
MEGHAN SHUPP: So you’ve heard a lot about a whole bunch of little pieces that have gone into 
making our program as successful as it is. And I don’t want to -- there’s no one piece that’s 
more important than the other, it’s every single piece needed to be here and needed to happen 
to make this program work as well as it does right now. So what Jess and I wanted to do -- this 
is something in numerous trainings that we’ve been to that we’ve always been left like, okay, 
you have all these great ideas, but how do you do it? How do you adapt a lesson? What things do 
you put in place for everyone to be able to participate in the activity? So that’s kind of what 
we wanted to do was give you the how on three different lessons. So that’s what we’re going to 
do, thanks. 

Okay, these are little things that make a huge difference in the beginning of the year 
when you’re introducing a new student, especially a student who has complex needs. So one of 
the first things I do is go into the rooms and I read, to the younger grades, I read Leo the 
Late Bloomer. It’s a story about a lion who eats very messily. He can’t talk, he can’t write 
like all the other lions, he just scribbles. And he keeps -- he’s very upset about this and his 
dad keeps saying, you know, there’s something wrong with our lion. He’s not doing what everyone 
else is doing. And the mom keeps saying, no, he’ll do it in his own time. So it goes through 
the story and it talks about eventually this lion learns to draw a line and then he can draw a 
picture and then he can write his name and then he can eat, you know, more typically. So it’s 
kind of just an introduction, especially at the younger grades. And then I go into a very frank 
discussion with the kids and say, you’re going to have this child and this child, or you have 
this child and this child in your classroom and these are some things that you might see. 
Because you don’t want the kids to be shocked when they see a child scream or when they see a 
child flap their hands or any of the million other behaviors that can happen. 

So I will say to them, you know, Allie might scream or she might shriek or she might 
kick her legs. It usually means she’s really excited about something and, you know, or what 
else? 
JESSICA ADAMSKI: Maddy clapping, wants your attention and wants to be able to talk to you and 
communicate with you somehow. 
MEGHAN SHUPP: So we just explained in the beginning, the first day of school so that the rest 
of the year, we don’t get looks every time someone’s clapping or every time there’s a noise. 
It’s just --
JESSICA ADAMSKI: It is what it is. 
MEGHAN SHUPP: That’s just how the classroom is, and it’s -- no one’s distracted by it, it’s not 
taking away from anyone’s learning. Some of the other things we have, we have popsicle sticks 
with names. And this was more before the iPad. We still use it a lot now, but if you don’t have 
an iPad that has the entire class and the entire class’s pictures, the kids don’t really have a 
way to pick a friend or say that this is someone’s turn. So what we do is take pictures of all 
of the students in the class, put their picture on a popsicle stick and write their name. So 
whenever someone’s at the board, do you want to talk about it?
JESSICA ADAMSKI: Yeah, we just print out the thumbnails of a set of class pictures and, you 
know, that any child can go to pick out from the popsicle sticks for the next person’s turn or 
who wants to come up to the board. And you know, it helps everybody. It helps everybody start 
to learn how to read if they don’t already know how to read. And it then -- the non-verbal kids 
can also then look at the picture and then go walk to whoever they’ve chosen and get to know 
each other’s names really nicely and easily. 
MEGHAN SHUPP: Another huge important thing is the visual schedule. So this is the kindergarten 
classroom, and Jess has, you know, her daily schedule up there and she just moves the arrow to 
each thing as to, you know, what’s coming up next. And all we did was add pictures to it so 
that everyone can have access. And again, it goes along with if the kid can’t read and has no 
idea that M-A-T-H means math, they can see the visual and they know that that’s coming up. So 
every kid in the class can kind of have a timeline as to what their day’s going to look like. 
JESSICA ADAMSKI: And that was one of the first things that Debbie and Gail came in, I think, on 
their first observation, which I was pretty nervous about. Even though they said they were just 
going to give us suggestions, they did. And that was one of the first things that they 
suggested that we do, and it was an easy, easy thing that helps out everybody all the time. 
AUDIENCE MEMBER: Symbols are kind of hard. What’s the symbol for math?
MEGHAN SHUPP: It’s numbers, like addition problems. The other thing that is huge for building 
community is the names on the door. If you’ll notice, this picture right here is the sign for 
Jess’s classroom and it says, working together in room 112. And it has every single teacher’s 
name. It has myself, it has Jess, and it has the paraprofessional because we are all teachers 
in that classroom. There’s no head teacher or, you know, one person. And the kids know that. 
Just like Kevin said, a teacher went swimming. Well, at the end of the year, the students in 
the life skills had a Special Olympics that’s just been done in the district, you know, for a 
year. So you know, we’re trying to move away from that, but for right now, they have their own 
little field day that they go to. And instead of me going, Jess went and she took my whole 
class and the older students as well and I stayed behind and taught her kindergarten class. And 
it was -- there was a tea party going on that day and the kids were reading their books that 
they had read and parents were in and, you know, normally you would think parents would be 



freaked out like well where’s my kid’s teacher? But I am the other teacher. So there was no -- 
no one cared. They’re like, oh, Mrs. Adamski’s going? Okay, see you later. And the day just 
continued on. 
JESSICA ADAMSKI: And that was something that I personally really worked hard for our first year 
together. I really wanted inclusion to work for the children especially, but also for Mrs. 
Shupp and myself to include her into my class and the paras because I figured it had to be 
awkward working -- moving into a new school and then walking into someone else’s classroom. 
It’s like it’s your home. So I just really wanted them to feel comfortable and make it known to 
the children too that, you know, you need to listen to me, you need to listen to Mrs. Shupp, 
and any paraprofessional that walks that’s your teacher. 
MEGHAN SHUPP: And the last thing we just have out there are lunch pictures. And this is 
something that was created this past school year. And going into this coming school year, every 
single classroom in the building is going to have the same thing because every day, the teacher 
has to read. This is the hot choice, this is the cold choice. This is the choice. I mean, 
there’s four or five different choices every single day. This is the salad, peanut butter and 
jelly. So what we did was lay out Monday, Tuesday, Wednesday, Thursday, Friday. Here are the 
main choices and then on the bottom, here is the options. So that every kid can look at the 
picture and pull it off or verbally say what choice they want for lunch. And so everyone’s 
ordering the same way, everyone’s accessing it the same way. It seems like very little things, 
but it goes a long way to make a big difference to making everyone feel included. 
JESSICA ADAMSKI: And these are -- these choices after the student chooses from the Velcro 
strip, it’s also in their iPads so that when I -- for me, I mean, every teacher does lunch 
attendance differently, but for me I have the kids line up and tell me what they want so then 
my students with the iPads bring their iPad and tell me and touch it. 
MEGHAN SHUPP: Okay, okay, so what we want to get into now is we have three separate lessons 
that we want to talk about. Two are kindergarten lessons and one is a second grade lesson. And 
so basically we’re going to present the lesson to you and go through the different components 
of how we plan that lesson, how we make it accessible to everyone. Okay, so the first lesson is 
a kindergarten lesson on graphing. Talk about it. 
JESSICA ADAMSKI: Yeah, we now are pretty good with figuring out what the big idea is, what we 
want everybody to know. Could you go to next . It did -- it was tough. 
MEGHAN SHUPP: Okay, before we get to the big idea. We’re just going to assume there’s only one 
child with significant needs in this class, and so we picked Alex. So here’s a little bit about 
Alex. He’s six, he’s non-verbal. He uses his iPad. He has an extremely short attention span. If 
he is not engaged and doesn’t like what you’re doing, he will scream, he will get out of his 
seat, he will leave the room, he will run in the hallways. He is physically aggressive towards 
other students. So these are some things that we need to think about when we do a lesson for 
Alex. How can we keep Alex in the room and how can we keep him engaged?
JESSICA ADAMSKI: So these are some things that we have in the classroom. We have stools because 
we have Promethean boards that start -- they’re pretty low in my classroom, but they’re still 
not quite low enough if, you know, something’s up higher. So they can step up and work on the 
Promethean board. There’s an assigned carpet spot for everybody, a picture schedule alongside 
my desk to, you know, to show where we’re at to give the child an idea of how much longer and 
what comes next. 

