
SUSANNE MORGAN MORROW: Hi, my name is Susanne Morgan Morrow. I’m the project coordinator of 

the New York Deaf-Blind Collaborative. I’m here visiting the state of Pennsylvania to talk about tactile 

strategies and modifications for learners who are deaf-blind or who have both a combined hearing and 

vision loss. It’s important first, though, to speak about environmental considerations because if we’re 

talking about students who have a vision issue, we need to consider the environment first before you 

make any interaction for communication purposes. 

 You can see the background that we have showing you now, which would be pretty decent 

because you can see that there’s more of a plain background, but realistic because you can imagine us 

sitting in the classroom with the chalkboard behind us. Let’s now move to a different background to 

show you what might it look like in an actual classroom. Now your eyes may have darted away from me 

as you see the very busy background. This is a real-life example of a fun, energetic, lively classroom. But 

as you can imagine for a student who has vision issues how complicating this might be to focus on a 

particular object, to focus on a person for communication, or to even know where to attend their eyes 

because it’s so visually distracting. We want to keep the environment colorful and pretty, of course, to 

maintain attention and to highlight students’ work, et cetera. However, we need to consider how busy 

this background may be and how difficult it may be for a student to engage because of the 

overwhelming visual information. 

 So if you can imagine, think about the background. If I’m the communicator, whether I’m in the 

role of a teacher, a therapist, a sign language interpreter, we really want to think about the background 

before we even begin interacting with the student. I think it’s difficult because oftentimes we’re not 

quite clear about what a student may be seeing and what they may be able to process visually. And 

because of that, we need to make some of those modifications for the student because they most likely 

will not be able to tell us themselves. 

 So we need to think about how we’re situated in this classroom. The teacher or the person of 

interest is oftentimes in the front of the classroom, engaging in an activity, and not necessarily 

considering what might be happening in the background. So we wanted to show you this because this is 

a perfect example of raising our awareness about the items and the busyness of the environment. 

 So let’s switch back to the other background, and now you can see -- if we are having a direct 

one-on-one interaction, you can see now how it might be easier for the student to focus their attention 

specifically on you. And if you’re trying to engage in communication, we definitely want to make the 

most optimal setting as possible. We know that this is a fake scenario because we’re able to switch out 



those backgrounds very easily here. However, you can make those adjustments quite easily in the 

classroom. 

 While many of the classrooms have SmartBoards for communication now, perhaps you may 

want to look and find the old-fashioned chalkboard that you can actually roll into the classroom. That’s 

one easy modification. If not, think about how you can place something plain in the background. You 

could see in the previous picture how there were pictures up and there’s different modifications that 

are made, so you can easily add a piece of fabric or some sort of cloth that you can add, even via Velcro 

or some other stick-on, that can be moved throughout the classroom. So basically thinking about how 

you can have a portable backdrop that can move along with the student through the student’s day, 

whether it’s in direct teaching instruction or through therapeutic activities. 

 So we want to first highlight the idea of the environment and how the background is important. 

You also want to think about yourself as the background. We actually act as our own backdrop for 

communication purposes. So you see here, I have more of a plain sort of clothing with no busy 

background. And so you do want to consider that because if you are the focal point for the student to 

communicate, you need to think about what sort of backdrop are you providing as an individual, and is 

that providing contrast to your hands? Because you’re going to be using your hands and face and body 

to use in terms of communication purposes. So that’s another component to think about. 

 We obviously also have to think about lighting. We need to think about -- because students who 

have impaired vision or compromised vision most likely are going to need enhanced lighting, or at least 

sufficient lighting. We also want to think about the angle of that lighting. What direction is the light 

coming in? We want to make sure that when the student is seated and engaged in an activity or 

engaged in a communication interaction, that there isn’t lighting coming from behind the 

communication partner.  

