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JANE KLEINERT: So we want to go back to the idea of the trans-disciplinary team that we talked about 

earlier. And one of the things we do in our training, as you have seen so far when we do the intent and 

form work, we actually use the tapes that the teachers submitted to us. JACQUI KEARNS: So we don't 

have tapes from you. Aren't you lucky? So you can do somebody else's tapes. JANE KLEINERT: So we're 

going to have you do somebody else's tape. In the first part, we do the intent and form stuff with the 

standard pieces that we always -- that we use everywhere. But for the afternoon, we always use the 

tapes that teachers submit to us, because they're going to plan for that particular student that 

afternoon, and take home the plan. It's very important to take home a plan. So we actually show the 

tapes. All the teams see all the tapes. And we problem solve together for a little bit. And then they 

develop an action plan, they develop -- they talk about the student. They talk about what they -- what 

targets they want to work toward. And they talk about how they're going to deploy the target. Now 

that's really important. Very often we have teams develop actions plans, but we don't let them talk 

about how they're going to deploy the action plan. Who's going to do what, when, by, how, all of that? 

Who needs to be contacted? So it's very, very important. And I kind of learned about this -- you'll laugh 

when I tell you how I learned about this. I was doing a special diet program. And every time we went, we 

had to -- and we went to class an hour and a half. And we had to report our data: How many fruits and 

vegetables we ate, how many meal replacements we ate. Yeah. AUDIENCE MEMBER: How many Fritos 

you ate. JACQUI KEARNS: How many Fritos. No, we weren't allowed to eat Fritos. We had to do water. 

We had to do fruits and -- five fruits and vegetables a day, and how many meal replacements we used. 

JANE KLEINERT: And you lied a lot, didn't you? JACQUI KEARNS: No, I didn't. I really didn't. But the data 

was really important. So and then -- and then we would plan for the next week. What are the problems 

that are going to happen next week in our schedule? And how are we going to make sure that you get to 

your goals? So we want to use the same approach. What are the goals we want the student to reach? 

What challenges are going to face us as we move toward these goals? And what strategies are we going 

to put in place to mitigate the problems? Okay, so that's what we want you to think about in these 

trans-disciplinary teams. Okay? And you're going to get to use our tapes, so you've seen all the ones you 

saw, Jeremiah, all the different ones. We're going to run through them real quickly again. So are we 

going to run through them? JANE KLEINERT: No, actually we're going to -- everybody's going to do Gracie 

together. And then you'll have a choice. You can do it by yourself. You can do it with a whole table, 

however you want to do it. But we'll give you a little review of Jeremiah. You'll have a little review you 

can read of Alex. You can work with Alex if you want. You could work with Steven if you choose. Or you 

could work with Paige if you want, okay? And so what you'll do is -- and we'll do this once with Gracie. 

You'll take these three forms like our teams do, and the first one is very simple because you've already 

done that. If you just look at form number one, it says, you know, content, intent, and function. So what 

is the kid -- what is -- what kind of intents does he express? How does he express them? Well, you'll 

already have that information. And was he successful? And then the last column, though, says, is there a 

need for communication? Does he need to broaden that? Well, that's going to be yes, obviously, okay. 

Form two will be what team members do you think should be here? You can pretend to be those team 

members, okay. If you have five people at your table, let each of them be a different person. You know, 



you may have a kid that doesn't need OT, so we won't have an OT there, but you list who you think 

should be on the team. What are the primary communication systems you think you should utilize? 

What materials would you need? And thinking about the curriculum, how might the communication be 

embedded in the curriculum, okay? And then the last one, though, is the one that Jacqui said. Okay, we 

think this student -- we think Jeremiah needs, you know, a certain kind of communication system, or at 

least the opportunity, you know, to make three choices or something you said. And he needs to be able 

to do that throughout the day. Okay, this last one, number four, is really important. What are the steps 

to get there, okay? But who's going to do what? Do we need an OT to help us set up where that switch 

is? You know, because if you watch Jeremiah, he does this stuff and then finally hits it, and people have 

to move the switch to him. Well, it should be somewhere, okay. So maybe we need an OT. So the OT has 

to come in and do her thing. When's she going to do it? You can make that up. What supports are 

needed? And then the coaching column, dates and times, that's just what we set up as when we're 

going to talk about those things, okay? But the first few columns are real important. Who's going to do 

what? When are they going to do it? How are they going to do it? What do we need? What materials do 

we need? It might be that you said, well, I really think he needs X, which is a great electronic system, but 

you can't do it today. So that might be there, but what are we going to do today when he goes back to 

class. When he's included in math class, how is he going to be included, okay? So we'll do -- we'll do one 

student first. We're going to do Gracie. And the post tapes, we'll show you post tapes of all the students. 

The post tapes are just what the -- what happened in the classroom. We're not glitzy, you know, in our 

taping. You'll see things that you think, I don't know about that. But basically we're just looking -- they're 

very small steps. We ask for tapes every -- at least two or three in the semester. We don't usually stay 

with the district more than a semester. We used to only do six or eight weeks, but we did weekly calls. 

Too much for the teachers. Really that was too much. So we moved to that to staying more like a 

semester, but maybe have calls every three or four weeks. Four is too long. Three weeks maybe. So the 

progress might not have been as immediate because we weren't as intense. Intensity really made a 

difference. But that was just more than the teachers -- our feedback was this is too much. We cannot 

deal with you every week. Go away. But you'll see progress. And all I want you to see in the tapes is did 

that student make progress? Okay, it may not be perfect. It might not have been what you would pick, 

but did he begin to make progress? And that's what we really want to see. And then we'll compare what 

they did with what you might have chosen to do with Steven, or someone like that. So just to review the 

interdisciplinary -- I mean the trans-disciplinary team, we're pretending that's how we're working. You 

know who they are. You may want to add more people. Whoa. The student, the family, his peers. We 

use -- we really encourage you use peers and siblings just because of all the comments like Nora made 

and other people made that it had -- the content has to be socially valid, okay. It has to be what other 

kids are talking about. Okay, then both the educators, OT, PT, maybe vision specialist. We did not pay 

onus enough to vision specialists, very important. AT. Anybody else that you all really use in your teams 

that we're missing? AUDIENCE MEMBER: Behavior specialists. JANE KLEINERT: Oh, of course, sorry. 

Yeah, behavior specialists. JACQUI KEARNS: And a word about that. Behavior specialists are really, really 

important. One of the deadly sins if we get to them, though, is some strategies that behavior specialists 

use can interfere with communication. So the behavior specialist and the SLP need to work together, 

make sure they're not canceling each other out. We'll talk about that a little bit more, okay? JANE 

KLEINERT: That's okay in here. JACQUI KEARNS: Yes, we have para educator up there. That's very good, 



thank you. JANE KLEINERT: Oh yes, para educator, yeah. AUDIENCE MEMBER: [inaudible] JANE 

KLEINERT: Okay. So she's saying if there are other clinicians or whoever seeing this child outside, you 

know, having been in private practice and things like that, there's always this -- I think the idea is 

because we get paid. They think we know more because we get paid. Now you're paying for public 

school heavily with your taxes, but that's not registering with people. So you know, they kind of sit the 

outside therapist up here, and boy is that a negative impact on the school. So, you know, we want those 

people, and they want to be part of it. You know, it's just this image that kind of happens. I don't think, 

by and large, the private practice people, and tell me if I'm wrong, are trying to say we know better. But 

they want to be part of the whole thing, but it comes out sometimes like I know more than you do, and 

that's not a good interaction. So, but definitely we want those people. JACQUI KEARNS: I got a question 

back here. AUDIENCE MEMBER: [inaudible]. JACQUI KEARNS: Absolutely, absolutely. Now I will say that 

initially, that's absolutely correct. But ongoing -- you know, whether a principal can actually be a 

member, an ongoing member, as in every two and a half or three weeks, you know, that's -- you know, 

that's up to them. I think initially, it would be a great -- if you initiate this in a school, they should agree 

to do it for one kid and participate for one kid because then they learn what it's all about. And they learn 