In my classroom there’s table colors. So instead of just calling out color words, we 
used big, laminated construction paper of the actual colors. And then we have lanyards that 
have different icons to give, again, more visual directives. 
MEGHAN SHUPP: So these are all the things that every single class -- every single student in 
the class can benefit from. And we use them for every single student in the class. The lanyard 
icons are a big thing because instead of, you know, stopping what you’re doing and saying, you 
know, Jaylene, shh, be quiet, or keep your hands still, we just have a picture and you can just 
walk close to that child and show them the picture and keep on going with whatever you’re 
doing. And this is something that Debbie and Gail introduced to us and then we kind of refined 
to make it work for us. We feel like real life pictures are better. In the past we used board 
maker pictures, but this year we made new ones and the real life pictures make -- just seem to 
make a better impact. Okay, so do you want to talk about the lesson?
JESSICA ADAMSKI: Sure. Can you?
MEGHAN SHUPP: Oh, sure. 
JESSICA ADAMSKI: So it’s a graphing lesson, it’s her favorite color, the child’s favorite 
color. And so at the end of the -- the big idea should be that they’ll be able to read the 
graph. If I ask a question, you know, how many people liked green or whatever -- that sort of 
thing. And also that to be able to explain why we use graphs, what’s the purpose of a graph. 
MEGHAN SHUPP: So when you look at your lesson plan from your everyday math book or your reading 
book or whatever you use, it usually -- you know, it gives you a list of activities. Here’s the 
things we want you to do. And what Gail was talking about that we kind of struggled with it and 
needed figure out is what is the point of this lesson. Okay, I see there’s all these activities 
and we’ll talk about all the different activities we did, but at the end of the activity, what 
do you want these children to be able to do? And so that’s what the big idea means. 



Okay, so the first thing -- another thing that you need to think about is the physical 
plan of the classroom depending on the child and what their needs are. So for Alex, he needs an 
outside seating spot, so -- 
JESSICA ADAMSKI: He’s up here. 
MEGHAN SHUPP: That little red cube chair, that is his spot at the table because he needs to be 
able to get up and have a break and have access to the water fountain. And we also need him to 
have -- we need an adult to be able to access him. So that’s, you know, something you need to 
think about is when you’re going to do a lesson, where’s this child going to sit?
JESSICA ADAMSKI: Just to give Alex a focal point to focus on, we gave him this carpet square I 
guess two years ago and just painted his name, big blue paint. And now wherever -- and I change 
carpet spots often, but wherever we’d like to him to sit, we’d put his carpet spot. And he 
knows that he needs to stay in that area. 
MEGHAN SHUPP: And I just want to say this is one of the things that makes this co-teaching 
arrangement work so well and is that Jess is so willing -- I came in and said, hey, I went to 
this training and I learned this. You know, I think we should give Alex a defined spot on the 
carpet. And Jess was like, oh, we have carpet spots in the closet. She pulled it out and she 
was like, what do you want me to do with it? And I said, well, let’s put his name on it 
somehow. She pulled out paints and she painted his name right away on the carpet spot. It was 
ready the next day. So it’s just really great to be able to work with someone like that. 

Like we said, in a position that’s on the outside where a para can get to him if she 
needs to get to him, where he’s facing the board so he doesn’t have to do a lot of movement, 
okay.
JESSICA ADAMSKI: These are some of the supports that we use to keep Alex on track. There’s a 
token system, there’s a visual timer. The schedule that you saw on the side of the desk, the 
visual schedule. One minute verbal reminder that I would try to do and if I did forget, the 
para often would be in his ear just quietly letting him know, you know, you have this much more 
time. And then he is also seated near students that aren’t easily distracted, which again, 
comes with lots of switching and figuring that out throughout the year. 
MEGHAN SHUPP: And it seems like a lot of things to think about in one lesson, but once you get 
all of these things in place, a lot of it falls into every single lesson. This is just how you 
work it for Alex. And the verbal reminders for transitions were to reduce the screaming, 
because if you didn’t tell him a transition was coming, once it happened and you said, oh, 
we’re going to art now, he would get so excited that he would just -- he would screech. 

Okay, instructional supports. The yes-no is huge. Did we talk about in the beginning? 
Before we had yes-nos. 
JESSICA ADAMSKI: We, again, we weren’t thinking of the big idea. We didn’t have yes-no. So I 
was like one track inclusion, so I wanted to literally just get that kid involved somehow, 
anyhow during a lesson no matter what. And it would -- we would actually just go through my 
manual and say, okay, well, at this spot, I’ll stop and I’ll and ask, you know, so-and-so a 
question. And they had their -- the go-talks.
MEGHAN SHUPP: Yeah, we had a go-talk or --
JESSICA ADAMSKI: And big macs. 
MEGHAN SHUPP: A big mac or a communication --
JESSICA ADAMSKI: So they would be ready to go. 
MEGHAN SHUPP: Pre-recorded answer for them to answer. 
JESSICA ADAMSKI: To choose a couple. 
MEGHAN SHUPP: Which is fine, it’s fine. If that’s what you have, it’s fine. But we have found 
that the yes and no is quicker, you don’t have to plan it, you can ask it at any point in time. 
And you can not only ask of Alex, but you can ask it of any child in the room can answer a yes 
and no question. 
JESSICA ADAMSKI: And it does take some practice. It seems simple, but it does take some 
practice to think of the yes and no, and also for the other students to be able to do yes-no. 
MEGHAN SHUPP: Okay, so for this -- oh, we also said for this particular lesson, we needed 
visuals for more and less because we don’t know if Alex knows what more and less is, so we had 
to make visuals for this is more, this is less. Do you want to talk about why did the colors 
first?
JESSICA ADAMSKI: The children did some of the activity on the carpet and then we brought -- 
came back to their tables where they did their -- an individual graph at their table, as their 
table group. And so we cut out color squares in advance so that it would be quick and easy to 
pick the color that they would like and place it in the correct category. Especially, I feel 
like especially math, it just using manipulatives and having them prepared ahead of time of the 
lesson, it just -- it makes it so much smoother and more meaningful and easier for the child. 

And so -- and that was the enlarged graph at the table that we used. And then we had 
key vocabulary on the board and it -- we always prepare and think ahead too and that the key 
vocabulary should be in the iPads as well. But so many times this year, we have such great 
paraprofessionals. They’ve on the fly said, oh, those are great words. Let’s add them in. And 
they’ve gotten so used to using them that they’ll add them in for me while I’m still teaching 
and going on with the lesson. And then we had a large graph on the whiteboard as well. 