It can be difficult because if you’re in a classroom with windows, naturally we don’t think about 

the angle of that lighting. We think if the student is seated and the lights -- the windows are along the 

side, that that might be fine. However, the natural sunlight that may be coming in can definitely cause 

some glare issues and produce shadows along perhaps a side of the face. So if we’re thinking about 

students who already have compromised vision, we want to make it as easy as possible. So you can 

always consider bringing in additional lighting to make a difference, something that’s portable, perhaps 

a gooseneck lamp that you can modify and adjust. Those are many easy components that can be 

brought into the classroom or whatever environment that you’re working in. 



 The only time it might be tricky is if you’re moving from environment to environment where the 

lighting may not be able to transition from one place to another. So we just want to think about raising 

our awareness about the lighting considerations during those communication interactions and sort of to 

take a little -- do a little checklist checking of your environment before you begin your communication 

interactions. 

 Moving on to the next point would then be talking about seating. If you can -- it depends on 

what age of the student you’re working with, right? If you’re working with some really young children, 

we need to really be thinking about getting down and sitting on the same plane as the individual to 

make sure you can take advantage of visual access as best as possible. What we know about students 

who have different types of field loss, peripheral field loss. For example, students who have CHARGE 

syndrome oftentimes have a vision loss that affects the lower peripheral fields of vision, excuse me, the 

upper fields of vision. So they may adjust their vision themselves to be able to see better. So oftentimes 

you’ll see students who raise their head to take advantage of their lower fields of vision. So if that’s the 

case, they may make their own natural modifications. Then if that’s the case, we need to think about 

seating. We don’t want a student positioned in a way that’s very uncomfortable because then, most 

likely, that’s going to be fatiguing. And the student will then disengage in that communication 

interaction. 

So thinking about seating and positioning is very critical. You probably should have a 

conversation with the other therapists who could give input on that seating and positioning. Talk to the 

occupational therapist. Talk to the orientation mobility specialist in terms of the environment and those 

components. Because as we know, in terms of best practices for working with students who are deaf-

blind, we really must engage in a trans-disciplinary approach, having that communication across 

disciplines and sharing information. And this is one of those good examples. 

So we want to think about background, we want to think about lighting, seating, and then we 

really need to think about pacing, the pacing of communication, and also pacing for moving from place 

to place. But specifically for communication purposes, we need to think about allowing a little more 

processing time for the individual. Because someone who has compromised vision, for example a 

student maybe who has what we consider low vision, if the student has 20/200 vision, which would 

actually be considered legally blind, they still have very functional vision, but they may need 

modifications. They may need the print enlarged, may need to have different sort of visual access. But 

they also may need a little more time to view the materials. So we need to think about the pacing.  



And naturally, if a student is a tactile communicator, they probably need more time to explore 

the information if they’re exploring an object or they’re exploring your hands for communication. So 

pacing is another important component when we think about communication strategies for learners 

who are tactile or learners who are deaf-blind who use tactile input or tactile information. 

So let’s move on to talk about making the connection. So how you first engage with a student is 

really critical. So we need to think about how you first approach a student because what we know in the 

field is that making that connection and how you make your first interaction is critical and will truly -- 

your relationship, the development of that rapport with the student. Because if we don’t think about 

respectful touch and appropriate touch, it can have a negative impact on your relationship with that 

student. We have to think about we use our vision. People who have typical, healthy vision, we use that 

information without knowing it. We know our peripheral fields of vision provide us information more as 

our warning system. It gives us information subconsciously. So as I sit here and look directly, I can see 

the other components in my environment around me without really thinking about it. 

Students who have compromised vision, however, don’t have that ability. They don’t have that 

access, so they don’t see necessarily a person approaching them. So if that’s the case, we need to think 

about then how we interact and let the student know that we’re now in their presence.  

