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In Positive Behavior Support 

  Goal: Define a plan for implementing  
 Bully Prevention in your school 

  Part 1: Understand the problem 

1.  Define the logic and challenges of investing in bully prevention 
2.  Determine your readiness to take on bully prevention 

  Part II: Define a comprehensive model of bully prevention 

1.  Define the core elements of a “student orientation”  
2.  Describe an effective “adult response routine” 

  Part III: Determine next steps for Implementation 
1.  Discuss the intervention delivery 
2.  Define how to collect and use data 

  For both fidelity and impact  
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  The National School Safety Center (NSSC) called bullying the most 
enduring and underrated problem in U.S. schools.  

  (Beale, 2001)  

  Nearly 30 percent of students have reported being involved in 
bullying as either a perpetrator or a victim 

  (Cook, Williams, Guerra, & Kim, 2010; Nansel, et al., 2001; Swearer & Espelage, 2004).  

  Bullying is NOT done by a small number of students who are socially 
and emotionally isolated.  Bullying is common across socio-economic 
status, gender, grade, and class. 

  Bradshaw, et al., 2010 

  Victims and perpetrators of bullying are more likely to skip and/or 
drop out of school. 

  (Berthold & Hoover, 2000; Neary & Joseph, 1994)  

  Victims and perpetrators of bullying are more likely to suffer from 
underachievement and sub-potential performance in employment 
settings. 

  (Carney & Merrell, 2001; NSSC, 1995).  
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What is Bullying? 
  “Bullying” is repeated aggression, harassment, threats or 

intimidation when one person has greater status, or 
power than the other.” 
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The Challenge 
  A growing array of bully prevention procedures 

(packages) are available 

  IMPLEMENTATION 
  Creating something NEW is expensive 
  Using what you already do well is essential 
  Focus on core features… add what you need. 
  Always build data systems to assess and improve 
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  Answer on a piece of paper:   
  What are common forms of bullying/harassment at your school 
  How do staff typically respond to different incidents (which do 

they ignore, interrupt, report) 
  What are practices or conditions in the school that may make 

problems worse? 

  Pair:   
  Share with your partner  

  Share:   
  An idea or experience  
you heard from your partner 

Scott Ross, Utah State University 7 

Good “things” about 
Bullying efforts 

Increased problem 
awareness 

More emphasis on 
prevention More curriculum 

development & 
research 

Greater focus on all 
students 
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Bullying 

“Issues” 

Labeling kids 

Generic 
intervention 
responses 

Limited 
examination of 

mechanism 

Over-emphasis on 
student 

responsibility for 
change 

Non-data based 
intervention 

decisions 

Problems with Bully Prevention 

10 

  Bullying Issues 
  Problem #1:  Inadvertent “teaching of bullying” 
  Problem #2:  Blame the bully 
  Problem #3:  Ignore role of “bystanders” 
  Problem #4:  Initial effects without sustained impact. 
  Problem #5:  Expensive effort 

  What do we need? 
  Bully prevention that “fits” within a tiered approach 
  Bully PREVENTION that stops bullying before it becomes bullying 
  Bully prevention that equips students to address the problem 

(bystanders are the key!) 
  Bully prevention that is sustainable. 

  (Merrell, Gueldner, Ross, and Isava, 2008)  
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~80% of Students 

~15%  

~5%  

Evidence-Based Interventions for ALL 

SECONDARY PREVENTION 
•   Check in/out 
•   Targeted social skills instruction 
•    Peer-based supports 
•    BP-PBS 

TERTIARY PREVENTION 
•   Function-based support 
•   Wraparound 
•   Person-centered planning 

PRIMARY PREVENTION 
•   Teach SW expectations 
•    Proactive SW discipline 
•    Positive reinforcement 
•    Effective instruction 
•    Data-based decision making 
•    Parent engagement 

Integrated PBIS Response to 
Bullying 

Bullying 
Requirements 

Bullying Coordinator 

School Climate 

Data Systems 

Event Reporting  

Response Team 

School & Community 

Staff Prof Dev 

Evid-base Practices 

SWPBIS 
Coach/Team Leader 

Preventive Tier I 

SWIS 

Systematic ODR 

Leadership Team 

School & Family 

Data-based Prof Dev 

RCT & SSR Research 
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RCT & Group Design PBIS 
Studies 

•  Reduced major disciplinary infractions 
•  Improvements in academic achievement 

•  Enhanced perception of organizational health 

& safety 
•  Improved school climate •  Reductions in teacher reported bullying 

behavior & peer rejection 
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•  How ready is your school for bully prevention? 
•  Complete the survey 
•  As a table, discuss strengths that your school has in place 

for addressing bullying 
•  Discuss things your school needs to prioritize prior to 

making bully prevention effective and efficient 
•  Set some specific goals in each prioritized area for making 

a change 

Scott Ross, Utah State University 15 

Scott Ross, Utah State University 16 
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What is “bullying?” 