MEGHAN SHUPP: And these are just, again, communication supports. If you don’t have a 
communication device or you have a very simple one, pick the keywords, so these are the 
keywords that we came up with was more, most, least, less, numbers and colors because those are 
the things that you would be talking about the most. And obviously the yes-no cards were 
extremely important. Even if you don’t have a communication device, you can put these things on 
index cards, anything. Write them on a piece of paper really quick. 

Okay, so these are all the things that went into planning the lesson. So I’m going to 
show a piece of the lesson, or the end part of the lesson. And then we’re going to go into 
another lesson and we’re going to have you guys help us and tell us what we should have, what 
we should add. All right.

There are actually a ton of video clips from this particular lesson with the kids at 
the table, with introduction. If you google BLaST IU, B-L-A-S-T-I-U and go to their inclusive 
practices. 
DEBBIE BROWN: And students with complex support needs. 
MEGHAN SHUPP: Yeah, on the left hand -- when you go to their website, on the left hand side, 
there’s a pane and it says, students with support -- complex support needs, 11-12 school year. 
And the video is broken up into many different parts and there’s interviews on there, there’s 
parent interviews, there’s interviews with Jess and I. So you can go to that website and see. 
There’s other teachers from the state who -- so basically people who were -- teachers who were 
-- how do I explain it?
DEBBIE BROWN: It’s under the best practices section of the BLaST IU, and the videos are for 
students with complex support needs and there were, I believe, three classrooms across the 
state for students with complex support needs that were videoed. So what you’re going to see, 
as Meghan was saying, is you’re going to see interviews with Jess and Meghan. You’re also going 
to see interviews with, I think , the mom was it --
MEGHAN SHUPP: The grandma. 
DEBBIE BROWN: The grandma. And the other thing that you’re going to see is you’re going to see 
the grade level standards aligned lesson that was designed that you have seen here. So you’ll 
see the documentation of that lesson design on that website. And we looked at the way that if 
you saw how Madison, I don’t know if you’ve noticed that Madison was not giving the pen back 
and she was kind of teasing the next. And so if you look at the response of Meghan, it would be 
the response that would have been given to any typical student in that classroom. That was not 
nice. And so, no, it was the same way that you would have responded to any student was the way 
no, no, no difference in the response mode. 
MEGHAN SHUPP: Okay, so the next lesson that we’re all going to do together is, this was a 
second grade lesson and it was on fantasy versus reality. And at the end of the lesson, the 
kids in the general education classroom had to complete a worksheet and it was on -- you know, 
they had to read sentences or read like a very short paragraph and then they had to answer 
whether this was a fantasy or a reality sentence, paragraph, et cetera. So we just want to go 
through together and talk about how this can be modified for a specific student with complex 
support needs, so we picked Allie. So Allie is actually, she was a third grader. She was not 
included in this lesson, but I just picked her because she’s a tough kid. She’s non-verbal. She 
has a lot of difficulty with mobility. She’s got a lot of spastic arm movements. She does not 
walk and maneuver the classroom -- through the classroom well. She’s very vocal, she makes a 
lot of noises all the time. When she’s frustrated or bored, she becomes physically aggressive. 
She will hit and kick. Like I said, she has difficulty controlling her body movements and very 
limited independence with her fine motor tasks. She cannot write, she cannot type just because 
it’s very hard for her to control her movements. So just take a minute and if anyone can offer 
me one or two things that you would think about for the whole class. Oh, yeah, sorry. In your 
folders, can you just show it?

In your folders, there are two handouts labeled classroom practices, and that’s exactly 
what you’re going to do. So you’ll put in the subject in the lesson that we’re talking about, 
the strategies that you would use to for the UDL, and then the big ideas, physical plan of the 
classroom, social behavioral supports, instructional supports, and then communication. Just 
like we did for the first lesson, you’re going to come up with ideas for each of those 
categories. Does anybody have any questions on that?

So we’re going to do this once again together. And there’s also one paper, it’s a 
takeaway paper. Basically about school structures and classroom practices. On each of the 
topics, you can jot down ideas that you heard and then you’re going to label where’s your 
school or your district at this point in those areas and then what are some things that we need 
to work -- that you would need to work on in the future. So it’s kind of takeaway for you to 
bring back to your schools. 

Okay, so does anyone have, just based on the brief description of fantasy versus 
reality, they’re going to read a story. What are some things that could give access to everyone 
for this lesson? There are some things that you need to think about for everyone. 
AUDIENCE MEMBER: You could provide the story in multiple formats or something and you could 
project other one and see. 
MEGHAN SHUPP: Yup. Anyone else? Okay, so some of the things that we used, again, were the 



lanyard icons, it was very important. The assigned carpet spots, the vocabulary. Okay, and then 
as -- I’m sorry, I don’t know your name, but as the lady back there said if you have access to 
it and you can create the story on, you know, symbol maker or board maker with the symbols or 
whatever, any kind of way that you can put it up there so that everyone can see it and doesn’t 
necessarily have to read it. One of the other things that we do, again, it’s the benefit of 
having the iPad is a lot of the teachers do either choral reading or they do popcorn reading. 
So we can quickly type in whatever the next few sentences are so that if one of the students 
gets called on, they have -- they can just touch it on their iPad and they have a chance to 
read like everyone else. Okay, I don’t know why did that one did that. What are the big ideas? 
AUDIENCE MEMBER: [Inaudible] back on the first one, if you’re telling us that Allie has really 
poor control of her movements, it’s probably important that her carpet spot has a little space 
so that she doesn’t accidentally [inaudible] or whatever, which is --
MEGHAN SHUPP: Yes, that would be the physical plan of the classroom. This is more for everyone. 
What can you create that --
AUDIENCE MEMBER: Or maybe everyone could have a bigger space.
MEGHAN SHUPP: Yeah. Oh, okay, I will, okay. Okay, so what are the big ideas? At the end of this 
lesson, when the kids do their worksheet, what am I checking to see if they understand? What do 
I want them to know?
AUDIENCE MEMBER: Whether it’s real or make believe
MEGHAN SHUPP: Correct, whether it’s real or make believe. 
AUDIENCE MEMBER: They need to know the definitions of those two items. 
MEGHAN SHUPP: Well that’s part of the lesson. Right, so at the end of the lesson, I want them 
-- I would want them to know whether something is fantasy versus reality or real or make 
believe, whatever words that you want to use. So those are the big ideas. Okay, the physical 
plan of the classroom. Desks arranged so that everyone can have access, which goes along with 
what the lady in the back said, making sure that Allie has extra space so that if, you know, if 
she does have some extra movement for that lesson, you know, she’s not hurting anyone. Anything 
else? How about you in the red?
AUDIENCE MEMBER: Making sure that everyone can see the board. 
MEGHAN SHUPP: Perfect. To make sure that everyone can see the board. Help me out, Jess. Okay, 
an outside carpet spot is some of the other things that we have Allie. Allie has what’s called 
a back jack chair and it’s just a green chair, the back is flat and the bottom is just a soft 
cushion, and you can fold it up and take it anywhere because it’s hard for her to sit on a 
carpet area unsupported for a long amount of time. And again, we said limit the time on the 
carpet to 15 minutes. And limit transitions because it’s very hard for her to maneuver the 
classroom. So you don’t want them -- you don’t want her to have to sit here and then get up and 
move here and then move here and then move there. So if you’re going to do an activity where 
the kids are moving a lot, it’s easier for her to maybe make one or two moves and then have 
everyone else come to her. And she’s kind of the central hub. 
JESSICA ADAMSKI: And that’s something that I try to be conscious of and it’s getting better, 
but I also will forewarn the paraprofessional like in, you know, two minutes I’m going to need 
them just quickly go back and get a pencil and then come back. So you know, he or she doesn’t 
really need to get up, you know, if it’s too much back and forth. But it’s something that 
really does need to be thought about. 
MEGHAN SHUPP: Okay, any kind of behavioral supports that you can think of that we might need 
for Allie. 
AUDIENCE MEMBER: The lanyard that you were mentioning earlier. 
MEGHAN SHUPP: Yeah.
AUDIENCE MEMBER: It’s kind of like keep her on track with whatever might be necessary at a 
given time during the lesson. 
MEGHAN SHUPP: Right, lanyards to keep her on track. 
AUDIENCE MEMBER: Vocab for her to be able to communicate with the lesson.
MEGHAN SHUPP: Yes. She would need vocabulary so that she can participate in the lesson.
AUDIENCE MEMBER: You need [inaudible].
MEGHAN SHUPP: Correct, you would need to know when she would -- based on the data that you have 
for this specific child, when does this child need a break? How long is her attention span? How 
long can she sit? Okay, and we really -- I just want to say that we really push these kids to 
do and sit as much as everyone else sits. And a lot of times, we’ll give them a little 
something to play with in their hand because it’s just expectations. If everyone else has to 
sit for 15 minutes, you’ve got to sit for 15 minutes. So you know, it is a buildup to that. But 
so for her, we have a token system. So basically you know, if Jess says we’re going to sit on 
the carpet for about ten minutes, I will pull out five tokens and she get a token for every two 
minutes just so she can kind of see a countdown. And then at the end, there might be a reward 
at the end, or it might just be that we’re going to move. So the way I have it set up is 
there’s five spots on the token board and at the end, there’s a picture of either a reward, you 
know, maybe you go for a walk or you know, you’re going to go back to your desk and do 
something else just so that they can have a clear vision of how long do I have to sit here, how 
long is this going to last. 



