
English Language Learners in Special Education: Language 
Barrier, Disability or Both?  
Checklist 

What is in place? What needs to be done? Comments 

District/School has a systematic process for examining the specific 
background variables or ecologies of ELLs that impact academic 
achievement. 

   

Linguistic Background data 
 Level of English language proficiency in listening, speaking, 

reading and writing measured by W-APT and ACCESS for ELLs 
(Entering, Beginning, Developing, Expanding, Bridging) 

 English dominant with limited academic vocabulary 
 Strong social language (Basic Interpersonal Communication 

Skills-BICS) 
 Limited academic language (Cognitive Academic Language 

Skills-CALP) 
 Literacy proficiency in native language L1 
 Student speaks an indigenous language in addition to 

dominant language in his/her country (some students who 
come from rural areas in Central and South America are not 
native speakers of Spanish) 

 

   

Cultural and experiential backgrounds 
 Country of Origin (many ELLs are born in U.S.) 
 Immigration pattern 
 Rural vs. urban environments 
 Refugee experience 
 Students with limited formal schooling 
 School year calendar (When does school start and when does 

it end?) 
 School day length (some countries only offer half day 

schedules in elementary) 
 Interview with parents 
 Report cards and other pertinent records are used to place 

student in the most suitable, age appropriate program 

   



 Parents receive communication in the language that they are 
proficient 
 

 

Monitoring the examination of the appropriateness of classroom 
instruction and the classroom context based on knowledge of 
individual student factors 

   

Content and ESL Instruction 
 All children are provided with an equal opportunity to learn 
 Instruction includes language objectives and address the PA 

English Language Proficiency Standards 
 Classroom instruction is culturally responsive 
 Accommodations, supports and interventions for instruction 

and assessment are aligned to students’ level of English 
language proficiency and the PA English Language Proficiency 
Standards 

 ESL and content teachers collaborate in instruction, 
assessment and grading decisions 

 Principal and other administrators include in their evaluations 
and monitoring tools items that address effective instruction 
for ELLs based on their linguistic and academic needs   

 Communication with parents about expected academic and 
linguistic growth is done in a language that they are proficient  

   

Information is gathered through informal and formal 
assessments. 

   

 Assessment tools are valid and reliable for ELLs 
 Assessment accommodations are implemented to level the 

field for ELLs at all proficiency levels  
 W-APT and ACCESS for ELLs scores are part of the discussion 

when gathering data to make decisions for ELLs  
 The PA English Language Proficiency Standards are used by all 

teachers to develop instruction and assessments for ELLs  
 Performance-based assessments are implemented to offer 

alternative ways to assess students’ academic growth 

   



 

Nondiscriminatory interpretation of all assessment data    

 Students’ progress is monitored in all areas of instruction, 
including ESL instruction?  

 Supports, interventions and accommodations are included 
when setting rigorous goals to meet grade-level standards  

  Academic growth is frequently evaluated, increasing intensity 
of instruction when growth is less than expected  

 Data of “true peers” are included to determine whether 
instruction is effective 

 Most teachers in the Data Team are knowledgeable of the 
process of second language acquisition  

 The ESL teacher is part of the Data Team 
 

   

 


