
>> In the following model session, 

you will see a nine-year-old student. 

She is an intermediate learner on the VB map 

and does present some skills from level three. 

Before the teacher starts the session, you will 

see her prepare her instructional materials 

so she'll have her card sort setup, and has a 

wide variety of reinforcers for the student. 

Some of the instructional targets you will 

observe include tacts for parts and features 

of items, intraverbal items, 

and some pre-academic content. 

Other instructional programs being targeted for 

this student include: social skills training, 

group instruction in both 

the natural environment, 

as well as in academic content 

areas, as well as skill areas related 

to her performance in the general ed. 

setting. 

>> (Background Noise) (Background 

Discussion) All right. 

Leah, can you come to table one? 

Bring your markers and your notebook. 

>> You will notice throughout the session that 



the teacher is using a fast pace of instruction. 

She's correlating instruction 

with reinforcement. 

When she transitions the 

student to the table she does so, 

so that the first thing student encounters 

when she gets there is an 

improving set of conditions. 

>> Okay. Leah, what am I doing? 

Woo. 

>>Flying. 

>> Good job. 

Can you show me the corn? 

Excellent. 

What's this? 

>> Stairs. 

>> Good work gang. 

>> For the first run, the teacher presents some 

easy trials and ends it after only three trials 

so that she contacts reinforcement quickly. 

On the second run, the teacher presents 

an errorless sequence for a tact item 

and the student errors on her tact trial. 

>> (Background Noise) (Background 

Discussion) Okay, my turn. 



>> Could you do this? 

Good job. What's this pillow? 

>> Pillow. 

What's this? 

>> Pillow. 

>> Show me the black. 

Show me something with wings. 

>> Bird. 

>> And what's this? 

>> Bed. 

>> What's this, pillow? 

>> Pillow. 

>> What's this? 

>> Pillow. 

>> What's this called? 

>> Bear. 

>> Show me twisting. 

Do this. And what's this called? 

>> Pillow. 

>> Good for you. 

Yes, pillow. 

>> Errors can occur at any 

point during instruction. 

For example, here teacher runs an errorless 

sequence for a tact trial but when she goes 



to do the check trial student emits an 

error response for that check trial. 

>> What this, pillow? 

>> Pillow. 

>> The teacher responds by 

running error correction procedure 

and then delivers reinforcement when the student 

does emit the correct independent response 

for the check trial. 

>> (Background Noise) (Background 

Discussion) What's this word? 

>> Ash. 

>> Good. Do this. 

Show me something with straps. 

>> (Inaudible). 

>> Show me something with straps? 

>> (Inaudible). 

>> And what's that called? 

>> Oh, (Inaudible). 

>> Say daddy. 

>> Dad. 

>> Show me the ball. 

Show me the word one. 

And show me something with straps. 

>> (Inaudible). 



>> In this run through the teacher 

is targeting a tact or a feature 

of an item using an errorless sequence. 

>> (Background Noise) (Background 

Discussion) Show me the cats. 

And touch your ears. 

And what's this part called? 

Cap. What's this part called? 

And say hop. 

And what's the whole object called? 

And what's this? 

>> (Inaudible). 

>> And what's this part called? 

>> Cap. 

>> Excellent. 

>> When teaching features of items it 

is important that the student learns 

to discriminate what to respond 

when asked what part versus what 

to respond when asked what is it. 

Errorless and error correction procedures 

can also apply to teaching academic content. 

>> (Background Noise) (Background 

Discussion) My turn. 

>> In the following run through 



you will observe teaching 

of textual responses using errorless procedures. 

>> (Background Noise) (Background 

Discussion) Show me the Plato. 

And what's this word? 

More. 

>> More. 

>> What's this word? 

>> More. 

>> Tell me something you wear on your feet. 

>> Shoes. 

>> Do this. 

And say peanut hats. 

>> (Inaudible). 

>> And what's this word? 

>> More. 

>> Good. 

>> In this run, the teacher is targeting 

the textual response for the numeral 59. 

However, when she runs the check trial 

the student emits a scrolling error. 

So the teacher proceeds by running 

error correction procedures. 

>> (Background Noise) What number is this? 

59 (Background Discussion) What number is this? 



Say mama. 

>> Mama. 

>> What am I doing? 

>> Playing (Inaudible). 

>> And what number is this? 

>> 56, 59. 

>> What number is this? 

59. 

>> 59. 

>> What number is this? 

>> 59. 

>> Show me the number 12. 

And what's that? 

>> 12. And what number is this? 

>> 59. 

>> Excellent. 

>> In this last run through the teacher targets 

an intraverbal item using an errorless sequence 

and ends her session with a cooperative 

run through and differential reinforcement. 

>> (Background Noise) (Background Discussion) 

(Inaudible) could you show me the word could? 

Good. Tell me something that's red. 

>> A tomato. 

>> Tell me something that's red. 



>> Tomato. 

>> And what's this called? 

>> (Inaudible). 

>> And what's this? 

>> Cat. 

>> And tell me something that's red. 

>> Tomato. 

>> Excellent job. 

>> She then gives the student the instruction 

to transition to the next activity. 

>> All right, Leah, you may 

go to Ms. Angie's table. 

Table 11, okay? 

>> All right. 

>> All right. 

(Inaudible) good job working. 

>> In this session there were a total 

of 45 trials and 7 run throughs. 

This gave us a VR of 6.4. 

Her intended VR was set at 7, so 

6.4 is within the acceptable range. 

There were a total of 6 trials that were 

targets and they were presented errorlessly. 

There were also 2 errors that gives 

us a total of 8 hard items presented. 



That results in a ratio of 

82% easy items to 18% hard. 

The teacher presented instruction 

at a pace of 17 trials per minute. 

Using this fast-pace instruction results 

in more cooperation from the student. 


