who they are. 

 The next group are the helpers, and this is when you would want all your teachers and all your 

counselors in your school system to have that letter in your type. And when I did this when -- in my district five 

years ago, or eight years ago now, and I asked all my high school teachers to take this assessment, I had three 

teachers that did not have an S in their type. And I didn't say anything about this, but it occurred to me that 

they were teachers that really liked their subject matter, but they didn't really like kids. And you might know 

someone in your building like that, so career development is really based on helping people discover not just 

who you are, but how you connect to work. 

 And then the next one is the enterprising. These are the persuaders of the world and the conventional 

or the organized people of the world that make enterprising people look good. So you look at these types, 

we're not all of one or one or the other. We're a combination. So when you do the Holland, you look at the 

inventory I've given you, you do this activity and you just select your top three letters.  

And what I'd recommend is never doing a Holland assessment without this following tool. This is the 

hexagon. The hexagon is a wonderful way to show people how these things fit. If you look at the letters, the 

way they are, it's R, I, A, S, E, C. The letters that connect on the blue line are called consistent Holland types. For 

example, a realistic investigative person will have an easy time switching back and forth in both work sets. A 

physician would be an RI or an IR. That's a typical surgeon. You look at artistic, which is the next blue line on the 

far right, and you look at social. So looking at the blue line, and if you have three letters that are connected on 

those line, your students are going to have an easier time developing an understanding of how they fit in the 

world of work.  

The problem areas come in when there's opposites like the green lines are one away, and if you look at 

the red lines, they are total opposites. For example, a conventional artistic person is a disorganized, organized 

person. So knowing that, and you might have a situation where you do this assessment with a student and they 



have that type, so that doesn't mean there's anything wrong with them. Maybe dad was an engineer, mom's a 

jeweler. You know, you don't know. I mean, but the bottom line with this hexagon is to show students and their 

parents how they fit into what they're going to end up doing in life.  

This tool fits perfectly into a website that I'm going to talk about later, but this is a really important 

concept in helping young people determine how they fit in. So for example, a realistic kid that's an athlete that 

wants to be a pro football player and they're still in the fantasy stage in high school and they're 4'10 and they've 

never played football, you don't say to the kid, get a backup plan. You say, what other R careers are there out 

there that you'd be interested in? This is a great way to show parents and students how to connect who they 

are to what they could be, and has nothing to do with how smart they are, how much they struggle 

academically, it doesn't matter. It's who they are in their personality, so it's a great theory to look at. 

 The third theory I don't have a slide on is Albert Bandura's theory of self-efficacy. And I'll just mention 

that self-efficacy theory, and it's in the document, talk about outcome expectations. Students that have an 

ability to feel good about something will pursue it. Students that feel like they struggle with something will 

avoid it. Math, for example. The student that struggles in elementary school in math has low self-efficacy in that 

area. They might have high self-esteem, but low self-efficacy in math.  

So the goal would be to improve the math, and that's what all interventions in school do. But not just 

academic improvement. The way that this theory talks about is connect them with people that struggle in 

math, but have been successful in life. In other words, mentoring. And this theory really talks a lot about the 

value of mentoring people together: older students with younger, business partners with students, parents with 

students. So the three theories again, Super's developmental theory, Holland's interest inventory or vocational 

preference theory, and Bandura's theory of outcome expectations self-efficacy. And maybe there'll be questions 

that we can answer on this at the end. 

 So under the PA Career Zone tab, which I don't have with me here, the PA Career Zone has three types 

of assessments. So if you go to that, there's a really quick five-minute Holland assessment they can take which 

will link them to careers. The second type that they have located on the website is an interest profiler, which is 

about 150 questions, which is more in depth. So the more questions that you have the students take, you know, 

obviously the instrument becomes more and more reliable and consistent. So you want to make sure that if 

you're going to do a longer assessment, you build the time in.  

But the statement that I'd make is, whether it's a short assessment or a longer assessment, some type 

of assessment's important to do and not just do it one time. In my district, when I was there, and I'm not 

advocating that every district do it this way, but I'll just explain what we did, we did three, five, eight, and 

eleven. We did the Holland four times throughout school. And that was our way of revisiting it linked to our 



grad project. Not every district will do it that way, but we hit all the stages of development using the -- that 

Holland assessment.  

The third type of assessment you see on this sheet is a values clarification or a values assessment called 

the Work Importance Profile. So students will match up the type of setting they want to have in a career, not 

necessarily the career, what kind of setting. And I really think that this tool is powerful to help your young 

person determine what's going to make them happy and not so happy in a career. Obviously then, after they do 

this in the middle school years, you then follow this up in the high school years with some shadowing and 

internships to verify this, this assessment. So you keep revisiting not just interest, but values, aptitudes, 

personality. We don't have time to go into all the assessments, but check out PA Career Zone and look at these, 

and I think you'll find that that’s a valuable tool for you. It is also free. 

 Here's some other assessments that I recommend. I want to make a note about the top one. The 

O*NET online is for high school. The middle school version of O*NET online is on that website, and it's called 

My Next Move. So I just want to say that again. My Next Move would be your middle school version. The high 

school students should use O*NET online. That -- these are all free resources that I have at the top. The Holland 

linked to the O*NET is a wonderful tool, and parents would be a great audience to show them how their child's 

Holland links to careers because the nice thing about O*NET, they also give you a level of preparation tool. So 

they go with level one, which is graduating from high school, all the way up to level five, which is post-graduate 

study. So the careers are also organized by how much education to receive.  

Educationplanner.org is the PHEAA-based tool, grades six through 12. A new tool that just came out 

recently called gettingthemthere.com, I recommend that. The great parent section in there. Actually, we have 

that already on there. We have that twice. Sorry about that. And that tool has got a transition tool for students 

with learning disabilities as well. It's a brand new website. The other one's been around a while, that I 

recommend.  

I have some commercial products listed below. I don't really have -- and I'm not going to actually say 

one or the other over another one. I recommend if you have some funding, you have some money, or you have 

a grant and you want to try them, call your company up and have them do a demo for you and compare them. 

