
SPEAKER: The broadcast is now starting. All attendees are in listen-only mode. 

MICHAEL STOEHR: Good morning. We'd like to welcome everyone to today's webinar, Self-Determination for 

Youth in Transition. This first session in a series of four sessions is designed for administrators, administrators 

either in a school district working in the education system, or administrators working in an agency or provider 

agency. Wanted to remind folks that the PowerPoint handout for today's webinar can be found by going to the 

PaTTAN website. You go to the training calendar, you click on December 6th, you can download it from there. 

 For individuals that are interested in obtaining Act 48, ACVREP or CRC credits for today's broadcast, 

throughout this webinar today, we will be providing a couple of questions. We have five questions altogether. 

What we're asking you to do, if you want Act 48 ACVREP or CRC credits, to write down the letter, the correct 

answer for those questions. Keep those codes and then, at the end of today's webinar, we're asking you to go to 

the link that's there that's an evaluation link. You'll click on the link. It's going to ask you for the verification 

code, which is again the answers to the five questions. Then there's actually an evaluation form there also, and 

you'll hit submit. We're asking that everyone completes this by next Thursday, and it will take about 30 days to 

get your credits processed. 

 Today's session is brought to you by the Pennsylvania Community of Practice on Transition. And the 

Pennsylvania Community of Practice on Transition is made up of representatives from the state agencies that 

are mandated actually by law to connect. They include Department of Education, Department of Welfare, 

Department of Labor and Industry, Department of Health. We also have, as part of our Pennsylvania 

Community of Practice, family members, youth and young adults with disabilities, and provider agencies, higher 

education, and employers. 

 Today we're going to go over just an overview of self-determination. Then we are going to talk about 

the importance of self-determination in higher education. And Paul Fogle, who's one of the members of our 

Pennsylvania Youth Leadership Network, is going to present that section. Following that discussion, we're going 

to have a presentation by Dana Baccanti, who works for the Office of Vocational Rehabilitation on self-

determination and the importance for self-determination in employment.  

Then we're going to talk about infusing self-determination into the secondary transition process. So for 

the educators online who are going to be dealing directly with how to incorporate this when you're writing 

present ed levels, goals, and ensuring that that's occurring in a school setting. For the agency folks that are on 

the call, I think it's important just to know that it's a process that we do utilize in education, and it is something 

that you could look at as you're developing your own plans. So if you're working in the ODP, Office of 

Developmental Programs, and you're writing an individual support plan, you know, you could use some of the 

same suggestions. Likewise if you're a VR counselor looking at putting together your IPEs.  



After we get done talking about that process, we're going to talk about how best to support youth to be 

self-determined. And Becky Fogle from our King of Prussia PaTTAN office is going to present that section. And 

then we’ll be wrapping up with resources for self-determination. 

 Okay. If you're joining us late, just a reminder that you can find today's PowerPoint on the PaTTAN 

website. I also wanted to mention that we put together a wiki of additional resources that are related to self-

determination for you. And if you go to the link that is listed there, transitionyouthengagement.wikispaces.com, 

you'll find a number of other resources that are available. 

 As we get started today, before we delve into the actual content, just a few reminders. If you have any 

questions during today's broadcast, please type those in in the question box. Also, if you are viewing this site 

and there are multiple folks in attendance, we would appreciate it if you could type in, in that question box, the 

names of the individuals who are at your site. We'll use this as a cross-reference, especially for those that are 

asking for continuing education credits. So again, if you are at a site and there are multiple folks that are 

viewing this, we're asking that, in the question box, you type that in also the names of the individuals that are 

there. If it’s a large group of folks at your site and you would prefer to email those to us, you can do that also, 

and you can email it either to myself, michaelstoehr@pattan.net, or to pattypanuccio@pattan.net. 

 Okay. We've talked about in the past -- our past webinars, and I guess I should have started today's 

session by stating that this is a part of our series of presentations, and we've had two so far. We've had an 

overview session in September where we talked about this idea of transition for youth and young adults in the 

secondary and middle school program in education really being an ongoing process that is comprehensive, that 

includes general and special education as well as all of the partners that work to support those students.  

When we look at this model that we've talked about in September, and then we addressed this again 

last month when we presented our inclusive practices in secondary transition section, we looked at this 

particular diagram. And in this diagram, you'll notice that it's made up of several different sections. The first is 

looking at the fact that transition is an individualized process, that it's based on assessment and those desires of 

the students that are involved in that process, that it involves partnerships with folks within the education 

system as well as outside partners through agencies such as OVR, Office of Developmental Programs, 

Intellectual Disabilities, Office of Mental Health services, and so forth.  

And then the other key piece of this is youth participation and engagement. And it's really important 

that the young folks are involved in their educational planning, involved in looking at what they want to do once 

they leave school, actively engaged with other agencies, as well as developing self-awareness, self-advocacy, 

and self-determination skills. 



 When we look at self-determination and we're looking at the definition of it, it purely means being able 

to accept and respect and value yourself. It also means being able to set goals that are important for that young 

person to achieve. And I think as we look at, you know, either in education with an IEP plan or a 504 plan or if 

we're looking at agencies such as OVR with an IPE plan or the folks in Office of Intellectual Disabilities with their 

individual support plan, we have goals listed there. Is that young person actually setting those goals and does 

that young person knows what -- know what those goals are? And I'll speak personally. A lot of schools that I go 

into and I talk to kids that are seniors in high school, they really don't know what their IEP goals are or what 

they're working on. You know, or they may not really be sure of what their post-school goals are. So I think 

that's really important that they are well-vested in that and it's actually their goals that they have for the future. 

 When we look at self-determination, there's a lot of literature out there regarding this particular topic. 

It does involve an understanding or belief in one’s self. It involves problem solving, and as we mentioned, goal 

setting, and it also involves self-advocacy. You know, that idea of understanding and being self-determined, but 

then being able to speak out and stand up for one’s self. 

 Self-determination is important especially as students leave the education system, an entitlement 

system where, in education, we are required by law to provide supports and services, into a 504, an ADA 

situation where the student now has to be eligible to receive services. So that young person really does need to 

have a good understanding of his or her disability, what accommodations and supports they need, and how to 

provide the necessary supports and documentations to achieve that. Research has shown, and this is -- research 

is a little bit dated, but I think it's still very valid, that students that have a good understanding of themselves, 

that are self-determined, that have high self-esteem, are having higher employment rates. And the jobs that 

they have greater benefits than their peers that are not self-determined. They have more satisfied lives and are 

more likely to live independently. 

 Okay. Research points out that when we look at elements of self-determination for students, that these 

are some of the key points to that. So the student being able to assess their own skills, understand what they 

need, having knowledge of their rights. You know, what are those expectations under 504 planning, under 

Americans with Disability Act, the ADA? And then actually having the skills necessary in order to ask for those 

accommodations, whether that's in the educational setting, the employment setting, or in community settings. 

 When we look at self-determination, there are oftentimes a number of barriers because, as I 

mentioned, you know, a lot of young folks that I meet that are juniors and seniors in high school are not really 

exhibiting those self-determination skills. And the reason for that is they have a lack of self-knowledge. They're 

really not sure what their disability is or what accommodations they're receiving or why. The adults in their lives 

are overprotective, whether those adults are their parents or they could be professionals working with them. 



You know, they're afraid of letting go.  

I had a student once, and this is actually years back, who was a junior in high school. And his parent was 

still putting his contact lenses in him for him and he had no physical need for that to occur. And I know that 

seems absurd. I thought it was absurd at the time too, but it was like what are we doing to really ensure that 

this young person could be independent and not too overprotected?  

