
SUE ANN HOUSER: Welcome, everyone, to the Teaching Pennsylvania Common Core and Keystone 

Literature Content for Secondary Special Educators webinar. I’m Sue Ann Houser, and I’m here with my 

co-presenter, Laura Moran. As you know, we are PaTTAN, Pennsylvania Training and Technical 

Assistance Network. And it is an initiative of the Pennsylvania Department of Education and the Bureau 

of Special Ed. And we partner with families and LEAs to support programs and services to improve 

student learning. 

 Our goal for each child is to ensure individualized education program teams begin with the 

general education setting with the use of supplementary aids and services or the SAS toolkit before 

considering a more restricted environment. So these webinars have been specifically designed to 

support special educators in teaching the Pennsylvania common core standards for 9-12 English 

language arts, and the Keystone assessment and eligible content in reading, writing, speaking, and 

listening. And through these webinars, our goal is to build teachers’ background knowledge in using 

effective instructional practices with specific fiction and non-fiction informational texts.  

Just to make sure you realize, we’re talking about the teachers’ background knowledge, not the 

students. This is a little bit different twist for all of us, but it is to ensure that we have the tools we need 

in order to do a good job in delivering this instruction. Then enhancing core knowledge in literacy and -- 

literature and literacy strategies, making those connections for instructional practices to the framework 

for teaching evaluation instrument, and then finally making sure we are sharing some resources and 

techniques with you to provide all students access to complex fiction and non-fictional informational 

texts. 

So this is our second webinar. The first one took place back in November. And that information 

I’ll talk to you about more in just a moment, but first let me remind you that the third and final webinar 

will take place March 27th, coming up here. Hopefully it will feel like spring by then. And the format of 

the webinar, on the right-hand side, you all have that menu that is there, where you can see the 

different boxes that you could make comments. You’ll see that it says questions, chat on the right-hand 

side. If you have a question, please make sure you type it in that question box, and our moderator will 

get back to you as soon as possible.  

If, for some reason, we are not able to get to all of your questions today, we will make sure we 

respond to you as individuals, as we are able to save that, and make sure you get the answers you need. 

And then the chat boxes, please put any comments you would like to make in there on the right-hand 

side of the screen. And that will also be seen by our moderator. 



And when we get to the polls, you will be asked to respond by clicking an answer, and then you 

must click submit. And we will be able to see what percentage of our audience has answered, and then 

we will know when it’s time to move on to giving you the right response. So we look forward to having 

your participation in the poll questions. 

For our goals for this second webinar, first we’re going to briefly recap the highlights from the 

previous webinar, which focused on text complexity. We’re going to then take a look at how non-fiction 

text is embedded in the common core standards and the Keystone exams, and rationale for expository 

texts and non-fiction texts. And then finally, we’re going to examine the process of teaching expository 

text structure to bolster reading comprehension for our students. 

Our first webinar focused on domain one in the framework for teaching, on planning and 

preparation. And this webinar, webinar two, is focusing on domain three around instruction. So we 

looked at text complexity before in preparing that and having the students, when they have difficulty 

with tackling text complexity. And now we are going to be venturing into domain three and looking at 

engaging students in learning and comprehending expository text. 

So our recap of our first webinar, Outcomes on Text Complexity. So the materials from the first 

webinar have been posted to the PaTTAN website. And you will find them under the Educational 

Initiatives tab. It’s right in the middle at the top across the banner. [inaudible]. And then under the 

initiatives, click on Reading. And then off to the right-hand side, you will see a list of things that are links. 

And towards the bottom of that list of links in blue, you will see Secondary Literacy Training webinars. 

And when you click on that, the screen will come up and it’ll have some introduction, and you will see 

that you can actually click to start the recording or the video, if you will, of that first webinar. 

There are files to print for you as handouts and supporting documentation, including a 

PowerPoint. And if you have any difficulties accessing any of this, please contact Sharon Becker, and her 

contact information is there at the bottom. 

So the framework -- or the framework, excuse me, the homework. I’m stuck on the teaching 

framework. From webinar one, there’s a few tasks that we were hoping you all were going to be able to 

do. And the first one was determining the qualitative measures of a test. So we were asking you to pick 

a test, and the qualitative measures meaning like word length, word frequency, sentence length, that 

type of thing. So that was something we were hoping you were going to do. 



