
KATHRYN POGGI: Hello and thank you for joining us today for the Behavior Hot Topics: Strategies for 

Defusing Challenging Behaviors. My name is Kathryn Poggi, and I will be talking with you today out of 

the PaTTAN Pittsburgh office. We’re certainly glad that you decided to spend some time with us. 

 The first two slides that you will be seeing relate to PaTTAN’s mission statement and our 

commitment to least restrictive environment. We will be talking about both of these things as we work 

through the content, and also as we talk about the heart of de-escalation and the slides that speak to 

that over the next two hours. 

 One of the things that I would like to share with you is that the slides that I am referencing that 

are our PaTTAN mission and our PaTTAN least restrictive environment speak to why we do the work that 

we do, and our always expanding efforts to increase capacity and grow the skill sets of the local 

education agencies that we serve. And also to ensure that all supplementary aids and services are 

considered and addressed before a more restrictive environment is considered. 

 In addition, we have a few housekeeping details that I wanted to make sure that we could 

notate. The slide that you are seeing right now speaks to that. Participation for today’s webinar will be 

acquired by completing the five multiple choice questions that are interwoven throughout today’s 

discussion. Each question has a letter response that is linked to it. Please log each of these answers as 

we move through the content because the five multiple choices questions will verify your participation 

in today’s webinar. Each time we come to this slide, we will pause and allow the question to appear. And 

this will be a time that you can go ahead and respond, and then we will go ahead and proceed. 

 In prepping for today’s session, much consideration went into the frequent requests that we 

have for consultation and technical assistance regarding support for students that are demonstrating 

challenging behaviors. Priorities for today’s session will be based on the procedures and routines that 

can be put into place initially to set the occasion for success with our learners. 

 With these aspects, we will be able to work through strategies that you can put into place that 

can successfully prevent difficult behaviors from occurring in the very first place. In addition, we do 

recognize that problem behaviors will at times occur, and there are steps that we can proactively take to 

recognize on the up front so when those behaviors do pop up, or perhaps when something takes a turn 

for the worse, you will know how to effectively respond. 

 We will discuss these instances and strategies, and we encourage you to call upon, you know, 

these situations as you think about things perhaps in your classroom settings, or things that you’ll be 

taking back to the environment that you interact with students. 

 So at this point, let’s take a look at the details and topics that we are going to cover during our 

brief time together. For starters, we are going to discuss the background on behavior and some of the 

key terms that relate. In addition, we will discuss the seven phases of challenging behaviors and the 

steps that you can take to prevent instances from becoming more difficult via early detection. Lastly, we 

will talk through preventative strategies and steps that you can take to prevent the escalation. Or you 

can also work to minimize a situation that might arise. 



 Throughout this process, we will be accepting questions that may be communicated to us 

through the text box on your screen. And we will make every effort to problem solve with you on how to 

make the best of your instructional setting and to minimize challenging behaviors. So without any 

further delay, let’s get started with the content. 

 This slide is a powerful slide, and essentially one of those situations and times that we think, you 

know, if we had the opportunity and if we could do a do-over with a past circumstance or situation, 

could we actually have an outcome that is different? Many times, we think of some of the best ways 

that we can address a situation after it has already happened. I am hoping as we work through today’s 

content, you will be able to think about these situations and have some reflection on your own reactions 

and how you can work through a behavioral incident in the future that then will end with a positive 

outcome for everyone that’s involved. 

 The important thing we always want to consider is the fact that, in all situations, we are really in 

the business to create a [inaudible]. We’re here to help the learners that interact with us. So with that, 

we need to think about we’re not there to set the tone and to make sure that we’re exerting our 

authority, but how can we make a cooperative environment? In reality, the main thing that we are 

striving for is to have a healthy learning environment that sets really our students up for true success. 

 So we’re going to get started, but with that, I encourage you to just think about some of the 

behaviors that are working and that you’re seeing in the environment that you’re involved in. The next 

few slides, excuse me, will touch on the basic behavior terms and related vocabulary. We will touch on 

how timing and the influence of events that can end up actually being how the students perceive things. 

They can look at it as to whether it’s reinforcing or if it’s a consequence for our students. And maybe 

they would view that as punishing. 

 The huge and powerful distinction that we have to make is what difference are we making in 

those classrooms? And how can we make sure that we’re reinforcing the behaviors that we’d like to see 

more of? 

 So with that, I ask you to just glance up at the slide. If there were a situation or a focused 

student that you saw a meltdown or behavior escalation, think about the outcome and think about how 

you reacted to it. And think about if perhaps there would be another way that you could play out that 

situation to have a different outcome. And we’ll kind of revisit that thought as we work through today. 

 Before we can discuss how to intervene in difficult classroom situations, we really need to be 

familiar with the basic behavioral terms. With that, we need to know and understand out ABCs of 

behavior. Just like we need to know the ABCs to read a book, we need to know the ABCs of behavior to 

read a student. Essentially, how are they responding in our classroom context? 

 A few of the reminders that I encourage you to keep in mind and that are extremely helpful is 

that really, one of our most important jobs is helping students learn new behaviors the same way we 

help them to learn their math facts or perhaps vocabulary words. 



 Student behaviors, whether appropriate or inappropriate, are learned. And that’s a powerful 

thought. And I know that we will touch on that a few times today. Also, a learner’s behavior is often his 

or her best effort to be successful at that time. So the good news in that is the fact that all of these 

opportunities serve as an opportunity for us to teach and to create a healthy environment to set our 

learners up for that success. 

 Before we get into the main part of today’s presentation, it’s important for you to understand 

some of the basic behavior terms that we will be using throughout this webinar. These terms are used 

often by teachers, paraeducators, behavior specialists, parents, and other professionals when discussing 

behaviors of their students, and also behaviors that they see both in the instructional setting and 

outside. So we need to think about each of those environments because classroom behaviors very much 

may look different than some of those non-academic settings. But how we can respond can be that 

consistent modality and can set the stage to help them be successful. 

 For starters, many of the times we are discussing behaviors, we refer to that as the ABC 

continuum. So for that, let’s break each of those steps down. A for antecedent influences the behavior 

and basically the response of students. It’s important to often think about how our classrooms and our 

schedules are arranged, and how we interact with the students. Because these factors can serve as 

antecedents or are often a trigger to their behaviors. We will be spending a good portion of today’s 

session talking about different antecedent factors that may trigger or bring about both desired 

behaviors or unwanted, challenging behaviors. 

 Now let’s jump over to B, B for behavior. B is what the student does, what you can actually see, 

what you can actually count. It’s not what we think the student may be feeling or thinking when we’re 

talking about behavior. When we talk about the student behaviors, we should really be using action 

words as opposed to words that label. And that’s a huge mental shift. You’re taking the subjectivity out 

of it and you’re really putting down something that you can operationalize and you can measure. 

 For example, hit, cursed, sleep, complete an assignment are all action words. And we can count 

instances of these behaviors when they occur. Now these words, lazy, bad attitude, or rude, serve as 

words or labels of behavior. We really can’t measure those and we can’t count those instances, and 

that’s the difference. In order to plan for changing behavior, we must be able to describe the behavior 

that we want to change in very specific terms. That way, everyone will be referring to the same behavior 

and we’ll be able to take data about the behavior more accurately. 

 And with that, that’s where the power can come of your decision-making and your problem-

solving. Many a times, we have multiple data sources across different environments and different 

people, so that first step to ensure that we are all working to measure that same behavior and it’s 

defined the same way will definitely impact the data that you’re collecting. 

 Let’s look a little bit too about the next item, C. C is for consequence. And with that, 

consequences are what happen after a behavior has occurred. Consequences can be good or they can 

be bad, expected or unexpected. Essentially, I can drive to work and it can be a very eventful -- 

uneventful, smooth sailing ride. Or, sadly, I could drive to work and hit a construction zone and every 



red light imaginable. Both of these instances can serve as a consequence, and can influence how the day 

starts. 

 There are two types of consequences, and we really often have to think about that. What 

happens just after a behavior occurs can serve to either reinforce or punish that behavior. And there’s 

the distinction. If a behavior is reinforced, it will tend to occur again in the future, either at the same 

frequency or an increased frequency. If a behavior is punished, the behavior will tend to decrease in 

frequency, and in the future is likely to stop. 

 Therefore, a critical thing for us to remember is that a consequence can either strengthen or 

weaken a behavior. We need to make that distinction as to whether the student perceives it as a 

reinforcing component or as a punishing component, and how we want that to manifest in the 

classroom. Is it a behavior that we would like to see more of, or is it a behavior that we’re hoping that 

we can replace with something more socially appropriate? 

 Okay. We have reached one of our question slides. And remember, these questions and their 

multiple choices responses will verify your participation in today’s content. I’m going to go ahead and 

give you a moment to go ahead to respond. And I encourage you also to make sure that you write your 

multiple response answer down because it will serve as your code for today’s participation. 

 Excellent. It looks like a huge majority have already responded. And at looking at that, the 

answer that we were looking for is A, antecedent. Excellent job. Keep going. 

 Essentially, the next couple of steps that we’re going to talk about is the ABC continuum, and 

how all of those link together. With that, we’ve talked a little bit about A. Let’s jump into B. B is 

representative of behavior. For us to really dig into the behavior component on the continuum, we need 

to again talk a little bit about just that definition, and whether it’s observable and measurable, and how 

that influences the individual. 

 Measurable behaviors, as we mentioned, can be observed, defined, and counted, and look the 

same to different people who are definitely observing or collecting data on that individual. That could be 

applicable if you’re doing a functional based assessment or some observations around writing a positive 

behavior support plan. 