Again, seated near students who are not easily distracted. This is something that takes 
a little bit of time, but there are always kids who, you know, who are not distracted by any 
behaviors that you might see or any noises. You can use a timer if you don’t want to use a 
token system, you can use a timer. A visual timer for everyone even that everyone can see on 
the board and we have Promethean board, so you can put a timer up there that does a countdown 
for how much longer we have to do our seat work, how much longer this story’s going to last, 
anything. Okay, some instructional supports. 
AUDIENCE MEMBER: Different ways for students to respond.
MEGHAN SHUPP: Yes, different ways for students to respond. So again, whether they’re using a 
communication device, you use index cards, you use yes-nos, any of those kinds of things. Okay, 
so for this lesson we created, again, going along what the lady in the back said that you need 
to teach what fantasy and reality was. So that was part of the lesson. And we wanted to use 
pictures that were fantasy versus reality. So we had like cartoon characters, dragons talking, 
things like that just to kind of show visually for everyone what’s fantasy, what’s reality. Key 
vocabulary. 

Okay, so the way we did the worksheet was we had the pictures of fantasy versus reality 
and what I said to the kids was, and this goes back what Colby was saying, you need a 
purposeful point because we used to cut out the pictures and have them point to the pictures 
and then glue it on. And it just takes so much time. If you can get the child to make a 
purposeful point, you can have four or five pictures on a page and ask them to point. So that’s 
what we do with Allie. Show me the two images that are real. Show me the two things that are 
fantasy. 

And then we asked her which one do you want to write about, because the kids had to 
write a sentence. This is where that yes-no lesson came in, because Allie, at this point, is 
not able to tell me on her iPad, I want to write about the dragon. So I had to go through each 
one and say, is this the picture you want to write about? Is this the one you want to write 
about? And when she got to the one, then I had to go through a series of questions of what do 
you want to say about this? Once I figured out what she wanted to say, I modeled it for her and 
then she created it on her iPad. We took a screenshot of the iPad and emailed it to the teacher 
and that was her product. That was her -- the work that she needed to hand in. Okay. 
JESSICA ADAMSKI: And if you don’t have an iPad for something like that, if you just have the 
pictures and they’re previously cut out and then you can even just grid fantasy, reality, and 
then go from that to -- I mean, because that’s where we started for sure. 
MEGHAN SHUPP: And even have someone write it for her. Even up here, because sometimes we would 
say, okay this is the sentence you created. Who do you want to write it for you? That’s where 
those sticks can come in. She can pick a stick. She can -- you can ask her yes-no, do you want 
this person to write it? Do you want that person to write it? Because a lot of times we found 
that when we asked the kids, do you want this in kid writing, they want it in kid writing. They 
don’t want it in the neat adult handwriting that’s written correctly and spelled correctly and 
has the correct punctuation. They want it to look like their peers’ work. 

Okay, so communication. We needed the yes-no cards. We needed the key vocabulary. We 
needed the core words card. That was huge. We have -- all of the classrooms have, I don’t 
remember where we got it from, but it was a printout and it’s all the core words and they’re 
broken up into the different categories. And so we use that. Before we had the iPad, we would 
use that so that the student could, you know, use the core words of I or the or he or she. 

Okay, all right, so now I’m going to ask you to do it yourself. So do want to explain 
what the lesson was?
JESSICA ADAMSKI: So this is, again, a kindergarten lesson. The idea was how things change over 
time. I believe it was the actual like -- a person, how a person would change over time and 
what that meant. You had to put it in order.
MEGHAN SHUPP: Yeah, do you want to talk about the activity, the worksheet?
JESSICA ADAMSKI: The what?
MEGHAN SHUPP: The worksheet. 
JESSICA ADAMSKI: Yeah, the worksheet had -- I should have taken a picture of that, had three 
different pictures of a child growing over time. And the children had to just put numbers in 
boxes that were given, one, two, three, one being the youngest child, three being the oldest 
child. 
MEGHAN SHUPP: And there was two separate ones, so there was one on -- like three pictures on 
the top and three pictures on the bottom. So they had to do it twice. Okay, so for Maddy, you 
saw her in the other video. She’s six, she’s non-verbal. She uses the iPad. She has a short 
attention span. She’s very social, so if you get her up to come to the Promethean board, on her 
way back she’s probably going to say hi to three different people. If you’re trying to get her 
to work, she’s more excited about her friend sitting next to her and wanting to talk to that 
friend than she is wanting to do the work for you. She’s very short. She’s about this tall. Her 
arms, her limbs are very short. She has limited limb mobility. She has a hearing loss, so she 
has an FM system that Jess and I have to wear. She does have vision loss, and some of her 
behaviors are clapping, touching others, and noncompliance. 
JESSICA ADAMSKI: She’s stubborn. 



