
Making Connections for Secondary Transition: Inclusive Practices in Secondary Transition 

NARRATOR: The broadcast is now starting. All attendees are in listen only mode. 

MICHAEL STOEHR: Good morning. I’d like to welcome everyone to today’s webinar broadcast for 

inclusive practices in secondary transition. This is part of a series for leading -- Making Connections for 

Secondary Transition, a series that started back in October. It’s going to be continuing through the 

spring of this year. And we’ll be talking toward the end of today’s session about the upcoming dates. 

 Hopefully you were able to go onto the PaTTAN website and obtain a handout for today’s 

session. I’m going to take you there now to show you where to find those on the PaTTAN website if you 

haven’t downloaded them yet. Just give me one second. And basically what you want to do, if you 

haven’t located the handouts yet, we’re going to go to the PaTTAN website. It’s pattan.net.  

On that website, you’re going to go ahead and find today’s date. And when you’re looking at 

today’s date, which is November the 14th, you’re going to click on Making Connections for Secondary 

Transition, practice webinar. When you click on that page, it’ll take you to this screen, and basically all 

you’re going to do is just click on Handouts and locate it, the handouts for today’s session.  

We have the PowerPoint for today, and then we have an additional five other resources. And 

basically what you do is you’ll go down to where it says Download This Item, you click on the arrow to 

the right. It’ll show you the six handouts. It’s the PowerPoint and the other five handouts that we’ll be 

referencing today. So wanted to mention that. That is how you can find the handouts if you haven’t 

already done so. 

I also wanted to mention that we are offering Act 48 ACVREP and CRC credits for today’s 

session. Throughout the day’s session, we will be showing five multiple choice questions. We’re asking 

that you record the answer to that question somewhere on a sheet of paper, because at the end of 

today’s broadcast, what we’re going to be asking you to do, if you’re interested in receiving credit, is to 

go to the survey following the link that’s listed there, and you’re going to enter a verification code. And 

the verification code are the answer to the five questions. We’re requesting that you complete the 

submission of the questions, along with completing the evaluation survey, by this coming Friday, 

November the 16th. And please allow about 30 days for processing for the various types of credit you’re 

requesting. 

Today’s session is sponsored by the Pennsylvania Community of Practice on Transition. Basically 

the Pennsylvania Community of Practice on Transition is made up of a variety of stakeholders, including 



representatives from the Department of Education, the Department of Welfare, the Department of 

Health, and the Department of Labor and Industry, along with a variety of advocates, youth and young 

adults with disabilities, family members, and various provider agencies. 

Collectively, we feel that we are making a difference in the lives of youth, young adults, and 

families across the state in helping them to successfully transition into meaningful adult life regarding 

further training, employment, and independent living. 

For today’s broadcast, my name is Michael Stoehr. I work here at PaTTAN Pittsburgh as a 

transition consultant for the state. And with me today is Jeannine Brinkley. And I’ll let Jeannine 

introduce herself. 

JEANNINE BRINKLEY: Good morning. I’m happy to be doing this webinar together with Michael on this 

topic. My primary role is to provide leadership around inclusive practices in the PaTTAN system, so I 

think this is a great opportunity to really think about what that means for our students who are of 

transition age. 

MICHAEL STOEHR: Great. And for today’s session, what we’re basically going to be doing is going over 

some links regarding transition, inclusive practices, and successful outcomes for all students. We’re 

going to be reviewing effective practices and critical elements of secondary transition. And then taking a 

large bulk of today’s session and talking about strategies to ensure successful secondary inclusive 

environments, and the benefits of inclusive environments for students that are in secondary programs. 

And then lastly, we’re going to be referencing and looking at several post-secondary considerations to 

carry on this work of inclusive practices after a student graduates from high school. 

 I know a number of folks on the call are not necessarily educators because this is a community 

of practice session. So for folks that are working in agencies, provider agencies, you know, Department 

of Health, of Labor and Industry, Department of Welfare, I think for you all as you’re listening to this, it’s 

to reflect upon, one, an understanding of what is happening in the education system and how that 

impacts the young folks that you’re working with, but also to reflect upon how, in your own practices, 

some of these considerations that we’re going to be discussing today can be implemented. 

 In case you are joining us late, just wanted to remind folks that the PowerPoint, along with the 

other five handouts, can be located today on the PaTTAN website under the training calendar for 

today’s date, November 14th. 



 As we begin today’s session, I really wanted folks to think about this quote, that inclusive 

practices in high school programs really do lead to improved post-secondary outcomes, including 

improved high school graduation, higher rates of employment, earning higher salaries, and living more 

independently in the community. And this is a quote that came from several research articles. But it 

really is the premise for today’s broadcast. When Jeannine and I were working on putting today’s 

session together, it really was the discussion of, how can we best ensure that students are not only 

being educated in the most effective way in high school, but how can this then be carried on once they 

graduate? 

 As we start today’s session, I know we have discussed this slide in a number of other broadcasts, 

but we really wanted to emphasize the fact that for all students, students that are in special education, 

but also students that are in general education, that the state, the Department of Education, is really 

striving to ensure that all students graduate from high school ready for post-secondary education and 

career, or college and career ready. And we’re really looking at ensuring that we’re engaging all students 

in effective practices so they can be successful once they graduate. 

 This slide from Dana Connelly looks at the four keys to college and career readiness, or college 

and career success. In the broadcast that we had earlier this fall, we discussed looking at college and 

career readiness. And I think this slide really is a good reflection upon what does a student need to 

understand and know in order to be successful, to go onto college, to go onto other training, to be 

engaged in employment at a high level.  

So we look at the key of cognitive strategies, the key content knowledge that they should be 

able to understand, key learning skills and techniques, and looking at the knowledge and skills through 

transition that they need to be aware of. 

I think this is important to point out, because this is what we’re looking at for all students, to 

reflect upon for students that you’re working with, students that have IEPs or 504 plans. Where are they 

as far as these areas of skills and strategies that are listed here? 

Well, what is secondary transition? When we talk about this process, and I know in the past we 

had looked at the opening paragraph to IDEA 2004, and basically it states that we’re preparing all 

students to be ready to go on for further education, employment, and to live independently in the 

community.  



And then when we look at specifically what is secondary transition, that it is a coordinated set of 

activities, which means that the classes and the activities that that student is taking should be leading, in 

a coordinated fashion, to what that student wants to do once they leave school as far as going on for 

further training, employment, and living independently. And it really is the role of the education system, 

along with our agency partners, to help facilitate that young person’s movement to success once they 

leave school. Likewise, when we look at least restrictive environment, we have also a reference to IDEA. 

JEANNINE BRINKLEY: Yes, and the language on this slide regarding least restrictive environment is 

language that’s been in IDEA since its inception, actually. And we think about the highlighted words as 

being really important, but also you can see that there is flexibility with this. The thing I want to point 

out is that the regular education environment is defined more broadly as we move into kids of high 

school age because we’re really thinking about, and we’ll talk a little more about this later, at high 

school, the opportunities for being in environments where peers who don’t have disabilities, as long as 

you have learning goals, can expand to include the community. And so it gives us more opportunities. 

 The other critical piece of this is that we don’t only consider the regular education environment 

as it exists, but also we consider it as how it potentially could be accessed for that child with the use of 

supplementary aids and services. And we’re going to talk more also about what that can mean and look 

like later in the broadcast. 

MICHAEL STOEHR: Great. Okay, as we move onto the next slide, want to mention to folks that if you 

have questions, please feel free to type those into the GoTo webinar navigation screen that you have on 

your desktop. If you do have questions, we will be taking and pausing throughout the day’s broadcast to 

answer those. And if you’re having any technical issues or difficulties, please go ahead and also type 

those in as questions. We have [inaudible] support person here at the PaTTAN office to be answering 

those. 

 Okay, we’re now going to move on and look at some critical elements to secondary transition. 

And this is really a combination of looking at information that we have discussed in the past. For those 

of you that are familiar with the transition roadmap, as well as looking at key components for secondary 

transition, it’s a merger of those. 

 So we start, first of all, looking at transition assessment. And when we talk about that, again, 

we’re looking at both interest and preferences assessments, what that young person wants to do, what 

they’re interested in doing, but then also looking at where they currently are functioning. So both 



academically and functional skills and their behavior skills and so forth. To then assess what needs to be 

worked on as part of the education program for that young person. 

 We also look at, as the other circles are popping up here, at the fact that transition really does 

need to be student-centered and focused, that we have to engage both agencies as well as the family in 

this process, that the student is actively involved, that we have rigorous curriculum and instruction, and 

that that’s really the keys that are leading to assisting that young person in the transitioning piece. You 

also notice we have an additional circle added to this diagram that’s talking about inclusion, access, and 

accountability. 

 When we look at the elements of effective transition programming again, these are suggestions 

of what effective programs should look like for students that are 14 to 21. Included in here, you’ll notice 

that effective programs include not only the integration of strong vocational elements and training, but 

also the inclusion of the students in the general education classes, inclusion of self-advocacy and self-

determination skills. Looking at coordinating services within the education system as well as 

coordination with outside agencies. 

 As we mentioned before, involvement of the young person, their family, as well as agency 

representatives is crucial to this process. And really having that student have a good understanding of 

themselves, their disability, but more importantly what are their strengths, what are they good at, and 

what are their needs, and what type of assistive technology and accommodations they need to be 

successful.  

We are going to be spending some time later this morning in discussing especially looking at 

accommodations and supports, and assistive technology and how to analyze that. It’s really one of those 

-- a key issue that we continue to see we could do better at in the education system. We really want our 

young folks to be as independent as possible when they leave school. And sometimes that’s not a reality 

because we’re not doing enough to ensure that they’re using the most effective accommodations and 

assistive technology. 

This particular resource, I think it’s important to note we really feel that these are still very 

strong components, but note that it’s actually from 12 years ago. So I am saying that I think that we have 

known for a long time what really works in successful programming. I think it’s really taking a step back 

and see, are we actually implementing these strategies? 



Okay, we had mentioned when we were going over the diagram this idea of looking at inclusion, 

acceptability, and accountability, and how that has helped to lead young folks to success in transition as 

far as going on for further training, employment, and independent living. 

When we look at this, how that engages a healthy young person, is really looking at assisting 

with, you know, the enrollment in instructional programs that meet their needs, that social inclusion is 

really important. And when we talk about social inclusion, what we’re discussing there is having that 

young person actually engaging with their peers in schools that do not have an identified disability, that 

are in general education, as well as social inclusion in their communities and engagement in community-

based activities. Linking to general education and in vocational education [inaudible].  

I’m working with school districts and I’m talking with teachers, and particularly we’re looking at 

IEPs, there oftentimes is not really good information or supporting documentation from either the 

vocational school or the general education staff. So that is really another really crucial element that we 

have in place mechanisms to communicate effectively. 

