
Making Connections: College and Career Readiness and Transition 

MICHAEL STOEHR: Good morning. I’d like to welcome everyone to today’s broadcast for our 

webinar series on Making the Connections. Today’s session is on college and career readiness 

for a secondary transition. My name is Michael Stoehr. I am one of the lead consultants for 

secondary transition through the PaTTAN system, and with me today is Rosemary Nilles. 

ROSEMARY NILLES: Good morning. 

MICHAEL STOEHR: And Rosemary is also a co-lead for secondary transition. This webinar series 

is sponsored by our Pennsylvania Community on Transition, in collaboration with the PaTTAN 

system, the Pennsylvania Training and Technical Assistance Network, and the Center for 

Rehabilitation Counseling, Research, and Education at the George Washington University.  

This series will examine secondary transition for students with disabilities as part of a 

much broader picture of college and career readiness for all students. While a lot of what will be 

discussed today is geared towards students, and especially students in special education, we 

wanted to stress that the series really is designed for all stakeholders that are involved in 

secondary transition. So this would include family members, agency representatives, youth and 

young adults, as well as educators. As a reminder, the handouts for today can be found on the 

PaTTAN website. 

And we know that sometimes it is difficult to navigate where those particular handouts 

are, so we did want to take folks to the PaTTAN site and just show you quickly where those can 

be located. So if you are on the PaTTAN website and if you go to the calendar for today, scroll 

down to this session, which is Making the Connections, if you click on that, you’ll be taken to this 

page. And in that page, you will see that there is the handout. You click on the handout and then 

you can download them through there. We did have a question earlier. Will the handout remain 

on the PaTTAN website? The answer to that is yes, it will. We will maintain the website with the 

handout for today, as well as we’re recording today’s broadcast. The broadcast will be saved 

and close-captioned and be put -- and will be posted onto the PaTTAN website also. 

As a reminder, if you have any questions today, please type those in in the question box. 

And we’d also like to request, if you are viewing this particular broadcast today in a group, so if 

you are at a school or if you are at a site where multiple people are viewing this at the same 

time, we ask that you would type in in the question box the names of all of those in your 



location. So for example, if you are at IU 3 and there are multiple people watching today’s video 

at IU 3, would you please type in the names so we can keep track of who all is in attendance at 

today’s session. 

Okay. We wanted to mention that we are offering for today’s session a variety of credit 

options. We’re offering Act 48 credits, any Act 48 credits are for education staff that require 

those. We’re also offering credits for the Academy for Certification of Vision Rehabilitation and 

Education for the ACVREP credits. And then finally, we’re offering credits for certified rehab 

counselors for continuing education.  

To ensure that you obtain the credits, throughout today’s session, we are going to have 

questions that we’re asking. And we’re asking that you record those answers to those questions 

as they appear throughout today’s session. And then we’re asking you to go and complete a 

survey that is online. And you can find that survey, just pull it up. I’m going to that link. Basically 

when you go to the link, it’s going to be asking you to fill in your name, employer, your address, 

and phone number. And then there’s a place to list the answers to the questions that are going 

to be asked throughout today’s broadcast.  

Also as a part of this, we’re asking you to complete a survey evaluation for today’s 

session. So there’s really two things that we’re asking you to do. If you’re looking for either Act 

48, ACVREP, or CRC credits, you are required to complete this. We would ask folks that are not 

looking for credits, if you would also complete at least the evaluation of today’s broadcast, that 

would be helpful for us.  

If you are interested in credits, we are asking that you complete the survey, again, by 

going to the link listed on that slide by this coming Friday, October the 12th. Please allow 30 days 

for processing of Act 48, CRC, and the ACVREP credits. As a note, you may have noticed on the 

slide for the survey, it does ask for a -- it’s called a PPID number or a personal -- professional 

personal ID. That’s really just for Act 48 credit purposes. 

Okay. We wanted to talk a little bit about what the Pennsylvania Community on 

Transition is. This session, as we mentioned at the top of today’s webinar, is being sponsored by 

the PA Community on Transition. So we are -- wanted to just go over who exactly we are. And 

basically, the PA Community on Transition is a group of all interested and stakeholders in 

secondary transition from across Pennsylvania, so it includes youth and young adults, family 



members, and then the numbers of our states’ memorandum of understanding on transition 

and those related representatives. So individuals from the Department of Education, the 

Department of Labor and Industry, and especially those through our OVR system, the 

Optimization of Rehabilitation, members from our Department of Health. And then through the 

Department of Welfare, representatives from Children, Family, and Youth Services, Office of 

Mental Health and Substance Abuse, Office of Adult Mental Programs, Office of Juvenile 

Corrections.  

All of those folks work collaboratively at both the state, regional, and local levels to 

support transition, and including our local transition coordinators that -- I’m sorry, our local 

transition coordinating councils that work collectively for successful outcomes for students.  

This next slide is a representation of who all is involved in our community on transition. 

And again, if you look at this list, we have the four major departments that are connected to the 

MMU, the ten agencies that are connected to those, our youth and young adults, parent 

organizations. We also collaborate with the Pennsylvania Youth Leadership Network for both 

youth and young adults that have disabilities, that have gone through the system, and are now 

working and/or in college that help to work with high school students and middle school 

students in transition. 

Today’s agenda. We’re going to be looking at, first, what is this concept of college and 

career readiness? Then we’re looking at linking college and career readiness to secondary 

transition for students with disabilities. So the first is really looking at this broad sense, for all 

students, what is college and career readiness? Then we’re looking at making that connection 

for students with disabilities. Then we’re going to take time to look at building strategies for 

student success as they move on to those post-secondary goal areas of going on for early 

training, employment, and living independently in the community, those essences of college and 

career readiness.  

Then we’re going to move on and talk about this tiered model of intervention, so 

basically looking at what we do for all students, and then what we do in a more intense fashion 

for students that need more support. And then lastly we’re going to be looking at making 

connections. So how does this interact and interface with what you’re doing as a stakeholder, be 

it a parent, an agency representative, or an educator? 



In case you are just tuning in and joining us late, we wanted to remind you that the 

PowerPoint for today’s session can be found on the PaTTAN website, and you can download 

those if you go to the training calendar. They’re listed. We also wanted to remind folks that if 

you are viewing this broadcast in a group, if you could type in the names of all of those 

individuals that are in attendance at your site. And you type those in in the question box on your 

go-to webinar screen. With that, I’m going to turn this over to Rosemary. 

ROSEMARY NILLES: Good morning. Thank you for joining us. We know that we have a large 

number of stakeholders from within our community of practice, as well as outside our 

community practice, so I want to welcome you all and thank you for being here. We know that 

we have many educators on today’s call, but that we also have representation from other 

stakeholders, particularly agencies such as OVR or Development Disabilities. We know that we 

have community members, employers. We know that we have representatives from higher 

education, we have parents, we have representatives from career and tech education. So all of 

us are concerned with the issue of college and career readiness, and that’s why we’re here 

today. The term college and career readiness is widely used in education and employment, but 

there are many differing perspectives on what it means. Everyone, however, agrees that 

preparing our students for post-secondary education and career is a key priority in the 

educational community, as well as our society at large. 

We use this slide frequently when we do trainings related to transition because it 

reminds us that our goal is to always think about what we want for all students. And this is 

actually the language of the ESEA reauthorization, Elementary and Secondary Education Act, 

also called No Child Left Behind. It’s now called the Blueprint for Reform. It stresses college and 

career readiness, noting that in today’s economy, all students must graduate from high school 

ready to succeed in college and in their chosen careers. So we want our students to be 

proficient in core subjects. We want them to graduate from high school ready for post-

secondary education, career. And we want every one of our boys and girls in Pennsylvania and 

across the nation to achieve equitable outcomes, regardless of their background, their economic 

circumstances, their condition, their disability or lack of disability, or any other circumstances. It 

needs to be regardless of their location or their zip code. All students deserve the best. 

Educators and employers are struggling with the difference between college ready and 

career ready, and they are somewhat the same and a little bit different. Being college ready is 



widely accepted to mean being prepared for post-secondary education without the need for 

remediation. The term college ready does not necessarily mean a four-year degree program, but 

typically refers to two- and four-year programs, as well as technical programs. When we think of 

some of the skills that a student would need to be college ready, we certainly need that strong 

academic foundation, and yet possessing academic skills is not sufficient. Students also need 

what we call college knowledge, understanding the educational system they’re entering and 

how it differs from high school. If they have a disability, how to request accommodations they 

need based on their disclosed disability. It means understanding that in college, we may not 

have -- we will not have a faculty member hounding us to return our homework on time. There’s 

much more self-sufficiency required in college.  

But also, in order to be successful in college, a student does need career awareness and 

planning to understand why they’re going to college. And of course, that includes transition 

planning. Students need the social and emotional skills to succeed in post-secondary education 

and careers, things like resiliency, self-management, interpersonal skills. They need higher order 

skills such as problem solving, critical thinking, reasoning. They need self-determination, 

collaboration, communication, study skills, organizational skills. 

Being career ready encompasses many of these same skills. We would define being 

career ready to say that a high school graduate has the English and math skills and knowledge 

necessary to qualify for and succeed in the post-secondary job or the education necessary for 

their chosen career. While academic skills are vital, business and industry leaders have 

suggested the need to put focus on employability skills such as SCANS, which we will be talking 

about in a few minutes, and other skills such as teamwork, reliability, and job-specific skills, 

which we refer to here in this slide as career clusters.  

And by career clusters, what we mean -- this was accomplished by the National Career 

Clusters Framework, 16 groupings of occupations and career pathways that help students 

explore similarly-grouped career options. The career clusters serve as an organizing tool for 

schools to help focus curriculum and bring relevance into the classroom. Examples of career 

clusters include arts and communication, business, finance, information technology, engineering 

and instructional technology, human services, science, and health, et cetera. So many of the 

same items that we just spoke of for college readiness are also needed for career readiness, 



along with those specific employability skills, the SCANS skills, and the technical, job-specific 

skills. 

