
LAURA MORAN: Good afternoon, everyone. Welcome to our first webinar called Teaching Pennsylvania 

Common Core and Keystone Literature Concept for Secondary Special Educators. My name is Laura 

Moran, and I’m an educational consultant here at PaTTAN Harrisburg. And I’m joined today by my 

colleague, Sue Ann Houser, who’s also an educational consultant at PaTTAN King of Prussia office. So 

we’re very pleased that you all are here and attending, so let’s begin by looking at our mission 

statement. 

 So the Pennsylvania Training and Technical Assistance Network, sometimes called PaTTAN, 

sometimes called PaTTAN, our goal is to really look at what services can we provide in order to improve 

student learning and student achievement? And that’s what we’re all about here for today. 

 One of the ways that we can do that is by providing the best supports and supplementary aids 

and services in what we consider the least restrictive environment. So many of you that are working 

with students in the general education classroom setting, we’re looking at, how can we have the best 

program, the best resources, the best teaching and instruction for students with IEPs or students in the 

general population? 

 So one of the things that we’re going to talk about today is the purpose for the webinar series. 

Now the webinars that we’re providing are specifically to support special educators who are working in 

the 9-12 English language arts classroom, and we’re looking at how to align the Pennsylvania common 

core standards, as well as the Keystone Assessment Anchors and Eligible Content for literature in the 

areas of reading, writing, speaking, and listening.  

And we have many of you out there who are middle school teachers. We may have some 

administrators out there. Or we also may have some consultants there. So we want to welcome all of 

you here today for this webinar series. And but we do want to emphasize that the specific support will 

be around looking at what can special educators do to help students in the general education setting. 

Now one of the purposes for this webinar is building background knowledge. We want to look 

at, what are those effective instructional practices, specifically fiction and non-fictional text? The second 

thing we want to look at is enhancing core knowledge in literature and literacy strategies. The third we 

want to take a look at is connecting what are the instructional practices to the Danielson framework for 

teaching evaluation instruments. And then the fourth thing we want to take a look at is, what are some 

resources and techniques that we can provide for all students in order to access complex fiction and 

non-fiction informational text? 



The webinars for this series are November -- this is the first one, November 28th. The second one 

is January 30th, 2013. And then the third one will be March 27th, 2013, all of them being an hour from 

3:30 to 4:30. Please keep in mind that in order to receive Act 48, it’s imperative that you attend all three 

sessions. And at the end of the third webinar in March, we’ll provide questions and a code for you to 

complete and take a look at the attendees who attended all three webinars. So we’re very excited that 

you all are here today, and look forward to upcoming webinars coming up in January and March. 

Now for today’s purposes, we’d like to interact with you as much as possible, even though we’re 

doing it through virtual means. So how we’ll do that is two ways. One is through the chat boxes. And the 

chat boxes allow you to type in questions and comments in the boxes on the right-hand side of the 

screen. And Sue Ann will be monitoring those questions, and we’ll be looking at them throughout the 

presentation to see if we can answer some of those questions. If we can’t get to all of your questions 

during the webinar, we’ll take a look at them as we are recording and documenting those questions. 

We’ll make sure that we try and get back to you as soon as possible. 

The second way we’re going to communicate with you today is through poll questions. We want 

to see your responses to certain questions. So when you’re prompted, we’d like you to respond to the 

question and then click by answering submit. 

So our goals for this very first webinar, we’re going to take a look at the PA common core state 

standards, and the common acronym for that is CCSS. And we’re also going to just quickly review how to 

access the Keystone Assessment Anchors and Eligible Content. The bulk of the presentation of webinar 

for today is going to discuss how do we determine text complexity? And we can do that by using specific 

tools for quantitative and qualitative measures. And we also want to take a look at reader and task 

activities. 

Now before we begin looking into the Keystones and common core, we want to take a look at 

the framework for teaching. This is based on Charlotte Danielson’s work, and is one of the key 

components in the areas for teacher evaluation. So looking at the Charlotte Danielson framework, we 

see that there are four domains. Domain number one is planning and preparation. Domain two is the 

classroom environment. Domain three is instruction. And domain four, professional responsibilities.  

Now many people ask, why is it -- why are they numbered this way? In other words, you see 

domain one and domain four vertically on the left-hand side, versus domain two and three on the right-

hand side. Well, we look at domain one and four, those are considered more off-stage activities and 



preparation or planning, or even after teaching has taken place, so what happens before and after 

teaching. Versus domain two and three are considered on-stage. This is what’s happening during 

instruction. 