They all have good things to them. There's another new one that's just recent. It's called Naviance, which 

several districts have used that's quite expensive, but it's got some really good data tracking tools for graduates. 

So if you're interested in it, I don't have it on there, but Naviance is N-A-V-I-N-C-E. Just google Naviance and 

you'll see it. It's brand new and it's K to 12. There might be some questions on this as well. 

MICHAEL STOEHR: Okay. So again, if you're following along, the next question for credit. The question is some 

inexpensive ways for schools to assess students' interests and preferences might include one of the following. 



So take a minute and look at those. Okay, and the correct answer for this, some inexpensive ways for schools to 

assess students' interests and preferences might include A, using the website, which is pacareerzone.org. And 

again, just as a reminder, keep track of these. We'll be looking at that site again where you will enter those. Do 

not enter them in our question or discussion board for the webinar. 

ROSEMARY NILLES: So we're going to talk a little more about the I statements. And before Mr. Thompson starts, 

I'm going to ask you if you have downloaded your packets. We have a handout packet of six to eight career 

education and work standards I statements, and also a similar packet for grades nine to 12. So on the front 

cover of those, you will see the out -- the I statements themselves. And so Mr. Thompson is going to explain to 

us now what are they and where'd they come from and why do we have them. 

MICHAEL THOMPSON: Thanks, Rosemary. So when I -- when I was working with our district in the early part of 

2005 and 6 when the standards were first adopted, and I took these standards to my faculty as well as the 

counselors, I was seeing a lot of confusion and frustration on their part that pegging the translation of the law 

the way it was written, they understood it but not totally. So what I decided to do was to develop what I 

consider an outcome statement.  

So what I did was I took all the strands and all the grade bands, and I wrote first-person I outcome 

statements for each single one and put a letter next to it based on the strand. So these were -- I consider them 

outcome statements. And this really happened by my inability to get our faculty and our counselors actually get 

their head around how we could integrate it. Because in the middle part of the 2005 and 6, we were still 

working on the toolkits and such, so there was no real resources out there to do this. So that's why they 

[inaudible].  

If you look at this slide, you'll notice that this is 13.1.11 career awareness and preparation. This is the 

nine through 12 example. 13 is the 13th set of standards. The .1 is the first strand, and the 11 is the 11th grade 

band. So the first strand, awareness and prep, I took the first letter and basically converted it a letter A to what 

it would look like. What this did for our faculty, they started to say, I could see where we can do this now, or we 

already do this some places. You look on the right side under the 3.3 11 on the second column, that's keeping 

the job.  

So look at that first one. It says, based on my school and work volunteer experiences, I can describe 

what I need to do to get and keep a job. So this put it on the student. So we looked at where we are doing 

things when we talked about this. So these became translations of the actual law itself. So there you have, in 

your packet, you have six and eight, and nine and 12. if you're interested in K-3, and four and five strands grade 

bands, they are on this PA Career Center's website as well. So we're looking at the two grade bands today. So 

that is kind of the background and what it looks like. 



 So this is the summary of why I did this. It’s a manageable way to assist the teachers with curriculum 

integration. We are interested in integrating this, not creating just add-ons. We wanted this to be cross-

curricular, cross-discipline. And as a result of this, our assistant superintendent who is our curriculum 

coordinator in 2008 started a process where every time a department rewrote curriculum, they would rewrite 

these standards inside their standards using these I statements. So this is much bigger than just transition. This 

is curriculum integration for the standards.  

The second thing, it became a portfolio mechanism for our students. So we started to integrate some of 

these I statements in the grad project and in the career portfolio. But districts can use these in many ways and 

tailor it to what they think they need to do and their own staff.  

The third one is the gap analysis tool, which I'm going to get into in a moment. Comprehensive way to 

measure and see what's happening. And then, of course, in your situation, to use as a transition tool for special 

ed students. And our special ed teachers in my district jumped on this right away and using this as a part of 

their checklist. So you can see how this is -- this gets real. It's right down to the level of what students would 

have.  

I also use this with parents starting in elementary to teach the parents what we should be doing for 

students K to 12, and the parents then started to this to look for it. So that is another advocacy group that we 

use. I don't mention on the slide. The parents understanding what the standards are and using I statements to 

teach parents about this as advocates for their children and your program I think is a nice way to do that. 

 So here, if you look at this, I just wanted to show you a quick crossing. If you look on the left column, 

you'll see K to three, this is item D under that section. It's called identifying the range of jobs available in the 

community, and the I statement says I can name five jobs in the community. It's as simple as that.  

The next one, the next grade band, it gets a little bit more detailed. Now we're connecting jobs to 

training programs. And so on the 4-5, you can list five different types of career training programs. So if you look 

at this and you look at the law, fifth graders in your district should start being -- they should start being made 

aware of the different types of post-secondary.  

Now my question to anyone would be, why do you wait or why do you start so early? But if you go back 

to the career stages that I talked about earlier in this presentation, you'll understand that awareness and 

exploring starts in elementary to middle school. So the end of elementary is when students should be made 

aware of not just four-year schools, but two, four, apprenticeships, all the different ranges. And awareness is 

simply that. Awareness. No decisions, just awareness.  

You could do this with older high school or older students that come back in and talk to younger 



people. You could have field trips out. You could bring people in. Students and parents need to be made aware 

of all the options because that is the grade band and the age when students start checking out. So knowing 

how what they're doing in school links to them personally is critical. And the last thing, they need to know 

about the CTC as well. It's not the system's decision to decide who goes there. It's a family decision, and 

awareness and development starts at that grade band. So that's a key one. 

 The next one, explain the relation of career training programs to employment. Now in middle school, 

you're connecting this to jobs, like what are the high-priority jobs in the region? What kind of jobs are there -- 

are we going to look for when students -- and in middle schools is when they would explore that. But they can't 

explore that until they've learned what it is. So you could see how these standards or these I statements are all 

developmental. 