From a higher education perspective, institutions of higher education have long been 

pointing out the deficiencies of entering students and the need for improved readiness skills. 

About 40% of students entering college must take at least one remedial course before they can 

enroll in credit-bearing coursework, and these rates are much higher for students of color and 

students of minorities.  

The need for remediation among students entering Pennsylvania’s post-secondary 

institutions unprepared for the work has a great cost to the student, who may incur student 

loans and who may not finish the degree or program. The ACT has conducted research for years 

to determine the level of performance students would have to achieve on its admissions tests to 

have a 50/50 chance of earning a B or higher, or a 75% chance of earning a C or higher in an 

entry-level class. In 2011, their research showed that only one in four students who took the 

ACT test met that benchmark in all four subjects. So higher education has long been calling for 

reform and improvement on how we prepare our students.  

College ready matters in Pennsylvania. Remember that when a student enters a post-

secondary program without the prerequisites, when a student ends up taking remedial courses, 

this comes at a cost of both time and money, and the money is often owed by the student in the 

form of loans. When they don’t graduate, they still owe the loan. Having the burden of unpaid 

debt and yet still lacking that degree or certification which they originally pursued becomes a 

double barrier to economic success. If Pennsylvania high schools were to graduate all students 

ready for college, the state would save up to $153 million in college remediation costs, as well as 

lost earnings. 

The slide you’re looking at does make the point that we need more -- not only more 

college graduates, but the types of jobs being created in our current economy require at least 

some kind of post-secondary education. It may or may not be a four-year degree, but by 2018, 

we will need to increase the number of post-secondary degrees by about 10% a year in order to 

meet workforce demands. Why would that be?  

In the U.S. today, less than 20% of our workforce is classified as unskilled, and this has 

been almost an exact reversal of the nature of our workforce only 40 years ago. The increasing 



competitive global economy that we hear about -- so much about politically, it makes it more 

imperative that more students enter career fields that enable higher wages and offer greater 

potential for growth. There’s an incredible demand for educated people with general 

employability, as well as specialized technical skills in areas related to computer science, high-

tech manufacturing, software, biotechnology and applications, sales and service, database 

management, and skills healthcare. These things cannot be achieved without some sort of post-

secondary education. This is a visual depiction of what I just showed you, and if you look at the 

unskilled in the blue, the dark blue, you’ll see how between 1950 and 2002, how that number of 

the dark blue has dropped and continues to drop. Staying in school does matter.  

We cannot have a discussion about college and career readiness without looking at the 

challenge of dropping out and its impacts, not only on the economic independence and 

productivity of our young people -- you can see the number that didn’t graduate from our 

schools. But look at their lost lifetime earnings. The next slide will show you some more detail 

about how it impacts our state economy. If just half of our last year’s dropouts had graduated 

and stayed in school, they would have provided a great deal of economic benefits to all of us as 

taxpayers in our state: home sales increase, automobile sales increase, new jobs, increased state 

tax revenue, increases in the gross state product. These statistics were created for the Alliance 

in Education -- for Excellent Education, and these are 2012 statistics. So you might conclude 

after looking at this slide that the best economic stimulus plan for our state, for any state, is a 

high school diploma. Note that unemployment rates in Pennsylvania are notably higher for 

individuals without a high school diploma, and you can see those on the far left in the orange. 

People without a high school diploma are much less likely to be employed. 

This is a little further information about the SCANS skills. In 1990, the Secretary of Labor 

appointed a commission called the Secretary’s Commission on Achieving Necessary Skills, and 

that’s our acronym, SCANS, to determine skills that young people would need to succeed in the 

world of work. This is a long-standing issue. The commission’s fundamental purpose was to 

encourage a high-performance economy characterized by high skill, high wage employment. 

Although the work was completed in 1992, its findings and recommendations continue to be a 

valuable source of information for individuals and organizations both in education and 

workforce development. 



The information includes employability skills that are needed for employee success, and 

the report that I’m referring to is called What Works -- What Work Requires of Schools: A SCANS 

Report. And so these are based on industry standards, they’re written in measurable terms, and 

they’re universally considered -- if you’re competent on your SCANS skills, that represents your 

ability to compete in the workforce. And so the SCANS can be used as an assessment and as a 

report for identifying students’ skill acquisition targets. The SCANS is comprised of five 

workplace competencies, including resources, information, interpersonal skills, systems and 

technology, with the foundational skills of basic academic skills, thinking skills, and personal 

qualities. 

The slide you’re looking at represents what Pennsylvania did with an employment grant 

a few years ago and highlights some of the specific skills that I just referred to. You can see if 

you were to go through this entire list, these are skills that you would value, if you’re an 

employer, for your workers, and skills that we certainly need to be teaching our students.  

An affirmation that the workplace readiness skills identified in the SCANS report remain 

valid today is included in the report called Are They Really Ready to Work? This report was 

issued in 2006, and it came from over 400 employers across the United States. The four 

organizations took -- gathered this data, including the Partnership for 21st Century Skills, and 

that’s why you see their logo at the bottom. But the findings indicated that employers value 

applied skills: the work ethic, the collaboration, the good communication skills, the problem 

solving, the social responsibility, the critical thinking. These skills might be considered predictors 

of future job success.  

And yet many students aren’t prepared to succeed as workers. The nation’s employers 

have sounded the alarm about this. These are some of the areas of deficiency that employers 

work -- note: the written communication is an important, critical skill. The leadership, work 

ethic, critical thinking, again, and problem solving, and self-direction. Today’s employers rate 

these as the most common areas of deficiency of new hires. 

What our students really need are what we call 21st century skills. The Partnership for 

21st Century Skills is a national organization that advocates for 21st century readiness for every 

student. As the United States continues to compete in a global economy that demands 

innovation, P21, that’s its acronym, and its members provide tools and resources that help our 

education system keep up by fusing the three R’s and the four C’s. So when we talk about 21st 



century learning skills, this is what we mean. The core subjects, the mastery of the core 

academics, is the base, of course, on which all 21st century learning occurs. And this is what we 

want for our high school students, to be proficient in core subjects such as English, reading, or 

language arts, world languages, arts, math, et cetera, these core subjects so often referred to as 

the three R’s. Knowing that the academics are the foundations for all future success.  

By 21st century interdisciplinary themes, these are things such as global awareness, 

financial, economic, business literacy, civic and environmental literacy, health and wellness 

awareness. These are all important skills that we all as adult professionals or parents need. And 

in a little while, I’ll be telling you about some efforts from our Pennsylvania Board of Public 

Education to bring about some of these skills. 

We also have what are referred to as learning and innovation skills. That’s what really 

separates the students who are prepared for the complex life and work environment, and those 

who aren’t. We refer to them as the four C’s, and we refer -- they mean critical thinking and 

problem solving skills. Notice how many times that particular topic has come up. 

Communication skills, again, a heavy-hitter valued by employers and also lacking in our 

graduates. The creativity and innovation skills. How will we get around a particular situation? 

Are we able to look at new ways and think outside the box? And then collaboration skills, 

because in the work place as well as in society at large, we don’t work on our own. We’ve got to 

be able to work with others and problem solve as part of a team.  

The information, media, and technology skills. We do live in a technology and media 

driven environment. We have an abundance of information, rapid changes in technology, and 

we have the ability to collaborate and make individual contributions on many, many levels. So to 

be effective citizens and workers, we need to be able to use those skills.  

Finally, we need life and career skills, and again, these are what separate successful 

adults from unsuccessful adults, much more than thinking skills and concept knowledge. We 

need to navigate a complex life and work environment, so we need skills such as flexibility, 

adaptability, initiative, self-direction. We need social skills. We need to understand the idea that 

we live in a multicultural society. We need to be able to get along in a multicultural society. We 

need to be productive, we need to be accountable, and we need to show leadership and 

responsibility. 



So the next section that we talk about when we talk about some solutions will be talking 

about how we can prepare students with these kinds of skills. But first, we are going to do our 

first Act 48 or other credit. And that -- so what you’re seeing on your screen, and we know that 

you do not have that in your handout, so we want you to make a note somewhere on your 

handout of the answers to this question.  

Which of the following statements about college and career readiness is false? College 

and career readiness skills -- college readiness skills actually refer to skills for a variety of post-

secondary education options. That’s A. B, career readiness encompasses completely different 

skills than college readiness. C, secondary programs needed for college readiness and for career 

readiness share many important elements. And D, study skills, time management skills, goal 

setting, and persistence are important for both college and career readiness. I’ll give you a few 

seconds to write down the code: A, B, C, or D for question number one. Put it in a safe place 

because there are four more questions that we will be interspersing through the course of the 

morning.  

And now I’ll show you the correct answer. Remember, we asked for which of the 

statements is false, and we did point out that many of the same skills are applicable to both 

college and career readiness, so B would be false, stating that they’re completely different skills. 

The other statement, A, C, and D are all true. And now I’m going to give this to Michael, who’s 

going to make the connection from the research that I showed you to how this impacts students 

with disabilities. 

MICHAEL STOEHR: Great. Before we get started, we did have one question during Rosemary’s 

presentation about SCANS skills, and could those be utilized for IEP goal-development? And the 

answer to that is they can be used as a part of that development. I think that could provide 

some good background information. However, you’d still need to have additional supports and 

resources, other assessment information to support a goal. But I think that’s definitely -- would 

be good to include in present educational levels as a measure that could be used. But I wouldn’t 

solely use SCANS skills. 

ROSEMARY NILLES: I agree. I think it would be a great idea. 

MICHAEL STOEHR: This slide’s looking at IDEA 2004, and IDEA 2004 is the federal law that 

governs special education. Basically, it’s the law that states that all students, regardless of the 



disability they may have, are entitled to a free, appropriate education. When we look at IDEA 

2004 and we look at the terminology about what is secondary transition, we look at that, that 

there’s a process of preparing students for life after they leave high school, including 

participating in post-secondary education or training, employment, and living in the community.  