Remember 

“Label behavior, 
not people…’ 

So, say, “bully 
behavior” 

Behavior 

Verbal/physical 
aggression, 

intimidation, 
harassment, 

teasing, 
manipulation 

Why do bully behavior? 

Get/obtain 

E.g., stuff, things, attention, 
status, money, activity, 

attention, etc.   

Escape/avoid 

E.g., same…but less likely 
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  Bullying behavior occurs in many forms, and locations, but 
typically involves student-student interactions. 
  Bullying is seldom maintained by feedback from adults 

  What rewards Bullying Behavior? 
  Most common are: 

  Attention from bystanders 
  Attention and reaction of  “victim” 
  Self-delivered praise 
  Obtaining objects (food, clothing) 

Video 

Why is “why” important? 

Teach  
effective, 
efficient, 
relevant 
alt. Social 

Skill 

Remove 
triggers of 
Bullying 
Behavior 

Add 
triggers 
for alt. 
Social 
Skill 

Remove 
conseq. 

that 
maintain 
Bullying 
Behavior 

Add 
conseq.  

that 
maintain 
Social 
Skill 

PREVENTION 

De-emphasis on adding consequences 
for problem behavior 
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1.  Identify an example of bullying you have encountered 
2.  Consider the role that peer attention plays in the behavior 
3.  Create a hypothesis by filling in three boxes: 

21 

Other students ignore 
her or laugh at her 

Student teases other 
students during Lunch, 
usually making jokes 

about their appearance 

Certain students 
(Johnny and Sarah) 

laugh at the jokes and 
sometimes join in 

When other students ignore her or laugh at her at lunch, Sally teases 
other students, making jokes about their appearance, in order to attain 
peer attention 

Come up with multiple options within each box 

  2. Identify a problem behavior that would NOT be bullying. 
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Prevent problem behavior 

Prompt Alternate/Desired 
Behavior  

Teach Alternate Behavior 

Teach Desired Behavior/ 
Academic/ Social Skills  

Reinforce Behavior 

Response to Problem 
Behavior/ Corrective 
Feedback  
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  Consider the smallest change that could make the biggest 
impact on Bullying… 

  Remove the “pay off” (e.g. praise, attention, recognition) that 
follows bullying. 

  Do this without (a) teaching bullying, or (b) denigrating 
children who engage in bulling. 

Scott Ross, University of Oregon 24 

Bully Prevention Individual Student Supports 

Teach 
All 

Students 

Practice 
With 
Some 

Students 

Support 
Staff  
Imp 

Bully Victim 
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Bully Prevention Individual Student Supports 

Teach 
All 

Students 

Practice 
With 
Some 

Students 

Support 
Staff  
Imp 

Bully Victim 

Five Student Skills Faculty/Staff 
  School-wide behavioral 

expectations (respect) 
  Stop routine when faced 

with disrespectful behavior 
  Stopping routine if someone 

tells you to “stop” 
  A recruit help routine to 

recruit adult help if you feel 
unsafe. 

  Strategy for teaching 
students core skills 

  Strategy for follow-up and 
consistency in responding 

  Advanced support options 
  Clear data collection and 

data-use process 

26 
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Teach school-wide expectations first! 
  Teach students to recognize “respectful” versus “non-respectful” behavior.  

  Discuss examples (and non-examples) of following school-wide rules in specific 
settings. 

  Use non-examples (e.g. problem behaviors) from outside the classroom: 
  Basketball, between classes, hanging out in the parking lot. 
  We don’t focus on the word “bully” 

Peer attention comes in many forms: 
  Arguing with someone that makes fun of you 
  Laughing at someone being picked on 
  Watching problem behavior and doing nothing  
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  Teach a clear, simple, and easy school-wide way to 
remove the peer attention and break the cycle of 
problem behavior before it can become severe. 

  If someone does something disrespectful to you 
or someone else, use the stop routine 

  Because talking is tough in emotional situations… 
always include a physical “signal” that students can 
use as well. 

  Examples 
  Stop 
  Enough 
  Use Another word 

  Quit it 
  Over the line 
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Sometimes, even when students use the “stop”, problems won’t be 
resolved. When this happens, students are to "walk away”, or help 
others walk away from the problem behavior (remove themselves 
from the situation). 