So what you want to think about doing is always -- some of the best practices for learners who 

have compromised vision is approaching the student from the side instead of approaching the student 

directly in front of them. Because a student with compromised vision may not, again, have that warning 

system and not expect someone to appear and then can have a startle effect because all of the sudden if 

someone appears directly in their vision. What you might want to consider then instead is approaching 

the student from the side. Approaching the student from the side and making a tactile connection. Tap 

the student on the shoulder and leave your hand in that place until the student can attend and turn to 

you. So the student, depending on their level of communication and interaction experience, they may 

turn to you or they may not, and you may then have to engage in an additional step. So if that’s the case 

-- oftentimes, though, if you make a physical connection, a student will respond to that, whether they 

reach out and find who that is by touching, or using their vision and turning to find out who that person 

is. 

So if that’s the case, you want to leave your hand there so the student actually can find you, 

instead of touching and moving away, because then the student has to search for you using their vision 

or tactilely. So that’s one thing to think about. Instead of -- even though you may know a student uses 



their hands for communication, it’s highly suggested that you come in contact with the student in a 

place that’s less obtrusive. If you first came to a student and touched their hands for communication, 

that too can cause quite a startled reaction. Because we have to think about that the hands of the 

student is their access to their world. That becomes a very critical component that belongs to them. It’s 

a very personal means. That is their mode of communication to access the world. So we want to think 

about respecting those hands and coming in a way that is much more respectful. 

It’s critical also to think about using your voice to speak to the student because, again, we know 

learners who are deaf-blind have a very significant range of hearing loss and may use their hearing quite 

functionally in the environment. So use your voice to identify who you are if you can also pair that along 

with either a sign name or a name cue, something that represents who you are so that you are always 

identifying yourself when you come in contact with the student. That allows that student to make the 

connection with you, to feel safe, that they know who they’re communicating with before they move 

forward. So doing -- taking those minor little steps can make a significant impact in your interaction with 

the student. So identifying who you are through whatever means that is, okay? So those are some 

critical components, making that connection before you move on for communication purposes. 

We want to talk about specifically hand use because if we’re talking about tactile 

communication, we need to talk about the use of hands. Naturally, many educators have been trained 

to use more of a hand-over-hand communication or instructional approach to assist or to encourage 

that student to reach out to communicate. In the field of deaf-blindness, however, we talk more about a 

hand-under-hand mode of communication. It’s not only for communication purposes, it’s also for the 

purpose of encouraging a student to engage in activities. For example, if you want a student to 

participate in the painting of the pumpkin, this is the activity for art class, and the student doesn’t quite 

have access to all of those components and you want to encourage the student to participate.  

So instead of taking the student’s hand to pick up the paint brush and engage in that way, what 

we suggest is assisting the hand in a hand-under-hand approach because it’s a much more empowering 

type of approach than a hand-over-hand. The concern with the hand-over-hand approach is that then 

that can lend itself to a learned helplessness type of behavior, where the student then always waits for a 

prompt to be able to communicate or to be able to engage in an activity. 

So thinking about this a bit differently, many educators and therapists have been trained to use 

the hand-over-hand approach. So we want to encourage you every time you start to engage a student in 



a tactile means to use a hand-under-hand approach for support, for encouragement, and then naturally 

for tactile communication. 

There’s two different concepts when we talk about tactile sign language. One you may hear of is 

called co-active signing. The only time that your hands should be over those of the students who are 

communicating in a tactile way is if you’re engaging in what’s referred to as co-active signing. And so 

let’s give an example of that.  

So if I’m the educator or the therapist and I want to come in contact with the individual, 

remember, we talked about first coming in contact and saying, hi, it’s Suzy, and providing my sign name. 

And then if we’re going to engage in communication, we want to make sure, again, our hands are under 

those of the student. So when we’re using communication, we want to be under.  

The only time you may want to move your hands over is if I want to encourage the development 

of appropriate signs, sign language. So just for example, we’re working on the alphabet. So I want to 

have the student copy me and we’re working on that language development. And let’s say the student 

produces it a bit differently and I want to go ahead and encourage the actual shape of that. And then we 

model that together. So you see how your hands can move from an over to an under position. But if 

you’re on top of the student’s hands, that means you’re in a teaching sort of capacity. So we always 

want to think about being under the hands of the student. 

