
DEBBIE BROWN: Good afternoon and welcome to our webinar, Pennsylvania Common Core English Language 

Arts Standards Considerations For Unit-Planning. My name is Debbie Brown, and I will be one of the presenters 

this afternoon. Along with me is Leann Weinberger. We are both educational consultants from PaTTAN King of 

Prussia.  

To begin our webinar, we would like to let you know that tomorrow, you will be receiving an email 

regarding a follow-up survey. You will need to take this survey in order to receive Act 48 hours. You will need a 

verification code to access the survey, and that verification code will be shared with you at the conclusion of 

this webinar. In addition, if you have questions during the webinar, please place them in the questions area. We 

will answer them as we can during the webinar and/or after this webinar. Please do not place anything personal 

or confidential in the questions area or the chat box. We will group the questions and answers, and add them to 

the website linked to this training. 

 As with each of our trainings, we always begin with our PaTTAN mission, and the mission of PaTTAN is 

to support the efforts and initiatives of the Bureau of the Special Ed, and to build the capacity of local education 

agencies to serve students who receive special education services. We also include PDE's commitment to least 

restrictive environment, and our goal for each child is to ensure that IEP teams begin with the general 

education setting with the use of supplementary aids and services before considering a more restrictive 

environment. 

 This webinar is the second of three in the elementary webinar series. This webinar will investigate the 

instructional implications of the shift to the PA common core standards in the design and implementation of 

instruction. On May 1st, 2013, webinar three will focus on translating the PA common core standards to practice 

in real classrooms. In addition, we'd like to mention that we have been conducting a secondary webinar series 

focused on teaching the PA common core and Keystone literature content for secondary special educators. And 

webinar three of the secondary series is on March 27th. Both of these series focus on supporting special 

educators.  

 In order for this webinar to be as interactive as possible, we encourage you to ask questions and make 

comments during the webinar by using the question box on the right-hand side of your screen. There will be 

several poll questions for you to answer. When prompted, please click on an answer and click submit to have 

your response included in the poll. If you are on an iPad and the poll does not appear on your screen, please 

respond by putting your answer in the question box.  

Please refer to the bottom of the screen regarding Act 48 credits. And at the end of this webinar, we're 

going to provide a code for you. A link to the survey will be sent to you tomorrow, February 21st. Please 

complete this survey and provide the code by 3 PM on Friday, February 22nd. If this survey is completed by the 

date given, along with attendance at all three of the webinars, then you will have earned three hours of Act 48 



credits. 

 Today, we are going to address two essential questions. How do the instructional implications of the 

shifts of the PA common core standards support the design and implementation of coherent instruction? And 

also, what are the scaffolds and supports needed for students with reading and print disabilities in order to 

ensure learning of the general education curriculum? So we're going to look at the shifts from the perspective 

of design and implementation of instruction, and also from the perspective of looking at, what are the scaffolds 

and supports to ensure that all students can access the general ed curriculum? 

 The information that will be provided in this webinar is closely aligned to domain one and domain three 

of Charlotte Danielson's framework for teaching, particularly under domain one, planning and preparation, 

designing coherent instruction; and under domain three, instruction, engaging students in learning, and 

demonstrating flexibility and responsiveness. 

 We will begin briefly by revisiting the instructional shifts of the PA common core that were discussed 

during webinar one. We'd like you to look up at the upper right-hand corner of your screen is a screenshot of 

the PA common core standards in ELA in draft version. This happens to be a screenshot of kindergarten to fifth 

grade, I believe. If you look on page two of this document, you will see that these shifts are listed in this 

document. The first shift is balancing informational and literary text. So the PA common core focuses on 

students reading both informational and literary text. Students will learn about the world through text and 

science, social studies, arts, and literature.  

