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JULIA: And I will turn it over to Lauren Lieberman. I was so excited to hear that she was 

coming because I guess it’s been, I don’t know, a few years. She came in and worked 

with us in the Pittsburg area through PaTTAN in a deaf-blind initiative and worked with 

some families and folks who work with individuals who are deaf-blind. And I have to tell 

you as a result of that those families are very active in different activities. They’ve gone 

up to Slippery Rock for some of the activities that are held there for individuals with 

visual impairment. They’re -- you know, and that group does a lot of stuff in the Pittsburg 

area. So you just really made a difference that day, so we really appreciate that. 

 But let me tell you just a little bit about Dr. Lieberman. She is a professor of 

adapted physical education at the college of Rockport and taught at Perkins School for 

the Blind and has her doctorate from Oregon State University, and has been very, very 

involved with something called Camp Abilities, which is a sports camp for individuals 

who are visually impaired, blind, or deaf-blind. And we have students in Pennsylvania 

who have participated in that and, you know, I hear about a young man going roller 

skating in his community and just, you know, it just really has made a difference. 

 In addition to running the camp, it serves also as a way to help get the research 

and the practice out to folks to understand how we can do this. Lauren has also written 

and co-authored several books. And so let me turn it over to you. 

LAUREN LIEBERMAN: Thank you Julia, and I want to thank Becky for bringing me in. 

This is really exciting to be here. This is just an amazing institute and what an amazing 

place. And so I’m so excited. So I -- so in addition to running Camp Abilities, I also work 

with the New York State deaf-blind collaborative. So we work -- I work with Terry 

Rafalowski-Welch and we work in the Western New York area with kids who are deaf-
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blind in our area. And then I’m also doing a lot with APH, the American Printing House 

for the Blind, and I’m sure I’ll tell you a lot about the American Printing House for the 

Blind because we do a lot with them too. 

 So, I’m excited to be here but what I want to do is I want to find out a little bit 

about who’s here. So if you guys don’t mind to just say your name, maybe where you 

live, where you’re from. I’m from West Chester, Pennsylvania, so I have to say it’s 

exciting to be back in Pennsylvania too. And I went to West Chester University, so. And 

then just maybe say what -- are you a parent, are you a vision teacher, are you an 

adapted physical educator, who are you? So, why don’t we start -- and I understand you 

are parents. 

MALE: Yes [inaudible] Pennsylvania. 

CRYSTA WILLIAMS: I’m Chrisa Williams. 

LAUREN LIEBERMAN: Brandon, Christa. Okay, how old’s your son? A daughter? 

CRYSTA WILLIAMS: She’s six. 

LAUREN LIEBERMAN: She’s six, oh, okay. Okay, great. 

CINDY BOBBIN: Cindy Bobbin from Reading and I’m TVI. 

LAUREN LIEBERMAN: TVI. 

CAROLE MAROCHEE: I’m Carole Marochee from Edinboro. I’m with IU5 and I’m a 

special education supervisor. 

LAUREN LIEBERMAN: Okay, wonderful. 
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MARK STEICW: I’m Mark Steicw from PaTTAN, in King of Prussia. And I live in 

Malvern. 

LAUREN LIEBERMAN: Oh, awesome. Right near West Chester. 

MEREDITH ANGERBRAN: I’m Meredith Angerbran. I’m a physical therapist from 

Chambersburg 

KELLY CLARKS: I’m Kelly Clarks. I’m a TVI from TIU-11. 

LAUREN LIEBERMAN: Okay 

BECKY FOGLE: Hi, I’m Becky Fogle, I’m an educational consultant for the PaTTAN 

office in King of Prussia. 

RUTH MURRAY: Ruth Murray and I’m a parent. 

KRISTEN JAMES: I’m Kristen James and I’m from Danville, Pennsylvania and 

[inaudible] as a teacher of the visually impaired 

LAUREN LIEBERMAN: Okay, wonderful. So TVI. 

ROBIN RUMALEY: Robin Rumaley, I’m a TVI from [inaudible]. 

BETH ELLEN: I’m Beth Ellen. [inaudible] Pennsylvania and I’m a TVI. 

LAUREN LIEBERMAN: Okay. 

KAREN DUNBAR: Karen Dunbar, a TVI from IU-21, live in Laport. 

LAUREN LIEBERMAN: Okay. 

VIRGINIA GALORE: Virgina Galore, Indiana, Pennsylvania. Speech and language 

pathologist that works with lots of children with multiple needs. 
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MERYL SILVERBOOK: I’m Meryl Silverbook. I am -- I’m a TVI for Abington School 

District and I live in Abington. 

LAUREN LIEBERMAN: Cool. 

FEMALE: Hi, I’m [inaudible]. I’m a TVI for IU-9 and I live in Port Allegeny.  

LAUREN LIEBERMAN: Okay, wonderful. 

LAURA RUSSELL: Laura Russell. I work for IU-9 and I am a teacher of deaf and hard 

of hearing, but I’m taking the deaf-blind certification courses. 

LAUREN LIEBERMAN: Wonderful. 

BRENDA NORRIS: I’m Brenda Norris. I’m a supervisor at LIU-12, Lincoln Intermediate 

Unit, and I supervise the deaf and hard of hearing, blind, vision impaired, and deaf-blind 

programs. 

LAUREN LIEBERMAN: Wonderful, right. 

CHERYL HENSON: I’m Cheryl Henson, IU-12, classroom assistant intervener. 

LAUREN LIEBERMAN: Awesome. 

KIM JOHNSON: Kim Johnson, I’m a deaf and hard of hearing teacher in IU-12. We’re 

all in that Penn State Class and I serve a multi-needs population, five of which who are 

deaf-blind. 

LAUREN LIEBERMAN: Perfect. 
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BARBARA MOYER: Barbara Moyer, I’m a physical therapist with IU-12. [inaudible] I’m 

a trainer and consultant and I’m an instructor of the [inaudible] and I’m from Columbus, 

Ohio. 

CAROLE MARKO: I’m Carole Marko. I’m teaching at [inaudible] in Toronto and I’m also 

in this program. 

TERRY RAFALOWSKI-WELCH: Terry Rafalowski-Welch and I’m also with this 

program at University of Rochester Medical Center [inaudible]. 

LAUREN LIEBERMAN: Great. It’s so nice to have the whole deaf-blind team here. So 

we’re going to cater a lot to you too today. So we have teachers of the visually impaired, 

we have therapists, we have parents. It’s so great to have the parents here. And if 

there’s any time I’m talking about something and I don’t hit something that you need or 

that you’re interested in, just raise your hand or just jump in because I want to make 

sure when you leave here that you get your questions answered. Also, during any of the 

breaks if you have a certain student or child you’re working with and you don’t want to 

say in front of everyone, it’s fine to just, you know, tap my shoulder or talk to me during 

breaks or during lunch or after the workshop today. I’d be happy to talk to you about 

your own individual needs. 

 But a lot of today is also going to be about just giving you tools and resources 

because we don’t have that much time. And so I’m going to be saying, okay, here’s a 

book. Here’s some websites. Here’s where you can order this particular product. So 

that’s what’s going to happen a lot today. So if I go too fast or if you’re saying, hey, 

where did you say I could get that again? Don’t be afraid to ask because I’m sure a lot 
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of other people have those needs as well. And if people could just make sure you turn 

off your phones or turn them on vibrate, that’ll help because it’s such a short time today. 

I want to make sure we stay focused. 

 So today I’m going to try and focus on kids who are elementary aged. But if, like I 

said, if you have a question about any -- if today’s the only day you’re here and you 

have a child that’s a little older, I’m sure other people would be interested in the answer 

to some questions. And so does this -- a little bit unfocused or seems a little blurry to 

me. Can you sharpen that, teeny bit. It just looks -- is that me or is it -- maybe I should 

put these on. A little blurry. It still looks a little blurry. 

 But I’m going to start off with this -- with this PowerPoint and then I’m going to be 

going to some different resources as we go along. And so first I just want to talk about 

physical activity for elementary aged kids. And so, you know, physical activity is an 

umbrella term. It includes physical education, recreation, sport, aquatics, play. And the 

term physical activity also covers the lifespan, and so even though it does cater to 

physical education, it also caters to children after school age. And since we don’t really 

have any, that I can see, physical education teachers here, it’s going to be your 

responsibility to help bring this information back to your physical education teachers. 

And, you know, the difficulty is also that we -- that in physical education programs, I 

mean, unless somebody goes to West Chester or Slippery Rock, you are not going to 

get a lot of information about visual impairment or deaf-blindness in your programs. We 

just don’t have enough time. 

 Even my students probably only get -- I would say I spend two hours on lecture 

and one day on we do activities. You know, and so if they -- that’s the only time they get 
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related to visual impairment or deaf-blindness because we have so many other things to 

cover in that class. So whenever I write an article, usually I send them to the JVIB or 

Insight Journal because it’s usually the TVIs that are going to be training the physical 

education teachers. And most TVIs that I know are very committed to making sure that 

they disseminate information, okay? 

 So, does everybody here work with their PE teachers? They know who their 

children’s physical education teachers are? And so don’t be afraid to be that vehicle to 

help that teacher, to give them resources, to show them APH products and things like 

that because if you don’t teach them, they’re -- if they didn’t get it in their undergraduate 

or graduate programs and you don’t teach them, there’s no avenue for them to get this 

information, really, okay? 

 So first, I don’t know if you talked about this in any of your other sessions. Did 

you talk about the expanded core curriculum? Some of you did? For two days you did? 

Okay, does anybody not know what it is? Do I have to -- okay, I’m so excited, okay. Let 

me just put my plug in in that I don’t know that people realize that in physical education 

and in physical activity, we cover all nine components of the ECC. And some people are 

like, what do you mean? Do you cover vocational education? We do a lot of with what’s 

called the Sport Education Model. I don’t know if anybody’s ever heard of that before, 

but it’s literally a curriculum where the kids, for example, if they were doing a volleyball 

unit, there would be -- one of the kids would be the referee, one of the kids would be a 

manager. They do videotaping, they have announcers. And so they get all different 

aspects of sports. There’s even people who can do advertisements and they do 

statistics of the games. And so kids get a taste of all different aspects of sport related to 
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sport and physical activity. And it’s not just sports and games. It’s all different aspects of 

sports and games. So those are some options. You know, I’ve had kids say -- I’ve had 

kids from my camp that have done that that have gone on to do communication major 

so that they can be like an announcement announcer for different sports activities or for 

different like sports teams. 

 And also, related to technology, I don’t know how many of you have ever worked 

with talking pedometers. Anybody, talking pedometers? Talking heart rate monitors. We 

work with Dance Dance Revolution. We teach kids how to play the Wii. And there are 

Wii downloads for kids who are blind so they can access different sports that the Wii 

offers and it’s -- let me just, as I’m talking, I’ll tell you. I’m going to come back to it later, 

but just in case you’re interested it’s called VIFit.org. VIFit.org, you go to that website 

and you get a free download of Wii Tennis, Wii bowling, the game Pet and Punch. And 

so kids can actually -- because they -- let’s say this is the Wii-mote, you know this when 

you do the Wii. It’s all haptic, it vibrates. And the screen makes sounds. But even if a 

child’s deaf-blind, if you’re playing tennis, it’ll buzz and then it’ll buzz intermittently as the 

ball’s coming and you know when to hit. 

 And so there’s -- and then the Wii Bowling has no visuals. Everybody’s in the 

same boat. So you stand there with your Wii-mote and you go like this and it’ll buzz as 

soon as you’re right in line where you’re supposed to be bowling. And you can bowl and 

the -- your score will come up and it’ll be auditory. And so this Wii-mote is all haptic, 

which means it vibrates. So you go there and you get a free download, okay? VIFit.org, 

O-R-G, okay? So the exciting news about that is that we just received an NSF grant to 

do research on more different types of Wii Fit, of Wii components. So it’s a three-year 
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NSF grant and through our camps, we’re going to be doing research with our kids, and 

so there’s going to be more and more downloads on there available for parents and 

families, physical education teachers. And so, you know, there’s a big technology 

component in our physical education area. And so we do meet all those components of 

the ECC. Tell me your name? 

KELLY: Kelly. 

LAUREN LIEBERMAN: Kelly. 

KELLY: When you download, does it download straight to the Wii? 

LAUREN LIEBERMAN: Yeah, it downloads straight to your Wii. It gives you the 

directions right on there. Oh, I’ll go back to that other thing. So all the papers we’ve 

published from that research are also on that website. So if you, you know, if you don’t 

want to convince -- I don’t agree with using Wii unless it’s raining in physical education. 

But if they use it as like during recess when it’s raining, you know we call that Wii-cess. 

You know, Wii-cess, get it? So if, you know, I don’t -- I encourage them. Because like a 

lot of times, that’s a great time that kids with visual impairments, kids who are sighted 

can be playing together in the same place and they’re not running all over the place and 

they can socialize in that sense. But the -- also, our research is also on that website.  

So-and then Ilka-Fomer is a researcher from the Netherlands that I’m working 

with. Do you know him? Okay, yeah, you should know him, he’s great. But he’s the 

contact person. Tony Morelli is from the University of Nevada at Reno, and so he’s the 

principle investigator on that NSF grant that we’re working with and it’s really exciting 

because now we have an avenue, we have money, we have support to do more 
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research in this area. And it is -- I mean, the Wii’s going to be popular. Let’s face it, they 

make new, all kinds of new Wii games. I want to do Wii Frisbee golf. That, to me, would 

be fun to modify for kids with visual impairments. So, you know, there’s no telling where 

it’s going to take us. But we did find when kids do play the Wii, even in the bowling 

game, they do increase their heart rate and they do get some activity. So if you get 

activity and you get the socialization, it’s a great avenue and especially since it’s a free 

download. So we’ll keep you posted on that. 

 Like if you stay tuned in that website, you can give that out to people, it’s free. 

But stay tuned because each summer, you know, for the next three summers, we’ll be 

doing more research and I’m assuming it’s going to take us at least into five more years 

of more information and more support for video games for kids with visual impairments.  

And by the way, did you know, there are some Wii games that you don’t need 

any modifications? You know, they have the Wii, the hula-hoop game? You could do the 

hula-hoop game, you don’t need any modifications for that. There’s a boxing game, 

there’s a game where kids run in place. So there’s some Wii games that you really don’t 

need any modifications for. So, and actually, there’s a woman named Robbin Keating. 

Robbin Keating is from the Connecticut, BESB. Some of you might know BESB is the 

Connecticut -- she’s a vision teacher. And she has her own website and she actually 

has those other websites that you don’t need any modifications for on her blog. And so 

you can look her up through the Connecticut BESB. If anyone wants her email, I can 

give it to you, but she’s going to be at the AER conference this weekend and then they 

have their Camp Abilities next weekend, so that’s very exciting. 



11 

 

 So, if you think about all these different components of the ECC, physical activity 

and physical education promotes all of them. And so if any of your kids are being denied 

physical education, you can just point to this. If, and this is the thing that kind of  when 

the ECC first came out, people first said, you know, it’s not physical education that’s the 

component, it’s recreation. But if kids don’t have the foundation of physical education 

like motor skills or physical fitness, they’re not going to have recreation to be 

independent, self-determined movers when they graduate. And so physical education is 

the foundation for the recreation that that’s component as well as all the other areas. 

  And so I just can’t say enough about how we tie into the ECC. And actually, I 

wish Karen were here because we had this debate of, you know, is it only the vision 

teacher that can deliver the components of the ECC? And I don’t think that’s your 

responsibility. I think that you, as far as you teaching the physical education teachers 

about how to implement their curriculum, you’re going to help them implement the ECC 

components. So, you know, don’t take that sole responsibility on yourself. It’s your 

delegation that’s going to help everybody deliver the ECC. It’s expanded. It has to be 

expanded beyond the classroom and beyond just the vision teachers, okay, because I 

do think it’s a lifelong process and I do think that it expands -- it generalizes through 

every core area, okay. Does anybody have anything you want to add to that? Okay. 

 Because I know even I was doing a workshop in Nebraska and the coordinator of 

all the programs was saying, how do you -- I don’t see -- what do you mean technology 

and vocational skills? And I was thinking a lot of people don’t know what we do in 

physical education, so a lot of times we have to explain to them how it’s going to -- how 

it can meet every component of the ECC.  



12 

 

So these are just some tools. If anybody’s having problems, like if you’re ever 

having problems getting your child into physical education, there are several position 

papers that you can access. And this first position paper, and I’m really proud of this 

paper, it hasn’t been officially accepted yet, but it’s through the CEC, the Council for 

Exceptional Children, the Division on Visual Impairment. And I did it with Bob Brasher 

from APH and Lou Tutt from AER, and so this paper actually talks about our position 

related to children with visual impairments or children with deaf-blindness and physical 

education.  