Also for a learner who is tactile, we want to think about always making ourselves physically 

available for the student. That doesn’t mean you always have to be in total contact via the hands, but 

the student can be engaged in an activity and just making sure that I’m physically available. So you can 

see how there’s contact through the arms. You know, if she was engaged in something on the desk, 

knowing that I’m available here so that the student can feel comfortable to explore my hands, to make 

sure that I’m still available. Because once we disengage and we’re no longer physically connected with 

each other, the student actually may feel completely isolated and not know then where the parties are 

in their environment to be able to communication with.  

So either doing that verbally, providing that verbal information, and also being available 

physically. Because oftentimes, we engage in activities together. We need to have shared experiences. 

And so if that’s the case, knowing that, the student feels comfortable. If I’m exploring something, again, 

in a hand-under-hand capacity, the student will then feel more comfortable exploring something if it’s a 

shared or sort of a joint activity. 



Keep in mind also that many students who we would consider under the definition of deaf-blind 

may not be a full tactile communicator. However, they will for sure use tactile input in a different way, 

okay? So if we think about that, what that means then is a student who has compromised vision, they 

may not use the full tactile communication. And I think this is the part that’s a bit puzzling to people, to 

therapists, to educators, that they say, well, the student is not fully deaf-blind. They don’t use tactile 

input. Their vision is pretty good. They rely on their vision. But we have to think about when vision and 

hearing loss are combined, the sensory issue is exacerbated. The access to the world is more limited.  

So if that’s the case, a student will be using their tactile input more so than a student who is 

visual. For example, a student most likely will use their hands more to explore their environment, to 

explore objects. If we hand a student something, we need to be able to allow them to explore that 

information. Even if the student is still relying on their vision, vision plus tactile input gives a student a 

bigger picture. So we need to think about that. Students will use touch much more than sighted 

students. 

Students -- learners who are deaf-blind will also use touch for guiding purposes, whether they 

may be utilizing a sighted guide approach, using -- you know, holding the arm of an individual so they 

can walk safely throughout an environment. Or if a student is relying on their own vision, they may use 

touch in a different way, perhaps to trail along the wall, using their fingertips to trail along the wall. Or in 

the classroom, to trail along the edge of a desk, so to know where they’re located in space, to know 

where items are located. So for a student who has compromised vision, adding this tactile information 

helps, again, create that visual picture of where the student is located. And again, the idea of safety, 

independence, knowing where they are so that they can move to another location. Even if it’s within the 

classroom, to know where they are in space, to be able to find items. 

So we use touch in a whole variety of purposes, and we need to think about how learners who 

are deaf-blind or who have combined hearing and vision loss are truly multi-modal in nature when it 

comes to communication methods. We need to think about the student may be able to use their 

hearing quite well in one environment, and then in another environment they may not be able to use it 

as well. And so if that’s the case, they may shift modes depending on who they’re communicating with, 

what environment they’re in, and how complex is the information that’s being shared. 

For example, depending on the content that’s being shared, is this a new component? Is this 

new information that’s being shared with the student for the first time? If that’s the case, more tactile 

information, more tactile input may be necessary. And we may have to make that decision, not the 



student, because the student may not know that they have the option to go from a visual mode to a 

tactile mode. But again, some students naturally will look for information, to seek out that tactile input 

to help develop that concept of what’s being experienced. 

So we need to think about the multi-modal use of different means of communication that may -- 

the student may change modes from one to another based on the environment, based on the lighting. If 

the lighting is optimal and perfect for that individual, maybe the student is visual and can communicate 

that way. However, if you’re in a different environment, let’s say you go from the classroom to the 

gymnasium. The gymnasium is oftentimes not well lit and the student may have a real difficult time 

accessing information visually. And so that’s a good example of maybe having to move from a visual 

mode to a tactile mode. 