The second shift is focusing on close and careful reading of text. Students will be required to focus on 

citing evidence from text, and teachers will engage students in rich conversations and discussions which are 

connected to the text. The third shift is building a staircase of complexity. Each grade level requires growth in 

text complexity to prepare students for the complexity of college and career text. As a result, teachers will need 

to create more time in the curriculum for close and careful reading of challenging text. And students reading 

below grade level will need to be provided with scaffolding and supports.  

Supporting writing from sources. Students from kindergarten to 12th grade will develop college and 

career ready skills through writing assignments that respond to the ideas, events, facts, and arguments 

presented in the text they listen to and read. And the last shift is stressing an academically focused vocabulary. 

Teachers will focus strategically on comprehension of pivotal and commonly found words of academic language 

in order to support students' access to grade level text. In today's webinar, we will demonstrate consideration 

of the instructional shifts and instructional planning and design, and also highlight possible scaffolds and 

supports for struggling readers. 

 Let's begin by reviewing the resources and handouts aligned to this webinar. As was covered extensively 

in webinar one, the SAS portal is the primary resource for information related to the PA common core 



standards. The website is www.pdesas.org. Once you're in the SAS portal and linked to the standards tab, then 

you have to click on the common core tab. If you scroll down, you will find many resources connected to the PA 

common core. Some of the resources include the PA common core standards in draft version, the appendices, 

the training modules with PowerPoint, and all corresponding handouts.  

The SAS portal is a dynamic site and new materials are added frequently. We've provided four handouts 

for this session, which can be downloaded or printed from the PaTTAN website. The handouts for webinar two 

are documents number four through seven. They are the PowerPoint; we've also included a note-taking 

template if you would like to use one; the PA common core aligned English language arts curriculum 

framework, which is presently in draft form; and this document aligns long-term transfer goals, big ideas, and 

essential questions. This is one of the documents you will find on the SAS portal. And finally, a resource 

document from Achieve the Core on close and careful reading. 

 The focus of today's webinar is to think about a unit of study emphasizing the PA common core 

instructional shifts in the context of the general education curriculum. Along with the SAS portal, we will be 

using a fifth grade unit from the common core curriculum maps. This website is also provided for you at the end 

of the presentation. This nine-week unit entitled America in Conflict focuses on the causes and the 

consequences of the American Civil War as revealed through literature and informational text.  

Throughout this unit, students will have the opportunity to read historical fiction and informational text 

about the civil war in the United States. They will have the opportunity to compare and contrast ways in which 

each type of text describes the key historical events. Students will also have opportunities to listen to music and 

examine art from this period in our history.  

One of the handouts that you received is the ELA long-term transfer goals that highlights the big ideas 

and essential questions as it relates to understandings, knowledge, and skills that we want students to be able 

to do when they confront new challenges both inside and outside school. This slide outlines some of the big 

ideas that we are addressing in this unit, such as making meaning by questioning, reflecting and responding, 

and use of expanded vocabulary. Through the objectives and activities that we will highlight from this unit, we 

will discuss relevant instructional shifts and provide some examples of scaffolds and supports for struggling 

readers. 

 So during this webinar, we're going to focus on three student objectives from the unit of study. The first 

objective is students will read historical fiction and non-fiction text about the Civil War. Objective number two is 

the student will analyze two accounts of the same event and describe the important similarities and differences 

in the details they provide. And the third is that students will write a summary explaining one of the conflicts of 

the Civil War from two different points of view. We chose these objectives to highlight because each one builds 

on the next, and it shows a sequence of reading through comprehension activities that require deep 



understanding of the text to writing about what has been learned. Again, we will connect them to the 

instructional shifts in the PA common core and look at those possible scaffolds so all students would be able to 

access the grade level standards-aligned instruction. 

 So the first objective, again, is that students will read historical fiction and non-fiction text about the 

Civil War. So I want you to take a look at this graphic organizer because you will be seeing this throughout the 

presentation. You can see at the top of -- you can see at one of the circles, we highlight the student objective. 

The other circle will be highlighting the instructional shifts. And the third circle is highlighting the samples and 

scaffolding information. 