So today’s session is going to focus in on domain one, planning and preparation. How do we 

prepare and plan to make sure that our design is coherent, to make sure that our outcomes are going to 

be successful for all of our students? And how can we demonstrate knowledge? By doing that, we’ll be 

able to enhance domain three, instruction. We can engage students more in the learning. We can be 

more flexible and responsive because we’ve planned accordingly.  

So again, we’re going to focus today on domain one, planning and preparation, so that we can 

enhance our classroom environment, the culture of learning, as well as our instruction. So let’s begin 

with section one, looking at, what is the literature connection to the PA common core and Keystone 

Eligible Content?  

So let’s begin with our first survey. And Sue Ann is going to help us with our first question. Okay, 

everyone, here’s where we’re looking to hopefully engage you a little bit. And your task is to tell us how 

many of you have seen and accessed the PA common core standards? Have you had no experience with 

the standards? Have you seen them, maybe printed them out, that type of thing? Or have you begun to 

embed them in your instruction through your lesson plans? 

So your task is to click one of the responses and then submit. And we can see how many people 

have responded. And you are all honest. So we have 75% already. I’m going to hopefully get closer to 

90%, then I’ll close the poll. And while we’re waiting for those last couple folks to weigh in here, just 

know that if, for some reason, we are not able to get to all of your questions today, we are able to save 

the questions that come in through the question section and through the chat box on the right so that 

we can then address -- we will be able to see who sent it, and we’ll be able to get a response to you if 

we aren’t able to get to everyone today. 

Okay, we’re going to close the poll and I will share the results. So you see that -- my box is 

covering mine. That a few of you have no experience, but the majority of you have at least viewed them. 

And a larger section versus no experience have begun to put them in. But the majority of you answered 

B, that you viewed them online or printed them. 

Okay, so that’s very exciting to see because -- I’m even very excited to see that some of you are 

starting to embed the PA common core standards into your lesson plans. So just for a quick review, 



we’re going to review, how do I access the PA common core standards? And the best way to do that is 

going to the SAS portal, which is www.pdesas.org.  Then once you do that, you click on the tab 

Standards, then click on the tab Common Core. And then when you scroll down and you’ll see PA 

common core standards draft versions. And it is in draft form, but more than likely these will be passed 

by the state board. 

The other thing I want to draw your attention to is on the left-hand side here, where it says PA 

common core appendices. We’re going to be referring to the appendices today throughout this webinar. 

So we’ll be looking at the appendices, and I highly recommend, if you haven’t done so, to go ahead and 

access the PA academic state standards for English language arts for grades six through 12. 

So now I want to ask you, what is your exposure or access to the Keystone? So Sue Ann is going 

to lead us in our next poll. Okay, you all did so well the first time, same idea. No experience, a few 

Keystone items, or you’ve begun to embed them. And your votes are coming in nicely. It looks -- I don’t 

know if I want to give away any of the answers or results, but it is a different response from many of you 

out there for the Keystones versus common core standards. 

Okay, all right, so we’re going to close voting. And you’ll see that, you know, like I said, more of 

you have not had the experience with them yet. 50%, it’s pretty much a 50-50 split between A and B. 

And then just a few folks have begun to embed them. 

All right, so this is very good information. and so what I’m going to show you now is how you can 

access the common core Keystone exams, which are aligned to the common core. Again, if you go to the 

SAS portal, www.pdesas.org, and this time you click on the tab Assessment. Then under Assessment, 

click on the tab Keystone Exams. And then when you click on the Keystone Exam tab, on the left-hand 

side you’re going to see a list of information. It’s just called general information. And you can find the 

Keystone exam information by subject.  

Now currently, there are three Keystone exams that are required, and Keystone exams are end-

of-course exams. So what’s available right now are algebra I, biology, and literature. So in the future, 

pending funding and different passages of legislation, we’ll take a look at perhaps adding more Keystone 

exams. But for right now, those three are the ones that are required.  

So again, when we’re looking for this information, we click on Literature and English 

Composition, and at the top you’ll find the literature Keystone assessment anchors and eligible content. 

And there are sample questions and a glossary. So if you have not had the opportunity to take a look at 



the Keystone exams, I highly recommend that you start downloading the anchors and eligible content. 

And even if you don’t teach that particular subject area, let’s say for example you may teach a senior 

English, or maybe even eighth grade or seventh grade English, it does not hurt now to start taking a look 

at what is encompassed on the literature Keystone exam. 

So this is what it would look like when you download the document. So let’s begin now talking 

about text complexity. And this is one of the key items that’s here in the common core state standards, 

and will definitely be imperative in order for students to do well on the Keystone exams. So I want to 

begin by showing you a short video on text complexity, and this was featured by the New York City 

Department of Education. 

[VIDEO BEGINS] 

SPEAKER: One of the primary threads in the common core state standards for literacy is text complexity. 