In working with the Pennsylvania Youth Leadership Network, the youth -- the group of young adults in 

our state that, you know, work with folks that are still in high school to help them understand their disabilities 

and become more independent, one of the things that they talk about is, you know, the option or being given 

the right to fail. You know, if one never fails, one never learns from the mistake that one could obtain from 

those failures. So overprotection often, you know, takes away that option. You know, kids are not ever allowed 

to have a problem or to fail because we're so afraid of what might happen, but they're not learning from those 

experiences. Often having a low expectation of what an individual can do. Lack of supports and oftentimes few 

choices. 

 Okay. We're going to next move into the importance of self-determination in higher education. And for 

this section, we're going to go ahead and turn over the presentation to Paul Fogle. And again, Paul Fogle is a 

member of our Pennsylvania Youth Leadership Network. Paul also works for Quest Incorporated in the 

Harrisburg area. So hold on one second and let me get Paul unmuted. And Paul, you're on. 

PAUL FOGLE: Hello? 

MICHAEL STOEHR: Yep, you're good. 

PAUL FOGLE: All right, and so I will be talking to you this morning about items that are critical to transition and 

self-advocacy when transitioning students from secondary education high school into post-secondary education 

and training, such as college and other technical programs, technical education programs. So on slide number 

13, pardon me, I'm sorry here, have a little -- here we go.  

So the one of the biggest keys, and we'll talk about this here over the next few slides, but the biggest 

overarching item in this piece is the fact that there's no element of Child Find when students enter college. This 

is all about self-identification to disabilities services offices. Disabilities services offices, as we'll talk about here 

momentarily, will be found in different areas on different college campuses. Sometimes it takes some effort to 

find where these disability resources are on college campus, but any institution of higher education that 

receives any kind of government funding is required to have these types of offices to supports students with 

various types of disabilities.  

And it's important for students to understand that it is their full responsibility to disclose and identify to 



their offices what their disabilities are and what kind of supports they may or may not need. And we'll get into 

that process further here in a minute or two, but the whole item of self-advocacy is threefold really. It's not only 

to the disabilities services office, but -- and their staff, you know, those counselors at those various times, but 

also to the individual faculty members, who'll go over the process of self-identifying to college professors and 

teachers in college and how that goes and how that's important to the whole self-advocacy process in college. 

And also not only to disabilities service office staff, but also -- and faculty, but also regular college staff such as 

other counselors, other support staff, whatever the case might be because we'll talk about access to housing 

and other things that will be important for students with disabilities to access the full college experience. 

 I'm not going to go over these one by one, but I would like to -- on the next few slides here, we have 

some examples of accommodations and differences between things that are given in high school and things 

that are available in college as it's important to remember and -- because I spoke about this a couple seconds 

ago that high school and secondary education is more based on entitlement, and college is fully based on 

eligibility. There's a process that you'll have to go to -- go through to be determined for these services that are 

listed here, and we'll be going over that.  

But the two that I wanted to pick out and talk about here, and if you have any questions on any of the 

others, feel free to submit those in the question box so we can address those as they come to us, but so the two 

big ones I wanted to address on this slide were the fourth one down, where it says parents participate in the 

IEP. As you probably all know, parents are -- have a very prominent position in the IEP process in secondary 

education. In college, not only do they not have a position that there isn't even an IEP process to speak of in 

college.  

And because of different federal laws, parents don't have access to any student information in college. 

It's the sole responsibility of the actual student to be in control of various information such as grades, other 

student records at the college level. So parents have no place legally to have right to that information.  

Very -- other one I wanted to highlight here was the one under that. Schools make adjustments based 

on IEPs. Again, there's no IEP to speak of in the -- in college and post-secondary education. And in college, 

there's a documentation of your disability. And that solely rests on the student to provide that documentation, 

to be able to certify that sometimes on an ongoing basis dependent on what that person's disability is and what 

kind of needs he or she may not -- may have in terms of that identified disability. So there are no adjustments 

that the school can make based on an IEP. It's all based on documentation and the information provided by 

students and other staff as requested for documentation. 

 Move along to the next slide. When a student's given information, high school classes are -- pardon me, 

college classes are a lot different in various ways than classes are in high school. In college, it's very much about 



independent learning, [inaudible] much information or any information as opposed to the high school setting. 

It's fully on the responsibility of the student to take full responsibility of learning and understanding material 

that is being given in various classes. And also, in college, the concept of critical thinking or higher level thinking 

is definitely a big part the curriculum in various college courses and various college programs. It's not as cut and 

dry as it is in high school, where it's different kinds of tests and models and whatnot. 

 Move along to the next piece of information. When we talk about having open note tests or exams, in 

high school there's a lot of use of that in various -- in various classes. And in college, open note exams are rarely 

permitted. And when they are, it is rather strictly enforced what is and is not permissible. So as a personal 

reflection here, I have been in classes where a professor might give you a three by five card for a final exam, and 

he or she might tell you you're allowed to have this in an exam, but by no means may your information that you 

put on this card go over this card. Or it's kind of like you can’t have it front or back. It's only one side of the card. 

So there's some very stark differences between high school and college in that area. The other one, a 

huge one, is the element of test modification or short -- yeah, test modification, pardon me. There is a different 

process of being able to modify what you -- what you're tested on. In high school, there are ways that tests can 

be adapted to different types of needs and whatnot. In college, that's not the case. You will receive the same 

test as everybody else. It's a matter of if you need somebody to read it to you, that's permissible. And we'll get 

into different types of reasonable -- the different types of reasonable accommodations here momentarily. You 

can have it read to you or you can have it in different formats, but by no means are tests modified in college. 

 Moving on to different aspects of the Americans with Disabilities Act and section 504 of the Rehab Act 

as it pertains to higher education. Reasonable accommodations. We'll -- we kind of went over a couple here in 

the past couple of slides of some examples, and we'll go into some more here into the next couple slides. But 

reasonable accommodations, it's basically changing the way things are provided, but not actually changing the 

content of those services, such as learning and other things. Everybody is entitled to the same information, to 

the same types of -- not entitled, pardon me, that's the wrong word to use, but everybody is receiving the same 

information. And it can be delivered in different ways dependent on what your disability is. And that is -- there 

are some legal protections that students are eligible for in those two laws. 

 Program access, including distant -- distance learning, dependent on which institution of higher 

education a student might be attending, this could be easier said than done. I'm an alumnus of Penn State 

University, and they had a very large online learning tool, the World Campus. So for students who are in -- 

participated in programs at Penn State, this would be easier. If it's a smaller college or a community college, 

that could be taken a little differently. But with that said, you are -- if your disability warrants, you can have 

access to distance learning on an as-needed basis. 



 Accessible facilities, the third one here. This is big, especially for students who live on campus. I always 

was looking to request housing on the first floor because my ability to do a large number of steps can be in 

question at times. And I know for some of you on the webinar, you might be familiar with this individual, 

Everett Dywer. He always tells the story where he -- when he first went to live on a college campus, they offered 

him a dorm room in a building that didn't have an elevator. And if anybody knows Everett, he has cerebral palsy 

and he uses a wheelchair for mobility. And in this building that he was offered had to live in, which didn't have 

an elevator, it was a first-floor accommodation. However, the laundry facilities weren't accessible to him, so 

that got to be an issue. And there are other stories that I could tell when it comes to accessibility but -- of 

facilities, but that's another thing that's critical when it comes to ADA and 504 compliance.  

