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SPEAKER: It’s my privilege to introduce and welcome Dr. Lewis Jackson who comes to 

us from the University of Northern Colorado where he’s a professor of special 

education. However, he came from the east and has lived various places throughout the 

eastern part of the country. He got his Masters and his Doctorate at Johns Hopkins 

University. He has been a state, national, and international presenter and author. The 

exciting part is he’s been working his life around educating students with special 

education needs, multiple disabilities, speech, language, and integrating into the 

general education curriculum. And that’s why we’re here to hear the exciting work he’s 

done and to glean some activities we can do. So without further ado, Dr. Lewis Jackson.  

LEWIS JACKSON: Thank you. Well, I’m glad to be here. Back in Pennsylvania. I did 

some work in this area. Can everybody hear me okay? Okay. I originally began my work 

in institutions in North Carolina and then Maryland. So that’s when I became interested 

in some of the issues associated with children that have multiple disabilities, severe 

disabilities, and so on. Some of you may have heard of Rosewood in Maryland. And 

that was one of the big institutions that had quite a history. And that was a rough place 

to work. And one of the things I quickly learned was the environment makes a big 

difference in what people do. And that being in a typical environment is more likely to 

produce more typical results. Certainly, that’s the principle, normalization, which many 

of you have heard.  

 When I was at Johns Hopkins, I worked -- Larry Larson was my advisor. He’s not 

passed on. He was a very, very good man. And he had a lot of connections including 

Pennsylvania and Philadelphia. So I did a lot of work in Philadelphia. Now are any of 

you from Philadelphia? Okay, we have some hands. I miss South Philly, I miss the 
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market down there, so. But there was a case called the Fiakosky case, which some of 

you may have heard of, may have been involved in. And the case was a mother who 

got -- who just wondered why her son, I think she had 11 children if I remember 

correctly. Why her son could not be in school with his brothers and sisters. So she took 

it to court, and she fought very hard to get the school system and to begin to at least 

have the child in the neighborhood school. 

 Now this was back in the days where many children with severe disabilities were 

in places like furnace rooms and probably still are in some places, but hopefully that’s 

becoming something of the past. But that case, after it was won by the family, we spent 

five years evaluating the Philadelphia school system to make sure that all the kids were 

in it at least their neighborhood school or at least a school that was something that was 

called local. I would say most were in a neighborhood school, but some were also in 

probably facilities that were not really neighborhood, but at least they were in the city 

somewhere.  

 So when that ended, I had to go to court and basically, as an expert witness, 

indicate that the system of Philadelphia was meeting the requirements of the court case. 

And back in the old days, they had court recorders. I don’t know if they still have those 

anymore. But this little man was very angelically typing away and so I got up and started 

speaking. And at some point, he suddenly said, Dr. Jackson, Dr. Jackson, you’re going 

to have to slow down. I can’t keep up with you. So I tried to slow down and a few 

minutes later he said, Dr. Jackson, I cannot. You’re just going to have to slow down. I 

can’t type fast enough for you.  
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 So I started up again and I started talking and I was a little concerned about my 

speech. So I looked over at him and his face was beet red and his little hands were just 

going like that. So if I seem to be going too fast, just tell me to slow down. And I will 

certainly do that. If we have questions, I suspect we probably should wait till the end. Do 

you think that’s probably best to wait till the end for questions? You can bring up some 

comments as we go, but I’ll try to keep things until the end for most of our questions.  

 Okay. In our country, we’re very fortunate. We do have services for kids with 

severe disabilities in places like Siberia, where I spent a couple weeks. You don’t have 

any services at all. These are teachers preparing to be teachers in Siberia. They are 

general education teachers. There are no children that are in schools that have more 

severe disabilities. Of course those that have some simple disabilities are in the school 

system and they’re just included with everybody else. There really is no special 

education.  

 So as much as I have, over the last 20 years especially, but certainly since 1975, 

I have sometimes felt that the schools were not moving fast enough. And it kind of 

bothers me that kids are still excluded. But in many ways, we have come a long ways 

and I think we should be glad of that. Just a quick reminder, be sure you’ve turned off 

your cellphones. I just love that picture of that first grader doing a phone conversation in 

the bathroom. That’s in Siberia as well.  

 Today’s topics. We’re going to talk about inclusion of why it’s an imperative. 

We’re going to look at adaptations that are designed and how they’re used. We’ll look at 

grading considerations and recommendations. We’ll talk a little bit about district support, 
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and we’ll talk about seminars and Web design processes that can be used to support 

the development of adaptations for all children. And certainly questions and ideas that 

you might have as we go through this process. I prefer to be walking around, but it’s -- I 

think it’s probably going to be easier to work through the machine and work this 

standing here. So in a sense, I almost feel like a Paul Jyson being behind something. I’d 

rather be closer to the audience. But in this case, I’ll live with this. But perhaps in the 

second half, I’ll begin to wander a little bit.  

 Okay. Inclusion of why we must do it. When I first moved to Colorado, it was 

during the time -- it was ’89, 1989, Mary Falvia has just produced her book on 

community-based instruction. And I was deeply impressed with that idea. I had worked 

in all self-contained settings for all of the time up until that point. And I had gone through 

all the progressions of curriculum that existed from 1975 through ’89. We began with a 

developmental curriculum where we treated everybody as if they were between the 

ages of zero and six. We worked on their motor skills. We worked on communication 

skills in the very basic way. We attempted to -- if there was any academics at all, it 

would be associated primarily with language and learning language skills or pre-

academic. We called it pre-academics back then, where we attempted to provide the 

basics.  

 I spent two years working in the developmental model, particular with the 

Piagetian concepts. And some of you that may go back may remember working with 

some of those object permanence, et cetera. And at the end of two years, I can honestly 

say that the children had made no progress. There was no gain. And the problem was 

me. It was not the children, it was what I was working on. It was pointless. It led 



5	  
	  

nowhere. The sad thing is the research literature that focused on those ideas never 

acknowledged that it didn’t work. The research literature simply shifted as practice 

shifted. And all of a sudden, we were in the period of functional. And functional, of 

course, was a positive step. If I had been working on function in those two years, we 

would have made some progress. We would have had children at least could have done 

some things.  

And the kids that I were working with would be truly called the kids that have the 

most difficulties. Of the class of five that I started, two died within the first two years and 

then there were three. And they would be described as having multiple disabilities. 

Since then, after that, I also then went and worked in a small group home with 30 young 

people. And because I was the program manager, personnel manager, program 

designer, and everything in that process, I intensely was involved in a lot of program 

development at the functional program level. And worked with the schools, which at that 

time were mostly self-contained schools.  

And we made some progress. I saw a lot of -- some things that I really felt good 

about. But it still seemed that we were teaching skills that had no relevance or no 

meaning. It didn’t matter whether it was self-care, if it was taught. And it didn’t have any 

carry-over into other environments. And it simply didn’t make any difference. The other 

thing I began to notice is sometimes we would teach skills over and over and over 

again. And we would call it not making progress. But in fact we were running up against 

the disability itself. And it didn’t mean the person couldn’t go beyond that, it just meant 

that we were stuck ourselves into a pattern such as with self-feeding skills, years of self-

feeding when cerebral palsy or whatever was interfering with that process.  
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So there was a continuous sense of restlessness about needing more change. 

So the process of community-based made a lot of sense. And so we got kids out and 

into restaurants and malls and wow. So all of a sudden, kids that we -- that I had seen in 

the institution with labels like Down syndrome, all of a sudden they were doing things I 

could hardly imagine. And so I was quite impressed with what it was. And so when I 

moved to Colorado, I thought, wow, you know, this is where we need to go, community-

based instruction. Well, Colorado was caught up in the inclusion movement. And they 

were beginning to put kids in regular education classes. And I would look at that and I’d 

go, you know, what are they going to learn? I mean, they’re just in these classes. 

They’re just sitting there. There’s nothing they can learn from this process. At least 

that’s what I told myself.  

And then some of my students said, you know, you need to come out and see it. 

You need to look at it and see what it looks like. Your training didn’t prepare you for this. 

So I went out and the first time I went into a school that had some inclusive education 

going on, I’ll never forget the moment I looked into the general education class and saw 

a child whose face was angelic. It was so lit up with a joy of being there, of discovering 

that he had made it. And I went back into the self-contained setting, which certainly still 

existed at that point. And I went, and I saw the faces of the children and I suddenly 

realized, we’re not talking about disability in their faces. We’re talking about the sadness 

of being isolated and excluded from the mainstream, from not being allowed to be able 

to achieve with the others who are out there.  

It was a major moment. It was a watershed moment. After that, there was no 

turning back. Everything became, for me, getting kids into regular education. And at that 
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point, we still weren’t thinking academics. We were thinking about social inclusion. But 

we’ve come a long way since there. Some of the schools I’ve worked with now are in 

their 15th, 20th year in full inclusion where the kids are out in classes all the time. They 

never go into self-contained rooms. The rooms -- the room that once existed is used as 

an office. Sometimes kids are brought back there for emergencies. They’re brought 

back there for medicine, medications. But all the issues that have been raised by 

schools such as what about bathrooming, what about feeding tubes, what about -- all of 

those things began to fade away because children are fine with it.  

Who do you think the problem is? Adults. You know, we are the problem. If we 

can resolve our own issues, then we will see successes like we’ve never seen before. 

This is a little girl who has the label autism. And when I began working -- when I first 

began working with her, she was in a preschool program. I’m going to describe a few 

cases before I go into the actual discussion. I’ll try to keep an eye on the watch to make 

sure I don’t lose it. But I think this helps put things into perspective. She lives in the 

southwest part of the state, which is very mountainous and very beautiful. If you’ve been 

to the San Juans of Colorado, perhaps you have -- because if you’re living on the 

Navajo reservation, it’s one of the most beautiful areas of state. So I have a friend who’s 

an advocate who works for the arc and he and I started a relationship about six years 

ago that where we go in together. It’s almost like the Keith and Lewis show. And we just 

-- it’s just been amazing. He has skills I don’t have in terms of person, more person 

skills. But I have some technical skills. And so together we’ll go in. 

So we started with this young lady when she was in preschool. At that time, she 

was a -- we would describe her as being non-verbal. She was a screamer, screamed at 
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the top of her lungs. She was also a runner. There was no activity that she would 

actually engage in for any period of time more than a few seconds. At least not in 

school. At home she would -- there was a little bit more engagement. But for example, 

when mother would read to her at home, she would not sit still. She couldn’t stand that. 

She would jump up and run away. She basically liked just moving around. That was her 

joy. When I started working with her, she was actually the person that the school 

teacher had actually put her on a leash, had to keep her under control. So the first thing 

we said, you better take the leash off and you better figure out a way to deal with the 

issues. A leash only means that you’re making this child unhappy. And you know, 

there’s things you could be doing that are different.  

Well, the school was very resistant. They had their integrated -- it was an 

integrated program. But they also had a segregated program. It was a self-contained 

room. And most of the kids, when they hit first grade -- or kindergarten, would then go 

into that program and for the next six years, they were in that program. There were six 

or seven of them in that program. Well, this mom decided that the school wasn’t willing 

to work with Keith and I at that point. And they were very resistant. So that was when I 

dropped out of the scene.  

But in first grade, the mom said, I want my child included. And she went to the 

principal and the principal said, why? And she said, when my child turns 16 and if I want 

-- if she were in a self-contained room, I would have a very, very difficult time explaining 

to her why I put her there. So I want her out there in the class with her peers. So the 

principal understood that. She went yes, okay, we’ll figure it out. And so they -- the 

district an Keith started bringing me in and I came in once or twice a month over the 
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period of the first -- I’m still working with her. We’re now going into our third year. In that 

first year, it was tough. This school had never done it. And this child was not the easiest 

to start with. She wasn’t. She was not social. She was a screamer. There was very little 

that we could figure out that she understood. She was a runner. The running was a real 

problem. The school, of course, went through all the usual problems of does she have 

to share the same bathroom with the other kids? And you know, those kind of things 

because she would begin to act up in the bathroom.  

The special ed teachers were not really trained to this process. So I found myself 

working mostly with a general education teacher. And she was a person who 

determined to make it work. But when it first started, it looked pretty rough. And there 

was a -- she wouldn’t sit for reading group for more than about two minutes. And she 

would kick the kids and she would hit the kids. The only thing she really enjoyed doing 

was she liked working on the computer. And she had to have a touch screen on the 

computer at that point in her life to be able to access the computer. But on a computer, 

she would do a fair amount of things.  

Well, over the period of -- I began working closely with her and we had a parent 

educator that was fairly close to the child that was working with the child. We had two, 

actually, that spread out through the day. And it was a journey, has been a journey 

throughout this process. I admit, I was freighted because this was a hard one. And 

again, it’s the adults, it’s not the child. The child is fine. It’s the adults that you have to 

work with. But we worked out a whole series of procedures. Mainly we had to work out, 

you know, how to handle the running of the class. We had to work out the issue of the 

relationship with the other children and how to understand this young lady and work with 
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her. We began to work out the issue of accommodations and adaptations and we also 

began to work with what we call alternative activities which are the general education 

curriculum but delivered in the same room but off to the side because she’s not 

responding to the interaction with the other children. Now that’s a temporary measure. 

You never view that as a permanent measure. It’s not the child in the back of the room 

doing something different. This is a child who if you make her stay with this group of 

kids in the reading group, for example, she’s going to begin to scream, to kick, et cetera. 

So you can’t have that. You have to honor the learning of the other children.  

But if you then let her go to a computer and provide her some work, but then you 

keep encouraging her to come back, is the idea. Well, the general ed teacher was so 

determined to make this work that she basically kept the child in the group anyway, 

which was fine. You know, we were working together. This was not me directing 

anything. I wrote up a series of recommendations for dealing with all the different 

situations that arose and they were written up with her and she then read them and then 

we went back over. And by the end of the year, we had a young lady who would sit in 

reading and listen to the story.  

We had a young lady who, when she arrived at the school, all the kids got 

excited. There was always a kid to greet her at the door by spontaneous, not by design. 

She was able to move down the halls without tearing anything off the walls. She was 

able to come to her class. She was able to leave the class and activities related to the 

computer. They would use a whiteboard. She would be the one picking out the 

vocabulary items. She did basically all the things that the children in the class did. 

Maybe at a different level. Sometimes it was at the same level. For example, when the 
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children learned to count by tens to 100, she learned it as well. Learned it as fast as the 

other children. Did she do it with the other children? No. It was odd. She would do it 

later.  

All of a sudden, she would be at home and she would suddenly count by there 

was a processing issue going on. Probably like many people that we described as 

having autism, they’re probably getting a lot of it. And so denying, then, that opportunity 

is probably not a sane idea at all. She was getting it. She just couldn’t process it when 

you wanted it to be processed. And the way I became really aware of this. We worked in 

the home as well, we were in the home. And she loved broccoli. And the mother said to 

her, would you like some broccoli? And you know, she had reached for it and the 

mother said, say broccoli. She could put the first in her lips, she could give the first 

indication of it but then couldn’t say the rest of it. And then suddenly she would turn 

away and walk away and go broccoli.  

So it’s there. A lot of it  was there. Again, autism and probably many other issues, 

there’s probably stuff that’s being learned that we can’t always get it out. There’s 

processing issues. So denial based on our opinion that this child needs something 

different from the general ed curriculum s really wrong. It’s just not the right thing to do. 

It’s a misunderstanding on our part of the person. One of my favorite stories is -- some 

of you may have heard of Paul Dirac. And he was a -- I’ll tell you what he was in a 

minute. But he almost never spoke and in fact, the people he worked with developed 

what was called the Dirac unit, which is the smallest number of words one can say in an 

hour. And it’s one.  
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Paul Dirac was a mathematician was second only to Einstein. It’s only now that 

we look back and go, my gosh, he probably had autism. But what if we had labeled him 

then? What would have happened to him if we had labeled him and taken him out of the 

room based on his odd behaviors? And he was very odd. It took him a long time to 

model after others. He had a very difficult child life. So he always never wanted to 

marry. But in his 30s after spending a lot of time with Niels Bohr in Scandinavia, he 

became aware that marriage could work. So he sought marriage. And then he modeled 

after his colleague, Niels Bohr. 