 We will not address each instructional shift for each objective, but will be highlighting several. We will 

also be looking at the sample activities that students can engage in to meet this objective. We want to design 

rigorous instructional activities for all students in our class. Rigor is creating an environment in which each 

student is expected to learn at high levels, each student is supported so he or she can learn at high levels, and 

each student demonstrates learning at high levels.  

 So the instructional shifts for this objective that we're going to focus on are in orange on the slide. 

Balancing informational and literary text and building a staircase of complexity. To address these instructional 

shifts, throughout the unit, we will plan for students to read both fiction and non-fiction text. Our goal is to 

increase the amount of informational text to about 50% of the total. The intent is not for students to necessarily 

read the entire text, but to choose excerpts from longer materials to provide opportunities for students to read 

challenging text, as well as text that are at a more comfortable reading level. We are focusing on depth rather 

than length.  

Literary text, or fiction, can also include picture text, poems, and stories. And informational text, also 

known as nonfiction, may include nonfiction text and speeches. Also, in addition to text, art, media, and music, 

as well as other digital resources can augment the understanding of complex concepts. 

 Next we will look at a few activities that you might use to reach this objective as well as some ways 

instruction may be scaffolded. What I'd like you to do is I'd like you to look at the right-hand -- top right-hand 

corner of your screen where we have our objective. So we want to keep in mind our objective, students will 

read historical fiction and nonfiction text about the Civil War. A suggested introductory activity may be to do a 

read-aloud using a picture book related to the Civil War. There are many pictures books whose pictures and 

ideas are so complex that they lend themselves to relevant and age-appropriate conversation with older 

elementary and secondary students.  

Two books that fit this category and would be appropriate for fifth-grade students would be Follow the 

Drinking Gourd, and Sweet Clara and the Freedom Quilt. Having students read a speech such as Abraham 

Lincoln's Gettysburg Address is an example of informational text. Also, having students read or listen to the 



book Just a Few Words, Mr. Lincoln by Jean Fritz is an example of a narrative story about Abraham Lincoln that 

includes the Gettysburg Address and provides an additional perspective of America at the time of the Civil War.  

Then having students engage in rich conversations about the ideas and concepts with supporting 

evidence found in both texts would help students understand both the facts and the personal side of this time 

in our history. So reading from a variety of sources, some of which may be very challenging, also enhances 

depth of understanding of a singular event from multiple points of view. When students are keeping a list of 

words describing a main character from the perspective of the author, they are likely to be noticing words that 

are new to them. As we know, words in print are often more rare than words used in typical conversation. 

 Let's use some common language when we speak about the concept of scaffolding. Scaffolding does 

not involve simplifying the task. When we think of the word simplify, we may infer that we have reduced 

expectations and goals. In preference, we want to increase accessibility rather than simplifying the task. To 

scaffold means we want to hold the task difficulty constant. For example, we want to ensure that we maintain 

the depth of knowledge by giving graduated assistance or support to the learner so that they can reach the goal 

set for all students. Scaffolds are temporary and only provided by the teacher in response to the students' need 

for support to reach the goal that has been set. Scaffolds are then taken away. They may not be something that 

is permanently in place in the same manner throughout all learning activities. We want to keep in mind that 

scaffolds are temporary structures. 

 So it's critical that we craft lessons that move students to more challenging work, while simultaneously 

providing ongoing scaffolding to support them as they learn. Some of the students in my class may not be able 

to read some of the challenging text in this unit. As a teacher, I want to ask myself, in addition to the reading 

interventions that are currently in place to close the gap, what can I put in place that will allow all students, 

including struggling readers, to have access to the instruction at grade level? I need to think about how students 

can gain knowledge outside of reading a printed page. When I think about alternate means of presentation, I 

think about providing digital text and audio formats as part of the choices I may offer my students.  