Same thing with equal access to equipment and IT services, when it comes to email. And number four 

here, it's a little -- become a little more broader based than it once was because of things such as universal 

design and other programs like that. And then -- and just the provisions of different support services. 

 Moving onto some reasonable accommodations. I'm going to -- we have 12 here. Again, I'm not going 

to go over all of them, but if you have questions on any of them, feel free to shoot us a question or a request for 

clarification, and we can get to that as needed. But the two that I want to talk to you all about was the issues on 

the bottom right -- or the bottom middle and the bottom right dealing with access issues.  

So assistance with classroom access. So when it comes to course selection, usually as a reasonable 

accommodation, students are able to -- students with disabilities are sometimes able, not all the time, but 

sometimes able to schedule courses before other students. You would have to check with your disabilities 

services office on that provision, but that's -- one reason for that is to be able to provide students with the 

ability to have an accessible area to go to class. So like I was talking about a few minutes ago with the housing 

issue, having an accessible building to live in, not all buildings on college campuses are accessible. So 

dependent on where the class is, that might need to be adjusted or -- you know, adjusted for the student to be 

able to access the class, especially if it's a required course for the curriculum. And we'll get into that here 

momentarily.  

And the other thing is access to computer materials such as different types of programming, dependent 

on what the course requires. So it all -- so those are some reasonable accommodations. Like I said, if you have 

any other questions about those accommodations, we can clarify those for you here. 

 And so going on to steps for higher education and being able to get into the disabilities supports offices 

and programs. A little more background about myself. I kind of still do now, but for the past couple years, I have 

helped with an athletic program over -- I work at the Penn State campuses here in south central Pennsylvania. 

And as I'm sure, for those who are familiar with student athletes, they go to see different whatever type of 



athletic program they might be interested in, whether it's basketball, baseball, field hockey, soccer, early on in 

high school, junior, senior year, making sure that it's a good fit, making sure there's things that suit their needs 

and abilities, whatnot.  

And the same process kind of applies here when it comes to disabilities services. I know a lot of 

students and also a lot of the families don't really get connected with these things until the last possible second, 

but it's very important for people to get to these disabilities support services early on, whether it's in 

conjunction with an open house that a student and family might be attending, but make that call early. Like I 

said earlier, sometimes it's a little more difficult to find where the office is, not only physically but also on a 

website. I know other students that I talk to and work with have told me stories such as they found the 

disabilities services office, but ironically, the disabilities services office is not in an accessible area, so go figure 

there.  

So you might -- so you need to scout that out. And so when you call to make an appointment, I would 

encourage you -- and it should really be the student that makes this introductory phone call, make a call to sees 

a counselor in the disabilities services office. And depending on what kind of setup they had there, I always 

encourage students to kind of ask them probing questions when you're on the phone making that appointment 

because what will happen is, when you have this appointment, you'll go in -- the student will go and by 

themselves to talk with this counselor, to talk about goals and different types of things that you've experienced 

in high school and see what you want to do going into college and, as I like to call it, the real world. And there 

will be some questions about what their disability is and see what kind of things they need to learn. 

And talking about documentation, at this point there will be some request for needing further 

documentation. And the more you can provide at the introductory appointment, the better. That assures that 

services can be arranged a little more quickly and things are a little more seamless when it comes to starting 

the college in the fall or spring or whenever it might be because, a lot of times, not me of course, but I have 

heard from other disabilities services professionals out of the course of a 15-week semester, they have students 

with disabilities popping out of the woodwork at about week 11, 12, 13, at probably this time of year, seeking 

services with about two weeks left in the semester when their grades are tanking. And there's -- and they're 

looking for some way to get out of an academic jam.  

So it's important to be able to get in the system early and not have your back against the wall, so to 

speak, at the end of the semester. It's something that needs to be taken care of at an early time. And like I said, 

there could be different types of documentation. If there's a placement test that's required to find out -- to 

ascertain what kind of level you are on, whether it be the science courses or the math courses, whatever the 

curriculum is. You still need -- students still need to take those. Those are definitely eligible for accommodation 



depending on what the disability is. But that is the process of at least initiating the disabilities service process in 

college. 

MICHAEL STOEHR: Great, thank you, Paul. I appreciate it, presenting today. And with that, we're going to go 

ahead and move to the next section, which is looking at self-determination for employment, so just give us one 

second. We'll go ahead and switch this over to Dana Baccanti from the Office of Vocational Rehabilitation at the 

central office in Harrisburg. And Dana, as we get started, we had a question that came in, and it concerned back 

to the statement about -- on slide nine, where we were talking about the ADA, In order for an individual to 

receive services, that they needed to be able to talk about their disability and their accommodations and so 

forth. 

And the question came in, is it acceptable that an individual receives support from a family or an 

agency to basically do those things? And I know my answer to that would be that, in most cases, especially 

working with adult agencies and with employers, it's that individual that needs to be provide that information 

and speak up for themselves. They really cannot rely on a parent, a guardian, or some other individual to do 

that. That it really is kind of the point of this, but I know you're probably going to get into that in this section 

that you're going to be discussing too. 

DANA BACCANTI: Okay. Well, good morning, everybody. As Michael said, I'm Dana Baccanti, and I've been 

working in voc rehab for almost 20 years and have a background in special education, as well as in rehab 

counseling. And I'd like to preface my portion of the presentation by saying that a lot of the comments that 

we're going to be reviewing are applicable to all youth and young adults. And as the step-parent of a 17-year-

old and 15-year-old, I can honestly say that these are really important things for all young people to do when 

they are thinking about employment.  

And I guess I just want to relate back to something that, you know, Paul mentioned in his presentation. 

You know, just like in post-secondary education, where the accommodations are different from secondary 

education, they're very different from secondary education into employment, and they look very different. So 

folks from education who are listening in, you know, the more that we can facilitate the movement of 

accommodations from educational types of accommodations to accommodations that students will experience 

or need in the real world, meaning employment, in terms of independent living, if we can help them make that 

transition with the support of services within education, the more prepared they're going to be and the better 

outcomes we're going to experience as a community of practice.  

 So let's go onto the next slide. I think, you know, there's a lot of literature and research that says that 

people who are self-determined, who know themselves, know their strengths and abilities, know what their 

limitations and challenges are, are able to seek and develop a career that is suited to them. And along with that, 



experience more longevity in their employment as well as more success, and really just more satisfaction with 

their job.  

So I think when we're trying to help youth and young adults prepare for their careers, it is really 

important for them to know who they are, know what their strengths and abilities are, to build upon those, to 

be aware of their limitations and challenges, and to develop strategies to minimize them or overcome them. 

And also to be able to speak comfortably and knowingly about themselves.  

You know, we all have limitations and challenges. And I think, you know, in a job interview situation, you 

know, they always try to give you the tricky questions about, well, tell us one of the things that challenges you 

most as an employee, or talk about a difficult situation where you were able to overcome a challenge. And I 

think that those are the types of things we need to be able to take challenges and limitations and turn them 

into relative strengths, whether it's talking about how we adapt to situations or how we have overcome 

situations.  

And that kind of gets back to the question that we have from the audience about the ADA, and whether 

or not it's appropriate for an advocate, whether it be a parent or a teacher or an OVR counselor or a job coach, 

to request an accommodation. I think the answer to that is that we should always encourage and help the 

individual develop as many skills of independence as possible. And whether that means helping them to 

develop a way to communicate that, whether it's helping them to develop a letter to request the 

accommodations, whether it's to coach them on how to request the accommodations, or whether it is indeed 

to approach the employer, I think you need to do it in a way that is such that they have as big a part in 

ownership over that process as possible.  