You were to analyze those qualitative measures of the text, reflect upon the reader task, what 

was being asked of the students, what they were going to do with that text. And then finally, taking all 

this into consideration, recommend placement in the appropriate text complexity band or grade levels 

that that band covers. 

So let’s just do a quick poll. And again, there is anonymity in this so that you can answer 

anything you would like, so be honest. It helps us as trainers to know. The first question is -- well, it’s 

actually not a question. It’s a statement, yes or no. I had the opportunity to review the Pennsylvania 

common core, appendix B document. So that was that document in the back of the common core that 

was dedicated just about solely to text complexity, giving you lots of that rich information. 

So you should see a poll in front of you. And we’re going to ask that you answer yes or no by 

clicking that, and then submit. So we have 75% of you have responded. Once we get up to a little past 80 

there, I’ll close the poll and then we will share the responses. All right, so I’m closing the poll. I’m going 

to share the responses with you. 

And you will see that it’s almost a 50-50 split, that 45% of you did have the opportunity to do 

that, and a little more than half of you did not. Well, the good news is it’s not too late. You can still do all 

of this with your selected test. 

Okay. So on the next -- the next poll statement that you are answering yes or no is that you had 

the opportunity to go to the lexile.com. That was the tool that we gave you as a resource that will assist 

you in determining what lexile score was for a particular test. So I’m going to ask you to answer that 

poll. So on your screen, you should see a similar box that says yes or no, that you had the opportunity to 

do this. 

And we’re watching the answers come in. Terrific, thank you. [inaudible]. Okay. Our response to 

this was that 59% of you did go to lexile.com. What you can’t see is my partner here, Laura, is doing a 

little thumbs up sign to know that you were able to access that tool. Terrific. 

Okay, let me hide that response so you can see our next question. [inaudible]. There we go. 

Okay, now our third poll question is around that you had the opportunity to complete a text complexity 

analysis on one of the texts used in your classrooms. So you’re ready to put all this together and do that 

analysis of the text. So you have the poll question there, so please take a moment and answer this one. 



Have a couple more of you respond. Okay. So pulling that all together may have proven to be a 

little bit more of a task than you were able to get to at this point, but thank you, we appreciate that you 

were able to give us that information. 

All right, so a resource that we wanted to share with you, being in line with what we talked 

about last time with text complexity, was this resource on textproject.org. And you’ll see where that 

arrow is pointing there. Look, you can’t miss that, the Text Project teacher development series, and it 

addresses text complexity and the common core state standards. And if you click on that blue text once 

you get to the website, that will take you directly into the article. And it is a very informative, easy read 

that will absolutely help bring the information you learned in the first webinar, or are going to if you, for 

some reason, are joining us later. You can go back and view that, and it will be a good resource to use to 

support your knowledge that you gained in the first one. Okay. So I’m going to hand this off to Laura. 

LAURA MORAN: Thank you, Sue Ann. So let’s begin now with section two. We’re going to talk about the 

PA common core and Keystone eligible content. Because again, everything that we’re doing is aligned 

with either the PA common core or the Keystone anchors and eligible content.  

So again, based upon our session from webinar one, we took a look at the academic standards 

for English language arts for grades six through 12. When we take a look at that document, one of the 

things that comes up is that there’s an example of what a standard is for informational text. So for 

example, standard 1.2, reading informational text, is where students read, understand, and then they 

respond to informational text. There’s a heavy emphasis here on comprehension, making connections 

among ideas and between text, with focus on textual evidence. 

So one of the areas specifically under 1.2, reading informational text, is craft and structure and 

text structure. So throughout today’s webinar, we’re going to focus in on this very key, critical area of 

text structure. Also, on the Keystone exams for literature, when we took a look at the assessment 

anchors and eligible content, again there was an emphasis on module two on non-fiction. So for 

students taking the Keystone exam, when we took a look at the eligible content, one of the areas that 

students will be responsible for doing is identify, analyze, and evaluate the structure and format of 

complex informational texts. 

 Now let’s just do a little bit of background knowledge here, and building our background 

knowledge on expository text. Here’s some really critical things that have come through. One is as 

students enter intermediate and high school grades, they’re definitely required to read more textbooks 



and more informational texts. And textbooks and informational texts, they can be difficult for students. 

And there’s a reason for that.  

So let’s think about this for a moment. Why is it difficult to read informational text or textbooks? 

