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Supplementary Aids and Services:  Transition to Kindergarten 

INCLUSIVE PRACTICES IN 
KINDERGARTEN & FIRST 
GRADE 

PDE’s Commitment to Least Restrictive Environment (LRE) 

Our goal for each child is to ensure 

Individualized Education Program (IEP) 


teams begin with the general 

education setting with the use of 

Supplementary Aids and Services 


before considering a 

more restrictive environment.
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Inclusive Practices
 

Membership 

Participation 

Learning 

I count 

I belong 

General 
Education 
Instruction 

Social & 
Other 

Academic Everything 
Else 

Adapted from Michael McSheehan, Institute on Disability, University of New Hampshire, 2009 

The General Education Class 

Remember at transition: 
• Is the first option to consider when 


determining the educational placement 

for a child with a disability
 

• Must always be considered in the 

context of the full range of 

supplementary aids and services
 

• The IEP requires documentation of the 

aids and services to be provided
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Remember…
 

• IEP teams must consider the full range of 
supplementary aids and services when 
determining the least restrictive 
environment for each student. 

• Placement determination must be the final 
component of the IEP development process 
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Supplementary Aids and Services 

All services and aids (including related 
services) may be considered 
supplementary aids and services if the 
intent is to enable children with disabilities 
to be educated with students without 
disabilities. 
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Supplementary Aids and Services Consideration 
Toolkit 

• A thorough, planful process to support an IEP 
team in its consideration of a range of 
supplementary aids and services that could be 
provided to eliminate potential barriers to 
participation and learning in general education 
settings. 
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Supplementary Aids 

and Services Toolkit
 

•	 Analyze from the perspective 
of an individual student 

•	 Analyze task demands of 
general education classroom 

•	 Enhance participation and 
learning in the general 
education classroom 

• Team process 
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Components of the Toolkit 

A -- Introduction and Preparation for Use 
B -- Student Profile: Summary of 

Strengths, Needs, and Learning 
Characteristics 

C -- The Supplementary Aids and Services 
Consideration Tool 

D -- Self-Check for Teams 
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What do we know about the student? 


Strengths 
& Interests 

Needs & 
Challenges 

What 
works? 

What to 
avoid? 
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What do we know about the general education setting? 

Instruction Routines Characteristics 

• Methods  • Instructional • Environmental 
• Student • Grouping • Physical 

Engagement • Engagement • Sensory  
• Formative • Social  

assessment 
• Summative 

• Management 
• Rules  

• Diversity  

assessment 
• Materials 

• Interpersonal 

• Printed  
• Technology 

What are potential barriers to participation and 
learning? 

• What would be a problem if NOTHING 
were changed? 

• Identify “mismatches” between student 
characteristics and ongoing practices 
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Supplementary Aids and Services (SAS) Consideration Tool1 

Completed By:Identify classroom(s) used as a reference point for Step 1: 

Date:Student: 

2Coding Key: 
1 = never; 2 = occasionally; 3 = frequently 

1 2 3 
1 2 3 
1 2 3 
1 2 3 
1 2 3 
1 2 3 
1 2 3 

Printed Materials 
¾ Textbook 
¾ Workbook 
¾ Trade book 
¾ Worksheets 
¾ Newspapers/magazines 
¾ Other ____________________ 
¾ Other ____________________ 

Frequency 
of Use2 

1.1 Instructional Method/ 
Materials 

Identify supplementary aids and services that 
could support this student’s participation and 
learning in this class. Consider all 
possibilities, consulting available resources 
and support personnel. 

Given what you know about this student, 
identify any difficulties you can anticipate 
in this setting, based on his/her current 
skills, needs, and learning style. 

Use, as a reference point, the general classroom(s) 
this student would attend if he or she did not have a 
disability. In collaboration with the general 
education teacher(s), create a profile of the 
instructional environment(s) by circling the number 
that best describes the frequency of use of identified 
materials and instructional practices. 

Step 3: Identify Support Strategies Step 2: Identify Barriers to Learning 
and Participation 

Step 1: Environmental Scan of General 
Education Classroom 
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How can we eliminate barriers to participation 
and learning? 

• Team identifies supplementary aids and 
services that could support this student’s 
participation and learning in the general 
education setting 
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When Considering Strategies, 
Remember……. 

• Strategies should 
maximize 
participation and 
reduce barriers 

• Only as special as 
necessary 

•	 “Typical” or grade 
level performance not 
required 

�Use student strengths to bridge differences 
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Supplementary Aids and Services
 

Collaborative Paraprofessional assistance, 
collaboration between 
personnel (e.g., co-teaching), 
professional development, 
consultation 

Instructional Lesson planning and 
presentation, supports for skill 
acquisition, modifications and 
accommodations, assistive 
technology 

Social-Behavioral Behavioral supports, self 
management, peer supports, 
social skill instruction 

Physical Physical environment, mobility, 
room arrangement, seating 

Source: Etscheidt & Bartlett, 1999 
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Step 4: Identify Viable Alternatives for 
Implementation 

• What does the student need? 

• What do the adults need? 

• How will we get there?
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• When transitioning students to kindergarten, 
we may need to expand our horizons in order 
to consider the full range of supplementary 
aids and services. 

19 

An Initiative of The Arc of Pennsylvania 
Endorsed and Funded by the Pennsylvania Department of Education 

Focusing on the inclusion of kindergarten 
and first grade students with significant disabilities 

into regular education classrooms across Pennsylvania. 
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•	 The Pennsylvania Department of Education 
(PDE) identified students and districts 
eligible to participate in the program. 

•	 PDE identified 30 school districts in each of 
3 regions. 