And so I think that whether an individual may need to use augmentative communication, whether they 

may need to use an interpreter, whatever the barrier to their independently communicating with an employer 

may be, we as advocates and support personnel need to help them be as independent as possible. So that's 

kind of my answer to that question. I hope that that was an adequate answer. 

 I think when we talk about employment, you know, I think folks need to know the job for which they're 

applying in order to understand how their strengths and abilities will match well to a particular position and 

also how to identify potential challenges within a job position. Maybe there are -- maybe 75% of the job duties 

are things that the individual would have no difficulty performing, but perhaps there are one or two maybe not 

significant tasks that may be, nonetheless, part of the job description that a person may perform. A youth or a 

young adult needs to know about the job for which they're applying and be able to speak to their abilities to 

perform the job, as well as to also be able to anticipate any need for an accommodation.  



And I think, you know, one of the things -- and we may talk about this a little bit further along in the 

slides, is that, you know, when it is a visible disability, you know, there's no sense of like avoiding the elephant 

in the room. I think that a person who has a visible disability, that they need to be prepared to answer any 

questions that may go asked or unasked regarding their ability to perform the essential functions of the job. So -

- and I think when we talk about, you know, the whole interviewing process or the job development process, 

you know, encouraging students to contact employers to ask for a formal job description is really very helpful. It 

helps them prepare for the interview. It helps them to inform the employer of their concerns and their desire to 

perform the job up to the employer's expectations.  

And it also allows the student or the youth to investigate whether or not they really will need 

accommodations for that particular job. And you know, if a specific job description is not available, there is a 

resource at onetcenter.org that provides more general job descriptions of particular job titles that could help 

guide the individual in assessing whether or not it's a good job match and whether or not they may or may not 

need accommodation, so. 

 Talking about the ADA. You know, the ADA is a really, really wonderful piece of legislation, but it's quite 

different from IDEA in terms of accommodations. And it really is something that students need to know or 

youth need to know that they have both rights and responsibilities under the ADA. Really, and this is where the 

self-advocacy and the self-determination comes into play, an employer is not obligated to assess an individual's 

need for a work-related accommodation. Even if they suspect that an individual may be having problems due to 

a disability-related issue on the job, they're not obligated to say, hey, can we try this accommodation for you? It 

really is the responsibility of the employee to request an accommodation.  

And it really is -- the ADA is a tool to help facilitate or negotiate accommodation. Unfortunately, it's 

been used, I think, sometimes as a weapon, if you will, to demand them. Accommodations should always be 

requested. And really, folks should come to the table with ideas of how their employer can help accommodate 

their disability. Oftentimes accommodations are very inexpensive. Less than, I think, $200 is the statistic I heard 

and are very reasonable for the employer to provide. Very rarely are there extremely expensive 

accommodations that an employer would be required to implement on behalf of a single employee.  

And the other thing is -- the thing that folks can do is say, you know, you can accommodate me by 

providing me this accommodation, but it's also going to help this many other people, you know. So I think that 

always framing things in a positive way and doing your research. And that is, again, where parents and 

advocates, support personnel can help prepare the individual and research for the individual accommodations 

that an individual may need on the job. Okay. 

 Communication is a key. Folks -- students and youth with disabilities need to be encouraged to develop 



communication skills that employers expect. Again, speaking in terms of benefits to the employer, in terms of 

your -- the student's desire to meet the expectations of the employer. And again, when we talk about the ability 

to independently communicate, I think that regardless of someone's expressive language skills or ability to 

verbally communicate, I think that there are many modes of communication that an individual with a disability 

may utilize to independently communicate their needs to an employer. So I think our job as folks who support 

individuals with disabilities in their pursuit of employment, we need to help them become as independent with 

that skill as possible and to maximize their own ability. And again, when we talk about multiple modes of 

communication, just, you know, things -- when you make a request for an accommodation, it should be in 

writing and it should be as specific as possible, and again, framed in positive terms. So go ahead, Michael, sorry. 

MICHAEL STOEHR: Oh, sorry. 

DANA BACCANTI: Also, you know, we all as workers often will need help and support and assistance, whether 

it's in learning the job, whether it's in attempting a task that we've been assigned that we've never done before, 

whether it's, you know, gathering resources. And it's no different, but maybe a little bit more specific to people 

with disabilities that they should be aware of the resources that are available to help them. OVR, MHMR are -- 

apologize, MHID, employee assistance programs for information about the ADA and job accommodations. 

There's the EEOC, the human relations commission, and the Job Accommodation Network.  

The Job Accommodation Network is a wonderful, wonderful resource for anybody who may feel the 

need to have an accommodation at work. And this is a resource you can call and tell them about what jobs 

you're performing and what difficulty you're having, and they have a database of all kinds of different solutions 

that people have utilized that are in compliance with ADA that would -- that they could provide to you as 

suggestions.  

And don't assume that because there is a disability-related work issue that it can't be resolved. Don't 

assume that because you don't have the answer, that no one does. You need to brainstorm and think, you 

know, outside of the box creatively about some things that might be a potential solution. And really, you want 

to work cooperatively with the employer and any support services to facilitate a solution that is a win-win 

situation. So providing a reasonable accommodation for one individual that inadvertently creates a problem or 

an issue or a challenge for another employee may not be a win-win solution for everybody. So I think that it's 

really important to try to determine solutions that are beneficial to everyone. 

 Again, it's really important for students and employees to know what is expected of them. And this, 

again, I think is sometimes a really big challenge in today's society with our youth that they don't know what 

the expectations are, you know, with regard to cell phone use, with regard to dress code and so forth. So those 

are some of the things that really need to be addressed, you know, even before high school in terms of 



expectations that society's going to have for our young people. And I think when we want to -- when we're 

talking about job responsibilities, you know, really building upon an individual's abilities to meet expectations. 

You know, and this comes into, you know, those of us who are helping folks with job development and job 

placement, we really want to focus on a person's abilities and interests and make sure that we're helping them 

to pursue employment that meets their ability or that matches their abilities and interests. 

 So let's keep going on. Self-determination in working with OVR perspective. I think that when we talk 

about OVR services, I know that there's sometimes some confusion about who should be referred to OVR and 

when they should be referred to OVR. But truly any student with a disability, regardless of whether or not they 

have an IEP, a 504 plan, are involved with the student assistance program, the school nurse, if they have a 

disability and the need for vocational guidance as well as assistance in preparing for obtaining or maintaining 

competitive employment, should be referred to OVR. That does not necessarily mean that every student that 

you refer to OVR will be eligible, but that's our job to determine their eligibility. If you think that they meet any 

of the criteria that you see on the screen, you should be referring them to us. 

 In terms of applying for OVR services, OVR does have a liaison counselor assigned to every school 

district within the commonwealth. Now we have had challenges with retirement and so forth. There have been 

times when we've had vacant caseloads where there may be a counselor -- a temporary assignment vacancy 

within our organization. However, we do have counselors assigned to every school district, and so you can 

always ask who your counselor is at that school district.  

Usually the transition coordinator or the guidance counselor within a school district or even the special 

ed director would know who the OVR counselor is, and you can make a referral through whatever process 

you've established with that OVR counselor. You can apply online at cwdw.state.pa.us. You can certainly call 

your local OVR office and we're typically listed in the blue pages under the Department of Labor and Industry 

under state offices. Or you can simply -- somebody can stop by our office and apply for services.  