The anchor standard for literacy ten states that students will be able to read and comprehend complex 

literary and informational texts independently and proficiently. Text complexity is explained in detail in 

appendix A. But the purpose of this video is to introduce the concept and how it can be used to 

strengthen instruction. 

 For educators, understanding text complexity can improve the odds of successfully engaging 

students with the complex text they must read. Appendix A guides us to think about three elements that 

interact dynamically to determine the complexity of a text: quantitative measures of text, qualitative 

characteristics of text, and considerations for the reader and the task. These work together to 

determine text complexity. 

 To help illustrate this point, let’s draw an analogy between the complexity of a text and the 

complexity of a person. Meet Chris. Chris has quantitative traits. These quantitative traits are observable 

and measurable. For example, Chris is 42 years old. Chris lives in New York City. Chris is a woman.  

Chris also has qualitative characteristics, but it requires close observation and analysis to 

discover what they are. After taking the time to observe Chris, it’s clear she is organized, follows a 

regular schedule, and enjoys yoga. 

Considering quantitative and qualitative traits about Chris can help us increase our odds of 

successful interaction with her. However, additional considerations need to be made for the reader and 

the task. Who is interacting with or reading Chris, and why? Thinking about Chris’ quantitative and 

qualitative characteristics, as well as who engages with her and why, can lead to a successful interaction. 



Now let’s apply the same thinking about the complexity of a person to the complexity of a text 

with a sample passage from appendix B of the common core state standards for literacy. The text we’ll 

be using is Jearl Walker’s Amusement Park Physics. The quantitative aspects of this text are represented 

here by a lexile measure. A lexile is one indicator of readability. This readability formula is used to 

determine the difficulty of a text using factors such as word frequency and sentence length. 

The qualitative dimensions of this text have been gauged using a rubric that assesses the layout, 

meaning, structure, language features, and knowledge demands of a text. Recognizing the quantitative 

elements of the text, educators would most likely introduce it to ninth and tenth grade students. 

Understanding its qualitative elements of complexity, educators might predict that readers will find this 

text difficult because of its unconventional organizational structure and its knowledge demands. 

So now that we have a clearer understanding of the complexity of the text, we can use the 

information we already have about our readers and the task we are asking them to perform to make 

strategic instructional decisions.  

First, let’s talk about our readers. Do students have the prior knowledge and experience to make 

sense of this text? Educators can determine this information about readers from student work samples, 

portfolios, state and regents exam scores, as well as other student assessment systems. Educators must 

also consider the demands of the task at hand.  

The suggested sample task for Amusement Park Physics from appendix B requires students to 

state how the author clarifies and idea, and provide an objective summary of the author’s conclusions. 

This task is fairly straightforward, which is appropriate considering the relative complexity of the text. 

Now that we know about the three dimensions of text complexity, it’s important to consider them in 

tandem. When educators have a clear understanding of how complex a text is, why it’s complex, and the 

knowledge and capabilities readers already have to attempt the assigned task, we can make more 

strategic choices about instructional supports. 

[VIDEO ENDS] 

LAURA MORAN: All right, so some of you said you had a little bit of difficulty hearing that, but this 

PowerPoint will be posted within the next week, so you’ll be able to access the PowerPoint and you can 

just click on the link. But hopefully what you gained from watching that is that text complexity is a three-

fold process. We’ll want to go through each one of those steps. And it just not at the surface level. 



 So why is this important? Why should we be looking at text complexity? Well, what we’re 

finding is that complexity of text that students are expected to read is below what’s required to achieve 

college and career readiness. In fact, high school textbooks have declined in complexity basically in all 

subject areas over the last several decades. Also, when we took a look at the length of sentences in K-8 

textbooks, it’s declined from 20 to 14 words. And also, vocabulary demands have even declined. So 

eighth grade textbooks are what were former fifth grade texts. And now even 12th grade anthologies 

equate to what former seventh grade texts were.  

 So complexity really matters in regards to preparing students to be college and career ready. 

And we’re seeing that this gap remains steady between what students are getting exposed to in high 

school and even middle school, versus what they are expected to do in college. And even if they don’t go 

to college, as a career. 

 So why should we worry about this gap? Well, we’re seeing that too many students are reading 

at too low a level. So less than 50% of high school graduates can read sufficiently complex texts. and 

also, a study by the ACT found that the complexity of what students can read is greatest -- is one of the 

greatest predictors of success in college. So it’s the complexity of the texts that students are faced with 

that can be a predictor of how students will succeed in college. 

 So how do we address this gap? One of the ways we can do that is through our teacher support. 