 And we said, well, first of all, physical education is a direct service, which means 

it’s required, it’s not an option. It’s not like, oh, should they get speech therapy or not? 

You know, should they get mobility or not? This is every child received physical 

education. And it has to be in the least restrictive environment, meaning it has to be 

delivered in the placement where the child’s going to get the most benefit. And so it 

could be an inclusive setting, it could be in a segregated setting, it could be a 

combination of both. It could be in a modified setting, maybe a smaller group but with 

their cited peers. And I’ll talk a little bit more about placement in a minute too.  

 And also, this is the thing that I have to jump up and down about, that the kids 

with visual impairments should learn the same curriculum as their peers. It shouldn’t be 

like, oh, they’re never going to play baseball, don’t teach them that. They shouldn’t learn 

baseball. Oh, they’re never going to play that. They should learn everything their peers 

are learning. What’s a football? What are the positions in football? Where do you stand? 

How do you run? That should all be something that we teach our kids and they 

understand that or else what are they going to talk about? You know, we talk -- we have 
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to learn how to socialize. Well, if they don’t know what football is, how are they going to 

socialize about that? And so they have the right to lean every sport their peers are 

learning, and with modifications, of course. 

 And also, this is the biggest thing is that some people, we call it either extended 

class or an expanded class time, that kids with visual impairments and kids with deaf-

blindness and kids with multiple disabilities often times more than not need -- I hate to 

use the word extra because people say, oh, they have no time for extra classes, but that 

expanded class. So either they come 15 minutes early to physical education, they come 

early in the morning, they come after school. But if you’re teaching a sport, let’s say 

volleyball, if they don’t even know where the net is, they don’t know where the 

boundaries are, they don’t know -- we say, okay, stand on the service line. Well, first of 

all, what is a serve and where is the service line and where’s -- so teaching them what a 

volleyball is, how high is the net, how high do I have to hit it to get it over the net, 

where’s everyone else standing? By the time a child with a visual impairment 

understands that, the unit’s going to be over. Do you see what I’m saying? So they’re 

not going to learn volleyball, they’re just going to learn the basics of what it is if they 

don’t have that extended time.  

 Okay, one of the parents -- we just did a study. One of the parents used the term 

pre-teaching. I love that term, pre-teaching, because that’s what you’re doing. You’re 

pre-teaching, you’re laying the foundation. And now I’m going to talk to you about some 

APH products, but one of the things -- I don’t know if any of you have this. It’s a -- I 

would call it a tactile board. So if you are teaching volleyball, they simplest thing to help 

them understand the layout of the court would be a tactile board where they say, okay, 
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these are the lines of the playing area. This is where the net is. And we even, like for 

baseball, we even have little baseball bases. For goalball, we have a little net here. So 

they can feel -- and they’re like have the map in their head of what the court looks like 

before they go and learn the perimeter of it. Because this is going to help them. Okay, 

then they have little X’s and O’s. This is where the service person stands. This is where 

all the people on your team are going to be. These are the people in the front. And that 

could take much less time than walking the child around, trying to explain it. You do that 

first, then you show them the court and the net and it’s much easier to understand for 

kids who are blind or kids who are deaf-blind. 

 And so these tactile boards are something that we’re going to actually be talking 

about in October at the annual meeting of how can they -- and what I envision is it 

would be like a three-ring binder. This is another -- this is a book from APH, so a lot of 

their books do come like this. And so then you could actually -- the teacher can say, oh, 

which sport am I doing this week? And then they can pull out the tactile map from that 

sport. So because physical education teachers or vision teachers, you don’t have time 

to be making a tactile map of every sport they’re going to teach, right? I mean, that’s not 

-- that is your job, but you don’t really have time to do that. But this would be something 

that’s going to be, I think, really helpful for teachers and kids. And then if they want to 

take it home to practice or to understand and show their parents, the parents will 

understand what they’re learning too. So anyway, this is in the works.  

 So pre-teaching, that’s a better term. People won't get as -- people get really 

upset if you say extra because like everybody has their own territory, right? So just use 

either pre-teaching or extended class time and it wouldn’t actually have to be that long. 
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At the beginning of a unit, let’s say the unit’s a month long. They might only need an 

extra half an hour or an hour at the beginning of the unit and then they’re fine, then they 

can keep up with their peers. But if they don’t understand the basic components of a 

unit or of the dimensions of a court or the positions, they’re never going to learn the 

strategies or the more unique features of that sport.  

AUDIENCE MEMBER: I don’t know, maybe this is a silly question, but how do you 

envision after the student has learned the mapping of the whole field, has learned how 

to serve, you know, those things. And then the ball is served. Then the ball comes back. 

And the student cannot see the ball coming, so it might hit the student or someone else 

might bump. How --  

LAUREN LIEBERMAN: Oh, that’s a good question. We haven’t gotten to that part yet, 

but when we get to modifications -- no, this is a great question is that most of our kids, 

especially if they’re low vision or blind or deaf-blind, we have what we call a modified 

game, where you have like a ball that you either move slower or it’s an auditory ball. 

And I even let the peers have the opportunity, they can catch it and they can hand it to 

the person who’s blind or visually impaired. That person can walk if they -- these are all 

rules that you can adopt. And they can be rules for everyone or just that student. And I 

have them -- they can walk up to the net. You can put bells on the net if the child has 

some hearing. You can shake the net. They can either hit it over, throw it over, walk up, 

touch the top of the net, throw it over.  

And so in many cases we modify the rules for the kids with visual impairments or 

kids who are deaf-blind. And some of my kids call it the usher-friendly game. You know, 

for kids with Usher’s syndrome because it moves a little bit slower, we change the rules, 
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and sometimes it does -- it’s harder to track a ball. So if you let -- you say, okay, it can 

bounce twice. And so I’ve had points that have gone on for three, four, five minutes 

because the rule are so modified there’s not as many things that are -- you know, that 

make it out or make it stop play. And the kids love that game and some people 

complain, well, they’re not really learning the regular rules. 

 Well, you could also have a court that does have the traditional rules. I call it the 

PC court. You know, the politically correct court because everybody gets to play, even -- 

a lot of kids, even you talk about juniors and seniors in high school with a regular 

volleyball, they still can’t play. So this PC court is very popular. And so that’s how I 

combat those issues and some people will agree with that, some people don’t agree 

with that. But I think, you know, that’s the way that our kids are going to be able to play. 

You modify the rules a bit. Maybe as they get better, you say, okay, it can bounce once. 

Maybe later they won't need any bounce. But I do think, you know, if a child’s totally 

blind, they’re -- even if it’s auditory, they might not be able to track it to catch it, but 

somebody can catch it and give it to them and that’s okay. And we’ve even done things 

where we’ve tied a string to the net and so the ball doesn’t have to roll -- doesn’t roll as 

far when it comes to them. So that was a good question. 

 And then the last thing as part of our division of visual impairment position paper 

was that if you have a child with a visual impairment and they’re in the classes, that 

blind sports should be embedded into the curriculum. So it shouldn’t just all be about 

traditional, sighted, able bodied sports. So sports like goalball, you guys know the sport 

goalball? Goalball and baseball. There’s another sport called showdown. You could do 

tandem biking. Those sports can be embedded into the curriculum so other kids are 
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blindfolded and they get to play the blind sports. So it’s a give and take and then there’s 

a chance for the kids of visual impairments to be the stars as well. I mean, they might 

be the stars in track or swimming or something else, but this is also a chance for their 

peers to learn some of the blind sports. 

 And we just did -- this was really fun. We just did a whole goalball curriculum with 

the middle school in Rockport where I live. And it was a month long unit and so the kids 

did a simulation of visual impairment. They watched a video of the -- you know, if you go 

to YouTube and you put in goalball, you can get all kinds of really good games. They 

played the sport for two different class periods and then we hosted the national goalball 

championships. So the best teams in the United States for goalball came to Rockport 

and the middle school kids came over to our school and it was awesome. They were 

like, I can't believe it. Because their game, you know, the ball rolled pretty fast, but these 

guys were whipping it. And it was just a really fun opportunity for them to see that. So 

that was what we did related to infusing goalball into the curriculum.  

 And they didn’t even have any kids with visual impairments at their school, but 

they still were agreeing to -- because I wanted them to know what goalball was before 

they came over to watch the tournament. So it was really cool. So this is actually our 

components that we put into our position paper. And if anyone feels really strongly, we 

can always add more because, like I said, it hasn’t been totally accepted yet, but this is 

on the CEC website under DVI and I think that you have a copy of that on your -- in your 

handouts. Did somebody have a question over here? Okay, so does everybody get 

that? So that is actually a position paper that’s supported by the CEC, okay.  
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 And then also we talked about the importance of the child being placed in the 

appropriate placement. And I have to say that the kids that come to my camp, the kids I 

talk to, it can make or break their entire self-esteem. And you talk about kids who feel 

like they’re not good enough, they’re not important, and what their friend’s perceive 

them. So you have a child that has a visual impairment and they have been segregated 

into a separate class. They don’t go to physical education with their peers, but they 

totally could. For some reason, the school segregates them and says they can't go with 

their peers. They feel bad. Their peers don’t think they can do things. They are 

segregated on the playground. At the bus stop the kids are saying -- the other kids are 

playing sports, but they don’t modify them for them. It’s a -- it can perpetuate this whole 

negative downward spiral of the child being excluded, okay? 

 And so it’s really important that you say, can the child be included with 

modifications and what extent can they be included? Or can they have -- should they 

have a combination of placements? A combination of placements isn’t a bad thing. We 

just did some research on kids with CHARGE syndrome. And we found that when the 

kids had a combination of placements, they’re more successful and their parents are 

more satisfied if they had both. Because you have that individual instruction of the unit 

and then you get to play it with your peers. I mean, it’s really the best of both worlds. 

And so the placement, though, is actually just one step in a whole process. And so we 

actually had a whole team to write a position paper for the national organization for 

physical education. And because so many -- it wasn’t just kids with visual impairments. 

So many kids were being placed in the wrong placement and there were some school 

districts that says we have to include all kids because all children have to be included. 
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And some of the kids, really it was dangerous, it wasn’t appropriate. Some kids with 

autism that were really having a hard time with the loudness and the pace of the class.  

 And then they had -- you know, some kids didn’t actually belong there and then 

you have some school districts that say, oh, that child’s in a wheelchair. They have to 

be in a separate class. Or that child has a visual impairment, they have to be in a 

separate class. So we wrote this position paper and I just wanted -- it is on -- it is one of 

your handouts, I gave it to you, but if you want to know how to get to it, AAHPERD is the 

American Alliance For Health, Physical Education, Recreation, and Dance. And that’s 

our national organization for physical education. And if you go to the aahperd.org 

website and then you go to Associations at the top, you click on Associations, and you 

go to AAPAR, which is The American Alliance for Physical Activity and Recreation, 

American Association of Physical Activity and Recreation, and then you go to the APAC 

is the Adapted Physical Activity Counsel, APAC. And then there’s a water bottle that 

actually you have to click on right there. But then that’ll take you to the position papers. 

 There’s more than this one on there. There’s other ones on there that -- there’s 

also a position paper on inclusion, on early childhood. So that’s how you would get to 

that if you want to give it to an administrator, show an administrator where you got that 

position paper. But the steps go all the way from how do you determine if a child is 

eligible for adapted physical education, how do you refer a child, eligibility, and then 

placement. And then we also wrote an article about that, about placement. But let me 

just show you. I can show you the form that we use if I can -- placement. So we have 

this form that we use. And if you are working in a district where you don’t have -- how 

many of you work in a district where the kids are being placed, but there’s not really a 
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formal way to determine the placement? The people just say if they should be in 

segregated or they just kind of -- who decides that, though? 

FEMALE: It’s talked about at the IEP meeting and usually no one disagrees and 

[inaudible]. 

LAUREN LIEBERMAN: So it’s just kind of what people might think? Like because what 

I found, like in some districts I went to, the special administrator just made the decision 

like on paper. They didn’t know the child, but they just looked at what they -- who they 

were on paper. Another district, the PE teacher didn’t want to have a child with a visual 

impairment, so they just said they have to be in a segregated placement and that is 

where they were placed because the PE teacher didn’t want them. And so what we did 

was we created a form that -- oh, here it is. That actually it takes into account the whole 

child. It’s not just motor skills and fitness. We also look at the socialization, behavioral 

needs, their ability to be in a large group, what are their cognitive abilities. And it’s not 

one person who makes the decision; it’s the whole team. 

 So you make sure that that placement, which I have to say can make or break a 

child’s entire self-esteem and the way they perceive themselves, that’s made informally. 

It’s made formally and it’s made not just by one person. And so this -- you can use this if 

you want and actually you can change anything you want on this, but the form looks like 

this. So you can actually put -- here you can put the fitness scores in there. And the 

fitness scores are one component. And then here you can put the motor performance 

results in there. And then you can decide in each of these variables, you can decide if it 

would be better if they’re included, if they have a combination, or if they should be in a 

modified setting, or if they should be in a segregated setting. 
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 And so you base it on a one, two, or three and at the end you just add up your 

score and then you add up everybody’s score. And if it’s closer to a one, they should be 

included. If it’s closer to a three, they should be in a segregated setting. If it’s closer to 

the middle, they should be in a modified or a combination of settings. And it’s a whole 

team approach and it’s a whole child approach. And so we haven’t done any research 

on this, but we sent it out to teachers and teams in Maryland, Texas, California, and 

New York, and everybody gave us feedback on this form. So this is a very simple form. 

It’s not rocket science, but to me it kind of combats that issue of we have nothing to 

base it on, but you know -- that’s the other thing is if somebody had a bad experience in 

physical education, they think that maybe this PE teacher’s going to do the same thing 

that they had a bad experience when they grew up. And so it can be -- you don’t know 

why people make a decision in a meeting, but this way at least they have a much more 

informed way of doing the process. And so -- and then the other thing is that the people 

should fill out the form not not in front of other people because I noticed that I’ve been at 

meetings where the director of special ed, who might be threatening, or the 

administrator, you know what that person wants. And so people are afraid that that 

person’s going to influence their decision or they’ll be mad at them because they say 

that the child should be in a different placement. So if I just say, what’s best for the 

child? And I fill it out for what’s best for the child, that should be what the decision is. It 

shouldn’t be egos, it should be that this teacher doesn’t feel comfortable because if the 

teacher doesn’t feel comfortable with that child with a visual impairment, then they 

should be trained. They should get an adapted physical education consultant or they 
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can go to a workshop or take a class. But that child’s placement shouldn’t depend on 

that person’s lack of education. That’s just my opinion. I hope you agree. 

 So that’s the form and you can just take that, you can manipulate it, you can 

share it with your team. And like I said, it has been eyeballed and used by different 

professionals and I think it works pretty well. 

AUDIENCE MEMBER: Was there a scale for the top part of -- 

LAUREN LIEBERMAN: No, the top part was just so that everybody -- the top part was 

just so that everybody could see the results of the fitness testing. 

AUDIENCE MEMBER:  Oh, so that’s basically --  

LAUREN LIEBERMAN: And I actually just put it on there to make sure they did some 

kind of assessment because some school districts don’t do any assessment and then 

they just say, well, he walked kind of funny. I think he should be in that class. You 

know? I’ve even had -- school district, you know, people base placement upon, well, 

you know, he’s really -- he’s really hyper, so I’m going to put him in that setting. He’s 

really hyper because you make the kids come in and sit down and they want to be 

moving. You know what I mean? It’s not always just the child. And they make some 

arbitrary placements. So making sure they do some assessments and base it on some 

real numbers and real knowledge of the child, okay? So that’s just why we put that on 

there. Other questions? Tell me your name again. 

CINDY: Cindy 

LAUREN LIEBERMAN: Cindy. 
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CINDY: Is that part of the handouts? I don’t have my computer. 

LAUREN LIEBERMAN: Yeah, this is on the handouts. And like so if anybody’s 

interested, the step-by-step process -- I’m trying to remember. It was in our national 

journal, the Journal of Physical Education, Recreation, and Dance. We wrote an article 

on -- I think it was on eight steps we had. And it was in JOPERD in 2010. So if you get 

that journal, you can look it up online, this placement. It was called Placement and 

Adapted Physical Education. Placement decision making. Okay, okay, so let’s see. I 

have to see how I get back to where I was. 