MEGHAN SHUPP: She’s very stubborn. Okay, so what I’m going to ask you to do is -- can I see 
that sheet? And I know it’s hard not knowing the kid but just try. If these first two rows can 
pick out the big idea, and the next -- the back -- the next two rows, if you can just jot down 
some things about the physical plan of the classroom. And if the back row here and the back row 
here, if you can just think of some social or some behavioral supports that we could use for 
Madison. These two tables in the middle right here, if you can do some instructional supports 
or some strategies that we could use to teach about how things change over time. And if you 
guys could just do some communication supports. And I’m going to give you about five minutes to 
do that, and then everyone, if you can also do the universal design for learning. Just some 
things that you could put into place for the whole class. And you can talk, do it together. 
Five minutes. All right, so some things for universal design. 
AUDIENCE MEMBER: Examples of things that change. 
MEGHAN SHUPP: Good. What else? Oh, sorry, examples of things that change. Sorry, I have to 
repeat for the videographer. 
AUDIENCE MEMBER: Pictures, ice cubes. 
MEGHAN SHUPP: Very good. Real life examples, that’s good. 
JESSICA ADAMSKI: I like that, ice cubes. 
MEGHAN SHUPP: Ice cubes. 
JESSICA ADAMSKI: I’m going to use that next time. 
MEGHAN SHUPP: Ice cubes, clay. 
AUDIENCE MEMBER: Clay to model the different --
MEGHAN SHUPP: To model how you can make a change, very good. Anything else?
AUDIENCE MEMBER: Give a reminder of large group rules with some pictures.
MEGHAN SHUPP: Good, a reminder of large group rules with some pictures. Anything that you saw 
on the other slides that we could use?
AUDIENCE MEMBER: The lanyard. 
MEGHAN SHUPP: The lanyards.
AUDIENCE MEMBER: The stools. 
MEGHAN SHUPP: The stool. 
AUDIENCE MEMBER: Have each student bring in a baby picture of themselves and a current picture 
of themselves.
MEGHAN SHUPP: Great. Have each student bring in a baby picture of themselves and a current 
picture of themselves. You’d have a lot of fun with that. Did you have your hand up?
AUDIENCE MEMBER: Hi, I was going to say using simple signs. 
MEGHAN SHUPP: Simple signs, good. Okay, so here’s what we came up with, a lot of the stuff 
already said. And sometimes I feel like sometimes when we get into this and we just -- it 
becomes so natural that we have a hard time thinking about it in this way.
JESSICA ADAMSKI: All the details. 
MEGHAN SHUPP: Yeah, okay.
AUDIENCE MEMBER: Could you just go back to that for a minute?
MEGHAN SHUPP: Sure. 
AUDIENCE MEMBER: We talked a lot about the yes-no parts, but that kind of all students 
responding that way, you know, to questions and things too is another way of having everybody, 
you know, responding and not just an individual student.
MEGHAN SHUPP: Yes, everyone responding with a yes-no card, and we do do that a lot. Not so much 
in kindergarten because they’re not at their desks a lot, although Jess does do it. But in 
first grade and in second grade, the teachers will constantly ask a yes-no question and ask the 
whole class to hold up their yes and no. So that is something that’s very important. 

Okay, so what was the big idea?
AUDIENCE MEMBER: Things change over time. 
MEGHAN SHUPP: Things change over time, good. So that’s really all that you need them to know. 
Do they need to be able to do the worksheet exactly how everyone else does it? No. Okay, some 
ideas for the physical plan of the classroom. 
AUDIENCE MEMBER: Space between chairs and desks.
MEGHAN SHUPP: Good, space between the chairs and the desks. 
JESSICA ADAMSKI: Remember Maddy has trouble turning and moving, so she should be facing the 
board. 
AUDIENCE MEMBER: Away from distractible peers and when she seems to like to talk to everybody, 
so maybe another peer that is not as distractible. 
MEGHAN SHUPP: Very good, away from the distractible peers or away from someone who has the 
ability to ignore her. We found a lot of kids who even though, you know, Maddy’s right here 
next to them doing this and this. The child can just ignore her or will look at her and sign 
stop. And she’ll stop. Anything else?
AUDIENCE MEMBER: If anything’s on the white board or whatever, put it at a level where she can 
see. 
MEGHAN SHUPP: Very good. If it’s on the white board and it’s really high up here and she’s 
sitting down on the floor, again, she’s the one who had one of those back jack chairs, it’s 
hard for her to look up and look that high, so bring it down as close to her eye level as you 



can. 
AUDIENCE MEMBER: Related to that, accommodate for her visual and hearing impairment. 
MEGHAN SHUPP: Good, accommodate for her visual and her hearing impairment. And we did. She had 
a mic like this, and the kids even got used to passing it around when it was their turn to talk 
in show and tell and, you know, they were all excited to -- they were so excited when they got 
to wear Jess’ lanyard of my lanyard that had the yes-no cards on the back and they got to walk 
around with the mic and, you know, do all this stuff with Maddy. It was very exciting. 

Okay, so we talked about seating in a close area, not a lot of movement. She again was 
someone who needed a defined space. The physical therapist wanted her to increase her endurance 
for being able to sit on the floor unsupported. So she said, you know, take away the back jack 
chair for ten minutes. Disaster. Maddy is perfectly capable of sitting on the floor and 
enduring for ten minutes. What she did was scoot all over the carpet. She turned this way and 
she turned this way and she was not paying attention at all. So the chair actually became her 
defined area so that she couldn’t turn around and do all those things as easily. Okay, how 
about behavioral supports?
AUDIENCE MEMBER: Just work on the differences from when you said if she sitting too long, give 
her a toy or whatever just to make sure she’s [inaudible].
MEGHAN SHUPP: Right, using the token system. 
AUDIENCE MEMBER: Or even [inaudible] timer that the whole classroom can see, so using universal 
design as well. 
MEGHAN SHUPP: Correct, so using a timer. And again, we have the Promethean board so they have 
the timers built in, and that is something that Jess uses a lot and, you know, she changes the 
sound that comes out at the end so the kids are excited about that. 
AUDIENCE MEMBER: I’m trying to remember her list of things, but transition so she’s calm.
MEGHAN SHUPP: Yes. 
AUDIENCE MEMBER: Needs a little time ahead of time. I know she’s got to transition from --
MEGHAN SHUPP: Yes. So a prompt for a transition. 
AUDIENCE MEMBER: Peer buddy.
JESSICA ADAMSKI: Well.
MEGHAN SHUPP: Well. A peer -- yes, a peer buddy, however, not a buddy that we have selected. In 
the beginning when we started, we would have assigned peer buddies, and everyone would have 
this is your week to be Maddy’s buddy, this was your week to be Maddy’s buddy. And we thought 
it was great. And Debbie and Gail came in and, you know, they said we’re on the right path, but 
that’s not the way to do it and that you need to let the kids develop natural friendships just 
like anyone else in the class. If they need help, they’re going to naturally gravitate to 
specific kids that they’re friendly with. So I’m going to have to say no to the peer buddy, 
unless it’s student selected. 
AUDIENCE MEMBER: [Inaudible]
JESSICA ADAMSKI: We fostered natural peer supports as opposed to identify particular buddies. 
MEGHAN SHUPP: There you go, that’s what we did. Okay, so token system. These are all the things 
that we talked about. I did say peer support, there you go. And reminders about expectations. 
That is a big thing for Madison. Madison, we are going to sit down, we are going to sit on the 
carpet and we are going to listen. We’re not clapping. We’re not touching our friends next to 
us. Those things seem to help to make a difference in her behavior.
JESSICA ADAMSKI: She’s a student too that I had to remember that she needs to be treated like 
everyone else, and if I give her three warnings, you know, I don’t give everybody else three 
warning for certain things. So I need to say, you know, give her some kind of a -- in my 
classroom there’s a red, yellow, green thing so that if you’re not making good choices, you go 
to yellow or red. And so I started to need to do that and remind myself that, you know, she’s 
not following directions just like everybody else and she needs to go. 
MEGHAN SHUPP: And it made an impact because one day the kids got five minutes of recess at the 
end of the day and Maddy and some other students had to sit in the classroom and watch everyone 
else play outside on the kindergarten playground because she was on red, and that was the rule. 
So no special treatment. Big for Maddy, visual cues for your hands in your lap. Again, because 
she liked to clap and you don’t want to constantly say, put your hands down, put your hands 
down, be quiet. So we had to give visual cues for that. 
JESSICA ADAMSKI: Yes. 
AUDIENCE MEMBER: I was going to ask you if you were also simultaneously teaching her 
replacement behaviors for the ones that you didn’t want.
MEGHAN SHUPP: Yeah, so the question was, were we teaching her replacement behaviors? So yes, 
Maddy -- we started off with a pom-pom in her hand that she could just hold. And it worked for 
a while. She paid attention, she stopped clapping. Then the pom-pom became a ball, and then we 
were throwing the pom-pom. So then we had to move something -- to something else. And Jess 
actually came up with a Popsicle stick because Maddy just really liked to hold the Popsicle 
stick. So she held a Popsicle. 
JESSICA ADAMSKI: They’re not as fun to throw. 
AUDIENCE MEMBER: And they’re [inaudible] for something or an actual -- like you give a pencil 
or a pen or, you know, kids hold, you know -- kids do to some extent I think if they find 