-- they learn how important it is. Now the extent to which they have to continue, that's a whole other -- 

that's a whole other question. But once they understand what the process is about, and I think that's 

very instructive for them, and we have had principals who stay with us through the whole coaching -- 

through the whole coaching thing. Yes? AUDIENCE MEMBER: Do you typically have the team identify 

who's a point person to work with you guys? You said [inaudible]. JANE KLEINERT: You know, not 

necessarily because we don't want -- the danger there is, oh, the teacher is going to be responsible for 

all of it, or the SLP is. I'm not saying it's not a good idea. But when we do it, we do it with everyone and 

everyone equally. Now quite often there's one person who leads the call. They're just kind of the leader 

on the team. It might be the teacher. It might be the SLP. It might be the PT. But it's whoever is 

comfortable with doing that. But we don't really, at least with ours, because we're trying to get 

everybody intimately involved with it. AUDIENCE MEMBER: I guess I was just thinking that person might 

also take the role -- because some barriers might arise that you do need an administrator to help 

resolve. JANE KLEINERT: Definitely, yeah. Definitely, right, definitely. JACQUI KEARNS: And you definitely 

need to note that on your plan. You know, we need to talk to so and so about X, Y, and X. AUDIENCE 

MEMBER: That could be an action step, actually. JANE KLEINERT: Absolutely. Depending upon the size of 

your district and how it's set up, we're in one really, really large, urban district, and they have specialists 

in either -- they might be in special ed, they might be in communication disorders, whatever. And they'll 

-- the district, because they bought into this, will send one of those people to be with the team as often 

as they can. That's a huge facilitator because it gets back to the funding, the administrative kinds of 

things, can we do this, can we not do this? By having a district level person there. But that's just because 

it's a huge district. We don't see that so much -- we have a very rural state, so we don't see that so much 

in the rural states. Rural districts I mean, but there are some districts, rural districts, where the special 

ed coordinator sits in on all the calls. So you know -- JACQUI KEARNS: We also have had SLPs who were 

leaders, natural leaders in the district, who kind of took it on and have led, and have agreed to be 

involved and could be that negotiator between the teacher and the principal, or teacher and the school-

based SLP, or whatever. So it just depends. We let leadership emerge because sometimes people who 

are designated leaders aren't so much, and people who -- and that's not necessarily -- or they have 



other priorities. And so we just -- we look for leadership to emerge. One more question back there. 

AUDIENCE MEMBER: [inaudible]. JACQUI KEARNS: Yes. The question was, the question was, do we have 

SLPs who aren't interested in doing AT? Absolutely, we do. JANE KLEINERT: And it's real interesting what 

you do with that. You know, I'm an SLP, so do I have the right to say to them, shape up or ship out? 

Probably not. Sometimes you got to go an alternate route. Huh? AUDIENCE MEMBER: You should. JANE 

KLEINERT: You should? Okay. JACQUI KEARNS: But you did hear us earlier today say it's against ASHA 

standards -- JANE KLEINERT: Not to be treating these students. Standards, standards of practice. They 

have position papers. And they have a very specific position paper on persons with significant cognitive 

or intellectual deficits. And in those, they say very clearly you cannot withhold treatment because of a 

cognitive level or cognitive functioning. It's very, very clear, so that's pretty heavy duty. If you can't get 

around it, I tell you who we sometimes end up with is the AT person because they're well-versed in a lot 

of this. They want to be there, they know the equipment. I always go back and forth. Oh, I'm a speech 

pathologist. It should be the speech path. Well, she's not doing it, you know, so we have to get it done. 

And so it might be the teacher and the AT person. You know, it's not what I would want as an SLP, but by 

golly, they come up with wonderful, wonderful stuff, so why would we not do it? And Hunter that you 

saw on here, it was almost all done by the AT person and one of the teachers, okay, who was really, 

really interested. So you know, we just felt extremely lucky that that person was there. He was 

extremely gifted. JACQUI KEARNS: I mean, and the SLPs in schools sometimes can't do the neuro-

developmental treatment that Hunter needed in addition to the -- even in addition to the AT. So you 

know, there's all kinds of issues. JANE KLEINERT: Yeah, and Hunter will be an oral speaker. We're looking 

at eight or ten years of age, so I made him a bargain. The AT person was so upset that he said, will you 

see this kid? And I said, sure. And so the whole team came in. It was absolutely fabulous. We had a 

wonderful time. And my bargain was, you know, let me have him for speech. And I have grad students 

and we see him intensely for speech once a week. And then they -- all they had to do was the AAC. You 

know, will you do the AAC if I take care of the speech? And they were like, okay. So if you could work -- I 

don't know if you can work that out, but that has worked very well. SO then they got into the AAC 

because they felt a responsibility to him to try to get the oral speech. And I will grant you he will be an 

oral speaker, but he'll be eight or ten years of age. And all that will be lost, and has been lost with these 

kids, because they don't learn reading, they don't learn syntax, they don't learn grammar, they don't 

learn morphology, they don't learn all of those things that they will learn and he will learn. He's already 

reading. We use reading all the time in his oral speech treatment. And he's coming along, but it's going 

to take us another two, three years to get this kid to be a functional oral speaker. We can't waste that 

time. He has to have his aug comm for all of his academics, everything else, so that he stays at age level. 

JACQUI KEARNS: Right. So that's really important is if we waited until he was eight, think about what we 

would miss. All of kindergarten, all of first grade, all of second grade, and all of third grade. Oops. I 

mean, that's just not -- that's just not -- can't do that. JANE KLEINERT: Okay, what we're going to do, you 

can divide in groups if you want. You don't have to. You can do it however you want, but -- JACQUI 

KEARNS: It'll be more fun with a group. JANE KLEINERT: Yeah, because you can be a PT or an OT or 

anything else in the world you would like to be. You can make your AT be a PT, and you can be an AT 

and we can have an OT. Okay. Okay, so we've got Jeremiah. If anybody wants Jeremiah, just put your 

hand up. You can treat him. We have Alex. We have Paige. And we have Steven. JACQUI KEARNS: Did we 

do Grace for them? JANE KLEINERT: No, we're going to do Grace together first. Okay, you'll take 



Jeremiah? Okay. We have several of each, so you can have -- more than one person can have them. I 

can't hear. Jeremiah. Yes, Jeremiah does. Yes, he sure does. Can we get another Jeremiah? Can we get 

another Jeremiah? Yeah, he's cortical vision impairment, but I've not seen him really use his vision like 

some of those kids do, so I think he's really blind, pretty much. It's really hard. I understand that, but 

what I mean is he's not using his vision. I mean, like some kids, you know, you can really get them to use 

their vision with cortical vision impairment. Maybe no one's tried it, but I'm not [inaudible]. Thank you. 