The marriage process. It took him a long time to get the information into a 

working form. But he had to be exposed to it. He had to be part of that same 

socialization process. So when Albert Bandura came up with his theory that we learn 

through observational learning, that is very important for us to recognize. Direct 

instruction cannot achieve what direct -- what observational learning can do. You’ll miss 

something if you do direct instruction and you do that only. You -- certainly there’s a 

place for it. But it’s simply wrong to pull people into rooms and do intense instruction 

day after day, hour after hour, and never give them the opportunity to be part of what 

we’re giving them direct instruction for. They have to see the big picture. And that’s 

again why it’s important whey we do the inclusive process, not simply try to transfer the 

general ed curriculum to the self-contained setting.  

I should say, by the way, a couple more things on this young lady. She then went 

into first grade. First grade’s been very, very successful all year. The end of the year, 

the most happiest thing that occurred was the teacher had an activity where she was 

dividing -- letting the kids decide who they wanted to work with and where they wanted 
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to work. But just for ease, she put her into the center of the room and -- at a table. And 

all the kids wanted to be at her table. It was like they all just gathered around and 

wanted to be with her at the table. Her social behavior changed dramatically and you 

could just see the joy in her face. Imagine what it would be like now to suddenly decide 

that we’re not going to let her be in the general education room. For suddenly to put her 

back in the self-contained. I have seen this happen. It’s very sad. It’s extremely difficult 

to take when you realize what happens to a child who’s enjoyed the joy of being with 

other kids and to suddenly no longer a part of that process. 

This school has been so happy with this process with this young lady that this 

year they’re going full inclusion. They’re taking all the kids out of the self-contained 

room and putting them in classes. We’ll be delivering a workshop in about three weeks 

to the whole school on the whole adaptation process. And this -- much of the same 

material you’ll see today will be worked with with them as they begin moving all the kids 

out in the classes. So the process can be very, very successful.  

Began working with him in the second grade. During his first grade year, he 

essentially was this -- he likes bull riding and, of course, the way young people who live 

in ranching and mining communities begin bull riding as they begin with calves. And but 

he’s -- that’s the excitement of his life. In the first grade, he was  never in school more 

than a couple hours a day. And he was -- you could hear him screaming and running 

down the hall. He was hitting people, you know, a lot of behavior issues. In the second 

grade, I came in. Keith and I came in and began working with the school. We developed 

a process that’s called solution focused. If you’re interested in that, I can give you the 

reference. It’s a book I wrote about ten years ago. But it’s a process of developing a 
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plan that doesn’t focus on the behavior. It focuses on what you want to achieve. It’s a 

different kind of thinking about it. So we developed a plan for him. And at that point, he 

was only assigned to be second grade because second grade class probably a couple 

hours a day.  

And a lot of the time, he was in a -- pulled out for -- in resource classes where he 

worked mostly on vocabulary. They used a reading list. I think I get my Fry and Dolch 

mixed up, but I think it was the Dolch reading list that they had been working on since 

first grade with very little progress. The second grade year was a flying success. He 

was now -- he started being in the class a lot more often. He insisted on looking like the 

other second graders so they had to make sure he had the same materials as the other 

kids. Again, this whole thing’s a process. You’re working with people that still want to 

treat the child as different from. So they’re always trying to bring in other things. But the 

end of the year, not only did we only have two incidences for the whole year, we had a 

teacher whose major comment was this child is now a second grader. And that was his 

biggest success was he is a -- 

So in third grade, the school thought it could go back to what it had been doing in 

the past. They said, okay, he’s cured now. So we’ll go back. And so they started pulling 

him out more and not letting him be in the class. He began to lose. His behaviors began 

to deteriorate. He still wasn’t showing any learning on the Dolch reading list. He still 

wasn’t doing any -- when they would use the phonics approach on reading, he still 

wasn’t doing anything other than just simply reading the sounds and being able to 

produce the sounds of the text. But throughout that entire year, we struggled with that 

system to try to get them -- we couldn’t even get the regular spelling words. They would 
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give him special words and we would beg the school to give us the words the other kids 

are learning so we can work with him at home.  

And the school just simply would not do it. They couldn’t conceptualize how that 

would work or why he was ready for that kind of thing. So third grade, we had some real 

failure. We began to see some backsliding. But thankfully, because of the second grade 

year, the kid was a lot stronger and he was emotionally stronger. He was able to handle 

a lot more of the issues that he was experiencing. So he made it through the year but it 

was a tough year. At the very end of the year, we were in the IEP meeting and myself 

and the family and Keith were driving a full inclusion IEP for the next year. And we said, 

no more. He’s got to be in regular classes. We’re just going to pull him out of this stuff. 

And the principal at that moment was going to -- teacher came down and called him out 

and said that, our young man, I’ll call him Able, was losing it upstairs and was hitting the 

kids. And now he had climbed under a desk and was pretending to be a bull.  

So we went upstairs and I didn’t go upstairs. This story, it’s a beautiful that I’m 

telling, comes from the principal. She went upstairs, went into the room, and said, 

what’s going on here? And the kids of course all pointed to Able and says, Able did this 

and Able did that and Able was doing this and Able was doing this. And so she looked 

at all the kids and she said, what did you all do? And at that point you could hear 

everybody just suddenly quieting down. And then Able looked out and raised his hand 

and said, I can learn just like all of you. I’m slower. You could hear a pin drop. The kids 

were crying. The teacher was crying. The principal was crying. And that was the 

catharsis that led to the school being able to accept the plan because I don’t think they 
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would have accepted our full inclusion plan otherwise. They were scared to death of it, 

frightened to death of it.  

And in fact they kept saying, how do we do this? How do we do this? We don’t -- 

he doesn’t learn what the other kids are learning. He has a very low IQ. He’s not going 

to be able to get it. And we said, we’ll show you. We’ll show you, don’t worry. All that 

second -- third grade year, his report card showed in the area of comprehension, all of 

you know, of course, the five pillars I’m sure. The area of comprehension, zero. Zero 

comprehension and no progress in any reading. So fourth grade, he’s now in regular 

education. And he’s soared. Most of his books we put on tape. We certainly didn’t stop 

working on reading. But we put the books on tape. And he showed incredible increases 

in comprehension.  

All of a sudden, we became aware that through the auditory channel, he was 

able to understand the information. And he would not only give the correct information, 

he would give it complete sentences. The teacher was amazed at what he was able to 

do. So the fourth grade year, we saw a tremendous success, tremendous growth. We 

were using all general education curriculum. We did not use any kind of -- he was 

allowed -- the way we worked out the resource process was if he wanted help, he could 

go get it. And it took him six months before he was willing to do that. I mean, he had 

been -- it was so negative to him that he didn’t want to do it. But after about six months, 

he was willing to go get help on certain words. He would come down to the room, the 

resource room, and receive help. Next year again was a very successful year.  
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Then he went off to middle school. And once again, things started over. The 

teacher in the middle school believed in a lot of pull out. She pulled all her kids out for 

large parts of the day. Originally, he thought this was kind of cool because he called 

getting out of class. But it didn’t take him long to begin to realize that there was stigmas 

associated with that. And he began to be teased and then he began to get aggressive 

again. And we saw aggression. So this last year at the middle of the year in 

desperation, the teacher came to us again and said, okay, what do you need to get his 

behavior back together again?  

He was already suspended from school. And so we began develop again in a 

process of getting him back in classes and within a couple weeks, we were once again 

successful with him. He still had some pullout. But we now integrated the pullout 

process so that was working more with what was going on in general education. Again, 

the school was so content with this process and they had seen his work before with 

some others that they began bringing us in for some other kids. And we began develop 

by now the special education teacher trusted us and we began bringing in other kids 

and developing similar plans for them. And she had a very important role. Her role was 

support. It’s not like she lost her role, but that was one of the things she was struggling 

with initially was she said, well, what do I do? I was trained to teach reading in a 

resource or math.  

This is not something familiar. I don’t know general ed curriculum. Now you’re 

saying I need to go out and check my classes and spend some time and that’s hard for 

me. But when she saw the success of the children, and as like any good parent would 

do, they would say, well, you know, my children can be more independent and that 
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makes me happy as opposed to wanting dependence of my children, which we all know 

is an unhealthy way of thinking. So we’re still working with this one and hopefully I’ll be 

able to follow them all the way through to graduation. He’s a delightful young man.  

Mainstream and inclusion are very different from each other. Mainstreaming is 

really a process of a child being a special ed student and being placed in at appropriate 

times. Inclusion is an entirely different process. It’s where the supports and services that 

are needed are made available to a child that is first and foremost a general education 

student. The identity of the student is a very powerful and important part of the process. 

When the child feels like he is a part of the general education class, then he feels like 

he can learn and achieve the same kinds of things that the other students are achieving. 

And again, it really doesn’t matter what disability level you’re talking about because 

even when we see kids that we can’t see much happening at all, there are things 

happening. There are things going on.  

There was one young man that I worked with that he was a drowning victim. 

When he was about two years old, he fell into a lake and the brain damage was of such 

a nature that he no longer -- he was unable to develop speech, unable to develop 

walking skills. He was what we would call pretty much non-responsive was the old word 

we used to use for this young man. And he was in coma a lot of the time. And in his 

classroom, he slept most of the time. And then he would go into comas and then he 

would come out briefly and look around. When we began working with him, the school 

district, ooh, they were angry. They were not happy with -- they decided to come after 

me. And so they were going to go my dean and my teachers and try to -- not my 
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teachers, my chairman and try to get me fired from my job. And this was very early in 

my career in Colorado. 

But luckily someone happened to be standing on the school steps when the two 

people communicated the information they were going to do this. So I was able then to -

- I learned that it was going to happen, so I was able to do damage control and check to 

make sure that everybody knew what I was doing in the school. But they were very, 

very angry at the thought of doing this process. And finally the father just had to remove 

the child from that school and put him in a totally different school that was willing. And at 

this point, he got a teacher that was just a full inclusion teacher. And so off he went into 

fifth or sixth grade. Off he went into regular classes all the time.  

One of the major changes that occurred for him was he was awake and alert. He 

was actually attending to the things going on around him. So you have to judge the -- 

you know, we’re not necessarily going to always see the same thing in all children. The 

reality is we don’t see the same thing in any children. Learning is not a process of 

learning all the same information for any child even though standards would drive us to 

think this way. The reality is all of us learn different things. So this child was acquiring a 

lot of the positive tending behaviors that certainly we would have worked with in another 

setting. Years ago some of you may remember trying to teach attending behaviors that 

children with autism where you’d say, look at me and give them an M&M.  

I still see that occasionally. Look at me. Good. M&M. The reality is what does that 

teach? Probably nothing. But this child was in a room where he had to attend to stay 

interested and be part of the process. And so his latter part of his life was a happy life. 
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He did not experience the isolation that he would have experienced. So his death, his 

father could look back and say that he had a good life, good friends during the latter part 

of his years. And this has happened to me several times for children that I’ve worked 

with.  

The way we simply do it is part of the responsibilities of the general ed teacher -- 

special ed teacher is to set up special education teachers, to set up a schedule. Some 

of you, I’m sure, all of you maybe have seen these kind of schedules where you 

schedule the kids, you schedule what they’re doing. In this particular school, the 

schedule is colored to represent which pair of educators might be working with kids. 

And one of the goals is to increase the number of white spaces. In other words, over the 

period of the year, they will increase the time that the student is not being supported, 

that the student is part of the general ed class.  

This takes some time, both a general ed teachers are nervous about it. District 

sometimes are nervous about it. It takes time to reach a point where we first recognize 

that a child can be learning without necessarily someone sitting beside them. And that 

they can also -- the general ed teacher actually had quite a few skills. So you then can 

be teaching all kids and then our role begins to change as that process kicks in. In my 

experience, it takes two to three years before you begin to see a school really begin to 

understand this process and be able to work with the process.  

Collaboration of course is a key element. How we work with that general 

education teacher. Probably one of the sad things for me is that in our -- if -- I came out 

of the period of the ‘60s. I lived in North Carolina in the ‘60s and back in that time, 
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African Americans were still excluded from public schools. And my father was an 

integrationist. That means he was active in all the civil rights demonstrations of the ‘60s. 

And as a young teenage boy, for me it was just all just a lot of excitement. But it’s -- 

during this time, African Americans could not register for any school that was in their 

neighborhood. They had to go to a special school. And we find the same situation 

arising for kids with disabilities. I’ve had families that have tried to go to their 

neighborhood school and try to register. And once the school finds out the child has a 

disability, they freak out and say, oh no, no, you need to go -- and they’ll identify a 

program that the child has to go to.  

And so then the parents have to go off and register in a special program to be 

able to get the child in the school. So we still -- as far along as we’ve come in many of 

the schools I work with, and certainly not all schools. A large number of them are still 

not where I would like them to be or where we find our successes. We find that we still 

have to ask general ed teachers if we can put children in their classes. That’s sad. We 

should be able to give a kid a schedule, like anybody else, and they go to classes. And 

then there’s some choice by families or by parents. But we still have that process of 

having to go get to know teacher. So one of the beginning points, when I’m working with 

teachers that want to start inclusion and don’t know how, is I say, get to know your 

school community. Don’t even do anything yet. Just get out there and get to know them. 

Talk with your teachers. Talk with your general ed teachers. Become part of their 

community. Go to their Friday night talks or whatever that is.  

That is distracting. How many -- can you all hear that? Yeah. You have to 

develop relationships with those teachers that they’re comfortable with. And it takes 
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time. And you have to begin with a process. Sometimes it’s a process of finding out 

what you can bring a child to. And I mean, I know that sounds sad, but that’s the way it 

often is. Hey, you know, I got a kid that I think would really enjoy your movie on planets. 

Can I bring him up there and let him see some of the planet movies? I had a teacher 

whose first processes of inclusion were to go bring some kids up to a general education 

class, like a science class. This was in middle school. Find out what they’re doing and 

then she would go back to her room and have them develop stuff in their room for the 

class and then bring the stuff -- the kids would all bring the stuff up to the class. That’s a 

start. You have to start somewhere.  

I remember in Philadelphia, now this was years ago, of course. The principal did 

not believe that children with severe disabilities should have lunch with the other kids. I 

don’t know. I’d still know of some schools that don’t -- that resist lunch. So this particular 

teacher referred to it as liberating the lunch room. One day she just took all her kids 

down to the lunch room and put him with everybody else. And I was down there working 

with her one day and it was really interesting. She said, one of the reasons the principal 

did not want the kids in the room was because they would be a bad example for the 

other children.  

Now you can imagine what I saw. I saw five or six kids who had moderate-severe 

disabilities sitting and eating quietly. And all the other kids were throwing food, running 

across the tables, blowing sugar into each other’s faces. Pretty amazing. Which kids 

were modeling for which kids? So collaboration is much a process of relationship. Yes, 

there are skills associated with it. There are things you can do. There are ways you can 

communicate with teachers through Internet or through various processes. But in the 
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end, it’s about the relationships you develop. You have to become part of the school 

community. You have to begin moving into their workshops, not our workshops. You 

have to begin being part of their committees, not our committees. RTI might be a 

beginning process for some of you.  

Generally here are the roles that are followed. If we’re talking about working as a 

special education teacher in a setting that’s inclusive. You’ll provide consultation, 

technical support. You’re providing materials in the class. You’re walking by and 

checking on things and handling emergencies. And you may -- oh, that’s already done. 

And so you just kind of -- it’s a very different kind of role. It’s more of a case 

management role. Much more of the kind of thing that we might be doing with more 

mild-moderate kinds of issues. We’re now talking about how that’s done with kids with 

more severe disabilities.  

Here’s an example of some communication cards. Do you all have the handouts? 

Did you download those? Some of you did. Okay, those will be useful. If you don’t have 

them, I would encourage you to get them. I guess they’re still available online because 

the handouts basically show you the same material. But for example, this particular 

teacher in the morning would put a little box in the teachers’ rooms. And say, simply 

something like, I need to have your lesson for next week so I can modify it, pick out 

modifications. And then there’s another little card that was from the special -- from the 

general ed teacher that said, okay -- this teacher’s name was Sue. Sue, I need to have 

you work on blank, something from me.  
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So again, you can see how relationship plays an important role in this process. 