 Let’s talk a little bit about an example. Banging a fist on the desk is a measurable behavior. You 

can count each time a student bangs his fist on the desk. You can describe it and you can definitely 

determine if the attitude was something that you could describe as aggressive. However, the word 

aggressive could look different to everyone that might be viewing this webinar. 

 One person might say aggressive behavior is hitting, while another person describes aggressive 

as banging a fist on the desk. Unless we can give a specific description of the behavior we want to 

change, we cannot be sure we are talking about the same problem. 

 A very important point to remember regarding behavior is that all behavior is learned and 

predictable. This is an important reminder for all of us, and helps us to be even more dedicated to 



structure our days so that we can have that predictability in our routines and teach our students the 

appropriate ways to interact. 

 Okay, we have reached another check for understanding question. And with that, we’re going to 

take a moment for you to go ahead and to respond. And with that, we’ll talk about on the other side 

how the poll looks and the majority of responses. 

 Okay, it looks like the majority of you have responded. And with that, we’re looking at 

inappropriate behavior is blank and blank. And with that, learned and predictable looks to be the 

majority response. Very nice, guys. 

 Let’s go on a little bit more about those general principles of behavior, and we’ll be able to 

further describe how you can watch for that within your learning context. To really get to the bottom of 

behavior and determining the appropriate response to address it, it’s really imperative that we look at 

its form and its function. 

 These two components speak volumes about why behavior is happening. The first part, form or 

topography, relate to how a behavior looks. It is a precise and specific prescription that another person 

can use and understand in a data collection circumstance. The other component that is listed on this 

slide is function. This gets into the purpose the behavior serves for the individual student. This slide 

defines each of these components, and we’re going to look a little bit closer over the next few slides. 

 This slide relates to the specificity of discussing behaviors, and the difference between just 

labeling a behavior and precisely defining it. Before we can discuss ways to prevent behaviors from 

occurring or what to do when a less than desirable behavior occurs, we need to talk about behaviors 

that are observable and can be counted. That’s why we started out today thinking about, can we 

observe it? Can we measure it? Does it look the same to absolutely everyone that is watching and 

collecting data? 

 For example, let’s take a look at the list on the left side of the slide. We can tell that these are 

measurable and observable behaviors. However, take a moment and glance on the right side. This list is 

not. So as we mentioned a moment ago, you can have the objective, measurable way of describing a 

behavior, or we can have that descriptive label or a subjective way. And that way, in describing it in that 

manner, we’re not able to be as precise and we’re not able to ensure that our data is accurate. 

 Another thing for us to consider is if we want to know if our strategy for getting a student to 

complete his homework is working, we need to essentially count the number of assignments the 

student turns in per week. So when you look at that on the left hand side and in that column, 

completing homework, I can count that. If the number of turned in assignments increase, we know our 

strategy is working.  

However, I can’t count the items on the other side, on the right hand side. I cannot count how a 

student is demonstrating laziness because really, when you think about it, everyone on the webinar may 

very well have a different definition of what lazy looks like. Is the student slouched in their chair? Is the 



student having their head down? Are they looking at another item and being disengaged? All of those 

different things are something that we would have to precisely define. 

This slide allows us to further expand the conversation. And it’s always very important for us to 

remember, when we talk about behavior, we talk about form and function. The form, again, is the way a 

behavior looks, what we observe, and it’s a precise description of the behavior. The function, on the 

other hand, is the purpose. It’s the purpose of why that behavior is happening.  

In the next couple of slides, we will discuss function in more depth. When planning a behavior 

intervention, it’s extremely important that you think about the function. Why really is that student doing 

that behavior? And when you think back to that focus student when we started today, you think about 

that behavior that was perhaps a challenge, are you able to determine at this point why was the 

behavior happening? It’s that why component, the function. And what could we maybe do to ensure 

that that behavior doesn’t manifest again? 

General principles of behavior is the next slide, and it’s where we’re going to go with our 

discussion, and essentially gets to the point that all behavior truly does happen for a reason. A student’s 

behavior serves a function or purpose for him or her. When you really boil it all down, students engage 

in behaviors to either get something or to avoid something. They want to escape something or they 

want to have more access to something. And we’ve got to try to weed out the different things to make 

that determination. 

These are some examples of what a student may be trying to do to get or avoid when they are 

acting out. So when you look at the slide, you can see we have the columns that they’re trying to get 

something or gain access, or they’re trying to avoid something or escape. It’s probably quick to jump out 

to you that really, the examples are the same in both columns. This is a really important detail, and 

reminds us that no two students are exactly the same, or reinforced or motivated the exact same way. 

Because our students are all so unique, we have to continually be on our toes in monitoring 

their responses to behaviors across the instructional day. It kind of also speaks to our reinforcement 

system as a whole. One reinforcer isn’t going to be a rubber stamp for all students involved. We have to 

really think about, what are we doing to acknowledge the appropriate behavior? And are we truly 

reinforcing behaviors that we would like to see more of? 

All right, we have come again to another check for understanding question, so we’re going to go 

ahead and pause and give you a moment to respond. The question is, at this point, the purpose that a 

behavior serves is referred to as? And we have four choices. The purpose of behavior serves is referred 

to as A, agitation; B, aggression; C, form; D, function? And I’ll give you a moment to go ahead and 

respond. 

Okay, it looks like we have a majority of responses there too. Our check for understanding 

question with that, the question again, the purpose that behavior serves is referred to as either A, 

agitation; B, aggression; C, form; D, function. And I am happy to report that it looks like the majority of 

you did respond D, function. Nice going, guys. 



As we move through today’s slides, it’s always super important to consider your students and 

how you feel they are responding across that ABC continuum that we talked about. I encourage you to 

take a moment and remember back again to that opening slide and the student that came to mind from 

your past. And if you have a wish that you could truly do it over, would it be different? Do you think for a 

brief discussion that we’ve had so far, you’ve been able to kind of think about why that behavior was 

happening? Could perhaps some light be shed on maybe an antecedent or certain circumstance that you 

were able to see that behavior? And was the consequence that you delivered either one that was 

reinforcing or one that was something that was punishing? 

So with that, we’ve included this slide. And we encourage you to take it after today to just, 

again, brainstorm and problem solve. When you start to see behaviors in your environment, can you 

clearly identify that antecedent? And is the behavior that you’re looking for a consistent behavior that is 

something that can be counted and observed across all parties? And the consequence, is it one that is 

reinforcing with the intent that we would like to see more of that? We want to grow it and have that 

behavior be more frequent. Or is it one that is more of a punishing response, and it’s something that 

would lessen or weaken that behavior? So we hope you take that slide with you and you use it when you 

problem solve back in your settings. 

So with this slide, we’re going to tackle a little bit more about the notion of antecedents and 

that whole component in the areas that we need to consider when we’re thinking about things that may 

act as triggers for our students. A couple of the things to consider is, you know, the activity that they’re 

engaged in. Is it easy or is it hard? Also, could the adult or peers in the classroom be provoking the 

behavior of interest. Or is there a demand or a request that is too difficult for the student? 

Any or all of these can and definitely will set the tone for a positive or negative environment, or 

a positive or negative behavior to occur. It’s important to remember that we as the adults have the 

power to arrange the learning environment so the appropriate behaviors that you would like to see are 

more probable and that are likely to pop up again. And with that, we are setting our students up for 

success. 

So before we move off this slide, I encourage you to be mindful of the antecedents that are 

presently going on within your classroom. If we think about these things and we think about the 

antecedents and the items that might be operating as a trigger, we really are much more likely to 

prevent those behaviors if we can definitely think about it and have it not happen altogether. 

So it’s a two-step preventative notion. What are you doing protectively, what are you doing 

preventatively to have your environment set up to support the students and having those antecedents 

set up that they’re probably ones that are for the appropriate response? Those could be as simple as 

your routines as the students are entering and exiting the classroom context. That could be regimes as 

to how they access materials or turn in homework, the different things you work through to have that 

your classroom environment is running efficiently. 

This slide depicts one of our all-time favorite behavior mantras, and it’s always so much easier 

for us to talk through. It’s really -- it’s always easy to address a behavior before it happens than to deal 



with it from a reactive or sampling from another setting. So thinking about that too, we don’t want 

something to progress to a problem level. We don’t want to think, well, if we don’t address it, it might 

just resolve. It might just go away. Really, when you get into it, it’s a really better approach if we can 

prevent it. So again, those strategies and those protective scenarios that you can do in the antecedent 

condition that can truly set our students up for success. 

Now we have reached the C, the last component of that ABC continuum. And C is for 

consequence. This slide, we’ll begin our discussion of the consequence phase. It’s important to 

remember that all behaviors have some consequence. And in its simplest form, the consequence is any 

event that follows a behavior and influences the future rate of behavior. 

So thinking about the general principles of behavior, you can see that this slide is going to work 

through the power of reinforcement. And I’ve alluded to that already, but we really do need to think 

about the corresponding effect that it has on its related behaviors. 

So to summarize, reinforcement is a consequence that results in increasing or maintaining the 

future rate of behavior that it follows. In addition, punishment is a consequence that results in 

decreasing the future rate of the behavior that it follows. So there’s the distinction. 

This slide also serves as a really important reminder for all of us. The word consequence, when 

you think about it, kind of has that negative sound to it. It sounds like a negative outcome. More often 

when we think about it, the consequences we tend to think are what are delivered when a rule is 

broken. However, we do have to remember that a consequence is purely the event that follows a 

behavior. It doesn’t have to be a negative one.  

So we can think about how we can consequence with a reinforcing item, how we can grow 

behaviors that we’d like to see. Therefore, try to remember that consequences do have the power to be 

either positive or negative, and we always have to look at it from the perspective of the student. So let’s 

try to keep this in mind. Are the consequences that we’re delivering in our environments reinforcing or 

are they punishing? 