So we need to think about all those changes and how communicators may shift from one mode 

to another depending on the environment, also depending on the person they’re communicating with, 

and then why that is important. It depends on the development of the relationship between the learner 

and the individual, the other communicator. Have they just met each other? How has that relationship 

developed? We talked about some of those appropriate approaches and introductions. And if that didn’t 

happen initially, that may have developed a relationship that was a little more contentious. And so if 

that’s the case, the student may communicate differently with that person than they do with someone 

else. So we really do have to think about, again, the very beginning piece about developing rapport and 

appropriate touch because it really will play out. 

I’ve had conversations with many therapists and teachers and say, you know, it’s really mind-

boggling that the student communicates with me fine tactilely, but then when the other professional 

comes in, the student has -- tactilely doesn’t want to have anything to do with that professional. And 

most likely, it’s because that professional comes in for a short period of time, they’re there for their 

therapeutic session, and then they leave. And so they haven’t had time to really develop that 

relationship and to basically develop that level of trust. So we need to think about how critical those 

components are, particularly when it comes to learners who have compromised vision and who 

specifically are tactile communicators, taking the time to develop that relationship. And we’re talking 

across the board. We’re talking about individuals who are -- have hearing loss, vision loss, and can have 

multiple additional challenges, perhaps complex health needs, complex motoric issues. 

So we also need to think about hand use for those students, students who perhaps are tactilely 

defensive, really do not have any interest in having tactile input. But we know as professionals that they 



would benefit, or we would hope that they would benefit from more tactile input. So we need to think 

about, how do we engage with those students?  

And so there are different strategies that you can use to start to introduce touch in a different 

way, not directly in the hand, but start incorporating touch in a different way that may sort of 

desensitize the student. And again, developing that level of trust and feeling safe and secure to be able 

to reach out to information. And that goes back to the component in the beginning we talked about 

about pacing and about time. We know that over periods of time, timing and pacing takes longer for 

access because what we know about deaf-blindness is it truly is a disability of access. Unless we bring 

the information to the student, they may not know that it’s out there to be able to seek out. 

We want to talk about tactile modifications. So sign language, if we’re talking specifically about 

sign language, we know that that’s a visual language. But sign language can be very easily accessed 

through the means of tactile communication. And so we need to think about a few components. Is the 

student -- what’s the level of language? Do they have full use of sign language? And it actually doesn’t 

matter if a student just has emerging language. It can be done through a visual mode or a tactile mode.  

Also, some students are not full tactile communicators, but they may use a method referred to 

as tracking, perhaps if they’re just holding onto the forearm or the wrist of the communicator, not fully 

onto the hand of the communicator. And however that feels comfortable for a student. Oftentimes a 

student will land their hands in a place that does feel comfortable to them and provides them for 

support. 

I’ve worked with students who you would naturally think that they would benefit more from a 

full-on tactile, hand-over-hand experience, but they feel more comfortable placing their hands mostly 

on the wrist. And if that’s the case, perhaps they’re still using their vision quite a bit to get the visual 

message from the face, a lot of the grammar that’s on the mouth for sign language, and also watching 

the signs in addition to some tactile input. And that’s important information for the communicator as 

well to know that that student is seeking out tactile information. And that’s a good example of a student 

who isn’t fully tactile, but still needs tactile input. And that’s a communication piece that’s really 

important. And most likely that will come from observation. We need to be the experts of observation, 

and why it’s so important to talk, again, across disciplines. Because students use their vision and 

students communicate differently with different people and different environments, and to be able to 

share those strategies. 



Some learners may utilize one hand to communicate through a tactile means while others use 

two hands, and students also move back and forth between those modes and for different purposes. So 

if we want to think about tactile communication, maybe we’ll give some examples. The first thing we 

have to think about is seating and positioning, right? So we need to think about how are we going to 

work this out? And so we need to think about that. We talked about obviously the heights of the chairs. 