It’s very much how we achieve the kinds of goals that we need to with the teachers. I 

will add that one of the teachers that I’ve worked with who began a full inclusion 

program many years ago, one of the things that happened was in the first year of the 

program, of course they struggled getting it started, getting kids in classes and all that 

kind of stuff. Second year things began to smooth out. By the third year, things were 

wonderful. The interesting thing that happened to her was she began to be rejected by 

her special education colleagues.  

So she found herself being part of the general ed community. And that was 

difficult for her because many special education teachers had been her friends for many 

years. And all of a sudden, they were beginning to reject her. There is definitely a 

culture is special education. And that’s something that we have to deal with and answer 

to. I know one time I was talking with a professor in Pittsburg who was describing to me 

the two cultures of special education. The culture of inclusion and the culture of the 

people that taught in the old days when things were still special classes. We had 30 or 

40 children sometimes in a functional math class. Or in severe disabilities you had a 

small group of kids working with a teacher and then an aid together in a room. So we’re 

now, I guess, at a point where our culture is beginning to split. And then we have to 

begin figuring out how we’re going to go from here. And again, it’s going to be a 

struggle. I don’t think it’s going to be very easy in some situations.  

We’ve kind of slipped backwards in Colorado. We still have some districts that 

are very inclusive. But we’ve had some districts where your administrators change, 

when you get leadership that says no, we’re not going to do this, everything goes 
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backwards. And you have to -- it can be -- I’ve had one teacher who’s been a general 

ed/special ed teacher over the last 20 years. She’s shifted back and forth as the 

administration’s changed. When she can do full inclusion, she was a special ed teacher. 

When the administration would come in and say you can’t do this anymore, she’d 

become a general ed teacher. And she’d just go back and forth as the waves would 

change, the politics would change.  

What does the research say about this process? Well, that’s hard to read. 

Generally, if we were to start from the very beginning, 30 years of research tells us that 

we can deliver services in general education and be effective. There’s a lot of research 

showing that we can do that. When we look at a comparison of the self-contained 

setting with a general education setting, we find a number of findings that are supported 

by the research. One, there are better learning outcomes associated with being in 

general education. Superior opportunities for learning the general education curriculum. 

The research of Michael Wehmeyer in particular has made this clear that the 

opportunities to be part of the general education curriculum are richer and more 

meaningful and more powerful when it’s being provided in the general ed setting.  

Superior opportunities for learning general education curriculum, especially at 

grade level. Typical students express better attitudes towards those with a disability. 

Douglas Fischer’s research shows that when children are simply in a room in a school, 

somewhere in the back, that does not change the attitudes like it does when the 

children are the in classes. There’s an attitude change that’s significant when they’re in 

the classes with the other kids.  
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Student engagement is higher when the curriculum adaptations are available. 

Functional skills can also be taught in the general education room. There are a lot of 

skills and we taught throughout the school environment. The learning of the other 

students in inclusive settings is either better of the same. Better of the same. Case 

studies of adults who were in self-contained or general education settings. Many 

schools invariably favor the general education setting. There’s been a series of case 

studies where they’ve compared two people. One case it was a twin study where one 

child was self-contained and one was not self-contained. And they compared the 

difference in the two children. And the results invariably are that the adults are healthier, 

more independent, and more involved in the community if they’ve been through an 

inclusive education.  

Oh, and they also -- I think I missed one. May have been from the other page. 

And I think it’s from the other page. They found that even when the general ed teacher 

is not the most scientifically based in her teaching, the kids still learn  better. Otherwise 

you don’t have to have a perfect teacher, which is good to hear because most of us are 

not perfect. At least I’m not.  

Okay, adaptations. Now we’re going to go into how do we develop a curriculum 

for kids with severe disabilities. Now we’re going to take a break at around ten o’clock. 

Okay, I’m running fast here, so. Yeah. Quarter to ten sounds good. Okay. I’m going a 

little bit too fast. Tell more stories. Want to see my grandchildren? Are the expressions, 

accommodations, and modifications used in Colorado -- I mean, in Pennsylvania? 

Okay, so you know the expressions. Obviously there’s a lot of shades of grey. I’m never 

very clear on what’s an accommodation, what’s a modification. But these are the 
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general expressions. The general ideas when you’re using the same content and it’s 

just simply an access issue, then it’s an accommodation. At least that’s the terminology 

we use. If it’s one where you’re actually having to modify what the child learns, it’s a 

modification. The difficultly, of course, comes in when you’re teaching the same material 

but you are -- it’s just different amounts, different levels. And that becomes a difficulty. 

What are you doing? Are you doing accommodation of modification becomes kind of a 

difficult issue.  

There was a young man that I worked with with the autism label. His family was 

very, very wealthy. And when I first started seeing him, I wasn’t working with him, I was 

working other kids. He was in like the fourth or fifth grade. And he was in the general 

education room only because his family was wealthy. And so they put him there 

because the family wanted that, but they never did anything with him. And so he 

basically sat and just made noises and kind of moved around and did funny movements 

and there was no real learning and people said, you know, this was really odd for him to 

be in this class. Look at this young man just sitting there.  

And so over the years, next few years, I would see him in various classes I was 

in, but again, he was never my charge. I was always working with somebody different. 

So same thing, just year after year he would be sitting there making noises and doing 

little mannerisms and -- but following the class and going where the class was going. 

And then in a particular year that I came in, the -- I had a teacher who actually worked 

mostly with kids with mild and moderate disabilities, but he -- this young man was in his 

case load, so he wanted to me -- he was a really good teacher. A guy named Pochek 

down in Colorado Springs and one of the finest teachers I’ve ever worked with. And all 
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his kids were in general education classes all the time and most of them just had 

learning disabilities and he knew exactly what to do with them. And he was constantly 

working with them to work with the teachers. 

And you still had some odd things happening. For example, there was a young 

man who had learning disabilities who could not read a  bit. He was a senior in high 

school and he was the president of the class and I mean, he had this incredible 

reputation. And he was helping develop his own IEP and he was talking with a special 

ed -- I mean, this case it was a different teacher, but another one part of the team. And 

the teacher said, okay, what do you need learn? What do you need for reading? And 

this kid said exactly what I would have said. He said, I need my books on tape. I need to 

be able to access the content. And the special ed teacher said, well, don’t you need to 

learn phonics? And the kid just looked at him like, huh?  

You know, there’s a point where we have to move beyond the direct instruction 

and into more access to content. And that’s what accommodations, modifications 

provide is access to content. They don’t’ prevent us from doing other things. But we can 

get an awful lot of gains in skills just by providing this access process. A little boy 

named Able, we saw that with him. Actually I have lots of stuff on him. I have 

worksheets done in the seventh grade. The general ed teacher provided me to show 

him writing the answers to questions and so on. All this as a result of being in the 

general education room, learning what the other kids are learning, and perhaps with 

some resource support in his final year.  
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Again, resource support may have its place, but we just have to know where that 

place is. And I’m not certain I know where it is right now. So anyway, accommodations 

and modifications. Oh, what I was going to tell about this young man. I went into his 

history class. He’s now in high school. He’s now in the tenth grade. And he’s still doing 

the same things. Still sitting there making noises and not doing anything. But Pochek 

wants me to work with him. So I take a look at this young man and the history teacher is 

very insistent on how he can include this young man. He says, what can I do? I mean, 

what can I do -- get him in class? So I said, well, show me the unit you’re working on? 

So it’s in the middle ages and they’re learning about the -- where the knights are and 

where the nobles are and where the priests are and all the different classes of people. 

And all the kids are divided into groups and represent those [inaudible] the peasants 

and represent the different groups. So I said, well, first of all, put him in a group. Either 

let him be a part of a group or let him be a part of the process.  

And then I said, give me the chapter of the text that you have for history and I’ll 

take it out and I’ll see what I can do. And so I worked with one of my doctoral students, 

Karen McCaleb. And we took the text and we basically modified it. We just went through 

and we picked out the things that we thought that he could learn. And we sent that back 

to the Pochek and Pochek said okay, I’ll give this stuff a try and work with the general 

ed history teacher.  

Well, within two weeks, he was now in the group. Of course, where do you think 

they put him? Do you think they put him with the nobles, the priest, or the peasants? 

Peasants, of course. But at least he’s out there in the classes. And so Pochek calls me 

over and says, I want you to see something. And he points into a little room. We had 
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created a modified test. We started high. We didn’t start low. We started high. We said, 

okay, we don’t know whether he can read or not. But we’re going to give him a chance. 

We’re not going to assume he can’t. We’re going to use that idea of presumed 

competence and we’re going to give him a chance to see what he can do.  

So we create a test of the same material. He had received in his classes, he had 

heard it being spoken of, he had listened to it. He had been part of the actual processes 

of learning the material. The kid was taking the test. He could read. He was actually 

going through and marking the items. It was a modified test. Everybody else had to 

write essays. He did multiple choice. But he was actually reading and taking the test. All 

those years he had been in general education. He had been learning. But equally 

important, we had not really been teaching. So you have two things happening there. 

Being there was a big piece. But we needed to be doing more.  

He was denied a lot of opportunities because of that. So again, it’s very, very 

important that we work from what we think a person can do or even beyond that, give 

him the challenge, and then if we have to, we can create the accommodations that we 

need to move -- to provide access. We have to think about all the activities that are 

associated with general education. Typically what we still find with kids with severe 

disabilities, if I were to identify the three classes that most of those kids are in, and 

certainly years ago in Philadelphia, that’s what they were all in. Art, music, and PE. And 

was the focus of their education on art, music, PE? No. It was -- it was in what was 

happening in the self-contained room.  
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I still talk to teachers, even when kids are out in academic classes that still don’t 

know what their kids are doing in the academic classes. I was thinking, well that’s not 

my responsibility. What I do is in here. And that has to shift. This process doesn’t work 

as well unless we shift. We have to provide access to what’s called breadth of 

curriculum. IEPs deny curriculum. IEPs do not -- if we work just with an IEP, we’re not 

permitting a person to be part of the learning of all other kids.  

Again, to go back to my experiences in Philadelphia, now this was many years 

ago. One of the things we had to do is we had to study whether the IEPs were being 

provided. And the most interesting thing that I found that year, in 1985, whatever year it 

was, was that the teachers who were delivering the IEP most completely were providing 

the poorest education because they weren’t doing anything else. They were sitting the 

kid down and doing one-to-one delivery or an IEP. And that’s -- I mean, it would be -- if I 

were to take one of you and say to me, tell me your problems in life. Tell me what are 

your problems in life. Tell me what are your problems. And then we come up with seven 

of them. And we make them your goal. And then for the next 12 years of your life,  we 

work on your problems. That’s what it’s like.  

The IEP process really needs to become nothing more than something that’s 

ancillary or something that’s augments what’s provided to children in general education 

or whatever setting. I mean, it’s -- we have to begin thinking in terms of the IEP as being 

nothing more than a partial process for education. It’s really sad when we think about it 

as a legal document that we have to deliver that and then we basically deny all other 

parts of the curriculum. So we have to think, what are all other kids getting at grade 

level, at grade level? Does it matter the severity of the disability. At grade level, what 
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are all other kids getting and how do we provide that? And if I were today in a self-

contained setting, I would still do that.  

Even if I couldn’t -- if I was in a school that would not let me out, and it is a 

political/social issue, not a learning or disability issue. If I was not being allowed out, I 

would find a way to bring the curriculum in. I would bring the curriculum in. And actually 

your life will get richer when you do it because you do more activities that are kind of 

interesting instead of the stuff that we were taught to do.  

Okay, I’m going to show how we go through the accommodation process. I’m 

going to use a unit from Australia. This is a third grade unit and what I’ll share with you 

in this. Now can I give a little history. When I first began working. And this school had 

been doing inclusion for quite a few years when I had began working with them. But 

what we were attempting to do is find -- this was still in the days of social inclusion. So 

kids were out in classes but we really didn’t access the curriculum. And that was the 

kids with more severe disabilities. Kids with more mild disabilities or moderate 

disabilities were out in the classes, but what was often happening with them, it was -- 

the emphasis was on the pullout, on the direct instruction. And one of the things that we 

found was that even with the kids with more -- what you just call learning disabilities, 

they still weren’t learning the material in the general ed room. I can remember watching 

one young lady sitting there doing one of the Australia lessons. And she accomplished 

nothing in 40 minutes. I mean, all the other kids researched -- had gone into the books 

and researched it and had filled out their worksheets. And she was just struggling. She 

couldn’t even fill out the basic worksheet unless someone sat there and filled it out with 

her and for her.  
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So she was not really learning in the class. We had another young man who had 

mild disabilities who would go off to his reading classes and never return. So we had a 

problem of what was called kids falling through the cracks. And so we were trying to 

solve that problem as well. So when we started solving the problems of 

accommodations and modifications, we actually were addressing all levels of disability. 

There was no spot that we were not looking at. So let’s look through this. Here is the -- 

some of the material that was used with the regular education kids, the typical kids.  

Dear Eric, today we went on a blank across the Sydney Harbor. Sydney is the 

biggest blank in Australia. We are going shopping now. I have some Australian blank, it 

is called blank. Your friend, Paul. Most people in Australia live in towns or cities near the 

blank. Blank is the capital. And so on. So you can imagine the kids are researching this 

and they’re finding out the answers to this particular thing. So when I was given the 

assignment as kind of working with the school to figure ways of modifying this for a 

variety of kids in the class. First step was a card that basically simplified a little bit of the 

language. For example, Sydney is the biggest blank in Australia. We are going 

shopping. I have some Australian money. I mean, might as well start with that as a  -- 

it’s kind of silly the way it was written before. I mean, this is better for all learners to give 

this information and then let the kid fill out what the money is. Otherwise a child is 

wasting a lot of time searching for something that not necessarily is easy. So that’s the 

first step is simply simplifying the card. I used Photoshop to this. It was a very 

straightforward process. I just went into Photoshop and began modification.  

Then we added a word bank. If you haven’t figured it out yet, and probably many 

of you have, word banks are powerful. They are one of the most powerful devices I 
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have ever seen for working with the accommodation modification process. Down in 

South Carolina, I was involved in a situation which unfortunately we failed in the courts. 

But we fought to get this kid -- the school system took the parents to court to get him out 

of inclusion and put him in a special school, put her in a special school. And the school 

district won. It was a small town. It was a town I used to work in when I was in textiles 

many, many, many years ago.  

And if you know the culture of the south, you know that we didn’t have a chance. 

There’s -- you know, that town was going to do what they were going to do. That’s just 

all there was to it. And his family was not going to get what it wanted. So it didn’t matter 

how much evidence I presented. And I was up all night writing my report that showed 

how much this child was learning in general education. She would take tests with the 

other kids on logic and the parent just designing all the tests. And she would use word 

banks. And the child was getting 90% on tests and material that I couldn’t have gotten 

90%. Even with a word bank. I  mean, it was incredible. And this child had Down 

syndrome and there was just -- you know, it was -- I was appalled with the district 

decided to send -- just you know, willy-nilly decided they were going to just deny the 

parents the option.  

This was a young lady -- this school had been fighting this family for years. They 

would not give this child a locker in seventh grader, a locker. When they finally gave her 

a locker, they didn’t tell the young lady she had a locker. So when she brought her coat 

to school -- into the class, the teacher punished her for bringing her coat in the class. 

And do you know what the punishment what? Have you ever heard of silent lunch? The 

child is put in the front of the lunchroom and everybody stares at her the whole lunch for 
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not putting her coat in her locker because she didn’t know where her locker was. I have 

never seen such violence against a family as I saw in this school. Over and over and 

over again. The family finally took the child out of the school and went into a private 

situation. So it was the only way they could continue some kind of inclusive education.  

But we see things that are very, very similar to what I saw when I was a young 

man watching the integration movements of African Americans into the public schools. 

Same things. This is not an educational issue. This is not this child has other needs. 