Well, one of the reasons found in the research is there’s a higher level of vocabulary; it can be very 

dense in content. Even when you open up a textbook, just looking at what we call the white space, there 

could be a lot of graphs, diagrams, text. So there’s a lot to take in, and it’s not necessarily just print.  

It also takes a lot of background knowledge to interpret the content. So if I don’t have a lot of 

background knowledge, let’s say in biology, then it’s going to be difficult for me when I go to read the 

text. I may be able to decode the text, but I may have a difficult time understanding what it is. 

There’s also a lot of text features to take a look at that can be important information and it must 

be read to understand the text, but let’s face it, a lot of times our students, and even ourselves as 

readers, we tend to ignore some of those text features. We may just scan or glance over certain things. 

But if we don’t look at perhaps the graph or timeline or charts, they’re not going to be able to -- 

students are not going to be able to -- or have a difficult time interpreting and reading the text. 

Now let’s just do a quick overview, if you will, of the types of non-fiction. There are a plethora of 

types of non-fiction. One is narrative non-fiction. And narrative non-fiction tells a true story. So an 

example of narrative non-fiction would be In Cold Blood by Truman Capote. So that would be an 

example. Another type of non-fiction is expository. And expository text is factual and informative 

writing. 

Now a clarification I want to make here is many times, teachers will use the terms expository 

and non-fiction interchangeably, but I want to make it clear that expository text is a type of non-fiction 

text. So a narrative non-fiction is non-fiction. Expository can be a non-fiction piece of text. But there are 

also multiple types of non-fiction text, and expository happens to be one of them. There’s also 

persuasive non-fiction, and that promotes an opinion or a position. Typically we see that in editorials. It 

could be a political speech. That would be a type of persuasive non-fiction. 

Now the interesting thing also about non-fiction is it could be a work that tells a story. Even 

though we have true or factual information, a storyline can develop through that. But the difference 

between fiction and non-fiction obviously is that the non-fiction is true. So some examples of narrative 

non-fiction are biographies, auto-biographies, memoirs, narrative essays, and obviously newspaper and 

magazine articles. 



There are other great examples of non-fiction. This comes a lot in our primary documents. So 

our social studies teachers who may be working with this area, they take a look at the National Archives, 

for example. We can find letters, we can find diaries and journals. There are also personal essays, 

reviews of books and movies, editorials or letters to the editor, and even just general letters. So all of 

those types of examples are non-fiction. 

Now one of the areas where students are faced with non-fiction a lot in high school, in 

secondary education, is through informational text. So this can be reading and science, health, a history 

class. And also it can be technical articles. It could be something that explains instructions or a 

specialized procedure. So students who are attending a career and tech educational center, they may be 

reading an automotive manual. That has a lot of technical information in there or specialized procedure 

in how to do something. 

So I want to see how well you were paying attention. We’ll do a little bit of formative 

assessment with you. So let’s see how you were responding to this information. I want to ask you this 

question. Which of the following is not an example of non-fiction text? Is it A, letters; B, reviews of 

books and movies; C, a novel; or D, narrative essays? 

All right, we’re going to close the poll. And the majority of you got the correct answer. The 

correct answer is C, the novel. Now again, a letter can be a non-fiction text because it can be from a real 

person to another one. Abigail Adams, for example, wrote many letters to her husband, John Adams. 

And again, that can be in the National Archives. It can be -- that’s an example of non-fiction text. A 

review of a book or a movie, that’s someone’s opinion. It can be a persuasive piece or not, or just 

general information. That’s a type of non-fiction text. And no one put narrative essay, so good job there. 

So let’s talk about, though, the implications of non-fiction. One of the implications we all have, 

whether it’s as adults or teachers or students, there’s so much information out there on the Internet. 

And when we ask students, where did you get your information, or how do you know that’s a fact, or 

how do you know that’s true? A response we get a lot is, well, I saw it on the Internet. Okay? Well, let’s 

face it. Everything not on the Internet is true. So as readers today, we have to even be more critically 

aware of what’s true, what’s not true. So just because it’s on the Internet doesn’t make it so. 

Let’s begin now section three. We’re going to talk specifically about how do we teach students 

to read expository text? And we talked about the different types of non-fiction, but I want to focus the 

rest of our time today on expository text. 