This slide is right in line with what we’ve been discussing, and serves as a great visual. Is what 

we are doing reinforcing or punishing? The distinction is a huge determination as to whether a behavior 

sticks around, perpetuates, or drops off and disappears. So with that, when students are doing 

something that you’d like to see more of, perhaps you’re praising them or you’re delivering 

reinforcement verbally.  

Maybe you’re giving them access that they can have time to play on a preferred task. Maybe it’s 

the computers or some technology that you have in your district. Older students, they thrive on social 

instances. They have time that they can hang out and talk with their peers. With that, what are the 

situations that we’re creating to either be reinforcing or punishing? That whole notion is going to be 

individualized for our students, so we have to really think and watch. I think that kind of gets into that 

rapport notion and what efforts we’re putting in to really get to know our students, watching and trying 



to consider, how can we grow this behavior and how can we set up things that they are reinforced and 

they want to be there and they are more actively engaged with learning? 

So with that, we have some moments here for a little comic -- comedic relief. And with that, I’m 

going to allow you to take a quick moment and read through the comic. And then I will read it to you 

just in the event that that print isn’t real clear on your side. But take a peek at that and see if you think 

that this is something that’s reinforcing for the little girl, Zoe. 

Okay, to essentially summarize, we have the father, who’s standing there with a daily rundown 

as to how Zoe’s day was at school. And the father says, I cannot believe this. And Zoe looks up at her dad 

and says, sorry Daddy. And the father’s reading off what he has on his daily report of the day. Two 

minutes for misconduct, two minutes for yelling, three minutes for fighting, two minutes for tripping. 

Zoe, I didn’t even know the school lunch room had a penalty box, he says. And the response? Are you 

kidding? They’re talking about naming it after her is what the mother answers to his question. 

So I ask you, is the penalty box punishing or reinforcing for Zoe? When you think about it, this 

student Zoe is doing everything she can, every behavior she can imagine to go to when the lunchroom is 

called the penalty box. So with that, it’s pretty safe to assume that Zoe is reinforced by it. So if it was just 

perhaps a timeout or a cool down, Zoe would definitely be reinforced and wanted to spend more time in 

it. Just a little way to look at it and to consider, or what we do -- something that is used as reinforcing, or 

is it something that’s viewed as a punishment? 

Okay, let’s take a peek at this slide. With that, we’re going to begin to move our discussion over 

to de-escalation and some of the main topics that we targeted for today. But one of the things we need 

to make sure that we look at is the fact that, when we talk about behaviors and situations, and we look 

at things on the up front, we really do set the occasion that we can catch a perhaps maladapted 

behavior, an escalating behavior, even a dangerous one, at the earliest phases. It really is clear that the 

earlier we can identify a potentially escalating situation, the more likely we are to prevent that situation 

from becoming worse. 

However, before we do that, we got to take a glimpse at this slide. And it’s really important to 

remember that inappropriate and challenging behaviors can be exhibited by all students. Taking this first 

step in learning more about behaviors, and the hows and the whys of the behaviors that we’re seeing, 

can really be a very important first step. It can help us create successful learning environments for all of 

our students. 

Okay. The graphic that you’re presently seeing on your screen is going to be something that 

forms the basis for the remainder of our discussion. As we enter into this material, I encourage you to 

consider that every behavior that a student exhibits are going to be behaviors that we can work through 

and we can try to think about what happens at the very first moment, and then from that afterwards. 

So with that, let’s think about what might be helpful to remember in each instance that a 

challenging behavior happens. And with that too, it’s an opportune time that we can teach a more 

appropriate replacement behavior. 



So when you look at that, it’s kind of like an iceberg. And we’re going to think about each of the 

steps. And looking at when we catch it early, we really have a [inaudible] and an opportunity to teach. 

Thinking about it too, we need to ensure that truly our students, they’re not doing things or they’re not 

acting out to really try to push our buttons or to get under our skin. We’ve got to think about there’s a 

reason why these behaviors are happening. And with that, we need to drill into the situation and 

consider the ABCs that we’ve just discussed, and the environmental events that could be related to the 

challenging behaviors that we see. 

I’m going to pause because I do have a question that came in as far as the answers and the poll 

responses. And it sounds like the item number two, there was not a response that folks were able to 

identify as the correct response. So I’m just going to read that and then I will jump back into the slide. 

The question that was on your screen was inappropriate behavior is blank and blank. And your 

responses were A, learned, purposeful; B, learned, predictable; C, innate, purposeful; D, innate, 

predictable. And the answer that we were looking for that question was item B, learned and predictable. 

So I thank you for sending those questions along, and we will continue to try to address them as they 

pop up. 

With that, I’m going to jump back into this slide and just give you a few more indicators and 

updates before we get into the content. But I’d like for you to also think about the research that is 

behind the work that we’re going to talk today. De-escalation strategies that will be shared come from 

the work and research of Geoff Colvin. And we do have the citation at the bottom of this slide. Each of 

the phases that Jeff will talk us through depicts this iceberg representation, and with that the change in 

a student’s behavior or demeanor that we can try to identify and try to think about what we can do to 

prevent it from progressing or to have it perhaps not occasion itself at all. 

We can use this model to help us recognize when a student is becoming agitated and how we 

can respond appropriately. We will be talking about the student’s behaviors and what they typically look 

like in each of the phases, and strategies for behavior management in each of those stages. 

So with that, you might be able to identify students within your own contexts and behaviors that 

you’re trying to manage. And we’ll be able to talk through perhaps some strategies or things that you 

could do to lessen that if it pops up again. 

Often as the phases progress, when you look at that iceberg, the cycle involves an escalating 

interaction between the teacher, the adult staff, and the student. With that, things could become 

explosive. They could be intense or it could be highly unpleasant. So naturally, the things that we’re 

going to talk through are going to hopefully help you to prevent those behaviors from getting worse. 

Again, I emphasize the need to be able to recognize what phases students’ behavior is in, and 

how you can respond accordingly. The idea that we want to foster is that it’s important to intervene as 

early as possible in this chain, and we want to make sure that we’re preventing the student’s behavior 

from moving into a more serious phase. 



So with that, we’re going to start right there at item one. And this phase is called phase one, and 

it’s representative of what we call calm. So you can go ahead and take a peek at this slide. We have the 

definition of calm and what those behaviors typically look like. And I’ll add to that, in this phase, the 

student’s behaviors usually are quite appropriate and cooperative. And with that, they’re responsive to 

teacher demands.  

So this would be if you took a walk down the hallway and you peeked your head in any of the 

classrooms and you saw those students that were on task and being appropriate. Definitely they would 

be within phase one. They would be at calm. 

We’re going to talk a little bit about the seven phases and what the notion of calm is and the 

goal that pertains to that. Really, when you boil it down, calm is the phase that we like to see our 

students in, and where we see the most effective academic engagement and active learning time. It’s 

clear when we maximize this phase, there are less chances for our students to act out or to be 

disruptive. 

A little bit more about calm. You can see on this slide, this is going to be referencing a few 

classroom management strategies and the different things that are tied to that. We will try to talk 

through things that can be used in your settings and that tried and true, that are research-based and 

that we know can work. Really, again, you’ve got to think about, what is best within your setting? And 

knowing your students and having that rapport in place will definitely work to your advantage. 

If you’ve attended any one of our classroom management trainings, either the two-day or our 

self-study, or even some of the things that we talked through within our administrator’s toolkit, you will 

see that some of these recommendation can be quite familiar. 

Obviously I’ve commented on the notion of rapport and those positive relationships. That’s one 

of the best things that we can do to make sure that our environments are supportive to our students. 

We’ve also touched a little bit on the routines and the procedures and things that we can do 

protectively and preventatively within our settings to set up things that are predictable. Those could be 

those entry and exit routines.  

Those could be the traffic patterns both in the classrooms and throughout our schools, and also 

the routines as to how they access materials, return materials, how they conduct themselves within the 

restrooms, the cafeteria. All those things when we take the energy on the up front can really make a 

positive difference.  And having the classrooms be structured and having your classroom management 

strategies working to your advantage. 

Okay, we’re going to jump up to phase two. And in phase two, this is known as trigger. Trigger 

can also be something that we would classify as an antecedent. So with that, let’s talk a little bit about 

what a trigger may look like. This slide’s going to spell out the definition. And again, a trigger is an 

antecedent event that really could bring about a behavior. Triggers often serve to increase the agitation 

level of the student, giving rise to the beginning of the acting out cycle. So the earlier we could identify a 

trigger, the better off we can be, and definitely in preventing it from popping up again in the future.  



We can talk about two different types of antecedent events or triggers. With that, I’d like to 

mention school-based triggers. These could be things that could include conflict between students, 

changes in routine, task demands, skill deficits, perhaps maybe not doing homework or something of 

that nature. Any of these events may trigger a chain or set off a challenging behavior. 

Or we have the other side. We could have non-school-based events and non-school-based 

triggers. With that, these could include health problems, poor sleep patterns, poor nutrition, or maybe 

even some challenges at home. Each of you, when you think about that focus student or when you think 

back and you have a student example, you can probably also think about, was there something going on 

within the history of that student? Was there a health scenario? Was there a family scenario? Was there 

something too that could serve as an antecedent? 

The behavior you may see in this phase might involve ignoring a teacher, not following through 

with a request, talking out, or mild off-task behaviors. We’re starting to see just some slight behaviors at 

this point, and we’re noticing that the student isn’t typically acting like themselves. 

A couple more things that I encourage you to remember with that is how we respond in this 

stage is really going to determine if the student’s behavior returns to the neutral state, or could it 

possibly escalate and go the opposite way and escalate more into a very serious problem? 

