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PaTTAN’s Mission 

The Pennsylvania Training and 

Technical Assistance Network is an 

initiative of the Pennsylvania 

Department of Education working in 

partnership with families and local 

education agencies to support 

programs and services to improve 

student learning and achievement. 
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PDE’s Commitment to Least Restrictive Environment (LRE) 

Recognizing that the placement 

decision is an Individualized 

Education Program (IEP) team 

decision, our goal for each child is to 

ensure IEP teams begin with the 

general education setting with the 

use of supplementary aids and 

services before considering a more 

restrictive environment. 

Outcomes 

• Explore processes and resources for progress 

monitoring. 

• Identify elements to develop a progress 

monitoring plan to support ELLs’ English 

language proficiency and academic 

achievement . 

• Identify tools available to asses student 

progress in L2 acquisition and literacy 

development. 
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www.nccrest.org 

Focus on the Classroom  

What students & 
teachers bring 
with them 

What’s already 
there 

The work people 
do together 

Cultures in the Classroom 

The Classroom Culture Classroom Cultures 

www.nccrest.org 

Core Processes within RtII 

Assess Student  
Learning 

Tune Instructional 
Decisions 

Provide High Quality  
Learning Opportunities 

Student 
Learning 
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www.nccrest.org 

A Comprehensive Approach to Monitoring 

Student Progress 

 

Qualitative 

 What does it look like? 

Quantitative  
How many and how 
much? 

Progress Monitoring 

www.nccrest.org 

Assess Student  

Learning & Behavior 

Tune Instructional  

Decisions 

Provide High Quality  

Learning  

Opportunities 

Student 

Learning 
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Overview of School-wide Progress Monitoring 

www.nccrest.org 

School Plan : 

 Instruments and observations 

 How often and in what areas 

 Interpreting and utilizing data 

Progress 
Monitoring 

Classroom 

Formative 

Summative 

School-
wide 

Formative 

Summative 

Overview of Progress Monitoring 

www.nccrest.org 



2/7/2012 

6 

Determine 
whether students 

are benefitting 
from an 

instructional 
program 

Identify students 
not demonstrating 
adequate progress, 

and consider 
student data 

disaggregated by 
language, gender, 
race, & ethnicity 

Build culturally 
responsive  
instruction/ 

interventions for 
students not 

benefitting from 
current practices 

Compare  
efficacy of 

different forms of 
instruction & 
design more 

effective, 
individualized 
instructional 

programs 

Determine 
expectations 

(outcomes) for the 
quality & rate of 
student progress 

that consider 
language and other 

relevant student 
factors 

Progress Monitoring In Culturally Responsive RtII 
Frameworks Helps Educators… 
 

www.nccrest.org 

Planning for Progress Monitoring 

 Begin with written planned instruction (ESL 
Curriculum) 

 Teacher groups establish:  
 steps toward meeting standards 

 measures  and rubrics (formative assessments)  

 timelines for measuring progress 

 Are formative assessments aligned to the 
levels of English language proficiency?  

 Who will monitor for fidelity of 
implementation? 
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Progress Monitoring Tools 

In order to create or select appropriate progress 
monitoring tools, we must know where to start. 
We begin with what we want students to know 
and be able to do—or, in other words, we begin 
with learning outcomes—because we can’t 
effectively assess student learning unless we 
ourselves are clear about what we want students 
to know and be able to do. Moreover, students 
themselves won’t know what we expect them to 
learn unless we make those learning outcomes 
clear and explicit to the students themselves.  

 

 

Progress Monitoring in the Classroom: Designing & 

Selecting Appropriate Progress Monitoring Tools 

www.nccrest.org 

Desired outcomes for 
students come first!  
 

•  Multiple pathways for producing 
the 
  desired product or performance  
 

•  Students’ diverse backgrounds,  
    experiences, skills and abilities 
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A note of caution: 

 If the student's cultural and linguistic experiences are 
not taken into account when progress monitoring 
tools are developed and interpreted, the evaluation 
process of how well a student has learned within the 
school's culture will be flawed.  

 Struggling performance may indicate the degree of 
disconnection between the tool itself and the 
student‘s cultural and linguistic frames of reference, 
rather than the degree of mastery of the knowledge 
and skills being monitored (Koelsch, Estrin, and 
Farr, 1995). 

Fundamental considerations when Progress 

Monitoring for ELLs 

Determine what to monitor.   