In this law, secondary transition is defined as a coordinated set of activities for a young 

person with a disability that is a result or in a process, which basically means everything that the 

student is engaged with while they’re in the high school setting should be leading to what they 

want to do once they leave school as far as going on for further training, employment, or 

independent living. To ensure that all young folks with disabilities have available to them a free, 

appropriate education, IDEA helps to support this. And I think it’s important to note when we 

look at what is secondary transition and the federal law for special educators, that we really are 

trying to enforce this fact that everything that student’s doing, from the age of 14 until they 

graduate or until they age out at age 21, is leading to what they want to do once they leave 

school. 

 This next slide looks at the federal indicators that the folks in education and special 

education utilize to show that they are meeting the requirement of IDEA 2004. And basically, 

what they are indications of is how well each of the states are meeting the requirements. Now 

this slide in particular is highlighting some of the indicators that are geared specifically to 

students that are 14 to 21. And you’ll notice that we start off at a bottom level with a 

foundation that all students, whether they’re in general education or special education, are 

receiving a high-quality, a rigorous standards-aligned education, and that’s students that are in 

general education or special education.  

And that’s important to point out, especially with today’s webinar, because the impetus 

really is looking at, what are we doing for all students in our middle schools and high schools to 

prepare them to be successful once they leave school? Rosemary’s going to be talking about a 

little later, and I think I will also, about individual learning plans that a number of states are 

using for all students. And they parallel the transition plan that we use in education, special 

education. 

So we have this very strong foundation. And then we look at the next indicator, which is 

indicator 13, which I’m sure a number of folks on the call if they’re in education are familiar 

with. And basically what indicator 13 looks at is, what is that student’s educational program look 



like, and how is it assisting that young person in reaching their post-secondary goals of going on 

for further training, employment, and living independently in the community? And it’s looking at 

that entire process.  

Then if a -- and the thought is if a student has a well-defined program and if it is leading 

them to their post-secondary goals, that the student will be able to graduate. And that’s what 

indicator one is. And not drop out, which is indicator two; that they’ll have a reason or purpose 

to staying in school and to feel successful. And then lastly is indicator 14, which really when 

Rosemary and I talk about this and we do presentations, we really think that indicator 14 should 

probably be indicator one because we really look at that a, how well are these students doing 

after they leave school?  

A number of you may have been involved in the Pennsylvania post-school outcome 

survey, or PA POS. That’s how our state meets the requirement for indicator 14. And that 

particular indicator is looking at, how well is a student doing one year after graduation regarding 

going on for further training and employment? And we’ll be talking in a few minutes and looking 

at some slide data that we have of some recent data regarding indicator 14. 

But let’s first look at what the national data tells us. So if we look at this, there continues 

to be a large discrepancy in the outcomes of school and between students that are -- have a 

disability, that are -- have IEPs, that are in that subgroup, and students in general education. The 

national data shows that about 70% of the students who receive special education services 

graduate with diplomas, compared to 85% of their peers in general education; and that about 

32% of students with IEPs who complete high school enroll in some type of post-secondary 

education, compared to 68% in the general population. And that’s a pretty staggering difference 

when you look at that. So despite, you know, our goals and really trying to emphasize 

transitional services, students in special education, students that have IEPs, are still not making 

the same successful outcomes as their peers. 

I want to finesse that according to our most current state performance plan data, so as 

we go back and we look at how well our state is doing as far as graduation and dropout rates, 

our data from 2010 and ’11 school year, our graduation rate was slightly higher than that of the 

national rate. We’re at 87.3%, and our dropout rate is about 10.9% in Pennsylvania.  



It’s important to note that students with disabilities are at particular risk of dropping out 

of school because they may experience problems with behavior as well as academic difficulties. 

They often have prior academic failures and they often get very frustrated if they don’t see the 

purpose of remaining in school, and they may not feel connected to anyone at the school.  

And those are some key points that when we look at maintaining students’ attendance 

and assisting students in not dropping out of school. A lot of those programs, like Check and 

Connect, for example, really look at having students make a connection to somebody on staff. If 

a school has an effective transition program in place, students also are more likely to stay in 

school because they’re making the connection, they’re seeing the importance of staying in 

school, and also looking at what courses they should be taking in order to be successful, to 

realize what the requirements are to go on for post-secondary education or training, to go on to 

a college or a trade school, and to work independently. 

This next slide continues looking at national data and looking at the rate of employment 

for youth with disabilities, and the fact that it’s substantially below the 63% employment rate 

for youth in the general population. And when we look at students that are -- have IEPs, that are 

in special education, up to two years after graduation, about three-quarters of these youth are 

still living at home with their parents. Now you’ll notice that this particular set of data is taken 

from an article from 2005. I think there probably are a lot of students, whether they’re in 

general or special education, that may be still living at home two years after high school 

graduation, but I think the point is, are we really doing enough for students to be successful 

once they leave school? 

I wanted to look now at the indicator 14 data that we have, and this is the most current 

data that was reported in our state performance plan. So when we look at this first indicator, 

and this is actually how our data is reported to the federal government concerning how well are 

students doing one year after they graduate, this first number is looking at how many students 

are enrolled in higher education. And it’s listed at 31%, and you might remember when we went 

back that when we were looking at the national data, it said about 32% of students with IEPs 

were enrolled in post-secondary education. Now that’s not necessarily higher education, but 

that’s about average, I would think, where we are nationally.  

This next statistic when we’re looking at our indicator 14 data, and this question asks, 

how many students are in higher education and how many are involved in competitive 



employment? And you’ll notice that that number jumps up to 64%, and that’s a combination of 

those two outcomes, both going on for further education and higher education, as well as 

looking at students involved in some type of competitive employment.  

And then lastly, and this is how, again, the state is reported to the federal government, 

is this last piece where our students engaged in going on to higher education, are they in 

competitive employment, or are they enrolled in some other type of post-secondary education 

and training? And you’ll notice that number is at 74%, which I think is fairly good, so at least it 

means that -- at least 74% of the students graduating in our state are not sitting at home. That’s 

often a comment that’s made. You know, kids graduate to the couch. And at least in our state, 

based on this data, 74% of them are engaged in something, whether it is going on for further 

training, employment, and/or both. 

This next slide that we wanted to look at is talking about, where are we with 

employment rates? Because we really wanted to share this information on as far as, how well 

are we doing as a country? And wanted to note that this data comes from August 2012. If you 

want to have the most current data, and usually it’s about a month behind, you can go to the 

link that’s listed on this slide. And it’s the Department of Labor’s site for ODEP. And when we 

looked at the August 2012 data regarding employment rates, you’ll notice that the percentage 

of people with disabilities in the labor force was about 21%. By comparison, the percentage of 

persons without disabilities was about 69%, so there is still nationally -- and this is all individuals 

with disabilities and all folks without disabilities in the general population. This isn’t just talking 

about youth and young adults. But notice that there is a really great discrepancy. 

This next slide’s looking at unemployment rates. And again, this data comes from that 

ODEP site, and it’s from August of 2012. And you’ll notice on this particular slide that students -- 

I’m sorry, individuals rather, with disabilities had an unemployment rate of about 14% 

compared with about 8% for individuals without disabilities. Now we’ve been looking at this 

data in trainings that we’ve been doing for the last couple of years, and what we wanted to let 

folks know is that it really has changed. It was about 16% as far as individuals with disabilities 

being unemployed last year. So it is a slight improvement over that particular statistic.  

We will talk a little more later on this morning about those individual learning plans. 

We’ll discuss those and kind of talk about what some of the other states are doing around that 

particular concept. 



Okay, we want to now go over the next question that you have if you’re looking for the 

credit for this particular webinar, and this is the question. And it is, students with disabilities are 

at a particular risk of dropping out of school because: A, they may present with problem 

behaviors coupled with academic difficulties; B, they have prior academic failures; C, they may 

not feel connected to anyone or anything at school; or D, all of the above. Let’s just take a 

couple minutes and look at that and pick the correct answer.  

And again, as Rosemary said, we’re asking that you keep track of the answers to the Act 

48 questions, so write them down on the front of your PowerPoint or on a sheet of paper. When 

you go onto the survey link for verification for credit for today, you’ll be asked for a verification 

code. And basically what that verification code will be the letter answers to these questions. 

Okay, let’s look at the answer. The correct answer to question number two would be all of the 

above. And with that, I’m going to pass this over to Rosemary, who’s going to talk about 

strategies for building career and college readiness. 

ROSEMARY NILLES: Michael has provided a perspective on transition services for students with 

disabilities and the compelling need to ensure that our students with disabilities graduate 

prepared for employment, post-secondary education, and independent living. However, this 

responsibility can’t be the sole responsibility of special education. That’s today’s webinar. 

Instead, the responsibility rests with school districts or LEAs with special education as critical 

partners, rather than sole providers.  

There’s another twist to this. There are several general education reform efforts 

designed to improve the entire system of education, and they’re embracing transition, or what 

special education refers to as transition, as critically important for all students. So it behooves 

special education and general education to embrace and share one another’s practices and to 

work together on behalf of all students. And what you’ll see over the next few slides is the 

amount of attention that is being paid. 

 The increased focus on college and career readiness, combined with this complexity of 

the challenges associated with this topic, they’ve led to a rapidly expanding community on 

college and career readiness. And it’s rich with resources, yet full of confusion. And if you look at 

this graphic, here’s our goal: all students college and career ready.  



But the National High School Center conducted in the past year a scan of organizations 

that address college and career readiness. They identified more than 70 such organizations, 

including those focused on policy, practice, advocacy, access, and research. So clearly we’re not 

going to go through what all 70 of those organizations found. We’ve already talked a little bit 

about what Partnership for 21st Century Skills recommended, but let’s look at just a few of these 

partner organizations and see what they’re saying about what high schools need to do to 

support students with and without disabilities. So we’re going to look at a couple of these other 

ones. 

 Notice that the National Secondary Transition Assistance Network -- Assistance Center is 

surrounded in black. That is going to come towards the end of this section because this refers 

specifically to students with disabilities, so -- but we will be getting to that shortly. And also the 

State Education Department’s. These are two areas that we will be spending additional time on. 