Looking at the fact that we’re using effective decision-making processes. And, as I stated before, 

you know, ensuring that we’re using effective accommodations, support, assistive technology both in 

the classroom, with testing, and in community placements. 

Okay, inclusive education practices. And especially as we’re talking about in linking for students 

that are 14 to 21, it’s been found that they really do help to improve the overall appropriateness of a 

student’s program, their individual education program in a school. It ensures that what that student is 

doing is age-appropriate.  

I think back when I started in education in the 80s and I went into high school as a student 

teacher and as a teacher, some of the practices that were being done, you know, with kids that were 

juniors and seniors in high school. And in a life skills class, for example, they were sorting socks and 

counting beads and working on these worksheets that have little clown pictures on with addition 

problems. And it was so inappropriate and not practical. And is it any wonder that students in the 70s 

and 80s were dropping out of school in droves? Which again is part of the reason why secondary 

transition really came into being in the first place. But I think when we look at inclusive practices, that 

age appropriate really does come into play. 

The functionality and also the generalization. You know, one of the things that we like to say, 

especially in transition, is, you know, the world of higher education and training programs and 



employment are inclusive settings. There really are no special education environments in the real world. 

So I think making sure that young folks are able to generalize and to make connections while they’re in 

high school is so crucial. 

It also helps to improve instruction in general education. You know, when we are entering into 

this with the assumption that the student needs to be educated in the least restrictive environment that 

they can be successful, then we are looking at how to do that, what are the accommodations, the 

supports that need to be given to that young person to ensure success? Which, as I mentioned earlier, 

then does mirror what they’re going to need to do once they graduate from school. 

It also has shown outcomes as far as fewer absences, fewer referrals for behavior issues, higher 

social interactions, and better communication skills within the school setting for those young folks that 

do have disabilities. 

Okay, want to now take a minute to introduce our first question. And again, the questions that 

we’re going to be asking are for the various types of credits that we’re offering today. So if you’re 

interested in receiving Act 48, ACVREP, or CRC credits for today, please go ahead and record your 

answer to these questions.  

Our first question is, use of effective, inclusive practices in high school programs leads to, A) 

students developing unrealistic post-secondary goals; B) increased dropout rates; C) improved academic 

skills, social interaction, and post-secondary outcomes; or D) decreased summative assessment scores, 

but increased functional skills? Let’s take a minute for you to think about the correct answer and write 

that down. And we have the answer to this particular question. It would be C. So again, if you’re marking 

those down, make sure that you are recording the correct answer. 

Okay, before we move onto the next section, we do have a few questions, so let’s go ahead and 

look at those quickly. 

JEANNINE BRINKLEY: Would you like me to just read the question, Michael? 

MICHAEL STOEHR: Oh sure, that would be great. 

JEANNINE BRINKLEY: How do -- a student’s asking us, how do you approach a transition plan when 

parents want academics only for a high school student who has significant deficits in basic life skills? Let 

me give a quick -- my response, and I’ll let Michael add into that.  



I think when you do effective transition planning, what you really try to do is educate both the 

student and the family about the expectations and opportunities that are available after school, and 

really almost take a backwards planning approach to that. So really talking, having a meaningful 

discussion about what are the student’s desired outcomes, goals, and things they would like to 

accomplish, and where they’d like to be after school.  

Take a real realistic look at, okay, well, what then would you need to be able -- what skills would 

you need to have? What knowledge would you need to have to be able to do that? Where are you now 

with regard to that? And then how can we help you move from where you are now to where you want 

to be? And rather than -- it kind of takes the argument out of it, I think, when you take that approach. I 

don’t know, Michael, if you have something else to add. 

MICHAEL STOEHR: No, I agree. And we refer to that, what Jeannine’s just talked about, that process in 

transition terms as a gap analysis, which is basically saying, okay, what do you want to do? The young 

person. So if the young person wants to do -- say that they want to be a nurse and they’re really 

functioning at a second or third grade level in reading and math, and they’re in the tenth grade. There’s 

a large gap there. So we really need to then look at, okay, this is where you want to go. This is where you 

currently are. What needs to be accomplished to get there? 

 And I think when you look at it in those terms, then your question about kind of functional skills 

is going to come into play. You know, if the young person has difficulty with organization, the young 

person has difficulty with behavior, the young person has difficulty in functional areas, referencing and 

looking at, okay, what is that next environment going to look like? In other words, okay, you want to go 

on to a community college or a training program, or you want to work competitively, you know, in a 

particular employment field, or you want to live independently. What are you going to need in order to 

do that? 

 And I think oftentimes, especially for educators, this is sometimes really difficult because, you 

know, we want to say, oh, come on, that’s never going to happen. I mean, look at where you’re at. But I 

think we need to distance ourselves from that and really let the facts and the data speak for themselves, 

and approach it in that sense. And folks will often say, well, where do we put that? Well, it’s really in 

present ed levels if the young person has an IEP. You’re writing that stuff in there. You’re including those 

specific details about, okay, this is where you want to go and this is where you are. 



 I think it’s important for our agency folks and non-education people on the call to be aware of, 

in the plans that you’re writing, it should be similar. So if you’re writing a supports plan or you’re writing 

an individual work plan, those specific informations and details are really important because it’s putting 

the information out there. And again, you’re stating the facts. 

JEANNINE BRINKLEY: And then the second question, Michael, is I don’t -- asking where we would 

identify appropriate post-school goals. And I think you are going to talk about that a little bit more, but I 

don’t know if you could -- 

MICHAEL STOEHR: Sure. And I’m not quite sure if it’s -- you know, if the person is really asking about if 

the student has inappropriate or they have, quote, unrealistic goals. If that’s the case and that’s what 

the question is, then again, what Jeannine and I just talked about would be how you’d address that. 

You’d kind of put it in present ed levels. You’d say, this is kind of where the young person is, this what 

they want to do, and these are areas they’d need to work on.  

Also from a transition point of view, that’s where additional assessment would come in. You 

know, we’d be then looking at, with that young person, the family, examining what other possibilities 

are there? What are your other options? What are your other interests? And having that discussion. As 

far as where you actually write the goals themselves, you reference them into present ed levels under 

transition and you put them in the secondary transition grid. So that’s where they would be housed. 

Okay, great, thank you. 

Next thing we want you to look at and go over, and I know we had talked about this, again, at 

our previous session, but I think it was important to mention again, and especially if you link it to this 

whole idea of inclusive practices, is looking at this tiered model for college and career readiness for all 

students. And again, we’re talking about all students, whether the student has an identified disability, 

you know, has an IEP or a 504 plan, or is in general education. And the screen has -- that screen had a lot 

of information, so we’re going to break these down into separate slides, just a little easier to read. 

So when we’re talking about all students, for all students, you know, starting in 7th, 8th grade and 

on, or earlier even, we’re really looking at making sure that what we’re instructing them is relevant, that 

it’s standards aligned, that it’s a rigorous curriculum, that we’re helping and we have a program in place 

to help them be successful, to have an understanding of what they want to do once they leave school, 

that we’re looking at issues around dropout prevention, that there is really well-developed, ongoing 

career assessment. And again, this is for all students. 



In a number of schools, they have programs and assessment practices in place that all students 

are engaged in school-wide assessment around careers and interest, usually that the guidance 

departments do. And they use a variety of different assessment mechanisms to do that. And I’m not 

endorsing any of these, but just to name a few: Career Cruising, Naviance, Keys To Work are a variety of 

assessments that oftentimes are used in high schools for all students. And hopefully the special 

education folks are using that information as they’re helping their students understand what they want 

to do once they leave school. Making connections to careers, and looking and utilizing the career and 

education and work standards. 

Then for students that need more support and more targeted guidance, we’re really looking at 

increased program efforts around dropout prevention, such things as check and connect. We’re looking 

at maybe supplementing those assessments, providing additional information and planning to help that 

young person, doing community or work-based assessments, doing community-based activities with 

those students, working on and developing further interpersonal self-determination skills.  

And again, with tier two, and this is similar to the RtI model, tier two may or may not be for 

students that are in special education programs or have a 504 plan. This could be for students in general 

education that need additional assistance as they are preparing for their life after high school. 

Then with tier three, we’re looking at a much more intensive approach for programming. And 

this would be really looking at a further, a more in-depth set of planning and programs that need to be 

in place. So for example, intensive, person-centered planning. We had talked about on our last call the 

renew model that is a project that we’re working on in the state this year as a pilot with folks in our 

behavior initiative, as well as transition. And basically it’s looking at students that are in danger of 

dropping out and not being successful that have significant behavior issues, and utilizing a person-

centered plan to help them succeed in school and be successful once they graduate. 

Looking at other methods of community engagement, intensively engaging our community 

partners and families in this process. And when we talk about inclusive practices, as we look at this, 

transition is for all students. So whether it’s a student that has a speech-only IEP and is academically fine 

on every other area, or a student that has significant, multiple needs and really needs a lot of supports, 

we’re still looking at ensuring that they can be successful, and achieve their outcomes and their dreams 

and desires once they leave school. 



So we’re going to move now and talk a little bit about what is inclusion in high school. And this 

slide’s really looking at kind of -- for you to just reflect for a minute. So if you’re thinking about what is 

inclusion in high school, what does that mean to you? So as you’re sitting at your desk and you’re 

reflecting upon this, you know it when you see and hear what exactly?  

And what I’d just like you to do is take a couple minutes and think about that question. And then 

think about in the settings that you’re working in, what is in place at different levels to support first all 

students, and then in tiers two and three, students that need more support? So take a couple minutes 

and we’re just going to have you reflect on that. Think about what you have in place now, what you 

think that should be or should look like. And I think that will help frame this as we move into this next 

section. We’re just going to give you just a minute or two to think about that. 

Okay, we are back. And hopefully folks had a chance just to take a minute and reflect. And we’re 

now going to move into actually talking about inclusive practices in middle and high school, and really 

looking at that in more depth. And with that, I’m going to turn this over to Jeannine. 

JEANNINE BRINKLEY: Okay. One of the things that I think is helpful when we’re thinking about inclusive 

educational practices at high school is that it affords kids an opportunity to have -- to be included in all 

the different kinds of learning that every student has at high school. And I think -- so when we think 

about the tiered approach Michael was discussing, it’s making sure we’re thinking about first what is -- 

having access to what every student at high school has access to. 

 So we’re talking about classroom learning environments, school environments, community, 

work, social, extracurricular. And the other thing that’s really important to bear in mind when we’re 

thinking about inclusive practices at high school is that we have opportunities to provide kids 

opportunities to learn about themselves, to develop knowledge of their, as Michael says, strengths and 

needs, and doing that in a safe, structured environment where lots of supports are provided.  

So things like developing independence, giving kids an opportunity to make choices that might 

not be the best choice, and understand the consequences of those choices. We do that for all teenagers 

and young people at high school.  