30 

Even when students use the“stop” and “walk away” steps, sometimes 
others will continue to behave inappropriately toward them. When 
that happens, students should ”tell”  an adult.  

  Report problems to adults 
  Where is appropriate and inappropriate reporting? 

  "Talking" is when you have tried to solve the problem by using the 
stop routine 

  Inappropriate Reporting is when you do not try the "stop" or 
"walk away" steps first 

  An exception to the rule: If students are in significant fear 
of their safety, they should skip the “stop” and “walk” 
steps, and go immediately to an adult 

Video 
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  Eventually, every student will be told to stop.  
  Here is the rule:  If someone asks you to stop 

doing something that they think is disrespectful, 
you stop – whether you were doing it on purpose 
or not.  

  When teaching the stop response, it is important to 
discuss the “what ifs” 

  “What if the person being disrespectful is your best friend? 
How can you still support the student who is being treated 
disrespectfully without jeopardizing your friendship?” 

  “What if the non-respect is gossip when I’m not around?” 

  “What if the disrespect is done online or through a text?” 

  “What if the person being disrespectful retaliates later?” 

32 
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  Getting secondary students to buy into any 
intervention is half the battle (or more than half!) 

  Have older students involved in every phase of the 
intervention development  
  Create a student focus group prior to implementation 
  Consider school-wide surveys to allow all students an input 
  Students can be involved in teaching the curriculum  

  Also consider videos that can increase buy-in 
http://www.youtube.com/watch?v=1j6YA03hm4k&feature=player_embedded  
http://www.youtube.com/watch?v=nWJut7KQhI4&feature=player_embedded  
Let’s Get Real 
Student-made 

  8-10 students selected for leadership/contribution 
  60-90 min 

  Content of discussion: 
1.  What does disrespectful behavior look like at our school? 
2.  Disrespectful behavior typically keeps happening because it 

results in attention from peers. 
3.  We need common (school-wide) routines for: 

  A) Stop Routine (signal that behavior should stop) 
  If someone is disrespectful toward you 
  If you encounter someone being disrespectful toward others 

  B) Stopping Routine (what to do when someone asks you to “stop”) 
  C) Recruiting help routine (Getting help from adults) 

34 
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  Discuss with your table 
  Write down some strategies feasible in your school for 

getting student buy-in around a stop routine 
  Begin to design a plan that can be implemented at your 

school 
  What support do you need to make it happen? 

Scott Ross, Utah State University 35 
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When a student reports disrespect, all adults should follow a 
specific response sequence: 

First, let students know that their report is important 
  Reinforce the student for reporting the problem behavior (i.e. "I'm glad 

you told me.") 
  Use reflective and supportive statements to let the student know you 

are listening to them and that you care 

Ensure the student’s safety.  
  Is the behavior still happening? 
  Is the reporting student at risk? 
  What does the student need to feel safe? 
  What is the severity of the situation 

"Did you tell the student to stop?" (If yes, praise the student for using 
an appropriate response. If no, practice) 

"Did you walk away?" (If yes, praise student for using appropriate 
response. If no, practice.) 
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  Using your best judgment given the situation, help students figure out 
what to do next.  

Examples: 
  Find an appropriate time to listen to the concern if you are not available when 

the student initially wants to talk. 
  Offer the student a bullying/harassment report sheet, and help them fill it out. 

Direct them to turn it in to the office, or have them fill it out immediately. 
  If the situation needs to be addressed immediately say: “This sounds pretty 

complicated. Let’s have you talk to the counselor now”. 
  If a student is not sure how they want to proceed, list possible solutions and 

help them choose. 
  Check in with the student the next day to make sure they feel like the issue 

has been or is being dealt with, and that there has been no retaliation.  
  As the supervisor, addressing the perpetrator will often be appropriate 

38 

Reinforce the student for discussing the problem with you 
"Did ______ tell you to stop?" 

  If yes: "How did you respond?” 
  If no: Practice the 3 step response. 

"Did ______ walk away?" 
  If yes: "How did you respond?” 
  If no: Practice the 3 step response. 

Practice the stop routine and the stopping routine 
  The amount of practice depends on the severity and frequency of 

problem behavior 
  2 minute rule - If a supervisor can’t address a report within two 

minutes, that issue should be referred to an alternate time/setting/
staff member for processing.  
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  With one partner discuss a “stop” response you think would work in your 
school (or a couple possibilities) 
  Keep the language simple 
  Provide a hand signal that can be matched to the statement if necessary 
  Remember, what you think is “cool” probably won’t be cool to the 

students, simply because an adult came up with it 
  How would your stop routine be used in situations of gossip?  
  How would your stop routine work online? 