Okay, guys. Let's start now. Hang on, don't do anything yet. Let's everybody do Grace together first, 

okay? Now you remember Grace. She was the little girl with the yes/no switch, okay. And she's 

diagnosed as having autism. They wanted to include her in the regular kindergarten, which they did 

achieve. So if we were to look at just form one, the first one that says -- it basically says what are her 

strengths. Real quickly, the strengths if you remember from Gracie, what are her strengths? She's very 

smart. She did a lot of problem solving, okay. So problem solving, attention to task. She understood a 

switch. She knew what she was -- so she [inaudible] and she understands all that. She knew she needed 

to request. She had -- oh, she has vision and hearing, which is good. AUDIENCE MEMBER: Can you 

review who Gracie is? JANE KLEINERT: Oh, I'm so sorry. Let me show you Grace. Yes, Grace. Yes/no 

switch. I'm sorry, the yes/no switch. Okay, here she is right here. Yeah, raisins, yeah. Okay, so now these 

are her strengths written right under here. She understand the switch -- she understood the switch is for 

requesting. She did not understand the complicated yes/no, or a two-switch device yet, okay? She was 

frustrated that her communicative output was not being understood or rewarded. She was 

communicating regularly and clearly at an emergent symbolic level, okay? She's definitely at that 

emergent level. She just needs more and more aug comm. And they had to figure out what that kind 

would be, okay, but her communications are not being understood by the people in her environment, 

okay. No, no, she -- I don't think I ever heard a word from Grace, but she understands the switch. She 

understood simple directions. She understands routines. JACQUI KEARNS: She did use vocalizations. 

JANE KLEINERT: Yeah, she did. When she got upset, she did use vocalizations. And she -- oh, we didn't 

say this. She has autism, but she directed her vocalizations to the adult and she directed her eye contact 

to the adult, okay? So she's got many, many strengths, okay? So if we went to say what team member 

should be involved to get her communicating at a higher level, what team members would you want for 

Gracie? We need -- yeah, we need SLP for sure. We need the classroom teacher. We have to have the 

classroom teacher. And the para, yeah, because she actually probably always had someone with her, so 

the para for sure. Her family, absolutely. AT I would say -- yeah, because they're the ones that have all 

the devices. Yes? AUDIENCE MEMBER: Most of our districts don't have their own AT people. So when we 

say AT, it either means like these folks -- JANE KLEINERT: Oh, we ask someone to come out. Okay, and 

that would be fine. AUDIENCE MEMBER: Do you guys have people in your districts? JANE KLEINERT: We 

have both. We have that one in our great, great big county, the AT -- there's a bunch of AT people. But 

they do go out. In the smaller county, we have an AT who's integral to the early childhood program and 

the kids with severe disabilities. He's just there in the room all the time. He's constantly moving around. 

Yeah, he's absolutely unbelievable. JACQUI KEARNS: He's also the VI specialist. JANE KLEINERT: Yeah, he 

does both, so he's like whiz kid. Okay. Okay, so her primary communication system and needs. What do 

you think -- what might you want to start with with Grace? Yes, sir? What might you want to start with? 

Were you saying -- AUDIENCE MEMBER: [inaudible]. JANE KLEINERT: Okay. AUDIENCE MEMBER: She's 

already signing. JANE KLEINERT: She's already signing, so we could continue some of that. That's right. 



Do we know anything about whether or not she understands pictures? Nobody ever -- nobody ever gave 

her a chance, so we're going to have to look at that to decide. We know she knows how to use a single 

switch. AUDIENCE MEMBER: I also might think about the preferences thing because Gracie [inaudible]. 

JANE KLEINERT: Absolutely correct. Yes. That was absolutely huge, the preferences, okay. They had to 

get away from the foods, which they were finally able to do, okay. What materials and instruments? Not 

real sure, but you've said maybe single switches, maybe using sign, maybe using -- we don't know about 

pictures. Nobody's ever tried it. And then we have to find her preferences. And they did exactly that, 

okay. So what -- AUDIENCE MEMBER: [inaudible]. JANE KLEINERT: Yes, yes. Okay, so this probably 

doesn't cover enough, but that's a really important part, that she's going to have to have -- in the gen ed 

class, she's got to be within the group, okay, and be an integral -- yes, yeah. And she was out over here, 

okay. Okay, so let's see what the team did. They recognized that the AAC system they were trying with 

her was a little confusing to Grace right now. Not that she won't do it later, but she can't do it now. They 

recognized her expressions of request and responded to them, you know, if she wasn't screeching. And 

that is requesting, and you can say, I see you want such and such, but you need to tell me another way. 

Or you need to tell me nicely. Or can you show me? or something like that. But she had that, didn't she? 

She looked, she reached, she touched. Once you're responding to those, the screeching is going to go 

away, okay? They recognized that yes and no was too difficult, and they met Grace where she was. So 

they met her where she was with the single switch. They found out her primary preferences, what she 

really -- what she would die for, okay. They realized she had to be an integral part of the classroom, not 

sitting back away and that kind of thing. So let's look at her. And this was in the first year, so this is really 

after about maybe eight or ten weeks where we did -- where we met regularly, okay? So first -- and 

these were in no specific order, but first just kind of finding her preferences. She loved the computer 

and she loved little baby Einstein or whatever the world that is, okay. And so they said, okay, you love 

switches, you love that. Let's get some high-interest things that make you happy first so you're not 

screeching. So this is just a little bit of single switch and not screeching. Hello? There it is. [VIDEO 

BEGINS] JANE KLEINERT: She's very pleased with herself. She's so funny. Think about it. Oh, I think it'll 

work. Oh, please work. Plug it in, lady. There we go, it's working. Okay. JACQUI KEARNS: It's always 

helpful if the stuff works. JANE KLEINERT: But look at her. Look at the smile. She looks to the person at 

the camera. I am so cool, look at me. Okay, so now we have positive interactions with the switch. 

Remember, the other one was devastating. She cried when she was using that, okay. So then -- okay, 

that's enough, Einstein. We're done. We're done, Einstein. Shut up. Okay. [VIDEO ENDS] JANE KLEINERT: 

So now we want to go into the classroom, make her an integral part of the classroom, okay? So we take 

the single switch in the classroom and the teacher's reading one of those books where it's like is my 

mom a llama or whatever the thing is. And they repeat the same phrase. But this one is is that the bus 

for us? And of course, the kids all have little cards, and so when they say backhoe because we're in 

Kentucky, the kid has a backhoe. No, that's a backhoe. That's not the bus. And then she hits a switch and 

says, is that the bus for us? And then we go on, okay? Here she is. [VIDEO BEGINS] JANE KLEINERT: Okay, 

so now she's in the classroom. Now watch how they get the peer to calm her a little bit. It's a very 

interesting maneuver. She's not sure about it yet. TEACHER: No, Tess. This is a taxi. JANE KLEINERT: And 

the kid with a taxi holds it up. TEACHER: No, Tess. This is a tow truck. JANE KLEINERT: Now here she 

brings the peer up in front of her, and that's the ticket, okay. Her peer -- that's the little girl that was in 

the pink shirt in the other tape. So there's a method to that madness. That's her friend preference. 



TEACHER: No, Tess. This is an ice cream truck. JANE KLEINERT: I want some ice cream. TEACHER: No, 

Tess. This is a garbage truck. [VIDEO ENDS] JANE KLEINERT: Okay, so then they go through that story. 

And using the peer is what seems to be the most important thing to keep her in there. But notice they're 

all standing. We're not sitting on the floor where we're going to get in trouble for wiggling around. 

We're all standing. So there's a lot of adaptations that went on. Now this was just to see how far she 

could go with pictures, and the first thing -- this teacher is a little bit rigid. She says, are you done, or 

whatever. And she pulls out the picture that she's finished. And then she gives her three choices with 

pictures. And watch her, okay? [VIDEO BEGINS] JANE KLEINERT: The teacher gets a little preoccupied 

with her legs. I'm like, leave her alone. TEACHER: Are you finished or do you want more? JANE KLEINERT: 

She kind of gets upset about things. I think the teacher needs a little med, a little medication. JACQUI 

KEARNS: Tell her that you're going to touch her. Tell her to put her hands down first. JANE KLEINERT: 

Okay, and then she's calm and waiting. Get her -- leave her alone. So now she can do three choices with 

pictures. Nobody ever gave her a chance for that, okay. So here's Gracie in about eight weeks, much, 

much higher, very calm, integrated in the classroom, really participating. And of course she picked little 

Einstein again. Yeah, and nobody's dragging her back. There is an absolutely -- there was a woman who 

was really into look at me, look at me, look at me. And we have this hysterical tape. I'm not going to run 

it. We'd probably be sued. But anyway, the woman's going, look at me, look at me, look at me, and 

Gracie's kind of zinging around. And finally, Gracie has had enough and she looks at the woman and 

goes, rrr! The woman says nothing and then goes, look at me, look at me. And I'm like, she just looked at 

you and told you what she thought of you! JACQUI KEARNS: That's a classic -- that's a classic example of 

one of the deadly sins, where we have to be really careful with -- you know, that's the Lovaas type 

method, and we have to be really, really careful. They have her sitting at a table. Her legs are dangling. 