And then also having access to learning. One of the great things about secondary programs is we 

have a lot more options for learning for all kids. And so when we’re talking about inclusive educational 

practices for kids in middle and high school, we’re talking about opportunities to have access and 

learning across environments, across activities, and across different groups of people. 



But what we’re not talking about is just putting kids in environments without providing 

supports. You know, we talk to a lot of teachers that have trouble writing IEP goals for students because 

they don’t spend much time with those students. They’ll say, you know, the student’s included, and so 

I’m not seeing them. Well, we’re not talking about taking away special education supports. We’re talking 

about delivering those supports and services across environments. But it also requires then more 

coordination, collaboration, teamwork, as well as ownership by that student of beginning to advocate 

for themselves and understand what their needs are, what supports they’re supposed to have, and 

really request those.  

Because that’s one of the other skills that students with disabilities need to have when they 

leave school. You know, if they’re not able to articulate their needs and understand what supports they 

need, it’s very challenging for them to be successful.  

So what we don’t want to do is also make decisions about inclusive practices based upon 

student characteristics. We really want to make those decisions based upon thinking first about the gen 

ed environment with supplementary aids and services, and what would this child need both to access 

and to learn in that environment?  

So we like to use this little cartoon. What we don’t want is a kid physically being included in an 

environment, but not really participating, being isolated, having a paraprofessional glued to their side. 

Not literally, but figuratively. And I think, again, when kids hit middle and high school age, even if 

they’ve had a paraprofessional with them to provide supports in their earlier years, they tend to want to 

exhibit more independence. All kids, again, developmentally are going through that.  

And we want to support that so that our kids with disabilities in high school can have access, 

learning, membership. It can be very isolating, actually, for a student to have another adult with them, 

especially in middle and high school, because the kids might shy away from that. 

But one of the things we can also do is work with our adults that do provide supports to help 

them understand how they can facilitate the peer interaction and working together, rather than being a 

barrier to those. We have a lot of nice resources about that through our paraprofessional initiative. We 

have a commercial about that if you want to learn a little more about that. 

I think this statement really encompasses what we’re talking about inherently when we talk 

about inclusive practices. We’re talking about participation, equality, a sense of belonging, which then 

leads to a sense of belonging in a community at large. We’re talking about students being seen as valued 



members of a school community. And high school provides a lot more ways to fit in, to find your niche. 

But we need to provide supports for kids to be able to do that. 

And the other thing that’s really powerful is that when we are designing classrooms and schools 

to be inclusive, there are benefits to both students with disabilities and students without disabilities. 

And there’s no sense of negative impact on kids without disabilities because, as you all know, the world 

is a diverse place. And so in any given group of students, there are going to be students that have a 

disability, students that don’t have a disability, and students who may not have a disability but also 

perhaps learn differently, or take information in differently. We’re going to talk a little bit about 

universal design for instruction as part of the -- one of the characteristics of effective, inclusive schools. 

So again, a few more defining characteristics of inclusive education. It is about applying a set of 

principles. There’s not always one right answer. There’s not always one way to do things. And we have 

to continually balance providing key, critical learning opportunities for students, finding access to the 

learning that all students have access to, and also recognizing that the student has an IEP for a reason.  

And different students need different supports. So again, Michael mentioned the present levels 

of learning. It’s really important for us as an IEP team to engage with the student in this. What are your 

strengths? What are your needs? And then let’s, once we’ve identified those needs, let’s ensure that 

we’re providing the supports you need to address those.  

So there might be a student who academically, if you just look at their academic area, they’re 

doing absolutely fine, perhaps even excelling academically. But they have needs for social learning and 

communication learning. And then what we need to do is look and figure out how we can provide that 

to, again, meet all those needs. Because you all know that social functioning, social learning is a critical 

piece of having success after school.  

And it’s something that we might not always find a natural opportunity to do that instruction in 

high school. So we might need to construct opportunities. There may be skills kids need to learn that 

aren’t necessarily addressed explicitly in general education classrooms. And so that we do need to then 

add on or individualize or customize what a student’s day looks like. 

We have throughout the presentation today just some different indicators for inclusive practices 

to think about. So if you say, well, how do I know whether my school is inclusive, or whether a school 

I’m going into is inclusive? We always want to see students being members of an age-appropriate gen 



ed class. So every student, regardless of the complexity of their needs, should be included with age 

peers for learning activities. Not without accommodations, modifications, et cetera, as needed.  

But a very easy thing to look at is, does the student have access to the same materials and 

content as students without disabilities? And it doesn’t even have to be the same physical material, but 

it should be the same content. So if the class is working on science concepts related to biology -- and 

what’s great, the more our world expands digitally, is that even a student who is not able to read text 

can be provided access to materials that give them that same information in a different way. and so we 

want to look at looking at those -- the materials, the content with supports, and in a planful manner. 

We also want to look at opportunities to participate in routines. School routines from being in a 

home room if there’s a home room, doing the pledge of allegiance, eating lunch in the cafeteria, having 

options about who you eat lunch with if everyone has options. And being part of extracurricular 

activities, classes, clubs, and being, again, true members of that. 

And again, one of the things when we look at supplementary aids and services, we see that they 

are to be provided not only to support learning, but also to support participation in extracurricular 

activities. And so it requires sometimes some creative thinking, problem solving, understanding 

resources that are available. And this is where we might see more community connections too. If a 

student receives some supports outside of the school, some of those supports may be able to support 

that student’s participation in extracurricular, after-school activities. 

And we want to provide options for classroom instruction. So when we’re seeing students 

participate, our student with disabilities participating in instruction, we would want to see them having 

options and opportunities to participate in the same ways, to be engaged, to not be limited in terms of 

only being able to participate in whole class discussion. And again, knowing that effective instruction 

would let us see a variety of instructional arrangements. We have to plan for those kinds of 

opportunities for meaningful participation. 

We also, when we’re talking about inclusive practices, we’re talking about opportunities to learn 

based on the common standards that all students have for learning. So right now, we’re in our shift to 

the PA common core. What does that mean for a student with disabilities? How do we ensure that we 

are identifying learning targets for students with disabilities so that they are provided access to that 

common core instruction.  



They may not be the same learning targets as other students, but we need to understand what 

are the big ideas that are important learning for those -- for that instructional area? What competencies 

do we want to see all students demonstrate? And then we need to be planful about identifying what are 

the learning targets and competencies that we want to see a student with disabilities demonstrate in 

the context of that lesson? So we don’t ever want to have participation in a learning activity without 

learning targets. 

And those learning targets can be aligned to the common core, the general ed standards, as well 

as they can also address the student’s individual needs. So a student participating in a learning activity 

might have a learning target aligned to the content and also a learning target, let’s say, around, again, 

executive functioning and organizational skills, or communication and social skills that are an individual, 

unique need that student has that they might need some more support for. 

And the other thing we want to emphasize is that students should have a means to 

communicate at all times. So students who use augmentative communication supports, low-tech, high-

tech, and anything in between, need to have access to those communication supports at all times. And 

they need to have meaningful vocabulary afforded to them so that they can contribute and participate 

in content related discussions.  

So there’s a lot of information about that, a document that was included as your -- in one of 

your extra handouts is the National Joint Commission Communication Bill of Rights. I included -- I 

encourage any of you who work with students who have -- who use augmentative communication or 

perhaps have complex communication needs, take a look at that bill of rights. It’s a great tool for 

discussion. And sometimes it requires a lot, again, of logistical coordination. You know, who’s 

responsible for what? How do we make sure that the supports are in place in all environments?  

How do we -- I was just working with a team the other day, and they were saying that the 

student is using communication supports in school, but the family reports that when they go out in the 

community, the type of support they’re using is not very affordable, not very flexible, and so they tend 

to not take it with them. And so what the team needed to talk about was, what can we provide as an 

alternate, alternative system for that student? Because we don’t want a student to be anywhere where 

they can’t have their voice available to them. 

We also want to look at related services being delivered in typical inclusive settings, again, 

wherever possible as a primary mode of delivery, not ruling out the possibility that a related service or 



support may also need to be provided in more intensive environments. But again, we don’t -- if a 

student can only demonstrate certain skills in a very structured environment, we need to work on 

generalization of those skills and seeing those skills across environments. 

And the other, last but not least at all, is that collaboration between special and general 

educators needs to be a norm and occur frequently. And this is something that when we work with our 

folks in leadership roles at schools, we spend a lot of time on. How can you structure a schedule that 

affords opportunities for general and special educators to work together?  

And there’s lots of information and strategies out there about this. But it needs to be planful 

and meaningful, and the time needs to be used effectively. So that even if I’m not -- I’m a special 

educator and I’m not seeing my students instructionally for a lot of the day, I still need to have 

conversations with those general educators in order to make sure I’m monitoring progress, I’m 

identifying meaningful goals, and working on strategies that work for that student. 

So one of the critical concepts to think about when we think about inclusive education is this 

concept of presuming competence. I was telling Michael that I had had a colleague share with me a 

visual, a little video from YouTube, on an experiment they had done with fleas. And needless to say, this 

would be a metaphor.  

But the experiment involved putting fleas into a jar, which I can’t even imagine doing that, but 

they did do it on the video. Putting fleas into the jar, putting the lid on the jar, and if you leave the fleas 

in the jar for three days, and I guess there’s air holes because they’re still buzzing around, they basically 

learn never to fly above the limit of the lid.  

And I think it’s a great metaphor for how powerful opportunities can be that we can provide. So 

a lot of times, what happens is we inadvertently put a lid on kids. We limit their opportunities for 

learning. We limit the options that they’re exposed to and have access to. And over time, kids learn not 

to push past that limit. And others then form opinions of that person, see them as below that limit. So 

we want to be taking the lid off wherever we can. We want to always think about looking at students 

through the lens of what their abilities are, not their disabilities, and have high expectations. 

So we want to think about very basic things like people first language. We don’t talk about the, 

the downs kid. We talk about a student who has Down syndrome. And we have a very nice publication 

on the PaTTAN website related to thinking differently about people with disabilities. It talks about 



people first language, as well as presuming competence and some other things, and I encourage you  to 

take a look at that as well. 

So when we start to think about, okay, so we understand what we’re talking about conceptually 

here. We understand we want to provide access to learning environments across the school -- across the 

school day, provide choices. How do we make it happen? And what you’re going to see here is that this 

is a shared responsibility. We’re not talking about only special educators doing things. We’re talking 

about, again, the school as a whole being inclusive. Because the very first thing we want to do is we 

want to use universal design for developing instruction that’s going to provide multiple means of 

expression, of representation, and engagement for all kids. And so then that -- in that context, it makes 

it much more doable to include kids with disabilities. 

And we want to make sure that we are utilizing supplementary aids and services, providing 

accommodations, assistive technology, supports. And we’re going to talk more about what those can 

look like a little later. 