But first, let’s look very quickly at some of the other things.  

The National High School Center, and its website is www.betterschools -- 

betterhighschools.org. And it is in one of the last slides. But the National High School Center is 

based at the American Institute for Research. The acronym for that is AIR. And it’s funded by the 

Office of Special Education Programs and the Office of Elementary and Secondary Programs. 

And so what they do, the National High School Center, provides summaries of the latest 

research. And they provide many, many user-friendly tools and products and high-quality TA on 

high school issues such as college and career readiness, tiered models, et cetera. As an aside, 

they offer excellent webinars and online communities, so this would be a website and a center 

to look at. 

But they identified eight elements of high school improvement that would lead to better 

outcomes, and those are rigorous curriculum and instruction; regular assessment and 

accountability; a lot of attention to teacher effectiveness and professional growth, and those of 

you in the education field are aware that there’s a lot of national attention on teacher 

effectiveness; student and family involvement, and that’s one really to circle; stakeholder 

engagement, we know we can’t do this alone; effective leadership, it can’t be done by a few, so 

we need our high school principals, our superintendents, and teacher-leaders and community 

leaders to work together. It has to have some sort of organization and structure, and it has to be 

designed. Whatever a high school is doing to improve itself, it has to be organized and 



structured, and it has to be designed to last. It can’t be a flash in the pan or something that 

we’re going to work on this year while it’s a popular buzz word. It has to be an ongoing, 

sustained effort. So that’s just a very quick reference to what National High School Center is 

doing. And again, their website is at the end of this PowerPoint. 

Pathways to Prosperity, and that came out of Harvard University, Pathways to 

Prosperity was a two-year study out of Harvard’s graduate school of Education. It was just done 

in 2011. And what they concluded, that a lot of emphasis is placed in high school on going to a 

four-year college. Even in middle school, 60, 70, maybe 80% of our students will say they want 

to go onto a four-year college. And yet only 30% of our young adults complete their bachelor’s 

degree.  

So the Pathways to Prosperity report and its similar documents contended a more 

promising strategy would include more emphasis on high-quality career counseling and career 

education. They recommend a comprehensive pathways network that would include emphasis 

on career counseling, and they’re recommending that really needs to be a central component of 

students’ experiences in middle and high school. They need to be exposed to a wide range of 

options, and then help them to explore those that most excite them. 

The problem with career counseling, and I know that we have many guidance 

counselors on today’s webinar, we know nationally that your ratio might be 500 to 1. We know 

that with budget cuts, guidance counselors are spread very thin, and you’re pulled in many, 

many directions. And so it can’t be the sole responsibility of guidance counselors to help 

students look at their interests, their preferences, and their aptitudes in light of the many 

possibilities. We really need that to be a strategy and a responsibility that all of us share, and 

certainly that all educators share. 

The second thing would be multiple approaches. The four-year path is not the path for 

everyone, and so we’re looking for other ways to help youth transition to adulthood. Career 

education is a strongly recommended pathway to both career and post-secondary education, 

and so Pathways to Prosperity is very strong on career and technical education, as are we in our 

Transition Community of Practice community. We know that it works, we know that students 

who participate in career education have the option of going right to work, but we know that 

statewide, many of them do go onto other forms of education. And they’re very well prepared, 

so it’s a very strong recommendation.  



There are other ways as well: internships, apprenticeships, getting young people out in 

the community, finding innovative ways to help them learn the skills that they need to learn 

while keeping them engaged. And certainly involving employers through things such as work-

based learning. We can’t do this alone, and we’re grateful for the employers and community 

members, and higher education as well, who are involved in our state-wide Community of 

Practice on Transition because we have agreed that we can’t do this alone. It can’t be an 

educational problem. That’s Pathways to Prosperity, and you’ll see the site for that on one of 

the final slides. 

Breaking Ranks, and that is actually the National Association of Secondary School 

Principals, that’s what NASSP refers to. And this actually -- their report called Breaking Ranks II is 

a second iteration of the organization’s identification of what works in reforming secondary 

schools to meet the outcomes that we’re looking for. And so they present 31 recommendations 

within three core areas, and they call these core areas touchstones. They recommend 

collaborative leadership, professional learning communities to discuss and think about what we 

can do together to make good use of our resources, and then strategic use of data. 

They also talk about personalizing the school environment. In other words, the idea of 

an individual education plan for a student with disabilities? That’s a personalized plan. They like 

the idea of individual learning plans, making sure that every young man and young woman in 

the high school or middle school has a caring adult, feels that someone is looking out for them. 

Those are some of the ways -- things we mean when we talk about personalizing the school 

environment. And again, a very strong curriculum, instruction, and assessment. 

So you’re probably already seeing some common themes, but these recommendations 

from NASSP provide school leaders with knowledge, strategies, but actual tools to encourage 

staff, students, parents, as well as community members as they work together to create these 

academically rigorous and personalized learning environments that we know are important, that 

lead to improved performance. 

Okay, the next one on your handout says Bill and Melinda Gates, but it’s actually the 

National Association of State Boards of Education. NASBE, as you see on my slide, has been 

funded by the Bill and Melinda Gates Foundation. So they work together. The National 

Association of State Boards of Education works with states to develop a systematic, coherent 

high school model with corresponding practices that support all and prepare all students for the 



21st century and their post-secondary pathways, whether they be college, work, military, or 

whatever.  

And the Foundation has identified three broad strategies for reforming high schools. 

The first, articulating high academic expectations for all students. The second, implementing 

innovative strategies and structures to support and engage students, and you can see parallels 

with other recommendations that I’ve reviewed. And then they have a particular interest in 

teacher quality. And so they’re very interested in incentives for excellent teachers by articulating 

what is meant by excellent instruction and then rewarding that. And again, you see on my slide 

the National Association of State Boards of Education and Gates Foundation. You can also 

google these, but these are two that are working together. 

Now the next topic I’m going to spend some time on because it’s about the high 

standards that we’ve been talking about. We’ve been talking about the fact that our concern, 

will all students, including students with disabilities, have the academic preparation they need 

to engage in the challenging careers of the 21st century? Will enough of them be prepared for 

well-paying careers? Will they have those critical thinking skills, problem solving skills that they 

need to become responsible citizens?  

The common core state standards have been developed in response to these questions. 

The common core standards were developed through an effort, joint effort, of the Council of 

Chief State School Officers and the National Governors Association, NGA, with the participation 

of the overwhelming majority of states. They set as their goal to create standards that are 

researched and evidence-based, aligned with the expectations that we know higher education 

and employers want and that are rigorous: rigorous content, rigorous skills, and internationally 

benchmarked. So I want to point out that this is a grassroots effort. This is not a top-down 

effort. This came from the 50 states, the chief school officers of each one of our states, and the 

governors. It did not come from the federal level. 

But Pennsylvania is one of 46 states who have voluntarily adopted the common core, 

and in Pennsylvania, we call them the PA common core. And in a few minutes, I’m going to show 

you how to access that. But the common core standards offer new ways to conceptualize the 

subject matter that we teach by linking specific content with those critical thinking skills and 

practical applications. So Pennsylvania, as we said, has adopted the common core standards, 

and now we’re working to create common assessments aligned to those standards. The idea of 



consistent standards and consistent assessments make -- they make common sense, but they 

make economic sense because we do have a large number of students. You see that within your 

districts if you’re an educator. You have a high amount of transiency. We hear it from every part 

of our state. But that’s also a national issue, so students are continuingly moving in and out of 

Pennsylvania from other states. 

But it also makes economic sense because rather than each state working on its own 

and paying the high cost of developing assessments, if we combine our efforts, we can save a lot 

of money. And of course, that matters. But again, we talk about the great need for remediation. 

If we were to have common standards, as we are developing and have developed, that would 

reduce the need for remediation. So Pennsylvania is one of two groups that are working 

collaboratively to design assessments. And most familiar to those at the high school level would 

be our Keystones that will be administered this year. So right now, if you’re an educator wanting 

to learn more about the common core standards, your regional intermediate unit will be 

providing training to support implementation at your level. 

But again, the whole concept of the common core standards comes from our belief as a 

nation, as a society. We’ve acted on the belief that all students deserve a basic education, and 

the point of a basic education is to get students ready for life after school. And as Michael 

pointed out, our -- the language of the Individuals with Disabilities Act mirrors that same 

language. We’re all taking the same thing. So the common core state standards would define, 

what is a basic education? They would define it in a new way, being ready for college and 

careers.  

And for the first time nationwide, at least among the 46 states and the District of 

Columbia, by proficiency, we would be talking the same proficiency. Because right now, being 

proficient in one state is not necessarily proficient in another state, and thankfully in 

Pennsylvania, our academic standards that we’ve been using are quite high. That’s not the case 

in other states. So a student who may be proficient perhaps in Alabama would come to 

Pennsylvania and would have a mighty struggle. So now with common core, we can say that the 

expectations are the same regardless of where they live. They represent one opportunity to 

advance equity and excellence for all students. 

We’re also just going to take just a few minutes and talk about our Pennsylvania career 

education and work standards. We will be developing this in much more detail on our next 



webinar on October 31st, but not every state has what we have in Pennsylvania, so I wanted to 

call your attention to some of the excellence that we already have working. Our career, 

education, and work standards, they’re part of Chapter Four, the state’s Board of Education 

regulations. These are required for all students in Pennsylvania and they have four strands: 

career awareness, career acquisition, getting a job, career retention and advancement, and 

entrepreneurship.  

These are defined in behavioral terms, what kids need to be able to do at four grade 

levels, three, five, eight, and 11, but we actually start working on them in kindergarten. And 

again, think about why we would have these. Because as a state, our economic future depends 

on having that well-educated and skilled workforce. So we don’t want any of our kids to leave us 

in a Pennsylvania school without this solid education, and that’s what drove the creation of the 

career, education, and work standards. I want to point out that this topic is going to be much 

more deeply developed on October 31st in the webinar, and it’s one of our Community of 

Practice webinars, called Tools for College and Career Readiness. And these standards will be 

highlighted. 