 Okay, so we talked about placement. Now, in order to do placement 

appropriately, of course we talked about assessment. I’m just going to share an 

assessment that is for kids who are elementary aged because you’re all talking about 

kids who are elementary school age. It’s called the Test of Gross Motor Development. 

And the TGMD is a validated gross motor assessment. And it has two components. It 

has object control and locomotor. So you know, object control, things like throwing, 

kicking, batting, catching, rolling. So you look at those components and it actually is -- 

it’s a task analysis, but it’s also norm-referenced. So it’s qualitative and quantitative. 

And the components are, let’s say for a roll, it’ll say, does a child step with their opposite 

foot? Do they bring their arm back? Do they bend their knees? Do they follow through? 

So this assessment says, okay, you get one point for each of those things that they do 

and you test the child twice. So they can get eight points on the underhand roll because 

there’s four components and you test them twice. They get a point if they have that. And 

so, so this TGMD was validated for kids three to 10 who are able bodied. And recently, 

the TGMD has been validated for kids with visual impairments, ages six to 12, okay? 
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 So two things. We just got a grant from the American Printing House for the Blind 

to assess kids all over the country to look at the strengths and weaknesses of our 

population of kids with visual impairments to see what are those strengths and 

weaknesses so we can develop a curriculum to help teachers. So like hopefully like a 

year from now when I’m doing this presentation, I’d be able to give you a curriculum and 

a video. So if your child’s having problems rolling a ball or running or galloping, how do 

you teach those components? So that’s what our goal is now that this is validated. And 

actually, we have actually got enough kids in our database to do a revalidation of this in 

different aspects.  

So I’m really excited about that because all the other research on motor skills has 

said yes, you know, children with visual impairments are behind their peers in motor 

skills. And I’m saying, well, where is it? Like not just, okay, they’re lower in motor skills. I 

want to pinpoint the areas that are weak and help teachers figure out how to improve 

those motor skills. But I just want you to know that -- so this TGMD, it’s through Pro-Ed 

Publishers. So if your school doesn’t use it -- and what I find is that a lot of schools just 

don’t assess. And I just think, well, if the math teacher didn’t assess or if the English 

teacher didn’t assess, would they be fired? I don’t understand how the PE teachers can 

get away with not assessing. I mean, you know, if you didn’t have some kind of way to 

measure achievement, how would you keep your job or how would you write an IEP?  

 So anyway, I wanted to tell you that -- I’ll go back to it, it’ll just take a second. But 

what we did was -- let me see. We actually took the TGMD. So the protocol for the 

TGMD, on the assessment itself it tells you, okay, use a six-inch playground ball. It’s 25 

feet and they should kick it at a wall. Well, for kids with visual impairments or kids who 
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are deaf-blind, we wanted to make it more user friendly for the kids, so we actually 

made a protocol for kids with visual impairments. So your physical education teacher 

can now use this protocol and it just -- it also gives you the cues that we’re going to use. 

 We did this for our -- we did this for our research, but I thought this is great for 

teachers to know because this is going to help you make it more auditory for the kids 

with visual impairments. For example, for the run you know those sound boxes from 

APH, the beeping sound boxes? We took the sound boxes and we put them at either 

end so the kids knew where they were running to because one of the components that 

they measured on is how straight do you keep your legs? You know, if you have a wide-

based gait, that’s not as an efficient running gait. So how aligned are you? So this 

protocol, we actually tested a bunch of kids and then we tweaked it again. So, for 

example, for striking it doesn’t look at your accuracy. This test looks at form. So you put 

a ball on a tee and then you can actually see exactly how well the kids can bat, okay? 

And so our cues, in order for them to have the most appropriate batting, is your 

shoulder to the wall, step, swing. And so these are -- you’re not having any extraneous, 

okay, can you now -- can you do? You just say shoulder to the wall, step, swing, so that 

the cues are specific and all the kids that you’re testing are giving consistent cues. 

 Catching. Actually, this -- we aren’t using a foam tennis ball because APH has 

these little foam tennis balls that have like jingle bells in them, but we found that that’s a 

little bit too soft and not auditory enough. So if you take a wiffle ball and you just put 

some bells in there, that works a lot better for the catch. So we found that that was the 

only thing that you should change from this. That’s the only thing we changed since we 

wrote this one. But this just gives a protocol that we use to help kids be more successful 
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in this test. Because I don’t want the kids to have poor performance because we don’t 

set it up for their needs. You want them to have as accurate a performance as possible. 

And you can actually use these modifications and these cues when you’re teaching as 

well, okay. Tell me your name. 

ROBIN: Robin. 

LAUREN LIEBERMAN: Robin. 

ROBIN: And when you give that test to the --  

LAUREN LIEBERMAN: Yeah, it’s actually very, very specific. The test itself -- I’m sorry, 

can anybody give this test? And I suggest that you do it a couple times before you use it 

as a decision making tool or a placement tool. But it’s very clear about how do you 

measure how far you’re supposed to be for your kick and what cues to use with this and 

modified equipment. The other nice thing is I always let the kids practice two times 

before I test them to make sure they understand what I’m asking them. Because, you 

know, I’ve said to the kids before, okay, you’re going to do a leap, and then they do a 

jump. And I’m like, okay, here’s a leap. And then they have to feel what you’re doing for 

the leap. Oh, a leap, okay, now I understand. So just to make sure that you’re not 

testing their comprehension, you’re testing their skill level, okay. 

 But I also find that the kids love to challenge themselves. Okay, can you jump 

and land on two feet for the jump? And they have a good time with it. And so, like I said, 

for this study that we’re doing, we’ve tested about 90 kids right now from all over the 

country. And in the next few weeks, we’re going to be testing I would say at least 30 

more kids or 40 more kids. So we’re going to have a really good protocol, a really good 
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database to find out what are the weak areas, and then we’re going to develop a 

curriculum related to the test of gross modern development. 

 But like I said, it’s available through Pro-Ed, it’s just been validated for kids with 

visual impairments, so you can go ahead and use that with your kids and then that also 

-- you use the scores and it’ll tell you what their age equivalency is and it’ll also tell you 

what their weak areas are. Kelly. Cindy, sorry, Cindy. 

CINDY: Silly question, but how do you get the bells in the wiffle ball? 

LAUREN LIEBERMAN: Oh no, that’s not a silly question. You get the bells -- or like the 

size, you have to kind of push them in a little bit so they just -- they don’t come out. 

That’s not silly. Okay, so -- oh, the other thing is some of this -- one of the handouts that 

I have, it’s called AER VIPA Resources. That’s like an eight page -- this is why they 

didn’t give these handouts to you. It’s like an eight page handout of just we did -- I put 

on there descriptive studies. So it’s actually the APA reference. Descriptive studies, 

intervention studies, books, videos, websites. It’s a huge handout of just resources. So 

some of the research that I’m telling you about is either on there or, you know, it will be 

on there.  

I keep trying to update this because the other thing I’m trying to get people to do 

is I want other people, especially people that are taking classes or students who are 

interested in research, if this excites you at all, here’s a whole list of articles that if any of 

this research excites you, you can actually do some of the research, call me. I’d be 

happy to help you. But in our field, it’s a very small field. 
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 As a matter of fact, I’m right -- I just finished editing a journal, a special issue. Do 

you guys know the Insight Journal? Insight Journal, in November the whole journal is 

going to be focused on physical activity, sport, recreation for kids of visual impairment, 

the whole journal. And I just finished editing one and, you know, we had a lot of 

submissions, but the ones that were really appropriate was a small number. So what I 

really want is to get more people to do research in this field. So I thought if I put a 

resource list together and somebody’s interested in research, maybe one of those 

articles will be like, oh, I want to do research in that area. And they can contact the 

person who did that study. So that’s -- you can share that resource list with anybody you 

know, maybe professors or any graduate students that are coming into your program 

because, you know, there are a lot of good things being done out there. I just want there 

to be more, okay. 

 Any questions about the test of gross motor development? Any questions about 

that? Okay, oh, I did it. Okay, okay, why don’t we do this right now is we just finished -- 

let’s see, we just finished talking about assessments. Why don’t we take a quick break 

here for about 15 minutes. We’ll get something to drink, get something to eat, bring that 

back in, and then we’re just going to talk about -- now we’re going to be talking about 

the interventions, okay, so, and if anybody has questions, you can ask me. 

 Oh really. Okay, now since we had the break, some people asked me some 

excellent questions, so that’ll help me stay focused of things that you need to know 

about. And we were just talking about if you have a child that has multiple disabilities or 

doesn’t see the purpose of an activity, you know, we have to make it fun. And I am 

going to give you some names of -- there are some equipment companies that make 
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some really fun buzzing toys, bright auditory toys, and I’ll give you those websites and 

the information. But one of the ones I work with is Independent Living Aids. And actually 

they’re reasonably -- everybody’s nodding their head, yeah. That’s a good one. They 

just sent me -- their goalballs are a teeny bit smaller than the official ones. This isn’t one 

of theirs, but they’re much cheaper than this $100 goalball. Independent Living Aids are 

-- and then they also have the soccer ball with the bells in it and they have a lot of other 

really good things that you can get from Independent Living Aids. There’s also a lot of 

glow products. You can just put in glow products that -- they have a lot of different 

things that glow, Frisbees, balls, beads kind of things. Does anybody have any 

questions again before we start? 

 Okay. So what I’m going to talk about is, for example, how do you determine 

what sports or activities you would do with your kids? Okay, some parents say, I want to 

set my child up for activities but what do we even -- where do I even start? What do I 

do? And then how do you overcome barriers that might get in your way? Also, when 

you’re working with kids who are deaf-blind, how do you set up clear communication. 

You know, especially if a child is a tactile signer and you’re doing something that 

requires both hands, how do you communicate? How do we modify the activity? How do 

we teach lifetime skills. You know, even if you’re talking about elementary kids, it’s not 

too early to talk about lifetime skills. And then how do we do goal setting and teach 

advocacy? And then also I’m going to talk about the resources and that’ll probably take 

us into after lunch, I’m sure, okay. 

 I also have a video that I’m going to share a little bit later about how do you teach 

physical education to children who are visually impaired or deaf-blind. And then I’m 
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going to be talking about my camp. It’s called Camp Abilities. I know that Julie was 

talking about it, but I’m going to talk to you about Camp Abilities. In Pennsylvania, you 

guys are lucky because I think Pennsylvania and New York are the only states you have 

two sports camps. You have one at West Chester and one at Slippery Rock. But 

Pennsylvania’s a big state. So if there’s none near where you live, I also have a book 

that we wrote about how do you start your own sports camp for kids of visual 

impairments if you want to, okay? 

 Okay, and so determining what to do. Now this is interesting because one of my 

students just got a job at the Maryland School for the Blind and right now they have no 

curriculum. He says, you know, Dr. Lieberman, what am I going to do? I don’t even 

know where to start. And I said, well, why don’t you start with what’s the Maryland state 

curriculum? He’s in Baltimore, so the Baltimore city school district curriculum, what are 

all the peers in the community learning? Why wouldn’t your kids learn what the peers 

learn? If they know how to play basketball and they know how to play hockey and 

volleyball and they know how to swim and rollerblade and they do Tai Chi, why 

shouldn’t your kids learn how to do that? So when they’re playing in the street or they’re 

playing in their neighborhood, they can play with them, okay? 

 So the first, that’s my number one thing is, what are the peers doing? I get so 

frustrated when I walk into a school. This is funny, but it’s not. Like when I was at 

Perkins, this one girl, she came to Perkins for junior and senior year because she had 

some things. You know, they didn’t have the expanded core curriculum then. She had 

certain things she just didn’t know. Really great kid. The only thing she’d ever done her 

entire PE career is lift weights. You would not believe how good of a goalball player she 
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was. I mean, my god, she could really whip that thing. But she didn’t know how to do 

anything else. She didn’t know how to swim, bat a ball, I mean, dribble a basketball. 

How do you not learn those things? That is a disservice and it’s just not right. And so, 

yes, you can lift weights, but that shouldn’t be the only thing that you do. Oh, I walk into 

a school and there was a kid, he was riding an exercise bike while all the other kids are 

playing soccer. Come on, you know, that’s just wrong. I think that’s wrong. He’s sitting -- 

or another school I went, the kid was walking around the perimeter of the volleyball 

court while the other kids were playing volleyball. 

 And so also, so you look at what are the peers doing. You look at what does the 

child like? And also sometimes a child also only likes what they’re exposed to and 

they’re not exposed to that much, so that’s why we still have to go here’s their comfort 

zone and you have to teach them how to go outside their comfort zone. But we also 

need to make sure they learn fitness activities, a lot of different fitness activities, things 

in the community, things they can do at home, things they can do with their peers. 

Fitness activities are important because a lot of the research that we’ve done has 

shown that kids with visual impairments can’t even pass the minimum component of 

what’s deemed healthy for kids with visual impairments. 

 Tomorrow, I’m going to be talking about the Rockport Fitness Test, which is a 

health related fitness test for kids who are like -- well, actually it is for elementary aged 

kids 10 to 17, but we did the Rockport Fitness Test with 152 kids with visual 

impairments and only 11% could pass the fitness component, the cardiovascular fitness 

component. We used their preferred mode of running, which is either, you know, a 

tether or sighted guide. And we still had a very low percentage of kids passing the one 
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mile run test. A lot of the kids never ran a mile. Can you imagine a kid who’s 14 years 

old, I said, what’s your best time on the mile? I never ran a mile. I mean, even walking a 

mile. I mean, they had never did it. I mean, so that’s really important. We have to teach 

fitness components. Tell me your name. 

AUDIENCE MEMBER: What’s the fastest rate on that non-visually impaired kid? 

LAUREN LIEBERMAN: That’s a really good question. I don’t know. And earlier, we did 

an earlier study, but it was -- the data on that is too old to say that that’s still valid. You 

know, that’s a good question. But the issue is that we did -- this past study that we did 

was not a comparison study because the Rockport Fitness Test is created to determine 

what’s healthy. And so it doesn’t matter what the sighted kids are doing. It matters that 

this minimum -- Rockport Fitness Test set a minimum standard for kids with visual 

impairments on what’s deemed healthy. 

MALE: I’m not trying to lower the bar, I just wanted to know, you know, because I am 

fairly certain that the numbers are, you know, surprising. I don’t know low, but I would 

think surprising, you know, for the population in general. 

LAUREN LIEBERMAN: I don’t think it’s as low as 11%, but I’m sure it’s lower than we 

would like it to be. Yeah, so what’s the percentage of kids without visual impairments 

who pass? And I said, you know, we don’t know exactly what that is right now. And then 

the other thing, like I said before, is we should also infuse USABA sports, the United 

States Association for Blind Athletes. The USABA is our governing body for blind sports 

in the United States. And Canada, it’s the Canadian Blind Sports Association, and they 

have a good one too. But USABA sports are -- and these are sports so if you get kids 



33 

 

turned on when they’re younger to things like tandem biking, swimming, track and field, 

judo, goalball, power lifting, cross-country skiing, all these sports are ones they could 

eventually travel around the country and compete against other kids with visual 

impairments, their same type of visual impairment.  

So, for example, I had one of my campers was B3, which means she was legally 

blind, B3 visual impairment. She was on her high school freshman swim team, she was 

14. Her -- she was swimming -- she was doing pretty well against the sighted kids, but 

when you compare her swim times with other people with visual impairments, she would 

have come in sixth in Beijing. So we told her parents about USABA and she’s now on 

the circuit and she’s going to be in London. And so people need to know, yes, most of 

the time when you do these sports, like you can’t find only people with visual 

impairments typically to practice your judo. But if you go to a dojo and you practice judo 

against sighted people, and then you go and you practice with the US Team, you're still 

going to be great.  

So you can do -- but I mean, of course you probably would play goalball with 

other people with visual impairments. But my point is that turning kids on to these sports 

and having them know about USABA early on is really important. I’m on the board of 

USABA and so you know, I see the ins and outs of that. And you know, one of the major 

things they didn’t have was we call it youth development. They didn’t have a youth 

development plan. And so that -- I saw that as my job, so I’m on a youth development 

committee and one of my goals is to educate vision teachers, parents, adaptive PE 

people, physical educators about what is USABA.  
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You know, it breaks my heart when I meet these people that are like in their 20s. 

They’re really good athletes, but they didn’t even know it existed. Where did we drop the 

ball on that? So, I have these membership forms. You can take as many of these as 

you want. Please give these to your PE teachers. Give these to kids with visual 

impairments. It’s really not expensive to join. And then they get the emails. They get 

newsletters. They find out what’s going on.  