We want to make sure learners are actively engaged. Again, all learners, including those with 

disabilities. And we want to develop those school and community connections. And one of the things to 

think about is, especially when we get into high school, when we are thinking about accommodations, 

assistive technology, connections with community, we want to think realistically about aligning those 

with our [inaudible] environment.  

So I had shared a little story with Michael. And sometimes teams go through decision-making. I 

was working with a team and they had a young woman, and this is a very simple scenario, that she was 

unable to reach the beverages in the cooler in the cafeteria because of her short stature. And the team 

was brainstorming what they could do in order to provide supports to this young woman to access those 

beverages independently.  

And they came up with three ideas. One idea was they could provide a stool for her to physically 

step up on. One idea was she could ask an adult behind the counter, or an adult behind the counter 

could be just assigned, to give her her drink. And the other idea was that the young woman could be -- 

could be coached to request assistance from the next person in line. Like, hey, could you grab that, you 

know, chocolate milk for me? I can’t reach it. 

And at first blush, you might think, well, all those three things are viable options. But when we 

begin to think about long term rather than short term, we wanted to think about, which of those three 



options is going to provide this young woman with the most flexibility and independence across 

environments? Not only in school, but after school. 

So the team went with coaching her to say to the next person in line, hey, could you help me 

reach the blank? Because they believed that this made sense. It was generalizable. She could use it 

across environments. She could use it for a variety of things. And they were all -- she was going to run 

into those situations where she needed some natural supports in order to reach something.  

That’s a physical kind of a situation, but we want to apply the same kinds of thinking to our 

other kinds of supports and services. So we want to think about, you know, what is available and easily 

accessible in those post-school environments? And we want to put in place more and more things at the 

secondary level that are close to those kinds of situations that kids are going to find themselves in after 

school. 

So the next slide has a really nice chart that kind of helps you conceptualize how you design a 

student’s program. And this is from Michael Wehmeyer. And Michael’s actually doing a webinar in a 

couple weeks that is on thinking about UDL, self-determination, and the next generation of inclusive 

practices. And it’s just an hour-long webinar. I’m not -- I don’t work for CEC or anything, but it’s on their 

website. You might want to check that out if you have more interest in this. 

But what I think is very powerful about this diagram is that it starts with the general education 

curriculum. So you know, when we talk about least restrictive environment, inclusive practices, we’re 

starting with the general ed curriculum as the top of this chart. And the first question you want to ask is, 

what supplementary aids and services are going to promote student progress in the general curriculum? 

And that’s going to individualize things.  

But we also want to be sure we’re looking at universal design for learning, assistive and 

educational technologies, and I’d almost like to take and draw a little arrow from universal design for 

learning over to the general ed curriculum, because the more universal designs we address in 

instruction, the perhaps fewer individualized supports we’re going to need. 

And then looking at other things like other supplementary aids and services that don’t fall into 

these categories. And then down here in this bottom right, thinking specifically about access, the 

classroom ecology, assessment and task modifications, and teacher, paraprofessional, and peer support. 

So we want to look at -- this whole top of this is about the gen ed curriculum. 



And then down here, we also want to make sure that we do say, okay, now what other 

educational needs of the student are not addressed by the general curriculum? Because we do have 

times when students with disabilities have needs that are not addressed by the gen ed curriculum. I 

think one of the like things that hits us in the head sometimes is at high school, a student needs reading 

instruction. And we don’t necessarily have a teaching reading class in high school. And so how do we 

then meet that need? We need to figure that out. 

Now again, I think we would encourage schools to think about, is this student with a disability 

the only kid at that high school who maybe needs reading instruction? Highly unlikely. But you know, 

looking at for this student, if we have a need that’s not addressed, how do we figure out how to address 

that in a meaningful way? 

And achieving balance. I think that’s the other thing is balancing the student’s needs in terms of 

that access to the general curriculum, the focus on individualized needs, as well as transition planning, 

supports, transition kinds of activities that maybe need to happen, and coming up with a balanced 

program. And sometimes that’s a challenge. Sometimes it requires a team to -- maybe they feel like 

they’re giving something up in order to be able to meet that student’s needs.  

So it requires really thoughtful, planful discussions, prioritizing, and sometimes more intensive 

kinds of planning supports, like the person-centered planning Michael mentioned earlier, to really take a 

step back from the formal process, work with the family and the student to really think about, what do 

you really want? What are your goals? How can we best help you meet those? And let that goal setting 

and that gap analysis guide our decision-making about what a student’s day, week, semester should 

look like. 

 Whoops, I missed this, missed a box. So the other piece, we also want to make sure of the 

related services. Again, support that student to  progress in the general ed curriculum and achieve their 

other educational needs. 

 I mentioned this earlier. I really just like this visual because the more we universally design our 

instruction, the fewer individualized adaptations and accommodations we’re going to need. That 

doesn’t mean we can ever universally design instruction to the point of not needing individualized 

adaptation. But when you take a look sometimes at the kinds of things that we put into specially 

designed instruction in IEPs, some of those are necessary because we don’t have universally designed 

instruction in a classroom.  



It’s just so interesting. One of the things I think you can think about, those of you that are 

familiar with behavior supports, you know, one of the things we know is that if you have school-wide 

behavior supports in place, things like agreed upon rules and reinforcement for those rules and teaching 

of those rules, it greatly reduces the need for individualized supports for those. Then you can really 

narrow in your focus on who really needs those individualized adaptations [inaudible]. 

Universal design for instruction is the same concept. So just a little brief bit of information about 

universal design. And if you want to learn more, the CAST website is an amazing resource and has all 

kinds of videos, brief videos, resources, et cetera.  

Universal design is not a special education initiative. Universal design is a gen ed initiative. And 

you’re all familiar with it. Certainly the ramp is the most tangible, I think, evidence of universal design in 

architecture. That is that if you have a ramp versus steps, you provide accessibility to lots and lots of 

people, not just people in wheelchairs. So it’s, again, thinking about designing from the outset so that 

you don’t need adaptation and specialized design. 

And the basic premise is that a curriculum should include alternatives. So it shouldn’t necessarily 

be a very narrowly focused instruction, but we want to make sure that the instruction is designed to be 

accessible and applicable, that it underscores the need for flexibility, customizable content and 

assignments and activities. And again, if you want examples of this, the CAST website is an amazing 

resource. 

And sometimes those options address some of the other supports kids need. So maybe there’s a 

student who has a really focused interest on an area and it’s hard for them to think about other things. 

So if we’re looking at learning and we want to make learning accessible for that student, we might allow 

them to do a project that addresses their passion, their interest, that gets to the same learning outcome 

that other students get to. 

Okay, so what are supplementary aids and services? You just need, again, to be aware, I think, of 

that there are a variety of supplementary aids and services. And again, whoever wrote this language I 

think was very bright. They realized that our field and our technology was going to grow. So there’s no 

list anywhere in the federal law that tells us, this is the exhaustive list of possible supplementary aids 

and services. 

Instead, they are defined as aids, services, and other supports that are provided both in gen ed 

classes and other education related settings, and in extracurricular and non-academic settings. And the 



purpose of them is to enable children with disabilities to be educated with non-disabled children to the 

maximum extent appropriate. 

So something, again, can be part of universal design. Like if a lesson’s already constructed, that 

students have choices on the kind of project they do to demonstrate their learning, that’s universal 

design. If the instruction tends to not have those choices built in, then you might be providing choices as 

a supplementary aid and service for a student. So a descriptive kind of activity can be -- can fall into 

either universal design or supplementary aids and services, depending upon the context. 

When we think about supplementary aids and services, we’ve adopted a framework and we 

have a very nice fact sheet on supplementary aids and services that’s just a two-sided document. It’s 

available on the PaTTAN website, gives examples and also some thinking questions. But oftentimes, we 

don’t think as broadly as we might about supplementary aids and services.  

But I want you to just bear in mind that supplementary aids and services are not only things like 

physical adaptations and modifications to the environment. We do have that piece, but they also include 

adults working together to support students. They include instructional variables so that you’re 

delivering instruction that addresses diverse learner needs, and social-behavioral. So supports and 

services that increase appropriate behavior and reduce disruptive behavior. And again, our 

supplementary aids and service fact sheet has a lot more information on that. 

The next pieces we want to talk about, and again, a lot of these terms you might think, oh, 

they’re interchangeable, but the terms of accommodation and modification become even more 

powerful and important to understand when we get to kids of thinking about transition age. Because 

accommodations are, as they’re defined here, practices and procedures that provide equitable 

instructional and assessment access for students, [inaudible] disabilities and students. Sorry, there’s a 

phone ringing in the room. We’ll take care of that. 

And these are essentially to level the playing field. They reduce or eliminate or ameliorate the 

effects of a disability, but they do not reduce learning expectations. And again, as we’re thinking about 

post-school opportunities for learning, and Michael will talk more about this later, we need to be really 

well aware of what accommodations are frequently provided and available in those post-school 

environments. And we want to do whatever we can to move students towards support that includes 

accommodations that will be available to them not only in formal assessment kind of situations, but also 

in learning situations after school if that’s one of their goals. 



An adaptation is just another form of an accommodation, but were adjusting. Again, this does 

not change learning goals. So the math worksheet can be adapted. You limit the number of problems, 

but the content remains the same. Again, that can be something that you’ll see in specially designed 

instruction. And you want to be planful about those. 

When you get to thinking about modifications for students, you just really want to do this in a 

planful way. Modifications usually create a change in the content. We sometimes think of modifications 

as reducing the depth, the breadth, or the complexity of what is expected in learning for that student. 

So rather than simply reducing a number of math problems that a student completes, a modification 

would be to narrow the focus. So if the learning target for all of the students includes working with -- 

demonstrating a skill with both fractions and decimals, and for a particular student we determine that a 

modification is needed so that that student is only working with decimals, that changes the learning 

target. That reduces the breadth of that learning target for that student. 

So, and it is absolutely legitimate to provide modifications. It is -- modifications to the 

curriculum is an example of a supplementary aid and service that has been cited in court cases and 

supported as a legitimate supplementary aid and service. But it should be really done in a planful way. 

And everybody on the team needs to understand that there are some modifications that you can 

provide in a school environment that you can’t necessarily provide or that are not required to be 

provided in post-school environments.  

And so when Michael talks about post-school and post-secondary education, you know, he’ll 

touch on that again. But we need to be sure everyone understands that right now, we’re making 

modifications to provide access to the content, and that you can do great things with that. But we need 

to monitor learning, we need to look to always move closer and closer to the learning targets that we 

have for all students. 

Okay, the next two slides have some guided questions on them that I’d just like you to not 

necessarily think about now, but as you’re thinking broadly about students with disabilities, [inaudible] 

disabilities, and transition and inclusive practices, these are some very broad questions. But you really -- 

and a lot of them pattern after the IEP. But again, if you take them out of that formal process, 

sometimes you can have some really meaningful discussions. 