Okay, we’re going to pause a moment. We’ve reached another point of questioning and a point 

that we can check for understanding. The question that we have on this one is events that set off the 

cycle of acting out behaviors are called A, de-escalation; B, recovery; C, triggers; or D, calm? We’ll give 

you a moment to go ahead and respond to that. 

It looks like a majority of you are responding. I do encourage you to make sure that you’re 

writing in the correct answer that you’re selecting and keeping track of that because that will verify your 

participation in today’s webinar. 

And again, our question for this one was events that set off the cycle of acting out behaviors are 

called either A, de-escalation; B, recovery; C, triggers; D, calm. And the answer that is appropriate and 

correct on this one is C, triggers. There was another question that came in regarding attention, and 

really what attention do you attend to and what attention do you treat as perhaps a planned ignoring?  

With that, we always have the distinction that you never ignore the child. We’re always 

cognizant of what the student is doing, but there might be behaviors that we’re less zeroed in on and 

less acknowledging. And with that, that could be perhaps a talking out behavior that a student is 

demonstrating, but they’re sitting next to a student that is appropriately raising their hand and 

participating. I might really reinforce the student that’s sitting next to that student and say, I really like 

how you raised your hand. That was great how you followed through with that question. So there’s 

different ways that we can grow the behavior that we want to see and not acknowledge maybe some of 

the interruptive or intrusive behaviors that we’re hoping to reduce. 



But again, the big takeaway with that is that we don’t ever have the notion that we’re ignoring 

the student. It’s just what behaviors we’re attending to and what behaviors we’re delivering 

reinforcement. So I thank you for submitting that question. 

Again, we’re going to return back to our graphic of the iceberg, and we’re going to think about 

the phases that we’re moving through. And with that, the next one is phase three. Phase three is what is 

known as agitation. And this phase is when visible agitation is very first now being apparent. With that, a 

very simple request or a question can trigger a very heightened response that doesn’t appear to match 

that context.  

So you might have a really overreacting student that the response doesn’t at all seem related. 

Maybe you just ask them to come on in, but you see verbal feedback or you see refusal. Agitation is 

starting to become apparent within this component, and that’s known as phase three. 

Thinking about phase three and thinking about agitation, we’re going to talk a little bit more 

about the definition that relates to that. And this is something that we really have to make sure that we 

make clear this phase sometimes can last an inordinate amount of time. It can be something that is very 

brief or it could be something that is very long. And we need to think about that. It’s not one set 

duration for any particular student. Depending on the situation, it could be a considerable amount. 

Students often display agitation because they are unable to perhaps handle the triggers in stage 

two. So when you think about that antecedent stage and you think about when they’re first starting to 

go off the iceberg, maybe that was the area that they were very upset. And maybe that was the area 

that they couldn’t quite manage their responses and calm themselves that they start to then move into 

agitation. 

Behaviors that we sometimes see during agitation could look like a student being angry. They 

could be upset, they could be depressed, they could be worried, they could be anxious, or they could be 

frustrated. Again, I think just us leaning back on that rapport that we have in knowing our students is 

going to best help us in these circumstances. 

Also, agitation may involve increased or decreased levels of behavior. And there again is that 

individual component of the student. We might have darting eyes. We might have busy hands. The 

students may be moving in and out of groups, or staring into space. They could withdraw from groups or 

they could have less language. So it’s going to be that individuality and watching your students to 

determine, is this how they typically respond? Is this how they’re typically engaged with the activity, 

with us, with the assignment? And what might be going on with agitation? 

The main goal that we have with this is this is the phase that we want to try to utilize strategies 

to calm the student. So what can we do when we start to zero in on that to calm them? A little bit more 

about agitation. The area and the idea that we want you to think about with that is, what 

accommodations can we make beforehand? When we think about the onset of a serious problem or a 

problem behavior, what can we do to set up the environment that it isn’t going to happen, that we can 

lessen those antecedents? 



Many a time, recommendations might include communicating to the student that you 

understand that there’s a problem or that they are upset. So think about those calming strategies. And 

an appropriate question could be, are you doing okay? During these instances, it’s often very helpful to 

communicate care and concern for the student, and to demonstrate empathy. 

A little bit more about agitation. This slide is going to depict a couple more examples just to try 

to hit that point home and to help us think about what we can extend to our students when the 

agitation is visible, and what attempts that could be made to prevent the situation from becoming 

worse. The main idea is to think about the accommodation before the onset of the serious problem 

behavior occurs. 

So with that, if they’re frustrated perhaps with the task they’re working through, could we 

extend the time? Is there something that we can do to perhaps reduce the amount of the assignment 

they have to participate? If they’re becoming frustrated with the comment -- or with the content, 

excuse me, would they be able to perhaps just do all of the even items versus doing all of them? 

Also, there could be a proximity issue. Maybe they do better when they don’t feel like folks are 

walking around and hovering. So teacher proximity. It could be reinforcing that you’re there and you’re 

supporting them, or it could be something that they would prefer that you give them a little more space 

to work through. It’s thinking about how we can accommodate and help them in that situation, and how 

we can better facilitate calm. 

So to think about what this agitation looks like, I’m going to encourage you to visualize a 

classroom context and what this could look like in that setting. And some of the examples when we 

were going through the research work that Geoff Colvin did was a student that was engaged in an 

assignment -- in this particular vignette, the student was working through a math activity that was not a 

preferred task. And when the teacher had passed out the items, that particular student put his head 

down on his desk and kind of did that loud gasp. And you could tell he wasn’t really tuned into the 

content and was quite frustrated by it. 

The student was demonstrating behaviors that the teacher realized were not typical for them, 

and she was able to figure, I’m going to give him a few moments. This kind of goes back to what we can 

do to try to accommodate or help students in those early stages. 

The vignette continued with the teacher being able to pass out the remaining content, the 

different skill sheets that they were working through, and then she came back to him. Okay, let’s see if 

we can get started. So there’s two components that were able to be described when we think about the 

example. One, the teacher identified that the student needed a little bit of time, so she took her time to 

pass out the items to all the students and didn’t just jump on that opportunity to say, what’s wrong? I 

can tell you’re not having a good day. Gave them a little bit of time, but then circled back and said, how I 

help you? Let’s get started. 



And sometimes it’s just those brief moments. Sometimes it’s giving them a break that can really 

make a true difference with how a behavior looks and how we can support them and have them 

perhaps not put the brakes on and refuse to participate altogether. 

So with that, we’ve got a screenshot of that classroom, and the teacher is moving her way 

around. The student that is next to her has his head down on a desk. The other students, fortunately, 

are engaged and we don’t have a behavioral interruption. She’s able to go ahead and continue with the 

lesson. So just thing to consider and things that we want to extend to you. 

The very next slide, this is something that we always used, and again one of our behavior 

mantras. And with this, it serves as a really valuable reminder that the only behavior that we can truly 

control is our own behavior. We really can’t afford to get caught up emotionally in our students’ 

behaviors, nor can we engage them in arguments, trying to get in the last word, or raising our voices. 

Sadly, when you think about it, we need to work through things that can best support our 

students. Sometimes students can be motivated if they think that they’ve got their teacher upset or they 

think that they’re being aggravating to the teacher. So I think our control and our composure can really 

set the occasion that we’re going to reinforce appropriateness, but we’re not going to play into things 

that might be inappropriate or challenging. 

We need to continually model adult behavior. We need to continually work through socially 

appropriate responses and always try to set the tone for how our students are doing and how we can 

support them. 

Okay, I just received another question. I’m going to pause for a moment. And one of the 

questions coming in was, how do you de-escalate when you are not sure what the antecedent is if the 

student comes to the school, but is agitated? And again, with that, we need to think about patterns. You 

need to think about, are there certain days that the student is coming in and are they agitated? Or the 

ways that you can probe. How are you doing? Can you ask? 

Many a times, we go back and we try to look at that rapport component, and students might be 

able to open up to us. Sometimes antecedents are pretty clear and concise. You can determine 

something happened in the hallway, something happened on the bus, or you can visibly see the student 

seems fatigued today, the student seems tired. 

Other times, we might have to do some clue finding, and it takes some investigation. So when 

you think about antecedents, it’s not always just something that hits you right there, like there it is, 

that’s the identified antecedent. We often have to do some looking around and we have to think about 

things. That very well might be a time that you do a function-based assessment if you start to see 

behaviors and you start to see things that are going on within a pattern. How then can we zero in on 

antecedents? What behaviors are being consistently noticed? And how can we work to shape that 

behavior with a more socially appropriate response? 



Okay, taking another peek at our iceberg. And as we’re moving up there, you can see now we 

are at phase four. And this phase is known as acceleration. The definition of acceleration is to increase 

an object’s speed. So you think about when you’re in your car and you hit the gas pedal, the car goes 

faster. 

Well, very much like our students and thinking about the definition, when a student is in this 

phase, their behaviors change rapidly and accelerate. It can seem as though one moment, they’re acting 

appropriate and they are calm, and then the very next, they’re displaying challenging behaviors. 

In this phase, we will discuss how to recognize when a student -- when a student is 

demonstrating accelerating behavior. And also we’re going to attempt to review some tips on how to 

prevent this acceleration from occurring and how to respond if it does occur, that you don’t tip it over to 

making it a more dangerous situation and a more explosive situation. Because in this situation, 

sometimes students can do aggressive behaviors. They can act out physically. What can we do in this 

situation and maintain safety? 

The next slide is going to speak to acceleration in a bit more depth, and it’s going to talk about 

the definition component. Things that I definitely want to emphasize is the fact that, unlike phase three, 

where students are unfocused and off-task, so you had that student that was perhaps withdrawn, they 

had their head down on their desk, or they were being avoidant, in phase four, student behaviors are 

really quite focused. Students exhibit engaging behaviors that are likely to engage some other person. 