One of my campers, who’s -- he just finished high school. He’s 18. He just went 

and competed in the international junior championships in Colorado Springs. His track 

team, where you pass the baton off, relay team, came in second place. You know, how 

cool is that? And he just found out about USABA. Now he sets his sights on competing 

internationally. And the cool thing about USABA is you compete against other kids with 

the same visual impairment as you, and that’s unique. Although that -- they’re thinking 

about changing that, but I’m going to try to help them not change that because I think it 

would be silly to do that.  

So introducing USABA sports. You know, sighted kids should be able to play 

judo, ride bikes, swim. I mean, of course, track and field. That’s the other cool thing is 

some of these are after-school sports teams like swimming and track and field. They 

can do it on their after-school sports teams. Tell -- 

AUDIENCE MEMBER: Does USABA -- do they compete against people with a similar 

vision loss? What about the deaf-blind kids? 
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LAUREN LIEBERMAN: Yeah, it's with the same vision loss. So let's say if a kid's deaf-

blind. That's the thing is the people who are deaf-blind, they still compete against people 

with the same vision loss because it's hard to find someone -- they'd be in their own 

category. It's like, okay, you're B2 and you have this hearing loss, you'd be like 

competing against yourself, probably. But I know people -- like in Canada, they had the 

Mortens, Eddie and Pierre. They were judo players and they were deaf-blind. They just 

competed in judo.  

And so the only bad thing is in goal ball right now, our kids who are deaf-blind in 

goalball, we do like a tap and we give them some support. I give them a choice. You 

can either use your vision and take the blindfold off, so that you have -- you know, since 

you can't hear the ball. Or you can have a tapper. Most of the kids choose to have the 

tapper because they want to be equal to everyone else. And the rules are that you have 

to have a blindfold. When you get into the competition, you can -- when you get into 

elite competition, you can't have any coachings, so that would be considered coaching, 

so that would be the only bad thing, so. Does that help you? Tell me your name. What's 

your name? 

AUDIENCE MEMBER: Romi. 

LAUREN LIEBERMAN: Romi. Okay, Romi. Okay. I saw your video last night, by the 

way. That was good.  

AUDIENCE MEMBER: I'm noticing that golf is not on here. And so many of our kids are 

doing that? 
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LAUREN LIEBERMAN: Okay, now that's a good question. Now, there are USABA 

sports and then there's other sports that aren't USABA that kids can still play there now. 

There is a national blind golf association. They do have competitions, but it's not a 

USABA sport right now. And I encourage you. For example, there's beep baseball. 

Beep baseball is a great sport. It's not a USABA sport right now, but there's a national 

beep baseball association. There are teams all over the place. You can make more 

teams, but that's not a USABA sport. So just because a sport's not a USABA sport 

doesn't mean you shouldn't teach it or promote it. And literally just about anything, you 

know, you could go the Blind Anglers Association. You could go the Blind Golfers 

Association. You know, there's just about anything for people with visual impairments. 

Tennis. You might think, oh, how are you going to play tennis? I'm going to show you a 

tennis kit from APH. How do you play tennis with kids with visual impairments? There's 

the Wii Tennis. You know, so there's ways that our kids can play just about anything, 

and there's many, many national organizations for people and a lot of different sports. 

That’s a good point. 

AUDIENCE MEMBER: Just you know [inaudible], do we understand well then that if 

you are deaf-blind that you can join this association when you have -- when your 

hearing falls, it's not a problem. You cannot adapt also the hearing loss because that's 

not within the rules of that -- 

LAUREN LIEBERMAN: Right, right. Uh-huh. But let me just kind of reiterate, though, I 

also have friends who are deaf-blind that they can also compete within the deaf sports. 

You know, so let's just say they wanted to compete with USADSF. They could also play 
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if there's anything that's accessible to them, they could also compete in the deaf sports 

if their hearing loss if 55 decibels or more. So that's the -- they can choose, and some 

people I know compete in both. So that’s, you know, that's another option. So it's not 

just -- they don't have to be pigeonholed to just competing with USABA. Tell me your 

name. 

BETH ANN: My name's Beth Ann.  

LAUREN LIEBERMAN: Beth Ann. 

BETH ANN: Kind of off subject, but I was looking at the form and the address is cut off 

on the bottom. 

LAUREN LIEBERMAN: Oh, it is cut off on the bottom? 

AUDIENCE MEMBER: You can head to the website. 

LAUREN LIEBERMAN: Yeah, just if you go to the website. It's in Colorado Springs.  

AUDIENCE MEMBER: I just put in USABA and the thing comes up. 

LAUREN LIEBERMAN: Yeah, USABA.org. And actually -- 

BETH ANN: So it's okay without address? Okay. 

LAUREN LIEBERMAN: And let me just, while we're on USABA, let me tell you that -- 

so they're on their website. When you click on their website, you can actually go and 

they have a link to a bunch of sports like archery, beep baseball, and it gives you 
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modifications so the physical education teacher could go on there and get modifications. 

And they also have a link to other educational resources, and their website links to our 

website, our -- we have an educational component to our website. So that website is a 

great resource. They also have videos. They have a video to show guide running for 

people with visual impairments. They have a judo video to teach you how to teach judo 

to people with visual impairments. And then they have a goalball video. So you know, 

this USABA is not just about competition. They also have some educational resources 

on there as well. Okay, just so you know. And you can fool around. The hard thing is 

sometimes I find when websites are accessible to people with visual impairments, 

they're a little bit harder for sighted people to navigate, so you kind of have to fool 

around to find what you want, but all of those things are on there. 

AUDIENCE MEMBER: Which of the [inaudible]. 

AUDIENCE MEMBER: Hold on, we're going to use the microphone so they can pick up 

and everybody can hear. 

AUDIENCE MEMBER: Okay, is this working? Okay, what we're going to do, probably if 

it would be all right with everybody, okay, is that if you use the microphone, you hold on 

to it until the next person wants to speak. And then you hand it to them. Okay, 

microphone relay, right? 

LAUREN LIEBERMAN: Okay. That'll be easier. 

AUDIENCE MEMBER: And the way the microphone works is on the bottom, okay, you 

just have to -- if the red light isn't on, there's a little, tiny red light. If the red light isn't on, 
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you just push on the bottom and it'll come on. It kind of -- I think it goes off automatically, 

so you might just need to check. Is that okay if we do it that way? Okay, thank you. And 

probably say your name. 

MERL: Okay, I’m Merl and my question is, what is the advantage for a younger 

student? Like, would an eight-year-old kid be -- what would be the advantage to her 

joining an association like this? 

LAUREN LIEBERMAN: Oh, the nice thing -- that's a good question. If an eight-year-old 

would join the USABA, the nice thing is, well, first of all, they'd be a member. I mean, to 

me, like you're a member of that association. But also, they would get information about 

what's happening nationally. And the big thing to me, and I will talk about this, I could 

talk about it all day, is role models. I mean, how many of you know who Eric Weinmeyer 

is? So you have -- like he's a mountain climber who's blind. How many of you know who 

Marla Runnion is? Who's Marla Runnion? Tell me, who's Marla Runnion?  

AUDIENCE MEMBER: She’s a runner. 

LAUREN LIEBERMAN: She's a runner who was in the Olympics and she has a visual 

impairment. And so, to me that's one of the best things. When you're that young and 

you can't compete yet, but you like sports, you find out what's going on, who the role 

models are, and what's happening in the country. And so also you can also find out 

about -- there are camps. I'm trying to think about the youngest age where you have to -

- I can't remember exactly the youngest age, but there are camps that younger kids can 

go to. The other thing is on the USABA website, they do a cool thing where they have a 
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list of all the summer camps, summer sports camps. The other cool thing, APH has the 

same thing. APH has a broader list because they don't have to stick to just elite sports. 

They can -- the recreation and sports camps. And so, you know, that's another nice 

thing about that. So, you know, you can go on the USABA website without joining, but 

you know, being a member and it's only $25. Although I found, you know, some of my 

parents, $25 is a lot of money, so if they don't have -- if they want to wait to join, they 

can. But I also know that Lions Clubs are pretty helpful if you want join. Lions Clubs will 

also help with that membership if the kids go and ask the Lions Club.  

You know, and then when the kids get -- then when the kids are good enough 

and they want to go to Colorado for a competition, or they want to go to Boston and be 

in this training camp, then the Lions Club knows that this child is really into biking. and 

they really -- they'll be more likely to send them to that, okay. Because I know that that 

can be prohibitive, especially if the child's still young and they have to go with somebody 

else and you have to pay two fees to go, that can be expensive. Okay, good questions. 

Anything else? 

And so when you're thinking about what activities to do, and I think that some 

people think that kids who are visually impaired or deaf-blind can only do closed sports. 

You know, closed sports are things like bowling, archery, diving off a diving board. So 

it's a sport that you do it, it doesn't change. There's no variable to it. But things like 

soccer or badminton or volleyball, tennis, where you have offense, defense, the 

trajectory of the ball changes, that's called an open sport. And I know that some people 

think -- and you know, I’ve seen people that say, well, what do you think? How do you 
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think this curriculum looks? And I’m like, that's not what their peers are doing. You 

know, why wouldn't you include open skills? And so a curriculum that includes both 

open and closed skills is going to be most effective for kids with visual impairment or 

deaf-blindness. And also, you do have to modify the open skills in some ways, but they 

should still be getting both.  

Also, and we'll talk about this more when we talk about communication, is that 

there should be discrete and continuous skills. For example, discrete things are things 

that are very -- they happen like really short, like a volleyball serve or kicking a ball or 

batting a ball. You can give feedback in between very quickly because it happens very 

quickly.  

But continuous skills like rock climbing or paddling a canoe or riding a bike are 

things that don't have an ending, or a clear ending very quickly. Those are things where 

the communication or the feedback might be intermittent, or it might not happen while 

you're doing the activity. You should have a combination of those. And if you have to 

make that continuous activity, if you have to make breaks in that continuous activity so 

they -- the child can get feedback, then you should do that. For example, like I have kids 

that might be really scared of biking and saying, okay, if you ride to that, you know, that 

yellow flag up there, somebody will clap, okay, right here, you can stop and then we'll 

see how you feel, give you feedback. And so you're making a continuous skill to a 

discrete skill and very finite beginning and ending so that you can teach. That is very 

helpful.  
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Also, I think that it's really important that we promote social activities, things 

where kids get to interact and socialize. And one of the parents, because we just 

finished three parent studies, and so I don't remember exactly which parent study it was 

from, but one of the parents said that she realized her friends -- her child's friends 

moved so fast. She's talking to them and then the next thing they're gone. You know, so 

they never really have long conversations. They never really get to have real deep 

friendships. And so she set it up so they would have to take --whatever they did, they 

had to take a long car ride somewhere or they had to do something where they had to 

sit next to each other for a long time. For example, side-by-side bike where they can sit 

down and chit chat with each other. So those are the ways that parent set up social 

activities. So how do we set up activities that are social and the kids who are sighted 

aren't going to run away or be in such distant proximity that they can't communicate? 

 And then also, I think that it's really important that we teach kids activities that 

they can do at home. I can't tell you how many -- I do recreation counseling with adults 

who are deaf-blind. They have no idea what they can do at home. And so even if it's like 

what you're teaching at school, things like jump roping or things like weightlifting, I even 

let kids like borrow equipment to take home with them so that they can practice some 

skills at home and then bring it back and then give the parent the catalogue if they want 

to order that piece of equipment.  

There's balls on a rope or on a string where it bounces back to you after you kick 

it, those kinds of things that they can practice at home. And then also it's important they 

learn activities they can do with their family. For example, I was just telling these guys 
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this is fun game, like tactile bingo. You know, so a real tactile game of bingo, but it had -

- it has like little objects as opposed to G1. You know, it's not something you can't see 

or it's not just Braille. It's fun things. Oh, I have an airplane. Okay, take the airplane out. 

And you have to just get five in a row. So just like a tactile bingo would be something 

they could do with their family. Bike riding, swimming, hiking, those are all things people 

could do with their family. Okay, they could play volleyball with their family. Okay, 

tennis. These are things that we could teach that they could take home and do with their 

family. Okay, so those are also some things that we might want to think about. Maybe 

even asking the family, what do you like to do together? What's something you like to 

do? Anybody else want to add anything into like determining? How do you determine 

what to do? Like other ways you can contribute to that? Okay. Just jump in if you have 

any ideas.  

So, other things that kids can do at home. So, functional activities. I have one of 

my kids that in the basement they have mats. From the beams in the ceiling, they have 

a rope where the kids can swing. And then they had like one of those wedge mats 

where the kids can do like somersaults and log rolls. So they're working on not only fun 

activities. Their neighbors and their friends come over and they do gymnastics in the 

basement. But they're working on grasping. They're working on strength. They're 

working on their body gross motor coordination, perceptual motor skills. And so, you 

know, functional activities. What is going to help them be more functional? And then 

also, what's near their home? And that's another thing that you have to think about is 

where does the child live? And what’s near the house? And so, do they have a park 

near their house? Do they have a playground? Do they have a pool near their house? A 
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bowling alley? What can they access? How about ice skating? We have -- we work with 

the Association for the Blind and the Visually Impaired, ABVI, and every -- twice every 

year we take the kids ice skating. Some of the kids have never ice skated before, but 

the parents are coming, the siblings are coming. So we have open skate times every 

week at my school on our ice skating rink. And now the parents can bring the kids 

because they know they can skate there and the kids are familiar with the rink. So 

what’s available in the environment? 

Also, what are the kids' sensory needs? What is the child's behavior ability? I 

mean, our ice skating rink can get crowded. So can they handle being around other 

kids, or do they need to find another time that they could go ice skating? So what are 

their behavioral needs? So considering that, what are their socialization skills? Can they 

do an activity like bowling, where they can do turn-taking? Can they handle sitting and 

waiting for their turn? I mean, we have some kids who might need to have only two kids 

on their team so they're continually active, and that's fine too. You know, you have your 

own lane with maybe one or two friends so that you can keep having your turns.  

And then also, what is their level of independence? Can they go for a bike ride on 

their own? Can they go for a run out in the community on their own? What can they be 

able to do? We'll talk about jump roping. You know, jump roping is such a great activity 

to combat some of the fitness issues that we ran into. Kids can do it in their backyard, in 

their driveway, in your garage, maybe in the basement. You can do it with friends, with 

siblings. And so how independent are they, and can they do that by themselves? You 

know, one girl in my camp and she has cerebral palsy in one arm, but she loved to jump 
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rope, so she -- the stairs in their basement went up like that and so they put a bolt in like 

right at this level. They tied the jump rope to one end so she could go into the basement 

and jump with one arm because the other end of the jump rope is tied to this eye hook 

on the other side. And she can go and jump and watch TV, or jump with her friends. So 

it's set up well there. And her dad was talking about putting one in the garage on the 

same level so she could jump rope in the --- you know, outside near the garage. So, you 

know, those are just some ideas that you can think about. What's going to promote that 

independence? Anybody have any other things that your kids do at home that you want 

to share? Anything that's fun? No? 

Also, while we're talking about this, you can write this one down too. This is really 

a fun thing. You know, people call me all the time with ideas. And I’m always like I never 

want to discourage anyone. And in physical education, sometimes people are like 

kickball. You know, because kickball there's a lot of standing around. And lot of times 

the kids who are better at kickball, they kind of dominate. But everybody plays kickball 

at recess. I mean, we all did it, right? Everybody knows kickball. The kids play kickball. 

So this woman from -- Judy Bird, and she is from South Carolina, is obsessed with -- 

she's a retired teacher and she really wants to promote blind kickball. So she made this 

ball that's a Nerf ball, you know, with the covering on it, and it beeps. And so the rules 

are like beep baseball. So there's two bases, and one of them beeps and then you kick 

the ball and you run to that base and you try to run there before somebody in the 

outfield gets the ball. Awesome. So she created the ball. She created this website. You 

guys, anybody who has a computer, put in Google, you know, you can put in blind 

kickball. And so it's cool because our kids tried it and they said they think their friends 
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would have no problem using a beeping ball. They think their friends would like the 

beeping ball. But they didn't think their friends would want to change the rules to the 

beep baseball rules. And I said, well, if you have a beeping ball, it doesn't matter 

because you know where ball is, you know what's happening in the game. You could 

play. If you had -- if you're blind, you probably just need a sighted guide for the running, 

and it would help if you had a sighted guide in the field, but how cool was that? 

So she is gung-ho. She's like sending these balls out to people to test. 