 And the last one, in high school, you're using the word analyze the relationship between. So I was 

concerned about, what does that mean? Well, what could a -- what would a teacher or a counselor say about 

analyzing? So under the right side, we had a statement made, an I statement, they understand post-secondary 

education and certification programs and degrees awarded in those programs. So in our district, that was done 

in an interview. They actually had an interview after they had done a series of interventions along the way. That 

exit interview is where they talked about their understanding of those options. And then they talked about the 

option they selected in 12th grade.  

So this is a developmental process. So you could get as detailed or as generic as you want on this, but I 

wanted to show you the translation of how letter D links developmentally over time. And in your audience, 

you're looking at the 6-8, 9-12. But in your system, if you have something going on before sixth grade, your 

students are going to show up in the sixth to eighth grade band and the ninth grade far more mature, career 

mature, than they were before.  

So the concept of career maturity, which Donald Super introduced, is important. Career maturity would 

be, basically, students that are in the proper stage, meaning they're not in fantasy in middle school and high 

school. They're out of fantasy. They're in some sort of reality, wherever that is. So this is kind of how these 

statements came about and how they link to the actual law. 

 So I’ve got a couple tools. This one is a scavenger hunt. I designed this to use with my faculty and my 

counselors to get them inside of the I statements. I have one for the actual standards themselves. I think people 

don't really use -- look at things in detail until they actually use them. That's just my thinking because that's 

probably the way I operate, but this is a really nice way to get your faculty to understand what's in the I 

statements, and also I have several other documents. And I'm not sure, do we have those anywhere? Or can we 

get them soon? They're on the PA Career Standards website. 



ROSEMARY NILLES: Yes, I'm thinking under resources is where the I statements were found, so there's the other 

-- 

MICHAEL THOMPSON: Yeah, we have scavenger hunts on the PA Career Standards website under resources. 

And at the end, if there's some questions about that, I can certainly get you to those. But it's important to be 

educating your other teachers and faculty about why you do this and where they are and how they could be 

employed. 

ROSEMARY NILLES: This could even be done at a parent meeting. 

MICHAEL THOMPSON: Yeah. So the career portfolio, as I mentioned before, is required by eighth grade, the 

beginnings of the career portfolio as well as the academic and career plan. So using the I statements as a career 

portfolio makes sense, at least parts of that. It doesn't mean that you have to have every single I statement 

created in a portfolio. That's not what this is about. You as a district would customize which ones fit your system 

best. All the standards should be taught, but what goes into a portfolio would be a local decision. There are best 

practices, recommended ways to do that, but the basic thinking is that you would decide locally which ones you 

would use for your students. And also, if you're doing things currently that match that you think are effective, 

continue to do those. You don't need to reinvent everything. Under the resources tab, under 

pacareerstandards.com, there are examples of portfolios and the like. 

ROSEMARY NILLES: Thank you. 

MICHAEL STOEHR: Okay, so our third question. And again, for folks that are interested in receiving continuing 

education credits, the question is the career education and work standards I statements can be described as 

which of the following? And the best answer for that would be one, or A. It actually should be A, user-friendly 

tools to help make the career education and work standards usable for teachers, parents, and students. And 

again, that really -- it should have been the letter. It should be A. So they are A, the user-friendly tools to help 

make the career education and work standards usable for teachers, parents, and students. 

 Okay, so moving on. We wanted to next look at the connection with the other sessions that we have in 

this series of making the connections. So this next piece is looking at the relevance and the impact of what Mr. 

Thompson has just been talking about in relationship to students with disabilities. 

 When we talk about secondary transition and we look at the definition for secondary transition that's 

listed in IDEA 2004, we talk about it being a coordinated set of activities, meaning that everything that that 

young person is involved with should be leading to their post-secondary goals, what they want to do once they 

leave school as far as getting a job, going on for training, their involvement in the community. And it should be 

results oriented. And everything that student is doing or that young person is doing should help facilitate their 



movement from school to post-secondary activities.  

And everything, again, that Mike Thompson has been talking about so far this morning really does 

relate to this understanding of what is secondary transition. And really even starting much earlier than we 

traditionally do with kids in special education in our state at age 14. We're really talking about beginning this 

whole process with students as early as kindergarten in aligning to the career education and work standards. 

 When we look at, again, secondary transition planning, it is an individualized process that is based on 

that young person's needs, taking into account their strengths, their preferences, and their interests. And that 

it's based on assessment, age-appropriate assessment, that it includes instruction and related services and their 

experiences that they have in the community.  

When we talk about students that are ages 14 through 21 that have IEPs and they have a secondary 

transition plan as part of an IEP, when we look at that transition section, section three or the grid, there are 

activities and services listed. And much of what Mike has been talking about this morning, when we talk about 

different types of activities that could be included, could be these experiences that students are involved with 

that are helping preparing them, again, to understand what professions, careers they want to go into after they 

graduate.  

When we look at the roadmap for secondary transition, and again, we have used this in a number of 

our sessions since the beginning, our first session in September in the Making Connections series, we talked 

about the idea of assessing interests and preferences. And again, I think Mr. Thompson did a great job of talking 

about the variety of interest preferences assessments that are available, and how that really does form the 

foundation for post-secondary goals.  

But I think more importantly, or equally as important then, is looking at where is that young person in 

their abilities and their skills in making that connection. In our process and for students that are in special 

education, we then take that information, that assessment background, and then that really does form the 

basis for our IEP development. So we look at including that information in present levels of academic 

achievement and functional performance, or in the present ed level.  

We look at that then forming the basis for the transition section. And then, based on that individual 

student's needs, what they need to work on both academically and functionally, that leading to the measurable 

goals for a student. When we're looking at the process for career development, a lot of that information really 

would be excellent to include in those present levels of academic achievement and functional performance, 

especially in the areas under secondary transition. 

 Okay, we're next going to take a look at how this connection occurs, how we make the link for students 



that are in special education. Research has shown that it is important to prepare students to be successful 

before they exit high school, that we're preparing them early, that it's not something that we're waiting until 

the junior or senior year for this to occur. It's also important that work-based learning occurs during the school 

year, that it's not, again, something that's happening outside of that realm. And I know, Mike, you may some 

additional comments or things you want to add. 