However, when you think about it, it’s not that positive or appropriate social exchange. 

This student is probably engaging in confrontational behaviors, and the interaction has a degree 

of aggressiveness. The student may exhibit behaviors that irritate others and they could be irritating you 

as well. They may be making rude comments. They may be testing limits, violating established rules, or 

threatening others. So when you think down through and you look at that slide, you can see this is an 

actively aggressive student. This is someone that is acting out within this phase. And this can be 

something that pops up quickly. 

Several recommendations that are listed on the slide that you’re viewing now kind of can guide 

our behavior when working with a student during the acceleration phase. The main idea that we have to 

remember is that we don’t want to further agitate the student or create a power struggle. And that 

really is a huge recommendation.  

The best advice in navigating this phase, again, pertains to the knowledge that you have to your 

students. So that rapport component, I keep commenting on it and I really can’t say it enough. We have 

to think about what we know about their students. And is this a behavior they’re typically 

demonstrating? Or is this something that’s new? The more rapport that we have in place, the better you 

understand those antecedents and consequences in your learning environment, definitely the more 

successful you can be in addressing behaviors in this phase.  



And that is when you can start to see, is there a pattern? Is this something that’s happening on a 

routine basis? What can I do to stabilize the environment? What can I do to make the environment 

more appropriate to support these students that we can lessen that behavior? 

And again, we’ve popped back to one of our reminders, and this is that behavior mantra that we 

did zero in a bit earlier, and we’re going to look at it again. You got to think about the only behavior that 

we can truly control is truly that of ourselves. It’s our own behavior. 

It’s a really critical reminder that we can’t get wrapped up in the emotion of the moment. We 

cannot become upset too. We really do have the ability to either set the stage in that environment as 

being positive and supportive, or actually escalating it and having it be an environment that’s tense. 

Here we are. We’re back at the iceberg. And with that, we’re moving into phase five. Phase five 

is the peak stage. When we’re thinking about the peak stage, we’re going to talk a little bit about what 

that may look like and the definitions that relate to it.  

When we think about peak behaviors and we think about things that relate to that, that is 

defined as the highest level or the greatest degree of the behavior. So this is the point when the 

behavior is most exaggerated and most intense. In this section, we’re going to discuss most of the 

challenging behaviors that can fall under the definition of peak. And with that, the big indicator is the 

fact that these are behaviors that could cause damage or could cause physical harm. 

In many situations, the adult can defuse the problem. However, in some situations, we have to 

think about, is this a situation that is dangerous? Is this a situation that we’re in crisis? For example, 

when a student’s behavior indicates that they are using drugs, or perhaps they’re under the influence of 

alcohol, if they are under the possession of having a weapon on them, or if they are demonstrating 

some type of threat or being physically aggressive, this could really be a crisis situation. And this is 

something that isn’t within the normal realm of their behavior. 

If this is the case, all teachers are encouraged to make sure that they’re following the 

emergency procedures that are set forth by their district or within the school. With that, you want to 

make sure that you can get help and you can have backup to support you. If you are not sure of your 

emergency procedures, we encourage you to take time to talk with your building principals and your 

administration. 

Behaviors in this stage really can be characterized as serious disruptions, threats to safety or 

others, serious destruction of property, assault, self-abuse, and severe tantrums. So that with that, you 

may have students that are acting out physically. They may be very frustrated. There might be a 

language component that they can’t tell you how they feel. They may be becoming self-injurious. They 

might be banging their head. They might be scratching. They might be biting.  

So these are the behaviors that are at the peak, and that really can be aggressive. Or this could 

be the tantrum where you’ve got students that are grabbing items that could be thrown and could cause 

harm. This is where property destruction can come into play. So just thinking about that behavior and 



thinking about where we are within that phase, this would be something that you would classify as 

peak. 

With that too, you have to think about those emergency procedures that you have in place. 

What plans are in place to help support students in this situation? If you need to clear the room, is there 

another room identified that the other students could be moved to safely? Are there areas in the room 

that have less items that could be thrown or could be used as a weapon, or that could hurt someone? 

Just thinking through those considerations, we encourage you to think about your environment and 

think about those safety precautions that you can make. 

A little bit more about the peak component. The biggie, as you can see it’s in bold, we want to 

maintain safety. The primary goal is really in this stage, phase five, keeping the environment safe, 

keeping you safe, the other students safe, and the student that is acting out. 

Solid plans and emergency procedures are critical when dealing with behaviors within this 

phase. In addition, the necessary follow-up steps are needed to examine plans that your school has in 

place, and what could be done better if the situation ever presents itself again?  

So thinking about that district policy that might be in place, thinking about emergency response 

plans. Is that an announcement that is put out over the loudspeaker that perhaps might be code yellow 

or another word that can identify that support is needed in perhaps classroom 107? Mr. Blue needs to 

come to class 107. There could be some example or code word that is there that you’re not alarming the 

students, but you’re seeking help and support to help you. And then the follow-ups that are in place 

with that. 

A little bit more about the number five phase, peak component. A few components with that 

and a few more points are when you have a student that is at this phase, they tend to be at the level 

that you would classify as out of control. It’s important that we need to respond to the situation by 

remaining calm and implementing the involved crisis plan. 

Each classroom should have a crisis plan to address these peak behaviors. The most important 

thing is to keep in mind safety first. And that was what we just zeroed in on within the last slide. When 

responding to these peak behaviors, we have to make sure that we encourage you to protect yourself as 

much as possible. Your safety, the surrounding students’ safety, and the involved student are all critical 

pieces. 

Also, you need to think about if the other students do need to exit to another location, is that a 

predetermined location? Within that existing crisis plan, do you have a place that they can go? Can they 

go to an adjoining classroom? Can they go across the hall to the library? Is there a place that they can 

relocate to?  

You need to think about how you can pause and assess that situation, and also how you don’t 

respond too quickly to the student in that situation because you do run the risk that you could further 

escalate. You might need some help and you might need to give them a little bit of time. But with that, 



the critical point, making sure that you’re taking efforts to keep yourself safe and to ensure that you can 

get help. 

A couple more comments and a couple more things that have come in just with questions are 

the fact that the peak point is where you’re viewing the dangerous behaviors and you’re viewing things 

that are at a critical point. The more efforts that we can make in working through the content of this 

webinar is that you can set the occasion that de-escalation is in place. You have a rapport that’s in place. 

You have routines and procedures that are in place. You’re able to identify what you’re working through 

so students don’t get to that frustration level that it comes across as an aggressive component. 

So with that, the planning and the technical assistance, the different things that you can zero in 

on to prevent these situations, definitely it is going to be worth your effort. And you know, we applaud 

you taking those steps on the up front. 

So the questions and the comments that are trickling in, I really applaud you for that. And 

definitely we want to make sure that when we’re working through de-escalation, what we want to do is 

make sure that we’re thinking on our part as the adults in those environments, what steps are we taking 

that those behaviors are not going to be popping up and that they cannot reach that peak component?  

What can we do to initiate calm? Are there sensory areas, are there areas that we can use as 

calming breaks? Are there differentiations that we can make with the instruction? What can we do to 

support those learners that that peak behavior isn’t something that pops up? So I really appreciate the 

comments and the things that are coming in with that. Thank you. 

Okay, we are back to our iceberg graphic, and we’re back to some of the details that relate with 

that. And with that, we’re beginning to touch on phase six. And this phase, really when you think about 

it, it’s very hopeful. We’re glad when we see this phase because it’s characterized by a reduction in 

intensity. So we have moved past the peak component. 

What happens usually with that is that previously challenging behaviors are starting to diminish. 

So things that you may have saw leading up to it, things that were really aggressive, things that were 

very escalated, may now start to diminish. It may now start to be more subsided. 

With that, we think about the entire focus of this webinar. De-escalation in its purest definition 

is the reduction or cessation of student behavior. What can we do to get our students back to that level 

one phase? How can we maintain calm within our learning environments? With that, we already know, 

the research is out there. We’ve got increased instructional time. We’ve got increased active, engaged 

time. And we’re really able to do why we’re there. We’re there to teach and support our learners. So 

with that, we want to make sure that we understand what steps we can take the de-escalation as 

appropriate conducted. 

The slide that you’re viewing now is going to talk a little bit about de-escalation and the 

definition that relates to that. Big things that I want you to try to think about is the fact that this stage 

marks the beginning of the student’s reduction in agitation. Students may not be especially cooperative 



or responsive to adults in this phase. Sometimes you may see signs of confusion. You may see signs of 

withdrawal, denial, blaming others, avoidance of discussion. All of these things could be visible here. But 

you’re clearly at a point that they are less intense and the volatility is not as pronounced. 

These situations are definitely difficult to deal with because you think about it, the student can 

very easily be triggered again. We are not at a point that they are at calm. We are not at a point that 

they work through it. So we do run the risk that the student’s escalation could resurface. Or we could 

continue to work through de-escalation and they could appropriately calm. 

It’s very important during this phase that we think about how we can not provoke the students 

in these situations, what you can do to make sure that the student is continually calming down and that 

you don’t find yourself back in a peak situation. 

With that, we don’t want to go back to those dangerous behaviors or the acting out behaviors 

that perhaps you’ve just seen. We don’t want to go back to that. We don’t want to go through that cycle 

all over again. 

Often when de-escalation is in place, you know, time and space could be the healthiest 

approach. What time can we give to them to calm down? This wouldn’t be the interval that we want to 

layer on a brand-new assignments and up the ante for responses that we want them to give. And also 

time. You don’t want to say, you’ve got 30 seconds to get it together. We need to get back to task. Time 

and space could really be what we need to do to work through to make sure that they can continue 

through that de-escalation process. 