Now what’s interesting about expository text is that it can be taught in such a way that has an 

emphasis on text structure. So [inaudible] found that text structure -- or defines it in such a way that it’s 

the organization of the text. It’s how the text is arranged, the ideas and relationships among the ideas. 

And most expository text are structured to facilitate a certain study process for the reader. So it’s really 

nice in a way that we have this structure in place because it helps us as the reader to follow along. 

And expository text has structural elements to it, and it can help guide the students through 

their reading. And in most cases, authors of expository text, they use the structure to help us arrange 

ideas and to connect ideas in the text. Now why should we teach expository text structure? Why is it so 

important? 

Again, looking at the research from Meyer, Brent, and Block, they found that students who are 

unaware of the text structure, they’re at a disadvantage. And the reason why is that they’re unaware of 

what the text structure is. And when they go to read the expository text, they don’t have any kind of 

plan to look at. They don’t have an idea maybe what this might be about if they’re starting to look at -- if 

they don’t have the opportunity to look at and know about the text structure. 

The other thing that reading researchers have found is that the knowledge of text structure can 

actually be an important factor for text comprehension. So here we have -- if we teach students the text 

structure for expository text, it’s going to help with two things. One, it’s going to help them comprehend 

the text more easily, but also it’s going to help them retain it longer. 

Now Meyer identified five text type structures. There’s description, sequence, 

compare/contrast, cause/effect, and problem/solution. So throughout today’s webinar, we’re going to 

go through each of the five text type structures. However, before we get into the dynamics of each one, 

let’s talk about the process of teaching text structure for expository text. 

The first thing is we need to identify what type of text structure it is. The clues for that, the 

author provides clues for us through signal words and phrases, or sometimes it’s also called cue words. 

These signal words help us understand the type of text that it is, the type of text structure that it is, and 

the rhetorical structure that it is. So then as teachers, as we have the students read through the text, 

we’ll want to emphasize, what are those signal words that you’re seeing in the text? And when you 

recognize what those signal words are, then you’ll recognize the type of text structure. 

The other thing, then, that we do, once we identify what the text structure is, there are graphic 

organizers available that can help us organize the information. So for example, for descriptive, there are 



different types of ways we can describe the information being presented to us in the reading. It can be a 

listing, a question and answer, a classification. There’s also sequencing, and compare and contrast, 

cause and effect, and problem and solution. So again, we’re going to go through each one of these text 

structure types, and all of them can have a different type of graphic organizer to use with them. 

Now when we’re doing this, we use the gradual release process. So here’s a tip or process in 

how to use the graphic organizers when teaching expository text structure. So for the first few sessions 

in working with graphic organizers, it’s suggested that a completed graphic organizer is presented to the 

students so they’re not spending the time filling out the graphic organizer. They’re getting used to how 

the information is presented and discussing the information. so the time is already -- the graphic 

organizer is complete for them. 

After that, though, you want to start modeling how students would complete a graphic 

organizer so they can begin to organize their thoughts about the text. So we begin with the process of I 

do. And I do is where the teacher models how to complete the graphic organizer. You’re basically doing 

a think-aloud through this process. So the teacher’s demonstrating how to complete the graphic 

organizer. 

After that’s done, then it’s the we do process. And this is after there’s been some modeling that 

has taken place. But this is where the teacher would provide the students with an incomplete graphic 

organizer and begin guided practice. So students may do this independently with the teacher, or they 

may do it with a partner. The teacher gets them started and then releases some of that to the students. 

So there’s some modeling, but it’s mostly students working together with other students, or students 

working with the teacher. 

Then finally, there’s the you do. So after the teachers model the process, the students have 

worked with partners or in teams, then the students are responsible for completing their own graphic 

organizer and see if they can do it independently. 

One thing we do suggest when doing this gradual release model is that you would do this 

process with each of the five types. So for example, the first type is description. I would model how to 

complete a description graphic organizer. Then I’d have the students complete a description graphic 

organizer with text. Then I’d have the students complete a description graphic organizer independently. 



So let’s begin now looking at each type of text structure. Also, a handout is available for 

everyone participating in the webinar. You can download that at our website. And you’ll see an indicator 

here. This sign here of the handout tells you that this information is presented on the handout. 

So for description, basically it does just that, it describes. The author’s describing to us a topic, 

and it’s presented by listing information. It could be characteristics or features, attributes, or examples. 