MICHAEL THOMPSON: Well, I think not so much, just the fact that to reiterate that if you take a look at the 

standards and the stages of career development that the standards employ, it's a developmental process that, if 

you're developmentally sound in your system and you're addressing students' needs throughout the years and 

throughout the different levels, it will lead to more clarity for them and more career maturity. And career 

maturity is defined as the ability to transition from one stage to another matched up with their age. Going back 

to the stages that I had mentioned before, the ultimate goal is student's ability to crystallize a choice and a 

preference by the age of 18 or when they exit high school so that the system that you developed to give them 

that clarity makes sense to them, and they own it and they become part of the process. That will be -- lead to 

the self-advocacy and independent living that you're looking for in your transition for all of your students. 

MICHAEL STOEHR: Additional considerations or things to think about are ensuring that in the high school 

program, and again, I know we've talked about these in past sessions, but that for an effective practice 

secondary transition program in middle schools and high schools, that we're looking that students do have 

meaningful opportunities for school and community-based experiences, work-based experiences such as job 

shadowing, co-op experiences, or mentoring. Looking at partnerships in the community.  

One of the other factors too, and it's not listed on this slide, but engaging young folks in discovering the 

opportunities that are available at their career and technical education centers early. You know, having students 

go out in middle school and seeing what possibilities exist, and then planning. I was at a school on Friday, and 

they actually do kind of multi-pronged approach, where they have student go out in the fourth or fifth grade to 

see what types of opportunities are available for career and tech education training. And then the students 

repeat that again as they enter high school and then do a final experience before they actually make that 

decision. But it kind of gives them an idea of what exists, what is available. 

 Mike, I know you wanted to talk a little bit about some of the additional benefits for students with 

disabilities regarding looking at career portfolio development, career exploration. 

MICHAEL THOMPSON: I think that -- and although I've never been a special ed teacher myself or a transition 

coordinator, so all of my understanding of transition is from the outside looking in. However, as a school 

counselor, for years I always felt that the concept of a transition plan for everyone was the key. And if you look 

at the six benefits derived from career portfolios, these are connected exactly to what your program is about,  



And looking at these and sitting in on many IEP conferences over the years and transition conferences, I 

think the key to this is making it real to the student and the parent and the reality of what actually is going on 

outside of the school setting. So using a really good plan to connect students to options through real world 

experiences it the key. And if you look at these, it all talks about the inside, which is a curriculum, and number 

three, and activities outside beyond graduation.  

So I think that the last statement on the development of important self-determination skills necessary 

for productive life speaks to the ability of students to advocate for themselves using the experiences that your 

system provides for them. And I'll just use one little example. In our district, we required all students to do two 

shadows, one in eighth grade and one in 11th grade. And the benefit of requiring students to do it versus a 

volunteer system was that we created a culture that this is a tool that is important for all students to do 

connected to who they were. It wasn't looked upon as an activity just for those students who weren't going to 

go to college. It was considered for every student.  

And the benefit of the shadow experience was many of our students will have the ability to rule things 

out that they didn't like or didn't want, or a setting that didn't seem what it was. So I don't think it should be 

underestimated regarding the real workplace experiences that Michael was referring to in connecting this. And 

then using the portfolio for students to discuss this meaningfully to some adults. Because verbalizing it and 

expressing a plan plus writing it is the key. And what I recommend is some type of exit interview at the end of 

high school that would be a way for students to express their plan verbally, additionally to in writing. So I think 

whatever your system does with the portfolio and how it's used, it will be a key. And revisiting it and looking at 

the benefits of it each year is important. 

ROSEMARY NILLES: Mike, it's interesting a couple of the things you said actually lends us some ideas of possibly 

using the I statements and where the student is in terms of having completed and mastered certain skills would 

be excellent information for the present ed levels. It becomes good assessment information. And so that career 

portfolio, that becomes an assessment tool that we can -- we can use.  

And when you talked about the end of the year -- or the -- yeah, but before graduation, meeting with 

the student and talking about their plan, that dovetails beautifully with the summary of performance, which is 

required for students with an IEP. And that's a written document we give them, but we always suggest that IEP 

teams work with the student to create that because the student should be able to articulate their plans and 

what accommodations have worked for them. So ideally, students are very actively participating in the creation 

of that document.  

And then the third thing that comes to mind connecting the I statements and the other tools you 

shared with us is when -- and those of you who work with us in transition trainings know that we're constantly 



reminding our teams and our teachers, make use of what's happening in general education. And so when all the 

students in the school are doing assessments and all the students in the school have a portfolio, are doing 

career fairs and speakers, this gives us many things that we can list in the transition grids of our student. We 

talk a lot about shared responsibility. And I think, Mike, you've articulated it beautifully. If we do this for all kids, 

it becomes very user-friendly and doable for kids with IEPs. And that's -- that really, really supports what we've 

been teaching across Pennsylvania in our Indicator 13 training.  

 So you've given us a lot of tools already. We have the I statements, the scavenger hunts, the Holland 

assessments, the standards themselves. The topic of this training is tools for college and career readiness, and 

so what we'd like to do over the next few minutes is have Mr. Thompson talk about some of the other tools that 

help integrate the career education and work standards and the partner I statements throughout the school day 

so that it is the responsibility of everyone in the building, and no one teacher or faculty member or guidance 

counselor feels that the standards belong just to them. 

MICHAEL THOMPSON: Thanks, Rosemary. So where we're going to go next with this is show you some 

resources and websites that will link this to the students in your program. The first one is the standards-aligned 

system. I'm not going to go inside this website, but inside this portal, the career education and work standards 

are located, the big ideas, the essential questions, the entire curriculum framework is located in this system. It's 

still being developed as I speak, and I belong on a statewide committee. We're meeting on Friday. We're going 

to be doing more further development of this website.  