 The focus is two-fold: 
   

  Progress in all 4 domains:   

   Listening, Speaking, Reading, Writing 

   

  Progress in Literacy 

 

 In an effort to get the comprehensive, fair picture of ELL’s 
progress, all of the above skills must be strategically and 
routinely examined!! 
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Case Study: Matilda , 4th Grade 

ESL Data 

3rd Grade W-APT 

Score:1.2=Entering 

Spring-ACCESS for ELLs Score 2.0 

= Beginning 

Case Study – 4th Grader (Matilda-ELL) 

• ACCESS for ELLs Tier B  
 Proficiency 

– Listening    4.0      (Expanding) 

– Speaking    3.5  (Developing) 

– Reading     1.9  (Entering) 

– Writing     2.3  (Beginning) 

– Oral Language Composite  4.1  (Expanding) 

(listening and speaking subtests) 

– Literacy Composite   2.2  (Beginning) 

(reading and writing subtests) 

– Comprehension Composite  2.9  (Beginning) 

(listening and reading comp subtests) 

– Overall Composite   2.9  (Beginning) 
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Case Study – 4th Grader (Matilda-ELL) 

• DIBELS (Spring scores) 

  PSF  35-45 (benchmark), LNF 38/40 

  NWF   45 correct  sounds per min; 15 words 
 recoded 

  ORF  30 WCPM; 95% accuracy; 1st grade passage 

  ORF  15 WCPM; 95% accuracy; 4th grade passage   

• 4Sight (spring administration)/Reading – Below Basic 

• DRA (level 13);  

• Burns & Roe IRI – Listening Comprehension – instructional 
at 4.0 level 

• 4th grade Chapter tests (Benchmarked when administered 
orally) 

• 3rd grade PSSA (Reading - Below Basic) 

• PVAAS (0-39% likelihood of being proficient or above) 

 

 

Instructional Plan for Matilda 

• Meaningful engagement in core literacy instruction with grade 

level peers 

• Participation in ESL programming that places daily emphasis 

on the teaching and progress-monitoring of basic reading skill 

and reading comprehension skill acquisition 

• Use of engagement strategies to include cooperative learning, 

pictorials, explicit vocabulary instruction, authentic tasks and 

continued development of writing skills  

• Instructional collaboration between general education and 

ESL teachers based upon administration and interpretation of 

diagnostic and progress-monitoring reading measures 

• Continued emphasis on culturally responsive instruction  
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Qualitative 

 What does it look 

like? 

Progress Monitoring in the 

Classroom: Performance Assessment 

Progress Monitoring in the Classroom: 

Performance Assessment 



2/7/2012 

12 

Ensuring Progress Monitoring is Culturally 

Responsive 

Incorporate performance assessments 

• Developing items/performance tasks 

• Rating performance 

• Piloting the Assessments 

Develop, select, and interpret tools and performance 

both quantitatively and qualitatively;  

Ensure measures are truly aligned with what student have 

actually been taught, not just what curriculum is being 

utilized, or what the grade level standards are; 

www.nccrest.org 

Ensuring Progress Monitoring is Culturally 

Responsive 

Link instructional decisions and changes to 

performance patterns across student factors (e.g., 

primary language proficiency, English proficiency) 

that may be linked to struggling performance, 

ensuring that students’ opportunities to learn are 

being met, and that curriculum and instruction  is 

culturally responsive. 

Utilize tools that assess skills in the language in which 

they have been taught- (e.g., it is not enough to 

assess phonemic awareness in Spanish if a student’s 

primary language is Spanish, but she has never been 

taught Spanish phonemes). 
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Can Do Descriptors and ELP MPIs 

Level 1 Level 2 Level 3 Level 4 Level 5 

Entering Beginning Developing Expanding Bridging 

Identify 

cause/effect 

using a 

pictorial 

graphic 

organizer 

with a 

partner 

Match story 

themes to 

book titles in 

a small group. 

Sequence 

pictures from a 

read aloud using 

a graphic 

organizer with a 

partner. 

Identify 

phrases or 

sentences in a 

story that lead 

to a stated 

effect on a 

cause/effect 

graphic 

organizer. 

Explain the tools 

(prior knowledge) 

used to make 

predictions about 

visually supported 

text. 