Typically, we just need some basic information to initiate the referral and application process. We would 

need the person's name, address, phone number, date of birth, social security number, and general information 

about the individual's disability. The social security number is required for us because of services that we 

provide that are related to social security benefits, so that's the reason we ask for that. So onward. 

 Okay. And once we receive the referral, typically we send out an application for the individual to 

complete. In some cases, that is -- that application is completed in person. In many cases, that might happen at 

the school with the student or, depending upon the parents' involvement, it may happen outside of the school.  

But at the initial interview, this young person should expect to discuss his or her disability and to talk 



about how their disability interferes with their ability to work and perform other functions of daily living. And 

we do want the young person to talk about that. We often have -- I have, as a counselor, experienced working 

with students and parents, and the parents do all the talking at the intake interview. And while parent -- 

information from parents is always very helpful, and I don't want to minimize the importance or value of their 

input, it sometimes is not in line with what the student has to say. So and that's where the student should be 

able to talk about their abilities, their interests, and any challenges that they may have.  

During the initial interview, the OVR counselor will review their medical history and collect information 

regarding treatments, therapies, medications. We'll review their educational history and their job history if they 

have one. And we're collecting all of that information to, one, assess their eligibility for services, but also to 

start exploring what types of employment may be appropriate for this individual given all of that information. 

So go ahead, Michael. 

 Okay, OVR services. Our services are intended for working-age individuals. So typically, we start working 

with individuals age 16 on up. With that said, OVR places a huge, huge emphasis and priority on transition 

services, and we are exploring ways that we can reach students and their families earlier in the transition 

process and to provide services that will help prepare the student for the transition from school to work.  

We're under the Department of Labor and Industry. We're not a part of the school system, although we 

would like to consider ourselves an integral part of the transition team at a school. It's interesting, when we talk 

about student involvement and parent involvement in the OVR process, a student under the age of 18 must 

have a parent's consent to apply for services and we obviously need parent consent to even be invited to an IEP 

meeting and so forth. However, students over the age of 18 must provide consent for our -- for parents to 

either continue their involvement or become involved. So -- and that sometimes creates some challenges as 

well. And that's again where even for students who are -- may have intellectual disabilities or other types of 

disabilities that make it difficult for them to self-advocate at times, encouraging the development of those skills 

at whatever level possible is really important for parents and service providers and educators to consider. 

 OVR is an eligibility program. It's not an entitlement program. The disability must be present. A 

disability must significantly impact one's ability to prepare for or get and keep a job. And really, there must be 

some expectation that they're going to need our services and be able to benefit from services in terms of an 

employment outcome. Onward. 

 This is just a list of the types of information that we utilize in order to determine eligibility. Current 

evaluations from the school system is really, really helpful to us in terms of, one, helping to determine eligibility, 

but also to identify what types of accommodations they may need -- accommodations and supports they may 

need, whether it's in post-secondary education and/or employment. So just to put a shout out there for you. 



And again, in terms of planning for accommodations that will mirror the accommodations they may need in 

post-secondary education and employment, having current evaluations done while they're still in school is 

extremely beneficial. Okay.  

The OVR counselor, the primary service that we provide is vocational counseling and guidance. And so 

we work with the students to assess their strengths, capacities, their interests, abilities, and needs. And we 

develop a plan for employment that is based upon their individualized needs. The number and the types of 

services provided to an individual is completely dependent upon their specific needs. So it's not everybody that 

comes to OVR is going to have a formal neuropsychological evaluation. Not every person who comes to OVR is 

going to go through an assistive technology evaluation. Not every person who comes to OVR is going to receive 

post-secondary training services. So the IPE may only be for a few months, or it can continue on for several 

years dependent upon the service that has been agreed upon between the young person and OVR. Okay. 

 Again, our services are intended to help a person overcome or lessen the significance of their disability 

in terms of employment. And other services that we provide can help that individual specifically prepare for a 

career. And again, not everyone will receive the same services. It is important to know that while the person is 

in high school, OVR does not specifically pay for any services that are considered a responsibility of the school 

district under the IEP. Okay. 

 Once again, our primary service is counseling and guidance, and it really is the most valuable service 

that we can provide. All of our counselors have master's degrees, or I should say 95% of our counselors now 

have master's degrees in rehabilitation counseling and are very equipped in terms of vocational assessments 

and disability awareness in terms of how disability impacts employment, so.  

Our services kind of can be broken down into two types of services. Services that are provided at no 

cost to the individual are assessment, information and referral, vocational counseling and guidance, and job 

placement. Some of the cost services that we may provide based upon the individual's need include training, 

assistive technology, and job coaching. You know, we always look to utilize comparable benefits when they're 

available. So if someone has a need for like medical equipment or medical services in order to stabilize a 

disabling condition, we would obviously seek to utilize medical benefits if they exist to pay for those types of 

services as well. Okay. 

 Our program is a time-limited program, and this is where we vary from programs like ID services, the 

Office of Developmental Programs, or the Office of Mental Health and other Medicaid waiver programs. Our 

program is designed to provide services in order to help the individual reach his or her employment goal. 

Typically, our cases are closed after the individual has successfully maintained employment for 90 days. That 

doesn't mean that we cannot provide support in post-employment or that we will not help facilitate longer-



term follow-up services, but typically our cases are closed after 90 days. With that said, individuals can reapply 

for services at any time in the future should their situation change and should they need additional services. 

MICHAEL STOEHR: Dana, before we go onto the next slide, a question came in about what OVR's role is for 

students that have more significant complex needs. And you know, does OVR ever determine that an individual 

is unable to work and at what point -- what happens at that point? 

DANA BACCANTI: I think that this is an area where our agency is evolving. I think that, you know, we have 

always -- we've always made a distinction between employment for the purpose of quality of life and 

community inclusion, and employment for the purpose of competitive -- earning competitive wages, working 

competitive hours for the purpose of self-supporting activity. Okay. So we have kind of set 20 hours as a 

guideline, that that should be a person's goal in order to engage in VR services.  

What we have been doing is working collaboratively with the Office of Developmental Programs, as well 

as with some other organizations, to explore services such as discovery and customized employment to 

determine how we can utilize those services to serve individuals who are more significantly disabled. We're not 

-- we’re not there yet, if you will, but it is something that we are pursuing. And that's really somewhat -- that's 

going to be an area where we really do need to collaborate with multiple organizations in order to make sure 

that individuals with more complex needs and that will require long-term supports in order to sustain their 

employment, that we're working with them to make sure that those supports are available indefinitely for 

them. So that -- and that's been a challenge with funding and so forth, so. 

MICHAEL STOEHR: And then just quickly, if a student's transition activities with work or job activities in high 

school, how do they play a role in helping determine eligibility for OVR supports after graduation? In order 

words, you know, do you find it more effective if a student has been involved in those type of activities as you're 

working with them? 

DANA BACCANTI: Oh, absolutely. Anytime a student can have any type of community-based work, whether it's 

assessments or activities, and I'm even talking about students who are planning to go onto post-secondary 

education, I think that understanding of the world of work and the expectations that employers have, 

developing those independent living skills that support work such as independent transportation, you know, 

making appointments for your work physical, getting your work papers, anything that schools can do to engage 

students, and this is where I'm talking about all students, not just students with disabilities, but to engage 

students in work activities is going to be beneficial, whether it's to explore their interests, whether it's to assess 

their ability, whether it's to test accommodations that they may need in the workplace. Anything that a school 

district or a support organization involved with that individual before they graduate can do is extremely 

beneficial. 