something that’s natural in the environment, that might better going forward than just not 
everybody else has. 
JESSICA ADAMSKI: And these are things though that actually Meghan has made it a natural thing 
for any child because I have a lot of kids in kindergarten that come in and can’t sit still. So 
Meghan would quietly hand them a piece of Play-Doh, or you know, a squishy or something. And it 
-- you know, so it was kind of something that anybody at any given time might be handed 
something to focus on. 
MEGHAN SHUPP: So it is natural. Even the cushions, if you’ve seen those wedge cushions or 
those, you know, those circle cushions that you can blow up so the kids can move around. There 
was one particular kid this year that really needed that a lot in the beginning of the year. So 
all of this special equipment are things that everyone in the class is allowed to use. Okay, 
instructional supports. 
AUDIENCE MEMBER: Again, maybe have some prepared responses for her. Just another question that 
she could select since there’s hearing and vision impairments so that the materials are going 
to need to be made simple visual appeal and that you’re in touch [inaudible] are accessible to 
her where because of the mobility issues.
MEGHAN SHUPP: Good, so the materials that are accessible, materials that are -- match her 
visual needs. Okay, you said materials -- questions prepared in advance. So we do think up yes-
no questions in advance that anyone can answer. The vocabulary -- oh, can we talk about this.
JESSICA ADAMSKI: This was big for us. You know, I -- again, with inclusion wouldn’t everybody 
be doing the same thing? But that wasn’t the big idea. And if it took somebody so much longer 
to cut something out, it just wasted time and we weren’t getting to our goal. So you know, in 
the morning I’ll have things, or the day before, have things cut out prior or set up using, you 
know, maybe the stamp markers if that’s what we need to do if there’s like a counting, writing 
in math or something like that. Those little tools that are set up ahead of time make a huge 
difference and make everything go so much faster. And it is a lot of work in the beginning, and 
it takes a lot of forethought, but after you kind of get into a routine of it, it’s just how 
good -- and then forming such good relationships with the paras, they know where that stuff is 
and they can help themselves and help me out if I do forget things because you can’t remember 
everything all the time.
MEGHAN SHUPP: Again, this was another option. You could have number cards, if you know, 
something that’s already accessible, use number cards all the time. And you just put it -- you 
would say to the child, okay, you know, which picture is number and have them put the number 
one over whichever picture is what came first, which one came second. So there’s not a lot of 
prep in advance or if, you know, you happen to forget, you need to do it. 

Okay, and again, communication. We’ve talked about all of that. Okay, so I do have a 
video actually of the end product of this. And to give you a little background of what went on 
this day, Jess was doing a individual testing of students, so I came in and taught the lesson. 
And the para was with Alex. You know, Maddy didn’t have anyone with her at the time because I 
was walking around to the whole class, which is fine, you know. Maddy had to wait, I was going 
to get to her. And what I was going to do with her was just say, which came first? Have her 
point to that one that came first, write a one, whatever. So I hadn’t gotten to Maddy yet. So 
all of a sudden, I’m helping another student and I look over and I’m like, Jess. Okay, and so 
this is what we saw. Yeah, go ahead. 

So that was an example of a natural peer support. I did not sit down with Amira and 
say, this is how I want Maddy to do it, can you please do it with me? But the kids have 
supported each other so many times and seen us support the kids that she was like, hey, Maddy’s 
waiting, I’m just going to do it with her. And she just went ahead and did it. And it was one 
of like the greatest moments. And we actually emailed it to Amira’s parents and they were so 
excited. 
JENNIFER PESZEK: Can I interrupt? And these are the moments that change mindsets as well, the 
mindsets to inclusion because you see how it all works and see how it clicks together. 
MEGHAN SHUPP: Okay, so the next thing we wanted to talk about is faculty meetings. Just kind of 
coming full circle with where we’re going and the things that we’ve done and going back to the 
training. So Kevin this year, Colby and I said, you know, here are some shortfalls that we’re 
having. Not everyone has yes-no cards. Not everyone knows about Shining Moments or the iPad, et 
cetera. So we went to Kevin and said, hey, can we have time, you know, at each faculty meeting 
to talk to the whole staff? And he was like, sure. You know, so every time we would have a 
faculty meeting, he would just, you know, give us about ten minutes and say, hey, what do you 
want to talk about? 
       So here’s some of the things that we talked about in the faculty meetings. We taught 
everyone how to use the yes-no cards and have them practice. We shared the Shining Moments that 
we sent home to the parents. We shared them, not every meeting, but we shared them because when 
morale -- when it seems like morale was getting low, we would share these awesome moments and 
they would be like, wow, you know. And it kind of renewed everything. 
       We showed a video of parents talking about the program at the school board which we’re 
going to show you. There is a video, I called it the Carly video. It’s a girl named Carly and I 
don’t know her last name, but if you just google Carly with autism it will come up and it’s a 



video of this little girl. Well, she’s not little anymore, but she was about ten at the time, 
had no communication, had all these behaviors, head banging, flailing of the arms. She would 
strip, take all her clothes off. You know, and they worked with every single device. She had 
had ABA for entire life. Her parents had put out so much money and one day someone happened to 
have a laptop sitting out on the table and Carly was not feeling well that day and she went 
over and type help by herself and then went over and typed sick. It’s an amazing video and it 
just shows the progression. And so now Carly uses a computer and writes beautiful stories. So 
we showed that video. We explained the layout of the communication device and we -- who found 
it? And practical experience with yes-no. And I have the link up there so when they put the 
PowerPoint up on the website, you can go to the link. I put the link up there for you. 
JENNIFER PESZEK: I think one of the most crucial -- can everybody hear me? One of the most 
crucial parts of our success are the parent and school relationships we’ve built. It’s not a 
parent versus school, it’s truly a collaborative process. I mean, we sit in IEP meetings for 
three, four hours just to go over [inaudible]. I mean, it’s not -- we go through the IEP, but 
there’s so much rich discussion about the child and the child’s progress and making sure we’re 
all on the same page. We had nightly trainings on the iPads to make sure that the parents were 
on the same page with what we were doing in school. Everybody has to speak the same language 
and be on the same page in supporting the students. And the same thing as presuming competence. 
We all need to set high expectations, not just at school, but at home as well. So we had some 
pretty groundbreaking things that happened this year. Two of our parents went to the board 
meeting, which is usually pretty strictly followed by an agenda that’s premade, but the parents 
went because they wanted to share their feelings about Roslyn School and how, you know, how 
happy their children were and making progress. So we’re going to show a clip, a video clip of 
that from the board meeting. Give me one second. 
MEGHAN SHUPP: So this is a clip from a parent of a student who was fully included expect for 
one hour of her day in a third grade classroom without a paraprofessional, with complex support 
needs. 