Can Do Descriptors and ELP MPIs 

Level 1 Level 2 Level 3 Level 4 Level 5 

Entering Beginning Developing Expanding Bridging 

Answer 

yes/no and 

choice 

questions 

about 

literary 

elements 

based on 

visually 

supported 

information 

chorally/ 

with a 

partner 

Describe 

characters, 

topics, 

sequence of 

events 

(literary 

elements) in a 

story to a 

partner 

Re/tell short 

story or event 

from text 

identifying 

setting and plot 

in small group 

 

Compare and 

contrast, make 

connections 

between texts 

using a graphic 

organizer to 

present ideas 

in small group 

Summarize elements 

of fiction citing 

evidence and 

drawing conclusions  

from text and across 

texts, in a journal 

entry for future oral 

presentation 
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Can Do Descriptors Grades 3-5 (Speaking) 

Level 1 

Entering 

Level 2 

Beginner 

Level 3 

Developing 

Level 4 

Expanding 

Level 5 

Bridging 

Express basic 

needs or 

conditions 

• Name pre-

taught objects, 

people, diagrams, 

or pictures 

• Recite words 

or phrases from 

pictures of 

everyday objects 

and oral 

modeling 

• Answer yes/no 

and choice of 

questions 

Ask simple, 

everyday 

questions (e.g., 

“Who is 

absent?”) 

• Restate 

content-based 

facts 

• Describe 

pictures, events, 

objects, or 

people using 

phrases or short 

sentences 

• Share basic 

social 

information with 

peers 

Answer simple 

content-based 

questions 

• Re/tell short 

stories or events 

• Make 

predictions or 

hypotheses from 

discourse 

• Offer solutions 

to social conflict 

• Present 

content-based 

information 

• Engage in 

problem-solving 

Answer opinion 

questions 

with supporting 

details 

• Discuss stories, 

issues, and 

concepts 

• Give  

content-based  

oral 

reports 

• Offer creative 

solutions to 

issues/problems 

•Compare/ 

contrast 

content-based 

functions 

and relationships 

Justify/defend/ 

summarize 

opinions or 

explanations 

with evidence 

• Give content-

based 

presentations 

using 

technical 

vocabulary 

• Sequence steps 

in grade level 

problem-solving 

• Explain in detail 

results 

of inquiry (e.g., 

scientific 

experiments 

28 

Sensory, Graphic and Interactive 
Supports 



2/7/2012 

15 

29 

Sensory Supports by Content Area 

30 
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Formative Assessments, as defined in 

the PDE Standards Aligned System 

• Pennsylvania classroom based assessments that allow teachers to 
monitor and adjust their instructional practice in order to meet the 
individual needs of their students 

 

• Formative assessments can consist of formal instruments or 
informal observations 

 

• Assessments are formative when the information is used to adapt 
instructional practices to meet individual student needs as well as 
providing individual students corrective feedback that allows them 
to “reach” set goals and targets 

 

• Ongoing formative assessment is an integral part of effective 
instructional routines that provide teachers with the information 
they need to differentiate and make adjustments to instructional 
practice in order to meet the needs of individual students 

Copyright © 2012 Commonwealth of Pennsylvania   About SAS 

 

Formative assessment encompasses: 

• questioning strategies 

• active engagement check-ins, (such as 

response cards, white boards, random 

selection, think-pair-share, popsicle sticks for 

open-ended questions, and numbered heads) 

• analysis of student work based on set rubrics 

and standards including homework and tests. 
 

Copyright © 2012 Commonwealth of Pennsylvania  About SAS 

 

http://www.pdesas.org/module/sas/aboutsas.aspx
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Formative Assessment Best 

Practices 

• Embedded, ongoing: Formative assessments 

 should be embedded in lesson planning, not 

 apart from it, and it should be an ongoing part of 

 the instructional process. 

• Learning goals: Formative assessments should 

 be linked to sequentially articulated, teacher and 

student-friendly learning goals. 

 
H Gary Cook, Ph.D., WIDA Consortium 

November 19, 2008 

 

 

Progress Monitoring to Universal 
Screening 

  

  
Quantitative  
How many and how 
much? 

www.nccrest.org 

What students & 
teachers bring 
with them 

What’s already 
there 

The work people 
do together 

Cultures in the Classroom 

The Classroom Culture School Cultures 



2/7/2012 

18 

Instructional Plan for Matilda 

• Meaningful engagement in core literacy instruction with grade 

level peers 

• Participation in ESL programming that places daily emphasis 

on the teaching and progress-monitoring of basic reading skill 

and reading comprehension skill acquisition 

• Use of engagement strategies to include cooperative learning, 

pictorials, explicit vocabulary instruction, authentic tasks and 

continued development of writing skills  

• Instructional collaboration between general education and 

ESL teachers based upon administration and interpretation of 

diagnostic and progress-monitoring reading measures 

• Continued emphasis on culturally responsive instruction  

Progress Monitoring Plan for Matilda 

1. Define the problem 

 Use reliable and valid tools including ACCESS 

for ELLs Scores 

2. Analyze 

•Does Matilda have adequate instruction in 

reading and ESL to be successful? 

• Is ESL instruction of sufficient time and 

intensity? 