MICHAEL STOEHR: Dana, I want to thank you for joining us today. I know your schedule is really busy, but I think 

it's important to kind of note why it's important for students to develop self-determination skills for both 

interacting with OVR and other agencies, but also for being successful on the job sites. And we really appreciate 

you joining us today. 

DANA BACCANTI: Absolutely, Michael. Thank you. 

MICHAEL STOEHR: Thank you. Okay. And so, folks, we're going to take a minute to ask a couple of questions. 

And again, these are needed for Act 48 and CRC credits. So the question is self-advocacy. Self-advocacy means 

what? Does it mean the adult professional solely designs and provides accommodations that the individual -- 

that he or she determines to be appropriate for the needs of each student on their caseload? Or is it whatever 

the parents request to assist their son or daughter? Or is it student's ability to identify and request the supports 

and accommodations that they need to be successful? Or is it allowing students to refuse to complete non-

preferred assignment or work tasks?  

So take a minute to look at those. And again, you're just writing down the letter for that. You'll be asked 

just to remember to submit a code online following the survey link. So you don't need to type anything in now. 

Just somewhere on a sheet of paper you want to type in the correct answer. And the correct answer, hopefully 

folks got that. It was pretty easy from our discussions we've had so far this morning. But it is C. So the correct 

answer for question number one, self-advocacy means the student's ability to identify and request the supports 

and accommodations that they need to be successful. 

 Question two, and this is the second question for credit purposes. And again, folks, self-determination 

is? And you can read through those. Okay, and the answer to that question then would be -- see how you guys 

did. D. So and again, folks, self-determination is that the student is able to identify their own strengths and 

needs, accept their disability, and set goals for their future. 

 Okay. We're now going to move on to talking about how this whole idea of self-determination can be 

infused into the transition process. And when we look at this whole idea of an individual being self-determined, 

you know, it's important to note that individuals need to be prepared if they're going to be successful, whether 

that is if they're going on for higher education into the workforce or to live independently in the community.  

We talked on the last couple of webinars about this process for secondary transition and discussed the 

roadmap for transitions. And what we're going to use is the roadmap as a basis, and go through and show how 

self-determination and this idea of preparing youth to be successful once they leave high school can be 

accomplished. So the first thing we look at is really looking at this idea of assessment. You know, and the 

question is, is it necessary to formally assess self-determination skills? And the answer really would be yes, we 



really do need to see where students are and to utilize the concept of self-determination as something that we 

are going to teach. 

 Assessment is this ongoing process that does involve both formal assessments, but probably more 

importantly when we are looking at self-determination skills, looking at soft skills: how that student interacts, 

what their preferences are, how are they able to talk to the adults in their life, so teachers, counselors, agency 

staff, regarding their needs. And then to, you know, assess what areas they need to work on regarding those 

topics of self-determination. 

 Self-determination is an ongoing -- assessment of self-determination is an ongoing process. And when 

we look at this, okay, we can determine how well they're able to do by, you know, surveying the family 

members, interviewing the students, and then observing that young person in their interactions both in school 

and in the community. 

 When we look at then taking this assessment information, what do we do with that? Well, we in 

education use that information as we develop a plan for that young person for their next year in school, their 

next IEP year. And we want to show you two examples of how information regarding self-determination can be 

infused into this process.  

This first example that's on your screen is talking about how to utilize assessment data for a young 

woman named Celine. And Celine, as you're looking at the screen, has some concerns around reading. And we 

have some information there about how she's currently functioning in reading. And the next piece of this then 

is looking at, well, why does it matter and where is she as far as having a good understanding of her disability? 

So Celine does want to go onto college, and so in college, she's going to have to disclose and request supports.  

But currently, Celine's apprehensive about asking for assistance from her teachers in high school. She 

relies on her teachers to provide the accommodations. She has started to independently request some 

accommodations, but for the most part, she's relying on adults to know what her needs are and to make those 

accommodations. We really want to work with her to develop the skills and habits that are going to allow her to 

disclose what her disabilities are, and that then would be an area of need that we would work on with her. 

 Want to look at Phillip. This is another example. And this is a young man that has some concerns both 

with reading as well as writing difficulties. And with his reading difficulties, if he utilizes his accommodations, he 

is -- he does much better. But he states, and that's what's in bold print here, that, you know, even -- when he 

struggles, the best strategy for him to understand [inaudible] is to reread material. And it's talking about some 

of the things that he's utilizing that's helping him be successful. And what I wanted to point out here is that it's 

important to have specific information from the young person, have them discuss what their needs are and 



what works for them to be successful and document that. You know, and document that in the IEP or, if you're 

working in the VR system, do it in discussing with that individual what needs they have, document that in, you 

know, your IPE or, if you're in the Department of Welfare, your support plan for an individual. 

 In addition, in the present ed level section, we note that other accommodations that Phillip uses and 

how he best interacts with text given the fact he has difficulty with reading. And you'll note again in bold is 

expressing in this particular area an interest in utilizing his audio files to put to his iPod so he can listen to them 

in that way to access that material. But again, the point of this and the point in showing this is to show that it's 

really necessary to engage the individual in this process and discuss how they best are able to overcome some 

of the needs that they have. 

 This information is just additional information on how Phillip does in the community. And basically what 

this page is talking about is the fact that Phillip is independent in the community, that he has a job, that he does 

things on his own. If he were tomorrow to have to, he could more than likely live on his own. And again, that's 

another piece of this idea of self-determination. Will that individual be able to live and access the community? 

 When we look at needs then for Phillip and strengths -- sorry, strengths first, sorry, then strengths 

section, you know, he's beginning to display some self-advocacy and self-determination skills. He's, you know, 

asking for extra time as needed and so forth. He's articulating what he needs. And he's also now expanding 

more his use of assistive technology. His needs are, however, that in addition to areas for reading and writing 

and so forth, he does have an area of need for self-determination, and that is understanding and being able to 

articulate his need for accommodations in current and post-secondary settings. And what you're going to notice 

as we move through this, he's going to actually have a measurable annual IEP goal that's going to align with that 

particular need. 

 We also, just as we have been talking today about having that young person engage with outside 

agencies such as OVR or folks from a college setting in the disabilities services office, we wanted to mention the 

importance of engaging those community agencies in this process. And community agencies are a required 

consideration as we look at who needs to be involved in working with the student in the school setting 

beginning at age 14.  

Along with this, we look at the student being actively engaged in this process. So in looking at the 

student being actively engaged, how well are we preparing our young folks to be involved in the IEP process? 

And do you know where the youth -- the young folks that you are working with are in this process? I mentioned 

at the very beginning of this session that there's a wiki that has additional resources, and a few of the resources 

that are on there include a checklist to see how well students are doing in this process in your school. And 

that's the slide that you're seeing next.  



And it really is a nice way to review within the educational system where is the young person or where -

- what are your programs like, but for that young person to see where they are functioning. And I think for a 

family member, you know, working with their son or daughter to see how well are they prepared and engaged 

in participating in meetings such as IEPs. But you know, keep in mind this is not just talking about IEP meetings. 

We're talking about any meeting that a young person, as they're moving into adulthood, would be involved 

with. You know, meetings such as with disability services or with mental health system or OVR. 

 When we look at students involved in meetings such as IEP meetings, this slide's talking about ways 

that they can be more engaged. So having that young person really understand their current ability. Have them 

actively assist in choosing what those goal areas should be based on what they want to do once they leave 

school. So if the young person wants to go on to higher education, and like with Phillip is having difficulty 

reading and accessing what accommodations he needs such as, you know, a speech-to-text system, then that 

may be something that Phillip decides he really needs to work on and develop a goal around that, you know, 

and set the criteria and help write the goal. When you think about it, for goals that we have in our own lives as 

adults, we'd probably do much better if it's a goal we're setting for ourselves opposed to a goal that someone's 

telling us we have to do. 