JANE KLEINERT: Just swinging and she's like this. JACQUI KEARNS: She's not stabilized. They're saying, 

look at me, look at me. And she looks at them and they don't acknowledge it or -- JANE KLEINERT: She 

even talks to them. JACQUI KEARNS: She even talks to them. But it's the classic example of what not to 

do. Don't do that. It is not functional, it's not getting us anywhere, and you're decreasing 

communication because it was very, very frustrating for her. So what happened? What do you think 

happened in a few minutes? She screams, so her behaviors go -- instead of behaviors going down, what 

did they do? They go up. So you have to be really, really careful about not complicating behavior 

intervention with communication, because you can decrease both. Be really careful about that. JANE 

KLEINERT: Okay, so we're going to take 15 minutes at the most, let you review the picture of the student 

there and everything about him if you remember them. If you -- we could run him again if you want it 

run again or something, but you know, you probably will remember him. Fill in those forms some and 

come up a little bit with what you might start with where you -- on his team and going back to work with 

him. And then we'll review what this team did and what you would do. Great, awesome. JACQUI 

KEARNS: So you had a chance to talk about the kids and come up with your plans. And if you were in 

your own teams, you would take longer, but we just wanted to give you a flavor of what it's like. 

AUDIENCE MEMBER: You mean you don't do it in ten minutes? JACQUI KEARNS: No, we usually give 

them -- in training, we usually give them 20 minutes. And on the conference calls that we do, our 

conference call only lasts 30 minutes. We don't have -- they don't -- teams don't have time for more 

than that. So you have to get really nimble on your feet and come up with plans really quickly. You don't 

have time for extraneous stuff. You have to really be focused and really come up with what you think 



the best strategy is going to be. So let's see what happened for Jeremiah. JANE KLEINERT: Okay. 

Jeremiah I'm going to show you the tape first because you'll see that there's still a lot to be done, but 

he's so wonderful, he sort of succeeds in spite of what went on. But there was some good, really good 

things, okay. He and his family developed a list of -- I mean, his family and the team developed a list of 

high interest activities. Obviously that was a huge for him. They read his behaviors as communicative 

instead of just ignoring them. They allowed and honored his natural communicative output. And they 

gradually added simple electronic devices, gradually increased sophistication to the task and responses, 

and the devices used. JACQUI KEARNS: Okay, before you start, though, what did you guys come up with? 

Who had Jeremiah? Did you come up with -- JANE KLEINERT: There were several. There's at least two 

Jeremiahs. Just two Jeremiahs? JACQUI KEARNS: So what did you come up with? AUDIENCE MEMBER: 

We came up with doing like an assessment of his preferences, what he likes and doesn't like. The group 

here seemed to think that he enjoyed the teeth brushing, so we took that as kind of an example, and so 

building in communication with the toothbrush as an object, or also connecting that to some sort of 

sound generation of the word toothbrush. We had some questions about his functional vision, so 

weren't sure if objects versus pictures. What else did I miss? Oh, and also then just talked about trying 

switches that he could operate with different body parts because his hands aren't the only part. And 

things he might enjoy, like upping the ante in terms of stimulating, interesting things: music, a fan, other 

kinds of things, so. AUDIENCE MEMBER: We also had something about sensory related -- just, you know, 

were there certain things that maybe he was tactile defensive about and we didn't really know that? Or 

were there sensory things besides tooth brushing that he really enjoyed that you could use as part of 

the preference? And that's where we would get the OT involved. JANE KLEINERT: Wonderful, okay. So 

their team is going to go broader, going to add OT. And anybody else? I mean, we assume speech and -- 

you had everybody, okay. Because really -- yeah, and the vision person. His diagnosis was cortical visual 

impairment, but you know, there's so much controversy about that, whether that's actually blindness or, 

you know, what is going on there. So obviously we would need a vision impairment person. Okay, and 

then you had Jeremiah too, right? Wait, wait. AUDIENCE MEMBER: They want to give you a microphone. 

AUDIENCE MEMBER: I think the first thing that should be done with him is, first off, to determine his 

level of vision. And since he has CVI, he would need to be assessed using the CVI range, which is very 

specific to cortical visual impairment. And that way we could determine like what level of vision he has, 

what his visual preferences were as in, you know, like which field, if there's a particular color he's drawn 

to, if he needs reflective materials, you know, what kind of background does he need to have it against, 

things like that to see. I mean, because if he could see a switch where it's mounted correctly, it would 

help him. And maybe going from just like, you know, just finding one switch, he may be able to move on 

to maybe using two and be able to say a little more. Even just being able to look at maybe something, 

present it correctly on, you know, a contrast background. You know, do you want to do this, Jeremiah? 

Or that? And he would be able to look and maybe, you know, move his hand, or look at which one with 

just an eye gaze sort of thing. JANE KLEINERT: Okay, and so what's really exciting to me is in this room, 

we have so much expertise that we have one team who's focusing on one area, another team that might 

focus in another. And then, you know, that's why we would want the team, the full, you know, team so 

we'd get all of that -- those ideas pulled together. Now I'm going to show you -- JACQUI KEARNS: Is there 

anybody else who did Jeremiah? Okay, just want to -- JANE KLEINERT: Okay, now when you see this, I 

have to tell you that Jeremiah transitioned, which is always a difficulty, from the school he was in with 



that para that was so cool with him to another -- to a middle school, okay. And this is a lovely teacher 

who was told that he needs to be awakened, okay. Now they didn't teach her how to do that, so you 

know, you might go, stop doing that. But I want you to see what Jeremiah does. There's so much more 

to Jeremiah than we thought. Now he has a three -- a four choice, excuse me, a four choice cheap talk. 

And the first thing you're going to say is it's unstable, so of course they needed a PT to come in and put 

it in a real stable place and all that kind of good stuff. But I want you to see what he's capable of even 

without -- I mean, and we should have had a visual impairment person there, and he should have had 

PT. But just he's fascinating what he was able to do. And the teacher does read his communication. It's 

just -- it's a hysterical tape. Oh, you might want to see it. [VIDEO BEGINS] CHILD: Good morning. 

TEACHER: Good morning. JANE KLEINERT: He initiated that. That's on the far left. Good morning. 

TEACHER: Ready to work now? JANE KLEINERT: Are you ready to work? He says yes. Those blocks are 

not labeled tactilely. He's memorized the position. TEACHER: Are you awake? Are you awake? JANE 

KLEINERT: Okay, okay, hang on. TEACHER: Are you awake? You getting mad at me? JANE KLEINERT: Now 

watch. You getting mad at me? TEACHER: You getting mad at me? JANE KLEINERT: That's his priming 

move. TEACHER: Are you getting mad at me? CHILD: Yes, yes, yes, yes. JANE KLEINERT: Yes, I'm mad at 

you. Listen. TEACHER: You want me to let you sleep? JANE KLEINERT: Because that's his escape. 

