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JANET SLOAND: Good morning everyone. Good morning, good morning, I’m Janet 

Sloand. I am the director of the King of Prussia office at the PaTTAN system and I 

partner with the [inaudible] welcome you to this important videoconference. The smooth 

transition of preschool students to school age programs requires model agencies, school 

[inaudible] to work collaboratively together [inaudible] children and parents. Look, could 

we have one of the [inaudible] muted? Could we please ask that site to mute or all sites to 

mute their microphones? Thank you. [inaudible] is emanating here from PaTTAN 

Harrisburg, but we have 26 downlink sites all across Pennsylvania and in attendance are 

over 480 staff from both preschool and school age programs. This videoconference is a 

joint venture between the Bureau of Special Education in the Office of Elementary and 

Secondary Education at the Department of Education as well as the Bureau of Early 

Intervention Services in the Office of Child Development in Early Learning.  

 This is the agenda that we’re going to be following this morning. We’re going to 

start off with Deb Daulton. She’s going to kind of walk us through some of the logistics, 

how you can ask questions, et cetera. And then she’s going to orient us to where you can 

find the transition forms on the PaTTAN website. Next, we’re going to have Malcolm 

Connor and Cheryl Rank. Malcolm Connor is from the Bureau of Special Education and 

Cheryl Rank from the Bureau of Early Intervention Services. They’ll cover and clarify 

the requirements associated with the transition process. We’ll then be doing a Q and A -- 

question and answer period. And then we’re very fortunate to have a local intermediate 

unit, along with one of their school districts, who are going to share some of their success 

stories and how they try and make the transition process as smooth as possible for parents 

as well as the children. So joining us will be Anne Tamshanka from IU 15 and Terry 
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Kennedy and Mary Ann King from Cumberland Valley School District and we’re very 

happy to have them here with us.  

And then, we’ll have a question and answer. And then, we’ll take a break. And 

then, lastly, we’re going to be covering -- we’re going to have Pam Klipa from the Arc of 

Pennsylvania, Rita Cheskiewicz from Include Me from The Star Project and Jeanine 

Brinkley from PaTTAN Pittsburgh and they’ll share some of the techniques and tips 

about how to really make the transition process work for kids with complex support 

needs.  

 Handouts were sent to all registrants, but if you did not receive the link, they are 

posted to the PaTTAN website at this location and they’re the fourth handout set down 

when you get to that page. And now I would like to turn it over to Deb. 

 

DEB DAULTON: Thank you Janet. Good morning everyone. I’d like to give you a few 

tips for a successful videoconference this morning. First tip is that we have 26 download 

sites. [inaudible] technology specialist at your site [inaudible] can help you here from 

Harrisburg. Every downlink site received a page of instructions for their technology staff 

about what to do if you have technology problems. If you can’t hear us, if you can’t see 

us, contact [inaudible]. Don’t email us about that. We will not be able to help you 

unfortunately. [inaudible] We are going to be referencing the transition forms. They’re 

not part of your handout packet, but they are found on the PaTTAN website. If you have 

to find those transition forms, then go the PaTTAN website [inaudible]. They’re not 

something you need to have in front of you for today.  
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A second -- a third tip is that we strategically planned three different question and 

answer period to break up the presentation to allow you time to ask questions. With over 

480 participants and 26 downlink sites, we are only taking questions electronically. You 

have an email address that we’ll show you. We’ll put up at every question and answer 

period, but it’s transition2k@PaTTAN.net. We’ll put that on the screen during the 

question and answer period. So you will be able to email in your questions. For our live 

audience here in Harrisburg, we’re asking that you write your questions out on those note 

cards on your table and pass them in to Janet and myself. So we have [inaudible] those 

questions as well from Harrisburg. So again, we’ll post that transition -- post transition2k 

address on the screen when it’s question and answer period.  

Three question and answer periods, the first question and answer period will be 

for the Bureau Special Ed, the Bureau of Early Intervention staff to answer. The second 

question and answer period will be for IU 15 and Cumberland Valley staff to answer. 

Then, we’ll take a break. And then our third, final question answer period will be for 

anyone. So any questions you have of any of our presenters, you can do at the very end.  

We know that we may not be able to take all of the questions that come in, but we 

will record those and issue a fact sheet later and try and answer all of the questions. If we 

don’t get your question on air, we’ll be doing a follow-up fact sheet of question and 

answers.  

And the final tip being that this session is being recorded. So that if you have 

some districts or some preschool programs that we’re not able to come today, you can 

show this for them later. Or you can show it again next year as transition process begins 

all over again. So we will be recording it. Also, [inaudible] announcement out to 
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everyone about how to get that recording and access so you can use it at your local level 

for follow-up. Those are the tips for a successful videoconference today. At this point, I 

want to turn it over to Malcolm and Cheryl.  

 

CHERYL RANK: Thank you Deb and Janet. I appreciate the opportunity to review the 

transition to school age process. I’m going to begin the process and then turn it over to 

Malcolm once the transition process goes to the school age programs.  