In other words, a teacher support would increase as the complexity increases. So for example, on the 

right-hand side here, we see text challenges. So if a text is very challenging, then the teacher support 

would be very high. The teacher may read to the students that text. Then there may be some shared 

responses or shared reading with the text. Then some guided practice with the text, then eventually to 

independent reading. But that would be the last thing to do if the text is very challenging. 

 Now if the text is not as rigorous or it’s not as challenging, then perhaps you can begin with 

independent reading and the text support is not as necessary. So it just depends upon the text 

complexity and the challenge of the text. 

 So the common core standards hinge on students encountering appropriately complex texts at 

each grade level in order to develop mature language skills and the conceptual knowledge that they 

need to be successful in school and in life. 



 So here are some guiding questions for us to think about. What do the common core state 

standards mean by text complexity? What is a text complexity band? And how do we ensure that texts 

that our students are reading are in the appropriate text complexity band? 

 So text complexity is defined in three ways. One is through quantitative measures. And again, as 

the film showed us, it’s basically the readability. It’s a score that is assessed on a computer software 

program, and that best measures a readability level. That’s the quantitative measure. The second 

measure is qualitative. And the qualitative piece takes a look at structure, conventionality, knowledge 

demands, what’s the level of meaning for the reader. So that takes into account other factors.  

And then finally we have reader and task considerations. In other words, what is the educator 

expecting students to do with this particular task and for this text? So background knowledge can be a 

very important piece. Are the students motivated? Is this a piece of text that really is a high interest to 

them, or is it something that could be very dry and just factual information? So complexity could be 

generated by the task assigned to students, and often that’s best made by educators who are using their 

professional judgment. 

Also with the common core state standards, there’s what’s called a text complexity grade band. 

So as you can see, the grade bands are K-1, 2-3, 4-5, 6-8, 9-10, and 11-CCR, which stands for college and 

career readiness. So where do we find texts that are in the appropriate text complexity band? How can 

we do this? How can we figure this out?  

So here are a couple things we could do. The first thing we could do is to take a look at a text 

that we’re using in our classroom and look at appendix B in the common core state standards. And 

again, this can be accessed from the SAS portal under appendices, under common core. So we could 

take a look to see if that particular text is featured in the appendix and see what appropriate band 

would that place in. 

Now you may have a situation where your text doesn’t show up in that particular appendices. So 

you use available resources that you can determine on your own the text complexity. And we’re going to 

take a look at what some of those materials are. 

So this is a four-step process. The first thing we need to do is, number one, determine what the 

quantitative measures of the text are; two, analyze the qualitative measures of the text; three, reflect 

upon the reader and task considerations; and four, recommend placement in the appropriate text 

complexity band.  



So let’s take a look at the quantitative measures. So quantitative measures, again, it takes a look 

at word difficulty, how long are the sentences, what are the frequency of words, word length. How long 

is the text itself? Is this a very dense text, or is this something that’s in multiple chapters? And also takes 

a look at text cohesion. 

So what is used is what’s called a lexile score. So the quantitative measures range for text 

complexity. As you can see here on the left-hand side, there’s a range of lexiles. And it basically looks 

similar to like an SAT score, for example. So you have 450 L to 790 is comparable to a second or third 

grade level. And again, it goes all the way up to 1215 lexile to 1355, and that would be for grade 11 

through college and career readiness. 

Now many of you may be familiar with lexiles. I know that Scholastic reading inventory uses 

lexiles. Scholastic has been using them in order to determine the level of text for the grade band for 

texts. And so I would highly recommend, though, that you take a look at this one because this has been 

updated with the common core state standards. So the lexile ranges that you may have been using in 

the past may or may not be up to date. So this is the most frequent one used with the common core 

one, and the most updated one. 

So here’s what you can do as an educator is you can find out what the lexile is in a particular text 

that you’re using. And you can do that through what’s called Find a Book, lexile.com. This allows you to 

use published books in the database, and you can find the book by title, by author, key words, or even 

use the ISBN to find a particular lexile measure. And this is a free resource. 

Now let’s say you go to lexile.com, find a book, and your particular texts, you try author, you try 

keyword, you try the title, and nothing comes up. The other thing you can try is called the lexile 

analyzer. And it’s, again, lexile.com/analyzer. And this allows you to receive an estimated lexile measure 

for a text that may not be in the other database. How you can do this is that you can copy and paste, or 

type in at least up to 1,000 words in length of text, and it will analyze that text for you. It’ll provide a 

lexile score for you. 

Now educators can also upgrade to the professional lexile analyzer. And again, this is a free tool 

that you can use if you go to lexile.com and access this through the account in profile access. So what 

we’ll imagine that we’re going to try finding the quantitative measures for a particular text that we’re 

using in the classroom. So we’re going to take a look at the book To Kill a Mockingbird. And this is one of 

my favorite novels. It was written by Harper Lee, her one and only novel, and it was published in 1960. 