We have reached a point for another check for understanding. And this should be question 

number five. So with that, the question that we have here is the reduction or cessation of student 

behavior is called A, de-escalation; B, recovery; C, triggers; or D, calm? And I’ll give you a couple 

moments to respond to that. 

All right. It looks like we are coming to a point that most of you have responded, and that is 

fabulous. Again, the question was the reduction or cessation of student behavior is called either A, de-

escalation; B, recovery; C, triggers; D, calm? And the majority have responded item A, de-escalation. 

Great job, everyone. 

I’m going to go ahead and continue with the content. We are now at phase seven. And with this, 

this is known as the recovery phase. This is after we have worked through the process, we have worked 

through de-escalation, and the student is now beginning to return back to their normal rapport and 

their normal engagement. 

So with that, let’s talk a little bit about the definition that relates to that. This phase is depicted 

on this slide as a state of calm. Behavior tends to return to a normal state when students are at this 

stage, and students often attempt to get back into recovery. They want to be able to start to interact. 

They want to be able to return back to some situations that are normal. 



With that too, you can find that students might be very eager to get back to work. They may ask 

for an alternative activity. They might be a little reluctant to talk about it, but you can see that they’re 

beginning to be reengaged with the content. 

With that, it’s really important that we start to think about and remember what a student needs 

to do to recover from a difficult situation, just like us. We usually don’t jump right back into a tedious 

activity. We’re not mentally able to jump back into a task that might be a little bit taxing. And we 

certainly might not be the most conversational in those situations. We need to think about within these 

phases what we can do to help our students so they can reenter into the classroom and how they can 

resume engagement with their academic activities. 

A little bit more about the recovery component. And an important consideration about how 

they can transition back to their classroom, back to the activities, are captured on this slide. With that, 

you can think about some of these valuable transition steps that we can take to assist our students in 

returning to classroom and resuming work. Because maybe that student was moved to another area. 

Maybe they were escorted to another area. There are things that we want to consider that we can have 

that transition be successful and uneventful. 

With that, it’s important for our students to know that they can have a fresh start. We want to 

try to set the occasion that they’re not thinking that we’re holding a grudge. We’re not harboring an 

opinion as to what just happened. It’s a fresh start. We believe that they can be appropriate, and we’re 

to give them every opportunity to demonstrate that. Because even the social importance, we don’t 

want to draw attention from their peers to think this person just acted out. We want to have things 

return to normal as quickly as possible. 

Reinforcement for positive responses and appropriateness during this time period is really 

beneficial. It’s extremely beneficial. Again, the tone of the classroom and the environment feel is really 

often up to us. So thinking about how we can return to normal and having our -- having our composure 

convey that message of calm is a really critical piece. 

We can very much influence the student’s perception of being in a safe environment and being 

in a supportive environment by the conduct that we’re demonstrating. You can see a couple of the items 

that we have captured on this slide. Maybe we’re going to move to an alternative activity. Maybe 

there’s something that the can work on and they can go back to something at a later time.  

Also, you need to think about too at this point, we might have students that they are now 

processing the consequences that could be popping up. And with that, we can’t renegotiate that. You 

know, we definitely want to apply and reinforce their appropriateness, but we have to make sure that 

we’re also standing true to the expectations in the classroom. So that critical focus on normal routine 

and attending to appropriate behaviors, reinforcing those can really start to set the occasion that they 

can be appropriate and they can choose to make those decisions as they reengage with their peers and 

with the content that you’re working through. 



The next part of recovery relates to what we call the debriefing session. And within the 

debriefing session, we often think about this as being a really proactive activity. This is something that 

we want to try to think through that the students can be engaged in to try to problem solve why 

perhaps that behavior happened.  

This is a really critical step. It is something that definitely follows the escalated incident. It’s 

really important often for us to address this step after a heightened behavior incident has occurred, and 

also, what we can do to prevent that incident from occurring again in the future. 

Many a times, there’s the encouragement to having a debriefing session. With that, we are not 

looking at a huge, lengthy conversation. This could be something that is about a three or a five-minute 

discussion to help the student understand what happened and how to prevent it from a future occasion. 

Maybe they’re not sure what happened. And this might be a time that you can think about how you can 

socially talk about antecedents, things that you’re observing in their behavior. 

A couple other recommendations that they have around that is the fact that these meetings 

usually happen about 20 minutes at least after the event has happened, and they’ve been successful in 

the classroom. So you want to give a nice amount of time that they can be engaged in an activity and 

you can reinforce them. It’s not something that we jump into as soon as the event has stopped. 

Also, you want to think about in your own mind’s eye antecedent events, things that might have 

led up to the crisis. Was it a situation that perhaps it was a peer situation? Different students that are 

together and perhaps have some difficulties, did that trigger the event? Sometimes it’s a situation that 

it’s an adult in a student class. Sometimes is there a rapport factor there that we can work through? 

Thinking about scheduling adjustments, different things that we can work through. 

Also, we talk a lot about just doing that balance of sandwiching difficult and easy items. And if 

there is a certain content area that a student might be more reluctant to engaging in, can we try to lead 

up to those behaviors by giving them something that is more preferred? Can we set the occasion that 

they can be successful and build up then how we can build in tasks that might be more frustrating? 

Many a times, you can work together with your team if you have some focused students that 

you’re starting to see some escalated behavior that you can develop a written plan or a checklist that 

you can track the responses and you can track different things that might serve as antecedents, and 

things that we can talk through.  

So in the future, if this event pops up, what can you do to lessen that occasion? Can the student 

ask for a break? Can the student seek a time that they need to do a cool down? There’s different things 

that can be talked through. With that, you also think about just that whole data collection, how we 

started today’s discussion about how we’re measuring behaviors and we’re looking at behaviors of 

concern. Are we seeing something that’s a pattern? Can we observe it? Do we have some data that’s up 

against it? And how can we work through it? 



The last bullet is a very powerful one. We definitely don’t want to ever have the debriefing 

session serve as a consequence. We are not there to punish the students for their behavior. It’s not a 

reminder of how inappropriate that behavior was. It’s a positive -- again, we’re on a fresh start. But how 

can we work together that this behavior doesn’t become a pattern and it’s not something that we 

continually see again and again? 

The next couple of slides that we’re going to touch on are things that really do supplement the 

work that we’ve talked about that has been provided to us by Geoff Colvin. And with that, really we’ve 

spent a lot of time thus far discussing the escalation phases and some of the recommendations that are 

in line with that.  

But there’s also some other preventative strategies and some things that are out there in the 

field that can be layered into. And I think that definitely goes in line with some of the comments that 

were communicated over via the text box as to what can be done on the up front. What can we do that 

de-escalation isn’t a problem, it isn’t something we’re dealing with every day, that we can set the 

environment up to be positive and it can be supportive? 

And sometimes, those fall into what we call incident minimization. And with that, we’re going to 

talk through a couple of those examples. The thing that we’re doing here is we’re just kind of shifting 

gears and we’re thinking about how we can minimize an event so escalation doesn’t happen. 

These strategies that I’m going to review at this point comes to us through the QBS Corporation. 

They are the organization that wrote the Safety-Care curriculum, the behavioral safety training and the 

behavioral safety curriculum. Perhaps you’ve attended some of those trainings through your regional 

PaTTAN office. These are some incident minimizations that they put out to us, and it definitely is just 

really good strategies that you can work through to have a situation that might be starting to erupt to 

not go over to a dangerous or an aggressive phase. 

So with that, we need to always think about, how can we detect antecedents and how can we 

begin to predict behaviors? Things that we’ve talked about thus far are just those best interventions that 

we can work through in the earliest stages and the earliest point of detection. The more effort that we 

put into creating supportive environments and controlling antecedents, truly the better. 

In addition, our conduct in setting those tones of the classroom truly can’t be underestimated. 

So the tone that you’re putting out to your students, to the folks that interact with you, it’s a critical 

component. We have to really consciously think about our posture or our voice tone, our facial 

expressions. They say that much of some of the communications that are out there, 70% and up, can be 

communicated non-verbally.  

So what are we communicating with our body style and our actions that could be sending a 

message to our students? This really is a critical first step in changing the message about our non-verbal 

language and how we can work to make sure that students are not looking at us as triggers, and we’re 

not actually serving as an antecedent for the students. 



Also thinking about behavioral signals. And with that, thinking about antecedents with that. And 

we talked a little bit about that when we were going through the Geoff Colvin research and some of the 

examples that he provided. With that, is the environment perhaps noisy? Is there a lot going on? When 

you think about some of our learners, some of them can really assimilate into environments and 

distractions aren’t something that they struggle with. However, other learners, they do a more quiet 

environment. They need things to be more organizer. When you think about it, we all really respond 

best in those contexts. 

So are there different things that might be serving as behavioral antecedents? We said a couple 

of those things could be things that come to you as they’re crossing the threshold of your door. So they 

might be coming into the building already upset by an event that maybe happened on the bus, by 

perhaps not feeling well. So thinking about those considerations. Or it could be things thinking about the 

content that we’re engaging them in.  

Is it something that is really receptively weighted? Is it something that we really are requiring 

them to use a lot of listening skills, but they may respond better to some visual cues and some visual 

reminders? How can we layer those things in to help them? Or is it a task that they’re just viewing as 

very, very difficult, and they’re struggling with that task? And how can maybe we scaffold that, that that 

antecedent or that trigger doesn’t manifest.  

Or it could be those peer situations. When we think about groupings and we think about our 

seating arrangements in our classrooms, do we have situations where students are perhaps paired up 

and it’s not a good fit? What maybe do we have to work through to ensure that they’re able to focus to 

us and they’re able to focus on the content at hand, as opposed to becoming escalated and acting out 

because of maybe an environmental event? 