This is a civil rights issue. We have to begin thinking of it that way if we’re going to move 

forward. But we also have to realize that because it’s a civil rights issue, you as 

teachers can be at risk if you don’t move carefully and slowly because someone’s going 

to get angry.  

I had -- I’ve had several teachers lose their jobs because they did process. One 

story that I especially like, it’s my favorite story. A young man who was quite a ’60s kind 

of person got out of the program and was really enthralled with inclusion. So he did not 

get a job in severe disabilities, he got a job more in moderate -- what we call moderate 

disabilities. It does have some kids with Down syndrome, but it has a lot of other kids 

that just have problems with mild mental retardation. It might be the description. Well, 

he immediately put every kid into regular ed. I mean, he just, you know, went around 

and got them all in classes. And the change in the children were so tremendous. One 

mother talked about the fact that when the child came home from school, he would now 

run upstairs and do his homework. He was so happy to be in the classes.  
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Well, interestingly enough, the special education administration didn’t like it. They 

didn’t like what they saw happening here. So they fired him from his job. Well, the 

families developed a class action suit and took the school to court and raised the issues 

of what the children had been learning over the six months or so that they had been in 

general education. The courts not only ruled that they had to give this man his job back, 

they gave him the job of training the whole school how to do it. I love that one.  

But anyway, word banks are a very, very powerful way for us to move forward. 

Here’s another example. This is modified even more or accommodated more. It’s hard 

for me to know. But essentially now, all the young man, or young person, young woman 

has to do is put the -- or young child has to do is take the word city and Canberra and 

put them where they belong. So we’re talking about, again, learning that is much more 

simplified. And for a child that had severe disabilities that was in a wheelchair that had 

eye gaze was our primarily vehicle for communication, we used a system where we 

would take a picture from the book itself, from the textbook that they had been using, 

third grade text, and we would have two choices. The child could either look at the 

choices and eye gaze towards the right one, or someone could read the two words to 

the child and the child could then eye gaze towards the right one. And that was the way 

that this child responded to the postcard process.  

So you can see again, they’re learning the same material as all the other 

children. It’s just simply modified in this case to allow learning to occur. And some of the 

teachers I’ve worked with, they’ve been able to take tests that are part of the general 

education curriculum and create identical items for everything on the test. There’s one 

test, for example, that I didn’t bring with me. It’s called Sharks, that has a series of like 
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12 to 15 pages of pictures with two pictures on each page and words and if you were to 

go to the general education test that the other kids got for that material, they’re the 

same. It just didn’t have the pictures. It had multiple choice. So it had like 13, 12, 13 

items that were exactly the same as the ones that were being worked with with the kids 

with severe disabilities.  

To give another example, this is -- if you  have your handouts, hopefully have this 

in your handout because I’m not sure you can read it from the back of the room here. 

But the story is the one about Sadako and the thousand paper cranes, another third 

grade story. When she began to work with the paper, Sadako discovered that it wasn’t 

as easy as it looked and so on. So they’re filling words that represent the content of the 

story. In this example, this is a, you know, a child’s work. The child has to cross off 

items from the word bank and fill them into the story. You’ll notice that she’s able to 

work both with content of the story but also with structure, grammar. Such as the word 

finish as opposed to finishing is an issue of grammar being taught in this context.  

And I should add that the child that I described that didn’t worksheets, this made 

all the difference in the world. She’s now responding in the class. So when people raise 

the question, well, aren’t you making -- aren’t you enabling? Aren’t you just enabling? 

Are you really providing learning? The answer is no. I mean, that risk does come in. I 

can describe some situations that we’ve really struggled with where you had a child that 

was a strong manipulator. And we were struggling with a balance between the issues of 

accommodation and at what point are we simply doing it for the child. But in this case, 

we now have a child who’s acting on the curriculum without having someone hanging 
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over. And that’s a big difference is that same little girl that I was describing that sat and 

wasn’t doing anything whatsoever.  

And then for another child, we used, I believe it’s called Pick Writer. I always get 

my words confused, Pick Writer. And we simply created the test such that she has to 

circle the correct picture that represents the item. So the person giving the test would 

say, Sadako is making a thousand paper and she has to indicate which one’s the right 

answer. So we have a young lady again, doing things in class that would not have even 

been imagined ten years ago.  

This young lady, and this is a good example of the changes that occur in both 

schools and some of the struggles that we still face with. At the time we were doing this, 

she was in the third grade. She’s now in middle school. And again, I’ve been watching 

her throughout the years as I go through school, as I man in these schools. In third 

grade, this was a school that just did inclusion, that’s all they did. So she was in classes. 

And he would watch her sitting there. They would have a group of kids. You can 

imagine the teachers got her chart and they’re looking at this Sadako story. And they’re 

discussing it. And at some point, teacher’s calling on the different kids to answer 

questions. And she has in her hands a couple of different pictures that represent 

answers to particular questions. Because she’s non-verbal and this is her way of 

answering.  

And she does have verbal behavior, but it’s difficult. So what happens is the 

teacher will then call on her, or she’ll raise her hand, which I observe her doing, raising 

her hand. And then she holds up her picture and the teacher said, you got it right, and 
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moves on to the next question or the next child. It is so natural, no children look at her 

and go, wow. Years ago I think we would have seen a lot of wows. But now what we 

see is just children responding in different ways. They can all respond to the same 

material and it’s just a very, very natural process for her to do that.  

Now when she got in seventh grade, this is a typical pattern that’s -- I wish 

sometimes that we had started inclusive education in high schools because really it’s 

not difficult. You got all kinds of classes. You can do all kinds of different things. But we 

started in elementaries. And so now when the kids move up, there’s often arguments 

against including the children. And so we find that we have difficulty getting the kids 

included. So this kid is in a self-contained room for part of her day now, in seventh 

grade. And then she’s out in classes. She’s a major behavior problem, but guess where 

she’s a major behavior problem? In the self-contained room. She’s not a problem out 

there. And the day I spent observing her and other kids in the class in the self-contained 

room, she was constantly trying to run out and go to her class. And she even -- she had 

some verbal behavior. She said, go to class now. Go to class now.  

She wants to go to class. She wants to be with her friends. She wants to learn 

the things the other kids are learning. It’s kind of like she’s been led out of the box. And 

now that she’s out of the box, she wants to stay out of the box. She wants to be part of 

the classes. And that’s perfectly natural. I think we would all be going through the same 

thing if it were us in that situation.  

Okay, I’m going to come back to this one. Some additional literacy illustrations. 

You can use pictures. You can use comprehension checks. You can use pictures, a 
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sequence, events. You can use words and pictures together. Pictures pair with 

sentences. Blank dove and after in after the dragonfly. You have a word bank and these 

are just ways to kind of jolt the memory into thinking about different ways we can do this 

process. It’s really our creativity that makes a difference in how we do this process. It’s -

- again, it’s not really at all the child.  

Here, for example, is a pronoun lesson that is being done with the other kids, the 

typical kids. And this is the worksheet they were using. I guess one of the important 

things to say is that when we go for the general ed curriculum, we have to sometimes 

set aside our views that that curriculum’s not appropriate for anybody. That’s a struggle 

that I have sometimes. And I’ll look at stuff and go, what are you really teaching? You 

know. But you have to go, okay, that’s what all the other kids are learning. That’s -- you 

know, if we want to be involved in curriculum reform, let’s be involved in curriculum form 

at the broad level, not just with our -- with children we call our kids. So it’s a different 

way of thinking about curriculum. So you have to say, that’s what they’re teaching, okay, 

I’ll figure out how to modify. Even if it’s not something that I would have wasted time on.  

So we have a lesson and they’re teaching pronouns. And for our young person, 

we have some strips. And the child simply takes the strips and uses the pronouns and 

puts them in at various places. Again, it’s just using your imagination. Notice that none 

of my examples involve time. Time is the most overused accommodation that people 

have. There’s nothing wrong with giving kids extra time. But it’s -- there are so many 

other things we can do. Time is just -- that’s just part of the toolbox. Use time as you 

need to, but come up with other ideas. You’ll get a lot more learning if you come up with 
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a lot more ideas. Another example might be states. In this case, states numbered based 

in the order that they enter the union.  

And the young person in this case has a -- the job of picking out -- knowing the 

capitals of the states and being able to take up little pieces of state that’s like a puzzle 

and putting it on the pieces and saying out loud the difference the capitals and the 

states, all the other kids -- remember, all the other kids are learning this too. And then 

this data sheet shows a simple way to measure it. You place the state in the proper 

place, said the name of the state allowed and said the name of the capital allowed. So 

again, some simple measurement processes. That’s probably the next frontier is 

measurement. We’ve gone from social inclusion to academic inclusion. And now we’re 

beginning to ask even in the schools that have been doing inclusion for years, we’re 

beginning to say, well how to do you show learning? What does learning look like? 

And in the second half of our session, we’ll talk more about that. This was a 

teacher who -- when I first started working with her, I could never get her to include the 

kids. She would put kids in simply because she knew I would be coming that day. So 

there would be kids in classes. But I could tell by their reactions, they were surprised to 

be there as the other kids were. So in that situation, I was really struggling with how to 

work with her. And I kept saying, you know, you know, you need to get kids out. You 

need to get them out and get them out and let them stay out. And she just kept 

resisting.  

Well, one day, she discovered, I don’t know how she came up with this. She 

began to realize that she loved adapting equipment. She loved adapting materials. She 
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liked taking materials off the Internet and adapting them. So she went to a general 

education class that was teaching about the rainforest. And she said, you know, I could 

do something with this. And so she created a Velcro chart with all the -- I mean, a little 

chart with -- a laminated chart with all the little Velcro strips on it. And she created a little 

things to put on the chart that people could arrange them so that they actually fit with 

the -- this chart. She even created a little individual charts for certain kids where they 

would work with numbers and be able to put things on numbers.  

And she created a chart that accompanied the numbers so that the kids would be 

learning the material as they did the charts. She created a little things that could be then 

put on the charts that represent all the different creatures of the rainforest that went 

different zones within the rainforest. She created two contips, little flashcards that kids 

could study and go back and forth with. The process was so successful that the 

teachers wanted her to start developing stuff for all their classes. And she became the -- 

you know, the creative teacher of the year for the end of that year. And by the end of the 

year, almost all her kids were out there in classes all the time and she was busily doing 

what she really loved, which was developing materials for all the kids to use, not just the 

kids with disabilities.  

So finding your own strength is part of this process. And hopefully some of you 

will have a strength in this process of doing adaptations and can find ways to get other 

teachers to go, yeah, you know, what you’re doing really is helping all my kids. So let’s 

figure out a way that we can use this material for the all the kids in our classes.  
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This is a little girl, we’ll call Stephanie. And when -- I won’t tell the full story, but I’ll 

tell a little bit of the story. When I first began working with her, she was -- this was a 

school that kids were out a lot of the time in general education. But in this case, this 

young lady, nobody knew what to do with her. So she was in the self-contained room 

most of the time. And if I were to go into her communication system and if I were to go 

into her ways of responding to academics, you would see a situation where everybody 

was a traditional special education person in the way they did things. So for example, all 

the communication assessment occurred in the special education room. They looked 

mostly at her motor. They looked mostly at her responding to artificial situations. They 

create a system that had communication symbols such as mother, home, you know, 

things that didn’t relate to anything. So if you went into a class with her, she didn’t have 

anything to do or say. She would just be sitting there in the class.  

So I was called in to try to help them and the speech pathologist told me that I 

was crazy, there was nothing we could do. Basically you were talking about low 

cognition that would be  waste of time to develop anything for this child in classes. So -- 

but I was not  deterred. Well the solution was very simple. We create an e-tram, which 

some of you may know is a Plexiglas piece that goes on the front of the desk. We 

recreate as many, many pictures as we could to be able to -- based on the lessons in 

general education. Now she was like a middle school student. So we went to chemistry 

class and we found out what they were doing in chemistry class. We went to her 

literature class and they were reading Heidi and they were at that also reading the 

poetry of Joyce Kilmer. And we began just taking that material and finding ways to 
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accommodate it. And we just created all the stuff that we needed. And we got a peer 

involved. And that peer became a major support for this young lady.  

What turned out to be -- it turned out to be quite simple. With this, she could eye 

gaze at the correct response. So for example, the first day we did it was Joyce Kilmer. 

And I was there that day and I got to see her when the teacher walked up to her, had 

been asking questions that various kids walked over to her and said, I think she said 

something like, show me which one is the tree. And her eye gaze went straight to the 

tree.  

The speech therapist very quickly, within the next few months, said, I’m wrong. 

And this kid went in year after year, you know, now doing this as part of her regular -- 

part of her curriculum. She became part of the classes. Basically the cool thing also was 

the peer. He just got really into this. And he sent -- every week he sent all the general 

ed teachers a form that they had to fill out on their lessons that were upcoming the next 

week and the modifications that needed to be done for those lessons. Or you know, 

what they want the young lady to do. So they would -- all the teachers would write him 

back and he would then develop the materials for her in the class for the coming week. 

Peer support is very, very powerful. Craig Kennedy and Eric Carter and some of their 

colleagues at Nashville have suggested that in some of the books, and I would 

encourage you to get these books. That you can basically use general education 

curriculum and peers and include everybody and begin reducing a lot of the adult 

supports. So it’s just a matter that we have to begin learning how to use the peers in 

ways that -- and what we find, again, is that it actually improves their learning.  
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The research that we’ve seen actually shows that they’re learning as well. Some 

of you may have heard the expression, first you learn it, then you do it, then you teach 

it. And so you provide the opportunity for someone to teach it. You know, they’re going 

to learn it even more. So it actually is a very positive process. I don’t know the title, but 

the first author is Carter, Eric Carter. And there are two of them and Brookes, Paul 

Brookes out of Baltimore is the publisher I believe of both of them. But certainly Brookes 

would have one of them. But if you were to put in the name Eric Carter, I’m sure you 

would come up with the two books. Google it.  

That’s his peer helper over there to the right. And that’s her system. The form 

that you see there is the form that the peer helper developed. And the result was this 

whole change in the life of the child. I mean, she became a part of her community 

around her school. Just became part of the kids. And this was so different from the 

previous years. The other thing I would say that’s very, very important here is the 

teachers themselves became excited about their successes. The special education 

teacher had felt for a long time that she was not very successful and didn’t feel like she 

was making much progress. Really with a lot of her children, but this one in particular.  

And again, it’s an ideological change when I first talked about what would be the 

symbols to use on the e-tram, she kept coming up with things that were part of her 

training from years ago. You know, colors, her mother. The picture of the teacher, those 

kind of things. And we all did this at one time. But that doesn’t, you know, access the 

curriculum. You have to use the stuff for the curriculum. So I said, well, what about -- 

and then I mentioned some things that were going on in her literature class. And you 

could almost see it. It was like a -- some kind of cathartic reaction. The teacher -- she 
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just suddenly went, oh! And then all of a sudden, she was able then to adapt curriculum 

like crazy. Then she became aware of how to do it.  

She had to shift her mental status though, her mental view of it. We have to 

move away from the way we were taught years ago, the way I was taught. I went 

through my Master’s program at Johns Hopkins as well and we were all taught 

functional skills approaches. We were taught to teach community vocabulary and we 

spent a lot of time teaching flash card vocabulary, which of course has no 

generalization. There’s no carry over whatsoever from that process.  

Okay. The other thing that we’re now doing, and this for is exciting, in this 

particular  district that I’m working in, I did an evaluation of all their programs and I went 

through and spent time in all their classes, interviewed all the teachers from K all the 

way up through 12. And I wrote a series of recommendations of how they could begin 

developing their curriculum. And begin to -- and increasing their inclusion. And this is a 

district that has a fair amount of inclusion, but there’s still individual schools that are not 

doing it as well.  