JENNIFER PESZEK: This is huge for our program because the meetings are usually held in 
a very businesslike manner, but it was the first time I really saw raw motion from most of the 
board members expressing their thanks and gratitude and just really -- you could just tell that 
they were on board with what we were doing, so it was pretty exciting. 

The collaborative practices are all things that we’ve talked about. We offer 
collaboration days at least once or twice a month, and that’s when the general ed and special 
ed teachers get some time to collaborate and preplan together. They also have their 
instructional planning time based on preps. We try and do the best we can to align that up. 
Something we did this year is, the teachers that will be getting the students for next year, we 
set up observation time. So the new second grade teacher went in and observed and the first 
grade teacher and the kids in there so that she’s prepared knowing what the kids are coming up 
are like. So she also met with Mrs. Shupp and the intermediate teacher. 

So everybody knows the strengths and needs of every child and what are some kind of -- 
what supports does the child need so everybody can be prepared. So there’s a lot of observation 
and collaboration time at the end of the year for that. We also are starting iPad trainings for 
the general education teachers. We held one at the end of the year. It was kind of just an 
overview and then -- because the district did approve iPads now, so we are getting a few iPads 
that we’re going to be able to use in our classroom as instructional tools. So we’re going to 
continue that training at the beginning of next year so that the teachers are well-prepared in 
utilizing them. 

And then I can’t say enough about the problem solving and brainstorming time that we 
have with IU and PaTTAN. Anytime I hear concerns or, you know, there’s issues and if I can’t 
figure them out or, you know, Kevin, at this building level, we can’t figure them out, we call 
on Gail and Debbie and they’re there in a heartbeat. So and it’s great because it’s -- they 
come on in and they, you know, it’s open honest, you know, communication and they provide a lot 
of practical strategies that are very helpful. So basically we couldn’t be successful without 
everybody sitting here and everybody at Roslyn, but this leadership team is phenomenal and I 
just think they deserve a round of applause because they’re awesome. 
JENNIFER PESZEK: And now we have about 15 minutes for questions and answers. So just think 
about it for a minute and then --
MEGHAN SHUPP: I’m going to come around with a mic so that. 
JENNIFER PESZEK: If you could just say your name and then your question, please.  
AUDIENCE MEMBER: Hi, my name is Joe Gaska and I was wondering if other schools in Pennsylvania 
can come and visit your school and see what you’re doing?
JENNIFER PESZEK: Okay the question was if other schools could come visit. We have plenty of 
schools that come visit all throughout the year. So if you just drop Dr. Osborne an email or 
myself, and we could set that up, that’s no problem at all. So definitely. 
AUDIENCE MEMBER: Hi, my name’s Cindy Wolf. I’ve actually been writing them down since I’ve had 
to wait till the end, so please bear with me. Why with the selection of Proloquo2Go when it’s 
the most expensive communication app and there’s other ones out there that do the same for 
about half the price? Why choosing Proloquo2Go because like TalkTablet’s $89, it does all the 



same things. 
COLBY KEYSER: Exactly, and that was pretty much decided when Maddy came in with Proloquo 
already set up. There were no other communication systems -- I’m sorry. Got the message, use a 
mic. The question why did we choose Proloquo. Madison came in her kindergarten year this year 
with Proloquo2Go and so none of the other students had a system besides the DynaVox and we -- 
parents talk and Maddy’s parents began talking to other parents and we don’t even know how all 
ten iPads came to be, but we don’t question. So we started going with the Proloquo and we 
started developing a system for that. The kids started using that because I had it on my system 
and it just kept going from there. To me, it’s not necessarily the app, it’s what you do with 
it, and that’s for any communication system. It’s how you set up the communication system. So 
even when we had the DynaVox before they got rid of the DynaVox because it wasn’t working and 
dad went out and bought an iPad, we had the DynaVox set up the way our iPads were set up so 
that it was still universal. 
AUDIENCE MEMBER: That also kind of leads to my other question, why was the school district 
saying no iPads and it wasn’t funded if it was critical in the program? And I’m thinking of the 
IEP team saying this is a critical piece to success, it should be getting funded through IU or 
the special ed dollars. 
JENNIFER PESZEK: There’s fads that go through with technology all the time, so I think there 
needed to be more research based information. We needed to back it up with more research. So 
that’s honestly what was --
AUDIENCE MEMBER: And that’s there now, that research is definitely there. 
MEGHAN SHUPP: They were questioning the tablets and could we do this with the tablets and could 
we get Proloquo on the tablets. And Proloquo doesn’t come on anything but the iPad. 
GAIL KATCH: I just want to clarify that the district was willing to purchased if we trialed a 
DynaVox, a vantage light, a springboard light, and system that is out there that has been used 
for a long time, they were willing to purchase if we did a set for the students. 
AUDIENCE MEMBER: But the peers aren’t going to know how to use the DynaVox, they’ll know how to 
use the iPad. 
GAIL KATCH: That’s what we’re finding but, you know. 
AUDIENCE MEMBER: Okay, the other -- how are you handling extracurricular. Because like this was 
a key piece for me including my own children, especially kindergarten, first, second, and third 
grade where there are other activities. Are you supporting those and providing?
GAIL KATCH: Yes, there are -- and the kids can sign up for any extracurricular activity they 
want, and typically what we do is go to Kevin and say, so-and-so signed up for this activity, 
you know, who do you want to pay to stay? I mean, he would typically pay a paraeducator to stay 
with a child for them to participate. And actually, we had -- the first year that we were at 
Roslyn, we had a parent-ran -- do you remember what it was called? 
MEGHAN SHUPP: It’s like Circle of Friends?
GAIL KATCH: No, it wasn’t Circle of Friends. 
MEGHAN SHUPP: It was similar to that. 
AUDIENCE MEMBER: Like a social skills group kind of thing.
GAIL KATCH: It was -- oh, PlayFair Teams, that’s what it was called, it was PlayFair Teams and 
it was run by a parent, and several of the students in the life skills class participated and a 
lot of the children from general ed participated, but they can do whatever they want. 
AUDIENCE MEMBER: My last question, then I’ll give the mic up. For transition, have you 
considered -- you mentioned the concerns about them moving on to the next classroom and having 
the teacher come in and observe in the prior year’s classroom. But one thing I found really 
helpful is to go ahead during ESY and have them be in the next year’s classroom. Have you guys 
looked at doing that? So they’re already comfortable with that classroom, they’re familiar with 
it, and then when the peers come in, they can almost take a leadership role and like showing 
people around the classroom, that kind of thing. 
GAIL KATCH: It’s just not something that’s practical. There are ten students in the life skills 
program and essentially there are seven classrooms this year. 
DR. KEVIN OSBORNE: Yeah, and students come from all over the district come to our building for 
ESY. If we can make it happen in a practical manner, we would. It just doesn’t make sense. 
GAIL KATCH: But we do have -- we do do, you know, some people call it move up day, whatever you 
want to call it where they will go and visit, you know, with their class they will go visit 
wherever they’re going next year. So they do have a chance. And actually at the end of this 
year, the last two weeks of school, we took some of the kids that have a harder time with 
transition and actually pulled them out of -- like Alex pulled him out of kindergarten and put 
him in first grade and just told him this is where you’re going to be next year, this is what 
you’re going to do, and just had him participate, you know, in little things like morning 
meeting, some reading activities, things like that just to kind of wet his feet so that he 
wasn’t shocked because he spent two years in Jess’s room. We typically have our kids repeat in 
kindergarten so that they’re not, you know, eight years in high school and that way they’re not 
losing a lot of friends along the way. Someone over here had a question. 
AUDIENCE MEMBER: This is more a technical question, but you have videos of the kids, how are 
you -- how do you get the families to give permission and be able to share those out and have 