We should move back a little, right?  

So we need to think about, are we on the same plane as communication partners? And you can 

see that we are on an equal plane. So again, approaching the student, remembering those techniques. 

Once you made -- you come in contact with each other and the student makes themselves available, 

then we need to think about who sits where, right? We need to be comfortable. We want to make sure 

we’re not overstretching because this will surely become problematic. Same thing for the student. We 

want to make sure that the student is supported. So it can be awkward because if you’re working with 

learners who are smaller, and we’re down at the floor, we need to think about how to make that work. 

So we want to think about that. So if you think about this position, we’re comfortable, we’re 

having communication interaction, then we want to think about, what are the modifications we need to 

be concerned with? You want to think about maintaining your signing space, this sort of space that 

we’re sharing together as a two-handed tactile communicator, and using that space typically that you 

would use for somehow who is sighted in terms of sign language. So if that’s the case, I want to think 

about when I produce the signs, it’s my message. So the signs are still produced on my body, saying, 

today we’re going to do art. We’re going to go to class. So I’m still signing those signs how we normally 

sign them visually. And even signs like, how is your mom and dad? So it’s your mom and dad. So it’s -- 

the signs are produced on my body because it’s my message. 

Now if I want to encourage the student to sign back to me, maybe I will encourage the student 

to sign, right? And again, the only time we want to think about how my hands then come over to the top 

is if I’m in a capacity of teaching. So if I said, how’s your mom? And the student said something different, 

maybe they said, over here. And I said, oh, you mean mom. And if I want to encourage the student -- 

and then we model this together, right? So that’s the co-active, interactive piece because it’s about 

language development. But if it’s my message, we want to remember I’m always under the hands. And 

so you see -- because then it allows the student to always disengage in communication, to feel safe, to 

feel empowered, that I’m not forcing the student to follow along.  



Which another important piece of information -- we want to be careful not to be tugging and 

dragging the hands through communication. Someone who is looking for tactile input will more -- very 

easily follow the hands. Again, except for students who may have motoric issues where they have 

difficulty with mobility and movement of the arms. That’s a bit different. But a student who is tactile, we 

can encourage the student to be more of a follower through tactile and we can use different methods. 

Again, being gentle and using respectful touch, coming under the hands, encouraging the student to 

communicate. And then -- but again, thinking about not holding onto the hands and having them drag 

you because the student will follow you for information or they will follow you more over time. 

Exposure, exposure, exposure, and using respectful touch. 

So we want to -- again, some points we want to remember is that the message is mine, so it’s 

produced on my body how I normally would be signing it unless I want to model appropriate production 

of sign. Then perhaps I would assist the student to provide that production, model the appropriate 

shape, what have you. So we want to think about those things. Some students who then are one-

handed communicators, we need to then think about, how are we seated next to each other? Are we 

side by side? How do we do those things? And a lot of times what people get confused with is hand 

dominance. Who signs where? If a student is mainly using one hand to seek out information, which hand 

should that be? So now if Kristen is right-handed, if she is a right-handed communicator, meaning she 

signs with this hand mainly, she writes with this hand, she really uses this as her lead hand, it’s a natural 

assumption, then, to think that, oh, I should be signing then into this right hand, when in fact it’s the 

opposite. 

So we should think about switching positions. And the reason being if she is right-handed, we 

want to allow access to this hand, for her to reach out for information. Perhaps she’s engaging in an art 

activity. She is using this hand. We can allow that hand to maintain busyness. Well, then I can 

communicate in her non-dominant hand. It also allows her hand to be free to sign back to me. So if I am 

asking her a question, she can say -- right? So we can communicate back and forth. I think that’s one of 

the biggest challenges. People assume you always should sign into the dominant hand, when in fact I 

would encourage you to think the opposite. 