TEACHER: You want me to let you sleep? You want to sleep? CHILD: Yes. TEACHER: Sorry, it's time for 

time. CHILD: No. JANE KLEINERT: That was all self-initiated, okay? Okay, no. Okay. CHILD: No. TEACHER: 

Yes. [VIDEO ENDS] JANE KLEINERT: So it's a fascinating tape, isn't it? He's using -- we're not sure at all 

about his vision. His eyes are almost closed, so he's memorized the position on a four choice cheap talk 

that's not really very stable, and it isn't labeled tactilely. And he did all that stuff. and then she goes on 

later and reads him that book she's got in his hand, and they do yes/no questions. JACQUI KEARNS: 

Yes/no questions. JANE KLEINERT: Yes/no. Remember we said how awful? He did them. And did you -- I 

mean, I totally missed that with Jeremiah, you know, totally. I thought, oh cool, they've waken him up. 

They're doing the exercises. He's sitting in his single switch. No, he's got a four choice device that he's 

memorized the position and he initiates hello when the taping person comes in, and then he answers 

yes/no questions. This is how we miss -- I mean, and I don't know about you, but I sure miss Jeremiah. I 

thought -- I was very happy with the single switch and the exercise. I thought we're moving along. 

Totally wrong. AUDIENCE MEMBER: [inaudible]. You know, it's easy to criticize her, but you know, she's -

- you think about what did his file look like, what did his IEP look like, what did those people from the 

other setting lead her to believe he had in terms of potential? But she was able to get him to be able to 

show. That's pretty amazing. JANE KLEINERT: The other classroom was very supportive and warm and 

wonderful, but she said, I think he's going to read. I think he's going to listen to questions and respond. 

And he did. JACQUI KEARNS: Well, you know, I don't know about that because, you know, when they 

were doing the triangle, the teacher was really frustrated with him because he didn't want to do what 

she wanted him to do. So I'm not sure that it was all that. I think the aide that he worked -- the para that 

he worked with was very warm and fuzzy. I'm not sure that they had a lot of expectations for him, 

though. JANE KLEINERT: Yeah, she had the higher expectations. JACQUI KEARNS: And so she had higher 

expectations now. JANE KLEINERT: Awake? I love that tape. I hear it in my sleep. Are you awake? Are 

you awake? But she's a good teacher. Man, she was right. We were totally wrong. JACQUI KEARNS: But 

there's also some really important thing in there that we also missed the first couple of times we 

watched it is that, you know, she's doing humor with him and he understands it. She's doing -- and 



humor is very, very difficult. That's a very high, complex thing. So we had very extremely low 

expectations for him. And he taught us a few things. So that's really important. AUDIENCE MEMBER: As 

a parent -- JACQUI KEARNS: Microphone, I'm sorry. AUDIENCE MEMBER: As a parent, I like that she told 

him too bad when he didn't want to work because that's how life is. Sometimes you don't want to do 

anything and you have to anyway. JACQUI KEARNS: Absolutely. JANE KLEINERT: And she let him say no. 

He said no a couple times, but then you hear her. She says, okay, now we got to get to work. And she 

does. JACQUI KEARNS: She said, oh, I know you don't want to. Yeah, she acknowledged his 

communication. JANE KLEINERT: Yeah. Well, I mean, that's what you do with kids. Okay, now let's see. 

Remember Alex? He was the guy with the shirt. So who had Alex? Let's talk a little bit about him. Okay, 

tell us what you thought about Alex. AUDIENCE MEMBER: We thought he had a lot of good strengths. 

We thought he had a lot of good strengths. He liked interacting with his teacher, or I'm assuming it was 

his teacher. He didn't seem to get frustrated. He continued to persist in his mode of refusing what they 

wanted to do. We thought he had great range of motion, so that would be something to play on when 

choosing a way for him to communicate more effectively. JANE KLEINERT: Did you have an idea of where 

you wanted to go with Alex, how you might -- what you might start with? AUDIENCE MEMBER: We were 

really curious because he was the kiddo that she was presenting his name and another choice for a 

name, so we didn't know if the name was the only word he was presented with. Like did we just want 

him to find his locker with his name on it? Or did he have some more literacy skills? JANE KLEINERT: Not 

to my knowledge. I think the name was what they were working on. AUDIENCE MEMBER: What they 

were working on. Because we didn't know if we wanted to start working on some type of picture and 

word association, and so, you know, making some really salient words in his environment and make him 

start making those connections. So that's kind of where we were going in hopes that that's where they 

were going. JANE KLEINERT: Now you don't see it in this tape, but that is the tack that they went to with 

pictures, and it has been quite successful. But what they find, it's so interesting. I didn't -- I'm sorry I 

didn't bring that tape. If the teacher holds the options, he goes for the teacher because, you know, he 

wants that. But if she lays them on the floor and just steps back and asks him, he picks the picture right 

up that is the correct answer. So that was just something fascinating about him. AUDIENCE MEMBER: 

We also said use his love of touch and tactile as a reinforcer. So that's cool that they removed that as 

part of the instruction, and then maybe give it to him later as, you know -- JANE KLEINERT: Yeah, as kind 

of a reward. Yeah, yeah. So they did actually end up with what you were suggesting. Anybody else have 

Alex? AUDIENCE MEMBER: Just to add in what their group didn't, we looked at his humor as well. And 

his eye contact, his ability to grab and grasp. We were looking at where to go with appropriate and 

functional, means, versus taking your clothes off, because that's not always appropriate. It can be 

functional, but it's not always appropriate. We also looked at, other than what they said with the 

partner positioning, was responding to his name. And then the symbol in the text array. JANE KLEINERT: 

Yeah. And you'll see that responding to his name became pretty important on the -- at least in this little 

clip that we show. That's a really good idea. Okay, let me just show you what the team did. They learned 

to read Alex's output. And you know, instead of just saying it was behavior, they realized why he was 

doing that. They increased his options and choices, okay, because he really -- he wasn't offered any. It 

was just, you know, like the picture kind of -- the word kind of thing, and it was very structured. They 

determined his preferences and found out he really loves -- not unlike Shelly, he really liked to ride in 

the wheelchair. He has a lot of problems with his feet, so he can walk, but it's painful, so he likes to ride 



in the wheelchair. And so then he like delivered mail and different things like that, okay. They offered 

him multiple socially acceptable ways, like you were saying, to express his wants. And they decreased his 

-- and that decreased his less acceptable behavior. So this is also pretty short. We were pretty intense 

back when Alex started. I think this is the period of maybe six to eight weeks. [VIDEO BEGINS] TEACHER: 

Look, Alex, what do you want to do? You can choose a toy. If you want to do that, you need to come ask. 

JANE KLEINERT: She says, what do you want to do? And he pulls the wheelchair. There's a switch on the 

door that says I want to go out. TEACHER: You can do it, but you have to ask. JANE KLEINERT: He knows 

she's giving him a choice, so he goes back to the chair, but he has to ask. And she doesn't say hit the 

switch, I don't think. I think she consistently says you have to ask, which is what we'd want. And she 

waits. TEACHER: Good job. JANE KLEINERT: And it says I want to go out. TEACHER: Thank you for asking. 