So what you want to do is keep creating -- you go in, create an account, log in, and go in and revisit the 

career education and work standards curriculum framework when you do that. What I'm going to do right now, 

though, is talk more about the actual website that was created by PDE. And this precedes the standards-aligned 

system. So this website is a little bit more developed when you talk about the career domain. And I'm going to 

ask Michael to go onto this live and work my way through a couple of things to show you if you choose to use 

this. 

 So the first thing I would like to make a reference to is, under the resource section, you'll see there's 

career portfolio information. When I go out to there, you will see the Fox Chapel, which where we're located 

today. Their portfolio is located here live. And you see the I statements link to the career portfolio below that 

were created several years ago. There's some career-based grad projects down below as well on this section of 

the website.  

So I just wanted to make a comment or two about the different pieces of this website. Under 

curriculum, if you go out to here and you click on lesson plans, you'll see all the lesson plans that have been 

downloaded. And these are in -- the ones in gold sun are on the SAS system right now. But these lessons are 



broken down by grade and strand, and then the name of the lesson. And if it's state approved, it has a gold sun, 

a gold medal lesson.  

And you can see looking at these, these are the entire list of actual already-created lesson plans linked 

to standards, and the crosswalk to whatever department or discipline it's linked to is inside that lesson plan as 

well. So if I wanted to just look at middle school lessons, I'd go to the far right and look at these. These are all 

the five to eight lessons. And eighth grade is -- excuse me, the sixth, seventh, and eighth grade lessons, these 

are all the eighth grade grade band, and you can see level one is awareness and planning, two is getting a job. 

There's no retention lesson plan and entrepreneurship.  

So you can see many people create lessons connected to the first strand, and a lesser number to the 

other two strands. If you go up here and look at the high school, or nine to 12, you see the same thing. A little 

bit more acquisition and retention, and there's entrepreneurship is wide open. I am a statewide vetter for 

elementary lessons. So if there was a K3 lesson plan submitted, I'm on a committee of three that vets these for 

PDE, but we have certain requirements. So if you are interested in providing a lesson to us, you can connect 

with this website and you can do that as well.  

But I wanted to show you that they're organized by lessons, but they're organized by grade bands or by 

strands. So if your district wanted to work on a particular strand, you could see those. This is all awareness and 

planning that are located on the website. So that's another key piece of this. There's a section on here under 

crosswalks, which we make reference to a little bit, but you could see the different crosswalks connected to the 

core standards in here in these charts. Yeah. 

ROSEMARY NILLES: I'd leave it open. 

MICHAEL THOMPSON: Minimize it? 

ROSEMARY NILLES: Yeah, just minimize. 

MICHAEL THOMPSON: So looking at the toolkits which are on the right side, and I think we have a slide on that. 

ROSEMARY NILLES: We do have one. 

MICHAEL THOMPSON: Yes, this is an example of a toolkit for the six, seventh, and eighth grade that has been 

created. We keep updating this every six months. So you've got websites, you've got resources, literature, 

software products, and the like. And each one of these is connected to a different strand. This happens to be 

the getting a job piece. You could see -- you can go as deep on this information as you want. 

 Now strategies for integrating standards, which I believe is the key is to integrate standards rather than 

creating something separate from the curriculum, is using a comprehensive K to 12 delivery system. So helping 



your counselors deliver their K to 12 Chapter 339 plan is the key. So the step on that would be to talk to the 

school counselors and find out if they actually have a career counseling program. If there is not one officially in 

existence, but they do activities, it could lead to the beginning of that.  

But using that strategy, I believe and I've noticed and I did this myself, was the key to getting us to 

create a culture. This is not about careers. This is a career development culture you're trying to create because 

you want to enhance career maturity developmentally. You don't want it just to be about one aspect.  

The second one is what I mentioned before where you would have an administrator that's responsible 

for curriculum taking a look at these standards and helping your faculty to map it connected to crosswalks so 

that you see where it can be connected to your actual curriculum. We're going to talk about all these 

stakeholders in a moment, but engaging all five stakeholders in a team approach to do this. And as mentioned 

before, the I statements are a key and using portfolios.  

And the last item, a system of events that you bring business partners together and intermediate 

organizations to connect your program with high-profile events, whether it's a career fair or a certain day 

connected to a cluster or an event. So these are the things that I've noticed over time that have helped us to 

integrate our standards and create a culture of career development rather than one more thing. I always talk to 

guidance counselors about not doing random acts of guidance all over the place without linking them. And 

those RAGs, as I call them, you know, you do a lot of good things, but the transition plan should be a plan. It 

should not be random acts of something. And this helps folks link things together. 

 So there's some other tools that we're going to talk about here. When the I statements were created, 

we felt that we needed to create two other items to go with these, and we used these. And I will show this in a 

slide following here, but so they're called key topics and activities, and they've been developed for all strands 

and grade bands. Another item is curriculum surveys, which we'll show you a slide on that, and the gap analysis 

tools, which we're going to show you. 

 So the first one is the -- I use the example of grade nine to 12. So if you look at this, key topics would be 

like big ideas connected to that letter. So the first one under nine to 12, completing a self-assessment. So 

looking at these bullets, you would look at these as a way on getting ideas on how to build a program. And each 

one of these letters are linked to those letters of the I statements. But if you look to the items to the right in the 

second column, these are activities or interventions that you could do to help develop that key topic. So we 

actually gave folks examples of what that could look like.  

So the way I envision this, it'd be topics are first, activities are second, and it leads to the I statement, 

which is the outcome. So looking at these tools, you can create your own activities and your own topics, but I 



wanted to have something that people could look at that would make some sense. And so, as a department or 

a faculty or a system or a curriculum coordinator, you could take these and link these to the actual standards. So 

that's your topics and activities handout. By the way, there is one for each grade band. 