And this is a very common book that is in many classics lists, and also is used in the classroom. So for 

today’s purposes, we’re going to go through each one of these steps using the text To Kill a Mockingbird. 

So what I would do, again, is I would go to the website lexile.com, find a book. Under where it 

says Click Book Search, I simply would type in the title of the text, in this case To Kill a Mockingbird. After 

I type that in, then I’ll see if a lexile score appears. And in this case, as you can see, on the left-hand side, 

the very first one that comes up is To Kill a Mockingbird by Harper Lee. And the lexile score that they 

give me for this particular text is 870 L.  

So I want to ask you the following question. If the lexile is 870 L, that’s what we found when we 

looked it up, what grade band would that fall in? So Sue Ann is going to lead us into another poll and 

survey. 

SUE ANN HOUSER: Okay, so the poll gives you all those different levels, grade 2-3, grade 4-5, 6-8, 9-10. 

And this is not a trick question, just so you know. And we have 65% of you weighing in, 69, 71. So a few 

more folks. We’d love to get up to 85. So if you have drifted away for a moment, what we’re asking is 

the lexile that was shown on the previous slide, which was 870, what grade band does that fall into? And 

the grade band is not a group of middle school kids all in seventh grade who are musically inclined. 

Buying us some time there.  

We have 84% voted, terrific, so I will close the poll and share the results. And you see that most 

folks responded that it was B, the grade level 4-5. And now, Laura, let me hide the results so they can 

see your PowerPoint.  

LAURA MORAN: And survey says that it is grade level 4-5, all right. I don’t know about you, but when I 

first did this, I thought to myself, okay, wait, you got to be kidding me. To Kill a Mockingbird is grade 

levels 4-5. Now remember, though, that this is just the quantitative measure. So we want to make sure 

that we’re not just basing our decisions about text complexity on the quantitative measure because 

there are other factors to consider with particular novels and text. And this is a great example of that. 

But when you look at the vocabulary, the sentence length, there’s a lot of dialogue in this particular 

novel. It’s not particularly academic as much in vocabulary as it is perhaps maybe in certain idioms and 

those types of things. So the actual just looking at those factors, it turns out to be just a grade level 4-5.  

But again, we don’t want to stop there. We want to take a look at the second leg of the text 

complexity triangle, and that’s the qualitative measure. So let’s take a look at the qualitative measure. 

Now the qualitative measure considers such things as levels of meaning, what’s the purpose for reading 



this text, structure of the text, organization, language conventionality, language clarity, what are some 

prior knowledge demands in order to understand the particular text. 

What’s great is that there are rubrics available to help us understand and answer these 

questions as far as qualitative measures are concerned. So there’s a literary text measure, qualitative 

measure rubric, and there’s an informational text qualitative measure rubric. Both of these particular 

rubrics are available to you online in our handouts. So I know they appear small on the screen that you 

have, but there are handouts available for this that you can download. 

So let’s talk about this. So because the factors for literary texts are different from information 

texts, there are two different rubrics. So for example, the literary texts is going to focus in on meaning, 

text structure, and language features and knowledge demands. And you can imagine that with 

informational texts, there’s going to be a lot more questions perhaps on text structure because there 

could be a lot more information in regards to charts and graphs and those types of areas. 

So since these factors represent continua rather than discrete stages, there aren’t numerical 

values. So we’re just looking at a continuum of, is this very complex to slightly complex, in the areas of 

meaning, text structure, language features, and knowledge demands. 

So how’s this rubric used? So we’re going to use the literary text rubric with our text, To Kill a 

Mockingbird. So here’s our literary text. We’re going to act as if we all have read the novel To Kill a 

Mockingbird. And when we took a look at the levels for meaning, for example, we’re getting that there 

are several layers to it. This is a very complex theme.  

And for example, those of you who may not be familiar with To Kill a Mockingbird, this is set in 

the 1930s, Alabama, and it’s a trial or case about a white woman who accuses an African-American man 

of rape. So we’re having all these complex issues surfacing, whether it’s about rape, segregation. We’re 

looking at what’s happening in the country in the 1930s. That’s around the Depression time. So it takes a 

lot in order to understand the complexity of even just the background knowledge of that text. 

Now when we take a look at text structure, there’s some narration. And the order of events isn’t 

just sequential. There may be some flashbacks. It goes back and forth from the court case back to what 

happened of the event. And in this particular case, we don’t have any graphics, so we don’t put anything 

there for that particular rubric. 