  Now, in groups of 4: 
  Practice a stop routine: Separate roles into: Supervisor, 

Perpetrator, Victim, and Bystander.  
  Try to find situations where the stop routine may not work  

Scott Ross, Utah State University 40 
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1.  What “function” typically serves to maintain bullying 
behavior? 

2.  How can we get students to buy-in to bully prevention 
efforts? 

3.  What are some advantages of a school-wide “stop” 
sequence? Disadvantages? 

Scott Ross, Utah State University 41 

  Chronic victims and perpetrators will struggle the most 
implementing a new strategy 

  Every day, at the beginning of some unstructured time, 
supervisory adults in the school should check in with a student 
or a group of students and remind them of the stop routine 
and how to reply if another student uses the routine with 
them. 

  If you can, at the end of the unstructured time, adults should 
check in again, ask about how it went, and reinforce students 
for their efforts. 
  Don’t underestimate the power of this added intervention! 

42 Scott Ross, Utah State University 
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  School-wide PBIS and BP-PBIS will not be sufficient for all 
students (remember the triangle) 

  Aggressive, bullying behaviors occur for many reasons 
  Mental Health issues  
  Family dynamics 
  Disabilities 

  Use your data to identify students in need of more 
intense support 

  Use the teaching plans in the BP-PBIS handbook 
  Available online at www.pbis.org 

  Build your own teaching plans. 
  Develop a schedule for implementation 

  Teach all students in the school within a 2 week period.   
  Build a strategy for providing orientation to new students entering 

the school. 

  After the initial lessons, teachers should follow up with 
students weekly (2-3 min) for several weeks to discuss 
what is working, what isn’t, and to practice 

44 
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  Office Discipline Referral Data 
  Whole school 
  Individual students 

  Student/ Staff surveys 
  School climate survey 
  Student perception surveys 

  Fidelity 
  Daily or weekly Implementation Checklist 
  Survey for Staff after implementation 
  Team Implementation Checklist 

45 

SY
ST

EM
S 

PRACTICES 

  Do we have a problem? 
  Do we need a bully prevention intervention? 
  Is the BP effort effective? 

46 
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Harassment 

Name Calling/ Inapp Language 

Physical Aggression 

Aggression, Harassment, Fight, Name Calling /School Day 
            4 weeks before BP   and 4 week after BP 

48 
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 Pre BP                                                  Post BP 
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  Unfortunately, many instances of bullying are NOT 
reported by students or recorded in the ODR data. 
  Consider pre-post surveys to determine the existence of 

bullying issues in the school 
  Many commercially available surveys on the market 
  …Or create your own 
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  In your school 
  1.  You feel safe 
  2.Other students treat you respectfully? 
  3.  You treat other students respectfully? 
  4.  Adults treat you respectfully? 
  5.  You treat adults in your school 

respectfully  

  In the past week 
  5.  Has anyone treated you 

disrespectfully? 
  6.  Have you asked someone to 

“stop?” 
  7.  Has anyone asked you to “stop?” 
  8.  Have you seen someone else 

treated disrespectfully? 
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Simulated Survey Responses 
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  The effectiveness of the intervention is contingent on the 
ongoing coaching, practice, and data collection 

  SWPBIS teams need to ensure that implementation continues 
after the initial lessons (fidelity of implementation) 
  Weekly surveys  

  “I checked in with a student today”  
  “I praised a student for using the stop routine” 
  “I modeled the stop routine for a student” 
  “I praised a student for reporting a disrespect” 
  “I coached a student who reported disrespect about how to respond 

when others are not respectful” 
  “I coached a student who was not respectful to others about how to 

respond when others use the stop routine” 

  Daily checklists 

Scott Ross, Utah State University 52 
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1.  Did I have at least 4 positive for 1 negative student contacts? Yes    No 

2.   Did I move throughout the area I was supervising? Yes    No 

3.   Did I frequently scan the area I was supervising? Yes    No 

4.   Did I positively interact with most of the students in the area? Yes    No 

5.   Did I handle most minor rule violations quickly and quietly? Yes    No 

6.   Did I follow school procedures for handling major rule violations? Yes    No 

7.   Do I know our school-wide expectations (positively stated rules)? Yes    No 

8.   Did I positively acknowledge at least 5 different students for 
displaying our school-wide expectations? 

Yes    No 

Overall active supervision score: 

7-8 “yes”  =  “Super Supervision” 

5-6 “yes”  =  “So-So Supervision” 

<5  “yes”  =  “Improvement Needed” 

# Yes______ 
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  Staff Fidelity survey: 8 questions (use with whole team, or 
whole school; Handout #4). 