So again, Michael mentioned earlier, what are the student’s current abilities and needs? Where 

are we seeing barriers? So again, given the environments in which this student and other students 



without disabilities of the same age learn and participate, what barriers, if we don’t make any changes 

to participation [inaudible] or independence will we see for this student? 

And so one of the things you can take a look at as a tool for this is we have a supplementary aids 

and services toolkit. It’s designed to walk a team through really thinking about gen ed environments and 

knowing the student’s strengths, interests, and needs. If we don’t make any changes, what are the 

barriers? And then how can we possibly identify supports that would overcome those barriers? 

And again, with an eye toward the supports we put in place, if at all possible, if they’re very 

intrusive, need to be faded. Or they need to be something that can be maintained for that student 

across environments and across phases of their life. So we look at curricular issues, special education 

issues, and transition planning, and really thinking about those environments. 

We also look at routines for kids, both in and out of school, as we think about transition. So 

what activities occur in routines? And again, taking a look at what activities occur, what are students’ 

barriers to completing those activities independently, and how can we support? We need to make sure 

students have ways to communicate both thoughts, ideas, needs.  

I was just talking with a team the other day and they said that the student was turning his head 

away when they were trying to get him to use the communication device. And she said, I think he just 

wants me to leave him alone. And so somebody said, well, on his device, does he have a way to say, 

leave me alone? And he didn’t. So one of the things they were going to do is put on the device leave me 

alone and, you know, empower him to be able to say that. 

We want to give students as much control as possible over their own environment and their 

own access to auditory and visual information. And then, again, looking at physical arrangements. How 

can we make those physical arrangements supportive of learning and take away limitations that can be -

- excuse me, that can be put in place inadvertently by physical arrangements?  

And this is where we really see our related services persons being very valuable team members, 

thinking about physical arrangements, your OT, your PT, moving through environments, across 

environments. You know, we have technology that just moves and evolves over momentarily. And those 

folks are aware of that, so you really need to access those supports, the most current supports, and 

think about that. 

And lastly, but not in the least at all, we know for all kids, they learn more when they’re actively 

engaged. We need to see kids being taught actively, having opportunity to practice the support, using 



model, lead, test kinds of strategies, giving enough independent practice, and having a successful 

outcome. So we want to see the engagement time for all kids be -- looking at engaged time for all kids, 

and then also looking at that same engaged time for our kids with disabilities as they are engaged in 

instruction. 

Okay, a couple more. I feel like I’m talking a lot. I’m sorry, Michael. Okay, all right. This is a lot 

and I hope you’re getting some information. I know for all of us, it’s really an overview. I want to make 

sure you all know that there are resources at PaTTAN and at your local intermediate units if you want 

more information about inclusive practices, as well as on the PaTTAN website. Please feel free to access 

those because we are really just touching the surface here. 

Some of the things that are really exciting that we see going on right now are school and 

community connections for kids. Peer tutoring and peer-mediated instruction, peer supports. We’re 

actually doing some work with Dr. Erik Carter from Vanderbilt, and we’re putting together some 

vignettes, little mini training modules that are going to be available on our website this spring based 

upon some schools in Pennsylvania’s experiences with looking at natural peer support. Dr. Carter has 

some very compelling data about peer supports and instruction for kids with complex needs that 

actually lead to not only increased achievement for the student with complex needs, but also increases 

achievement for the students who are serving as peer supports. 

But again, we know that after school, after the formal school ends, kids are going to need to 

access -- young people access those natural supports. One of the things we know about success for kids 

in employment and in other parts of their life is that if there are naturally occurring supports, they’re 

much more likely to be successful because we don’t have enough paid supports to go around. And again, 

long-term, natural supports are much more effective, and most of us use natural supports in the 

community in one way or another. 

We also want to look at doing whatever we can to facilitate friendships and social interactions. 

And again, let kids -- give the independence to develop those interactions and supports over time. And 

we know that these school and community connections can lead to success. Again, thinking about, how 

do we find jobs, how do we connect to a club? You know, you oftentimes -- you talk to people you 

know. And the other thing is the social networking that’s on the internet now, it provides a lot more 

opportunities for connections that maybe weren’t there when we only had to connect in person, 

especially for a person with a disability that may be -- moving to another environment is challenging, but 

having computer access opens up all sorts of possibilities for that student. 



So some of these indicators we’ve probably addressed. I’m just going to highlight a few of them. 

We do want to really think about this as a school-wide effort about thinking about all students, and that 

-- so all general educators may expect to have students with disabilities in their classroom for 

meaningful portions of the day, not just the teacher over here who’s just really willing. But what do we 

need to do to have more general educators have students -- be comfortable supporting students with 

disabilities? 

 And that collaboration is part of it. Many times, when I talk to general educators who are 

feeling uncomfortable with having a student with a disability in their classroom, it’s because they’re not 

sure they can do right by that child. They -- you know, they want to make sure they understand what 

they need to do to ensure that that child is learning as well. Families, critical collaborative partners. And 

again, we had a question earlier about, you know, a family who’s insisting on an academic focus 

program for their student, and how do we begin to broach that conversation about maybe some other 

skill areas that that student might need to address? 

Collaborative teams need to look at those linkages between the IEP goals and the content 

standards to provide access to the general curriculum so that if a student has needs in the area of let’s 

say written expression and executive functioning, we need to look at, well, you need to -- where do you 

need to use written expression and executive functioning? Boy, across the day, don’t you? And so they 

may not need -- a student may not need a lot of content-related IEP objectives, goals and objectives, but 

what they do need is a very clear understanding of all team members of what are the supports and the 

expectations for that student with regard to written expression and executive functioning?  

And then we also know that we want to see effective instruction, multiple means of 

representation, so providing information in lots of different ways, multiple means of engagement and 

multiple means of expression. That is what we’re talking about with regards to UDL. And then not 

forgetting that we also may need to use this [inaudible] and individualized approach to identify new 

services, and using perhaps our supplementary aids and services toolkit, which there are trained 

facilitators of each IU on that and there’s information on our website about that. And again, I encourage 

you to, especially if you’re struggling a little bit with how students might possibly effectively access and 

learn in a general-ed environment, to consider using that process with your team. 

MICHAEL STOEHR: Okay, great. Thanks, Jeannine. There are a couple of things. We ended up with a 

couple questions that came in. Before folks, we do that, if you haven’t done so already, if you could type 

in the question box if you’re sitting and viewing this webinar with other individuals, if you could let us 



know who else is participating, we’d appreciate it. That’s especially true if the individuals that are 

watching the video, the webinar from your site, are looking for the continuing education credits. So 

please make sure that you’re doing that. I know Patty Panucchio had typed that in at the beginning in 

the chat box. We just want to remind folks. So again, if you are at a location and there’s multiple people 

viewing this from the same site, if you could type into the question bar who is there so we can kind of 

get a better idea of everybody that’s attending. 

 I also wanted to let folks know that in the chat box, they sent out a link. Jeannine had 

mentioned that Michael Wehmeyer is going to be presenting a video, a presentation through -- a 

webinar presentation, rather, through CEC. The link is there. That’s in December, so you can go to that 

link. There is a cost associated to it, but if you’re a CEC member, it is a reduced cost.  

Okay, we have a couple questions too that came in. And Jeannine kind of discussed in general 

terms some of these, but the first question is talking about a young person that has a diagnosis of 

Asperger’s and, you know, what you can do as far as transitioning for that individual. Oftentimes, they’re 

very intelligent, good academically, attend post-secondary education, but have some social and 

communication delays. And I think that really, when we look at any student, regardless of the disability, 

you’re still looking at those same areas. But for a particular individual that does have a diagnosis of 

Asperger’s, then what are those specific needs that that young person has? And then what strategies 

are being developed and taught to that young person so that they can deal with some of those deficit 

areas that they have?  

It’s also then looking at the high school setting to see -- I’m sorry, what -- you know, how does 

that supplement that? But then also looking at the post-secondary setting. So looking at that college 

setting and what are the requirements? Having that young person talk with the disability services 

coordinator at the college setting to find out what types of supports are there. And then really then 

working on a plan at high school to develop that. And Jeannine may have something very quick to add. 

JEANNINE BRINKLEY: Well, the only other thing I would add is that I think when we can connect 

students who maybe don’t want to listen to us as the educators with perhaps a young adult who 

themselves has Asperger’s and was successful at a post-secondary institution about, what does it really 

take? And also, I think increasing our knowledge and awareness of, you know, not all post-secondary 

environments are created equally either, so which -- you know, which post-secondary opportunities are 

more likely to be a little more flexible, provide some more -- build in supports for kids?  



But again, I think the other piece to it is some things need to be taught, and sometimes it’s really 

challenging when kids have those social skill needs and we don’t have a default place to teach those in 

high school. We -- you know, there’s not a class, you know. And so when we’re looking at that, again, 

balancing that student’s day, week, semester, really trying to hone in on, okay, what is it -- what do we 

know? What evidence-based strategies do we have in our pocket that we know are effective in 

improving social skills and social understanding for a young person with Asperger’s? And how can we 

most effectively deliver those while not taking away academic opportunities? And there are lots of 

resources out there.  

And actually, maybe we can -- I don’t have them at my fingertips, but I think actually we just -- 

there was a very nice training session, and maybe I’ll look for the link while you’re presenting and send it 

out in the chat room, a series of activities about focusing on high-functioning kids with Asperger’s not 

only at high school, but I know it would touch on strategies that would be effective. 

MICHAEL STOEHR: And I think the other key to that, too, is having that young person have an 

understanding about what the needs areas are, and why, and what strategies work. What Jeannine is 

talking about, you know, a number of the supplementary aids and services, unfortunately oftentimes 

what I’ll see when I go into schools and working with districts is they’ll have four to five pages listed of 

specially-designed instruction, supplementary aids and services for students. And the problem with that 

is you really need to hone in on what is working and what does that individual actually need to be 

successful? And having that young person identify and know that.  

Probably three pages, which could be upwards of 50 different things, are not necessarily the 

most appropriate, so we need to go back and really look at what works, what is the best thing for that 

student to be successful. And the other question, you know, that really is raised is, does that individual 

actually need those supplementary aids and services to be successful? And the example I use, you know 

if you gave me unlimited time on a test, preferential seating, and only two choices, I could probably pass 

almost any test, but that doesn’t necessarily mean that I need those accommodations. So what does 

that person really need to be successful based on their specific needs based on the disability diagnosis 

that they have? 

 Another question that came in was that given a high school student with a significant cognitive 

deficit, how can you determine whether that student should be taking that class, an elective class, for a 

grade or with modifications or only participating, a participation grade? 



JEANNINE BRINKLEY: Well, I think again, that has to be a team decision. And I know we do get -- when 

we start to get into grading and things like that at the high school level, that brings up all sorts of other 

concerns, you know, related to, you know, ranking of students and credits earned and things like that.  