Eventually, you'll be able to buy the balls from her. I do think you could play the same 

game with the APH beeping balls because you could get those -- even though they're 

more expensive, you can get those quota funds in the US, but you have to buy -- I think 

her balls are going to be like less than 30 dollars. But anyway, that's up and coming and 

it's really exciting. Did anybody get on that website? So you can actually, you know, like 

request a ball from her. I don't know if she's selling them yet. She's really close to 

perfecting it. She sent me like the first three versions of it. The first one didn't work very 

well. But this is really exciting and I encouraged her. You know, I do think she should tell 

people you can use the regular rules or the beep baseball rules because I do think 

some kids -- they thought it might be pushing -- they don't want to be ostracized from 

their friends, you know. They want to make sure they can play with their friends. So, 

anybody else want to talk about any other activities in the home? It just made me think 

of this kickball because I know kickball's a game people play a lot at home, okay.  

And then okay, so some preferred activities. Now, some of the research that 

we've done with kids who are deaf-blind, and I don't know if you -- if our deaf-blind 
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teachers here have seen some of this research, but you know, I actually asked the 

parents, what do the kids prefer? What do the kids like to do? And the parents said the 

kids like to swing and rock. They like to walk and run. They really like to walk and run. 

They like to climb, bicycle, jump rope, and lift weights. And those are some of the things 

that they parents said the kids did at home. Now let me just go back to -- when we talk 

about APH products, I can pass this around now, but one of the things that we did was 

we wrote a curriculum and we made a kit, so if you're blind or visually impaired enough 

that you need a guide, how do you know which way is the best way to be guided? And 

how do you know -- how do you ask somebody, how do you teach somebody how to be 

your guide? And do you use a tether? Do you use a sighted guide? Do you just run to a 

sound source? So how does that work?  

And so this is our -- the manual that comes with the kit. So, you have that. So 

you can pass this around. This is great. Not only is it good because kids can read it. 

And the kids -- what we wanted to do is because I was doing like some workshops for 

parents and some workshops for teachers, and then I was thinking what's the common 

variable? The person that's always going to be there is that child. So we should teach 

the child how do you choose which way you want to run. And I found that kids, 

sometimes they had a different way they wanted to run. If they were sprinting, they 

might want one mode. And if they were just jogging, they might want another mode.  

If everybody could turn off their phones, that would help. So do you see what I’m 

saying? So teaching kids the different ways of guide running, they can actually say, oh 

Caroline, you want to run with me? Well, listen, we're just going to run a mile, so we're 
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going to run pretty fast. I'd rather if I just -- I’ll run next to you so I can really swing my 

arms. And they know exactly what they want. And it's just a shame to me like when -- if 

the teacher knows, but they don't -- the child needs to be able to advocate for 

themselves. So when you teach the child all the different methods, they can choose and 

then they can advocate for themselves. And no matter where they are, that's what they'll 

be able to do.  

So that is called the walk/run for fitness kit. That's on quota funds through APH 

and I know some of you already get that. You know what's been cool lately is these 

products now have been starting to change what our research is saying. So some of the 

research we've done lately, one of the kids said, oh, well, there's this government-

funded organization and I learned how to run with the kit that I -- that my teacher bought 

me. So now, you know, that's really -- and that is kind of cycling back and now our kids 

are being more independent and advocating for themselves and being more active 

because of the products that we're making. So we did research to make the product and 

now the product is informing the research, so I just -- I love that cycle. 

So then while I’m on this, we also created a kit for jump rope because that's one 

of the other preferred activities at home. And I can't tell you how much when we were 

doing this research, kids love to jump rope. They're like, watch me, watch me, watch 

me. And because a lot of their peers know how to jump rope too, so they can say, oh, I 

can jump rope. And they can do it at home, they can do it in their backyard. Jump rope 

for heart. The other thing about jump rope for heart, how many of your schools do jump 
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rope for heart? See, it promotes socialization, independence, math skills, fitness, and 

there's so many things, advocacy.  

So, but there’s different ways, there's different ropes that kids can use. And then 

there's also -- we actually -- because I asked some of the kids, why are you afraid to 

jump rope. They're like, well, I won't know where my cane is and I don't want to get hurt. 

Because when you're jumping rope, sometimes you like travel and then you don't know 

-- you know, then they have to find their cane again. Well, so what we did was we 

actually gave the kids different types of ropes and then we also looked at different mats 

so that when they're jumping, I put my cane here, I'm jumping on the mat, I know where 

my cane is and I’ll never not know where it is. And I never have to worry about traveling 

to an unsafe area. And so this is a manual that we created. What do you wear when you 

jump rope? You know, wearing the right clothes. How do you -- what is the breakdown 

of a jump rope? Because if you never saw it, I mean, how do you know what it even is? 

You might hear somebody jumping or you might hear the rope hitting the floor, how do 

you know what that is? Exactly.  

And so the cool thing was with this APH fund, APH funded that study, so we 

picked a bunch of different jump ropes. And they sent a kit, a box of different jump ropes 

and different mats to all of our camps so we could do the study. And one of the jump 

ropes has two handles, you guys have seen this? It just has two handles and two -- and 

a little teeny rope with a ball on it so that it can actually register your jumps. So you’re 

jumping, but you’re not getting the rope stuck in your feet. And so what do you think the 

preferred jump rope was? It was the rope-less jump rope, the one with just the handles. 

But the cool thing is that handle registers how many calories you burned, how many 
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times you jumped, how long you’ve been jumping. It even plays music. It’s a very cool -- 

it’s called the Jump Snap. You can buy the Jump Snap by itself, but it comes with the 

jump rope kit.  

AUDIENCE MEMBER: The APH one? 

LAUREN LIEBERMAN:  The APH -- yeah, the Jump Snap comes with the APH kit. And 

it also has little weights you can put in it to make it a little heavier, to make it a better 

work out. So the second preferred jump rope was -- and it doesn’t come with the kit 

because you can just do it yourself. It’s the beaded jump rope. You guys know the 

beaded jump rope, right? So you take a piece of a hula hoop, like this much of a hula 

hoop, a quarter of a hula hoop, and you string the rope through there. And that way it 

doesn’t get tangled and the kids can hear the rhythm when it hits the floor. And they 

love that. And I tried to talk APH into making one of those, but they were like, it just 

wouldn’t be -- people can do it themselves. We describe it in the manual, but it doesn’t 

come with the kit because then they’d have to cut up all these hula hoops and put them 

on all the --  

AUDIENCE MEMBER: [inaudible] 

LAUREN LIEBERMAN:  Yeah, that’s not a bad idea. So that was the second one. The 

third one was the beaded jump rope just because it’s heavier. The light ones, you know, 

those plastic ones, not only do they not give the kids enough proprioceptive feedback, 

but they get tangled. You know, they get tangled pretty easily. And so it comes with one 

of those, but I think of that more as like the peers or friends can use that because it’s 

not as good as the other one, it’s not as preferred as the other ones.  
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So anyway, those are some preferred activities and my hope is that if the schools 

get the jump rope kit through quota funds, the kids can like sign out the jump ropes and 

take them home, or the parents can buy the jump ropes that the kids like to be at home, 

so they can jump at home, okay. So again, that’s through APH and that’s offered on 

quota funds. Let’s see.  

And also like as far as like bicycling is concerned, today you can get tandem 

bikes for not that much money, I mean they’ve been -- I think like Wal-Mart sells tandem 

bikes. And tandem bikes are great for kids with visual impairments. You can get them 

as -- for new ones as little as three or four hundred dollars. And again, I know that’s a lot 

of money for some families. Lions Clubs are great for that kind of equipment.  

But the other bikes that are very helpful for kids who are deaf-blind or kids with 

multiple disabilities are the side-by-side bikes. And there’s different names for those duo 

bikes, buddy bikes. I call them side-by-side bikes. But especially our kids that do tactile 

sign, you know, riding side-by-side, you literally can communicate and it’s not as difficult 

to communicate when you’re riding side-by-side. If a person’s deaf-blind riding in the 

back, we -- and I’ll talk about this, but we me make up different signals so they can 

actually tell you when they want to stop, or they can ask you a question. You can 

actually tap their hand, turning right, two taps, we’re turning right.  

AUDIENCE MEMBER: It may be a strange question, but with the side-by-side, do both 

have to be bicycling? Because I have some students who are in wheelchairs, and we 

tried [inaudible] rope-less jump rope but would -- I understand that would be available, 

but he couldn’t. 
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LAUREN LIEBERMAN:  Carlton asked a good question. There’s two things. The one 

we have, the bike we have, only one person governs the brakes and the steering. So 

you can actually disengage one side from the brakes and steering, and that person can 

just do what they can. And actually the seat moves up and back, and we even put 

blocks on the pedals so as little as -- even if the child can just go back and forth, they 

can do that and still get some exercise. So yes, you can do that on those side-by-side 

bikes. But there’s also, and I don’t know where to get these because we bought ours 

from Wright State University, it was -- it’s a recumbent front. The front is recumbent and 

the back is a bike. So the person in front sits like this and they can ride so it’s okay -- we 

have kids cerebral palsy, we have kids with spina bifida, and they can sit on the front 

and pedal as much as they can, but the person in back is in charge of steering and the 

brakes. And this was a two wheel bike, but it’s like a tandem, but the front is recumbent. 

Do you have one of those? 

AUDIENCE MEMBER: [inaudible] 

LAUREN LIEBERMAN:  Oh wait, so can you give her the microphone? 

AUDIENCE MEMBER: Yeah, I’m sorry. That’s on. Thank you. Yes, I’m from The 

Netherlands, and the nice thing about them is that they are light. I also work with a deaf-

blind young man of 26, and we are now biking. And this is side-by-side, but it’s hard to 

find one that is not really heavy, you know? You need really to up your own fitness 

skills. And even -- because he helps, sometimes he pedals, sometime he doesn’t, you 

know, or half-way. So if you assume that you have to do the work and then building up 

to the other -- the deaf-blind person also, you can do it, but it is heavy, so it would nice if 

it was like that other one that is light. Yeah. That was it. 
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LAUREN LIEBERMAN:  And that’s a good point. There are many different types of 

bikes and you could spend anywhere, like I said, from three or four hundred dollars to a 

lot more money, but you know, you can always go on eBay because a lot of people -- I 

actually got our side-by-side bike from a guy in Minnesota, and he and his wife rode it 

and then they just didn’t ride it anymore. And so those are some other options to go on. 

And you know, a lot of times, the people might be like, you know, I want 800 dollars for 

this, and then they see who you are and, oh, okay, I’ll give it to you for 500, you know, 

so sometimes you can actually get it for cheaper than the person say initially. But you 

would -- you know, you’d be surprised how many people buy it with good intentions and 

then think this is just taking up space, I’ll sell it, especially nowadays when you can do it 

on eBay or Craigslist. Any other questions about home activities, or anybody want to 

add anything? 

AUDIENCE MEMBER: [inaudible] 

LAUREN LIEBERMAN:  And just make sure you say your name first.  

AUDIENCE MEMBER: I think it’s Kelly. 

LAUREN LIEBERMAN:  Kelly, right.  

AUDIENCE MEMBER: With the bikes, can you get them for like for young kids? How 

do you that? You know, if I wanted to ride with someone that was three or four or five?  

LAUREN LIEBERMAN:  Actually, that’s even easier. This is the easiest one is you guys 

know those trailer bikes? And so it’s actually -- you take your regular two wheel bike and 

it’s just an extension with a seat, and you can lower and higher the seat. And the child 

pedals and everything. And so we actually -- bike extensions I call it. I think -- because 

there’s one that means the trailer, you know, the trailer in the back where the kids sit in 
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the trailer, that’s not it. It’s extensions. And we got really fancy ones for $250, but you 

can get them for like, $150. And if you just put on bike extensions, look up, look it up.  

And actually, those are even easier to get because once kids grow up, the 

parents don’t need them anymore, and I have friends who are like giving them away to 

each other, you know, because they want other kids to learn how to ride bikes too. So 

that’s a great questions. And that’s for kids who don’t have -- you know, they might have 

-- they have bilateral movement. They might not have cerebral palsy or spina bifida. 

Okay, Kelly, does that help? Okay, cool.  

Okay, some more activities at home. Some kids, you take different kinds of balls, 

we have beeping balls, we have bouncing balls. They would just love to bounce a ball. 

Now I have kids -- now this was kind of frustrating. You know, we were talking about this 

research that we did. A lot of kids don’t know how to dribble a ball because -- I don’t 

know why their parents just didn’t buy a basketball because they think, oh, they’re blind, 

they don’t need to play basketball. Kids judge their whole gross motor skills on if they 

could bounce ball. It’s true. And so if they can bounce a basketball five times, that would 

be awesome and they’d feel good about it. So ball manipulation skills, playing with balls 

at home, you know, even just throwing a ball into a basket. And to tell the kids where 

the basket is, you can just take your cane and tap the basket. Take the child’s cane and 

tap the basket. But there’s also a thing, I don’t know if you guys have seen this, but from 

the basket there’s this like funnel kind of thing where if they make the basket, it comes 

back to them. But for our kids, we need like a huge funnel also to get the ball to come 

back to them. This is my -- I’m excited about this one. In a couple weeks, I’m going to 

Seattle to a deaf-blind retreat and we’re going to be working with this. Get the funnel 
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from the basket, but also getting like a net, so if I miss it the ball will still come back, but 

I’ll know when I make in the basket or not.  

AUDIENCE MEMBER: They have games like that. 

LAUREN LIEBERMAN:  They do have games like that at fairs, but it’s not -- and the 

ball does come back to them. You know, that’s a really good idea, but the idea is 

something that you can make at home, like so maybe you just buy this extension and 

then you get two big sheets. 

AUDIENCE: And they could practice for the fair.  

LAUREN LIEBERMAN:  And they could practice for the fair, exactly. And then I was 

thinking they could play in individuals or teams, like let’s say we get 10 balls between 

us, how many can we make into the basket, you know, that kind of thing. We even 

make games where if you hit the backboard, you get three -- you get one point. If you hit 

the rim, you get two points. If it goes in, you get three points. You know, so you could 

actually have a whole -- a point system, and it can be really fun and challenging if you 

can create that. I also was thinking you could have somebody tap the basket, but then 

to know -- so let’s say I move, then, okay, that person went away. If you got a string and 

then you know where the string is, so you kind of see there the angle of the string is, 

you know where the basket is then. So that’s just another idea I thought of that you 

could -- you know, you could set that up at home. And I don’t know how much those ball 

extensions are, but I do know that you can buy them and you just attach them to the 

basket.  

Kids can work on reaching and grasping. I mean, you could -- if you have kids 

that just need to work on that, you know, reaching and grasping is a foundation for 
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throwing, foundation for catching. And so, if you can use anything that the child might 

like to reach and grasp, you know, now there’s all those kind of -- even like things that 

light up, things that glow, things that make sounds would be useful to use.  

Wedge mat activities, you guys know kids can do forward rolls, they can do log 

rolls, they could do backward roles, they can roll up and down the wedge mat activity. 

That’s great for spatial awareness, for gross motor skills, fitness, locomotor. You know, 

things like running, skipping, hopping. I have kids that even at home they’ll practice, see 

how far they can jump. You know, you can do that with your friends. You can mark it off 

on the ground and see how far you can jump. Leaping. Oh, racquet and bat activities if 

you have a tee. Also, you guys know those pitch back nets, where like kids can throw 

the ball and it comes back? Well, I’ve had kids that will bat the ball and it comes back, 

and it’s better if it’s a beeping ball. Or if they have some low vision and they can see 

that bright ball against the grass, they can do it themselves.  

I had one kid from the West Virginia School for the Blind and he loved golf, and 

you were talking about golf. And so he wanted someone -- he couldn’t get -- after a 

while people got tired of chasing after his golf balls, so he took a fishing reel and he 

attached the fishing reel to the shaft of the golf club and then attached the fishing line to 

the golf club. So you release the ball and then he would hit the ball, and then he would 

just reel the golf ball back. It was awesome. And, you know, the thing was I made a 

bunch of them. We should have patented it because the next thing I know, I’m on the 

airline, I think it was US Air, and they had it as a -- they were selling this kid’s idea in the 

magazine. And he should be getting all those the royalties from that, but it was pretty 

cool. But, you know, that’s easy -- it was easy enough to make. You know those -- 
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they’re like white -- they’re like plastic ties, you could tie the fishing reel onto the golf 

shaft. And then I just took a screw, screwed it into the golf ball, and then I just tied the 

fishing line onto the golf ball. So it was pretty easy. 

AUDIENCE MEMBER: Did it change the weight of the golf ball? You know, how the --  

LAUREN LIEBERMAN:  It did, but it didn’t matter, you know? And it’s just -- you’re just 

practicing your swing, you know.  