This slide, I’ll just quickly show you some of the skills that are highlighted for career 

awareness and preparation. Understanding abilities and aptitudes, showing -- making career 

choices, connecting school subjects to careers, career acquisition, getting a job, what kinds -- 

look at speaking and listening and conversations, interviewing skills, workplace skills, how to get 

a job, the idea of career portfolios, which are required in Pennsylvania, work habits, cooperation 

and teamwork, group interaction, time management, budgeting. Our Pennsylvania career, 

education, and standards are very robust. And in looking at entrepreneurship, character traits of 

successful entrepreneurs, opportunities, risks and reward, components of a business plan. 

And we know that many schools are doing excellent things with -- a colleague has a 

sixth-grader in a public school in Western Pennsylvania, and that sixth-grader is working as part 

of the general ed math class to develop a budget based on minimum wage. And these sixth-

graders are actually working right on the career -- they’re working towards the career, 

education, and work standards, and that teacher has integrated these standards right into math 

class by having her sixth-graders look at what they would be able to afford. Would they be able 

to buy a house? What kind of an apartment could they sign? Would they be able to afford a car 

and the insurance that comes with it and the tolls and the gasoline and all those costs that we 



pay? Would they be able to afford going out to eat at fast food or maybe a different type of 

restaurant? Would they be able to take a vacation? So it’s an excellent opportunity. 

I’ll show you very quickly our PA career standards website. I’m not going to take you 

there. That’s next time. I just want to give you a brief commercial for some of the richness that 

we can offer here to our Pennsylvania stakeholders. And actually, people from other states do 

visit this website. Some of the resources that are our presenter, Michael Thompson, will be 

talking about is crosswalks to show educators how the career, education, and work standards fit 

in with the other academic standards, and some excellent tools, games, lesson plans that can be 

used to integrate the career education and work standards through the school day. There are 

also assessments. Michael Thompson will be talking in more depth about some of these, but if 

you were curious now, you could go onto that website and look at some of these tools. The best 

part is that they’re free and they’re for all kids. This is not a special education website, but many 

of our Pennsylvania educators aren’t aware of the wonderful tools and resources there. 

I wanted to call to your attention something new. On August 23rd, we received in 

Pennsylvania a penlink. And so you may have seen it, you may not have, depending on your role 

in the district. And if you’re a parent or an agency or community member, you may not be 

aware of what just happened. And that is, we put business, computer, and information 

technology standards, and they’re called BCIP standards, they’re now available. They’ve been 

approved by the state’s Board of Education. And they have developed these standards.  

And look at the areas: accounting, career management, communications, computer and 

information technologies, economics, finance, entrepreneurship, global business, management 

and marketing. And you may be saying to yourself, that sounds an awful lot like what Rosemary 

just reviewed on the career education and work standards. And it’s true, and there are actually 

references to the career education and work standards within these brand new standards. 

There are references to our current standards in economics, and there are a reference to our 

draft standards in student interpersonal skills, which I also want to make sure I mention.  

So they’re pre-K to 12, they can support curriculum development, and they’ll offer many 

tools to bring this important content into the classroom. There doesn’t have to be a special class 

or a special curriculum, but we just need to find ways to integrate these, the career, education, 

and work standards, and the student interpersonal skills standards into our school day. 



This is the standards aligned portal. This is where you can find some of the tools I’ve 

mentioned. And remember, for the last few minutes, I’ve been talking about the common core 

standards. So I’m going to hope that I can -- should I escape, Michael, or -- 

MICHAEL STOEHR: Yeah, you can do that. 

ROSEMARY NILLES: Okay. I’m going to escape and I’m going to take us right to that website. It 

looks -- I think I need to go back to the slideshow and take you there. And it worked. Okay, I 

want to enlarge that screen. This is -- if you’re an educator, we hope that you’re very familiar 

with our standards aligned system web portal. This is our go-to place for educators, parents, and 

community members. And what I want to show you is these six circles. Each of these six circles 

represent evidence-based practice in bringing about high student achievement, which is at the 

center. Notice that we have standards, assessment systems, a curriculum framework, which 

shows us how and when to teach the topics; instruction, which is at the heart of getting where 

we need to be; materials and resources, so many, many resources, lesson plans, videos available 

for you.  

And our newest component of the standards aligned system is called Safe and 

Supportive Schools. We know that we can’t get students to be successful in high school, we 

can’t get them graduated, let alone have them be ready for college and career, if we can’t keep 

them in school, if we can’t make them feel that they’re in a kind and supportive environment. So 

we’re very grateful to have this new circle. 

But what I’m going to take you to is the standards tab, and I’m going to take you to 

common core. This is where we can find our common core standards, so let me scroll down. You 

can find the common core standards. Notice that they’re called PA common core for English 

language arts, math, reading. And if you notice, the reading is notched up, reading for science 

and technical subjects. The common core and the PA common core -- and by the way, the PA 

common core took the best of our current PA academic standards and infused it with the 

common core. But there’s a great deal of emphasis on reading complex text, and a huge 

emphasis on writing.  

But what I wanted to show you was the emphasis guide, and I’m going to show you the 

emphasis guide. You know what? I’m not finding it just now, so let me -- okay. There it is. English 

language arts, that’s what we mean by ELA. What this is showing, this will show as it opens, is 



our current PA standards on the left and the specific PA common core. So this will give you some 

guidance on what’s really important to be teaching. And there are many, many tools such as 

this. 

I also want to show you -- going to show you two other things. I’m going to show you 

how to download the standards, and you can see that you can download copies of them. But in 

Pennsylvania, you’re familiar, I think, if you’re an educator, with the academic standards that 

have been in place for some time. I’m scrolling through math, science, technology, environment 

and ecology, et cetera. I want to take you all the way down to some of the -- early childhood, 

because college and career readiness does begin at a very young level. We also have student 

interpersonal skills standards. Think about how important the interpersonal skills are for college 

and career readiness. We know from employers that that’s the reason, that interpersonal skills 

are one reason that particularly our students with disabilities aren’t successful in employment. 

So I’m not going to open them for you, but I want you to know that they’re there, and I invite 

you to look. 

The other thing, and this is the American School Counselor Association, national 

standards for students, on our October 31st presentation, Michael Thompson will tell you a little 

more about those standards and his work. But what I wanted to show you here, we also have 

English language proficiency and many other standards. And I’m going to go back, and I’m going 

to show you one more thing, which is our curriculum framework that specifies what’s to be 

taught for each subject in the curriculum. And our -- in Pennsylvania, we have big ideas, 

transcending ideas, concepts, what students need to know for each of the standards, 

competencies, what they need to be able to do, essential questions and vocabulary. 

But what I want to show you here is a brand new tab for algebra I resources. So if you’re 

an educator, this might help you with how to connect what we are saying as far as common core 

with what you’ve been doing. What I wanted to show you is educator resources, student 

resources, and sample assessments. Now I’m going to bring up on my screen one more thing, 

but this is a brand new tab. If you’re a math teacher and you know the stakes, your students will 

be taking Keystones, here’s some fabulous tools for educators and students. And I’m going to 

show you one of them.  

This is called an emphasis guide. So we’ve been talking in generalities about how to get 

kids ready for college and career. Math is one of those critical areas, and so this is an example. 



As we transition to the common core, the focus on grade eight instruction needs to shift from 

less emphasis here, more emphasis here. So this tool was actually on the common core tab that 

I showed you. So at any rate, I wanted to give you a very brief tour, and clearly this is not 

everything you need to know. But for all of us, it’s a fabulous resource that our Pennsylvania 

Department of Education has gathered. And there’s your website for it. 

So I know I spent a lot of time on standards, but we can’t really talk about getting kids 

ready for life after high school without it. And remember that the common core standards, PA 

common core standards, were developed with a great deal of input from higher education and 

employers about what they need to be successful when they enter. Michael’s going to give us 

the special education perspective on what we need to be thinking of specific to our students 

with disabilities. And I think you’re going to find that many of these things are also good for all 

students. 

MICHAEL STOEHR: That’s great. Thanks, Rosemary. What I’d like to do -- the slides that you 

have, that you’re looking at now, is about the National Secondary Transition Technical 

Assistance Center, or NSTTAC. And I’m going to actually take you to their site. I think it’s 

important to show you where some of this information contained on these slides can be found. 

Okay. This is the National Secondary Transition Technical Assistance Center, and the acronym 

for that is NSTTAC.  

And one of the things that we wanted to point out on this particular slide is through a 

lot of evidence-based practices and research, NSTTAC, which is made up of representatives from 

the University of Michigan, University of North Carolina, and Appalachian State University, 

worked on putting together evidence-based practices as well as looking at identifying predictors 

that ensure or show that if you utilize these effective practices or predictors, students will meet 

with more success as far as going on to achieving their post-secondary goals of further training, 

employment, and independent living. 

So as we look on their site, if you go underneath the evidence-based practices tab, 

where that will take you to is a page that has information concerning these 33 evidence-based 

practices. The slide that you have lists some of them. And as this is opening up, we’ll give it a 

minute or two. You’ll notice when you go onto that page that they list these evidence-based 

practices, research-based practices, promising practices, and so forth.  



On the left side, if you highlight or go onto the evidence-based practices, they list them 

out. So they list the 33 different types of practices that are commonly used, not only in 

education, but I think also a number of these are utilized by community agencies. I know like 

supports coordinators, for example, service provider agencies oftentimes utilize a number of 

these strategies in working with youth and young adults in transition. 

When you go onto their page and you look at the particular evidence-based practices 

listed as 33 elements, if you click on one, for example looking at employment skills, you’ll notice 

that it states that it has a moderate level of evidence-based practice. Now the nice thing about 

this, and this is the reason we wanted to just take a minute for you to look at this, for each of 

these 33 evidence-based practices, they list who it was implemented on. In other words, when 

they were looking at analyzing this, what population of students was this used on, or what 

population of youth and young adults? What exactly is that specific practice?  