The nice thing we have in Pennsylvania is that you can graduate based on your IEP and you get a 

diploma. A lot of other states don’t have that. So that then gives that IEP team flexibility, and I really do 

think you have to do it on a case-by-case basis. Again, I think it’s -- in general, I would say the rule of 

thumb should be there should be learning targets for the student’s participation in that class. Whether 

those learning targets are evaluated by a grade or by the IEP process, that’s up to the team, but -- and 

maybe, you know, one way you could think about that is, you know, how closely linked are those 

learning targets to learning targets of all students? And you know, if they’re closely linked, then we 

would look more at, you know, a grade. If they’re really far linked or more individualized or both, then 

we might look at more of a participation grade with progress monitoring on those learning targets. And 

that’s -- I mean, that’s probably the best general response I could give. 

MICHAEL STOEHR: And I agree. And I think it really depends on what that elective class is, how much 

participation an individual can actually engage in to really make it relevant, I guess is the other issue, so. 

JEANNINE BRINKLEY: Well yeah, and there are lots of opportunities in elective classes to practice really 

important skills like reading and math and you know, in addition to those other skills that are maybe not 

in their written curriculum but, you know, the communication, organization. I mean, you see lots of kids 

that have those needs, but I think when you’re getting into kids with intellectual disabilities, we want to 

maintain that balance between having high expectations, presuming confidence, looking at learning 

targets for that student, and then making the most appropriate decision we can as a team. But it sure 

should never be left up to one person, I think. I think it’s really got to be a team decision and discussion. 

And your administrator needs to be part of that. 

MICHAEL STOEHR: Another question that came in, and actually this is something that I have heard 

frequently for the past year, with full inclusion, special education teachers at the high school level that 

the individual works with, that wrote in the question, are finding that they are not having an opportunity 

because they do not pull students out of classes to provide intervention to address skill deficits. So the 

teachers are writing goals in the IEPs, but not providing instruction, interventions, or learning 

opportunities to reach the goals or address those skill deficits.  



And I really think that gets at a core issue, along with a systemic issue in some high schools, to 

really look at, all right, so you have a student that is engaged in instruction in the general education 

classroom. And they are being provided support by special education staff, but how can that be 

integrated? And there’s no reason why general education teachers cannot be working with the special 

education students and looking at their goals and trying to, you know, instruct as well as make sure that 

they are being provided with the interventions and supports.  

The issue really boils down to allowing time for that collaboration to occur. Hopefully there are 

team teaching models occurring in the schools where this is, you know, developed, but it really does 

take a coordinated effort within schools for that to occur. You know, and students really should not be 

sitting in classes and not getting any types of supports and instruction. So I think it really -- you know, it’s 

on the school districts to really discuss the most effective ways, you know, with all students, you know, 

especially with students that have IEPs. 

JEANNINE BRINKLEY: Absolutely. And you know, first of all, I think it’s important to remember that, you 

know, when a student has an IEP, the special ed teacher is not the only one responsible for delivering 

that IEP. And in a circumstance where the student is not spending instructional time alone or in a small 

group with a special educator, then the responsibility for delivering that IEP becomes even more 

dispersed.  

I think one of the pieces that we sometimes miss in the -- if we don’t have a formal IEP process, 

that we need, especially when students are included across a high school, is almost an action plan for, 

you know, who’s responsible for implementing what parts of the IEP? But I also think it’s an opportunity 

to bring students into it as well. You know, we really want to look at self-advocacy, self-determination, 

understanding those needs. So you know, what are the goal -- a student should also know what their 

learning goals are and what supports they’re supposed to be receiving in various learning environments. 

And we might -- you know, that might be another way to help monitor whether those are being 

provided.  

The question of if a student -- you know, a team determines that a student needs skill 

remediation and that that can’t happen in the context of the general ed classroom, then the IEP team 

should be figuring out a way to make that happen. And so it makes me nervous when I hear people say, 

you know, full inclusion because nowhere should we see a school making the determination that we are 

shifting our model for inclusion, therefore no student has an opportunity to ever receive instruction 



outside that general ed classroom if they need it. That’s not something we would endorse, and we 

would want to work with a team to figure out how to put structures in place to provide that. 

MICHAEL STOEHR: And I think the other concern that I have too, I’m sure there are other students 

struggling in classes that do not have IEPs. They may have 504 plans, they may just be in a general 

education curriculum. So how is that being done? And it gets back to, Jeannine, your, you know, 

example from the discussion about universal design. You know, what is happening in those classrooms 

to support all students? And I think it really does reflect back on that. 

 Another question that came in are what are natural community supports? And when we talk 

about that, we’re really looking at, who are those individuals that are naturally in those environments 

where that student would be engaged? So for example, if the student is working on a job site, the 

natural community supports would be the manager or the boss, the employer of that particular 

business, the workers, the coworkers that would be there. Those would be naturally community 

supports. It’s the individuals that are naturally involved in the community. A number of young folks, you 

know, engage in different social clubs or church activities. So again, those natural community supports 

would be the naturally-occurring people that are involved in those situations. 

JEANNINE BRINKLEY: Versus people who are paid to provide supports, right? So I mean, yeah, that’s -- 

well, I mean, the person -- you know, thinking about that young woman. You know, teaching someone 

to -- or coaching someone to say, if you need help reaching for something on a high shelf, just ask 

someone. That’s something -- a natural community support that any of us would access. So it’s 

something available to anyone, although different people choose to live in different types of 

communities that have different kinds of supports available too. So you know, I live in a community 

where people walk. It’s a different kind of environment than an environment where you have to get in a 

car to go anywhere, and it provides more accessibility to a person who doesn’t drive, for example. You 

know, so there’s a lot of variability in those supports as well. 

MICHAEL STOEHR: And we really didn’t mention the fact that one of the supports that often occurs in 

schools is having a para-educator with an individual with a disability. That wouldn’t be a natural 

community type of support. And the reason I mention that is we really are striving and stressing that 

there needs to be exit plans for para-educators when they are working with a young person.  

Because the reality is, once that young person graduates, you don’t have hired people to go with 

individuals on job sites, in higher education. And I’m not taking about personal care assistants. We’re 



really talking about, you know, there’s somebody there that’s actually helping with work and really 

helping with behavior issues. That’s something that does not naturally occur, so looking at making sure 

that those supports that are available for young folks are in those environments that they’re going to be 

participating in once they graduate from high school. 

JEANNINE BRINKLEY: Yeah, and we have a publication related to paraprofessional supports in inclusive 

school settings also on our PaTTAN website under the paraprofessional tab you might want to take a 

look at. 

MICHAEL STOEHR: Okay. Yeah. 

JEANNINE BRINKLEY: More questions. 

MICHAEL STOEHR: A couple more real quickly. For a student who’s graduating on his or her IEP goals, 

what happens when the student’s transcript is sent to a college, post-secondary school, and the student 

does not have all the credits he or she was allowed to graduate on their IEP goals?  

And really that depends on the college or the higher ed institution where that student is 

applying. They really need to -- and that investigation needs to be done to see, what are the 

requirements to enter that school? And it does vary from post-secondary training or college facility to 

facility. So the answer to that is, in some cases, they will accept that. If a student has a high school 

diploma, you know, and they may do some initial entrance assessment with that student. I know a 

number of the community colleges will do that as an intake, see where the skills levels are, if there’s any 

supplemental classes they need to take, and then enroll them. Other schools that you go to are -- 

universities may want to see those transcripts with those grades, in which case that may not be an 

option for that individual to attend. So it really is going to vary on a case-by-case basis on the schools 

that that young person wants to go to. 

 A question came in. At the high school level, students need to pass the Keystone, so many 

students with IEPs are taking algebra I, but not being successful because their general math skills are 

extremely low. How can this be addressed? 

JEANNINE BRINKLEY: Let me say a couple things. First of all, I think that really underscores the 

importance of maybe thinking differently about math all along, and about other academic learning. So if 

we don’t address the idea that a kid’s general math skills are low until they get to algebra I, we probably 

missed the boat. And so it’s going to be really important that we work with our teachers at elementary 



and middle school and look at our math curriculum. I know there’s going to be a lot of professional 

development opportunities for that.  

The other -- I think the other thing is thinking about effective algebra instruction. We have 

algebra study professional development that’s going on out there because not all algebra instruction is 

created equally. And you know, I’m not a math expert, but there are folks who are math experts. And I 

think we need to really access their knowledge about how you effectively help kids master those skills.  

And the other piece to it is that -- either is, of course, the option that students can take a 

project-based assessment if they cannot pass the Keystone. And you know, this is not -- I’m not going to 

go into a lot of detail about that, but know that that’s an option and there will be more information 

available on that on the PDE website, et cetera. 

MICHAEL STOEHR: Okay, thank you. Another question came in, and this is kind of back to, I guess, 

reaching all students that have specific needs and talking about a general education vocational ed 

teacher who has 18 students that have IEP plans that are in her class. You know, how would one begin 

with that? And I think really it’s to have a good rapport.  

The kids that are at our, you know, career and vocational tech centers, there are supports at 

those centers. There are facilitators that help students, you know, that have IEPs. And I would go back 

to, you know, some of the things that Jeannine talked about. And again, with universal design, how is -- 

or how are the theory classes being taught? How is that information being presented?  

And again, I think oftentimes it can be addressing the needs of a number of those students by 

doing things that are more effective for all of the students in the class. So it could be a presentation 

style, it could be a response style. So I think it’s really looking at ways to adapt those materials to be 

most successful for those young folks and really getting as much information and communication 

between those sending school districts and the vocational school, and getting that information to the 

teacher on what the expectations are and what needs to be done.  

So those are just some suggestions. I know it’s very general, but I think it’s really kind of making 

the attempt to communicate and figure out, what are the specific needs of the student and how can 

that instruction best occur in that situation? 

JEANNINE BRINKLEY: And if that’s a class that does include kids with disabilities and also kids without 

disabilities, just you know, in general, a good rule of thumb, although there’s no regulation about it, but 

a good rule of thumb is that if you’re going to have a class that includes kids without disabilities, that 



you want to -- you wouldn’t want to have more than about a third of the class have -- be kids with 

disabilities. It becomes quite challenging. And then you’re shifting to a more special ed class than a gen-

ed class when you get, you know, above that threshold. I know that does occur sometimes, but it does 

change the tenor of what the instruction should look like or is possible to make look like. 

MICHAEL STOEHR: Great. Okay, we’re going to go ahead and move on to the questions that we have for 

folks that are looking for credits. So just give us one second and we’re going to go ahead and do that. So 

again, as a reminder, if folks are interested in receiving credit for today’s session, we have questions that 

are listed here. The first question we did at the very beginning of today’s session. And this is the then 

second question. And what we’re asking folks to do is to write down your answers to these. And I know 

that this has been across the screen for a while, so just in looking at this inclusive practices, what is the 

best description of those? So when we look at the answer, it really is, for this particular question, 

looking at answer D, that inclusive practices involve the student’s full participation and equity within the 

school. 