The communicator should also feel comfortable, even if the student is engaged in an activity or 

communicating, as a communication partner, I should always feel comfortable to reach out, to go back 

to a two-handed method. If I need to explain something, something’s complicated, it takes up more 



space, always feel comfortable to go to two hands and then encourage the student to go back to that 

activity.  

And maybe we’re not even communicating, but again, I’m maintaining physical access for the 

student. They can feel comfortable that I’m here. And again, maintaining contact whether it is having my 

leg close to the student so that they know that I’m here. They can feel comfortable doing whatever the 

activity is and knowing that I’m still here to come back to communication. 

We also have to -- over-use of tactile communication because, again, we need to allow that 

processing time. So allow the student to engage in an activity. And I want them to be doing something 

and I want to communicate at the same time, but sometimes we need to hold back. Because if we’re 

constantly interrupting, the student then has difficulty engaging in whatever that activity is and really 

processing the information. So we need to be cautious about that. 

For sign language interpreters, we often have this conversation about, well, because tactile 

communication may be more physically demanding, how often should you switch interpreters, switch 

partners? You also have to be cautious with that because switching partners every ten minutes can be 

very distracting to that student. We need to -- again, it’s about establishing a rapport and relationship, 

so thinking about that. You can maintain tactile communication actually for a very long period of time if 

you’re thinking about all of the correct ergonomic components, you’re not stretching, the student isn’t 

stretching, all those sort of pieces. If you have those pieces lined up, you can maintain tactile 

communication for an extended period of time. So you want to think about not interrupting the tactile 

experience too often or overusing tactile or, again, switching out communication partners too often 

because that can be very distracting to the process. 

So that’s a basic introduction to modifications for tactile learners. I think, again, one of the most 

important components to think about is that a student may not be a full tactile communicator, but they 

absolutely will be looking for and seeking out tactile information. And if they’re not independently 

seeking that tactile input, we need to consider introducing that. How do you introduce tactile 

information? And so again, making yourself physically available, using respectful touch to come in 

contact with the student, encouraging them in a hand-under-hand approach, during communication 

interactions not pulling and tugging. Those sort of components all together in a very holistic approach 

will then allow the student to feel more comfortable to reach out and to look for information. If we 

create a space that’s safe, it will be an encouraging environment. 



Another important component is to think about the strategies we’ve talked about and then 

share these strategies amongst the team members because it is so critical for the consistency of 

strategies across environments and across communication partners. And oftentimes, we get so 

consumed about what happens in the school day. We absolutely have to think about what then happens 

when the student goes home. So these strategies also need to be communicated with the family. The 

family members may have other great ideas that they use at home that are working for them that the 

staff at the school don’t have any information on. So again, that dialogue between family and school is 

critical. 

And then as the students age, thinking about different environments. So these strategies may 

work great in school because it’s the known communication partners, it’s the components that are 

anticipated. There may be strategies that work at home. Now let’s say the student is aging and they’re 

getting ready to transition out into the community or transition into a work environment. We may need 

to reassess and think about -- the demands are probably different for communication, whatever that 

activity is.  

So again, we need to have conversation with the other partners on the team, the IEP team. And 

then if the student is aging, we need to think about those partners outside of the school system perhaps 

involved in the vocational rehabilitation system, other service agencies, to be able to have that dialogue 

about what sort of supports are needed. Absolutely a student transitioning into the community will 

need, again, an assessment of orientational mobility. They may not be a cane user, but for sure the 

student will need to learn some safety travel techniques, how the student accesses the environment. All 

of these components are new. 

And so that all ties in together. Maybe orientational mobility doesn’t seem like it matches with 

tactile communication strategies, but it does because it’s about use and access and communication and 

safety. It all comes together for learners who have both hearing and vision loss. Thanks for joining us, 

and we’ll hope to hear from you again soon. Bye-bye. 