 The second one, this handout is in your packet, and it is a just a little checklist to see if you're doing -- 

which I statements you're actually doing now currently. So then you could see where your gaps are. And what I 

mentioned before, building this into a transition plan, you still have local control over what you want to do, but 

the law is the law as far as what is really mandated. And all those letters are mandated, but building this one 

step at a time, I would consider first starting with what you currently do and then finding out where your gaps 

are, and having a discussion about how would you implement or integrate the things that you're not doing. So 

this tool would be a great survey tool to find out at the kid level, your outcome statement or your checklist, 

what you do and what you don't do. And I've had many trainings around the state with counselors. They like 

doing this first because then they find out what's not happening. They might be duplicating things all over the 

place and they don't know it. So random acts of guidance or random acts of intervention need to be strategic, 

and that's what we're attempting to start to do here. 

 This tool, if you look at this one, I use this -- I did this first. This gap analysis tool I developed about six 

years ago when the standards came out, and you'll -- if you'll notice, letter A is the actual wording of the law. 

And underneath that is the I statement -- or are the I statements that link to that letter. And so what I did was 

we sent this out to faculty either electronically or a sit-down meeting and say, yes, we're doing this, no, we're 

not, I'm not sure. And if they are doing it, how will they -- how are they doing this. So this tool becomes a really 

good compilation of, in that grade band, whether faculty are using these, not, or not sure. Our curriculum 

coordinator liked using this tool first because this one she could get a good indicator of what was happening 

across grade bands and across grade levels. 

 So as I mentioned before, we have five stakeholders that are integral to developing your program and 

also benefiting from your program. And I'll mention this, that students are at the center of the group and the 

students should benefit from your program, but I'll say this too. They should help deliver the program as well. 

So students, it's a two-way street. Students will benefit from career development, but you need to use students 

to help you deliver career development, meaning students sharing with other students. Older students talking 

about their experiences with younger students.  

I'll give you an example. We had 12th-grade students coming into fifth grade talking about some of their 

experiences related to the career and tech center or dual enrollment or an AP course, and graduates coming 

back talking about why they dropped out of college or how they were successful, but it took this way and that 

way. The reality of connecting these five stakeholder groups together to build the program.  



Using your teachers to help deliver the program, and the teachers will benefit from your program as 

well specifically to help them create relevance in the classroom. An educator in the workplace program would 

do benefits for your transition plan if your teachers knew where students were going when they left. We used 

to use an all-faculty educator in workplace day as the opening in-service activity every second year. So that 

meaning teachers actually did a shadowing experience for their first in-service day on the way back to school. 

And then they would take their activities they learned and bring it back to the classroom in the form of a lesson 

plan. So that was a culture of creating an outside awareness of what's going on.  

Employers are critical in building your program. You need employers coming into the building, students 

working with employers, and not just in career awareness. Getting a job, keeping a job, and creating a job. So 

you want to think about all four strands when you use employers, not just in awareness of the actual career 

itself. 

 And then the next one is parents and how you can impact parents by showing them the value of what 

you're doing, as well as parents helping you to build your program. We did a third, fourth, and fifth-grade 

program called Career Cafe for nine years. It involved parents coming in and eating lunch with third, fourth, and 

fifth-graders and talking about their career. And the counselor then the teacher that developed that program 

developed this huge parent network in this area, which was totally different than anything that had ever been 

done before. So it's kind of like using your parents to help build your program, but also using their knowledge 

and their expertise in the community to build your system as well. 

 And then the last one is post-secondary training, and not just four-years schools. Looking at the range of 

post-secondary options to teach, and I'll say fifth grade, about what's out there. So linking these five 

stakeholder groups together are really, really critical. And when I do my trainings with school counselors, they 

build their advisory council with three members from each one of the groups when they do their program. So 

this becomes the core of the actual program itself. So when you are an individual teacher and you're linking 

your kid's -- your student's transition plan, you want to be thinking about other things than just connecting 

them to one of these stakeholders. You want to think about all the stakeholders and getting ideas on how to 

connect your kids with all of those at the -- at, you know, either at some point in time or even simultaneously. 

And these could be done with events or individual experiences as well. 

 This is the parent/guardian tab on the Pennsylvania Department of Ed career standards website, just 

linking you and showing you some samples of linking to that parent stakeholder group. And I know that this is a 

group that is really important to create a sense of awareness of what you're trying to do with the transition plan 

for your -- for the child. 

 These are different resources inside the partnership tab on the website that you can see under 



shadowing, educator in the workplace. There's tons of resources in here for schools and teachers individually. 

So I don't have time to into all these. This website is live and ongoing and gets revisited continuously. 

ROSEMARY NILLES: I think it would be helpful if, advancing to the next slide, if we talk a little bit more about 

how to connect with the community, especially employers, and what can schools do to make use of that 

fabulous resource. 

MICHAEL THOMPSON: Okay, so if you look at this slide, it's talking about kind of a step-by-step approach to 

what you should do. But to get to the question of employers, the first thing that you need to do is to 

understand that, typically, educators are insulated from change. A lot of educators went to school, went to four 

years of schools, and came back to school. So there's a lot of educators that don't know what they know about 

their own community. So the intent here is to create a system where you are continuously searching for new 

ways to get new experiences for students. And educating your faculty about the community, it's partly an 

individual responsibility, but it's also a system responsibility. So finding out what's going on.  

A website that, you know, just learning about the employment prospects in your community, the PA 

workforce website, which is from the Department of Labor, PA workforce, has, by county and workforce 

investment board, listed employers in each region. And that website is a starting point for a lot of districts. They 

learn about Allegheny County or they learn about Cumberland County and what is available in that region. So 

starting big picture with the state website linked to that is a way to go.  

Locally, though, looking at your local advisory councils, your local boards, your chamber of commerce, 

any kind of workforce investment board, rotary clubs, Lions club, these are all organizations that link to the 

community. They are all part of that piece that are important to connecting out. So intentional and continuous 

and ongoing connections to those stakeholders or the business partners would be, in my mind, a primary goal 

of any transition council in a district. 

 So these are some things that you could use to develop your system that we've done in our trainings 

with counselors. And I'll say it again, talking to the K to 12 school counseling program about what are they 

doing and partnering with them is a key here. 