• Are Matilda’s teachers (classroom. literacy, 

ESL) collaborating 
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Progress Monitoring Plan for Matilda 

3. Develop a Plan 

Set language and literacy goals 

ESL teacher will collect weekly data (decoding, 

fluency and comprehension) 

Classroom teacher will collect weekly data 

(grade level academic vocabulary usage in 

speaking and writing) 

Communicate every two weeks to compare 

results and decide on next steps  

 

  

 

 

Progress Monitoring for Matilda 

 4. Evaluate 

 Use reliable and valid tools. 

If  Matilda’s progress is slower than expected,  

 –Increase intensity of instruction in reading 

and ESL if needed. 

 –Consider comparison to true peers. 
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Progress Monitoring 

Evaluate growth as compared to “true peers.” 

“True peers” are students with the same or similar 

levels of language proficiency, acculturation, and 

educational backgrounds (Brown & Doolittle, 2008). 

Matilda responded successfully to the instructional 

adjustments so there is no need for additional 

concern at this time. 

If her growth was low compared to true peers who 

were receiving similar interventions, that might 

indicate that she needs more strategic evidence-

based interventions in Tier 2. 

 

Resources for  

Progress Monitoring Tools* 

• Curriculum-based Measures 

• Rubrics for speaking and writing (ACCESS for 
ELLs) 

• CAN DO Descriptors (WIDA) 

• Model Performance Indicators (PA ELPS) 

• ACCESS for ELLs Released items 

• W-APT items 

• SAS Voluntary Curriculum Lessons 

 

*A word of caution about commercially prepared 
“intervention” programs.  
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Progress Monitoring is conducted 

frequently and is designed to: 
 

• determine whether students are benefitting 
appropriately from an instructional program 

 

• identify students who are not demonstrating 

 adequate progress 

 

• build more effective programs for the children 

 who are not benefitting appropriately 

 

• compare the efficacy of different forms of 

 instruction and design more effective, individualized 
instructional programs 

Laura M. Sáenz, Ph.D 

 http://www.studentprogress.org/doc/webinars/mar08webinarslides.pdf  

 

 

 
 

 

 

 

Laura M. Sáenz, Ph.D 

 http://www.studentprogress.org/doc/webinars/mar08webinarslides.pdf  

THE KEY IS 

• To have a plan 

– How do you know students are meeting the 
benchmarks? 

– How often will you dipstick? 

– Who is interpreting the data? 

 

• To be targeted and specific in differentiating 
instruction 
– Not all students will arrive at the same benchmark 

at the same time.  

– Not all skills (listening, speaking, reading and 
writing) will develop at the same level.  

http://www.studentprogress.org/doc/webinars/mar08webinarslides.pdf
http://www.studentprogress.org/doc/webinars/mar08webinarslides.pdf
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KEY: 

• How the results of assessments are used  

• Results should be used to shape teaching and 
learning.  

• Black and William (1998) define formative 
assessment broadly to include instructional 
formats that teachers utilize in order to get 
information that when used diagnostically, 
alter instructional practices and have a direct 
impact on student learning and achievement. 

 

Copyright © 2012 Commonwealth of Pennsylvania  About SAS 

 
 

Pennsylvania Training and Technical Assistance Network 

Universal Screening in RtII 

Frameworks 
Universal screening challenges schools to collect the information that can provide robust 

pictures of what is currently happening. This however, requires systematic approaches to 

accumulating and compiling information from students, families and school professionals. 

Because each school is a unique context where the cultures people bring, the culture of 

what is already there, and the culture created is the work people do together overlap, it is 

schools themselves who need to identify the data sources that will help them become 

more culturally responsive and create systems that will ensure that data get collected in 

cycles.  By collecting the same information in several cycles, the building leadership team, 

grade level teams and other interested groups can monitor change over time, as well as 

inform how students move from Tier to Tier within culturally responsive RtII models. The 

composition of teams should be of individuals with different areas of expertise with regard 

to diverse student populations: educators, parents, professionals with knowledgeable 

about English acquisition, school psychologists, and other subject area specialists. 

http://www.pdesas.org/module/sas/aboutsas.aspx
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www.nccrest.org 

Universal Screening in RTI Frameworks 

Collecting 

The Role of Schools in Identifying 
 Data Sources in their own Contexts 

Disaggregating 

Planning for Improved Instruction 

Using Data to Inform Student 
 Movement Across Tiers 

Cautions & Tensions with Universal Screening: 

Determining Norms for Performance 

www.nccrest.org 
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What to do with Universal Screening Data:  

Implications for Curriculum, Instruction, &  

Student-Specific Interventions  

The delineation between Tier 1 and 2 is really 
meant to demonstrate that when the early 
intervening and core instruction in Tier 1 is done 
well, fewer students will require additional 
supports.  