AUDIENCE MEMBER: Okay, but you don’t know if you’re getting it straight or not. If 

that’s what you’re shooting for --  

LAUREN LIEBERMAN:  If that’s your goal, right. I think if you use -- you could even 

use a -- oh, sorry. You could even use a light screw -- a lighter screw if you wanted to. 

Also, balance, like balancing activities, you guys know those little trampolines? My kids -

-  

AUDIENCE MEMBER: They’re great. 

LAUREN LIEBERMAN:  They love those. I suggest if you can get the ones with the 

handle for balance or put it next to a wall. Just -- unless kids have really good balance, 

you know, just to make sure they’re safe, you can put it next to a wall. So those little 

trampolines. Yes? 

AUDIENCE MEMBER: Thank you. All my nieces and nephews have trampolines and 

they all -- all those dads dig them in the ground. 

LAUREN LIEBERMAN:  Oh, so they dig them in the ground, and then so there -- so 

they don’t have as far to fall if they --  

AUDIENCE MEMBER: You cannot fall because you have the plastic covering over the -

- how do you call those things? 
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LAUREN LIEBERMAN:  The coils.  

AUDIENCE MEMBER: Yeah, the coils. And then it’s grass. And they cut out a part of 

the lawn or they -- and then they dig it out, and the dad or mom put it in. And then that’s 

-- and then they put another one next to it and you can have all those games, but that’s 

how -- and that is so safe.  

LAUREN LIEBERMAN:  Yeah. And that’s -- Bernadette, that’s a great idea because 

that’s what my -- at my camp we had that when I was growing up. And that is so much 

fun because you are -- even if you’re six feet off the ground, you’re only six feet off the 

ground, you know? You’re not going to get hurt if you -- not as badly hurt if you fall. 

AUDIENCE MEMBER: Yeah, you’re even with the ground. Because the thing you are 

standing on is a level with the ground, but you have that hole under it, so you can jump, 

you know. You never --  

LAUREN LIEBERMAN:  Yeah, so that’s really good. And that’s a fun activity for at 

home. And your friends will come over and they’ll -- that’s the other thing. When you 

have fun activities at your house, it’s more likely that their friends are going to come 

over and they’ll have more socialization. So jumping activities or trampoline activities, 

but also balance beam activities are really fun to do for kids, you know, starting off with 

maybe a low balance beam and then you can move up from there. And, of course, 

anything like biking are good balancing act -- bikes are good balancing activity, 

gymnastics.  

And then tumbling, you know, any kind of tumbling. I spent I don’t know how long 

with kids teaching them, how many second can you stand on your hands? How many 

seconds can you stay up? How many steps can you take walking on your hands? I 
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mean, all you need is free space in the grass or on the driveway. But also cartwheels, 

you know, forward rolls, log rolls, those kind of things, that can entertain you all day with 

those kind of challenging skills. I mean, those really build on your stability, on your core 

strength, and on your confidence, okay.  

Also, if you have kids that -- and I totally think -- I’ve seen kids that are in martial 

arts. I mean, how many of you have seen kids in tae kwan do or judo? How confident do 

they get? You know, you go from belt to belt. It’s a real clear improvement on their skill 

level. And if you say, I’m a yellow belt, everybody knows what that means. I’m a green 

belt. People know that, and that’s something that’s common, and it’s something that 

people can’t take away from you. You get a black belt, you’re always going to be a black 

belt. And that’s not something -- it doesn’t expire. And so I don’t think it does, does it?  

And so that’s the other thing is when kids are in those kinds of class -- in those 

kind of classes, they can practice those at home too. And that’s a really nice thing, I’ll 

tell, you know, I’ll say to kids, can you show me your routine? You know, and they’ll 

show you their routine. What’re you going to do when you’re going for your red belt? 

Show me what you’re going to do? And those are some other things they can practice 

at home, okay. Does this help, does this help everybody? Is this -- hopefully this is all 

helpful for you.  

And you know, it’s just -- I’m sure you know a lot of these things and you’re going 

to -- I’m sure as you go along you’re going to run into more of these kind of barriers, but 

there’s always going to be attitudinal barriers. Parents, overprotection, and sometimes 

it’s justified and sometimes -- this one kid, they wouldn’t let him wrestle because they 

were afraid of his vision, but he was totally blind. So he did not get to be on the 
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wrestling team and it was really sad because he was a really good athlete. I just still 

don’t get that one.  

Also, community activities, a lot of times the instructors are just totally 

threatened, they don’t know what to do. This jazzercise class, but it moves kind of fast, 

so it was like, well, do you know what moves you’re going to do? Can we pay you to 

give this person a pre -- what do they call them? A pre-teaching. And, you know, so 

those are the kind of things a lot of times, and this is one of the things in all the parent 

studies I’ve done that parents say oftentimes, and you can attest to this, is that we 

never get to sit and watch the game. We never get to sit and watch little league because 

we are there with our child, holding the child up. They’ll only let the child in if the parents 

support the child in some cases.  

You know, in some instances I’ve seen their peers take over what the parents 

did, and then the parents get to watch and then the peers take over and help with either 

clapping or guiding the person in the activity. So that’s a little bit tough when parents 

have to be the sole source of support in the community activities. And then sometimes 

it’s the child themselves. They sometimes are their own barrier, where they’re afraid or 

they get anxious. And I think, to me, it’s all exposure and experience. The more 

exposure and experience they get, the less of these barriers you’re going to see.  

Then this is the other thing. The more people in the community that see people 

with visual impairment or deaf-blindness out there, the more they’re going to be 

accepting of those kids in their programs. And so if you’ve seen kids who are blind on a 

swim team swimming and a kid signs up for their program, they’re not going to think 

twice about that because they’ve seen that. And that’s why, to me, promoting role 
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models is so important. Oh, well, she’s going to bump her head or she’s going to run 

into the wall. Well, look at Trisha Zorn. You know, look at some of these other elite 

swimmers or athletes that are really good at it that don’t bump their head on the wall.  

Of course, these other -- some of these other things are very common for able-

bodied people too. Transportation can often be a barrier. Time. Everybody, that’s 

always a barrier. Funding is a big barrier. Like for my camp, our camp is 850 dollars for 

the week. You know, and even for able-bodied kids, that’s a lot of money for anybody. 

And so can funding be a barrier? Yes. Can -- a lot of times, can you overcome that? 

Yes, we can overcome that. But, you know, it’s also good to find some sources for 

scholarships. I do think that it’s important for the kids to be part of the grant writing and 

part of the presentation to get funding. I don’t think it’s okay to just hand kids money 

their whole lives and they never have -- they know -- they never know the process how 

to get that. Because life doesn’t work that way. You know, we always have to be part of 

our process and eventually, you know, getting the kids to advocate for themselves.  

Also, one of the big interesting -- one of the barriers was the child’s disability 

itself because people didn’t know what the child needed. So the child knowing what they 

need and the parents explaining what they need I think is important. And not being 

afraid to say, you know, if a child has a seizure disorder, if some -- you know, some of 

our people might also have diabetes in addition to their visual impairment. What exactly 

do they need? This child might have a retinal detachment. Okay, they need certain 

other kind of protection, more so than another child with a visual impairment.  

And also the program availability. Now, you’re not going to always find those judo 

programs with other kids with visual impairments. You might find a judo program. You’re 
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more likely to find tae kwan do. I learned this in our research, trying to help kids find 

programs for them, it’s much more common to do tae kwan do. But tae kwan do is not a 

Paralympic sport, judo is, and that’s what kind of frustrates me because I think, well, it’s 

easier to access. If you Google, like let’s say where you live, tae kwan do, and you 

Google judo, you’ll find more tae kwan do in most cases. So, you know, do you do tae 

kwan do to help you be better at judo? I don’t know, that’s a choice that you have to 

think about.  

But more so you’re going find programs for people who are sighted, and it’s okay 

for the kids with visual impairments to go into sighted programs, but to take advantage 

of playing with other kids who are visually impaired when you can. You know, goalball is 

one of those thing where you have to have other kids with visual impairments to play, 

and more and more places now are teaching sighted kids to play goal ball just so they 

have enough kids to play a game.  

AUDIENCE MEMBER: [inaudible] 

LAUREN LIEBERMAN:  What’s that? Yeah, that’s what I’m saying. There’s nothing 

wrong with that. As a matter of fact, at my university we have enough kids -- we have 

enough students to have a goalball team, and I thought, well, what if they don’t all come 

to a practice? You know what? If they don’t all come to a practice, we get some other 

sighted students. They love -- my students, they’re like, I want to play goal ball, so, you 

know, you get some other people that are sighted and that’s fine. And so the program 

availability is only limited by your need to be -- to do exactly the sport -- like you’re not 

going to be always swimming against kids who are B2bswimmers. You can swim 

against other people who are sighted. Use your time and then you can look online, 
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actually on the computer, on USAVA.org. They will give you qualifying times for the B2 

50-yard swim for kids who are 16 and under, for example. It’ll give you times. You can 

compare your times. Even if you’re competing against sighted kids, that’s fine, do the 

best you can, but compare your times for the times you need for your own competition. 

Does that make sense? Okay.  

And then the other big thing is equipment availability, and I do have to say that 

can be a barrier. But once you start getting equipment -- like at my camp, we started out 

like borrowing a couple of tandem bikes. You know, you have to start somewhere, and 

it’s okay to borrow equipment until you have enough money to buy it. But like I said, 

through Lions Clubs, Rotary Clubs grants, right now there’s all kinds of -- there’s 

actually like Tiger Woods’ golf -- like grants for golf. There’s bike grants out there. So 

you can look online and find lots of different grants that you can get for different 

programs.  

Also, CAF, the Challenged Athletes Foundation, that gives grants to individuals 

for equipment. CAF, Challenged Athletes Foundation. So you -- the athlete themselves 

writes a grant. It’s typically for equipment. I don’t know if they pay for travel, like a lot of 

times that’s what people need money for, travel, but you can look that up, the 

Challenged Athletes Foundation. But if you want a tandem bike, let’s say, you know, the 

person wants to be a biker and they want a tandem bike. You could write a grant for 

them for that. Does anybody want to add anything to the barriers, barriers and 

solutions? Where’s the microphone? Thank you. 

AUDIENCE MEMBER: The one thing to add, and this’ll probably come under attitudes, 

but it could -- I don’t know where else it could go, is fear of liability.  
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LAUREN LIEBERMAN:  Yeah, and actually that’s a really good question. Some 

teachers will actually use that as an excuse to exclude the child, and some programs 

will actually use that to exclude the child. But this is again where I’m going to say that 

role models come in. I’ve had people say, I went to go horseback riding, but they won’t 

let me go horseback riding because of my visual impairment. If you find other programs 

that accept people with visual impairments, and you say, well, look, this program and 

this program allows people with visual impairments to ride, and give examples, they’re 

much more likely to let them ride. 

And it’s frustrating to me because I can’t tell you how many people have their 

heart set on scuba diving, they get all the way there, they pay to get there, and then the 

people won’t let them do it. You know, so how do you get over that? And I think a lot of 

that, like I said, is finding other programs. And also being very clear at the beginning 

about what they’re getting themselves into, you know, who you are, what the person 

needs, and that kind of thing. Okay, so this -- what I wanted to share was Pam brought 

up a really good point is that -- how many of you know who Rachael Scdoris is? You 

know who Rachael Scdoris is?  

AUDIENCE MEMBER: Oh yeah. 

LAUREN LIEBERMAN:  Yeah, so Rachael Scdoris, I’m just going to wait until people 

sit down, is a -- she’s visually impaired, she’s from Oregon, and her father was a sled 

dog racer. And she really wanted to race in the Iditarod. I mean, she got really good at 

racing, and, you know, Pam brought this up when I talked about fighting to get into a 

program. Well, she was good enough to race in the Iditarod, but she needed someone 

ahead of her to -- you know, on one of those microphones and explain to her what’s 
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coming up next so she knew when to turn. It’s dangerous. You know, you’re out there in 

the middle of nowhere and you go the wrong way and your dogs might be going and 

nobody knows where you are. Anyway, so it took her about a year or two years, but she 

finally did get the permission to be in the Iditarod. And we looked it up and this past year 

-- in 2009, she came in 45th of all the people in the whole world in the Iditarod, which is 

like the ultimate dog sled race. And her previous had been 57th. And so we were 

wondering how she did in 2010, but we think maybe there was a problem with the snow 

this year. But this is just really cool to know this about Rachael Scdoris.  

AUDIENCE MEMBER: But there was a fight because she wanted a snowmobile to be 

her guide and they only allowed another dog sled -- sled dog team to go with her. They 

wouldn’t allow for the snowmobile.  

LAUREN LIEBERMAN:  But even they weren’t going to let a dog sled team go ahead 

of her either, but she did fight and got permission to do that. 

AUDIENCE MEMBER: She got that, but they really imposed a lot of restrictions. 

LAUREN LIEBERMAN:  I mean, I think they came up with a good compromise. And 

hopefully, you know, we’ll continue to see her -- we’ll continue to see her rise. But she’s 

another good role model. You know, you talk about someone, this is a grueling race. 

You know, it’s, let’ see, 1,049 miles. 1,049 miles. And she does that. And she takes care 

of her own dogs, she feeds her own dogs. I mean, so she actually also has to know and 

understand the health of her own dogs. So it’s a cool story. If you want to read her book, 

her book is called No Finish Line. No Finish Line. No, yeah, I think it’s called No Finish 

Line. Rachael Scdoris. Anyway, she’s -- it’s a great book, it’s a great story. The only 

thing I don’t like about her story is the physical education teacher was awful and she 
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didn’t get to be in PE, and that was really bad experience for her, so, you know, she 

probably didn’t have -- her PE teacher probably didn’t talk to the vision teacher, that’s 

what I think. Okay.  

So the other thing that Pam was talking about is that she has a student who 

wanted to -- she was in the horse -- correct me if I’m wrong. She was in horseracing, 

horse jumping, and they wouldn’t let her have the modifications she needed for the 

horse jumping. And so, but so what happened, Pam? Yeah, you need the mic. 

PAM: When she was in high school, she was in 4H. And the 4H instructor allowed -- 

took her to the shows and then they explained to the judges what accommodations she 

would need to help her to be able to jump. And then they took her down to Texas to an 

arena for a big competition, and when she was there they explained to the judges again 

what accommodations she might need and what she would need to have. And the 

judges didn’t allow it. They said it would be unfair for her to have these type of 

accommodations because nobody else does. So she did what she could do in the 

arena. When she was done and pulled her horse up and hopped off the horse, the -- her 

mother let go of her guide dog and the guide dog went out to her in the middle of the 

arena. And when she grabbed the dog’s harness, that when the arena got stone silent. 

The mother was telling me this and said, these people didn’t realize that she was 

visually impaired. And she probably could have done a lot better in Texas than she 

really did. Last I heard, she’s still out in the equestrian fields, still trying to, you know, 

jump, but she ran into a lot of problems with the horse jumping as well. 

LAUREN LIEBERMAN:  And thanks for sharing that story, Pam, but like that story 

about her student, the story about Rachael Scdoris, I think it just shows us the more 
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people that advocate and help us change the rules for people that need the rules 

modified, the next person it’s going to be easier and easier. And so, you know, I think 

sometimes like parents are beating their head against the wall. And I’m just saying, you 

know, just think about that parent that’s coming up behind you that really is having a 

tough time. 

Like I don’t know if somebody -- some of you met Julia. Julia was here the first 

few days and she has a son, Joe. And he plays goalball. He’s a really good athlete. But 

she said, you know, when he was younger, she had really a lot of struggles trying to get 

him into sports. So she actually said -- any parents here, she left her phone number if 

you want to talk to her because her son is now playing goalball and he’s going to be on 

the Pennsylvania team, you know, the Venom. They’re really, really good. They came in 

second in the nationals.  

So she -- the people who pave the way are going to make it easier for the next 

people. So, you know, as hard as it is and as long as it takes her to modify the rules, 

that next child that wants to be an equestrian specialist and that’s their sport, that’ll be 

easier for them. Okay, we just have to have people. Like I said, you see people out 

there, you see people out there doing these sports and the modifications they need, 

then people are going to be like, oh, okay, it’s a no-brainer. And I think part of the issue 

-- I mean, the reality is when kids were in schools for the blind, they were succeeding, 

but they’re in their schools. People didn’t see them as much in the community. And it 

hasn’t been that long since kids have been in their homes and their homeschools and in 

activities in the community. And so people still aren’t used to what people with visual 

impairments can do with some modifications. 
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Okay, anything else? Thanks, Pam. So now we -- I wanted to talk about 

communication. We were talking about if kids are deaf-blind and, you know, we 

struggled for years, you know, trying to figure out how we would set up communication 

with our kids who are deaf-blind. And you know, different sports and different activities 

require different types of positioning, different types of communication, different types of 

timing, different safety needs. And also, if you think about the intervener or the 

interpreter, they’re actually -- sometimes their safety and their own comfort is at stake 

as far as the way that we position ourselves. And Carolyn, you can jump in here at any 

time because you know this inside and out. 