 So closing this, I really think that, you know, and I'm not speaking as a transition person, I'm speaking as 

a former school counselor educator and a parent of five children that are all grown, is that transition is for 

everyone, and a culture of transition linked to standards is the key which is linked to career development. So 

that it's not a random act of guidance or a random act of transition, it's actually a consistent developmental 

program that fits perfectly to what they need, and helping them to lead that productive employment and 

career maturity and satisfying quality of life. So with that said, I guess I'm closing my portion of the -- 



MICHAEL STOEHR: You are. And there actually were a couple of questions that came in if you want to answer 

them because we do have a few minutes for questions. One of the questions, does the SAS or the SAS Portal 

connect to the PA career standards website? Or are they two different sites? And is the information the same 

on both? 

MICHAEL THOMPSON: It does connect to the career education and work website. Yes, it does. And you can get 

to there from both locations. 

MICHAEL STOEHR: Great. And this question actually goes back to the beginning of the presentation, when you 

were talking about the different levels of career understanding or development. The question was, how do you 

measure crystallization regarding a student? Is there a way to determine that? 

MICHAEL THOMPSON: There's -- yes, actually, this work is just being done nationally. There is a new website, 

which is -- the question is regarding career maturity. There's a website which is been developed called 

Vocopher. It's www.vocopher.com. Vocopher is vocational maturity. And what this work is from is a national 

organization that is the beginning process of measuring career maturity in students before graduation of high 

school. They have assessment tools, they have a log-in, a free account. They're using student interest -- student 

career maturity inventories across the country to measure career maturity.  

So it's just starting, but it is a -- it's an exciting part of career development that they're starting to 

measure this at the high school level. So I can't verify its existence longer than the last year, but the work that's 

being done is all connected to Donald Super's theory of career development. So if a person goes on there, 

creates an account, they get free access to their bibliography and their webinars and the assessment tools. 

MICHAEL STOEHR: Great. Another question, just if you could tell some ways that districts are keeping career 

portfolios or ways that they're doing it. 

MICHAEL THOMPSON: What I -- career portfolios have been around a long time. I've noticed that a typical way 

to do career portfolios is hardcopy portfolios have been around forever. But I typically am seeing that 

elementary all the way from third grade -- the youngest age group I've seen in the state of PA so far is third 

grade, but there might be other districts that are doing it before third. But a hardcopy version from third 

through middle school, and most districts at the high school now are using electronic versions. And they're 

include in some of the resources like Career Cruising, Bridges, Naviance, and even PA Career Zone has an 

electronic portfolio. So there are -- it's shifting to electronic. I personally like the combination of both because 

there's nothing like a hardcopy portfolio in someone's hand at an IEP conference or a transition conference 

instead of maybe looking at a computer screen unless there's the technology. And not every district in the state 

has the technology to pull that off, so it depends locally what you want to do. Obviously, the electronic portfolio 



has a lot more ability to include video and a combination of media to the way they deliver, so. 

MICHAEL STOEHR: Great, thank you. And another question came in that was regarding the graduation project. 

And the question was, is that still a requirement for all students in the state? 

MICHAEL THOMPSON: Yeah, the graduation project, I might get in trouble here, but that's okay. The graduation 

project, which came out of Chapter Four, is still officially on the books. What happened was Chapter Four came 

in before the law for the career standards were adopted. There wasn't a clear description of exactly what a 

graduation project should look like, so a lot of districts in the state put together a graduation project that was to 

fit their own needs and to basically get the requirement satisfied. So what happened was -- the intent was 

originally that the grad project would be a career development project with an exit interview, with the students 

being able to transition to the next step. But the PDE, in their description, never put it that way. So basically 

what you had was it was up to the local district to describe what it specifically looked like.  

So what you have now or what happened as a result, a lot of districts created things like research 

papers, interest things, community service, but there was never a clear understanding of what it would look 

like. So there's been some discussion that it might go away because the inability to measure it, the inability to 

really deliver a theme. 

 I go this way with this, and this is what I'll say, is that if you have a K to 12 career development plan for 

all districts, which is part of the requirement of the standards and the 339 plan, it will naturally evolve into a 

graduation project that's career development based. So whether the law stays or goes, there is a law saying you 

have -- every student has to have an academic career plan starting in eighth grade. So I would be looking more 

at what are you doing for your students to get them ready for college and career readiness. And that is in the 

standards. So to answer the question, it might go away. Currently, it's still in the books. 

MICHAEL STOEHR: And kind of a related question. This is about career portfolio for all students. And is that 

something that is a requirement, again, for kids that are in middle school and high school? 

MICHAEL THOMPSON: The question on career portfolios, yes, that will go back to my first statement. There's 

basically three markers in the standards that I think need to be paid attention to. Number one is that every 

eighth-grade student has an academic and career plan, and it is revisited every year in high school, and they exit 

with that. That's a requirement in the law.  

The number two requirement is eighth grade is when every student is supposed to have a career 

portfolio. They learn about the portfolio in fifth grade, and they develop it by eighth. So it is part of the law, and 

it is under the strand one, and it's right in there in the standards in part of the law. And it has basically been the 

centerpiece, that and the plan, of this -- of the standards ever since 2006.  



The third thing is that fifth grade, all students should know about post-secondary options, including the 

career and technical center. So those are the three things I would look at as three markers of what your 

program is all about. So it's the fifth-grade awareness of post-secondary and CTC, eighth-grade academic and 

career plan, revisiting it in high school, and the eighth-grade career portfolio revisited in high school. 

MICHAEL STOEHR: Great, thank you. A number of folks wanted just a recap of the website that you gave. I 

guess it was -- 

MICHAEL THOMPSON: Vocopher? 

MICHAEL STOEHR: Vocopher, right. And if you could just kind of give that again. 

MICHAEL THOMPSON: Okay, the Vocopher website is www.vocopher.com 

MICHAEL STOEHR: And a question came in, I guess, does that require a guidance counselor to access it or can 

anybody access it or how -- 

MICHAEL THOMPSON: They're looking for master's-level guidance counselors to create an account and they get 

a free account, and then their students will get free accounts if the master's level counselor. So linking it to your 

school counseling program is a key, and it's about career maturity. 