•	 The identified districts had students with 
significant disabilities who were included 
less than 80% of the school day. 

Project Outcomes 

• The project has two main outcomes: 
– To include students with significant 

disabilities early into general education 
classrooms and make it less likely that they 
will be segregated throughout their school 
years. 

– To help build inclusion practices and 

capacity within the districts of these 

students.
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Best Practices for Inclusion 

1.	 Teaming is critical 6. Instructional activities 
and curriculum are2.	 Administrative 
variedSupport 

3.	 Welcome Family 7. Varied models of 
service deliveryinvolvement 

4.	 Create a receptive 8. Adaptations for 
assessment andatmosphere
 
grading
5.	 Shared planning and 

collaboration time are 9. Friendship Building 

Least Restrictive Environment 
“To the maximum extent appropriate, children with 
disabilities including children in public or private 
institutions, or other care facilities are educated with 
children who are not disabled and special classes, separate 
schooling or other removal of children with disabilities 
from the education environment occurs only when the 
nature or severity of the disability of a child is such that 
the education in regular classes with the use of 
supplementary aides and services still cannot be achieved 
satisfactorily.” 

» From the 1997 Amendment of IDEA 
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“Inclusion is a right, not a privilege of a 
select few.” 

Third Circuit Court of Appeals 
1992 

1. Team Approach 
Teaming is critical to success and the IMFTS project guide outlines for 
District Administrators that team planning will occur, regularly, 
throughout the year. 

2. Administrative Support 
Administrative support plays a significant role in successful inclusion and 
in success of the Include Me from the Start project. Efforts that address 
building support with and from administrators include: 

–	 “Pre-service” meetings, updates and webinars to outline the 
program, describe the process and what will be necessary/expected 

–	 Expectation that Administrators are participants at all levels of the 
program - planning, trainings, team meetings, completion of the SaS
toolkit, etc. 

–	 Administrators are expected to assemble the team to complete the 
School “activities identified by the team during completion of the 
SLNA. 
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3. 	 Family Involvement 
•	 IMFTS recognizes family involvement as a

critical (and sometimes missing) element. Family 
involvement is a core principle of the Include 
Me project. Families drive the project - it is 
their consent that provides the opportunity for
IMFTS to work with District teams. 

•	 Specific strategies are incorporated into 
Include Me from the Start to empower families
to be informed participants in their child’s
education 

Family Involvement 
1. Training for families to provide information about the special 

education process, rights and responsibilities, inclusive practices, 
effective communication with school personnel etc. 

2.  A parent must be included as part of the team that completes 
the School Level Needs Assessment. 

3. Parents of students participating in the IMFTS project 
participate in completion of the Supplementary Aids and Services 
Consideration Toolkit - which provides an opportunity to identify 
needed supports and services as well as a training on what supports 
and services can look like. 

4. Parent input is an integral part of the Include Me program 
evaluation conducted by Dr. Steve Bagnato and the Early Childhood 
Partnership. 

5. A large of the IMFTS process teaches parents what an 
inclusive classroom  should/does look like. 
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4. Receptive Atmosphere 

•	 Often, inclusion of students with significant disabilities does not occur 
because school teams have not done it before and therefore, don’t have 
a vision of what that looks like, how to achieve successful learning 
outcomes, how it all fits together. 

•	 IMFTS aims to help teams achieve that vision by completing the SaS 
toolkit early in the school year, assisting the team to identify training 
and technical assistance needs and accessing that support. 

•	 Weekly visits by IMFTS staff make teachers and teams feel supported 
and allows for needs to be identified and addressed quickly. 

•	 When barriers of the “unknown” are addressed, the atmosphere 
naturally becomes more supportive. 

5. Shared Planning and Collaboration Time 

The SaS toolkit completion as well as SLNA both facilitate discussion of the 
need for joint planning time. The IMFTS project provides Districts with 
vouchers to cover the cost of substitutes. Substitute vouchers can be used 
to support staff having access to joint planning time. 

6. Instructional Activities and Curriculum 
Completion of the SaS toolkit looks at the general education classroom 
the curriculum, instructional activities and materials as they exist today. The 
team identifies barriers the student may face in accessing the instructional 
activities and then plans and problem solves what supports and services 
may be provided  to overcome those barriers.  Consultants work with the 
individual teams as training needs may be identified to access needed 
training and technical assistance for the team. 
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7. Varied Models of Service Delivery 
The various tools used throughout the IMFTS project help teams to identify 

varied service delivery models. Weekly consultations assist teachers and 
the team to evaluate the effectiveness of particular methods for the 
individual student. Additional training and technical assistance can be 
recommended/accessed as needs are identified. 

8. Adaptations for Assessment and Grading 
One of the constant trainings offered as part of the IMFTS project includes 

information for the team regarding progress monitoring and writing 
measurable IEP goals. The completion of the SaS toolkit provides 
opportunity for the team to discuss grading and assessment adaptations that 
may be required for the particular student. 

9. Friendship Building 
Social/behavioral supports - including the facilitation of friendships is a 
specific category of supplementary aids and services. Completion of the 
SaS toolkit looks at social relationships. Training for staff and parents 
regarding the SaS toolkit, SaS fact sheet increase team awareness of the 
need to address friendship building. Planning and successfully including 
students with significant disabilities with their typically developing peers 
affords those students natural opportunities to build friendships. 

10. Transition Planning 
Transition planning is necessary at every grade level - not just at age 14. 
Planning for successful transitions - to activities, the next grade, etc. is part 
of the team planning process which can occur during IMFTS planning 
meetings. Coordinated efforts are included in the IMFTS program outline 
for districts - identifying that a transition to IU TaC consultants, etc will 
occur prior to the end of the school year. 
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