Some of the key words or phrases we’ll find in the text would be for example, characteristics, for 

instance, such as, is like, including, to  illustrate. And the graphic organizer that I can use for that is a 

web. 

The second type of text structure is sequencing. And I really think students are pretty familiar 

with sequencing. I think they get a lot of practice with sequencing because this is something students 

also do quite a bit in fictional text. Students can tell you, even from a very early age, what happened 

first, then next, and then at the end. So I find that students have a better grasp probably on this text 

structure than others. And again, it’s great when authors provide those signal words for us so we know 

what to look for as the reader. So it could be things such as the terms first, finally, previously. It could 

just be an actual use of dates provided. First, second, third, lastly. So it’s a sequence of events in 

chronological order. 

Another type of graphic organizer that you can use for sequencing is just a simple timeline. So 

here we have the dates of events happening, and then what happened during those dates. It could also 

be a sequence chain, where something, again, happens -- what happened first, what happened next, 

and then what happened at the end. 

The third type of text structure is compare/contrast. Now comparison information is presented 

by detailing how two or more events or concepts or theories, how are they alike and how are they 

different? And some of the common signal words used for comparison is in comparison to, in contrast, 

on the other hand. It may be -- the author may just come out and say, the two items are alike because, 

the two items are different because. So these are the types of words that we want to look for when we 

see two items, or several items or events, being compared or contrasted with one another. 

A very common compare and contrast graphic organizer is the Venn diagram. So this could be 

where one event is on this side of the diagram, another event is on this side of the diagram. There are 

interesting characteristics of each, and then how they’re alike goes into this middle area. 



The fourth type of text structure is cause and effect. Now cause and effect is -- again, it’s ideas 

or events are presented, or facts, as causes resulting in a particular effect. Or it could be also facts that 

happen as a result of an event. So typical signal words would be if, then. If this happens, then this is 

what will occur. Therefore, because, consequently, hence. So these are all the types of signal words that 

we see in cause and effect type text structure. And again, an example of that would be a graphic 

organizer where the students label a cause, what’s causing the problem, and then what’s the effect 

that’s having an effect on that cause. 

The final text structure is problem/solution. Now again, a lot of times the authors are very 

gracious in just saying the problem is, the solution is, or we resolved. So you’re looking at maybe what’s 

one problem. It could be a multiple of problems that has one solution. It could also be one problem that 

has multiple solutions. But again, typically the signal words are fairly clear. The problem is, this is the 

dilemma, the puzzle is solved. Those types of things can be found in problem and solution. And then a 

typical graphic organizer would be stating what the problem is, and then what the solution is to that. 

Another example of a graphic organizer or problem and solution could be, what’s the overall 

topic that we’re talking about? So it may be about cancer may be the topic. So what exactly was the 

problem in regards to cancer? Why is this happening? What were some of the solutions tried? What 

were the results of that? And then what were the ending results? So this has a little more detail, which 

may be better for complex texts, as well as for a complex topic. Because there may not be just one 

problem. There could be layers to it. Or there may not be just one solution.  

Or what I like about this graphic organizer is it has the solutions tried. Just because solutions are 

presented doesn’t mean it actually resolved the problem. So particularly looking at scientific text, 

researchers are looking at a lot of different types of solutions. They try different things, but ended up 

with various results. So this graphic organizer is great at a higher level for, again, complex text. 

So we’re going to get you all involved with us again, and we’re going to model using the gradual 

release model of I do. And the first thing we’re going to do is read a text. And we’re going to do this 

through what we call oral cloze, C-L-O-Z-E. And what we’d like you to do is just act as if you are students, 

and Sue Ann is going to be my student here with us. And as I’m reading the text, I’m going to pause and 

I’d like you to read what the word is. So colleagues stop by and they think, wow, what is he or she doing 

at the computer? You’re doing great. So we’re going to just model this oral cloze with everyone there, 

so just act as if you’re part of our group.  



So here’s our text example. The Olympic Games began as athletic festivals to honor the Greek 

gods. The most important festival was held in the valley of Olympia to honor Zeus, the king of the gods. 

It was this festival that became the Olympic Games in 776 BC. These games were ended in AD 394 by the 

Roman emperor who ruled Greece. No Olympic Games were held for more than 1,500 years. Then the 

modern Olympics began in 1896. Almost 300 male athletes competed in the first modern Olympics. In 

the games held in 1900, female athletes were allowed to compete. The games have continued every 

four years since 1896, except during World War II. And they were most likely to continue for many years 

to come. 