Go get it and we'll go. JANE KLEINERT: A little bit confused because he wants to go out. JACQUI KEARNS: 

And he's wearing that hip talk. You saw that. JANE KLEINERT: And the hip talk says, hey, come here, and 

that cut down all that hair pulling and shirt taking off. So he learned to use the hip talk too. TEACHER: 

Good job, Alex. JANE KLEINERT: Note that she's not using any gesturing. See how much Alex 

understands? We never would have thought that. TEACHER: That's it, we're just going to go for a little 

ride. Say bye bye. Alex, say bye bye. That's it, bye. JACQUI KEARNS: And he's using an appropriate 

gesture for that. JANE KLEINERT: And now what they do is, with whatever his next task is going to be, 

like he likes -- I'm not big into these sensory rooms, but anyway, they got a sensory room. And he goes 

and senses, I guess. But to get him there, he has to make the choice, and they put it on the floor because 

it has to be away from the person. They put his board on the floor and he picks the sensory room. And 

then when they get to the sensory room, there's a board on the floor again where he selects the thing in 

there that he's going to use that he really enjoys. So he's made some nice progress. He needs more 

academically based things, right? But he's made some progress. And until his behavior was managed -- 

but managing behavior was not behavior management, was it? It was simple communication. JACQUI 

KEARNS: We spent a lot of time talking to them about how to shape preferences because he's 15, he's 

never had any academic instruction. He has preferences that, oh my, I'm not even going to tell you what 

they were because -- JANE KLEINERT: You don't want to go there. JACQUI KEARNS: You don't want to go 

there. And it wasn't necessarily anything bad, but I just don't -- so we spent a lot of time with him 

shaping and telling them to do the vegetable thing, shape preferences, try new things, go do new things. 

Go do, go do, go do. And you begin -- so they began to shape new preferences for him. JANE KLEINERT: 

And he did nicer with that. Paige is next. Anybody have Paige? Got Paige? Oh good, we got two Paiges, 

okay. AUDIENCE MEMBER: Oh, okay. Did you want to talk about it or do you want us to just jump in? 

JANE KLEINERT: You just go for it. AUDIENCE MEMBER: So for Paige, we had a whole list of things. The 

first thing was that we thought we should present her options vertically so that she didn't have to try to 

reach to make it easier access and get the response effort down a little bit. Train the staff to 

acknowledge and honor her intent instead of just, you know, saying, do you want a marker? And she 

says, I want a marker, and they say, no, we don't have it. Like that's really pathetic. You have to say, oh, 

you want marker? Here's a marker. JANE KLEINERT: Say what you think. AUDIENCE MEMBER: I always 

say what I think, sorry. Try some tasks that are more academic because, you know. And honor all the 

different modes of communication that she was using. She was using some signs. They ignored that 

completely, which was not a good idea. And put some systematic trials to try different modes of 

communication to see which would be the most effective for her. What else, ladies? And maybe -- they 



thought maybe a preference would be a voice output because she does seem to respond very well to 

that, and so maybe give her the same opportunities as other folks with that. JANE KLEINERT: That's very 

close to what they kind of came up with. JACQUI KEARNS: And we had another Paige over here. Yes, 

ma'am? JANE KLEINERT: Or a question? JACQUI KEARNS: No, I think she's got Paige also. AUDIENCE 

MEMBER: Yeah, we also agreed with putting her pictures vertically, or working with the OT to see what 

they might suggest about access, and the PT with positioning. One of the big things we thought was to 

look into other motivators. Like you said, the eating is really not a great motivator in this situation 

because cognitively, she's pretty high, so I'm sure there's some other things that she might enjoy that 

you could use that might be less frustrating. When you're hungry and it's not working out for you, it 

makes you really frustrated. We definitely talked about speech output devices because we thought she's 

discriminating. Obviously she knew which one she wanted. She just couldn't get to it. So she can 

problem solve. She can discriminate. She's got that intent to communicate. It seems like she would be a 

good candidate for some sort of speech output device, so just working with the AT team and the other 

professionals to see what might be best fit for her. JANE KLEINERT: Wonderful. Anybody else have 

anything about Paige? Oh, we have another Paige. AUDIENCE MEMBER: I think probably the only thing 

maybe that we had different was just really making sure there was some feature mapping done for her 

with, you know, what tool was going to work. And we talked about initiation. You might want to do 

some assessment about -- we didn't really get to see that, but what was her level of initiation, which 

then probably would lead to picking the tool. JANE KLEINERT: You'd be real interested in the tape. She 

initiates, but it still isn't -- I mean, we'll have to figure out a way around it, so that's a super good point, 

because she does want to initiate. Okay, now I'm going to -- okay, so the team recognized and adapted 

for her motor challenges. They utilized -- they had to use [inaudible] team approach to identify voice 

output system. They recognized her true receptive and cognitive skills, and they increased the 

sophistication of her instrument. Now when you see the instrument, it may not still be the best one, and 

you'll see why, just because it's hard for the teacher to manage that and everything at the same time. 

It's what they had at the time. But if you had -- I mean, I know you're going to come up with another one 

that would do better, so when after we run it, if you'd say, oh, they should have had such and such. And 

you'll see what I mean. Okay, so the teacher is using a whiteboard to tell -- she went to the regular ed 

teacher, said, what literature are you using? It was February. It was Black History Month, African 

American History Month. And so she took one of the stories that the teacher was using in the regular 

fourth grade, I'm guessing, about fourth grade, and she's reading the story to Paige. Paige is listening. 

And then she's going to respond, excuse me, to some questions. [VIDEO BEGINS] TEACHER: We're going 

to read a new story, and it's called Steal Away to Freedom, okay? When Susanna's parents died, she 

must leave Vermont, which is a free state. I'm so glad you're liking this story so much. JANE KLEINERT: 

She's hitting the switch that says I like the story, so she is getting to comment. Somebody mentioned she 

needed that. They moved it to the left side. It isn't vertical, but it is to the left side. TEACHER: By train to 

live with her uncle in Virginia, which is a slave state. Bethlehem is a slave on the plantation. Listen Paige, 

she's sleeping. JANE KLEINERT: I think we missed something here. I think we missed something. 

TEACHER: I'm glad you like the story. JANE KLEINERT: I don't think that's it. TEACHER: I'm glad the story 

is good and you like it. You ready? CHILD: I like the story. TEACHER: I'm glad. JANE KLEINERT: I think she 

meant something else, but she just comments. TEACHER: She too is a teenager like Susanna. She wants 

to be Bethlehem's friend. Listen. Listen, Paige. Susanna wants to teach Bethlehem to read and write. 



You ready? JANE KLEINERT: Now I have to tell you that she takes a med that requires her to drink 

constantly, so the far right hand, the easy to get switch says I want to drink. And she will do that and the 

teacher says, okay, but then you have to work. Now think about an instrument that might be easier for 

the teacher to manage. TEACHER: All right, here we go. Ready? I'm going to ask you some questions. 

JANE KLEINERT: I want to drink. I want to drink. TEACHER: Okay, I'm going to ask you some questions. 

JANE KLEINERT: You're not listening to me. But watch. TEACHER: Why did Susanna leave home? JANE 

KLEINERT: She just pulled I want a drink, okay. TEACHER: Okay, would you like another drink? Okay, one 

more drink and then we're going to answer the question. One more drink and then we're going to 

answer the question, okay? JACQUI KEARNS: We have to open the drinks. We're not quite all ready to -- 

JANE KLEINERT: So we don't have glitzy tapes, but they do show progress. Now watch her. TEACHER: 

Okay, we're going to answer a question before that's a choice again. Okay, why did Susanna leave 

home? Awesome, yeah. JANE KLEINERT: Her parents died. And she's been on that switch -- after her 

drink was acknowledged, then she started answering the question correctly. TEACHER: Okay, hold on a 

second. Let's put your drink choice back up. Here, put your hands down, please. Thank you. You are so 

excited and you are ready to talk. Okay. Okay, Paige, listen. Why did Susanna -- who did Susanna meet 

on the plantation? JANE KLEINERT: I want a drink. TEACHER: Okay, you can have a drink. JANE KLEINERT: 

Teacher honors that because she knows she has to or we're not going to get anywhere. But she says -- 

TEACHER: Who did Susanna meet on the plantation? Very good! JANE KLEINERT: Bethlehem. She gets it 

as soon as her drink request is honored, she answers the question. That's how bright this kiddo is. 