So one of the things we’re now doing is we are going through and modifying all 

the curriculum and creating libraries of curriculum materials. And I’ll talk a little bit about 

this. But for example, some of you may have heard of everyday math. It’s a curriculum 

being used in general education. We are now taking that entire curriculum and creating 

accommodations for it so that a child can go through -- it’ll take us a couple years. It’ll 

take us several years. Actually, for this school, they’ve got it all done for the -- a lot of 

the curriculum, everyday math. So kids a part of it. I wish I could show you. I have this 
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particular teacher also has taken -- I’m sure you have a Pennsylvania curriculum. We 

have a Colorado curriculum. She’s taking the entire Colorado curriculum and turned it 

into pictures. And so you basically can do matching of the pictures, you can do identity 

in terms of words. The entire curriculum, and it has the same over as all the other kids. 

So it looks the same. When the child gets it, it looks like the same curriculum as all the 

other kids have.  

But in this case, it’s done in such a way that the child is accessing the same 

information but doing so through a different medium, in this case pictures. I’m sorry? Me 

get a copy of it? I can make one. I can make one. If you send me an email. I think email 

address is there. Because if we’re giving this workshop pretty soon in that little district I 

was describing. So I can make a -- I need to make pictures of it anyway. That’ll be my 

prompt to do that. There are a couple of handouts that you have and then we’ll -- very 

shortly we’ll be taking our break. One handout is called lesson development and 

differentiation. And it’s a paper handout. Kind of looks like this. I know that can’t be seen 

very easily, but it is -- I only provided two, so it’s one of the two.  

Basically you can imagine this on a machine, on  a -- and you can go through 

and you identify the class, teacher, unit. You identify reading materials, software 

websites, related sensory activities, note taking ideas, et cetera. So this is just a way of 

taking lessons or units of a general room and modifying it. Another handout that you 

have is a flowchart. I would encourage you to take a look at this. We’ll try to discuss it in 

detail here. But it’s a way of processing how we do the accommodations. And it’s 

designed around the idea that anything can be accommodated. So you might start with 

a question, what is the general education class doing? Can so and so participate? If 
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they say yes, you just go great. If you say no, then you begin a process, okay, what can 

we do to enhance participation? And that’s how proceed. Anyway, those are two 

handouts. One was prepared by Renee Ostragun, one of my colleagues who is 

currently a coordinator in one of the districts I work in. The other one was prepared by 

Abby Pence who’s a teacher in the elementary level who has also taught in the middle 

school and does full inclusion in her schools.  

Okay, I think we’re at the end of part one. So shall we take about a 15-minute 

break? Does that sound right? Fifteen minute break, and then we’ll come back and look 

at some broader issues. Are you okay? Okay.  I did receive some questions that are 

kind of unique and probably need to thought about. One issue is the issue of how we 

conceptualize reading especially with the RTI process. And certainly in the past. We are 

kind of at a crossroads in our field in general. If you were to go into the journal called 

Exceptional Children, and if you were to read the article by McLoughlin, 2010, 

McLoughlin. And then also which deals with equality and education. And then look back 

at another article by Fuchs as some of you have probably heard of Doug and Lynn 

Fuchs. You would see two very different views of special education. And I don’t know if 

they interpret it this way, but this is my interpretation. McLoughlin deals with the issue of 

accommodation modification. General education curriculum. If a kid’s not learning, you 

accommodate the curriculum. You provide access. This does not prevent learning of 

other things such as the more direct skills.  

We don’t know very much about the relationship between direct instruction and 

incidental learning. We have gone through phases in the last 30 or 40 years. All of you 

are probably aware of the reading wars where the two battles of the two sides have 
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fought each other. The answer is we don’t really know the answer. Even though each 

group thinks they’ve now come upon the answer, we still just don’t know what it is. 

Direct instruction with kids with significant disabilities is the one thing that’s often been 

missing is that’s all they ever received.  

In other words, if you’re all receiving is direct instruction but there’s no 

application, what meaning does it have? Much of the research is also never looked at 

generalization, never looked at retention, never looked at application. It’s only -- I just 

finished a review of it and it’s creating waves among the editors who are reading my 

stuff. So I’m having struggles with that right now. But one of the articles will be 

published this coming year and it just -- I’ll probably have to soften it a bit because it’s 

so strong. But it basically says, how can you talk about direct instruction when you 

never measure what they actually with a real textbook.  

And many -- and if you look at the Fuchs article, what you would see is the direct 

instruction is not always working, therefore we need more direct instruction. Wait a 

minute. That’s the definition of insanity. If something doesn’t work and you keep doing it, 

what do you got? So we got a problem and we’ve got a field that’s still struggling with 

the idea that direct instruction is the only way learning really occurs. And when in reality, 

there’s going to be a balance. We just don’t know always what that balance is and how 

to find it. And we also have to realize that those kids with learning disabilities that are 

learning to read are also being exposed to general ed curriculum, at least we hope they 

are. I once heard a special ed teacher refer to a child as a lifer, and that’s very sad. He 

referred to a child as going to be in the resource room for their entire career. This child’s 

a lifer. Wait a minute, what are we achieving if they’re in the resource room K-12? 
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So we have to think about things differently if we’re going to actually provide 

access to the curriculum, but I don’t have any answers. I can just simply say that I know 

that kids in the general ed curriculum do learn the reading skills when they’re there with 

some backup instruction. That’s what I know. I don’t know the balance between the two 

at this point. And I do know the kids who never have access to general ed curriculum, 

first of all, they’re bored to death in the direct instruction. I’ve watched children crying in 

some of the direct instruction. I was in a battle down in Maryland where the special 

education director wanted me to see the great instruction that these kids were receiving 

with moderate to severe disabilities in phonics.  

So she took me into a room where the kids were receiving this direct instruction 

and sound production. And one kid was crying and one kid was begging to go home. 

There’s no application. The kids are just being taught this. It’s kind of random. It’s like, 

okay, now we’re going to learn our sounds. Unless kids are out there experiencing why 

these sounds are important, the little girl with autism that I described, she’s in the 

regular education class, the reading lessons begin with sounds. And she’s producing 

sounds right along with the other kids. And then they shift into phonics, where they’re 

looking at sound in relationship to text. Then they move into reading. And she’s right 

there with those kids. She’s right there. 

So the direct instruction has to be thought of differently. Some of it can be 

provided by good teachers in general education settings. And where we still might need 

to provide it, I don’t know. We have a lot of open questions there. 
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The other issue is we still tend to use what’s called -- what one district calls core 

replacement curriculum, where you take -- all the kids are in the general ed core 

curriculum, but certain kids are pulled out, usually for RTI, and for second and third tier. 

They’re being pulled out. They’re using a different curriculum. They’ll have some special 

curriculum that they’re using that’s associated with the special instruction. And in some 

of the research that I’m now doing in districts, one district we did a qualitative analysis of 

what three principals of elementary schools, special ed director, and the RTI coordinator 

thought was happening with the RTI process.  

We still have kids who can’t seem to get out of tier two and tier three. They’re just 

kind of stuck there. And part of the issue might be how we’re thinking about reading. We 

think somehow that by teaching the basic skills that that transfers to the text that the 

kids are using in the general classes. That transfer is not assured. It’s not guaranteed. 

No one has shown me in the research that that happens. Even in the research of 

Torguson, who is probably one of your strongest direct instruction people, he is finally 

raising the issue, which could have been raised years ago, but I didn’t see it very often, 

and that’s the issue that after all that direct instruction, the kids are still way behind. 

They still haven’t acquired the same reading skills as the other kids. They’re still having 

difficulties. 

Maybe we’re dealing with a real issue. Maybe it’s not something you can just 

train away. Maybe we’re talking about something real. So all that time they’re being 

pulled out, what are they missing? They’re missing something. So we have to ask what 

is being missed in the pull out process? So, again, I have no answers. I can only point 

out these things from observations, and the research literature is beginning to address. 
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Fuchs himself has also addressed it, but keeps saying more instruction, which never 

made sense to me. It’s struck me that you’ve got to keep moving on. 

The other thing is you could take age-appropriate text and you can modify it so 

kids that have moderate, severe disabilities, profound disabilities can be accessing that 

text. You modify it. You don’t go back and try to read basic reading skills on a first grade 

level. What you do is you modify the text. You give them modified versions of the 

materials. You can take Heidi and create a simplified version of it. It’s like a social story 

idea if you want a parallel. 

So, but again, we find -- you as individuals may feel one way. And I have no 

empirical research on this, so I can’t prove what I’m saying other than my practical 

experience, but we do know -- families know that schools sometimes resist the process 

of modifying work that’s at grade level. They say, well, he’s not ready for that text. You 

got to first work with the basic skills. But then you’ll find yourself working with the basic 

skills for a very long time and they never have access to what’s meaningful. I dealt with 

a first grade teacher that I could never get her to let the child have access to the 

curriculum. Child was in the room, but the teacher had her working on matching skills in 

the back of the room the whole year. The kid could have been part of the regular class, 

but she said he was not developmentally ready. Those are the ideologies that we have 

to get beyond if we’re going to make progress in this level. 

But again, some of these questions are empirical. We have to address the 

research, and the research hasn’t gotten answers. So I can tell you things that I think 
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are true and you take them with whatever grain of salt you need and explore them 

yourselves. 

The second issue is what -- who’s going to do it? Who’s going to do all these 

modifications? And, you know, the courts are not real clear on this. They say the 

general ed teachers are responsible for some of it. We as special educators feel that we 

should be doing some of it. So it’s really a shared responsibility is the best way to look 

at it. And you start creating libraries and it takes you a long time. It takes a couple of 

years. You can’t just move into it quickly. So you begin working with little modifications 

here and there.  

The other thing you can do is ,and I’m sure all of you are familiar with this, but 

you probably never thought of the power of it, and that is on-the-fly modifications. You 

use highlighting tape and you use highlighters and you use Xeroxed copies of the pages 

and you cross out items and you write other words in the items and you use little sticky 

notes. Sticky notes are always my favorite for creating modification. It’s amazing what 

you can do with a sticky note. I’ve taken kids that were not included at all and got them 

included in five seconds with sticky notes, where they had to respond to whatever was 

on the sticky note in relationship to the activity that was going on in the class. So on-the-

fly is okay.  

One of the major things we have to be aware of -- and this one -- if you think 

about this, imagine that you’re -- think about special education years ago with kids with 

more severe disabilities. And they’re working on -- I mean, I’ll  give you a real example. 

One of the things that blew me away, and I first became aware of this this year, 
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observing classes at all levels, is kids in high school were still getting calendar. Still 

getting calendar just like they were in the first grade, second grade, third grade. They’d 

been through the same material for 12 years! Think about that. And then we say they’re 

not learning. What would you do if you had calendar for 12 years? I mean, yeah. 

When I told this to a group of parents, one of the parents came up to me 

laughing. She said, yeah, my daughter finally came up to me and said, please, please, 

please get me out of calendar. Please. Little girl with down syndrome wanted out of 

calendar, so the mother worked out where she didn’t have to do calendar. We keep 

driving the kids with the same stuff. It must be horribly boring. Changing to regular 

education curriculum means they get something new. It doesn’t mean that they 

necessarily are going to learn it all. We know that. But they’re going to get something 

new. It’s going to be different. So it’s so important to think that way. 

The other thing we discovered this year is what I came to call a teacher’s 

dilemma. And I figured this out from a high school teacher, who was sitting there 

describing the fact the district was constantly putting -- they were all getting ABA 

training. And you all probably know what ABA is. And they were all getting ABA training. 

And it didn’t matter who the kid was, they were going to have to do ABA with -- so, you 

know, he was describing that. Then he was talking about the fact that there was so 

much paperwork to do and how many things he had to fill out, the IEPs and all these 

different documents.  

We suddenly came upon a very important realization and that is special 

education teachers are being driven by multiple curriculums. The general ed teacher 
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has the option of saying, I might use these different techniques. But they got one 

curriculum. The special ed teacher’s got to listen to a family that wants one thing. 

They’ve got their training that told them to do functional skills. They got someone saying 

he needs to be learning general education. They got someone saying he needs to learn 

to read. So they got all these curriculum’s pounding on them, so they’re playing a 

balancing act.  

It would be a horrible thing to be in that situation. We’re much better off saying, 

let’s take the general education curriculum and use it and figure out how to make it 

work, and realize that not all kids learn the same things or learn the same ways. And not 

all kids will learn all the stuff that has to be taught. But just work with that and then start 

working with methods around that. It will make our lives so much easier not to be driven 

by multiple curriculums. And it’s very, very hard to justify a special curriculum like an 

ABA curriculum. Of course, these days you have children with autism, that’s what’s 

being driven by both families and schools. So that’s a whole other issue.  

I’m very fortunate to work with schools that don’t do ABA. And I was trained that 

way. I was trained at UNC Chapel Hill on behaviorism and that was my background 

when I came out of my psychology program, so I know that field really well. I still read all 

those journals, JABA, Journal of Autism. But the important thing is that we can do much 

more not using ABA than providing ABA instruction with the kids with autism. We get so 

much more gain out of this young girl compared to the others that are under the other 

forms of instruction. 
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At any rate, so those are some general thoughts for you to be thinking about. 

Okay, I want to take -- give you a chance just to kind of think about this and practice 

this. Here’s a Venn diagram. Imagine that the teacher, a third grade teacher, has the 

kids looking at the story called Mufaro’s Beautiful Daughter and the story called 

Mukunda -- and I can’t pronounce it. Malanu. And she’s having them pick elements from 

the stories that are specific to the left side, elements of the stories that are specific to 

the right side, and the things that are in common with the stories. So you can imagine all 

the kids are sitting around, talking with the teacher. They’re in a little group around the 

teacher and the teacher’s going through. And as the kids talk about the stories, she’s 

putting in words to represent their ideas. 

Okay, now I’m going to present to you some general concepts of what’s called 

universal design. So some of you are probably familiar with this, but it’s a good idea just 

to review it. And then I’m going to have you talk among yourselves, just partner and talk 

about if you had a child that was in this small group of kids that had severe disabilities , 

how would you involve that child in this lesson? How would you engage in that lesson? 

Just talk among yourselves and then we’ll have a couple of you give your ideas when 

we’re done.  

So the three steps of basically universal design are representation, making 

materials accessible for all learners. This is new stuff. It’s probably not in your handouts 

because I just decided to add this. You can add materials. You can simplify materials. 

You can augment materials. You can use different materials with different learners. In 

all cases, your goal is transparency of content. You want that same content to be 
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accessible to all kids. Expression. Find ways to communicate successfully and 

effectively to all learners. It’s how you communicate.  

Most children can hear the instruction directly, but I worked with one child that 

you had to then repeat it to him. He would look at all the kids and then he’d repeat it to 

him. Or he would have a peer repeat it to him, otherwise he didn’t get it. He needed -- 

probably had the label autism. I don’t think he ever got the label, but that was how he 

followed instructions. If he didn’t hear the instruction and then you went up to him and 

asked him why he didn’t do things, he was very dramatic. He would throw his hand on 

his head and go, ah! And fall over. But if he heard the instruction and if you did that 

instruction, he got the instruction through.  

Communication be different to make them clearer. You can communicate in 

different ways using pictures. In all cases, the goal is to complete the activities, be part 

of the activities. Three is engagement. Find different ways for learners to interact in the 

activities. So, for example, in some of the kids that I’ve worked with, we’re talking about 

cooperative learning. They have roles. They pass our roles, pass out materials. They 

have the job of making sure everybody’s on task. There are all kinds of ways you can 

involve them that are not specific to the content, but are part of the activities 

themselves. 

So those are our three basic concepts that are associated with universal design: 

representation, expression, and engagement. So talk among yourselves a little bit and 

think about how you could make sure that a child with significant needs in a general 

education third grade class, learning about concepts that are the same and different 
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across different stories, how that child might be involved in that particular lesson. Go for 

it. Take two or three minutes. We won’t spend a long time. 

Okay, who would like to share an idea? Okay, did you raise your hand? Oh, I 

thought you were raising your hand. I guess I was wrong. Okay.  

AUDIENCE MEMBER: You mentioned earlier eye gazes. [inaudible] 

LEWIS JACKSON: Excellent. Beautiful example. Using a simple eye gaze process, 

perhaps [inaudible], perhaps with pictures. Yes? 

AUDIENCE MEMBER: I would have elements already written on cards, like a word 

bank, that the student could choose from and decide whether it was part of each story 

and hopefully be able to discriminate as to whether it was in both stories. 