So in looking at this, we’re talking about establishing community-based instruction and 

looking at that practice, looking at how that particular practice was implemented. And then they 

also provide where it was implemented. So in this case, we’re looking at a community-based 

type of assessment and looking at this employment area. So these would be the places where 

those individual youth or young adults interacted, so a florist shop, print shop, and so forth. 

They also list, then, for each of these evidence-based practices, where the best place is to find 

out more information about the practice, and they link there, and then they have those 

hyperlinks when you’re on their website. 

And then this is really nice, this next section. They list how that particular practice was 

related to indicator 13. So it kind of goes through the national indicator 13 checklist, which does 

parallel our state’s indicator 13 checklist, and it tells how that can align. And I know oftentimes 

when we’re doing training, we’re working with schools, they do ask, you know, how could we do 

this or how would this interact? So that’s a really nice piece.  

Then it goes down and it lists, how does this practice relate to the common core and 

other state standards? And again, Rosemary has spent a lot of time talking about the common 

core, looking at, you know, these national strategies. And here, it makes that link. And I think 

that’s another really effective way, especially if you’re looking at, okay, what works best? What 

should I be working on with the youth, young adults that I have, or the students I’m working 

with? This is another nice connection. And then they also list how this practice relates to states’ 



career clusters initiatives, which some states utilize, similar to our career work standards in our 

state.  

And then they have references that they utilized. And they have one of these pages for 

each one of the 33 effective practices, so I really -- I wanted to highlight that because I’ll be 

honest. I’ve known about these for a long time, but it wasn’t until prepping for this particular 

webinar that I actually went in-depth and looked more intensively at these practices. 

I also wanted to talk just a little bit about the predictors that they have on the NSTTAC 

site. So if you are, again, on their website and you go into predictor resources, they have a really 

nice handout, or a PDF rather, that looks at these identifying predictors. And it outlines them 

under career awareness, student support, parent involvement, self-advocacy. So if we look at 

that, let me go down, it’s a really nice, quick summary.  

So for example, if you’re doing career awareness activities, what implications does that 

have to the three post-secondary goal areas? Well, it directly has an impact on education and 

employment. Or for example, looking at paid employment or work experiences -- and I think this 

is interesting because it is a predictor of not only further education and training and 

employment, but also looking at independent living. So I think that that’s a nice research-based 

PDF document to reference as we’re looking at the programs and we’re looking at the activities 

that we’re doing with the students that we have that are in special education. So I wanted to 

share both of those with you, and actually the site itself. You know, I would encourage folks to 

go there to look at the evidence-based practices that are shared there. 

Okay. I’m going to move now back to our PowerPoint, and I wanted to talk a little bit 

about what are some of the effective elements of transitioning programs for students with 

disabilities. And when we look at this particular slide, this highlights some of the areas, again, 

that research has shown that affect students being successful in their post-high school lives.  

So assessment, and the assessment being developed with that youth or young adult 

engaged in that process. Integration of vocational components into the high school curriculum. 

Inclusion in general education classes and not having students involved in segregated classes or 

-- I think also along with this inclusion in general education classes is looking at  ensuring that 

students are involved in a rigorous curriculum, but preparing them to go on for further training 



and employment. This idea of looking at self-advocacy and self-determination skills in the 

curriculum.  

It really continues to be one of the major concerns that I continue to see in schools and 

in talking with youth and talking with families is that young folks really do not have a good 

understanding of what their needs are, what their disability is, and more importantly, how that 

manifests itself. So in other words, if I have a learning disability, how does that impact then my 

learning or my reading? And then more importantly, what do I need to use, what 

accommodations and supports, to help me in making the accommodations I need to be 

successful because I have this reading-learning disability?  

Looking at interpersonal skills and job-related skills, and we’ll talk in a few minutes 

about soft skills and the importance of making sure that we’re instructing on soft skills. And then 

coordinating services. You know, making sure that we are making those connections for that 

youth and young adult and family member. 

This next slide is listing some additional effective components of transition 

programming. So again, this idea of career-focused, on-the-job training involvement, 

involvement of the family and the youth and businesses and the community in this process, 

inclusive use of assistive technology and supports. As I mentioned earlier, really having that 

young person have a good idea about what supports they need. And this general idea of what 

secondary transition does as far as the coordination between school and post-school activities.  

I think it’s interesting to note that this particular -- these last two slides were taken from 

an article written in 2000. So we’ve known about these elements of an effective program for a 

number of years. I think that we need to kind of go back and re-focus and see, you know, are we 

really implementing these in the schools, in the agency programs that we run? If we’re not, how 

can we do that more effectively? 

I also wanted to talk briefly about some of these soft skills, and these are the points that 

we have kind of mentioned throughout today’s session, but it’s really oftentimes the soft skills 

that are the reasons that students are unable to maintain jobs, keep jobs, to be successful, 

whether they’re in a training program or they’re in higher education. It’s these elements that 

are really the primary causes that students are not successful.  



So are we really looking at developing these particular areas, such as time management 

and organizational skills? You know, really two pieces -- I know when I was a transition 

coordinator and I’d have students out in job placements, and after an hour they’d want to sit 

down because they were tired. And it was like, okay, you know what? You’re not going to make 

it in a competitive work environment. So what can we do to make sure that students are aware 

of and practicing the skills they need to be successful? Interpersonal skills, communication skills. 

You know, are we integrating those into our programs, our curriculums that we’re working on 

with students? 

And it’s not that these are done as a separate activity. One of the schools that I was 

working with last week, they were talking about how they have the study skills class, and then 

they have another class on soft skill development. If you have those classes in isolation, they’re 

not necessarily the best thing. It should really be integrated. And I know that’s a frustration. 

Oftentimes we hear from teachers too, you know, our students are fully included in all their 

classes. We really don’t have that extra time. But I think then working collaboratively with our 

partners in general education in making alignment, working with our agency partners to see not 

only what expectations are, but how these can be integrated into what we’re already doing. 

Okay. This next slide is really the kind of pull-it-together slide of this section. And when 

we look at this particular piece, we’ve discussed this morning a number of findings from various 

researchers and organizations from the perspective of all students. So again, not just students in 

special education, but students in general education also. This slide shows this converging of 

research on what works and the common elements that are identified throughout. And again, 

this would be both what research is showing us for students in general education, all students, 

as well as what we’re seeing for students in special education. Again, you know, referencing that 

NSTTAC website and looking at their predictors, as well as their effective practices.  

You can see on this slide that building the skills and attitudes needed for college and 

career readiness is not the responsibility of just folks in education, and instead the list that we 

have and that we’re looking at now really illustrates the need for a highly systematic, well-

planned approach. This comprehensive approach really does involve all the players that are on 

today’s webinar that are participants: our educators, our family members, community 

members, folks in higher education, employers, and agencies. 



I also wanted to mention today as we’re looking at this particular slide -- and we had a 

question earlier. I had alluded to individual learning plans. And many states now -- 

Pennsylvania’s not one of these states, even though a number of our school districts do require 

or have incorporated individual learning plans for their students into a program. And basically, 

an individual learning plan is a portfolio document that’s created to really look at several 

purposes: one, looking at self-exploration, so career exploration, career planning, and looking at 

personalized information.  

One of the questions that we had that came in was asking about, you know, is there 

more information or could we find additional information? And we have several resources 

actually on the individual learning plans. If you look at one resource actually in our own state, 

the Philadelphia school district or school district of Philadelphia, if you go onto their website, 

they actually have individual learning plans that they use, and there’s an online survey you can 

look at. So if you go onto their school district website, you will find that. There’s also 

information on the parent-driven school website. And Rosemary, you also have other resources. 

ROSEMARY NILLES: Yeah, also National Collaborative on Workforce and Disability for Youth has 

-- they’ve actually done a couple of presentations and a publication. So I’m looking for their 

website, but if you were to google National Collaborative on Workforce and Disability -- I’m not 

seeing their website here. NCDW. But they’ve -- I have in my hand a publication, but NCDW -- 

MICHAEL STOEHR: Yeah, and somebody had actually asked earlier, Rosemary, when I had 

mentioned the acronym ODEP and what that stands for. And that’s the Offices -- I’m sorry. It’s 

the Office of Disability Employment Policy. It’s a federal agency. It was created in 2001 in 

collaboration with the Department of Labor. And basically what the Office of Disability 

Employment Policy, or ODEP, does is help to provide information and supports for individuals 

with disabilities so they can be successful. What Rosemary was just mentioning, the NCWD, is 

part of ODEP, and that is the National Collaborative on Workforce and Disability Group. They put 

out a lot of research-based information, materials, support information that really would be 

helpful not only when we’re looking at individual learning plans, but really also looking at 

supports and resources for individuals. 

ROSEMARY NILLES: Yeah, and just one more thing about the individual learning plans. Probably 

the closest thing we have in Pennsylvania is something I referred to before, and that is our 

requirement under Chapter 14 that every eighth-grader begin a career portfolio. Well, that’s 



something that’s fairly commonly done, but not consistently. So at the local level, if your district 

is not doing that, that’s something you really need to start. 

MICHAEL STOEHR: Before we go on, and we will in a few minutes have the next question for the 

folks looking for Act 48 credit, there were just a couple questions that were raised during this 

last section we just wanted to talk about briefly. One individual mentioned, you know, we keep 

talking about college and college readiness, and what about students that aren’t going on to a 

two- or four-year college? You know, are we discounting that, are we saying that’s not 

important, are we not looking at students that are in training and technical schools?  

And by no means are we saying that. You know, I really think we’re looking at -- going 

back and looking at effective transition prep planning, and looking at what does that student 

want to do once they graduate? What is that employment goal they have? And then going back 

and looking at then, what type of training and support do they need to be successful? But 

keeping in mind, we really do want to prepare these kids to be able if they’re interested to go 

onto a two- or four-year college. That is not saying that we think going on to be a plumber, an 

electrician, a baker is any more or less valuable than going on to a two- or four-year college. So I 

wanted to make that clear. You know, I really think it is that continuum and looking at 

transitioning students to where they’re going to be most successful, what they want to do, and 

what is going to prepare them to be most successful. 