So let's revisit our objective. In this objective, we're asking students to read. If we change the verb from 

read to use text in a variety of formats to gain information from, we now provided a framework for making 

instruction accessible for all students. So changing the wording to include the use of text in a variety of formats 

adheres to the principles of universal design for learning, which includes providing multiple means for 

representation, multiple means for action and expression, and multiple means for engagement. And one of the 

most valuable resources for additional information on universal design for learning is included on your screen. 

It's the CAST website at www.cast.org. 

 So students whose reading skills are below grade level can gain access to learning about the ideas and 

concepts in grade level text by way of electronic or digital text, where the text can be read to them through the 



use of text-to-speech options. Text-to-speech is not voice recognition, nor does it replace reading instruction. It 

is hearing text while reading. It is rather a way students can access text that is too difficult for them to read so 

that they can participate and learn along with their typical peers. So you have to ask yourself, what is the focus 

of instruction? Is it reading or learning the text material? If the focus of instruction is for students to learn the 

content, then access to print options should be considered. 

 One of the resources where you can go to find digital materials include Tar Heel Reader. This is a 

website that's a great resource for finding books for beginning readers of all ages on a variety of different topics. 

You can also create and save your own book. On this slide, you see a screenshot of Tar Heel Reader depicting 

the results for a search on the topic of the Underground Railroad, which is connected to the Civil War. 

 On the SAS portal, we've found a copy of the Gettysburg Address in the form of interactive text. There 

are also many lessons on the voluntary model curriculum in the SAS portal that align with the topic of the Civil 

War. On the right-hand side of this slide, you can see that we found a YouTube clip, and the Internet also has 

many free resources available on the topic related to the Civil War. And this version, this is a version of the 

Gettysburg Address with the text embedded while the Gettysburg Address is being spoken. 

 This example is a folk song first published in 1928 to depict the Underground Railroad. Again, this is a 

YouTube clip by Richie Havens, and it depicts the events related to the folk song and the picture book we talked 

about before, Follow the Drinking Gourd. This was the book that we highlighted as a suggested introductory 

activity. So you can also access Google Images or a multitude of other options that are available on the Internet. 

 So we are now ready for our first poll and the question for the poll is, where can I locate resources to 

support students to access the academic content related to this unit of study? A, the Internet to search for 

digital text and audio version of text about the underground railroad; B, www.tarheelreader.org to locate or 

create my own books, excuse me; C, my school library to look for books for my students to check out; D, Google 

Images; E, all of the above. Okay, so far about 82 of you have--82%, not 82 of you, but 82% have responded. 

And it appears that 100% of you have responded E, all of the above. Great job. 

LEANN WEINBERGER: All right, the second objective is analyze two accounts of the same event and describe 

important similarities and differences in the details they provide. Let's look first at objective two in terms of the 

connections to the highlighted instructional shifts in the Pennsylvania common core, along with some sample 

activities that students can engage in to meet this objective. Remember, we want to design rigorous 

instructional activities for all the students in our class.  

The instructional shifts that are emphasized with this objective include focusing on close and careful 

reading, which requires that students have rich and rigorous discussions about the text. The emphasis shifts 

from reading a text thoroughly a single time in a guided or directed reading lesson to engaging students in close 

reading lessons where rereading is the hallmark. Students will be expected to go back into the text several 



times to look for and to cite evidence. This means that students will need to read deeply and closely. To address 

these instructional shifts throughout this unit, we'll plan to locate multiple sources of text and prepare 

questions that will demand that students go back into the text to find the answers. Our goal is to teach students 

how to read closely and how to locate information in text to ensure that students are engaged in more rigorous 

and difficult text at every grade level while providing scaffolding to those students who require support when 

they're engaged with more challenging text. 

 Next, we'll look at a few activities that you might use to reach this objective, as well as some ways 

instruction might be scaffolded. Let's look at this objective that is written there in the blue bubble at the top 

right-hand side of the screen, and let's analyze it. As a teacher, I have to make sure there are several accounts of 

at least one event for students to be able to do this task. So this will guide my selection of text to use in my 

classroom.  