 Okay, then moving in and kind of moving along in this process, the next thing we wanted to talk about 

was really looking at then this -- the transition section or the grid section and what types of information needs 

to be listed there. And we take this through in these next couple of slides looking at Celine, and then also we're 

going to look at an example of Phillip.  

So we're talking with transition, grid section, and we're talking about activities. In other words, what 

types of things could a young person be involved with, in this case, in tenth grade to help them become more 

comfortable with disclosing their disability, requesting accommodations? So there are some suggestions. And 

again, these suggestions could then be incorporated into the transition section of the IEP as things that that 

young person would do over the course of an IEP year. So things such as that young person making a list of the 

accommodations that are most helpful for them, practicing disclosing their disability. There are some school 

districts now that are actively trying to engage having the young person be the primary individual that discusses 

with their general education teachers what accommodations they need and what supports they need. 

 Looking at 11th grade, so moving on. So the thought would be, in this case, Celine had done a number of 

those activities. Now what could she do to build upon being more self-determined? So these are some 

additional suggestions, such as utilizing some of the materials like the 411 disability disclosure, some of the 

materials put out by the Pennsylvania Youth Leadership Network. And again, these materials can be found on 

that wiki that I mentioned at the very beginning. It was on one of the first slides in this presentation. And then 



moving onto activities, looking at this next section, where we're talking about what Celine could do in 12th 

grade as she's graduating, some types of suggestions to help with self-determination. 

 This next slide is looking at an example of a grid that's filled in just to kind of show you what this might 

look like with the highlights for self-determination. So one of the pieces that's here, and it's in the middle 

section, it's actually in yellow, is, you know, articulating his needs for accommodations in current and post-

secondary settings. That is actually the service that's going to lead to a measurable annual goal. We also have 

an activity highlighted in yellow, which is an activity in which case this example student is going to develop a list 

of questions to use as he's visiting post-secondary training programs to ask. So it's an activity for him to do 

along with a measurable annual goal that's going to be worked on around this area of self-determination. 

 Then moving onto the goals themselves, this is an example of that goal for Phillip. So given a list of his 

supports and accommodations, he'll independently request accommodations in his core academic classes and 

will document the accommodations in his planner for 90% of the assignments and tests over the course of five 

weeks. Now we can't just write this goal. Remember back to assessment, we would have had to assess where 

Phillip was. And where he was is not at 90% in doing this. You know, he probably is maybe around 75, 80%, and 

we want to bring him up to this point so he is actively engaged in this process.  

Likewise, another example for Celina, you know, given classroom assignments or assessments, she'll 

independently approach the general education instruction to request assistance or clarification at least one 

time per week for four out of five weeks. And again, you know, baseline would be in present ed levels based on 

that assessment. And in this process, we would be documenting how well that individual was doing. 

 Okay. With that, we're going to move on and talk a little bit about how important it is to make sure that 

we are supporting the young folks that we are working with. So hold on one second and I'm going to turn this 

over to Becky Fogle. And Becky, go ahead. 

BECKY FOGLE: Okay, thanks. So so far, we've had the overview of what self-determination and self-advocacy is, 

the background of it. The importance of -- the need for that for higher education and training, employment, 

working with agencies. Michael just went through the whole process of secondary transition while youth are 

still in school getting ready to move on.  

So now we have to look at how do we, as team leaders, support our youth to be more self-determined? 

So on this slide, you see this phrase here, letting go while continuing to support. That's not as easy as it sounds 

sometimes for parents, for teachers, for administrators, for agency folks, anyone working with students. It's 

sometimes hard to really wrap our brains around how we do both of these at the same time. We have to 

remember that we can't just do it all at once. Letting go isn't literal. We can't just say, okay, young adult with 



disability, we're not going to support you anymore. Here you go. It really needs to be a process of scaffolding 

the support.  

 The other clarification that I want to make, and this is based on my own personal experience as a 

teacher, as an administrator, and also as a parent, that not all youth are at the same place in their sort of road 

to self-determination. So what works and what one student is ready to move forward with may not be the same 

thing that another student is ready for. So I would caution us as leaders to make sure that we're not just saying, 

you know, all students must be doing X, Y, Z because now they're going to be self-determined. It really needs to 

be based on the assessment that Michael mentioned earlier of where that particular student is in the process of 

learning this. Some, you know, youth -- I don't want to say kids, some youth, you know, are ready to fly and 

don't need too much from us, but others we have to be, you know, really methodical in our process of helping 

develop that. Okay. 

 So now we need to think about what do youth and young adults want. So I'm guessing that the majority 

of us on the call don't consider ourself youth or young adults. Well, maybe we consider ourselves it, but maybe 

others don't consider us youth or young adults. So think back to when you were at that point in your life and 

what types of things did you want moving forward? My guess is that most all of us had those exact same things 

in our memory as what we wanted as are listed on the slide. We wanted to live on our own. We wanted to be as 

independent as we could. We wanted to have a great job, you know. Maybe it was to be a, I don't know, hip hop 

mogul or whatever. Maybe it wasn't a realistic job, but we knew we wanted to have one. And we also knew that 

we wanted to have friends and relationships, so that -- why wouldn't we expect youth and young adults with 

disabilities to want those exact same things? So again, as leaders or administrators, sometimes we get so caught 

up in procuring services for our youth that we kind of lose sight of thinking about it from what do those youth 

want. So keep that in mind as you're working with your teams. Okay. 

 So as a team leader, how do we help our youth reach these goals? So here's some ideas to consider. 

First of all, it really does need to start before the age of 14, again, keeping in mind as I mentioned earlier, you 

know, looking at the individual young person. You know, where are they in the process? How close are they or 

how far away are they from being able to reach their goals? We know that the formal transition planning, by 

law, must begin the year a student becomes 14, but clearly skill development in that area doesn't just magically 

begin at the age of 14. So even if it's not in the IEP as a separate transition section, those skills and that thought 

process still need to be there. So even our elementary teams need to really be thinking about that and not just 

saying, oh, that doesn't start till 14. We don't need to think about it. 

 The second bullet. I really want to stress how important it is for both the young person and the family 

to be comfortable with the particular strengths and needs of that student and not be afraid to look at what is 



my disability? How does it impact me every day? And how do I move forward in requesting accommodations 

for that? A lot of times, parents and teachers too don't want to tell a young adult that they have a certain 

disability, or they don't want to focus on that. Well, I agree. That shouldn't be the defining item about a person, 

but it is part of them and it needs to be okay. So we also need to help our families walk that fine line. And I 

often call it the tightrope walk because it's not easy sometimes to walk that line between protection and 

independence, and knowing that your son or daughter or your student who you love dearly, you know, might 

stumble a little bit if you're not there -- you know, you can be there to catch them, but you don't have to hold 

them up all the way. They have to do a little bit of it themselves. But that's tough, that's tough. 

 And then we also want to make sure that we're giving young adults the opportunity to meet others, not 

only with, you know, similar disabilities. It might not be possible to always find someone with the, quote, same 

disability, but with a similar disability and also a similar career path or career interest or even a hobby or 

something that just gives them an idea of what adult life might look like. A couple pretty easy resources for that 

are to encourage your team members to look at the transition conference every summer that is housed at the 

state college through the PaTTAN system and our partners with that, and also the PYLN, the Pennsylvania Youth 

Leadership Network that's been mentioned a couple times this morning. Those are some great resources that 

are available for your team members and the families that you work with. 