It’s not that the interventions provided at the 
second tier are qualitatively different than those 
provided in Tier 1, it’s just that they require more 
systematic support to sustain over time. The 
same is true of the difference between Tier 2 
and Tier 3.  

Tier One 

Several educators may need ongoing 
support in learning about how second 
language acquisition impacts learning 
and how to universally design literacy 
instruction and materials so that 
curriculum isn’t watered down for 
students learning English.  
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Pennsylvania Training and Technical Assistance Network 

Exploring the Research Base for 

Interventions Grounded in the Role of 

Culture in Teaching & Learning 

All interventions within culturally responsive RtII frameworks pay critical 
attention to students' socio-cultural, linguistic, racial/ethnic, and other relevant 
characteristics as they monitor students’ progress, consider reasons for 
students’ struggles, design interventions, and interpret assessments (Ortiz, 
2002).  

In addition to the high quality opportunities to learn provided in all RtII Tiers, 
educators need to provide supports that consider the role of culture in 
teaching and learning. If this is not considered, RTI frameworks run the risk of 
intervention practices working only for some students. In addition, inequitable 
educational access, participation, and outcomes will continue to increase the 
disproportionate representation of students who are culturally and linguistically 
diverse in special education.  

 
 

Exploring the Research Base for Interventions 

Grounded in the Role of Culture in Teaching & 

Learning 

www.nccrest.org 

TOOLS 

SUBJECTS GOAL 
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Resources 

RTI Network  

http://www.rtinetwork.org/ 

Quality Teaching for English Learners 

http://www.wested.org/cs/tqip/print/docs/qt/resources.

htm 

National Center on Response to Intervention 

http://www.rti4success.org 

The National Center for Culturally Responsive 

Educational Systems (NCCRES) 

www.nccrest.org/professional/culturally_responsive_re

sponse_to_intervention.html 

Resources 

Gottlieb, M. (2006). Assessing English language learners:  Bridges 

from language proficiency to academic achievement.  Thousand 

Oaks, CA:  Corwin Press. 

Laura M. Sáenz, Ph.D 

http://www.studentprogress.org/doc/webinars/mar08webinarslid

es.pdf 

Copyright © 2012 Commonwealth of Pennsylvania  About 

SAS 

Literacy Assessment Tools for Use With Students  Grades 4 Through 

12 

http://pattan.net-

website.s3.amazonaws.com/images/2011/12/30/RtII_SecAssess

Tools_122111.pdf  

  

 

http://www.rtinetwork.org/
http://www.wested.org/cs/tqip/print/docs/qt/resources.htm
http://www.wested.org/cs/tqip/print/docs/qt/resources.htm
http://www.rti4success.org/
http://www.nccrest.org/professional/culturally_responsive_response_to_intervention.html
http://www.nccrest.org/professional/culturally_responsive_response_to_intervention.html
http://www.studentprogress.org/doc/webinars/mar08webinarslides.pdf
http://www.studentprogress.org/doc/webinars/mar08webinarslides.pdf
http://www.pdesas.org/module/sas/aboutsas.aspx
http://www.pdesas.org/module/sas/aboutsas.aspx
http://pattan.net-website.s3.amazonaws.com/images/2011/12/30/RtII_SecAssessTools_122111.pdf
http://pattan.net-website.s3.amazonaws.com/images/2011/12/30/RtII_SecAssessTools_122111.pdf
http://pattan.net-website.s3.amazonaws.com/images/2011/12/30/RtII_SecAssessTools_122111.pdf
http://pattan.net-website.s3.amazonaws.com/images/2011/12/30/RtII_SecAssessTools_122111.pdf
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Contact Information     www.pattan.net 

Ana Sainz de la Peña 

Educational Consultant 

ASainzdelapena@pattan.net 

800-360-7282 x 3118 

 

Paula Zucker 

RtII and ESL Technical Assistance 

Facilitator 

PZucker@pattan.net 

 

Connie E. Cochran 

CCochran@pattan.net 

RtII and ESL Technical Assistance 

Facilitator 

 

 

Commonwealth of Pennsylvania 

Tom Corbett,  Governor 

 

Pennsylvania Department of Education 

Ronald J. Tomalis, Secretary 

 

Carolyn C. Dumaresq, Ed.D., Deputy Secretary 

Office of Elementary and Secondary Education 

 

John J. Tommasini, Director 

Bureau of Special Education 

 

Patricia Hozella, Assistant Director 

Bureau of Special Education 
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