When we think about the de-escalation strategies and the safety strategies that QBS 

recommends, you can really take a peek at the things that are captured on this slide. I’ll give you a 

moment to go ahead and read through that, and then I’ll provide a couple comments. 

If you look closely at the slide, you will see that many of the suggestions that directly are out 

there as examples really correlate with the recommendations that were provided to us by the Geoff 

Colvin research and what we talked though when we looked at that iceberg graphic. The big takeaway 

point with this slide is in considering our actions in the incident. So again, are we able to communicate 

calm? Are we able to communicate respect? 

We need to be prepared to maintain our composure, even when an incident is escalating within 

our classroom. And that’s tough. We need to think about, you know, patterns of response. And if 

students are escalating, what can we do to make sure that we’re not feeding into that? 

There’s a couple really good points on here and some great recommendations. The student or 

the person that might be acting out might have a really loud voice tone. They might be yelling. They 

might be yelling right in your face. But our response and our composure can totally turn basically the 



tone around of the environment. If we can successfully talk quiet to that individual, if we can make sure 

that we are not feeding into that, it can make a real positive difference. 

Also, when you’re thinking about scenarios and you’re thinking about escalation, are we really 

aware of the environment? Do we know that we have a safe way if you need to exit, can you? Or are 

you in a situation that perhaps a student has you backed up against a piece of furniture, backed up 

against a wall? Are there safety measures that we need to think about within our positioning that we’re 

ensuring safety? 

The notion of how we’re dressed. You know, this is something that you want to think about that 

you’re not inviting something that could be dangerous. If you have students that like to grab, like to do 

hair pulls, things of that nature, we need to think about, are we wearing earrings that really look like 

they’re dangling and kind of are inviting that behavior? Are we in clothing that it’s going to impede our 

ability to respond appropriately to our students?  

So ladies, are the shoe choices okay? Are we in heels that can appropriately allow us to move 

around the environment? If you are in a context that students might be acting out and might have biting 

behaviors, are we wearing a shirt that perhaps has a sleeve? You know, different things that you can 

work through preventatively. 

Also, there’s the notion of having a plan. And there’s a lot of examples that we speak to that, 

how you can think through. When you start to work with our students and start to identify behaviors, 

are there patterns that are visible? And what can we do to ensure that these patterns aren’t progressing 

into an escalated response? 

The biggie with that is you want to always ensure that we are avoiding power struggles. This 

slide depicts a really huge summary point of the entire webinar. At all costs and in all occasions, we 

really need to avoid entering into a power struggle with our students. When an escalated situation 

occurs, this really is not the time period to insist that a student does what you say, or for you to make 

sure that you demonstrate I am the person with authority.  

When a student becomes agitated or refuses to comply with the staff expectations, some staff 

may try to make the student do as they say, kind of square off. And that really isn’t the recommendation 

that we’re putting out there. We want to always remember that coercion does not communicate 

respect or promote dignity. Also, when a power struggle is entered into during times of crisis, sadly it 

can make that situation worse. So it’s very fair to say that really none of us would like to prolong a crisis 

situation or play a part in making it worse. 

So again, you kind of think about at the beginning, when we started today’s webinar, we 

thought about a past situation and we thought about an event that escalated. Was there something that 

we could do different? Was it a power struggle that perhaps a request was made and did, you know, the 

situation become worse because we couldn’t think through some of the accommodations, things like 

that?  



Power struggles can be tough. And the takeaway with that is we don’t want to try to enter into 

those events if we can work through items, we can work through supports, and make sure that our 

students are understanding that we have expectations in our contexts. We have classroom expectations. 

We have building expectations. And we want everybody to be treated with respect. And we’re certainly 

modeling that respect to our students. 

A couple other details with de-escalation and things that come to us from the research from 

QBS and the Safety-Care curriculum is the fact that if a student becomes more agitated, we have to 

think about stopping what we are doing and trying something else. And that probably sounds really 

novel, but when you think about it, it could be the best indicator as to how we could work through 

something like that happens again in the future. 

Sometimes, again, it’s just waiting and giving them a moment to regain their emotions. Again, 

we need to think about we’re not ignoring the behavior and we’re not pretending that it’s not 

happening and just hoping that it gets better, but we might need to wait and we might need to give 

them just some time to regain their composure. You need to think about what we are doing. And what 

we’re doing, is it working? Does it have any effect? Or is it making things worse? 

Sometimes, you know, you can think about those triggers. Is it a proximity situation? Perhaps 

that student needs to have some space. And if we are hovering over them and repeating the direction or 

the request, we could sadly tip the scales over to having it be a more escalated circumstance. So with 

that, does the student need some space? Do they need to just calm down? And if so, can we provide 

them that? 

Also, voice tone. Sometimes students really respond well to a very soft voice. So in that, maybe 

they’re becoming very, very upset. We talked about having our voice tone low and composed. Maybe 

you even lower it level so they’re really needing to attend to you, and it might be taking their attention 

off the actual event that started the escalation. 

So thinking about what you’re doing. Can you stop and can you try something else? And with 

that, again, it touches on those important -- on the crisis plan. What are those something else, those 

different things that you have in your toolbox and in your mind’s eye that you can call upon if an 

escalated situation does erupt? 

This graphic is a really powerful picture and is something that is depicted within the Safety-Care 

curriculum. And it spells out the steps from calm up to crisis. Major emotional event happens out of the 

blue and/or is quickly acquired. We often have to consider the staircase climb when we are working 

with our students. It’s an important picture and it’s an important reminder, especially when we want 

our students to return to calm.  

Our timeline might be very different than theirs, and we might really want to have them, you 

know, jump back into the task. However, we may need to allow them some time to reorient to their 

material and to resume participation.  



And we talked about some of those examples. That might be did we lessen some of those 

activities that they have to participate? Let me see if you can work through these first three items. Can 

you show me what would be the best response to this question? And that maybe then doesn’t seem like 

an overwhelming request. You have to finish the rest of this sheet before we can go back to it. Just 

thinking about how we can communicate those requests. 

Therefore, we’ve got to be really sensitive to the student’s feelings. They might be exhausted in 

these instances. They might be embarrassed. You have to think about, what emotional response are 

they working through?  

Those debriefing sessions that we referenced, those three to five-minute little conversations 

that need to happen. At least after the student’s been successfully engaged for a good 25 minutes, 20 

minutes of the content can be a good time that you can talk through that. You can say, I noticed that 

this was a really good activity for you to work through. And I noticed that you really began to start to 

work through it and that you were coping, and that you were able to get back involved with the group.  

And there again you’ve had an identified idea or an instance that you can reinforce. So what 

strategies can you work through in your mind’s eye to prevent this situation from happening again, what 

we can do to perhaps prevent it? Thinking about those antecedent conditions. And in the event it does 

happen again and we do have a scenario where the situation and the student is escalated, we have 

some activities that we can call upon. 

We may know that, you know, maybe they like to draw. Maybe they like to work through 

something. Not something that’s reinforcing, but an activity that they can appropriately engage in that 

will begin to foster that transition back into calm. And that’s an important distinction. We don’t want to 

have activities that are viewed was preferred things, reinforcing items. But we do want to have within 

our toolkit activities that we can call upon that they can appropriately become engaged, and that we can 

then use that as a conversation starter to, why do you think it happened, in that debriefing session. And 

why do you think you were more able to complete this task as opposed to that task? And helping them 

to problem solve. That too is a part of that rapport process and just thinking through the event.  

So with that, we’re going to move into one of the strategies. And this one is known as the help 

strategy. And with that, it’s linked up with a really powerful question. How can I help you? So a couple 

takeaway points that go with that that the QBS Corporation puts out there is that it is simply asking the 

student how can you help them. Maybe, what’s going on?  

This is right in line with some of the recommendations that were earlier discussed when we 

talked about some of the Geoff Colvin recommendations. And it’s really a critical point and a beneficial 

point to cue into those early agitation stages. When you are at a peak component or when you’re at one 

of those highly agitated stages, these strategies sadly would not work. It’s too far into the cycle.  

So again, we think about those early points within that graphic and when you look at that 

iceberg depiction. When you’re just starting to think about some agitation, when you’re just starting to 

see slight triggers is when perhaps the help strategy could be called upon.  



You need to think about too how you can work through just some critical questions to make 

sure that that situation does not become worse. You might have a rapport with the student and you 

might know that asking him questions or asking her questions might not be well received. So that 

rapport component can’t be underestimated. 

Thinking about things that you can work through will help you better plan. So go ahead and take 

a moment and scan down through that list, and we’ll talk about a few more details. Some of the things 

that we often think about is, you know, what behavior is basically that student trying to convey? 

If we have a student that has perhaps some language difficulties or is non-verbal, their 

behaviors might be the only primary way that they can communicate with us. So it could very well be 

that they’re doing attention-seeking behavior, so trying to access your attention. But they don’t quite 

know that they could socially appropriately put their hand up, or they could reach out and tap you. They 

might be thinking that they have to work through a more exaggerated behavior to get your response. 

Other things, thinking about sensory components, maybe there’s a noise or something there 

that is aversive. And the student might be acting out because the noise has really raised their escalation 

level. I think about some of the classroom contexts that we’re in, and perhaps the fire drill and those 

types of things can really escalate a student. And if there’s some auditory sensitivities, it can be very 

painful. It can be something that they’re definitely distraught about. 

So what can we do to help with that? And with that, it may be that they need to take a break or 

they need to have something to eat or drink. Some of our students have medical scenarios going on that 

they have to have snacks and different things throughout the day. 

So thinking about, what’s going on within that situation? Obviously when you’re thinking about 

a medical situation, you have to make sure you have the nurses involved and things that are in line with 

that behavior support plan, but what behavior might be behind that that’s linking it? Do they need to go 

to the restroom? And they can’t communicate that. 