  Team Implementation Checklist: defines steps for the school 
team and district leadership team (Handout #5). 

  Always use implementation data to build into action plan 

55 

Feature Not in 
Place 

Par5ally 
in Place In Place Needed Ac5ons 

What?    Who?    When? 

1.     School‐wide Expecta5ons are defined and taught to all 
students (respect others) 

2.     BP‐PBS ini5al training provided to all students 

3.  BP‐PBS follow‐up training and prac5ce conducted 
regularly  (as defined by team) 

4.    At least 80% of students can describe the “stop 
rou5ne” to problem behavior (stop/walk/talk) (ask 10) 

5.    At least 80% of students can describe “stopping 
rou5ne” (ask 10).  (when they are asked to “stop”) 

6.    Supervisors check‐in with (precorrect) chronic 
perpetrators and vic5ms at least 2 5mes/ week 

7.     Staff use BP‐PBS “response rou5ne” for student 
reports of problem behavior  

8.    Student outcome data are collected and reported to all 
faculty at least quarterly. 

BP-PBIS Fidelity Self-Assessment (Handout 4) 
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Preven9on in Bully  Posi9ve Behavior Support Planning Guide (Handout #5): 
Moving from Discussion to Ac5on 

This planning guide is designed for use by teams planning to implement bully preven9on efforts as part of their exis9ng school‐wide posi9ve 
behavior support program.  The guide defines steps for the school team and district leadership team that will increase the likelihood that the bully 
preven9on effort will be implemented well, sustained, and a benefit to students, families and faculty. 

School Building Planning Team 

Ac9on  Criterion 
In Place 

Par9ally In Place 
Not In place 

Who?  By When? 

1.  Faculty/Staff Readiness  Team defined to lead 
implementa9on of BP‐PBIS 
All faculty/staff have read the 
BP‐PBIS manual 
"Stop" signal selected 
All faculty/staff have received 
BP‐PBIS orienta9on training 

2. Curriculum Delivery  Schedule developed for student 
BP training. 
BP‐PBS lessons delivered to all 
students 
Plan developed for BP‐PBS 
orienta9on for students who 
enter during the year. 

3. Follow‐up/ Booster  Follow‐up lessons scheduled to 
occur weekly aXer ini9al 
student training. 
Follow up lessons delivered at 
least twice aXer ini9al training, 
including prac9ce in applicable 
seYngs. 

4. PBIS team   BP‐PBIS set as a standard item 
on the PBS team agenda 

58 

Ac9on  Criterion 
In Place 

Par9ally In Place 
Not In place 

Who?  By When? 

5. Coaching   Plan developed for coaching 
and feedback for playground 
supervisors 
Coaching for playground, 
lunch, hall supervisors 
provided at least twice, and 
as needed aXer. 

6. Evalua9on/ Monitoring  Quarterly review to assess if 
BP‐PBS is being used as 
intended (fidelity) 
Monthly review of office 
referral and incident reports 
related to bullying behaviors 
(aggression, harassment, 
threats) 
Collect study BP survey data 
at least annually 

7. Social Validity  Review efficiency and impact 
with families, faculty, 
students 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District Leadership Team 

Ac9on  Criterion 
In Place 

Par9ally In Place 
Not In place 

Who?  By When? 

1.Bully Preven9on orienta9on 
for New Faculty 

Fall orienta9on for all new 
faculty  

2.District update at least once 
a year 

Report to District 
administra9on or board 
about (a) number of schools 
using BP‐PBS, (b) fidelity of 
implementa9on, (c) impact 
on student behavior. 

3. District Trainer  District has individual(s) 
trained to conduct staff 
orienta9on/training/coaching  
in BP‐PBS 

  Using the Planning Guide (Handout #5) 
  Consider all the issues discussed today and indicate the steps 

necessary to make bully prevention a reality  
  Consider implementation schedules, follow-up and evaluation 
  How will you: 

  Get buy-in 
  Measure outcomes pre – post 
  Implement student training 
  Measure implementation fidelity on a daily or weekly basis 
  Measure fidelity through staff surveys and implementation checklists 

  Building capacity 
  What help is needed from the district? 
  What materials and protocols need to be developed? 

60 
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Contact Information 
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  Curriculum Available at: www.pbis.org 

  Scott Ross: scott.ross@usu.edu 