LEWIS JACKSON: Excellent. Very good. Have some cards that have either a picture or 

word that the child would then -- the teacher is calling out names. That person could 

hold up a picture and point to the area where the story goes [inaudible]. That’s a reality 

as well. 

AUDIENCE MEMBER: To make it more interactive. Along the same line, do the same 

thing, but enlarge the diagram and have it [inaudible]. 

LEWIS JACKSON: Excellent. Very good idea. And you could have all kids do that. 

They could all go up and put the words on the diagram. Very good example. These are 

excellent examples and they illustrate the process. It’s much more of a process of 

simply creative energy than anything else. And it’s a process where the child’s first there 

and then you come up with ideas and you work with ways to do it. You could also have 
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the child work with a peer and, you know, they talk together briefly about what goes with 

what. 

AUDIENCE MEMBER: We can’t hear you if you’re not at the podium. 

LEWIS JACKSON: Okay. Oh, sorry. You could also use a peer and have a peer work 

together to come up with the right answer. Then the peer can communicate with the 

child. There’s one child that I work with, when he was first included -- I’ll be showing you 

a picture of this child and talking a little bit about him a little bit later, but he was so shy. 

It was in the second or third grade -- I guess it was third grade we first got him in 

classes all the time. Boy with down syndrome. Where when he had the answer to 

something, he just was too shy to say it out loud. So it was set up in his plan where he 

would just simply whisper to his friend. And his friend would then give the answer. And 

for about, you know, a few months, we had to do that. Then after that, he became a 

member of the class. Then that began to change. 

 So whatever works is a way to involve the kid. Some of the -- one of the best 

ways to figure out involvement process is ask a peer. Just ask somebody sitting next to 

the kid, how can we get this kid involved? I was at a high school level and they were 

talking about World War II and they were talking about the making of the bomb and 

dropping of the bomb on Japan. And there was a boy with down syndrome in the class 

and there was no aide or anything. He was just in the class. So I turned to the -- I was 

just working there for whatever -- I don’t remember what I was doing right now, but I just 

-- I like to see kids involved. So when he wasn’t being involved, I jumped in. So I jumped 

in, I turned to one of his peers and I said, how can you involve him? Or I called him 
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Gary, whatever his name was, Gary. And the peer looked at me and he said, well, I’m 

not that creative. I said, well, you’ll think of something.  

And so then I went away and then the peer came up to me and said, you know, 

we’re going to have him draw a picture of the bomb and then he’s going to present that 

to the class during our presentation. Sure enough, that’s what he did. Everybody loved 

it. You know, he drew a picture of the bomb exploding in Nagasaki or wherever, and 

then did a discussion with the class about it. Again, you’re just taking the lesson that’s 

there and you’re figuring out how to get that child involved. Sometimes it’s development 

of material in advance. Sometimes it’s on the fly. And when in doubt, ask a peer. You 

know, the peer can often tell you a way to do it. 

Okay, we’re going to talk about grading. People always wonder how do you 

grade kids. You like my pictures? I love taking photography. So here are the general 

guidelines. And we can talk about this as much as you want. If you have questions, we 

can -- probably this would be a good time just to turn it over for some questions about 

this topic. When possible, use general education classroom grading systems and apply 

their policies and practices to your grading decisions.  

So you talk with the teacher about how she grades. What does she look at? 

Sometimes, for example, one of the questions I often ask a teacher is I’ll say, what is 

the main thing you want kids to get out of your class? At the end of the year, if you were 

successful, what would be one of the main things that children would get? And 

sometimes they’ll say things like a love of reading or an appreciation of history or 

whatever. And you use that as a basis. And so if you’re making gains in that child’s love 
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of reading or appreciation of history, then you are moving in a direction that is that 

teacher’s direction. 

Consider both breadth of curriculum and IEP goals and objectives. They should 

be graded like the other kids. Not in terms of -- I mean, obviously for a child with severe, 

profound disabilities, we are shifting how we’re doing the grading process. And I’ll go 

into that in a minute. But we have to look at breadth of curriculum. We have to move 

beyond just the IEP. The IEP is a very limited document, as we talked about earlier. 

Very limited. You’re much better off thinking about how do we grade this child in social 

studies and work with that. And then your IEP can also have a grade as well, or part of 

your grade. 

Breadth of curriculum. Discuss with a general ed teacher his or her learning 

expectations for typical students, then configure these into specific and as-needed 

modified expectations for the student with significant needs. So you agree together. You 

arrive at a consensus. And it takes some work, especially if the general ed teachers are 

not familiar with this whole idea. They don’t want to use a different grading system. 

They want to grade the kids sometimes based on what their experiences have been 

with all the other kids. So you have to work with them. And it takes some time. And you 

have to say, okay, what can we agree on that’s going to be an A? What can we agree 

on that’ll be a B? What’ll be agreed on to be a C? And you come up with an agreed 

process of considering the grading.  

You’ll already see something important going on here, and that is that child with a 

disability doesn’t’ always earn As. They’re going to earn other grades. That’s really 



62	  
	  

important. A lot of children in special ed earn mostly As. They were given a lot of 

grading for effort or whatever. 

 

I remember talking with a group of general ed teachers at the high school level 

and there was one teacher who was a teacher of government. And I could tell if I could 

break him, everybody would come along because he was kind of the leader of the 

whole group. So he was talking about, you know, they can’t learn my material. It’s too 

hard. There’s no way they can learn it. And I talked to him about a student he once had 

who had special needs. Was more of a typical student than the kids I work with, but was 

also -- but a kid with special needs. I said, that kid came out of your program with a D 

and a C depending on the semester, but he said he was so proud of his grade because 

it was real. He’d really learned the material he had learned in that particular grade, 

course. And he was proud of that. And I said, people are proud to learn what you have 

to teach. And they may not learn it all, but you should be able to look at them and say, 

what can I teach you? And then I’m going to base my grade on what you’re learning, 

based on everything I know about you, and give you a grade. 

And that teacher understood that. He went, I see. you know, going to special 

education and just getting, you know, an A for not nearly half the information would not 

be the same. And so he became one of the people that was working with us. At least, I 

believe he did. I’m not entirely sure. 

Okay, you can use rubrics. I’ll show you an example of a rubric. Some of you 

probably already know what rubrics are. They’re a very simple way of breaking material 
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down into levels. So you might have a level that’s called developing, another level called 

proficient, another level called mastery. And you might break it down into content, 

participation, behavior. Many, many different ways of doing it. And it’s little cells. There’s 

actually a rubric.com that you can go to online to create rubrics. Rubrics are very 

powerful ways to grade. We use it at the university now and they’re also very good with 

kids with disabilities. And I will show an example. 

IEP progress. You match your IEP goals and objectives to general education 

course content. The kid -- a lot of the kids that I work with, we only use general ed 

content to write our goals and objectives. I developed one IEP for a child that I’ll show 

you his picture in a little bit that was so well developed that we were able to use it every 

year of his school career in general education just by modifying the content as we went 

up the years. But it was based on the idea of getting certain information out of every 

lesson. That’s what it was. Here are the lessons he’s being taught. We can modify the 

expectations for those lessons.  

We expect him to get these five major points about the American Revolution. The 

American Revolution occurred a long time ago. The American Revolution had important 

generals, like George Washington became a president. You see, the simple I get -- the 

simple ideas that may be most important to that particular teacher. Maybe creating a 

timeline that shows what happened in the war and certain events that occurred in that 

particular war. Maybe if the child has an interest in guns, he could begin to explore -- I’m 

a little hesitant on that one because there was a young boy that I worked with with 

autism who his father collected weapons and had weapons from all over the world. So 

one day he brought to school with him a blowgun. And the school, of course, freaked 
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out. And Colorado especially freaks out. Columbine was in Colorado, as many of you 

know. And our system still hasn’t gotten over Columbine. And so anything that even 

looks like a danger is expelled. It doesn’t matter if there’s disability involved. Doesn’t 

matter whether there had been no harm. That’s it. You get expelled. 

So he was expelled from school and went to a special school for a year that kids 

who have done something that gets them expelled goes to. But at the end of the year, if 

he’s doing well, like any other kid, he’ll go back to his regular school. So as the end of 

the year approached, the teacher asked this young man to -- he has to write a letter 

telling what he’s not going to do. So he wrote his letter and I still have a copy of his 

letter that started by saying, I will not do, and then he listed -- I will not bring to school, 

and he listed every weapon his father had. There were like 30-something. He went 

through and listed them all. 

So using the general ed curriculum to write your IEPs. Now sometimes your PTs 

and OTs and your speech therapists sometimes have difficulty with that, so I’ve had to 

work with them and work through it. Okay, what does it look like for him to be able to 

hold a pencil and begin working with that as the final goal, not some kind of fine motor 

skill in the isolated description? So you have to work with what is the outcome of the 

process.  

A little girl that I work with with Angelman syndrome, we -- the physical therapist 

was new to the situation. Child did not walk or crawl or any kind of movement around 

the school. And she kept thinking initially, based on her training, that she needed to pull 

her out and do training for physical therapy. And we kept saying that if she’s in the 
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class, then she’ll be able to get the skill just by wanting to move around. And sure 

enough, wasn’t a month later before she was beginning to crawl all around that school. 

So the physical therapist -- the goal was really getting the child to move around the 

school or move around the class using crawling processes, not the issue of learning 

skills that might be associated with gross motor development. And both the parent and 

the PT were just absolutely ecstatic at the progress this child made, moving around to 

see her friends, to look at her friends. 

In the outside activities, we tried to get her involved in PE, and that was actually 

one of our biggest struggles because she was in a wheelchair when she was not 

moving around. And we couldn’t get the coach to let her go out on the field with the 

other kids. And we kept saying if she gets hit by a ball, it’s no big deal. You know, any 

kid can be hit by a ball. But we developed the IEP goal around the idea of being out 

there and doing things with the other kids in the field. She doesn’t play the game as 

much as the others, but she can certainly be part of it. 

But then, of course, once again we were working with the adults. You’re always 

working with the adults. How to get the adults to understand this process so that they 

can begin doing it. 

AUDIENCE MEMBER: Is there any place where you have some examples documented 

of, you know, perhaps the IEP goals that the PT, OT folks could model from? 

LEWIS JACKSON: That’s good. You know, I don’t. I have an IEP that I wrote -- that we 

helped write for this young man that I’m describing. If you send me an email, I’ll send it 

to you, but it doesn’t deal with PT, OT. It deals more with academic curriculum and how 
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to work with that. But ask me for it, I’ll send it. But you know, that’s a good idea. I 

probably need to get examples of that. I’m working now with an OT with that young girl 

that I just showed. And we’ve gone through a lot of these struggles because she comes 

from a very developmental orientation. And so we’ve had to really work together to 

come up with a consensus of what does it mean to have certain fine motor skills, and 

how is that represented? 

 Okay, then use the standards to drive your IEP process as well, standards that 

are general ed standards. I don’t know what Pennsylvania has. Colorado has one set of 

standards for all kids, which is good. Florida has separate standards, which is a real 

problem because then people can write standards that are different, IEPs that are 

different. 

 Okay, here is one that we’re really beginning to explore in the district I’m working 

in, one of the districts, and that is how to use the typical grade report card that goes out 

to all the kids with kids with significant disabilities. When I did my observations, I found 

three different practices occurring. One practice was they’d already agreed to send out 

the report card with all kids. They’d been doing that for years. But they were marking not 

applicable -- so one group of teachers were marking not applicable across the thing, 

and then were attaching a report that was based on the IEP. A second group of 

teachers primarily would -- they would write a report and then they would also mark all 

the items as being applicable, but tended to give a lot of pass-fail. And then there was a 

third group of teachers that were using the complete grading system of all the kids, but 

modified grading process. And they would use the letter M or something like that to 

indicate modified. 
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 So the kid got a grade in social studies. It may have been a B or C or an A, but 

the letter M indicated that he had modified -- his lessons were modified when he was 

receiving the material. And what we’re trying to do in that district -- and we also -- what 

we’re trying to do in that district is move to that process, where every kid gets a report 

card. Every kid gets a grade in every subject. Doesn’t matter what subject it is. And 

every kid gets -- of course, the modifications they need, so they get a grade that’s -- 

now we know it takes time. None of this stuff is easy. It’s like solving the problem with 

the debt, which we’re all hearing about. It takes time. You’re dealing with people’s 

opinions and you’re dealing with materials. So think in terms of a three to five year plan. 

And that’s what we’re doing with this district. We have a three to five year plan of 

moving forward with implementing general education curriculum with all kids and also 

using grading system that every kid has the same report card and gets grades like 

every other kid. 

 This young man is -- I started working with him in the second grade. And at that 

time, he had a lot of behavior problems. He was smearing. Some of you know what 

smearing is, taking manure and feces and smearing them in the bathroom. He would 

curse a lot. You couldn’t understand him very well, but you could understand the curse 

words. They were pretty clear. So he would be cursing in class. And he basically sat in 

the back of the room. He never engaged in any of the activities of the other kids.  

So the school and the parents brought me into develop a behavior support plan 

for the young man and I said I would not do it until we got the inclusion right. You get 

the inclusion right, then we’ll write a plan that we can deal with whatever issues still 

exist. So I work with them on how to do inclusion, which they’d never done. So it was a -
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- other than letting kids in rooms and just sitting there. So it was a process of teaching 

them how do you provide this child the same materials as the other kids. I remember 

the first time I gave the kid a graphic organizer. It was the first time he’d ever received 

one. It was in the last part -- latter part of the second grade. And, I mean, he had no 

clue how to work with that idea. He didn’t know what was being talked about. He 

couldn’t grasp what was being attempted there. He’d heard the story and that was a 

new one for him, to be actually sitting with the group listening to the story. 

When this process begins with a child, we first see -- you have two things that 

have to happen before content begins to be absorbed. This again is experience, not 

research. I’m just describing experience. One is they have to be part of the relationships 

of the other kids. And they also have to feel that teacher cares about what they do. And 

the second thing that has to happen is that they have to be part of the activities. Some 

point, content will suddenly start coming. It’s really interesting how that happens. It just 

begins to occur. They begin to acquire the content. But it doesn’t happen immediately. 

There has to be that relationship and the activity involved in it. And as that becomes 

comfortable, suddenly the child will begin to be part of the learning of the other kids in a 

variety of ways. 

This is the kid that I wrote the IEP for that I described we were able to take the 

same IEP and modify it every year just by changing the content that he was focusing 

on. Within several weeks, we had taken care of all the major behavior problems, just by 

changing the way inclusion was done. We set up a little lunch bunch for him in the lunch 

room, where he would go and sit with kids and just talk. And that took some work. This 

kid was so shy that it was hard to get him to want to sit with the other kids. He was just 
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so frightened. He was both frightened of them and also unsure of himself in terms of 

that process. 

But gradually the kids began to take to him, and he began to take to them. And 

our lunch bunch began to pay off. We were able to work with how you include him in all 

the activities of the other kids. Include him in everything. And if he doesn’t -- you don’t 

worry about whether at that moment he’s learning. You worry only about whether he’s 

part of the activity because learning will come. We have to start the activities first. 

This child then for the next four years was fully included, no services other than 

being in the general education room and having his [inaudible] accommodated. Along 

comes middle school and along comes the battle again. So we have to go into the IEP 

meetings and explain. And they go through the usual arguments. He will never learn. He 

needs certain things that are different from the other kids. All the arguments. And we 

had to go through them and explain, no, that’s not true. He needs what other children 

get. And so that teacher had been a teacher who had all had self-contained. And so she 

struggled with that whole process. But we kept him in general education classes and it 

was so successful that teacher began -- one day I walked in the room and none of her 

kids were in her room. They were all out. They were all out. They were out in classes 

because she had discovered the success of it. 

For me, the issue is not systems change. It’s one child at a time. I tried systems 

change. That can work if you have enough control over leadership. Or enough 

leadership that’s interested in this process is a better way to say that. But I’ve -- working 
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with one child and having a success changes the way people do things and it makes a 

big difference. So that’s the way I approach things. 