Now as far as language features goes, when we took a look at that, we see conventionality as far 

as there’s some complexity there as far as figurative language comes up quite a bit. The vocabulary may 



be somewhat familiar or archaic to some of our students because, again, it’s looking at a time period in 

the 1930s. It’s also looking at a Southern setting, so there may be, again, idioms or phrases or terms that 

are not familiar to students who may not be from that particular part of the country.  

However, though, the sentence structure is still rather simple. It has compound sentences. 

Again, there’s a lot of dialogue happening throughout the novel. And then finally, with knowledge 

demands for life experiences, it definitely explores different themes and different experiences are 

portrayed that may not be as common to readers today as it was when it first came out.  

And as far as the cultural knowledge that’s needed, it is very complex. There are many 

references or allusions to other texts and cultural events and elements in this text that, unless again you 

have some of that background knowledge or information, you’d have a very hard time understanding 

the novel. 

And then finally, the subject matter. Again, that somewhat requires some prior content 

knowledge. But what really is the high demand here is some of the cultural [inaudible]. So having -- 

looking at the qualitative measure rubric, we can see that we need to do some scaffolding here because 

even though the lexile score showed us a fourth or fifth grade reading level, this is well beyond what a 

fourth or fifth grade reading level would be required to do. In other words, in order to understand 

what’s happening in this text, in order to understand the meaning of it, the knowledge demands, and 

even just the text and language features, we may need to do some scaffolding. 

So on the second page of the rubric handout, there are questions to consider when you’re 

planning for scaffolding of literary texts. So if you come across a text in the classroom and you know you 

have students with an IEP, you’re going to need some extra support in order to understand or access 

that text. Here are maybe some things we can do. So for example, as far as text structure, if there are a 

lot of characters in this particular novel, or figuring out who’s who, we may want to do a cast of 

characters graphic organizer. Or we may want to do a partial plotline. So we may want to use some 

other graphic organizer or aids that makes the text visible to students. 

In order to understand the language features of the text, we may have to go through with 

students and remind them again, what do we mean by figurative language? What do we mean by 

idioms? And give them some examples, and then look throughout the text how those are featured in the 

novel. 



Knowledge demands. Again, this novel, in order to teach it successfully and for students to be 

successful in understanding it and grappling with it, there are going to have to be quite a few explicit 

references to whether it’s other texts or resources in order for students to explore this and understand 

what’s happening. So one of the things I found that’s just a real gem to all this was the scaffolding piece. 

And there’s one for literary texts, and there’s also one for informational texts. And again, this is on the 

second page of your handout for that particular rubric. 

So again, if you’re finding that the print is too small to read on the PowerPoint, there is a 

handout that you can download that goes with this presentation. Those are available currently on the 

PaTTAN website. So when we’re looking at qualitative measures, we first looked at -- we took a look at 

the rubric. And we’re saying, okay, wait a minute here. Even though we’ve got an 870 for qualitative 

lexile score, we know that with the qualitative measures that the text complexity has increased. So 

we’re not just going to base it on the 870 lexile score. So our initial placement of To Kill a Mockingbird 

has changed when we started examining the qualitative measures. 

Now remember that we have three legs to our text complexity triangle. So now we want to take 

a look at the last leg, which is reader and task considerations. So for reader and task considerations, we 

want to take a look at things such as motivation, complexity of the task assigned regarding the text. Is a 

teacher asking the students to write an essay, do a presentation, maybe analyze what’s happening in the 

novel? There are lots of things that the students could be doing with this particular text. 

What are the types of questions being asked? What knowledge and experiences do students 

need to bring in order to understand it? And then finally, what’s the purpose for reading? You know, 

why are we reading this book? Is it just because it’s required reading? But what is it that we want 

students to really get out of reading this particular novel? 

So again, this is a handout that you can download. And it’s called the reader and task 

considerations. And these are questions we can ask ourselves as we’re teaching that they need to be 

considered in order for students to be successful when reading it. So for example, what kind of critical 

and analytical thinking skills are necessary in order for a student to understand the main idea, the 

purpose, or the theme for this text? What about their attention span to read? Can they remember and 

make connections among all the details that are presented in this text? What skills do students possess 

as far as inferencing? Can they read between the lines? Or can they -- do they have the necessary 

visualization skills? 



So all these kinds of questions help us in understanding that this may be complex. Even though 

they may be able to decode the text very easily, in order to really understand the text, they need to 

really do a lot in regards to inferencing, comprehension, questioning in those types of areas. 

So what aspects of the text will likely pose the most challenge for my students? Those are the 

kinds of questions I want to ask. Is it the theme? Is it maybe the text structure itself? Are the language 

features a challenge? What about the knowledge and experience demands? Or again, what’s my 

motivation as a student? So if I’m a ninth or tenth grade or 12th grade student, I’m reading this novel, 

what’s the motivation or interest in reading this particular text? 