[VIDEO ENDS] JANE KLEINERT: Okay, so what you said was they should go to academics. They did. You 

said she should have more initiations. She has the two, the drink and I like the story. But think about the 

instrument. That's what's holding them up, isn't it? What would you use maybe instead? This is just 

what they had at the time. It does have levels, but it requires you to keep changing the picture and all 

that stuff. So what might be an alternative? What -- anything that you all have seen that you think might 

work better? I'll show you an instrument in a minute with Steven that probably would be -- AUDIENCE 

MEMBER: AT people in the room, you have a better idea. AUDIENCE MEMBER: Yeah, come on, AT 

people. What would you do? AUDIENCE MEMBER: Yeah, but the problem is all my ideas are $5,000 or 

$6,000. JANE KLEINERT: Oh, I'm going to show you a cheapie on the next kid that she probably could 

have used. AUDIENCE MEMBER: I don't know -- I don't know, you know, specifically. There's probably 

several options. Well, my concern is where her natural reach and tendency to go is. My thought would 

be to have something mounted upright that she can get to very simply that you're not constantly 

grabbing away from her, changing the pictures. JANE KLEINERT: Good, good. So we don't want to keep 

changing the picture. We want it more -- probably more upright, where she can go in like this. 

AUDIENCE MEMBER: And if you want to isolate maybe that finger usage on that display, maybe get her a 

keyguard or whatever dynamic display device you want to trial next. JANE KLEINERT: Okay, okay. 

AUDIENCE MEMBER: My concern is that her tended to kind of lay a lot of times, and I just wondered, 

was she really getting it right or was she 33% of the chance getting it right? Do you know what I mean? 

JACQUI KEARNS: I know exactly what you mean. AUDIENCE MEMBER: Like was it always that's what she 

meant to do? Or was it just by chance it happened to be the right one? And it might have been. Just it's 

hard to tell, at least from that video and the way that that's set up. JANE KLEINERT: I'm sorry, this is a 

shortened version. But in the longer version, what we were worried about was she always hit the yellow 

or she always hit the red. And I kept watching it, but the teacher, a wonderful teacher, she knew -- she 



flipped them so the answers were always in a different place. So that's one concern that we were 

worried about, but it was okay in the longer version. So it wasn't the same button each time, okay, 

because that's a really important issue. JACQUI KEARNS: But you know, the other thing I would say 

about that is it's probably okay that she got it right and we don't know because we can reinforce it. Yes, 

you got it right. Whether she knew, you know, we don't -- you know, we can only know over -- get 

consistent responding. But that's absolutely okay. And if she missed it, we would consequate it and we 

would say, oh, that's not right. The correct answer is here, play the correct answer, and all of that. She 

missed very few and the teacher switched them. So and it's hard -- it is hard to see on those tapes. But 

sometimes because we have such -- for her, we have such a limited range of places we can put it, we 

might have to take a lot of wrong answers till she learns where it is, where it's going to go. JANE 

KLEINERT: But I really like the mounting idea and getting a better idea. Because that would answer your 

question. If she's going to go up like this, it'll keep her from just accidentally dropping if in case she was 

doing that. There's somebody in the back. AUDIENCE MEMBER: I was just going to say I would give her 

free access to the water because that's really slowing down her lesson, her stopping. Give her a big thing 

of water -- JANE KLEINERT: Then it's over here. AUDIENCE MEMBER: And then, you know, I'm very 

[inaudible]. By the time you order the $7,000 device, why not just put pictures on a thing and have her 

point to the correct answer? JANE KLEINERT: Now she likes to pull the picture off, so you absolutely can 

do that. But wait just a second. AUDIENCE MEMBER: And then go to the device. JANE KLEINERT: And 

okay, that's fine. And that gets her academics like this. That's perfect. Okay, and she likes to pull stuff 

off. She does love the voice output. And let's get her and then we'll come back. AUDIENCE MEMBER: 

Two things. One, I would put a voice output communication aide by her head for the drink, because that 

frees up whatever is down here so I can just hit it back somewhere in a natural movement to get that 

drink. Two, you said she likes to pull things off. We just mentioned earlier before, it's the Logan's 

ProxTalker, and you can get cards that are this size, pull on, push off, and it's voice output. JANE 

KLEINERT: Wonderful. And they're probably harder too. AUDIENCE MEMBER: They're harder, it's 

durable, it's always on. Yeah. JANE KLEINERT: How expensive? AUDIENCE MEMBER: The Logan, $2,000, 

$2,500? 18? I don't remember. JANE KLEINERT: Okay. Four? Okay, that's big bucks. AUDIENCE MEMBER: 

I think that toward the end of the day might be a good time to bring up this topic, this feature, device 

feature that keeps coming up, which is cost. And the danger in talking about cost is twofold. One is we 

have to be careful that we're not equating low cost with limited intellectual ability. I know that you're 

not. The thing is in the room, what the cost is -- there's a way to figure -- there's a way to figure out 

what a student needs, and it is going feature by feature. You may be -- if you can -- you can try low cost 

things first. And if, as you do a trial with a refined question for what you're looking for and take data on 

it, then -- and this goes right back to what Jacqui said about progress monitoring. You look at it and you 

say, this worked or this didn't work. What do we try next? And if you wind up trying, you know, the 

higher powered, the more sophisticated AAC devices because they have features that work for that 

student, we are justifying them with data in really carefully done trials, and cost should not be an issue. 

Need and what works with data should be the issue. JACQUI KEARNS: Absolutely. AUDIENCE MEMBER: 

But don't wait. JANE KLEINERT: But don't wait. JACQUI KEARNS: But don't wait. JANE KLEINERT: We do 

want to give -- I think the point about -- you know, really expensive things we can always do -- we can 

assess, but we want the kid -- they're not going to walk away with it today. We still need a strategy. We 

absolutely need a strategy to walk away with today while that more sophisticated piece is coming into 



play. We always, though, want to move toward more sophisticated pieces. Absolutely, we want kids to 

leave high school with the most sophisticated instrument that they can take with them. Now that 

doesn't mean it has to be the most expensive. We want the most sophisticated instrument. And if cost -- 

you know, so that way they can leave with -- now maybe that -- maybe they equal and maybe they 

don't. It just depends. But we want to continually increase in sophistication. That's our goal, so that 

when kids leave school, they're able to use as a communication system that anybody in this room would 

understand if you met them on the street. Yes? AUDIENCE MEMBER: If I could say something too about 

the delay between -- hold on. Whenever you're trialing devices, Pennsylvania has two wonderful lending 

libraries that I don't want us to forget about during this discussion, through PaTTAN, as well as through 

PIAT, which is through Temple University too, that that can cut down. Yeah, we want our student to 

leave with something today too, but as you're waiting for this device to be purchased, you can lend or 

borrow the same device from one of those two agencies as well. JANE KLEINERT: Wonderful. Can I show 

you something that Steven used which I think might have been very good for her? Because you would 

be able to mount it. It's something that the school system may have. It's a seven or 12 level 

communicator that has a grid and big surface to go after. And all you do when you ask each question, 

you just take the grid off, go down to the next level. It might be an interim one. I love the idea, the one 

that you all were talking about in the back. I mean, I think it's almost ideal for her. But if we can get 

something kind of partway that a lot of schools might already have that has voice, then we do -- we have 

to do the feature matching, and then get her exactly what she really needs. And it might be an in-

between. And I moved this. I don't want to take the time to do the beginning of him, but I'm trying to 

get this so you can just see the device. See if we can -- there we go. [VIDEO BEGINS] TEACHER: Boast or 

happy. Pick one. JANE KLEINERT: And if we brought that up for her -- and what I would do with her is put 

-- maybe start it by putting a Velcro picture on there and let her pull it off and accidentally set off the 

voice. So then she learns to push to set off the voice. But it's a little bit better, and it's sort of an in-

between. And a lot of schools have them. TEACHER: Is it to help someone, to clear up, or to be baffled? 