So again, thinking as special educators, we present a text to students. And one of the great 

instructional strategies you can do with them is oral cloze, where the teacher is reading a portion of the 

text, and students follow along and respond to what the word may be. 

So I’m now going to do a think-aloud. We just completed reading this text and I need to identify 

the text structure. So as I’m looking at this, I’m looking through for the signal words. What are the signal 

words that I see throughout this text that will give me a clue? And I think I’ve arrived at what my text 

structure is. The text structure is sequence. 

Now what signal words helped me identify sequence? Well, we have the words then. We have -- 

and we also have actual important dates. So let me just highlight here some of those words. So we have 

the word then. And as I’m looking through the text, I see all of these dates. So I see 776, AD 394, 1896. 

So all of those are indications to me that the author’s using actual dates, there’s a sequence of time, so 

the identified text structure is sequence. 

Now for the graphic organizer, I think the best graphic organizer for me to use would be a 

timeline. So here’s a timeline that I would give to my students already completed. Because again, I’m 

showing them just a completed graphic organizer without spending the time on completing the graphic 

organizer. We’re presenting them with the information and how it’s organized. So here I have when the 

first Olympic festival was, the date, how -- when the games ended, that 1500 years passed. And then the 

first female participants were in 1900. 

So this just gives me a great example of the information in a graphic organizer. And here’s what I 

want to say about that. When we think of teachers, what items should we give students a graphic or 

not? It seems to me that a timeline and filling out a graphic organizer is more about busywork than it is 

about the content. And in many cases, the textbook may already have a timeline. So I don’t want to 



spend my instructional time having students complete a graphic organizer for something like this. It 

would be better spent having them look at, what’s the text structure? How do they know that? Provide 

them with a complete graphic organizer, and then have them spend some time with a partner with 

some guided questions to see if they can answer the questions looking at the graphic organizer. So a 

question may be, when were the first female participants allowed to participate in the Olympics? So 

they could look here at the graphic organizer, or they could go back to the passage. So that’s how I’d be 

spending my time with them, versus having them work on a graphic organizer. 

Now let’s go to a we do now. So we modeled an I do. Let’s go to a we do. Now I do have to say, 

for the we do, we are doing a different type of text structure. But typically as a teacher, I would do an I 

do, we do, you do with the same type of text structure. So the text structure that I just did or modeled 

was sequencing. So then the we do would be students with sequencing. Then the you do would be 

students sequencing. But for purposes today for training, we wanted to just model for you different 

types of text structure. 

So what I’d like you to do now is just take a moment or two to read the text example. Then in 

your chat box, I’d like you to type in what you think the text structure is, based on the five types. And 

then just list of the signal words that you see. So you’re going to read the text, and in your chat box 

identify what you think the text structure is and what are the signal words that you see. 

Okay, let’s check in with some of our responses. And I can see from our poll here -- or actually 

from our chatting, Brandy and Mildred both identified it as descriptive. Also Leann mentioned that it 

was descriptive. And Patricia also polled in and wrote in that it was a descriptive piece. And that is 

actually correct. It is descriptive.  

So the reason why it’s descriptive -- and I’m looking at some of the signal words. Let’s see, John 

mentioned that in fact, consider was also a signal word. Sherrie mentioned such as as a signal word. And 

let’s see. Patricia, you also talked about the interlocking of the names and contents. So let’s just take a 

look at that. Let’s just highlight here some of our key or signal words that we’re finding. 

So why is this description? In fact tells us it’s describing something. Well, in fact, this is what’s 

happening. At least one, so it’s describing to us at least one of the colors of the flags are -- what the 

colors of the flags are at the Olympic Games. So if you’re looking at terms or signal words such as in fact, 

at least one, you are indeed correct, it’s description. 



Now as a teacher, I’m thinking, all right, so what’s the best graphic organizer that I can have 

students do to complete this information? So that would be, I would say, a web. And again, it’s partially 

completed. And again, I could model this with the students, but I would do this part with them. So I 

would say to them, so what is the overall topic of this text? The overall topic that we’re talking about is 

the Olympic symbol. And now we’re going to describe from the text what are some of the descriptors 

for the Olympic symbol. One of them that we see in the text is five interlocking rings. So then I have the 

students then -- what are some other descriptors of the Olympic symbol? So that’s how this would work. 