Okay, question number three, to presume confidence is to, A, make adjustments to the 

curriculum based on a student’s disability; B, assume all students are capable of learning in the general 

education curriculum; C, assume the student does not need to work on functional skills; or D, ensure 

that the student receives no accommodations in the class and is expected to complete all required 

assignments. And for this particular question, answer B would be the best choice, to presume 

confidence is to assume that all students are capable of learning in the general education curriculum. 

Okay, we’re next going to go on and look at benefits of being included in -- being involved in 

inclusive environments for students in secondary schools, and actually how this then impacts their 

success as they graduate and go on to further training and employment, and to live independently. And 

we really see the benefits for inclusive environments to be a number of the issues that are listed on 

here.  

That students then have the opportunities to work alongside folks without disabilities. And as 

we talked about earlier, that is the reality when the students graduate. You know, they will be working 

in situations and attending classes with and without folks with disabilities.  

I also wanted to mention this slide and the next several slides are contained in a document that 

we have on the PaTTAN website. And it was developed to discuss inclusive practices for students, and 

considerations and concepts for kids that are 14 to 21. So as we go through these slides, know that this 



document that you’re seeing on your screen now is posted on the PaTTAN website. You can find it 

actually in several different locations. It’s under inclusive practices as well as secondary transition. It’s 

also included in the secondary transition folders for students, and it’s in that section also. 

The other point that I wanted to make on this slide is that it’s important that students do 

develop an understanding of what opportunities exist and what are the demands of post-secondary 

settings? And being in inclusive environments, students are well aware of that because they’re looking 

at their peers, their peers in general education, and are able to see the realities of what expectations 

exist.  

Being involved in inclusive environments also provides the opportunity to actually practice the 

skills of self-advocacy and self-determination, but really not just those skills. It allows students the 

opportunity to practice organizational skills, study skills, functional skills that they will need once they 

leave school.  

There’s a school district in the center part of the state, and one of the requirements that they 

have for all the students that have IEPs is that in their junior and senior year, they need to approach all 

of their teachers, all of their general education teachers, and discuss with that teacher what their needs 

and what their accommodations are, and discuss about the appropriate ways to achieve those. I think 

it’s an excellent example of how that could be implemented in a school setting. We see far too often 

students not having a good understanding of what their disability is, what their needs are, and I think 

more importantly what helps them, what their accommodations are. So as much as we can do to 

support that, the better. And I think this involvement, again, in inclusive environments promotes that. 

It also -- you know, looking at assistive technology and accommodations that Jeannine had 

mentioned, that’s also a carryover when we look at kids moving into employment settings and going on 

for further training. There is an organization called the Job Accommodations Network, or JAN. It’s 

housed at the University of West Virginia, and they offer support for individuals with disabilities as well 

as those that help support them on what are appropriate accommodations and supports given a 

particular job or field of study. I mention that because I think that would be another vehicle that folks 

could explore if they’re trying or they’re struggling with what types of supports and accommodations 

could be used with an individual. 

Okay, this next section’s looking at, so where can instruction, or what types of environments can 

students be involved with, that would be included or considered as inclusive environments? So we’re 



looking at general education classes, but then we’re also looking at extra-curricular and non-academic 

activities, community-based settings, involvement in career and tech education, job settings, 

community-based placements. So basically, it’s all those environments that an atypical student would be 

engaged, could be considered an inclusive environment for a student.  

So when we’re looking at considerations for students and ensuring that they are being educated 

in the most inclusive environment, we look at these factors. So we’re looking at the environment, we 

look at activities, and what needs to be targeted for students. I think more importantly, we look at 

purpose of the student participating in the activity. What is the reason that they’re engaged? Because 

there really should be a reason. If not this, that. Okay, we’ve put all the kids in special education in the 

art class because that’s where they go. There should be a reason. The student should have an interest in 

that area. It should be helping support what they want to do once they leave school. It -- there needs to 

be a purpose. 

And then we also need to look at the supports. And I know Jeannine and I have talked about a 

number of supports over the course of this morning’s webinar, but looking at what are those supports 

that are in place? Or if the student is struggling in a certain area, what support could be implemented? 

What type of accommodation, what type of assistive technology could be given? What strategies could 

be taught to that student to help them become more independent? 

This chart is looking at those four areas that we just talked about: environment, where the 

student is participating, what activities they are engaged with, what outcome we would like to see, and 

then what kind of supports can be given. So for example, with self-determination areas, we’re looking at 

the student being involved in a biology class, and an activity that they may be engaged with would be 

note-taking.  

And basically what we’re asking as an outcome is for that young person to be given guided notes 

to help with the lectures, and a support that could be provided might be role-playing a discussion ahead 

of time. In other words, kind of showing that individual how they would be utilizing that particular 

strategy. You’ll also notice that in the left-hand column, we have indicated the three post-secondary 

goal areas as well as their self-determination. We put this together just to show how we can be 

addressing the three areas that are related to secondary transition and then how that would reflect, you 

know, both the environment, activity, outcome, and what supports could support that. 



As we’re considering activities for inclusive environments, the thing we’re looking at first -- you 

know, are there in these activities both individuals with and without disabilities participating in natural 

proportions? Okay, and so what we’re really looking at here is, is it really an inclusive environment, or is 

it still a situation where all the individuals there are individuals with disabilities?  

And an example of that, you know, sometimes folks will involve students in community-based 

activities or have them involved in job training placements, but everybody there has a disability. Well, 

that’s not an inclusive environment. Or, you know, they may have a student working in the community, 

but they’re working in an enclave situation and the only people they interact with are other people with 

disabilities. So while it’s being housed in a public facility, the only interaction they have are with other 

people with disabilities. And again, that wouldn’t really be considered an inclusive environment. You 

know, so we’re really looking at situations where they’re interacting with individuals without disabilities, 

whether those are peers or adults. 

Additional considerations. You know, is this an environment where 14 to 21-year-old peers 

without disabilities would spend time? And I think the point of this is oftentimes we see students that 

are in high school, and they’re engaged in activities, but they’re engaged in activities that, you know, 

students that are 12, 10, might be engaged with. Okay, again, that would not be an appropriate inclusive 

environment placement. We’re really looking at age-appropriate placements, age-appropriate activities. 

You know, and then are there specific prioritized goals that need to be addressed? Again, getting back to 

that idea of what are the outcomes, the reasons why that student is involved in them? And there should 

be reasons why. 

Okay, this next slide is looking at ways of incorporating and embedding skills that students need 

to accomplish in a variety of different subject areas or class areas. So for example, looking at science 

classes, so be they biology class or life science class, chemistry class, looking at ways to ensure that 

some of the skills can actually be integrated and taught in those classes. Looking at also ways that 

employability skills, functional skills could be incorporated or addressed in other academic classes.  

The purpose of this slide is actually two-fold. One of the questions that I’ll frequently hear from 

folks is, you know, I don’t know how to do transition activities when I don’t have a separate class that I 

can pull kids out to do these separate activities in. And the point of this is oftentimes when you look at 

those soft skills, you know, and that’s really those employability skills, a number of those things are soft 

skills, is that they can be addressed in academic classes. They can be addressed in those areas.  



The other thing I want to mention about this particular chart, you know, folks will oftentimes 

talk about, you know, the need that the student has is reading, for example. And I’m not quite sure how 

I’m going to work on reading comprehension with that student because he doesn’t have a, quote, 

reading class in high school. And I think the answer to that is really looking at, okay, but in science, in the 

language arts class, in social studies class, a student is working on reading. So is there a way to integrate 

the skill development, the practicing of the strategies that are being taught to the student to 

comprehend better in those classes? It’s really trying to see the best way to incorporate the skills, the 

strategies in the normal classes, quote normal classes, that are occurring in that high school. 

And this next slide is looking at a study that was done from NCSET, and it’s called Improving 

Secondary Education and Transition Services Through Research. The article’s a little bit dated, but I think 

the information that’s contained, and particularly in looking at this graph, it is really informative.  

When we look at this, they did a study at four different school districts. And in looking at the 

four different school districts, you can see kind of what the makeup was, if it was urban, rural, suburban 

district, and kind of the makeup of students, which is really a cross-section. And then what they looked 

at is, okay, what types of activities and practices were implemented in these schools that showed 

success, that really were preparing these kids to be successful once they leave school to transition?  

And you’ll notice that a lot of what’s there when we look down the columns of practices are 

integrated approaches. It’s, you know, really ensuring that students were included in academic 

curriculum, that students were involved in some of the general activities that are occurring with all kids 

such as service learning opportunities, community-based learning opportunities, involvement in, you 

know, the senior project, working on self-advocacy skills. So I think that this is really a nice graphic 

representation of that. 

Okay, we’re now going to move on and just look at some post-secondary considerations. And in 

this section, we’re going to talk about and reflect on suggestions for both going on to post-secondary 

education areas as well as employment. So when we look at this next slide, and actually this next 

section, the information’s taken from thinkcollege.net, that particular organization. But this slide is 

looking at, you know, who is the adult, the ideal adult college candidate? Who is the most ideal 

candidate? And basically, it’s a student that is academically prepared, they advocate well for 

themselves, they understand their accommodations and needs, they’re financially secure, and they have 

clear, set career goals. So if we were looking for like the best college student, these would be the areas. 



However, the reality is not the case. So when we look at students attending college, a lot of 

those students are not well academically prepared to go onto school, as this slide is showing. The real 

college student often lacks self-advocacy skills. They have a mis-belief that everything’s great. You know, 

they’re at college that first semester and it’s pretty cool because they’re partying hardy and they’re 

hanging and nobody’s over their shoulder. And then it’s December and they’re not passing any of their 

classes, and they’re not sure why that’s happening. You know, they lack an understanding of what 

accommodations they need, what’s available, and how to access those. 

This was an interesting slide also, and it’s fairly recent, from 2009. And basically as you’re 

looking at this, this is self-disclosed disclosure at a college level. And as we look at this, the majority of 

students, overwhelming majority, did not consider themselves to have a disability. You know, there 

were no issues that they needed or any assistance. And they weren’t informing the disability service 

office that they had a need. And again, I think this is really pretty dramatic because we really do want 

students to have a good understanding of themselves and understand what their needs are, and to be 

able to go and ask for supports through, again, disability services offices. 

So what can we do about this first couple issues? And I think, again, as Jeannine and I have 

talked about these this morning, but it’s really looking at, you know, enhancing what we’re doing around 

self-advocacy, reframing self-advocacy as a leadership skill. The folks who work with the Pennsylvania 

Youth Leadership Network, that’s one of the things those young adults talk about is that really, you 

know, kind of having a good understanding and taking pride in your disability, that your disability is just 

a thing, that you can look at ways to accommodate that and to be successful.  