ROSEMARY NILLES: And we do find through our PA POS data that many of our students who 

don’t think that they’re going on for post-secondary training actually do end up in some form of 

post-secondary education or training, even if that is on-the-job training. But there are very few 

careers now that don’t involve something. So when we use the term college and career, we use 

it very loosely, as Michael says, and that does encompass any kind of learning that will result in 

employment. 

MICHAEL STOEHR: I also wanted to mention we had a couple questions about students and 

dropouts in high schools and, you know, what to do about that particular situation. And one of 

the recommendations I’d like to make is if you go to the National Dropout Prevention Center for 

Students with Disabilities, again, it’s the National Dropout Prevention Center for Students with 

Disabilities, I think that there are a number of different suggestions, programs, effective 

[inaudible] practices to help students maintain in school. I think the important part about that, 

though, in a lot of districts that becomes a systemic issue, and that’s something that through 



general education, special education, that administration, superintendent involvement, that 

school districts really need to look at policies that are in place and how to best keep students in 

school. 

 Okay, with that, we’re going to go onto our next question, which is question number 

three. So again, if you’re keeping track of these, this is our third question. And it is, in addition to 

academics, what strategies can be used to foster college and career readiness? And the answer 

choices are: service learning; field trips to business, training programs, jails, homeless shelters, 

and courts; programs that allow high school students to earn college credits; or all of the above. 

And we’ll give you a minute to look at that. Okay, and the correct answer for that question 

would be D, all of the above. And with that, we’re going to move onto the next section, which is 

looking at this tiered model of prevention, intervention, and supports. And Rosemary? 

ROSEMARY NILLES: We’ve made the points this morning that high schools face many challenges 

in ensuring that all students are college and career ready. Not only must they raise the 

expectations they place on students and help them set more ambitious post-secondary goals, 

but in order to do that, they need to provide a wider array of supports to help students meet 

their goals. So in the previous section, we highlighted some of the research conducted by 

various organizations and commissions working towards college and career readiness for all. 

And we identified, as Michael did on the last slides, some of the elements that were common to 

all the research. Remember parent involvement, leadership, high standards, community 

participation, and multiple pathways to graduation were just a few of them. 

But yet how do we turn this research into practice, especially if you’re a school entity? 

How can you take what you’ve learned and systematically integrate these elements into your 

day-to-day practice in your schools? And there are no clear answers, especially for a two-hour 

webinar, but we’d like to show you one way of approaching college and career readiness at a 

systematic level, and that would be use of a tiered model. And you’re used to seeing tiered 

models in a triangle format. They’re commonly used in RtII, response to instruction and 

intervention as we call it in Pennsylvania, and for school-wide positive behavior support. So if 

you’re involved in any of those or if you’ve been to any trainings, you’re familiar with looking at 

a triangle tiered model.  



But if we were to use a systematic model, we would be leaving a lot less to chance. We 

would be making sure that some -- that those students who might fall between the cracks 

weren’t falling between the cracks. We would be making sure that we served everyone. 

So just think about it. Wouldn’t it be nice if we did have a building-wide framework that 

included our kids with disabilities? Wouldn’t it be nice if we had a solid core program, standards-

aligned instruction aligned to the PA common core, that we felt really confident that we’re 

supporting kids? But also not just supporting them, but keeping them engaged, if our instruction 

made them want to come to school. What if we had a way to assess all students quickly a few 

times a year so we would know which students were on target, who was falling behind, what 

are the risk factors, what are the red flags? What if we had in place interventions that we knew 

would produce results, interventions matched to the needs of our students, but particularly our 

struggling students? What if we could reallocate our resources, our time, our personnel, our 

money towards one goal: student achievement, but the eventually goal, success during and 

after high school? Because remember, as Michael and I have both made the point, we want 

them to be successful while they’re with us, but we’re preparing them for a lifetime of work and 

participation in the community. 

When we say tiered model, what do we mean? And you can see the triangle down here 

at the bottom. A tiered model, whether it be for behavior, whether it be for dropping out 

prevention, whether it be for academics, whether it be for college and career readiness, uses 

evidence-based systems-wide practices beginning at the bottom for all students. It utilizes 

screening tools to identify those students who are at risk, whether it be for academic, social or 

behavioral, dropping out. And then it uses multiple tiers of preventions and interventions 

matched to student need.  

It always includes a component of database decision-making at a systems level, at a 

building level, at a class level, and student level, so using data from all of those levels. It is often 

depicted as the triangle, and the bottom of the triangle shows that all students receive those 

core instruction, but as we move up the tiers, fewer students need more. So all students are 

receiving what we call universal prevention or tier one. But as we move up, we spend more 

time, more resources on a fewer number of students. But what that does is help ensure that no 

one does fall through the cracks and no one is overlooked. 



This is a very busy picture, and so what I’m going to do is show you what it could look 

like. This is an example. This is not a requirement. We’re showing you an example of what a 

tiered model for all students could look like. This was developed in collaboration with our 

Pennsylvania Secondary Response to Instruction and Intervention Framework, which is available 

on the PaTTAN website. If you’d like to know more about PA Secondary RtII, they happen to be 

meeting in Harrisburg today with our six learning sites across the state. And our Pennsylvania 

Secondary RtII framework is mostly focused on literacy, but this is also adapted from the work of 

Mary Morningstar out of University of Kansas and the National Secondary Transition Technical 

Assistance Center. And they’ve done some work on what would a tiered model look like. 

And so tier one is what we do for all students, and that’s actually -- if we were to draw 

the lines proportionately, tier one would be right up around here. Tier two is what we do for 

students at risk, and tier three is those very intensive things that we do for only a few students. 

And so what I’m going to do, I’m not going to read you every bit of this. I’m sure you’re thanking 

me for that, but please do look at it on your own. I’m going to highlight just a couple of practices 

and show you how they look all the way up. But again, just highlighting some of the things we 

talked about for all students. We always want the rigorous, relevant curriculum aligned to the 

standards. We want to use principles of universal design for learning to make sure that all of our 

learners can be successful. And we want engaging instruction.  

Our PA RtII does incorporate literacy strategies. We have behavioral expectations, 

screening, data-driven, strong guidance program for all students. Guidance counselors, we love 

the work you do and we want to support you how you do it. 

But what I have highlighted on what you see on the screen is dropout prevention. And 

there are universal things we do, and that would be encompassing our school climate standards, 

making sure that our climate is welcoming. But specifically for dropout prevention, some 

schools do such things as ninth-grade academies, use early warning systems. And then for 

career and graduation plans, they start early. They don’t wait until 10th or 11th grade. They’re 

actually starting assessment for careers in middle school or earlier.  

And it’s not just assessment. They’re working as -- and I gave you the example of the 

sixth-grade math class. And they’re making the connections to career education goals and 

emphasizing choice. They’re infusing -- our Pennsylvania schools are infusing those career, 

education, and work standards across the curriculum. They’re making connections with 



community employers and post-secondary education, doing things like job shadowing, 

volunteering, work-based learning, making sure that post-secondary representatives are coming 

to the college and career fairs, making sure that students are having that opportunity, all 

students, to discuss what post-secondary education would mean.  

And always, always, the family’s informed and actively engaged. We already made it 

clear the role of families. So again, whether your student is in your typical high school, your 

typical middle school, whether they spend all or part of their day at a career-tech center, these 

are the things we would like to see for all of our students in Pennsylvania. Again, this is an 

example. It’s a voluntary model, but this is -- the idea of the three-tiered model has gotten a 

great deal of national attention. 

Okay, looking at targeted programs for some students. Again, we’re doing supplemental 

instruction, whether it be for academic, social, interpersonal, self-determination, but we’re 

doing additional assessment and progress monitoring. But look at what we’re doing for dropout 

prevention. Now we’re notching up our efforts. We’ve identified through screening kids who are 

at risk, and so we’re doing programs such as Check and Connect. Perhaps we’re assigning an 

adult mentor to see them a couple times a day. We have the student assistance program 

involved perhaps. And then we’re doing additional things for our students who may have a risk 

factor or who may have an IEP for post-secondary outcomes. So our students with IEPs, they’re 

getting that transition -- that additional transition planning through their IEP process that 

they’re entitled to under Chapter -- or under IDEA 2004. 

So right here, they’re still getting the core, what is done for all students, but they’re 

getting that extra benefit of a specified transition plan that guides their entire day. We’re doing 

more with work-based assessment and learning, more community work, and additional 

outreach in the family.  

And then at tier three, again, much more intensive, much more explicit, whether it be 

academic, social, whatever. We’re using person-centered planning. In Pennsylvania, we have a 

program called Renew that is a person-centered planning approach to those students who are 

at risk of dropping out. We do individualized interventions for dropout prevention, very 

intensive. And that might mean that someone, your social worker, your guidance counselor, is 

actually bringing them to school or coming to see them and finding out what’s going on. And 

again, increased assessment and programming for secondary transition and even greater 



emphasis on self-determination, social, independent living, and intensified partnerships with 

parents and agencies. 

Again, this is just a quick preview of what you might do. If this were a longer training, we 

might ask you to inventory what you have in place. What are the universal practices used to 

support all students? We might say, begin with academics and then look at what you do for your 

at-risk students and your intensive students for academics. We might ask you to do the same 

with behavior, with dropping out prevention. So this is a tool that you might use. And you might 

consider having that discussion if you’re interested at your school.  

Time for the question. Of the following prevention and intervention strategies for 

dropping out, which one is least likely to encourage student engagement? A, assignment of 

adult mentors. B, suspending -- suspensions or expulsion for behavioral infractions. C, 

personalized academic and behavior supports. And then D, customized learning opportunities 

such as service learning, credit recovery, or work experience. Which of those is least likely to 

encourage student engagement?  

Give you a minute and then I’ll show you what we felt was the answer. And that would 

be suspending, B, suspensions and expulsions. When we remove students from the school 

learning environment, we make them less -- more disenfranchised than they already are, so we 

need to find ways to address their needs while we have them in school. 