So he had a successful middle school period, no services, just being in general 

education. He had all the services lined up, but nobody did anything other than consult. 

There was a lot of consult. So we go to high school. Oh boy, here I go. You know, but 

now I’m thinking maybe by now the district’s figured it out and we’re going to be able to 

do it just fine. I walk in the room, once again they’ve got every administrator from the 

special ed director down in the room. You know, they’re trying to intimidate. You don’t 

intimidate me. nothing intimidates -- the bigger the crowd, the better.  

So we began the -- you know, once again. The chemistry teacher said, he needs 

to be in the chemistry kids with the kids with moderate needs because they don’t have 

any chemicals, anything that’s dangerous. And I said, no, he needs to be in the class 

with the regular kids because it’s those dangerous chemicals that are going to teach 

him. You’ve got to have him have the same risks as other kids and have other kids 

experiencing those risks and helping him learn. So we got him in regular classes for all 

of high school. He went to regular chemistry. He went to all the regular classes. And 

once again, very successful year. Speech pathologist made the comment that his 

language was just like all the other kids. And then she looked really funny and said, and 

I never did therapy. No therapy. The kid learned it from all the other kids. She provided 

support. She provided some consultations. 

I went to his graduation this year, and it was a very beautiful experience to be 

able to go and watch this man graduate with all his peers in his high school. But it took 
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diligence to get through, but it also took a school system that was willing to explore. 

They didn’t fight us all the way. They only put up their arguments and then they said, 

okay, we’ll try. And they did and they were always successful. It was very, very 

important for that to happen.  

See if there’s anything else I can say about him. I’ll give another example of the 

accommodation process. In high school with him, they were doing a lesson on clouds. 

And so everybody was learning the cumulus clouds and the cirrus clouds and I don’t 

know the names of all of them, but five or six different clouds. And what he did was they 

paired him up with a couple of peers and they did a presentation on cumulus clouds. 

And they did a PowerPoint. And so they all came up to the front of the room and he had 

-- on certain slides, it was his responsibility to identify the cloud, to be able to show 

which picture was the cumulus cloud. And he used the word cumulus. You see, again, 

he’s learning the same material as everybody else, but he’s not learning all the material 

necessarily that all the kids learn. 

AUDIENCE MEMBER: Does he work in general? 

LEWIS JACKSON: I think he’s now in transition program. Well, he graduated a month 

or two ago, so now he’s going into transition. So I don’t know who asked that question. 

Okay. So I don’t know yet, but -- well, I guess that’ll be the next step. 

 Okay, this is an example of a rubric. It’s probably in your handout. It shows a 

categories, knowledge gains, decorations. This is for making a poster. Decorations, 

content, accuracy, use of class time. Numbers four, three, two, one represent levels. 

Each cell is descriptive. That’s the important thing. It’s descriptive. It’s not just simply got 
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five right, got four right, got three right, got two right. That’s not a good rubric. A good 

rubric describes what it looks like when a child’s at a different point. You can go to 

rubystar.forteachers.org if you want to find something to make a rubric. Or you can 

google rubrics education. You’ll also come up with systems for designing rubrics. 

 You remember our lesson we described for using sentence strips and pronoun 

cards? This teacher developed a rubric that had -- I can’t see it upside down. Uh oh, 

then I can’t be heard. Okay. In this case, there’s unsatisfactory, reteaching necessary; 

adequate program; multiple practice needed; concept mastered, practice is necessary 

for retention of skill. And there’s task completion, accuracy, participation, and behavior. 

And notice that the child in this case earned points: three, one, three, and three. Those 

points translated into a key below into a grade, A, B, and C. So that’s an example of 

how the rubric is used to qualify and characterize learning, used to make decisions 

about the next step, and to give the person a grade that’s actually the same grading 

system as other kids.  

Now I remember what I wanted to say about my young man. One of the things 

that happened with him was when he was in third and fourth grade, the social studies 

teacher gave him a grade based on the same work as all other kids. So he made Cs. 

The father was delighted because -- and the father was the most active person in this 

situation. The father said, you know, he always got As when he was just in special ed. 

Now he’s getting real grades. They mean something. This is the same thing that other 

kids are getting, and he gets a C. I’m very happy, the father said, about his C because 

it’s a real C.  
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Now when he moved into high school, of course, we’re talking about more 

modifications for grading. But the important thing is that you can use often the regular 

education grading process as part of how you do the grading system for children. 

Okay, now we’re going to go into -- this is going to be kind of district-level 

discussion of things that districts can begin doing to support these processes. Teachers 

are often unclear, maybe a little bit frightened, both general education teachers and 

special education teachers, about this whole process of accommodation and 

modification. And what does it mean in terms of learning? At what point are we 

enabling? One of the young people that I’ve worked with -- and again, I think what I’m 

about to describe will show the fact that you have to use the full context. You have to 

use it all to make this whole thing work. This was a young man that would probably be 

described more as having learning disabilities, but definitely there were some 

intelligence issues going on. One of his basic issues was behavior. 

                And actually what had happened. Keith, the guy I work with. Keith and I asked 

the district, who’s your most difficult kid? And this is the kid we got. This was about five 

years ago and we’ve have quite a bit of success over the years with this particular 

gentleman. But he -- the day we walked in the school, he had just thrown a Coke bottle 

at a truck. This was a kid who did not read at all. And today, still he does not read. I 

mean, you’re not going to get reading. I mean, you can push and push and push and 

push. There’s just something that blocks it. But he can certainly understand.  

                So a lot of his issues are related to the issues of whether he felt like he 

belonged in the school and in the curriculum. So -- and he wouldn’t -- didn’t want 
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anything to look special. If it looked special, it was difficult. So a lot of our 

accommodations had to be on the fly using the regular education text. And we had to 

work with content issues. Now he was a manipulator. He knew how to manipulate the 

adults. And so we had a lot of difficulty. And we’d go to meetings with the principal and 

the parents and everybody. And parents were -- they had a lot of issues in their own 

lives and so there was a lot of anger expressed. So this was a real learning experience 

for me over the four or five years we were doing this because there would be anger on 

both sides. And they would be expressing their anger at each other.  

                And the issue of enabling kept coming up. We’re not really teaching him 

anything. He’s just being enabled. And so we struggled with that issue. And so we kept 

coming up -- we would talk to the general education teachers and we’d say to them, 

well, what does learning look like to you? And we’d have them describe what it would 

mean for him to be learning in their class? And then we’d create out adaptations around 

that. So we were customizing the way we did our adaptations to fit a concept of learning 

that was in the minds of the general ed teachers that work with him in this middle -- by 

now he’s in middle school and we’re working with him there. 

 So again, there is problem solving and there is some compromise you have to 

do. And you’re always going back to the question, well, if you didn’t do this, what would 

it look like? Well, if you didn’t do this, he wouldn’t be doing anything. He’d be 

misbehaving, he’d be jumping up and down, he’d be engaging the other kids, and all 

kinds of other problems.  
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The other thing about this young man, and this is the important thing for 

understanding why it had to be in the school, in the general ed class, in the situation, he 

was a very good football player. And, of course, to be the football team, what do you 

have to do? Yeah. So it was always a balancing act with him. He was always losing at 

the beginning of the year and then he would pick up and, you know, start performing. 

And then all of a sudden all of those accommodations came into use because he would 

now -- he needed to learn to stay on the football team. So he began to perform. The 

motivator was football. The motivator was also being part of the school environment, 

being with the other kids. He made friends very easily and had lots of them. 

If he had not been there, you would never have been successful. No 

accommodation in the world would have worked. You probably would have been 

enabling. So, again, being part of that typical environment was part of the process and 

made it useful. 

Okay. So creating these seminar objectives, we wanted to find a way to help 

general education teachers and special education teachers become more comfortable 

with the accommodations. So we developed a very simple seminar between the 

university and the school. The school provided credits at the school level. We provide 

credits at the university level. We brought in a small amount of money. It was taught at 

the district in the afternoon. Our first group had maybe 11 people. Several were general 

educators. A bunch of them were special educators. Have a couple paraeducators and 

then we also had I think a PT.  
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And our goal was for them to leave this class feeling like they were competent in 

being able to do accommodations, et cetera. They could visit other schools. You’ve 

probably heard the expression make and take. That’s the way we taught it. We had 

them bring in their ideas and we worked as a workshop. We gave them a simple 

package of materials that they could use for adapting curriculum. We had them come in 

with their own ideas. They would talk among themselves. They would develop 

materials. They would go out and use the materials. They would come back, describe 

what they found. And there were weekly seminar topics that kind of -- that was 

generated by them. We didn’t generate these topics. How to create curricular 

adaptation. How do we know students are learning? Those kind of basic topics that they 

came up with. And we used those as kind of a basis for our discussions in the class. 

Adapting literacy, final presentations. 

We looked at our findings and, after interviews with the participants, and we 

found that initially we had mixed comfort levels. We went to greater comfort levels. 

Range and availability of accommodations to more available. Challenges were time, 

planning, and resources. Challenges continue, but they felt like they were resolving. 

Challenges will always be there, but they’re able to make progress on those challenges. 

Benefits for students with disabilities, they all knew that was the case initially. Now at 

the post-seminar period, they were talking about benefits for all students. All the 

students benefitted from this process. Benefits for students without disabilities. Benefits 

expanded to colleagues and families. In other words, they found that the families were 

getting involved in this whole process, the parents.  
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And some of the elements of our seminar, the ones that were most powerful 

were shared discussions, implementing and evaluating for themselves, viewing others’ 

adaptations. These were the elements that they found to be most powerful in this 

process. 

So from a district-level perspective, what strikes me as the best way to approach 

this is begin creating these teacher to teacher support processes, where the teachers 

come together -- not just special. You have to involve both. Someone raised the 

question during the break about the RTI process and how do we get general ed 

teachers to begin doing some of these things so that their supports work in the general 

education room? It’s a difficult process, but one way is just to begin training where we 

all train together instead of having special ed and general ed in separate sessions. 

One participant noted, what I think I got out of it was to be reminded of that it is 

not just shortening assignments and making it easier. The stress seemed to be on trying 

to get kids to perform to their ability, not just taking the curriculum back, kind of meeting 

in the middle rather than just trying to shorten it up or whatever you were going to do to 

move it back to their ability. But try to move them ahead as well. And that again is our 

frontier. Our frontier is we want to start measuring where they’re moving, not just 

providing the accommodations. And we’re still learning how to do that. We’re still 

learning how to measure change, especially in children that are very difficult to access 

what they know. You know, how do you find out what they know when there’s almost no 

expression? What is it they’re learning? And that’s where you get into eye gaze, 

attending, pointing as being your key evidence of change. 
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Recommendations were from these teachers, and we’re now doing this because 

this was about a year ago. Overwhelming push to repeat, narrow focus to content and 

grade level. The suggestion was that we ought to be working with specific grade levels 

and specific content. How to do science in tenth grade. How to do social studies in third 

grade, whatever. Recruit more general education teachers and related service people to 

be part of this. Pair teachers or team members for projects to come in as pairs. And 

expand our Blackboard site. And now I’m going to describe the Blackboard site. 

This district, Poudre district, is Fort Collins. And that’s where I’ve done a lot of my 

work with this whole -- with the systems kind of process. And what they’ve started 

creating is an online resource library that’s accessible to everybody in the district so 

they can have access to accommodations and curriculum. And so you might have, you 

know, the map of Colorado with a way for the individual to represent one part of 

Colorado. In this case, part four, which is the southern prairie. Horses, different 

representations of horses, stories about horses. User’s guide. My own bookshelf, the 

user’s guide, with the switch that the child -- sample of a switch that could be used. 

Math search.  

This is a search process. And it took them a while to get to this. The person goes 

to a content area. A teacher goes to a content area like math. They then go to a level: 

elementary, junior, or high. And they’re using this board over here on the far -- you can’t 

see my hand, can you? You’re using this over here on the far left to do the pointing. 

Whatever it is, the area they’re looking at, elementary, junior, and high. Then when they 

choose their level, they can then go to modify math journal, second grade, math boxes, 
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second grade math boxes, and so on. Some breakdowns of materials that are now in 

elementary at a particular grade. 

Now we’re just beginning. I mean, this is just a process, but our state is excited 

about this as well. So Colorado is now thinking about introducing this idea at a state 

level so that teachers can have accommodations and modifications on demand and 

don’t have to recreate the wheel over and over again. 

If you go back to that level system, the one that I showed you with the lesson 

from Australia, if we could create enough materials that represent those different levels, 

across the different areas of curriculum, we would be able to provide access for most 

kids to most of the material that is out there. But again, it takes time.  

 Inside the folder, second grade math box, four boxes. Blank form. This is the 

actual artifacts. Blank form for math. General shapes and counting. Second grade math 

boxes and so on. Probably based on the everyday curriculum material. They can then 

retrieve the modification and here’s what they have. Okay, so that to me is probably 

going to be the future of this particular process. I’m trying to remember what else I have 

here.  

 Oh, it’s just another example. I’ll go back. Wasn’t sure what this was. Science, 

elementary, gooey gunk experiment. Significant sport needs, gooey gunk story, gooey 

gunk story work sample. And then a retrieve modification investigating gooey gunk. 

Color. Is it heavy or light? Is it hard or soft? Does it smell good or bad? And so on. So 

you have the kind of questions that might be asked. Okay. I’m going to end. Before I do 

this, I’m going to end by describing another situation that I’ve been in. And I think it’ll 
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illustrate -- oh yeah, I got to stand right here. It’ll illustrate how these processes differ a 

great deal from the way that we’ve often done it in the past. Those of us that are in the 

special education field.  

 Okay, imagine I’m out on the prairie in Colorado. Colorado, when I first moved 

there I thought everything looked like Switzerland. It doesn’t. There’s a third of the state 

is prairie. And you bet your life I live on the prairie. I wanted to live on the mountains, 

but I live out -- I live near the mountains. They’re not too far away.  

 But at any rate, I’m out on the prairie, you have farm communities. It’s very 

isolated. Small town. And I walk into this high school and there’s a young lady who’s 

sitting in a wheelchair. And the pair of educators is off reading a book to herself. She 

apparently does this every day. She just reads. And so the child sits in the chair and the 

adult reads while the child is sitting in a chair. And the child is -- has multiple disabilities, 

unable to move herself. Obviously decubitus ulcers are a strong possibility on her body. 

She never goes in the classes. It’s just a resource room with her just sitting there. And 

her family is not involved at all. In fact, her family has been known to do things like leave 

her in a car on a hot prairie day and go in shopping and just leave her sitting in a very 

hot car for periods of time. The family’s not so -- we’re talking about a situation. There’s 

no family support of anything.  

 So luckily the special ed coordinator that I work with wants to do something. He 

says this isn’t right. We got to do something to change. These are real situations. I face 

this a lot. I’ve told good stories mostly, but story is a tough one. But it has a good 

ending. So the teacher who was itinerant had to move from school to school. You know, 
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came in. And of course, once she knew that I was there looking at this situation, she’s 

now fearful.  

 In the past, what we would have done is we would have gotten a lot of 

assessments. We would have put -- we would have gotten out and pulled out our 

assessment devices. We would have had PT come in and do some assessments. In 

this case, the PT would be a local PT that works in the area. They don’t even have a PT 

in the school. Speech therapist. They had a speech therapist in the district who we 

would call in who travels over a very large -- probably the state of Connecticut’s the size 

of this area, doing services. And we would have done educational assessments by 

sitting down and maybe using an instrument. I can’t think if there’s a curriculum that I’ve 

used periodically years ago that measures some of the academic skills and of course 

comes up with things like do they know their colors? Do they know their -- and so on. 

But that’s not what we did. You don’t have to do any of that. All that stuff is the past. 

What we did was we said, what classes can we get her in? 

 We got her in history. We got her in physical education. We got her in music 

class. Those are -- that was our first step. What classes can we get her in? So it 

became a political issue of working with the school. That’s the starting point. Now we’re 

going to find out what she can really do because before that, we didn’t know. Now there 

was some basics we had to work with such as making sure she gets out of her chair at 

least every 20 or 30 minutes. You know, the basic physical care has to be dealt with.  