Now let’s just talk about a you do. You do, again, is where students are doing this 

independently. And I think this is a really important concept where, again, thinking as special educators 

and working with students with IEPs, is that we have the scaffolding in place. So we’re doing a lot of the 

modeling and meta-cognition. We are doing guided practice with students where we’re having students 

work together with another partner, or with another teacher or para.  

But we also want to make sure that we have opportunities for students to do things 

independently after there’s been multiple opportunities for success. So now it’s time for students to do 

a you do. And again, the students would read the text, identify what the text structure is, and then look 

into the text to find out, what are the signal words that allows you to identify the text in a certain way? 

Now here’s the thing you want to think about when you have students do this. You don’t want 

to give the students the blank graphic organizer until they’ve identified what the text is. Because if we 

give them a graphic organizer -- let’s just say the words are problem and solution are on there. They 

already know. It doesn’t let them go through the text and look for the signal words. Or if we give them a 

graphic organizer that may have a list of items, like one, two, three, four, again, the students aren’t 

having the opportunity to look through the text and see what the signal words are. 

So I would have the students identify what the text structure is, highlight the signal words or 

have them write down what the signal words are if they can’t mark up their text, and then say, all right, 

now that you’ve identified the text structure, let’s provide a graphic organizer for you. So just in case 

you’re curious, this text structure is problem and solution. And again, the author was pretty clear on this 

one with the signal words right off the bat. One problem with the modern Olympics. So -- and again, if 

we read through more of the text, we’d find that it’s problem/solution. So a graphic organizer obviously 

that would be presented would be the one where you had the problem in one box, and the solution or 

multiple solutions in another. 



So as we’re finishing up today, I just would like to wrap up with Sue Ann. And we discussed how 

non-fiction text is embedded in the common core state standards and in the Keystone exams. So we 

know that students are exposed to quite a bit of informational text in high school. And there’s a 

rationale of why we’re taking a look at expository text in non-fiction. 

We also know that, based on the research, that if students have the opportunity to understand 

text structure, they’re more likely to remember and comprehend the information. So one of the ways in 

which we can do that is through the process of teaching expository text structure to enhance reading 

comprehension. So we went through the five text structures with you today. And again, all of those five 

text structures are available with descriptions, cue words, and sample graphic organizers in the handout. 

Now today’s resources, one of the things we wanted to provide you, again, is we’re building our 

background knowledge. There are two excellent articles from Reading Rockets, and that’s where we got 

the information for a lot of today’s webinar, from the articles here of Reading Rockets. Also, the new 

website on text complexity for the text project is available here, as well as a direct link to today’s 

handout. 

We also found a lot of other types of sample organizers and text examples. So the five we listed 

are the general five that are used in understanding expository text, but there are a lot of graphic 

organizers that you can use to go with those text structures. So here is a website called dayofreading.org 

that provides a lot of other types of graphic organizers. And also, when we made the timeline for the I 

do of the Olympic Games, we found this website that helped us make the timeline. 

So we have a few minutes remaining. What I’d like to do is just take this opportunity to see if 

you have any questions that we can answer. And again, if we don’t have time today to respond to all of 

your questions on today’s webinar, we will be glad to respond to you in some way. Another thing to 

keep in mind is the PowerPoint that we’ve used today will be available in about a week on the PaTTAN 

website, so you’ll be able to download this PowerPoint in about, I would say, a week’s time. And then in 

a few weeks’ time, we will have a recorded session of this webinar also available on our website. So let’s 

just pause here for a few minutes and see, do we have any questions from any of you out there in 

regards to the topics we’ve presented today? 

SUE ANN HOUSER: As the question moderator -- this is Sue Ann. I will let -- while I’m buying some time 

here to get some other questions, I will let you know that please remember that a certificate of 

attendance will appear on your transcript once all three webinars have been completed and we verify 



that people have attended. We are able to go into the webinar software and make sure that people did 

attend, so it shows up that you were on-screen, you were logged in, and that whole piece. So all that will 

be posted to your Act 48 transcript once all three webinars have been completed. 

 All right, we’re not seeing any questions here, so on behalf of Sue Ann and Laura Moran, we 

want to thank you for joining today’s webinar. And we’ll see you back virtually in March. Thank you all 

very much. 