What's the meaning of the word confused? JANE KLEINERT: This is Steven, actually. TEACHER: Pick one. 

Pick one. CHILD: Happy. TEACHER: Oh, wait, you forgot to change it. Okay, try again. Is it help, clear up, 

or baffled? CHILD: Baffled. TEACHER: Good job. Yay. JANE KLEINERT: We didn't run all of him, but he 

goes through a whole story, answers all the questions at least 80% correct with this, and it just blew our 

minds that this is another kid I certainly missed, okay. But that's a nice little instrument. [VIDEO ENDS] 

JANE KLEINERT: What did you say the name of it is? It's a supertalker, yeah. AUDIENCE MEMBER: 

[inaudible]. I just want to say again, I would use the Boardmaker -- I would use the Boardmaker activity 

pad as the academics. But as the language, the communication, I would get him on something that has 

20-plus buttons where you can put words that he's going to use across environments and in situations. 

So I would distinguish the difference between communication language and what I need to do for a task 

academically. JANE KLEINERT: Very cool, okay. Can I ask your profession? AUDIENCE MEMBER: Assistive 

technology. JANE KLEINERT: I hate you people! AUDIENCE MEMBER: I just want to say this was so -- this 

is an observation, not necessarily anything else. But when you -- we're all describing -- what I think is 

really cool is everybody in the room, regardless of your sophisticated knowledge, was able to go through 

the activity and describe in some way what you needed to do next. But when you put that up there, like 

five or six of them said, oh, it's a supertalker. Now you say supertalker to me, I don't know what -- I don't 

have a picture in my head of that. But we can -- and what we have to figure out is, how do we get lots 



more of us who can describe it so that we can then call Kendra or Lisa or these guys? We have people 

we can call, but we have to get a lot more people who can go through the thinking process of what do 

we need to help this kid be able to communicate, and how can we do it? And you can do that without 

knowing that's a supertalker or whatever the hell other thing you said. I can't even spell that other thing 

you said. I couldn't even look it up on the Internet. But I can say it needs to have multiple choices. It 

needs to have -- you know, they need -- I can describe the features. But I think we still have this barrier 

where people think if you don't know what a blahdy blah is, you don't know about assistive technology 

and you can't do it. That's the barrier we have to cross over here, is we have to be able to help a lot 

more people realize they can contribute to thinking about what kids need to communicate. JANE 

KLEINERT: I don't know what I just did, so I'll stick that back in. I know it is, but it's making bad noises. 

Okay, your point is so well taken. It's what I tell my students when I teach them about feeding, and need 

for PT and OT input. I tell them, you don't have to be a PT or an OT. You just have to describe what the 

kid does that you want to get passed, and then they'll go with it. This is the same thing. Describe what 

you want to the AT or the speech path if she's the AAC person, and then they'll go with it. So I think 

that's great. Yeah? AUDIENCE MEMBER: A couple resources we wanted to show. JANE KLEINERT: Yeah, I 

just need to undo mine, right? Okay. JACQUI KEARNS: You might want to leave your speakers plugged in 

and let her just plug in. AUDIENCE MEMBER: Yeah, I'm not using the speaker. JANE KLEINERT: Yeah, so 

just this is all you need. AUDIENCE MEMBER: Okay. I'll use this. Okay, I just wanted to just take a 

moment to share a few resources, some of which we've talked about. The first of which I'd like to share 

is to remind people -- and I'm concerned that there are many of you, particularly parents and teachers 

who might not be in the room tomorrow, so I want you to leave with a few Pennsylvania resources. 

Every IU has an assistive technology consultant. Their brains look a little bit like this. You just have to 

know what questions to ask, okay? Kristin -- Kristin, who is an AT consultant from IU 1, right, mentioned 

both of these lending collections. This is really important because we are so lucky in Pennsylvania to 

have this. You can borrow assistive technology from PaTTAN short-term loan, or from PIAT, which is our 

tech act project. So write down www.pattan.net. And what I want you to know is when you go there, 

and I think I may go this way -- when you go there, you are going to go to the resources page and pull 

down short-term loan. What I want to show you, because I've already done this, is look, I put -- I entered 

supertalker in that search box, okay. So you just -- you use the search box, you look for what you want. 

You call the AT person, you say, you know, name me some things that would have this many locations, 

or this, or whatever. SO again, you're going to go to the PaTTAN website, to resources, to short-term 

loan. Very, very important. Okay, going back. I'm going back here, yes. All right, PIAT I mentioned, and I 

didn't -- that's a pretty long -- you might just want to google that. They also have an AT lending library, 

which is open to all Pennsylvanians, not just students in public -- in Pennsylvania public schools. One of 

the things to know, though, is because of funding cuts, you're going to -- you're not going to be able to 

borrow AAC for school-age children with IEPs, because they've had funding cuts, so they're trying to 

avoid a duplication of services. Okay, other resources I want you to know about. And I'm going to start 

at the bottom here, which is at the PaTTAN website. I'll stay over here. The PaTTAN website, once again, 

there are some resources right from the -- under educational initiatives for students with complex 

support needs. And so there's some resources there for you, some PowerPoints and trainings, and all 

kinds of good stuff there. And the -- here are two others that I want you to write down. All right, the first 

one is because we spent some time talking about iPad apps and AAC. I'm giving you this resource saying 



that the iPad is not -- and Jane was really clear about this. It's not a panacea. It's not the be all, the end 

all. It's not even necessarily the place to start for everyone. But if you go to this shortened URL, iStuff, 

tiny.cc, iStuff, it's something that a couple of us put together for a presentation we did last week, 

whoops, at the autism conference, which was using mobile devices for engagement and communication. 

Now stick with me for a minute because what's important there is go to Lauren's Pinterest site, okay? 

Lauren Enders is an AT consultant from IU 22. She has a Pinterest site with so much -- so much app 

resources, including some things you're talking about like keyguards. Okay? Interestingly, and I will point 

this out, if you go to her AAC apps, she's going to take you almost directly to Apps for AAC, which is Jane 

Farrall's site. This is her AAC apps page. Here's one of them. Now one of the things to point out is there 

are hundreds and hundreds and hundreds of AAC apps. Lauren has about 10 or 12 here because it's -- 

she's not trying to have all of them. She's trying to have the ones that have -- they're the most flexible, 

have the most core language, and things like that. So if you want to go to where you're going to find all 

of them, it's going to be this, scrolling down, this Apps for AAC. Okay, so you can link there from there. 

Okay, so that's iStuff. The last piece I'm going to show you is another resource. Actually, I should go back 

because you need to write that down, don't you? Okay. Again, a shortened URL, tiny.ccpa, complex. This 

is some resources we put together as a group working on standards aligned resources for teaching to 

grade level standards for students with complex support needs. You ready for me to click there? Have 

you got these down? Okay. So if you go to the complex, there are a lot of resources. And here's where I 

want you to look. On the right-hand side, adapting materials. Jane and Jacqui both talked -- I think Jacqui 

particularly talked about PowerPoint books and adapting books. We have a lot of resources here for 

adapting books. There are some PowerPoint talking books tutorials, a lot of resources around that. If 

you haven't looked at and used Tar Heel Reader, go there. It's a terrific site. We have Boardmaker 

resources. There are other ones in there. And actually, before I came up here, I added News To You, 

which someone mentioned earlier today. So is there anything, Genine, Sharon, Debbie, that you want 

me to add before I say that's -- those are the resources I wanted to share with you for today. Okay. 