So thinking about the things that that behavior might be communicating, and the power of you 

simply asking, how can I help you? And what you can work through with that. Maybe you’re going to do 

it through picture cards. Maybe you’re going to do it through point responses. Maybe they can label it. 

It’s just thinking through, would this be a strategy that would benefit you? 

A little bit more about the help strategy and how you can use it is depicted on this slide. And 

with that, we really have the important reminder, when working with students during the agitation 

phase, it’s always important to consider how I can teach the student to appropriately communicate their 

want and/or need instead of having them act out. 

So thinking about, is there a way that they could be more socially appropriate and they could be 

more efficient in communicating their want and need? Kind of goes back to the work that we do when 

we think about functional based assessments and we think about how we work through strategies. If 



there’s an inappropriate behavior that’s in place, how can I replace that with something that is more 

socially appropriate and is more efficient for them to access their wants and needs. 

When we think too about some of the things that we’ve talked about today, behavior always 

has a function. So is that acting out behavior rooted to something that they’re trying to gain or avoid? 

And how can we structure those learning environments that they’re working to reinforce the student in 

appropriate ways, and that is something that they are willingly engaging in and being appropriate within 

that context? 

We need to think about some of our students who might, again, have some of those 

communication deficits. Do we have picture cards? Do we have signing? Do we have point responses? 

What are our ways that we primarily communicate with that student? And how can we best support 

them, again, through that help phase? The biggie with that, again, is that you’re looking at the iceberg 

from that early onset. You are just starting to see some opening triggers or some very early stages of 

agitation. 

This slide summarizes some of the other points that we touched on just a moment ago, and how 

the help strategy is just that very early on step when things are only mildly beginning to be noted. So 

another strategy that the QBS corporation put out there, and one that we often encourage, is what we 

call the prompt strategy. With this, this strategy is highly effective when an incompatible behavior can 

be identified. 

Essentially, we are looking for a socially appropriate replacement behavior. So again, the timing 

component is key. These strategies need to be initiated only when it’s safe and the behaviors are not yet 

escalated to a dangerous point. 

An example could be if the student is banging their fist. Could they be promoted to point to an 

activity that they would like to participate in at the next break? You are not reinforcing that behavior, 

you are not removing the request for them to participate, but you’re giving them an alternative 

behavior. And the assumption is I can’t participate in banging my fist if my hand is also appropriately 

pointing to a schedule or pointing to an activity within the room that they’d like to transition and 

contingent on finishing the activity at hand. 

So just thinking about some of those -- some of those components and some of those choices 

that we could present. When you think about it too, we are essentially switching channels. We’re 

working to get the student’s mind off of an area of agitation and working to create a more compliant 

and a more appropriate follow-though. 

The reason is we’re giving them an opportunity that they can then earn reinforcement. We’re 

looking for every opportunity of appropriateness that we can zero in and reinforce it. I really like how 

you finished this. I really like how you followed through with that request. I really like how you told me 

that when we finish this activity, you’d like some time on the computer. So working through ways that 

we can use a prompt is a powerful suggestion. 



The slide that you’re viewing now touches on the decision tree that relates to the prompt 

strategy and some valuable recommendations for using the prompt strategy. This could be a valuable 

option, and it could be something that’s valuable if you’re calling upon it when it’s really early. So again, 

we’ve just entered into that agitation phase. And also, you can identify behavior that is incompatible. 

So if that help strategy is not something that works, perhaps questions and asking the student to 

talk about their feelings, you have a rapport with them and you know this student doesn’t respond to 

that. They’re not one that is going to be labeling their emotions or talking through it. You need to think 

about, well, can they understand instructions? And are there other compliant requests that we can 

revisit and we can work through? 

Areas that we do not encourage using this prompt strategy are if you start to see things 

escalate. And again, you know, that could be if you are asking a student to do something and they’re 

already escalated. So if they’re walking down the hallway and they’re banging the lockers and I might 

say, can you put your hands in your pockets? Or can you fold your arms? And that escalates the 

situation, that immediately tells me that that wasn’t the appropriate request, and perhaps the prompt 

strategy is not the de-escalation strategy that will work with that student. 

The biggie is that none of these things that we’ve worked through are going to be catch-alls for 

all of our students. We don’t have that rubber stamp that we know every one of these strategies work 

for every student. But what we can do is try to layer in more strategies and more things that we can call 

upon in situations to help our students so that we better are able to equip and work through these tasks 

if they definitely happen upon us. The biggie with that too is timing. The timing component is critical. 

The next strategy that we’re going to touch on is what the QBS Corporation calls the wait 

strategy. And this is the third and the last strategy that comes to us from QBS. And the 

recommendations with that are detailed on this slide. In some cases, the best intervention may be to 

monitor the situation and give the student time to calm down. If you know the student tends to become 

less angry if given time to settle, or if you try other interventions and find that everything you do 

increases that student’s level of agitation, you may want to consider waiting them out. You may want to 

consider just having some wait time. 

A few considerations that I would definitely like to add regarding the wait strategy is that it is a 

specific strategy. It is not doing nothing. You know, just sitting back and hoping that things get better or 

hoping for the best, crossing your fingers. It is not that. Also within the wait strategy, you need to think 

about the surrounding environment. Have we removed dangerous objects? Have we set up the occasion 

that students know that, you know, the other students need to clear the area? Have you thought about 

that crisis plan? Do you have a safety plan in place so if a situation does go, we know we can move 

across the hall, we know that we can step over in the library area? Having those considerations. 

Also, you need to make sure in these types of situations, if you are using wait, that no one will 

be put at risk. We need to make sure that we’re always reassessing that data component, and watching 

and tracking behaviors is critical. It’s important that we don’t want to avoid or lay out an area that they 

can be socially reinforced with that. When you’re using the wait strategy, being cognizant that they’re 



not being socially reinforced by perhaps other peers that are watching or thinking that they’re getting 

attention from perhaps you as the adult.  

So again, knowing the student, knowing what is something that is reinforcing versus something 

that might be aversive is going to be your best indicator to think, does this strategy work? And is this 

something that’s wise to call upon? 

The slide that you’re now viewing is basically a summary slide. And it allows us to summarize the 

three strategies that come to us through the QBS Corporation and the things that they recommend for 

early stages of agitation. So again, thinking about that iceberg, thinking about those areas of escalation. 

If we’re first starting to see areas of agitation, if we’re just starting to see the slightest response to a 

trigger, this is an area that you could perhaps consider these three strategies. 

The timing component is key. Knowing your components of your students’ behavior and how 

they typically respond is the other big factor. They go hand in hand. If by chance you would like to learn 

a little bit more about Safety-Care or some of the QBS strategies that we talked about, you could go to 

www.qbscompanies.com. Again, that is www.qbscompanies.com.  

So the last slide, we’re getting down to the tail end of our time together. I want to have you kind 

of think about some of the things that we’ve discussed throughout the course of this webinar, and to 

consider the point that I have captured on this slide. We really can’t rush any of the phases that we’ve 

discussed today.  

The most critical recommendation is that this entire process is to truly know your students and 

to work to create an environment that is respectful for them, predictable, and sets the occasion for 

success for all of your learners. So thinking through what we can do to make sure that we’re setting the 

environment up to be positive, supportive, and if they can work through events that they know that it’s 

going to be a fresh start on the other side, there’s not going to be a punitive reaction, and that we’re 

pulling for them, that we’re in their corner. Because sadly, escalated situations will occur, but how we 

can set the environment that they’re not exasperated or exaggerated, how we can try to get them to 

return to calm.  

In addition, we have a couple wrap up points that I wanted to try to capture. Essentially, when 

you think about the summary of what we’ve talked about in our role in a process, many a times we think 

about what we can do to set the emotional tone within our learning environments. So thinking about 

how you can work through behaviors, how you can support behaviors that pop up with your students, 

and how you can think about how you’re responding within your own conduct and within your own 

behavior. 

When you think about those proactive strategies that we’ve discussed, you can work through 

how you can increase the likelihood of academic engagement and lessening those acting out responses. 

We all talk about when you look at classroom management schedules and some of the routines and 

procedures that we put in place, the more actively engaged our students are and the less downtime that 



might be floating out there, the less likelihood we have for students to act out or to venture into 

behaviors that we don’t want to see. 

So what are we doing to set those occasions in the environment to ensure that they are 

appropriate? And what are we doing with the behaviors that we are communicating to our students? 

Are we communicating that dignity? Are we communicating that respect? 

We definitely have a powerful role that we can work to defuse and we can definitely work on 

the opposite side to escalate. And we hope that you always choose the option that we want to defuse 

ad have our environments be supportive. 

A couple of the resources that are applicable to the content that we discussed today are 

captured on this slide. In addition, you have this slide that also speaks to a few of the research articles 

that relate to de-escalation and the research that is behind that, and also the Safety-Care component 

that we talked about in the latter part of the webinar is captured with their webpage. 

Lastly, we are at the point that I encourage you to now capture the five multiple choice 

questions that you worked through to today’s content. We stopped five times and we had five different 

multiple choice questions that you were able to work through and capture and answer. You now have 

those five answers that we encourage you to go into the SurveyMonkey link that is captured on this 

slide and upload them. The deadline to do that is February 22nd, so you have a couple days to do so, but 

we encourage you to do that because that then will be contingent on receiving the credit for your 

participation today. 

Outside of that, I thank you all very much for your attention and taking time out of your busy 

days to talk about this valuable topic. We certainly hope that it’s helpful. And I hope you have a 

wonderful evening. Thanks so much. 

SPEAKER: The organizer has ended the session, and this call will be disconnected. Goodbye. 