Then I need to think about how I might set up and format a task that would allow students to do this. 

Will they need instruction? Will they need support? There are two concepts put together in this one objective. 

First, comparing two things; and second, the idea of point of view. As a teacher, I need to be aware that this is 

not an easy task for students due to its complexity. I may want to provide focused questions as students read 

multiple texts. They may include things like, what is the conflict? Why does this conflict occur? Who's involved 

on each side of the conflict? How is the conflict resolved? How does the conflict affect our lives today?  

Here are two sample activities that support this thinking. Keep a record of information related to 

focused questions across multiple text, and share thoughts with a partner and collaboratively contribute to the 

class chart or spreadsheet. I may also have students compare a Union soldier and a Confederate soldier from 

the perspective of a particular battle. Or I might have them compare an officer to an enlisted soldier, or possibly 

a soldier's point of view from the family at home's point of view. Or I might even have students compare a slave 

perspectives versus the landowner's perspective. I might have students look at the Underground Railroad from 

the perspective of both the North and the South.  

Here on the screen, you see two activities that support the bullets in green. Compare the lives of 

different characters, real and fictional, during the Civil War and keep an ongoing list of words that describe 

events of the Civil War. When students keep a list of words, they're building their academic vocabulary, and 

also, they're going to be available -- the words will be available to reference and use in their writing. 

 The Pennsylvania common core for English and language arts focuses on students gathering evidence 

from the multiple sources of information they read. In order for students to learn from the text, they will need 

many opportunities to reread the text, focusing on close and careful reading of the information. Close and 

careful reading of the text can be prompted through the use of text-dependent questions. Text-dependent 

questions specifically ask questions that can only be answered by referring explicitly back to the text being read. 



They don't rely on any background knowledge or information extraneous to the text, nor do they depend on 

students having other experiences or knowledge.  

The questions that you see on the screen are questions that are not text-dependent. You can see that 

these questions elicit a personal response or they rely on students having background knowledge that's 

extraneous to the text. Text-dependent questions ask students to refer to specific phrases and sentences in the 

text, or to analyze paragraphs on a sentence-by-sentence basis, or to analyze sentences on a word-by-word 

basis, and to probe each argument in persuasive text, each idea in informational text, each key detail in literary 

text, and observe how these build to the whole. Please refer to your handout titled A Guide to Creating Text-

Dependent Questions for Close Analytic Reading for more information about how to write high-quality text-

dependent questions. 

 It's very important to note that students who are analyzing multiple texts are likely to need access to 

textbooks and other print material in a format that they can comprehend, and a way of recording information 

that they've read. In addition to the scaffold shared in the first objective, students may need supports to cite 

evidence in the text. One of the supports students may need is support in remembering and locating evidence 

after they've read. This could be done during the initial reading or subsequent close reading activities. During 

the time students are reading the text, when they find something relative to the reading purpose, they just 

need a way of marking it so they don't have to rely on their memory alone. These scaffolds help students 

remember where evidence can be located in the text. It can be as simple as marking the page or color-coding 

the evidence. 

 Since students are required to cite evidence directly from multiple sources of information, we need to 

keep in mind that we will have some flexibility choosing the variety of fiction and nonfiction text to meet the 

needs of all the learners in our classrooms. We also can scaffold the learning by having students use individual 

journals, logs, charts, and organizers that can track responses to text-generated questions. These individual 

student response forms can be used to scaffold collaborative and rich classroom conversations to result in the 

development of a shared spreadsheet or a class chart.  

In order for students to be able to describe similarities and differences in multiple accounts of the same 

events, we'd want to consider different options in which students could display and interact with information. 

Some options for group display of information include the use of a SMART Board, or a shared monitor, or 

possibly a mobile device such as a tablet, or possibly a chart or a whiteboard. Even using magnetic symbols or 

words on a whiteboard or some other magnetic surface may work.  