 Now we can start thinking about in that physical education class, we can think 

about things like how do we use her motor skills that PT can make some contributions.  
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So we have a PT watch the physical education class and come up with ideas of things 

that you can do with that child when you are in physical education. We went into the 

history class. And what were they studying in the history class? Well, they were 

studying the American Revolution. So we began thinking about how can we involve her 

in the lessons? Now remember content, we don’t know where we’re going to go with 

content. This girl’s never had an education. She’s now in high school. So we have to 

first work with activity and relationship.  

 Well, that’s a small community. Everybody knows her. So we’ve made some 

progress right there and the special ed teacher went in and talked with all the kids about 

her being there and what they can do. And so we’re making progress there. The other 

thing we began to do is how can we be -- get her involved? Well, we have a big 

[inaudible]. We can use one of those little red switches that has a little thing. And she 

can answer some of the questions. Does it matter whether she understands? At this 

point, no.  

 What matters is she’s participating. We can deal with understanding later. But 

until we get here there and get her part of the activities and get her engaged, that’s what 

we have to do. So we began working with how can we engage her with the other kids? 

And a big mac switch answering questions. The teacher could ask the question, who 

was the first president of the United States? And someone can help her hit the switch. 

That’s the starting point. And everybody -- and then of course, you can imagine what 

the other kids do. They all excited and they react. So this child begins to feel like she’s 

actually doing something and being part of the class. So the way we approach this 

process of inclusion is very different in the way we used to do assessments where we 
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do a lot of assessments and then come up with a level of the child is at and try to work 

with that.  

 You begin by saying what you can do in the general education class, what you 

can achieve. And that’s where your starting point is. And then you have to start adding 

things, accommodations. And there’s a Norman Koontz, who’s one of my favorite 

speakers talks about the September rule. The first time he put a child in a class, follow a 

September rule. For several weeks, you just see what the kid can do without 

modifications. You just put him in and see what they can do. And then you begin 

figuring out what you need to provide.  

 And that way you’re actually going to see what they will learn without anything -- 

giving them any particular help. Norman’s a man -- any of you seen Norma speak? 

Couple of nods. Good man, good man. He describes a story of being in -- somewhere in 

Utah I believe it was. And he was with a friend of his. He has cerebral palsy so he 

obviously walks differently than other people. And somebody came up to his friend and 

said, what handicap does he have? And Norman’s friend said, I don’t know. I don’t play 

golf with him.  

 Which makes another point. The labels are useless. Labels like Down syndrome 

-- I think autism’s useless as a label. You can have your own opinion on that of course. 

But I don’t think you need to use those labels whatsoever. I think again you work from 

the curriculum. You use the curriculum. And that’s the basis for learning. And if you’re 

also working with social, you work with what they need to learn socially. You work with a 

natural context as much as possible. And then if you have to add other kinds of 
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activities that help control the skills or help build the skills, you can then do that in some 

kind of meaningful way. But you begin with a natural situation. I still remember the day I 

realized that autism was a myth, and that was the day that I was -- that’s my opinion, of 

course. But I was working in that group home that I mentioned earlier. There were 30 

young people in that home. And one of them had the label autism. He was classic. I 

mean, he didn’t give you eye contact. He didn’t touch you. He stood in the middle of the 

room and he spun around and he did this all the time.  

 And then periodically, he would take his hand and begin self-abusing his ears. 

And the day that he first gave me eye contact and hugged me was the day it blew away 

my mythology of autism because I suddenly realized that he was like anybody else. He 

needed contact. He needed relationships. He needed love. And eye contact was in his 

possibilities if there was a reason to give it. And so that changed me from then on. And 

then I never saw a child with autism, I saw a child with someone who I could figure out 

how they can learn.  

 Yeah, like everybody else, I see all those little symptoms. But that’s -- we had to 

move beyond that if we’re going to make progress in this area in terms of what I’m 

describing. Okay, it is about 11:20. I guess this would be a good time to see whether we 

have any questions. And then I’ll close the discussion. Thoughts or questions? 

AUDIENCE MEMBER: And if you could repeat the question.  

LEWIS JACKSON: Okay, good idea. Go ahead, sir.  

AUDIENCE MEMBER: One of the biggest problem tends to be kids that [inaudible] 

emotional support which means they’re severely acting out in class, [inaudible] injuring 
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other students. And then when you number them as opposed to one individual student, 

so can you reflect on how you see bad situations in terms of interpreting the 

responsibility for the safety of everybody in the room? 

LEWIS JACKSON: Very good point. When I have children that have really significant 

issues, behaviorally, and then have other issues as well, it is probably the biggest 

challenge I face because we know that if we get to the courts, we’re going to lose. I 

mean, it’s safety of other children will always, for a good reason, is always going to 

come in. So you have to look at it in a variety of different ways. And one way you start 

with is you try to understand the behavior and the adults. I spend a lot of time trying to 

understand what the adults -- what they’re reacting to and the child. Some of the 

families that I’ve worked with over the years, it turns out if you’re in a small community, 

for example, it’s not just the child that’s being excluded, it’s the family. The family comes 

from a lower economic level.  

They are -- the school rejects the family. So I’ve had to work with -- we have what 

were called monthly meetings where we bring the family and the school together. And 

we never bring up that issue what I just said. But we have them talk together and talk 

about the child that they’re dealing with who often has, in this case, behavioral issues. 

And that and alone -- and once we get the school and the family on the same page, we 

can make some huge differences. I had one child that -- 90% of the time was 

tantruming. I mean, I’m using the percentage the teacher gave me. And was putting 

holes in the wall, all the works. And this kid was not severe disabilities. This kid was 

more typical. When I looked at the issue, a big part of the issue was that the family 
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hated the school and the school hated the family. And when this kid went home, the 

family was raging about the school.  

When this kid was at school, I don’t know what was bring said, but they were 

certainly not positive towards the family. And this kid, when we would ask him to do 

anything, he’d say, my mamma says I don’t have to do that. Mamma says don’t have to 

do that. So bringing them together, you know, I saw what was happening in the 

interactions. I said, you know -- they were trying to transfer him to a special school. I 

said you don’t need to transfer this kid to a special school. You just need to work out the 

issues among you adults. And once you work that out, you’re going to see some 

differences.  

And of course, everybody was mad at me then. But in two weeks, I got a call 

from the teacher saying that as they worked their issues out, and this was a teacher I’ve 

known for many, many years. She said it reversed entirely. It went from ten percent, 

90% -- to 90%, ten percent in terms of his engagement in the classes. And it was family 

support that was part of the issue. And there are several kids that I’ve worked with 

where we constantly are bringing people together sometimes in conflict. And we’re 

working with that family support issue and to try to bring them together.  

The second piece of that is to try to understand more about why the child’s 

behavior’s occurring. And sometimes the solution is not as difficult as it looks. There 

was a young boy that I worked with who was deaf blind. And he was considered a 

severe behavior problem. All the kids were advised to stay away from him. And I mean, 

by deaf blind I don’t mean fully deaf blind. He had some hearing and some vision, so he 
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could certainly feel and see things that were around him. And -- so I did an analysis of 

some of the different things that were happening. For example, he was walking down 

the hallway of the school one day and he reached out to touch a child and the child 

jumped as far as he could jump away from that child.  

I mean, the child that was being touched. So this child -- put yourself in that 

child’s position. What are you feeling? If you read out to touch a child and that child 

leaps out of your way and looks at you in fear, you don’t see the face but you see the 

movement. So he’s isolated. He’s tremendously isolated. Then I look to the situation of 

smearing in the bathroom. And what I discovered was that what was happening was he 

sometimes had constipation. Well, imagine you’re deaf and blind and you feel 

something down here that’s hard. You can’t see anything around you, really. You’re in 

the bathroom, what are you going to do? You reach down  and you pick it up. In this a 

little ball of BM. And then all of a sudden, all these teachers leap on you. And what 

happens next? You begin smearing. You see. There was a sequence that was logical. It 

was based on what this child was feeling. So we had to work through that. Work through 

what was happening in that situation so there could be understanding of the child. So 

that’s one of the ways that we can solve some of these problems. We try to come to an 

understanding and then bring the adults around to that same understanding.  

One of the things that I do and serve -- I’ll send it to you. I have what’s called a 

temperature chart where we analyze what the child is feeling at different temperatures, 

beginning with depression and working all the way up to a rage behavior.  And then we 

do an analysis of what he’s feeling or she’s feeling. We do an analysis of what the 

adults are feeling with the -- and that process -- and then we come up with solutions that 
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we can implement at different levels, including what’s due in the child at 98.6 because 

we want to come up with ideas that help us keep the child where he’s at. So that 

process has been very, very useful for helping a number of teams that I’ve worked with 

generate a way of keeping the child active and successful in the classes. Again, a lot of 

it’s adult understanding, coming to an understanding.  

Now let’s go to the situation where a child is -- okay, if you have a child that’s a 

real problem in the class and you’ve tried  lots of different things and you’re still having 

problems, you find yourself having to make decisions. Now typically, teachers make one 

of two decisions. They make a temporary removal decision or they make a permanent 

removal decision. I always try to work with temporary removal. Take the kid out in the 

hall. In fact, a good special education teacher will take the class so that the general ed 

teacher can process with the kid. Because that’s the one who has to be in charge. So 

the special ed teacher takes the class, general ed teacher takes the kid out in the hall 

and says, you know, you got to straighten up. So you use part time removal.  

That little girl that was a runner, that was a screamer. When she would leave, 

she’d run, we’d -- somebody would go get her. They’d wait for her to calm down. They 

would bring her to the front door of the class and say to her, are you ready to go in? And 

once she gave a nod behavior, then we went in. In which we’d let her have a little 

control over that situation. We assume the running and the screaming probably had 

something happening inside of her. So we assume it has -- there was a logic to it. When 

she was ready, she went in. All during kindergarten we did this. During first grade we 

almost never had to do it. So she began to want to be in the class. And that’s kind of the 

other piece to this. That boy that I described earlier that kept -- it was a learning 
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disability who kept getting lost in the cracks. He wouldn’t come back to his class. The 

way we work with that was not to try to set up a contingency for coming back to class, 

which is a typical way to work with it. We created things in the general education class 

where he felt like he had more membership. We involved him more having success in 

reading the material in the general education room. Then he didn’t want to leave. An 

then our biggest problem was getting him to leave to go to the resource room when they 

felt they had to go to the -- they called it a learning lab.  

So we generate things at the general education class that help that kid feel 

membership and success. So those are some of the things that -- that would be the way 

I would respond to your comment. Other suggestions or questions or things? 

AUDIENCE MEMBER: One suggestion. Just thought about your word bank and just 

crossing off the words that [inaudible] 

LEWIS JACKSON: Okay.  

AUDIENCE MEMBER: [inaudible] I use circles. I use little stars, little checkmarks, 

something that besides -- no one in my class is allowed to cross off the word. [inaudible] 

LEWIS JACKSON: Okay, we have a great idea and that is, instead of crossing off the 

words in a word bank, which creates problems with erasers. Then we use a checkmark 

system or a star system or a circle system, anything other than actually crossing off the 

words because that avoids one of the problems. Thank you. That was a good 

suggestion. Any other ideas? Oh, okay.  
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AUDIENCE MEMBER: It’s not an idea, but I just --  [inaudible] I just -- it’s called time. 

[inaudible] 

LEWIS JACKSON: Well, you’re absolutely right and that’s a major issue for this whole 

process. And it’s part of the answer is time itself and just simply recognizing that that 

we’re going to fail or not going to succeed with some kids, but three years or five years 

down the road, we’ll begin to have what we need. So we just accept our progress year 

to year and just take a little bit of time each year to try to, you know, allot time through 

our administrators or through our teams to do some of this additional work. 

Recognizing, you know, we can’t do it all.  

 The other piece to that would be most teachers that I’ve -- even though the 

evidence shows that working -- having same planning times for example as general ed, 

having planning times that are coordinated with general ed is a good idea. A lot of 

teachers I know can’t do it. So they end doing stuff on email. They end up doing stuff 

with having some of their peers -- some of the kids create stuff. They have -- they meet 

in the halls and they talk at the halls as they’re going through. In other words, finding 

little ways of doing it that are kind of non-formal. There are kind of informal ways of 

doing it. That’s -- you know, I wish I had a quick answer to your thing.  

 One thing we are doing in our new -- in a district I’ve been working on is they’re 

going to go to a teaming process where they’re going to pair special ed teachers with 

teams rather than have two special educators in the building that are categorical. One is 

severe disabilities, one is mild moderate. They are going to take all those special ed 

teachers and they’ll assign them to teams. And then they’re going to work with their 
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general education teacher teams more closely, decide what needs to be done as 

opposed to me as a special educator saying, well, here’s what I do on my job.  

 When I do this on my job, then I get stuck. But if I’m working with a team who’s 

saying, you know, Johnny needs this, he really needs this more than this, than you 

might find ways of breaking that pattern. Does that make sense? I would really 

encourage teaming. We even use the gifted teachers and make them part of the 

teaming process across special education.  

 Well, are you all ready to do it? Oh, we have another question. Then you can’t 

graduate yet.  

AUDIENCE MEMBER: We’ll make this the last. 

AUDIENCE MEMBER: When you talk about [inaudible]. Shouldn’t I do the same thing 

for my more able students as compared to my maybe average students? Why am I 

using the one standard for those students [inaudible]. 

LEWIS JACKSON: That’s a good question. And there are kind of three answers to it. 

One answer is that I remember a colleague of mine, when someone pointed out that 

you can read, if you’re blind, with braille. This particular colleague said, no that’s not 

really reading. And we kept saying, no, that is reading. And no, that’s not reading, that’s 

not reading. You see, there’s a mental block that we’re dealing with about what 

something really is. So a part of it is working through the idea of disability and working 

through what disability is. Disability is not -- you don’t learn. Disability is you do 

something differently. You do it in a different way. So part of the answer is if someone 

were blind, you would provide them with braille. You would never question that.  
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 So we have to start thinking that way about what we call the invisible disabilities 

or the, you know, or the disabilities that involve more cognition. But that takes time to 

talk people through that. The second idea along that same line is that often the 

accommodations, if we work with the kids with disabilities, actually work with everybody. 

So we can, sometimes, just use them across the board. 

 But then the third answer to your question is that there was a piece of research 

that was done a number of years ago that looked at children with learning disabilities 

and their ability to respond to tests, standardized tests for states. And what they did was 

on those particular tests is that they divided the groups, the kids were learning to spell 

into two groups, those with the accommodations and those with not. And they divided 

the typical kids into two groups. So those who’ve got accommodations, those that are 

not. And what they found in this research was that the only ones that really benefited 

from the accommodations were those with learning disabilities. And there was the 

typical kids who didn’t need it. They didn’t benefit.  

 So part of the issue of accommodations, at least, is that there are some people 

who actually need this to be able to acquire the same information or respond in the 

same way. There are other kids, you could provide it but they wouldn’t need it. They just 

[inaudible] because they don’t have the learning issues that the kids that have it. So one 

of the answers is that our research is showing that it works for kids that need it and it 

doesn’t always -- it’s not necessary for kids that don’t. Does that make sense? So that’s 

another way to explore it.  
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So there are three different answers. One is coming to a better understanding of 

disability and how we deal with that. I know one of the struggles that we once had was a 

kid that was making As in his classes doing quite well. He had significant disabilities, so 

he wasn’t learning the same stuff as other kids. But the computer spit him out as being 

a kid that was going to earn one of the top scores for the school, you know, an award 

and all that. Well, you know, the teachers first went kind of crazy. They went oh, we 

can’t let this kid -- we can’t do this. Well, the peers pointed out that they were very 

comfortable with it because he was learning at the best of his ability just like other kids 

who win the award were winning -- learning at the best of their ability.  

So they let this kid go ahead and get the award even though his learning 

obviously was less than the other kids. So that’s one way to look at that process. All 

these things take time and we just have to work through the adults in the process. So 

hopefully you’re ready to do it. And thanks. Thoughts and questions, we just did. Thank 

you for joining me this morning. 