 Okay. So now we're going to look at some strategies for developing that. And again, these are just kind 

of some bullet points to think about how they impact the specific student that you're working with. We need to 

make sure that we're being realistic, but keeping those expectations high. And again, that's a tightrope, and 

sometimes it's a fine line between making sure that things are realistic but also high expectation. We need to 

make sure that we're providing choices again for young students can start making choices about what things 

they're doing, helping them to be more comfortable with knowing what an IEP is.  

I love that checklist that Michael shared earlier to really look at where students are in their awareness 

of what all those acronyms. I mean, we thrown around acronyms like crazy, so sometimes we don't even 

remember what they all mean, so how can we expect our families and our young adults to do that? So have 

them start participating in that and understanding what's happening around them and encouraging them to be 

able to gradually start doing more and more of requesting their own accommodations. I also like that Michael 

mentioned, you know, more teams are really looking at how to get students to be able to do more and more of 

that so that when they leave school, it's not a sudden, oh, I have to do this myself now? They are familiar with it 

and ready to do that. 

 And this last bullet. I think it's hugely important to make sure that these types of things are seamless so 

that when the entitlement process ends and the eligibility world kicks in, a lot of these things are already 



natural to the student, to the young adult. The natural supports are already in place, they understand what 

types of accommodations work for them and how to access them. And if they are in need of some assistive 

technology, that shouldn't just be discovered right as a student is transitioning out of school. That needs to be 

looked at, you know, much earlier, and then the process of how to continue that after they leave the school 

system. 

 Okay. Some additional strategies to keep in mind as you're leading your teams forward is to really think 

about how these strategies apply to various settings. Sometimes we have, you know, artificial environments set 

up so that students can practice things in the classroom, and that's great, but we also need to make sure that 

they're able to apply those out in the, as Paul said earlier, the real world and in those different settings, on the 

job place, in groups and social settings and all those types of things. And we also need to make sure that each 

student is learning to be able to better participate in their own planning and decision-making. And remember 

to scaffold that support depending on where they are on that continuum of need. 

 And lastly, on this slide, we need to make sure that young adults are beginning to have an 

understanding about the rights that they do have and what -- not only what accommodations are they, you 

know, entitled to, but also what responsibilities that they have as an adult and how they're able to access that. 

And that has to happen way before they actually graduate. 

 All right, and lastly, we need to talk about those soft skills that Michael mentioned earlier and how 

they're able to improve their use of that and find ways to always get better at using that. And that maybe 

require having someone else give them feedback. It may require them maybe to see videotapes of themselves. 

You know, there's lots of different ways to do that as a team that we need to continually be thinking about.  

We need to make sure that the young adult is able to really understand their strengths and challenges, 

and they need to be able to express it in a matter-of-fact manner, not in a, oh, I don't want to admit that I have 

a disability or you owe me this. You know, where is that middle ground again? So we also, I think, need to teach 

our young adults the difference between being assertive and being aggressive. We want them to be able to be 

assertive in gaining their own problem-solving and their own choices and decisions, and that is different than 

being aggressive about it. 

 And our last bullet on this slide is talking about things that are challenging, but not impossible. I think 

we -- another fine line we need to walk is to make sure that we're not being insulting to young adults with 

disabilities, you know, that we are continually thinking about what their individual needs are and what is 

challenging for them, but not impossible. Just that real fine distinction and finding that right niche for them is 

so important. 



 All right. Now we're -- I think we're going to head it back to Michael, and he's going to share some 

resources that are available to your teams. 

MICHAEL STOEHR: I am. Thank you so much, Becky. Appreciate it. 

BECKY FOGLE: Sure. 

MICHAEL STOEHR: Okay, this next section that we're moving into, we're not going to actually go and look at 

each of these sites, but it's highly recommended to folks on the call that, if you haven't already gone to these 

sites and aren't utilizing some of these documents, that you really do look at them.  

There is -- there are actually several resources on the Pennsylvania Youth Leadership Network site, 

pyln.org. There's a healthcare checklist as well as a transition checklist with a lot of information on self-

determination. Also, when you go to the PYLN website, it is linked now to Facebook as well as Twitter. So you 

know, really are encouraging that you have the young folks that you're working with engage with this 

organization. They're also working on a system that, if folks sign up for it, they're going to be doing text blasts of 

information coming up, so it's another way that they're going to be connecting.  

The state of Virginia and the Virginia Department of Education has a number of really good resources 

through the [inaudible] site, including that IEP checklist that I talked about and Becky referenced a few minutes 

ago. The National Collaborative on Workforce Disability, the youth centerpiece of that organization, has a 

number of resources on their site also, including the 411 on disability disclosure. And along with PYLN, this 

particular site is a site that -- or an organization that is led by young adults with disabilities that have accessed 

our services with folks on today's call.  

There's a Center for Self-determination, and that link is there. Our own state, one of our parent training 

initiatives, the Parent Education Network, put together a really nice directory on self-advocacy and self-

determination, and you can access that directly through the Parent Education Network. We had talked on our 

first webinar back in September about the Pennsylvania Career Education and Work standards and the I 

statements. We actually will be going into much more depth during the January 7th webinar with Michael 

Thompson on the I statements. But again, you can access them at this link. 

 The University of Oklahoma also has a center called the Zarrow Center, and they have a number of 

resources, again, that are directly related to self-determination. And these are more formalized assessments. So 

if you wanted to use something as a more formalized means to determine where an individual one is 

functioning, you can use the AIR or the ARC assessments to help you with that. And you can find those, again, 

on the Zarrow site. A couple of other resources are listed here. PEPNet as well as Virginia Commonwealth 

University make a really nice site that's interactive about going to college. 



 Okay, with that and the resources that we discussed, we're going to have a couple more of the 

questions that you'll need for the Act 48 credits, so I'll leave up this question. It's on self-determination. And 

self-determination is which one of these? Okay, I'll give you a minute to look through those. And moving on. 

Okay, and that one actually is the first answer. Self-determination is often encouraged by the student's entire 

team. And that would be both education team members as well as agency and community members, and it 

really should be a collaborative process to continue to enforce and support the young person in this process. 

 Okay, question number four. Effective transition programs include one of those. Okay, and for question 

four, the answer would be C, that in looking at effective transition programs, they are systemic plans to build 

self-advocacy skills for all students with disabilities. 

 And question five, the last of these. The following each play a unique role in the development of self-

advocacy and self-determination skills. And back, the answer for that one would be all of the above. 

 Okay. So again, as a reminder, if you are interested in receiving credit, either Act 48 or ACVREP or CRC 

credits, make sure that you go to the link that's there. That will take you to an online survey. And we're asking 

that you take the letter answer code for the questions that we've just gone through, and there's a way -- a place 

to answer -- to fill in those responses as well as some evaluation questions to answer. 

 Okay. I'm going to go and just double check to see if there are any additional questions. We've actually 

been answering some questions through today's session. It doesn't appear that there are. And with that, we 

appreciate you joining us today. We would like to thank Dana Baccanti, Paul Fogle, and Becky Fogle for joining 

us today in the presentation, and that we look forward to having you join us again on the January 7th webinar 

with Michael Thompson.  

We also would like to remind folks we are repeating this session this afternoon for teachers and direct 

service staff. And tomorrow, we will also be having an additional session for youth in the morning from 10 to 11, 

and then in the afternoon for family member from one to two. With that, we're going to go ahead and end 

today's session. Again, we appreciate you all joining us, and have a wonderful rest of the day. 