But for example, when we -- we were teaching canoeing. You know, usually how 

would you -- if somebody needs tactile signing, how are you going to -- if the person has 

a paddle -- first of all, how do you teach them how to paddle? Second of all, how are 

you going to communicate with them while they’re in the canoe? So these are just some 

things that we struggled with, things like rock climbing, archery. I mean, you’re teaching 

archery, they have both of their hands are occupied. You’re running and you’re running 

with a tether, you know, that person’s relying on that tether or that sighted guide. How 

are you going to communicate if they need that?  

So these are some things that we struggled with. And so the first thing was we 

realized when one of our kids had been horseback riding for several years, but he 

never, ever felt a horse. You know, they put him up on a platform and he got on the 

horse and he’d ride. He kind of knew what this and this was. He never, ever felt the 

horse. So the first time we like asked him if he ever felt a horse and he didn’t, and it took 

like an hour. And he went all up and down. He went in the nostrils. He went all the way 
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down to the tail. People were bawling because it was like this -- and also we all felt bad 

because he had been at our camp before. We didn’t realize he didn’t know what a horse 

was. You know, how many people ride a bike, but they don’t know how it works with the 

chain? 

Oh, I got to tell you a funny story. So this year, we wanted to make sure the kids 

understood ever part of the bike and how a bike works. Well, so the kids who are blind, 

then they had all this grease on their hands. And so we didn’t have -- you know, like 

what are you going to do? We had those wipes, but they decided to be empowered, so 

they took the grease and they made themselves moustaches on their face. so they 

wiped it off and all the kids are walking around with the moustaches because they were 

like -- then they knew -- they knew what the bike was. They knew how the bike worked, 

but they also had this kind of -- they had this connection because they didn’t -- they had 

the grease on their hands, but then they -- anyway, something about it just struck me as 

they were taking back their -- because it’s negative and you’re walking around, you 

have grease on your hands. But they were like, we have grease on our face now. You 

know, it’s just this great thing.  

But we want to make sure the kids understand the whole activity. For archery, 

how many people teach kids archery, but they never go over and they say, okay, this is 

white. This is the black circle. This is the yellow. If somebody’s jumping up and down, 

they’re so excited, it’s because they got it in the yellow. Well, the yellow is the most 

points. That’s the bull’s-eye. That’s the best part. Because I’ve had teachers like, why 

would you care about the color? I’m like you care about the color because that’s what 

people are going to talk about. And that’s when you know how many points you get. It’s 
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like one, three, five, seven, nine. You need to know the color. So explaining the entire 

activity, the entire skill, and not just here’s an arrow. This is the shaft, this is the point.  

And actually, we even had this great instructor at the Connecticut camp. I never 

saw this before. They said, here, now take this arrow and see how hard you need it to 

go in the target to make it go in. That’s how -- why you have to pull it all the way back. 

Even though it’s hard, you’re shaking, you got to pull it back hard because if you just 

touch -- if you just go like that, it’s not going to go in the target. And if it doesn’t go in, 

you don’t get the points. Oh, okay. 

Wait, we need you to have the microphone. 

AUDIENCE MEMBER: [inaudible] that would allow student, you know, to know how far 

back they were. Because distance for blind students is always a concept. So we would 

have them walk back from the target to understand that they were 20 yards away and 

how far 20 yards -- you know, how far 20 yards was, you know, from the target and why 

they were -- you know, because sometimes just this spatial activity was one that was 

necessary as well too. 

LAUREN LIEBERMAN: Okay, so knotted ropes, that’s a really good idea. Knotted 

ropes to give you the distance that you are from the target, that’s a great idea. You 

know, and in that sense you do understand archery. You understand the velocity that 

you need. You understand the point system. Then you understand archery. But by 

standing there -- you know, and also all the names of everything on the grip on the bow 

-- I don’t even know all the names of everything. You know what I’m saying? Teaching 

them all the whole aspect of it. 
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 The other thing was bowling. I can’t tell you how many kids said, oh yeah, I’ve 

bowled before. They never felt a bowling pin. They didn’t know how far it was to the 

pins. And I had kids, like a big, big kid would go up there and he’d just like drop the ball. 

And he said he’d been bowling before. I didn’t know why he didn’t step in the ball and 

really roll it. And he didn’t understand. He never felt a bowling ball before. We actually 

have this block with screws in it. And the screws are in the shape of, you know, one 

here, two, three, four. And so then kids understand, oh, this is how the pins are set up. 

This is how heavy a pin is and this is how far away it is. So you walk them through that 

whole thing.  

Because if you’re blind and you don’t know that, this is the dumbest -- I think 

somebody -- one kid said to me, why are we doing this? This is really dumb. Because 

nobody had ever explained what bowling -- the purpose of it. So now you know. As 

soon as we took the -- it took us about 45 minutes because the people in the bowling 

alley had never gotten a pin and passed it around this group. And I said, how do you 

expect them to understand a bowling pin? And you know, the ones you have when 

you’re little, those are plastic. You don’t -- those aren’t real bowling pins. So anyway, 

once you do that, then the concept of bowling really -- it clicks. You know, then you 

think, oh, these people aren’t crazy after all. 

Okay, so and that’s the other thing is you can’t put a time on how long it’s going 

to take someone to understand an activity. And I always say it takes as long as it takes. 

But you know what? Once they feel that archery, bowling, horseback riding, once they 

feel that, then they don’t have to do it again. I’ve had kids that have gone on a merry-go-

round and they didn’t know that there was two layers of horses and how big it was. You 
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know, that kind of thing, if you have the time to do that, to explain that, because then 

you understand, oh, there’s 30 kids out here that are doing what I’m doing. It’s not just 

me. They think, oh, do I have to stand in a big, long line? No, because everybody gets 

to go on. But why does everybody get to go on? Unless you understand that there’s a 

seat for everyone. 

And then also when kids sign, you have to link movement to language. I mean, 

don’t just put kids through a motion. Explain to them what it is. And the other thing I 

realized is that you can teach the kids a sign for something, but you also need to 

fingerspell and show them what the word is because I’ve had -- I have a friend, she’s 

deaf and she was on the U.S. ski team. So she applied to be, you know, a ski instructor 

at a ski mountain. And they -- like everybody thinks they’re good skiers, so they had this 

little test for people. She didn’t know what the words were. She only knew the signs, so 

she couldn’t pass the test. She was on the U.S. deaf ski team. But because nobody 

ever told her what the signs looked like, what the word was, she couldn’t pass a basic 

ski instructor test. You know, so it’s really important to link the sign to the word and to 

what it is. So there’s a lot of different things you have to relate to. 

And then also, now listen, when the child -- like we say listen to the experts 

because you -- a lot of times people disregard a child’s signs or a gesture or their facial 

expression or their previous experience. So making sure that you listen to what the child 

says or what the para-educator or their intervener says about their previous experience, 

because I think sometimes people are surprised, oh yeah, he knows hockey. He plays it 

all the time with his brother in the driveway. Well, you might have just not assumed that 

and you’re teaching him all the time. And he’s like fine, fine, I know, I know, I know, I 
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know, I know. Why is he saying that? He’s saying that because he does know. He’s 

fine. Don’t explain it to him. We have to honor what they say and understand their 

previous experience.  

And also I’m not saying doubt a child, but when they say they’ve done something 

before, just say, oh, have you ever felt the bowling pin? Maybe just making sure that 

they understand the whole concept of the game. Because I’ve even had -- you know, 

I’ve had interns come when I was at Perkins. I had interns come. You know, at the time 

it was at Boston College. And they were taking the kid and running him around the 

bases like really fast. And I said, do you know -- does he know what first base is? Oh, 

okay. No, he didn’t know. He didn’t know what he was doing or why he was doing it. 

Nothing. And so those are things we have to make sure they know. 

So again, you know, things like archery. And then the other thing is when you do 

have an activity, you have to decide when are you going to communicate and give 

feedback, especially if you’re teaching, if it’s a new activity. And like for things like 

archery, kids don’t want to wait until they go up to the target to feel where their arrow 

went. They might want to know, where is it? Where is it? You know, what did I get? 

Black. Did I get the red? Where is it? So talking about when you’re going to give them 

feedback is good as well.  

The other thing is making sure they -- when you’re setting up communication, I’ve 

seen it where the teacher just makes sure that the child knows when they do 

expressive. [inaudible]. So sometimes they’ll set it up where the teacher can give the 

child some information, but how are they going to give you information? How are they 

going to ask you a question? Or they’re going to say, how did I do? Did you see that? 
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Or, I want to stop. When are you going to make sure that that child can give you 

information? So making sure you set up expressive and receptive communication is 

important. And I don’t think that people spend enough time making sure that no matter 

how that child communicates, getting that information back to them. 

And then also, as we talked about before, those continuous activities, we have to 

modify those. I’m talking even for kids with -- that are just visually impaired and not 

deaf-blind. How often are they going to need feedback, and setting that up for feedback. 

It’s funny because when we were doing this research, one of the things we used was 

the intervener had -- it was like a pool noodle with mesh. So they could sit in the deep 

end because we set up one of the stations, because the kids needed feedback on their 

strokes. And when the instructor was explaining like what they needed to do, you know, 

you need to extend, you need to keep your fingers together, you need to just turn. Don’t 

turn both ways. Just turn to the right. Well, when are you going to give that to them? 

You could give it to them when they’re hanging off the wall at the end, but some of the 

kids were like, I don’t -- I can’t swim all the way to the end. So they’d stop. And they had 

this seat that they sat in and they did their sign. They told them what they did right, what 

they needed to fix, and then they kept going. 

So that was one of our tools for communication. Someone’s like, how did you use 

that for communication? I would explain it and they’re like, oh, okay. But does 

everybody understand that? So because continuous skills, I mean, you could ride bikes 

for 10 miles, but when are you going to get feedback about what you’re doing well or 

what you need to do differently? Running, swimming, all those kind of things. 
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The research, the initial research we did on this was in teaching exceptional 

children plus. I think that’s in that -- I think that’s in that handout. Okay. Here again, like 

jumping on the trampoline, you know, how would you give communication while the kids 

are jumping on a trampoline? You know, that’s a dynamic skill. And it’s a continuous 

skill. 

Excuse me. Has anybody heard of this whole, part, whole? Does anybody want 

to explain that? Whole, part, whole? The concept of whole, part, whole is that, you 

know, I’ve seen -- for example, let’s take goalball. You guys know the game of goalball? 

Where there’s three people on each side. There’s three people and it’s about the size of 

a volleyball court. And let’s just say that you guys are on the other team. I would roll it to 

you and there’s three people over there. And they stop the ball by diving and stopping 

the ball. Well, for several years we were teaching this and we were just teaching the roll 

and the dive. And the kids are like, why are we doing this? This is so dumb. And I was 

thinking, oh, they’re playing goalball. They didn’t know what the sport was. 

So what we do now is we teach the whole sport. So we have some of our -- 

some of the kids who know goalball or some of the counselors. And we’ll walk through 

the game. So we’ll explain to them, okay, who has the ball? They’re rolling it. This 

person dove and stopped the ball. That wasn’t a score because they stopped the ball. 

That person picked it up. They’re on offense. They throw it back. So then in their head, 

they know what the game is: three on three, you stop the ball, defense, offense. Then 

when I’m teaching a block, when I’m teaching the roll, when I’m teaching them how to 

find or orient themselves on the court, they understand why. So when we break them up 

into stations after that, it makes sense.  
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Once they learn the skills, we put it back together and then we do the whole skill 

again: whole, part , whole. And so anything, baseball, goalball, we have a game called 

showdown, you know, you can’t teach the parts if they don’t understand how it fits into 

the whole. I mean, you can, but it’s not going to make as much sense. So I believe for 

kids with visual impairments, it’s important to do that. And so we’re going to talk about 

whole, part, whole. We’re going to talk about some instructional approach modifications 

and then socialization, so. 

And so, again, here this is whole, part, whole. For example, in Judo, you know, 

there’s some things where -- there’s one thing where, you know, you do this sweep 

where you have to sweep your leg and then actually it’s like you’re tripping the person. 

You’re making them fall. And then you’re teaching them. The other person has to 

practice breaking the fall. And so making sure they actually teach the whole concept of 

the sweep and fall, and then the people can do each part. Okay. 

You know, these are just some examples, like a layup, a basketball layup, a 

volleyball serve, playing goalball. I mean, there’s a lot of other examples I can use, but it 

takes a lot of time and you do need the people to play it. You need the people to be the 

announcers or explain what’s happening. If the person’s deaf-blind, you need the 

intervener to explain it as it’s happening. And they might even have to feel the person 

doing it, explain what’s happening, feel the person doing it, explain what’s happening. 

And it’s worth the time to do that. 

Okay. And then this other -- another -- so once you do that, you do the whole 

part, then when you teach the parts of the skill, the two tactile methods, now you could 

always do a verbal explanation. I mean, we always do verbal explanations or a signed 
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explanation when we’re teaching, right? But how many of you have ever tried just to 

explain to a child how to do something, a novel task, and it takes forever and 

everybody’s frustrated? Right? Without any tactile means, it can be really frustrating.  

So, you know, for several years we were kind of working through what are the 

different ways of tactile instruction and which one should we be using? And so physical 

guidance, we use that term when you’re moving the person through the motion. For 

example, if I’m teaching the goalball, I mean, I’m always trying to teach the goalball roll. 

Okay, you’re going to step with this leg, so tapping this leg. If I help the child move their 

arm back to roll the ball, that’s called physical guidance because I’m moving them 

through the motion. And sometimes it’s just a tap or sometimes it’s a whole, you know, 

physical manipulation. That’s called physical guidance. And I -- some kids you can 

actually start off, you know, with full support. Then you move to a tap and then you 

move to independence. That’s the hope. 

And then tactile modeling, in some cases a child needs that. Or they might have 

to feel your leg. Like I’ve had people, kids, they have to feel me stepping forward. I need 

you to step with this leg. Feel this arm. My arm’s going to come back. And then 

especially when you’re talking like weight transfer and rolling at the same time, that’s 

not understandable. You know, you have kids going, which isn’t really going to help their 

whole momentum. So tactile modeling is when they’re feeling you -- actually, they’re 

feeling someone of similar -- the similar size. I mean, a lot of my students are like big 

football players. And when they’re teaching little kids, I say, you need to find someone 

else because they can’t even feel their arm. You know, it’s not going to work. So finding 

someone their own size is important. 
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And so physical guidance and tactile modeling are two different tactile strategies 

that we use, but I want to be very clear with which method you’re using because that 

should go in the IEP and the progress reports because of liability. I mean, you don’t 

want kids to say, yeah, he was touching me here, you know, when you’re teaching 

swimming and you’re supporting someone. And also for the next instructor because 

some kids for some skills, one works better than the other one.  

But the good news is that we did some research and we isolated each teaching 

strategy and we used the novel task of goalball for kids who never played goalball 

before. And we did a self-efficacy questionnaire like for pre and post. And there is no 

difference in either group, so you can use both strategies equally effectively. If 

anybody’s interested, that’s the only research I know that looks at those strategies to 

see if there’s a difference. 

I know that some kids prefer one strategy over the other for certain skills, but you 

could really use them interchangeably. I just do what’s best for that sport at the time for 

that child. And once you’ve been teaching for a while, you know, it just comes inherently 

which one you should use, which one’s going to be best. You know, my students will be 

like, Dr. Lieberman, which one should I use? I’m like, I don’t know, ask the student. 

Look at the skill. What works best? Like you’re talking about a cartwheel. They’re 

probably not going to be able to feel somebody doing a cartwheel. That would be kind of 

tough. I mean, I’ve had -- I’ve put like bells on people’s wrists so that they can hear the 

movement of the ankles and wrist, but probably moving someone through the motion 

and showing them is going to be easier for that skill because of the timing of it and 

because of the gross motor task of it. So does that make sense? 
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And the thing is I remember just going back and forth with JVIB with this article 

because they wanted me to use the term hand over hand, but in our field it’s not. It’s 

hand over leg, hand over foot, hand over -- you know, you’re manipulating different 

parts of the body. And that is a misnomer. So they were -- tactile modeling worked 

better and we finally came to an agreement. Now both of our fields are using the same 

language, and that’s what’s important because if a vision teacher that I’m working with 

is reading my report and they don’t know what I’m talking about, then how are we going 

to be in teaching with the same methods? 