MICHAEL STOEHR: Okay, great. In this last section, we’re going to look at making the 

connections. We spoke a lot so far today about education, but hopefully we have also indicated 

the links for all of the stakeholders involved in secondary transition. The first partner that we 

really want to look at in this process in ensuring our youth and young adults are successful once 

they leave school are the educators and the fact that our education programs, again, for all 

students, whether they’re in general or special education, should really be transition-focused, 

that it should be leading to those outcomes for that student concerning what they would like to 

do after high school as far as employment, the training they need to be successful, and how they 

want to live in the community.  

Transition-focused educations directed toward adult outcomes consists of both 

academic, career, and extra-curricular instruction and activities that’s delivered through a 



variety of instructional and transition approaches. This primary concept of transition-focused 

education is the expectation that all students achieve these high-quality outcomes. 

Okay, we’ve talked already about this slide and the importance of soft skills, so we’d 

really like to just highlight that again, that that is something that really, again, education folks, 

teachers, school personnel need to be aware of, but also agency staff. When we look at making 

meaningful connections, that it’s important that we are integrating career, education, and work 

standards across the school day and starting early. Really, the career, education, and work 

standards start in kindergarten, and they really should be looked at and developed, and 

especially if that kid is turning 14 and entering transition in the special education system. We 

need to look at increasing the relevance of instruction to real-life situations in which the 

students can apply that knowledge and continue to support our struggling students. 

When we look at our partners and our parent partners, our family partners, it’s 

important at home that youth and young adults are encouraged to read. You know, studies have 

shown that children who read at home perform better in school, so keeping books, magazines, 

newspaper in your home is important, and to demonstrate their usage. Help that young person 

to, you know, obtain a library card, to look at using the Internet and resources that exist to 

encourage reading, have that young person keep a journal or a diary. Encourage that young 

person to work on these issues of time management and responsibility, you know, talking about 

what has happened in school each day, discussing the benefits of education, talking about with 

that young person their future and what their plans are.  

And for that family member, to stay involved in your son or daughter’s school activities. 

You know, get to know their teachers. Get to know and understand what expectations exist. 

Discuss the transition plan. Oftentimes, we’ll hear from education folks, oh, the parents of 

middle school and especially high school kids, they don’t come around as much as they did 

when you go and look at the kindergarten or first- or second-grade students. And I think it’s 

important for parents to stay abreast of what is going on with their youth and young adults, 

their sons and daughters. 

I wanted to point out there are a couple of really good resources that exist, and 

Rosemary talked about the PA career standards site. If you go onto the PA career and education 

and work standards site, they have a number of downloadable brochures that are particularly 

targeted toward family members. These include helping your child identify interests, careers, 



making important and effective decisions. And this is just a screen shot of that PA career 

standards site. And you’ll notice that they do have these downloadable brochures that are 

available for -- that are particularly designed for family members. 

Okay, this next section is looking at, then, how this aligns for our agency partners. So 

when we look at this, the goal really -- I mean, I talked at the very beginning about our 

Community of Practice for Secondary Transition and the fact that we are all sharing this vision, 

that we want our youth and young adults in Pennsylvania to be successful once they leave 

school. This does not happen by accident. We really have to work collaboratively with all of the 

stakeholders involved in transition to look at the commitment, to make sure that we are 

communicating, that we understand what resources are available in our local communities, that 

we have buy-in from our leaders, be they in education or in an agency or a provider agency, 

understanding how those agencies work and how we can best partner.  

When we look at agency and community partnerships, these are some of the ways that 

they can engage, so really looking at this being a collaborative process, sharing what resources 

are available, understanding and considering ways that things can be linked together, looking at 

joint planning. 

And briefly, we just want to look at an example of how this can occur. So just give me 

one second. I want to pull up this particular PowerPoint, and we’re going to just briefly look at 

this. And this was a young individual who was 17 in 11th grade, fully included, but is involved 

with a number of agencies: foster care, Children, Family, and Youth Services. He has a mental 

health diagnosis. He also has some health concerns, and he wants to go on and be a nursing 

assistant.  

So in school, this particular young man would have assessments that are going to help 

him understand what his outcomes are going to be. There’s going to be looking and working 

with that young person on use of assistive technology, looking at addressing the needs that he 

has to be successful in his post-secondary goals, and then most importantly, looking at self-

advocacy skills. The folks from the Department of Health, this could be a school nurse, a 

consultant, [inaudible] home nurse, would be helping this young individual in understanding 

what he needs to keep on track as far as his asthma goes, what he needs to understand as far as 

medication, what he needs to maintain a healthy lifestyle.  



In this process, folks from Children, Family, and Youth Services would also be working 

with that individual, offering supports and instruction on life skills services, looking at 

permanency issues and making connections for after he graduates, helping and completing a 

transition plan. Folks through the mental health system -- oh, I’m sorry. I’m still on Children, 

Family, and Youth. Would also work on supports, offering weekly group therapy sessions, 

attending meetings for that individual.  

Now we’ll move on. Office of Mental Health Services will help him understand more 

specifically his mental health needs and would engage, possibly, in this variety of services that 

are offered locally to individuals that do have mental health needs, such as family-based 

services, therapeutic supports.  

He also would have supports through the Office of Vocation and Rehabilitation, or OVR. 

Some of the things they could do might be activities that take place while he’s still in his school 

years. He’s in 11th grade. They would be attending his IEP meetings. They might suggest that he 

becomes involved in a support program like Project Pass, being involved in his preparing to go 

onto community college.  

And then the college itself, the higher education college, working closely with that 

school and OVR, working with Vincent, talking with him about the disability services and 

supports that are available. So we just wanted to share that with you to show that there is a 

strong connection between the community work that needs to be done and this whole 

presentation that we were doing today on how to align and best prepare students for success as 

far as going onto college and careers. 

Okay, this slide is a highlight of our upcoming sessions that we have. Our next session, it 

actually should be October 31st on there, is October 31st. And you’ll remember it. It’s Halloween. 

Tools for College and Career Readiness. And then we have subsequent sessions after that. 

There’s sessions on December 6th and 7th, January 23rd and 30th, and March 20th and 23rd.  

And if you go to the PaTTAN website, the flyer for this series is there. It’s the Making 

Connections series, and you can go on and register for the other sessions that we have. Just 

wanted to point out quickly that the sessions that are in December and in January and in March 

are geared for different audiences, so look at that. There are some geared specifically towards 



administration and leaders, teachers and direct care providers, students and youth, and family 

members. So you know, be aware of that. 

Okay, the last question for the credits. The question is, why does it make sense to 

provide opportunities in the community for students with disabilities? A, because research 

shows that partnerships outside of the school allows students to see a reason to stay in school. 

B, because students are able to practice skills not easily accomplished in a school setting. C, 

because students like being away from the classroom. Or D, which is both A and B. Give you a 

minute to look at that. And again, the answer to that we felt was the most appropriate was both 

A and B. 

Okay, as a wrap-up for resources, we have mentioned a number of different 

organizations and links. In your PowerPoint are those references. We encourage you to go on 

and check out these various web resources. They’re excellent resources to assist with the 

secondary transition supports for our youth and young adults. Also wanted to remind folks that 

for credit purposes, we are asking that you complete the online survey. You follow the link that’s 

listed there. And again, when you go to that link, what you will find is a page that looks like this. 

You’ll be asked to fill out your name, your employer. For those asking for or inquiring about Act 

48 credit, you’re going to be asked for your professional personal ID. Other credit, you will not 

need to fill that out. Your email address, phone number, and then the verification code here are 

the answers to the questions that we went over for today’s webinar.  

When you submit that piece, you’re then going to be asked to complete a survey 

evaluation. That’s part of the requirement also, and then you would turn that into us. And we 

would ask that everyone could complete that evaluation. That would be really helpful as we 

continue to work on the various parts of this series. We’re asking that that piece, you know, 

submitting the verification code as well as the survey, is completed by the end of this week, 

October 12th. That gives you a couple days to work on that. Submit it for us and please allow 

about 30 days for that to occur. 

Okay, I think we are wrapping up. One of the other questions that was asked, and just 

briefly I’m going to quickly go back here. Folks that asked about the indicator 14 data that we 

had gone over and just to look at those numbers again, so I’m going to put that up on the screen 

as we’re wrapping up.  



Again, when we looked at students enrolled in higher education, that’s from the 2009-

10 year and this is across the state, was at 31%. Keep in mind that for indicator 14 in our state, 

we use a stratified random sampling, which means that there are districts that are sampled from 

across the state each year that make up this composite. We do have returns from all of the LEAs 

that are participants. That’s one of the requirements. We really do work strongly to get that 

information back. So 31% at higher education, 64% -- and with that percentage, we’re looking at 

students in higher education or engaged in competitive employment. Again, that was 64%. And 

then this composite was higher education, other types of training, or competitive employment, 

and that was 74%. 

And the link for the survey is in the PowerPoint. Again, you could copy it, but if you go 

onto the handout that was located on the PaTTAN website, you can hyperlink to it also if you 

can pull it up electronically. So that is the link. We’ll just leave that there for a few minutes. 

Debbie, any other questions? 

DEBBIE: If anyone missed any of the questions, they can email Patty Panucchio at 

ppanucchio@pattan.net. 

MICHAEL STOEHR: Okay, you want to repeat the address again? I’m sorry. 

DEBBIE: Ppanucchio@pattan.net 

MICHAEL STOEHR: Okay. And I believe that is everything. I appreciate you joining us today. And 

Rosemary put a lot of time, effort, energy in working with folks in our state as well as nationally 

in putting this together. We hope you join us for the remaining sessions in this series. You know, 

this is the kick-off for the series, and we really look forward to having you join us. 

DEBBIE: And please mark your PowerPoint October 31st, not 3rd. That was a typo, but if you’re 

interested in further developing this topic, and I hope that you are, you’re going to get very, very 

specific tools that you can use in your school or with the students with whom you work. So 

please join us for the rest of this series. We’re very grateful that you spent your time with us and 

wish you a wonderful day. 

MICHAEL STOEHR: Great. Thank you so much. 