So the common core state standards give us a clue, though, as to what we should focus on when 

teaching this text. So we say, wow, there’s so much we could cover in this particular text. What is it that 

we should focus in on? So we want to take a look, go back to what are the common core state standards 

that we took a look at earlier? What are some of those anchors and eligible content in the Keystone 

exam that we want students to pay attention to? So if we see that students are having difficulty with 

inferencing, for example, or critical thinking, they haven’t really had a lot of practice in that, then that’s 

what I want to focus in on in my questioning of this text. 

Again, the complexity of text could change from before, during, or after reading. So for example, 

I may need to do a lot of background knowledge or talk to them a lot about the particular era of the text 

before. But that might ease up throughout the presentation and throughout the reading.  

And again, then what supports do I need to provide, particularly for my struggling readers, to 

make sure that they then can access the text? So we go back to our original diagram or chart that shows, 

again, that teacher support may increase with complexity of text. So it may be that the students can do 

part of the reading or even some -- a little bit of independent reading. They’re successful there, but they 

don’t really understand what it is that they’re reading. They don’t understand the complexity of the 

situation. So there we may need to do a lot more of discussion, perhaps even graphic organizers, some 

writing activities in order to engage students in this process. 

So based upon our examination of the reader and task considerations, again, we’re now ready 

to recommend a final placement within the text complexity band. So we looked at these three areas 

with To Kill a Mockingbird. We looked at the quantitative measure of a lexile, and we got 870. We 

completed the literary text rubric for qualitative measures. And we can see that it’s somewhat complex 



to very complex to somewhat complex. And then we also were just thinking about some of the reader 

and task considerations of what we’d have students do. 

So based upon all the information of all three legs of the model, pretty much the final 

recommendation for To Kill a Mockingbird would probably be within the 9-10 grade band. Now again, 

there are no right or wrong answers here. There’s not one to say, well, this is where it belongs. But 

again, just by doing some background work in looking at the areas we did, we pretty much would 

consider To Kill a Mockingbird would be appropriate at a ninth or tenth grade level. 

Now we can take a look to see if the common core state standards appendix B agrees with us. 

So we can go to appendix B, and some of you were asking, how do you access the appendix? All you 

need to do is go to the SAS website, click on Standards, click on Common Core, and then click on the 

left-hand side, you’ll see the PA common core appendices. And that’s how you can access the 

appendices. So, and appendix B is where we would find text complexity. So when we look this up in 

appendix B, as you can see, To Kill a Mockingbird was under grades 9-10 text exemplars.  

The last thing we need to do then is to make a recommended placement. And what we can do 

is, excuse me, look at a template for text complexity. And again, this is a handout that’s provided to you. 

And this one-page template I think is just very user-friendly and if you keep a record for you so you can 

use this again in the future. 

So when we’re taking a look at To Kill a Mockingbird, this just gives you a sample of how we 

completed the template. So we have our qualitative measures from meaning and purpose, text 

structure, language features and knowledge demands. And we took that language straight from the 

rubric how we pretty much scored it. Then we have a brief text description.  

So again, this is a Pulitzer Prize winning novel, it’s in Alabama in the 1930s, but it definitely 

explores some heavy content such as racial injustice, moral integrity, and the destruction of innocence. 

The quantitative measure is basically our lexile score. And again, we indicated that here that the lexile 

for this is 870. And again, we’ve put in, what are some challenges that students may face with the 

reader and task considerations? So we said that there could be some variables, that student’s 

motivation could be something, their knowledge, their experiences, as well as some of the questions we 

may be posing for this particular novel. 

So at the end, we have our recommended placement. And we’re recommending that we would 

place this in a ninth or tenth grade complexity band. And we also conferred with the common core state 



standards, text exemplars, and they also placed it there as well. So I want to stop here and see if there 

are any questions that anybody has before we -- before we move on. 

SUE ANN HOUSER: While Laura’s reading a question that came in, I wanted just to remind folks, I did 

send a link to the page for the handouts, and I also sent the progression for finding the four appendices 

that are available for common core on the SAS website. So that is in the -- under the question area, 

some questions for the entire audience. 

 So one of the concerns that came up here, Laura, around the questions was that the qualitative 

measures seem to be very subjective. And although scaffolding -- understand the scaffolding. Some folks 

are finding it still a challenge around making decisions related to the measure. 

LAURA MORAN: All right, let’s go back up to -- I think that’s a very good point. And that is one of the 

issues with qualitative measures in general is that there is some subjectivity to it. It’s not as cut and dry. 