MICHAEL STOEHR: Okay, so you need to really go through your school counseling department to do that. 

MICHAEL THOMPSON: Yeah. 

MICHAEL STOEHR: Okay, great. Another question came in. Can you apply grade 11 standards to a student in 12th 

grade? I'm not quite sure where that was coming from, but it's a good question. 

MICHAEL THOMSPON: Yeah, the grade band gets measured in grade 11, but I never stopped at grade 11 when I 

delivered the standards. I believe students change a lot between 11th and 12th. And I look at it as high school. 

Even though the measuring year is grade 11, just like the old PSSAs were grade 11, grade 12 we carried the 

standards all the way through till they graduated. So the answer, technically grade 11 is the benchmark year, 

but the standards should be delivered all the way through high school. 

MICHAEL STOEHR: Okay, great. We had another question too about materials or assessment for students that 

have more significant intellectual needs, and if you know of some or if you have suggestions for kids that have 

more significant disabilities? 

MICHAEL THOMPSON: Unfortunately, no. I can be honest with you, I do not have those. If I am made aware of 

those, I certainly will, you know, research them. So I honestly can say no, I don't. That might be the work of, you 

know, the state committee, but I certainly would like to have those. But I don't have those now. I am not an 



expert on transition and those types of resources, so. 

MICHAEL STOEHR: Again, I know we have a crew in the PaTTAN system, and actually Rosemary and I have done 

some work in that area. There are some listed on the PaTTAN site. We also have a wiki for assessments that lists 

some of those. And a lot of them are video-based assessments that we have that kind of -- I won't say alleviate 

the need for communication, but it makes it much easier because you're actually watching [inaudible]. 

ROSEMARY NILLES: Yes, [inaudible] publishing company creates some. Choose and take action. If the person 

would want to email Michael or I, we could give you some ideas, and our emails are on the very last slide. 

MICHAEL STOEHR: And we actually have some materials that we put together in looking at career development 

exploration for students with more significant needs. It's something that we have been working on the last 

couple years. So again, as Rosemary suggested, if you want to send those to us, that would be great. We would 

be more than happy to send you what we have. 

 Okay, that looks like currently, let me just make sure, believe that is all the questions that we had, that 

came in. There is contact information also for Michael Thompson in the web, the PowerPoint for this webinar. 

There was also a question that came in regarding the extra PowerPoint slides. And I think because there were 

some additional slides added and we can look at putting those onto the site for today's webinar. We could just 

add those as additional slides. I don't think we'll change the uploaded PowerPoint because that becomes really 

confusing. We'll just put it in as additional slides and add those. 

ROSEMARY NILLES: Sounds good. 

MICHAEL STOEHR: Okay, that looks like that is it for questions, so I'm going to go ahead and go through the last 

couple slides for today's session. Wanted to remind -- series, January 23rd and 30th. The topic will be on 

universal design for learning just like we have done in the past when we were doing self-advocacy, self-

determination, and that Making Connections webinar. On January 23rd, we will have a session in the morning 

designed for administrators, both education and direct agency administration. In the afternoon on January 23rd 

will be a webinar for teachers and direct service providers.  

On January 30th in the morning, from 10 to 11, there's a session for youth and young adults regarding 

the topic of universal design. And then in the afternoon on January 30th is a session for family members. On 

March 20th and March 23rd, the topic for that Making Connections webinar will be on accommodations that 

support secondary transition. Both of these sessions are kind of connected. We're looking at universal design 

for learning and those strategies, and then more specifically in March looking at accommodations and supports.  

Wanted to also make a note that the webinars for October 10th, November 14th, and December 6th and 

7th are posted on the PaTTAN website. They are close-captioned. So if you go to the PaTTAN website, if you're 



looking under secondary transition, those are listed. You can access those, and again, those are close-captioned. 

Today's session will also be recorded and captioned. It takes about four to six weeks for that process to occur, so 

look for that probably towards the end of February for today's session. 

 Okay. For those folks that are interested in the Act 48 questions, this question number four, and 

question number four is, which websites provide resources for schools and teaching the career education and 

work standards during the school day? And you have two sites listed in A and B, and then question C -- I'm 

sorry, answer C and D are other options if you want to look at that for a minute. Which websites provide 

resources for schools and teaching the career education and work standards during the school day? And the 

best answer would be C. It's both of those that are listed there, so both A and B. 

 Okay. And then the last question for Act 48 credit and CRC credit. In which setting should instruction in 

the career education and work standards occur? And you can look at those choices that are listed there. And 

the best answer to that question would be E, all of the above or all of these. 

 Okay. As a reminder for those interested in receiving credit for today, we ask that you complete both 

the webinar evaluation survey as well as enter -- entering the verification code. And the verification code, again, 

is the letters of the corresponding answers to the five questions that were presented throughout today's 

session. If you go to the link that is listed there, that'll take you to a survey link. You'll be asked to enter 

demographic information, the verification code, and then there is a short evaluation. And again, we would like 

that submitted by this Friday, January 11th. So we appreciate your participation and some feedback. 

 Folks did ask about Michael Thompson's contact information. That is on the slide we're showing now. 

It's also in the PowerPoint that you downloaded from the PaTTAN website. 

  Okay. And with that, I know Rosemary and I would like to thank Michael Thompson for joining us. He 

drove across from Harrisburg to join us here in Pittsburgh at our site for today. We really appreciate not only 

presenting today, but I think the work that he's been doing to link and connect what's happening in career and 

tech education to what we're doing in special education and what we're doing for transition for all students. 

And we really appreciate you joining us today. 

MICHAEL THOMPSON: It was a pleasure. Thanks. 

ROSEMARY NILLES: Thank you so much for making the trip, for sharing your expertise. 

MICHAEL STOEHR: And again, if you have questions, if you would please send those to either Rosemary or 

myself or direct those directly to Michael would probably be the best way to do that. And today's session we 

will be recording it. As I mentioned, it should be available on the PaTTAN site by the end of February. Again, 

thank you for joining us today and have a great rest of the week. 