Talk to these individuals that are thinking about going onto college, students that you have, 

about what college will be like, what supports will be there, what they’re going to need to do to be 

successful. You know, I mentioned that example of students having to go to their -- each of their 

classroom teachers while they’re in high school and talk about their disability and talk about what 

accommodations they need. Strategies like that are very helpful. Having that young person involved in 

pre-college programs like the Project Pass that OVR has been supporting is another way of having 

students engage and prepare to go on for further learning after high school. 

Back to some other examples about kids that are attending college. And another issue is a lot of 

them have financial need. They also -- a number of them really aren’t sure why they’re there. You know, 

they’re there because that’s what kids do when they leave high school. They go onto college without 

really a direction or purpose.  



And some suggestions for that are, you know, for funding issues, being aware of and planning 

ahead. So for families, you know, having an instituted 529 plan to put aside money for their young -- 

their son or daughter. You know, looking at supports through the Office of Vocation and Rehabilitation 

or looking at other possible waivers. You know, looking at having young folks involved in really well-

developed, comprehensive transition programs while they’re in school to have an understanding about 

why they’re going onto college. You know, they really -- the reason they’re going to college is to learn 

skills to get a job, so ultimately what folks should be doing is looking at, what is that job or that career 

interest you have? Then going back and figuring out, okay, where can I get that training? Is it a college, is 

it a training school, a tech school? 

This slide is talking about different ways that folks can look at attending college. And you have 

the traditional method, which probably most of us listening to this call went through, with placement 

tests and, you know, getting your degree, and that aspect. But then there’s the alternate method, which 

is really looking at person-centered planning. And what I think college really is promoting is, you know, 

looking at a support plan and looking at other possibilities of using that college environment to pursue 

possible employment goals, possibly looking at, you know, having training outcomes at the end of that 

experience on a college campus. 

Transition planning for college does involve input and high expectations of both that young 

person or family and those working with the student if they’re going to be successful. I mention 

participation in preparatory programs, looking at various ways to attend college, participate -- and there 

are a number of programs that exist now not only in Pennsylvania, but across the state. And actually, if 

you go to the thinkcollege.net website, they have a number of those listed that look at alternative types 

of programs for students, including students that have intellectual disabilities. And this slide screenshot 

is just showing you a picture of that particular site for thinkcollege.net. 

The next section we want to look at briefly is employment, and wanted to mention the Alliance 

for Full Participation and Employment First. And basically, the vision of Employment First and The 

Alliance for Full Participation is similar to the vision that we have in education now as far as looking at 

students being involved in inclusive environments. It’s starting with the premise that every one can be 

employed, or that’s your first choice, and then looking at how to have that young person engaged in 

employment, and then taking a step back and seeing what types of supports that young person would 

need to do that.  



And it’s not saying that everybody is going to be engaged in employment, but it’s starting there 

first. There are some young folks that have real significant needs and disabilities that employment may 

not be the option for them, but at least you’re starting there first and then you’re looking at all the 

options that are available. So there’s a couple websites listed on this page. You know, it’s the vision that 

everybody should have that opportunity or should at least start to look at what types of employment is 

available in non-segregated settings. When we look at employment in the community, we’re talking 

about non-segregated, meaningful employment where young folks can be productive and integrative 

and competitive. 

These are the realities today. I mean, there is limited funding, the challenging economy, and I 

think really what it’s going to take is for folks to think outside of traditional means. We are not going to 

be able to rely on agency supports and governmental funding for all students to be successful. So this 

idea of building on social capital is something that I think we really need to stress, and it’s similar to 

what we were talking about before with looking at those natural community supports. Building on social 

capital is very similar to that in that you’re looking at your local community and seeing where young 

folks can be employed, what skills need to -- you know, that they need to have to be employed, what 

supports are offered in that community setting, and how we can support that individual.  

And by that, you know, looking at approaches such as customizing employment, really looking at 

what that student is good at and what their needs are, and looking at how we can match that up to jobs 

in the community. Having the right supports to do this is crucial, and starting as early as possible is 

crucial. You know, making sure that that young person and their family are aware of the agency 

supports that exist. Also having that young person be involved in volunteer experiences, service learning 

experiences, employment and pre-employment opportunities while they’re in school. 

I think the quote at the bottom of this particular slide gets at the heart of this idea of really 

looking at employment first. And you know, it’s to expect and encourage, provide and create and 

reward employment in the workforce as the first and preferred option. And really, the folks from our 

Office of Developmental Programs, that really is the stance that they have taken for our state. And 

Pennsylvania was actually the first state to look at this as the first option for all students and then kind 

of taking a step back and seeing what accommodations and supports they need. 

Okay. I wanted to mention, as we’re wrapping up, the next sessions in our series of Making 

Connections webinars for this year for the Community of Practice on Transition. We have a session 

coming up next month on December 6th on self-determination. Then in January, we had to reschedule 



the session that was going to be occurring on October 31st due to the Hurricane Sandy weather that we 

were having on October 31st, so that has been rescheduled to January 7th. Then we have a session on 

January 23rd and 30th on Transition and Universal Design, and on March 20th and 23rd on 

Accommodations and Supports.  

And note that the three sessions that are coming up, we kind of gave you a little taste of those 

today, talking about self-determination and universal design and accommodations. These three sessions 

are really going to go into much more depth on these topics. 

Okay, for those that are, you know, again, looking for credit, this is the next question. So a 

benefit of inclusive environments for secondary students is access to highly qualified instructors and 

standards-aligned instruction; opportunities for practicing self-advocacy and self-determination skills; 

coordinated services among students, parents, businesses, agencies, and community representatives; or 

all of the above. And the answer is, for this particular question, all of the above. 

JEANNINE BRINKLEY: Michael, this is -- someone asked if they needed to re-register for the webinar on 

January 7th. I don’t know the answer to that. 

MICHAEL STOEHR: Yes, they will. Yes, thank you for that. You will need to re-register for that session on 

January 7th, so just go back. A broadcast email will be sent out, so for that rescheduled session on 

College and Career Readiness, you will need to go back in and re-register for that on the PaTTAN site. 

Thanks for the question. 

JEANNINE BRINKLEY: And there’ve been a couple people that asked about if they missed one of these 

questions throughout, is there a way for them to fulfill that obligation? 

MICHAEL STOEHR: Yes. If you’ve missed any of the questions, and there are five, we still have one more 

coming up, if you can send an email to -- you could actually just send it to me, and my contact 

information is on the last slide. What I will do is make sure you get the questions so you can submit 

those. 

 Okay, then looking at our last question, question five. Students with disabilities entering college 

often have difficulty with: understanding their needed accommodations; deciding on a career choice; 

staying in contact with their parents. And the best answer to that question is A and B, understanding 

their needed accommodations and deciding on a career choice. 



 We have some resources that are listed here, and they are some of the national sites around 

transition. We also wanted to mention again that on the PaTTAN site, there are a number of resources 

that are particular to both inclusive practices as well as secondary transition. 

JEANNINE BRINKLEY: I’ve put a number of the links to those, Michael, in the chat and question box. 

MICHAEL STOEHR: Okay, fantastic. 

JEANNINE BRINKLEY: We did have someone ask if we could send a follow-up email with all the links in it. 

I don’t know if there’s a way we can do that easily to all the people that participated on this or not. 

MICHAEL STOEHR: I’m not really sure. That’s something we’ll want to check into. We’ll see. I mean, 

most of -- like all of the handouts that we’ve talked about are on the PaTTAN website. You can find 

those there. A couple of the links that we mentioned, we did send out as broadcast chat, so we’ll -- you 

know, I think probably the best thing is, if there is a particular link that you were looking for, again, 

either send an email to Jeannine or I and we can address that. I think that’d probably be the cleanest 

way to do that. 

JEANNINE BRINKLEY: Yeah, because it’s probably -- not everyone needs that. That’s a good idea. 

MICHAEL STOEHR: Okay. As a reminder, again, if you’re looking for credit for today’s webinar, we’re 

asking that you complete the webinar evaluation survey, and that survey can be found electronically by 

going to this link. We’re asking that that’s completed by this Friday, and have that submitted. 

JEANNINE BRINKLEY: So they not only have that link on the screen, they have it in the PowerPoint. They 

can download it from the PowerPoint, because somebody asked about that. 

MICHAEL STOEHR: Right. Yeah, it’s in both places and it is linked there. The only thing that’s not 

included in your PowerPoint, and that -- we had an email from somebody, can you send us the 

PowerPoint that we’re going over and using today? The only thing that’s not included in the participants 

are these questions. Everything else is there, so all the other links and all the other information, if you 

download the PowerPoint, that information has been included. So you should be in good shape. Great. 

Again, just a reminder that that’s the link. And again, we’re asking that that’s submitted by December 

16th. Jeannine, were there any other -- 

JEANNINE BRINKLEY: No, I think we pretty much handled -- oh, someone did ask if the first training in 

this series was -- also had been posted on the website. 



MICHAEL STOEHR: It has been archived. It has not been posted. We’re in the process of having it close-

captioned. Hopefully within the next several weeks, it’ll be captioned and up on the PaTTAN website. 

You know, just keep checking back. It will be, you know, on the transition section, so you will find that as 

well as today’s broadcast. 

JEANNINE BRINKLEY: And there were a couple other folks that asked real specific questions. We’ll just 

answer those via typing that since we’re out of time, but if you asked a real particular question, we’ll get 

a private answer back to you. Some said that there’s two different links for the evaluation? Let’s just 

double-check that. We’ll check to be sure to see the evaluation link is accurate. Oh yeah, that’s GB. 

That’s different. 

MICHAEL STOEHR: Oh yeah, I’m sorry. Use -- and I’m not quite sure why that verification code’s on that 

slide. That was a misprint. Use the verification code that is listed on this slide where it says verification -- 

JEANNINE BRINKLEY: So the evaluation webinar survey. 

MICHAEL STOEHR: Right, the evaluation webinar survey. I’m not sure. That was a -- 

JEANNINE BRINKLEY: By 93. So use the link on slide 93 in order to access the evaluation survey. Thanks 

for pointing that out. 

MICHAEL STOEHR: And it’s the slide right before the last slide. That should be the one that you guys 

should use. 

JEANNINE BRINKLEY: Oh yeah, because it’s probably not 93 in their -- 

MICHAEL STOEHR: That’s right. 

JEANNINE BRINKLEY: Slide right before the last slide, sorry. 

MICHAEL STOEHR: Okay, with that, we really appreciate you joining us today. Again, if you have other 

specific questions or concerns, you know, please feel free to send either myself or Jeannine an email. 

We are -- you know, again, there’s additional sessions coming up especially addressing universal design, 

self-advocacy, and accommodations. We hope that you’re able to participate in those sessions also. And 

we will have additional sessions, again, at this year’s transition conference in July that will continue to 

develop some of the concepts we talked about today. So we want to thank you for joining us. 

JEANNINE BRINKLEY: Thank you very much. We appreciate your participation and hope you’ve found 

this helpful. 