So again, when we’re looking at the qualitative measure rubric, there is some subjectivity to it. I just 

don’t think you can get around that. But I think that -- which is also why they didn’t put a numeric value 

to it. they didn’t’ say, well, this is a one for slightly complex, to a four to very complex. It’s more of a 

range, if you will. 

 So I think this is where it’s just very important to really dig into the text yourself as a teacher and 

see, what would be some areas that my students would really need some support with? So for example, 

taking a look at these language features, you have, for example, abstract, ironic, or figurative language. 

Again, you can pick that up clearly from reading the novel. You can say, wow, there’s a lot of figurative 

language in this text, or there’s a lot of alliteration or hyperbole that my students really haven’t been 

exposed to. Or I may have taught that, but that was four months ago when we really had an opportunity 

to do that, so I may need to do a mini-lesson again on what’s figurative language, what does it mean, 

and then how is that applied and used in this particular novel. 

 And I think knowledge demands is probably going to be the most difficult to determine from 

your students. Because you may have a student in your classroom who does have a lot of culture 

experience in this particular -- with this particular case. And you may have a student whose grandparent 

or grand -- or even great grandmother or grandfather who might have lived during this time period, they 

heard stories about it. Or to those who have no concept of what this was like or not.  

So that may be just talking to your students and surveying your students to see what some of 

their background knowledge. It could be even talking to the social studies teacher and finding out, have 



you all done anything on the Great Depression? Have you talked anything about segregation and what 

that was like during the 1930s? So I think that’s a great point that this is subjective, but at the same 

time, I think we can start making some decisions based upon the text complexity of it.  

And I think the main point here is that many times we just base text complexity on the lexile. We 

place students or give students texts based just upon the lexile. And it’s a quick, easy way to do that, but 

we quickly realize that even though this novel is not appropriate for a fourth or fifth grader to read -- or 

just because the level of readability is at a fourth or fifth grade level doesn’t mean that it couldn’t be 

very challenging material for students in high school. So those are just some of the factors that we want 

to take a look at. 

SUE ANN HOUSER: Does the appendix on SAS actually provide a grade level recommendation? Does it 

actually provide grade level recommendations? 

LAURA MORAN: It will provide the grade band. So for example, I’m quickly going through here, so when 

you take a look at the -- it will show you the grade level band. So when you actually go to the 

appendices, here is what it will look like. It will have the grade level, grades nine through ten text 

exemplars. And it will list those texts under that grade band. And it does this for even earlier grade 

bands. So beginning K-1 all the way up to 11 through college and career readiness. 

SUE ANN HOUSER: I think that covers it for now. 

LAURA MORAN: All right. So we do have some homework for you guys. So you’re like, oh boy, here we 

go. But we are hoping that this isn’t just information, but that you actually apply it to your classroom. So 

here’s what we’d like you to explore and try to do is using this four step process. If you could take a look 

at text complexity for your particular students and texts you’re using in the classroom. 

 So for example, just select one of the texts that the students are required to read, or something 

that students are reading, whether it’s a short story, it could be a poem, it could be a novel. Whatever it 

may be, it doesn’t necessarily have to be a novel. It could be informational texts or an article. And I’d like 

you to go through this process and see if you can determine, what would the text complexity be for the 

students?  

So again, just some of the next steps is we’d like you to take a text that is being used in the 

classroom, determine what the lexile score is. So you just would go to lexile.com, type in the title, see if 

you can find it. If you can’t do that, go to the analyzer and see if you can find it through that means. 

Then look at the rubric, whether you’re using informational or literary, and see if you can fill out the 



rubric. Reflect upon what are some of the reader and task considerations. What are some of the tasks 

students are required to do for that particular text? And then finally recommend a placement in the 

appropriate text complexity band. 

And by going through those four steps, you then would complete the text complexity analysis 

template. And again, this is provided for you as a handout, and it’s in a Word document so that you can 

type in the information right onto the template. 

Now we are by no means going to collect this or it’s not a requirement. It’s just a highly, highly 

recommended practice that we would be curious to see what you thought of this process and to see 

what you’re finding in your classrooms. And again, you can also take a look at appendix B in the PA 

common core and see where the text complexity bands are for some of the texts you may be reading in 

the classroom. 

The information for today’s seminar or, excuse me, webinar came from the Kansas State 

Department of Education. And again, this PowerPoint will be available within the next week. You can 

download a lot of resources from this website. There are lots of PowerPoints. There are templates. 

There are rubrics. Just a lot of great information that you can explore even further. 

So on behalf of myself and Sue Ann, this is Laura Moran just saying thank you all for your 

participation today. And we are going to sign off, but we look forward to seeing you all virtually, if you 

will. Thank you all very much. 