We could guide the class discussion to analyze the events in the following ways. Which are fictional 

accounts, and which are nonfiction accounts? Which are accounts of the same event? With -- what are the 

similarities in the accounts of the same event, and what are the differences in the accounts of the same event? 



This is a nice way of setting up the chart in order to get the right information from students. 

 Let's revisit the Gettysburg Address in reference to providing scaffolds and supports for focusing on 

close and careful reading of the text. In the document on the slide from the SAS portal, you see the original 

handwriting of the Gettysburg Address. When you click and drag over the original handwriting, you get a more 

readable format in a student-friendly font of the document. In the YouTube example on the slide, words of the 

speech come in over the pictures along with the narration of the speech. This is an example of providing text in 

multiple formats so all students can gain the content information they need to fully participate in the 

instruction.  

As a teacher, when I plan a close read of the first paragraph of Lincoln's Gettysburg Address, I may 

include the following steps. First, students might use the text in a variety of formats to gain information about 

Lincoln's Gettysburg Address. As I just explained, here are two examples of different formats they might use. 

The teacher might then read the text out loud to the class and students follow along. After that, students might 

reread the first paragraph of the Gettysburg Address and engage in teacher-led discussion citing evidence from 

the text. Then the teacher might ask the class a small set of guiding questions about the first paragraph of 

Lincoln's speech. After that, students might be asked to write their own translation of Lincoln's paragraph using 

specific phrases and words from the text. The teacher might guide discussion of the first line of the second 

paragraph after that and repeat this process. 

 So here we are at our second poll question. The question is, which is not a text-dependent question? All 

right. Is it A, a question that refers to specific phrases and sentences in the text? Is it B, a question that analyzes 

paragraphs on a sentence-by-sentence basis? Is it C, a question that depends on students having background 

knowledge extraneous to the text? Or is it D, a question that analyzes sentences on a word-by-word basis? 

Okay, I see everybody's got C there. Yes, you are absolutely right. The background information extraneous to 

the text, that's the key difference that we're looking for in terms of text-dependent questions from what 

sometimes we do now in the classroom. That's a big change in the common core. Wonderful. 

 Our third objective for this unit, write a summary explaining one of the conflicts of the Civil War from 

two different points of view. This means that students will be expected to cite evidence from text supporting 

the point of view of two different authors. Again, we'll look first at objective three in terms of the connections 

to the highlighted instructional shifts in the Pennsylvania common core along with some sample activities that 

students can engage in to meet this objective.  

The shift supporting writing from sources from the Pennsylvania common core that is emphasized in 

this objective addresses the need for students to use evidence to make an argument rather than the personal 

narrative and other forms of de-contextualized prompts. While the narrative still has an important role, 

students develops skills through written arguments that respond to the ideas, events, facts, and arguments 



presented in the text that they read. While this objective does not specifically require argumentation, it is an 

opportunity for students to generate their own informational text and write from multiple sources about a 

single topic. It also requires students to look critically at both texts and take point of view into account when 

writing in order to understand why each author saw the same event as they did through their own eyes. As you 

see, the objective requires that students cite evidence from text in their work. Close and careful reading is the 

kind of reading and rereading that supports students in locating evidence that they will need to use in their 

writing. 

 The task can be differentiated by allowing students to use different texts to base their writing on, some 

of which will be more lengthy or more dense with concepts and ideas than others. The task can be scaffolded 

by providing a well-structured graphic organizer to work from, like the one we talked about in the second 

objective, by allowing group work or by using a digital medium that allows manipulation of words and 

sentences without rewriting, or by using speech to text options or word prediction software, thus allowing 

students to focus a greater amount of their effort on expressing their thoughts and ideas rather than the motor 

and memory components of writing. 