Okay, Cindy has a question. Yes? You got to hurry. 

CINDY: Do you ever use like models, like the one little girl I’m thinking of, she’s young. 

She’s in love with this bear I introduced when I started her on braille. And do you ever 

use models like the bear or a doll to show them like the cartwheel process? Is that okay 

too? Like to show the hands and then the feet and the twisting and the turning? 

LAUREN LIEBERMAN: You know, that’s not a bad idea. I don’t think that’s a bad idea 

to show, especially, you know, to show the momentum or how fast you’d have to move. 

I just -- we don’t always have that kind of model in the gym, you know, when you’re 

teaching. But if you did, like if it’s working with the vision teacher, the vision teacher has 

one, that’s not a bad idea. Yeah, or the pre-teaching, that’s a really good -- you know, 

that would be cool if we actually -- that’s a good thing for APH to have is like a Gumby 

kind of thing where you could actually show them, yeah. Not a bad idea. Thank you, 

Cindy. 

 Now I’m going to talk about modifications for a minute. I know earlier, you know, 

we brought up if you change -- how would you teach, for example, like volleyball or 
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basketball for kids with visual impairments. And a lot of times, especially for those open 

skilled games, we do have to modify things. Now the good news is that just about every 

kind of ball now comes with a bell in it: soccer balls, basketballs, volleyballs, footballs 

come with bells in them. Frisbees come with light up Frisbees. So we actually can have 

a lot of modified equipment. It’s easier to get now as well. But what we have to modify 

are things like the rules, the environment a lot of times, you know, for things like glare, 

noise. We have to modify a lot of times texture on the floor. And so the way I look at it is 

looking at -- and I think about what are all the things we have to look at? Okay, what are 

the components? The rules, the equipment, the environment, and the instructional 

modifications. 

 And so, but you can’t look at this without thinking about the needs of the child. 

You know, how much do they see? How much do they hear? What are some other 

disabilities? What’s their previous experience? And actually, I think of it as a whole 

universal design. You guys all know about universal design. And hopefully if the 

teacher’s a good teacher, they’re going to have a variety. For example, like they should 

have a variety of bats that kids can choose from? Which bat is best for you? Which ball 

can you see the best? Do you want to bat it off a tee or from a hanging rope. Or do you 

want to bat it from a pitch? What are the variables that are going to work for this child? 

Will they need a sighted guide to run to a base? 

 Okay, so looking at all of these -- all of these areas and the variables within each 

area, now because I have to say a lot of -- even though I like to think of physical 

education teachers as creative, a lot of PE teachers, you can think about the people you 

work with, would they be able to think of all the variables that they could choose from 
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that might help that child? And so this book, I’m going to pass this around. It’s called 

Strategies for Inclusion, a Handbook for Physical Educators. And this is our second 

edition of this book. And what we did was we took common sports and units that 

schools would do, and what we did was we took all the variables you could think of. So 

you can actually look at it and say, did we try that? Would that work? And then I’ll give 

you an example here. Let’s see. And it’s divided into elementary sports skills, fitness, 

recreation skills. 

 Here’s basketball. You know, and so there’s -- it’s kind of like here, but it just 

looks a little bit different. Equipment rules, environment. I’ll pass this around. You can 

look at this book and actually I’ll pass -- as the book comes around, I also have order 

forms if anybody -- the other thing is that all the variable -- the modifications come in -- 

here you go. Those modifications -- oh, they’re on this CD. The book comes with a CD, 

so you can actually take those modifications, check off what the child uses, and you can 

put that right in their IEP or progress report what modifications you’re using. And if you 

tried something and it didn’t work, for example I had a group, they’re like thinking this 

boy that used a wheelchair, they thought he would benefit from a Nerf ball. Well, the 

Nerf ball got stuck under his chair, so they wrote X. Don’t use a Nerf ball. But you know, 

that’s good for the next teacher to know. You know, don’t let them get frustrated again 

with using the modifications that don’t work. Or at least they didn’t work that year before 

with that child, so, you know, sharing those modifications with them works. 

 So another resource, I’m going to talk about these a little more later, but I’ll just 

pass these around. There’s this book, Games for People with Sensory Impairments. 

And this is also a second edition of this book. And this -- all these -- this goes through all 
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the games of, for example, that you might have in elementary, middle school, high 

school, but this is all specifically for kids who are visually impaired or deaf-blind or have 

multiple disabilities. And this is -- this just came out through APH just a couple weeks 

ago. I don’t know if that’s on quota funds, but I’ll pass this around.  

 Another nice thing is the teacher can take this out because it’s in this binder, so 

here there are like all these different games. There’s actually -- a lot of these games 

were submitted by people at schools for the blind. They submitted games and it says 

who created those games. And so this, you can take it out and the teacher can take it to 

their lesson and then put it back in, so they can actually use this. And then there’s a lot 

of resources in here. So take a look at that. It’s called Games for People with Sensory 

Impairments through APH. 

 And, of course, that comes also in braille and auditory as well. 

AUDIENCE MEMBER: We’ll check and see if it’s [inaudible]. 

LAUREN LIEBERMAN: Can you check? Yeah, because I forget. You know, they just 

sent me my copies and then they didn’t say if it was -- because, you know, you have to 

have a quota meeting to decide if it’s going to be on quota funds. 

AUDIENCE MEMBER: What are quota funds? 

LAUREN LIEBERMAN: Oh, good. That’s a good question. Thank you for asking. Quota 

funds, for example, I mean we all know this that kids with visual impairments cost more 

to educate than kids who are sighted because they need all kinds of braille notes and 

they need all kinds of electronics. So the government puts a certain amount of money. 

Does anybody know how much per child per year? 
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AUDIENCE MEMBER: It varies year to year. Depends on who’s registered. It’s a little 

under 300. 

LAUREN LIEBERMAN: A little under 300. 

AUDIENCE MEMBER: Every state administers it very differently. I love the way 

Pennsylvania administers it. I hope they never change. 

LAUREN LIEBERMAN: Wait a second, wait a second, wait a second. 

AUDIENCE MEMBER: Is everybody in here from -- are most people from 

Pennsylvania? Cathy Nadberazny at Harrisburg PaTTAN office is our fed quota 

goddess. And for lack of a better word. Pardon? [inaudible]. She’s a goddess. I love her. 

Yeah, and so TVIs would want to communicate with her. There’s a link to the fed quota 

information on pattan.net, P-A-T-T-A-N.net. Call Cathy, talk to her. She’s a lovely, lovely 

person. And she’ll walk you through it if you’re not familiar with it. 

LAUREN LIEBERMAN: The idea is that, for example, the beeping balls cost $100, 

okay. A lot of physical education budgets are $200. So parents might complain that one 

child with the visual impairment is taking half the equipment money, okay. And so the 

quota funds, the idea is that, you know, the school district shouldn’t have to take on the 

brunt of all the expenses of equipment for kids with visual impairments, so if it’s around 

$300 per child, let’s say your district has three or four kids. You might buy one piece of 

equipment they can all use and they might share that between their schools. Sometimes 

they will pool the money for one thing. Another time, like let’s say a child’s using 

something in elementary school. They’ll leave that equipment at the school for the next 

person that comes along if the child doesn’t need it when they come out.  
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So different places use money differently. A lot of physical education teachers 

don’t know. At some point, I’ll show you. APH has all their physical education and 

recreation equipment on one page. It’s so awesome that teachers can look at that and 

say most of it is on quota funds, that they could actually order that equipment through 

their vision teacher and they wouldn’t have to pay through their minimal equipment 

money. So it’s just called quota funds. In the APH catalog, there actually is like a little 

explanation of it, but it’s not that easily understood. You have to work with your state 

person. It’s much easier to do it that way. 

Once you’ve done it once, it’s easier to do it the next time, but -- and 

unfortunately, in my field I still haven’t like -- I talk about it when I do presentations, but I 

haven’t written anything about it because I don’t know how am I going to get to 

everybody that has kids with visual impairments. But if you tell vision teachers -- but 

sometimes, I know you would never do this, some vision teachers won’t tell the PE 

teacher because they don’t want to share their money. You know, I’m telling you, some 

people won’t. 

AUDIENCE MEMBER: I give them catalogs and things. 

LAUREN LIEBERMAN: That’s good. That’s good. I’m glad you do because the vision 

teacher’s like, I want this and this and this. Oh, I’m not going to tell them. Some 

teachers have told me that they don’t. Was there another question? 

AUDIENCE MEMBER: Thank you. When I visit babies, toddlers, and infants or go out 

to schools or adults, then when it’s new visit, I always took with me the catalog and the 

form to sign up. You know, you need to be legally blind, but you know, to sign up. And 

the prerequisites and how to contact. And because those catalogs, you can get as many 
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-- so I think each DVI -- I do not know how PaTTAN does it, but to have those things 

makes it much easier. Otherwise, it’s kind of odd. That’s also something we have to 

think about. 

LAUREN LIEBERMAN: Like how do you get the information to the teacher, right. You 

know, that’s a great point. Instead of saying, oh yeah, you could order some equipment. 

Oh sorry, I don’t -- 

AUDIENCE MEMBER: I just bring the catalog. 

LAUREN LIEBERMAN: Right, right. Good point. Okay, so just a few -- the other thing is 

this is my biggest thing. We just finished up a study with kids with visual impairments 

and their parents about socialization. This was interesting. The kids felt like they had - 

they were okay with their friends and they felt happy, but the parents saw what they 

were missing and the parents wished they had more friends and socialization. And one 

of the big -- I mean, one of the big benefits of physical activity and recreation is 

socialization. And you think about how many people have friends from sports teams, 

from being involved in sports and recreation in the community. And so that’s why it’s 

important that we teach sports and activities they can do in the community.  

And then also some of the biggest -- a lot of times when the teacher says, okay, 

everybody get a partner, sometimes our kids are left with no partner because the other 

kids don’t know how to guide them. They don’t know how to work with them. Especially 

if that child isn’t in their classroom, they might be included just for PE and then they’re 

not in the same -- they might be in a resource room. So making sure their peers know 

how to guide them, know how to give verbal cues so that they feel comfortable being 

their partner and that they will have a partner. 
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We did do some research. It’s in your resource list. And it talks about -- oh, peer 

tutors. The trained peer tutors can be effective in helping kids increase their motor skills 

in academic learning time in physical education. And so not only can we train their 

peers to help guide them and be instructors, but it’s also proven that it’ll help them with 

motor skills as well. 

Okay, and if anybody’s more interested in that, that Strategies for Inclusion book 

has a peer tutor training program in it, how to train the peer tutors. And we train peer 

tutors as young as third grade. So, you know, as soon as third grade, they can have 

their same age peers. Otherwise, they could have older peers be their peer tutors if 

they’re younger. Like, you know, if you’re in first grade, they could have like a third or 

fourth grader be their peer tutor. Okay. 

And then also teaching kids -- you know, I walk in, this is one of the other things 

is I ask kids, you know, who do you sit with at the lunch room? Well, I don’t really know 

where the kids I want to sit with, so I always sit with my aide. Well, why don’t you tell 

your aide who you want to sit with, and they’ll bring you to your friends? Because kids, I 

don’t know that they can say, I want to be so-and-so’s partner. Like I’ve had kids, like 

once we talked about that, they think about who they want to be partners with. I said, 

well, you tell your teacher that you want to be partners with that person and see if that’s 

okay, see if they want to be your partner too. So they can think about it ahead of time 

and they can plan for socialization and who they’re going to be partners with. 

You’re going on a field trip. Oh, you guys are going to go to a zoo. Who do you 

want to sit with on the bus? Why don’t you make that happen? You don’t want to sit next 
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to somebody that you’re not friends with or that won’t talk to you. You know, so you can 

advocate for that. And I think that we don’t think enough about that sometimes. 

Okay. And then also some lifetime and leadup skills, obviously gross motor skills. 

Playground skills, that’s a whole other -- we could talk all day about helping kids know 

how to use the playground. That is one of those definite pre-teaching things, where like 

right now is the time little kids like should be going to their schools and learning the 

playground before recess starts so you know when I’m at the monkey bars, if I go to the 

right five steps, I’ll be at the swings. And I have to know that I have to walk to the right 

so I don’t stand in front of the swings, and then I have to see who’s there, if any swings 

are free. 

How can they navigate the playground? I have heard some horror stories lately. 

One of my kids, fourth grader, one of my students was at his school and at recess he 

was sitting on the side. Fourth grade, this kid never went to recess. And my student 

asked him, well, how come you’re not -- how come you’re not playing on the 

playground? He’s like, well, I don’t really know what’s there. I don’t know what to do. 

And this kid was in fourth grade. And the worst thing to me, both of his parents worked 

at that school. And this kid never went into recess. So you tell me, are our kids getting 

enough recess and play skills, playground skills? And then how do we do that? 

Now this is part of the grant that we wrote with APH, so if anybody has any ideas, 

let us know because we’re going to be doing some research and then a whole 

curriculum on how do you teach playground skills to kids. When I was at Perkins, my 

whole -- one of my summer units was the playground. We just went piece by piece. We 

had what can you do on the monkey bars? How many different ways can you do the 
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monkey bars? What’s your goal? You can go one way. Can you turn around and go 

back? You know, these are some things. Like how many kids with visual impairments, 

who takes the time to do that? 

And I’ve had lots of mobility teachers say, if somebody told me that they weren’t 

getting to use the playground, I would have taught them that. But people -- everybody 

assumes that somebody else is doing it. The PE teacher thinks somebody else does it, 

the mobility teacher. I mean, I do have to say there are some mobility teachers that do 

do playground skills, but not everybody does it. 

And then, of course, fitness, fine motor, and recreation and leisure skills. And 

then also talking about goal setting. And I know that we talk about goal setting, let’s say 

for reading. We might teach goal setting for mobility, you might do goal setting. How do 

we teach goal setting and how do you reach those goals for kids with visual 

impairments in fitness? And so, you know, what can you do now? And I could talk all 

day about talking pedometers. You guys, anybody use talking pedometers? 

AUDIENCE MEMBER: The school for the blind in Columbus does. 

LAUREN LIEBERMAN: Oh, they do? Because I have to say talking pedometer’s like 

$20. And I tell you, my kids were so excited. I’ve never seen kids -- you’re talking about 

-- when I was like making my announcements at dinner, I had kids running, running, 

running, running. They wanted to get more steps on their talking pedometers. It’s very 

motivating. So what’s their current performance and how can you measure that? Some 

things are not as easily measured, like how do you do in a goalball game. Your goalball. 

You can say how many points did I score? But some of that depends on who’s on the 
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other side. But it’s more easy to measure like how fast did you swim, how far did you 

run, those kind of things.  

And then talking to the student about how do you have a consistent performance 

and how do you measure that over time and how do you work on improvement? And 

then what do you want out of the activity? What is your goal? My goal, I want to run a 

5K. Okay, 5K, how far is that? What do you have to do to get to that point? And then - 

and then when do you expect to get there? And talking about goal setting for a long 

period -- short goals and then long-term goals. 

AUDIENCE MEMBER: [inaudible]. 

LAUREN LIEBERMAN: Hold on, hold on, hold on, hold on. 

AUDIENCE MEMBER: Yes, you do. It’s to pick up the video. 

AUDIENCE MEMBER: Oh, okay. There are free apps for pedometers that you can 

download onto your iPhone. And although I haven’t tried it, voiceover, that’s also on 

your iPhone, will probably work with it. 

AUDIENCE MEMBER: And iPods for teenagers. 

AUDIENCE MEMBER: And iPods too, but iPhones, if you’re walking someplace, that’s 

just in your pocket. 

LAUREN LIEBERMAN: And that’s an awesome app, and I think so many kids have cell 

phones now that that would be something that would be great for goal setting. Also, 

GPSs. You know, what’s your elevation? What’s your distance? That kind of thing. 

What’s your speed? And so these are some kind of things that kids need to not only 

learn, but also apply. And you know, this also goes right back to the expanded core 
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curriculum, just like we talked about. Because then they also have something else to 

talk about. It increases their socialization.  

And actually, I know at Perkins we did a lot of walk-a-thons. So then the kids also 

said, I’m going to do a 5K. Can you sponsor me? And they would walk around and ask 

people to sponsor them. They also had to add up their money. You know, so these are 

all kinds of things they can -- you can improve on. 