those on the web?
GAIL KATCH: They have -- they had to sign permission slips in the beginning of the year. The 
entire school fills out permission slips that’s mandated by the district. So that’s all done in 
the beginning of the year. Anybody else?
AUDIENCE MEMBER: When you sent the letter out to all the parents, was there any response from 
the regular ed parents?
DR. KEVIN OSBORNE: I can’t say that -- no, basically over the first couple of weeks of school, 
nothing, and I remember mentioning this at our back to school night as to which probably 
happened about three weeks into the school year as to how positive the transition has gone so 
far. So I think that letter quite a bit in terms of just making sure that everybody was on the 
same page. So I was very pleasantly surprised. 
AUDIENCE MEMBER: And in that same kind of question, I know in with the speech therapist taking 
time in the classroom to teach the Proloquo2Go how to communicate with them, is there any 
response back saying now you’re taking -- because there’s such -- we got to make our annual or 
yearly progress, you’re taking our time -- our instructional time away to teach the reading and 
math to do this other stuff, do you find any response that you’re taking some of that 
instructional time away?
DR. KEVIN OSBORNE: The hard data says our PSSA scores for the past four or five years have gone 
up every year, so we’re in the high mid 90s in math and we’re in the high 80s in reading. 
COLBY KEYSER: But I also have to say when I go into those classrooms, they’re only 15 minutes 
periods, ten- to 15-minute periods during morning meetings. So it’s not that I’m taking -- and 
it’s one time a week. But the kids look forward to that. In the third grade class, I will just 
go in and I’m in there with a student, so I’m doing a push-in and I’ll take some of that time 
and I participate in the lesson, in the actual lesson that they’re doing and we’ll incorporate 
the iPad in there and do the teaching at the same time as we’re teaching the class lesson. 
AUDIENCE MEMBER: I have a question, like a comment, maybe you could just repeat it, but I was 
here last weekend at the autism conference --
MEGHAN SHUPP: Can you wait for the mic?
GAIL KATCH: I’ll repeat it. 
AUDIENCE MEMBER: Okay, I was here last week for the autism conference, and one of the sessions 
I attended was on doing inclusion. And they quoted study after study that showed that inclusion 
in this kind of a model increases scores and grades across the board for all learners in the 
classroom, not just the students with disabilities. So I would think that would be something 
you could hold in your pocket if there ever was a protest about -- I mean, you think about 
higher order learning skills, you know, how do we learn? We often learn by teaching others. 
When those kids are turning around and teaching their peers in the classroom or modeling for 
them, they’re actually learning that material at a deeper level than they would have learned 
otherwise. 
AUDIENCE MEMBER: Hi, I was just wonder, have you had any kids yet transition to the middle 
school or not? You still -- because you got mostly kindergarten kids. 
GAIL KATCH: No, we haven’t, we’ll have -- yeah, we had two kids a couple years ago, but they 
weren’t really in the inclusive culture yet, but we’ll have two that will be transitioning this 
coming year. So it’ll be a, you know --
COLBY KEYSER: At the end of this year. 
GAIL KATCH: At the end of this year. 
COLBY KEYSER: Sixth graders. 
GAIL KATCH: Yeah, they’re going to be sixth graders. 
AUDIENCE MEMBER: Okay, what kind of things have you done with the middle school staff to kind 
of get things ready there?
GAIL KATCH: So far we haven’t done anything yet, but --
COLBY KEYSER: Yes, we have. 
GAIL KATCH: Have we? Okay, [inaudible].
MEGHAN SHUPP: No, wait. Actually we had the junior high come over this year and they spent an 
entire day at Roslyn and went through all of the classroom and saw what we were doing and saw 
how we were including the students and then we met with the teachers of the junior high and, 
you know, heard the yeah, but this and yeah, but that. And Debbie told me she’s very proud of 
me because I was like, no, this is what you can do. No, this is the big idea. This is how you 
can do it, and didn’t allow them to say, you know, oh, it’s so hard. So the plan is for this 
year is to continue the speech therapists for the junior high and Colby worked very closely 
together because she also works in Roslyn. And then to continue that collaboration where we 
were thinking that the teacher that teaches the children in sixth grade, the life skills kids 
could up to the junior high and see what goes on and have -- you know, give them some ideas for 
what to do and then, you know, I’m sure there will be collaboration throughout this year to 
prepare for those two students. 
GAIL KATCH: And Debbie and I have both been out to the junior high several times. We’ve 
extended the membership participation and learning project there, so we’ve done the school 
level needs assessment. We have done the step-wise instructional planning process with the 
junior high. We’ve done observations giving them feedback. We want to continue that support 



because we know it’s going to be a difficult transition for them. 
AUDIENCE MEMBER: I actually think the day that they spent with Meghan was much more effective 
or the days that they had spent with us. 
DR. KEVIN OSBORNE: And to just to go along, I think one of the reasons that we’ve been able to 
be as successful as we have been is we started this right as soon as the kids came into the 
building. There were no preconceived mindsets from any of our staff members. It’s harder in a 
place like the junior high where the kids may been in the classroom next door for the past 25 
years and now all of a sudden, why are they coming into the classroom now? The benefit that we 
had, three, almost four years ago now is that nobody had any other mindset to begin with. So we 
just started right from the get-go. And I think because of that, it’s made us at a very 
successful place. 
AUDIENCE MEMBER: I wanted to feed off of your comment. Totally true. We adopted our child at an 
older age, 12 years old. It’s been crazy trying to get everyone on a team. Now he’s 19 and 
finally now the school’s starting to slowly -- he’s in high school, where we’re working on 
this. He’s included now, now trying to get the other ones included. I mean, it’s been a slow, 
slow progress. But [inaudible] the first school, we started at not a fresh school, not a 
mindset going to tons of school board meetings, you know, saying okay now we got my kid 
included. Well, how about all the others? You know, not just him. We need the other ones 
included. And it’s been a long, long process, but it’s slowly -- people are starting to get 
together. But it can happen in any school, it can, because we’re seeing it slowly. 
GAIL KATCH: And that’s -- you’re right, it can happen. And just talking about our vision, we’ve 
talked about this with our director. Our vision for our district, you know, I don’t know how 
many years out, but our vision is to get these kids to go to school in their home schools, that 
there is no life skills class anymore, that they’re all homeschooled. And we as the teachers 
would just travel from school to school to help with inclusion. 
JENNIFER PESZEK: We just wanted to thank you for your participation and for your -- for 
listening. And we really appreciate everybody being here today.