 In objective two, analyze one account -- two, I'm sorry, two accounts of the same event and describe 

important similarities and differences in the details they provide. Students were asked to keep a record of 

information related to text-dependent focused questions across multiple text on the graphic organizer and from 

discussion related to close and careful reading. They were asked to share their thoughts with a partner and 

collaboratively contribute to the class chart. They were asked to compare the lives of different characters, real 

and fictional, during the Civil War, which they would have recorded on the class chart. And they were asked to 

keep an ongoing list of words that describe events of the Civil War which they can use in their writing. These 

activities that I just spoke about were designed to support students in citing evidence from text to complete the 

writing objective that comes next. 

 In objective three, students are going to engage in writing activities that connect to the information 

they've learned from a variety of both informational and fiction text. This slide shows some of the additional 

writing activities students may engage in to prepare them to meet the objective. It is helpful for students if you 

clearly articulate the desired goal with specific information about what they should include, and include a 

model and a grading rubric if possible. 

 Writing is a critical aspect of literacy. And for struggling readers, effective instructional techniques and 

interventions may be needed to build the necessary prerequisite skills in order to be able to write a summary. 

Some of the prerequisite skills may include explicit instruction in building students' skills at the word and 

sentence levels such as sentence combining, explicit instruction in writing strategies, activities that involve 

students in collecting and analyzing information that will be used later in the content of their writing, providing 



extended time for writing, placing students together to work collaboratively through one or more parts of the 

writing process, and providing students with the defined goal for writing, such as give two examples to support 

the author's point of view.  

Teaching students to use a two-column note-taking format is one idea of a scaffold that will help 

students identify main ideas and details. Then those main ideas can be further developed into sentences. A 

summary should be developed from main ideas, but details sometimes need to be incorporated to convey a 

complete main idea. Providing a template can also be a useful scaffold to writing. Then students can -- 

sentences can be combined and transition words added to further refine students' writing. 

 These types of supports might be useful for students who have trouble with the motor, memory, or 

organizational components of writing. The use of either low-tech or no-tech writing supports, such as offering a 

variety of pens, pencils, and markers, providing a partially-completed report form, a graphic organizer, or the 

use of word-prediction software.  

These are writing programs, and they are samples of options that allow students to complete sentences 

using whole words, phrases, or graphics by clicking a mouse. We want to remind you that we do not endorse 

any programs, but we did want to share some examples of programs. Classroom Suite's primary focus is to 

support and reinforce beginning literacy, writing, and number sense. Lessons incorporate a system of model, 

practice, apply, and students receive practice with strategic feedback in this program. The writing component of 

Clicker 6 is a word processor that's designed for students who are learning to read and write. Some of the 

features are automatic speech feedback as students write, word prediction, and write with pictures.  

Here you see only a sample of the many options available for written expression. These are examples of 

apps for the iPad. There are many more good ones out there. ShowMe allows you to create your own 

interactive whiteboard. Explain Everything lets you annotate, animate, and narrate explanations and 

presentations. It is an interactive whiteboard, and it also captures audio. 

 Here we are at our third poll for the afternoon. The question is an example of an activity that is a 

prerequisite to writing a summary is A, finding the main idea and details; B, using a summary template for 

planning; C, modeling note-taking for students that demonstrates what is important and how ideas relate; or D, 

all of the above? I see you guys have been with me today. That's wonderful. Everybody's choosing D. That's 

great. You're absolutely correct. 

 In closing, we'd like to revisit Charlotte Danielson's framework for teaching and reiterate that the 

information that has been provided in this webinar is closely aligned to domain one and domain three. 

Particularly under domain one, planning and preparation, designing coherent instruction; and domain three, 

instruction, engaging students in learning, and demonstrating flexibility and responsiveness.  



So to sum up, this afternoon, we discussed the instructional implications of the shift to the 

Pennsylvania common core standards to support the design and implementation of coherent instruction. We 

provided suggestions for the scaffolds and supports needed for struggling readers to access and progress in the 

general education curriculum. Here are some resources that we referred to in this website. 