So, we’re going to start by reviewing that -- the announcement for the transition 

to preschool to school age programs was issued October 20, 2009. At that same time, the 

basic education circular was reviewed October 19, 2009. And this is important to 

everyone because early intervention and school districts and charter schools are now 

working together using the same document, but different issuing bodies. The previous 

transition to school age basic education circular had just referenced school district of 

reference, but now the new announcement and basic education circular includes the local 

charter schools. So the transition process incorporates both the school district of 

residence and the local charter school in the transition to school age process. Nothing 

new for everyone who’s been around in preschool for a long time.  

By February 1 of each year the preschool early intervention programs must 

identify children who are approaching the age of kindergarten or first grade in their 

school district of residence. And they issue a form, which is the notice of your child’s 

transition to school age meeting. And this is one of the forms that’s available on the 

PaTTAN website that Deb had mentioned. And preschool early intervention records of 
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children who are no longer eligible for special education services cannot be shared with 

school districts or charter schools without parent consent.  

Now this is where we’re going to look at our first notice of transition to school 

age meeting document that’s available. We have the document that’s coming up on the 

screen. And this is the form that each early intervention preschool program sends to the 

families of the children that are kindergarten age eligible or age of beginner, which is first 

grade eligible in their school district of residence. And they must notify these families of 

the transition meeting that will be held by the end of February each year. And it’s 

important that these letters go out and that they have a contact person for any questions 

about the transition process. That’s at the bottom of the page. And this must be in the 

parents’ native language. Thank you.  

Now, we’re back to the PowerPoint. Oh sorry, I’m making you really work today. 

The document camera is not close by the PowerPoint. The transition meeting itself, the 

preschool early intervention program must convene the transition meeting by the end of 

February for all children approaching the age for kindergarten or first grade, again, in 

their school district of residence. They must provide the appropriate intent to register 

form, which we’ll look at shortly. And the preschool early intervention program reviews 

the choices on this form with the families and we will look at those choices in a moment. 

The school district or charter school responsibilities commence with the receipt of the 

intent to register form.  

So we’re going to look now at the intent to register forms on the document 

camera. And the preschool early intervention program is to provide this form the parent 

at the transition meeting that is to be held by the end of February. That’s to be completed 
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jointly by the preschool and the school district or charter school. If the parent is not 

present at the transition meeting, the form is to be sent to the family immediately after the 

meeting. What this means is if the family does not participate, obviously, nobody fills the 

form out for the family. You send the form to the family to determine whether they’re 

going to register or not with the school district. The parent is to receive a copy of this 

form after signing it. The form is not -- if the form is not received by the school district or 

charter school at the time of the transition meeting, the preschool early intervention 

program must immediately forward this form to the district or charter school.  

Now let’s look at the form for intent to register for kindergarten children. The first 

block to sign, it says, I currently intend to register my child in the kindergarten program. 

And I think that’s very clear. Number two, I currently do not intend to register my child 

and I’m going to remain in preschool early intervention, is very clear. Number three is 

where some confusion has arisen in the field. It says, I do not intend to enroll my child in 

kindergarten. That means I do not intend to enroll my child in the public school 

kindergarten. That is where the parent is intending to enroll their child in a variety of 

other options available to families for private or non-public kindergarten programs. So 

that’s the intent of number three.  

Now, the form for the I intend -- for the intent to register for age of beginners, 

they’re the children who are eligible to attend first grade in their school district of 

residence. These are the children that must transition. They do not have the option to 

remain for another year of early intervention. So that choice is not available to them on 

that form. They must either enroll in their school district of residence or they do not 

intend to enroll in their school district of residence. Thank you, Deb. 
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Now we’re back to the PowerPoint. Re-evaluations and the IEP, if parents intend 

to register with the school district or charter schools then notice of options for your 

child’s transition is reviewed with the parents by the school district team or the charter 

school team. Within a reasonable period of time from the receipt of the intent to register 

form, but no later than April 15, the school district or charter school will notify the parent 

in writing or initiate one of the options.  

And then we have now on the document camera, notice of options for your child’s 

transition. And I’m not going to review these options. This is the notice of options and I 

believe Malcolm will review these when we get to his section. But this notice of options 

page should be going out to families from the preschool program when they send the 

notice of the transition meeting. Most programs have copied that on to the back of the 

form, but it can go with an attachment or it can be copied on to the back of the form. 

Thanks, Deb.  

Now we come to the choice of when families choose to remain in early 

intervention for that extra year. The early intervention IEP team must fully inform parents 

of the advantage of transitioning to school age programs with their same age peers. And 

we all know what the advantages are of staying with their cohort group. But if in fact the 

family does determine they want to remain in early intervention for that -- what we call 

the extra year, the evaluation or re-evaluation must reflect an additional year of early 

intervention at the request of the family is what the announcement and the back both say. 

Now this information is new and may require a change in approach for many of our 

individual staff members, but we have a clarification email dated 3/2/2010, which says 

it’s not really a full re-evaluation. But, somewhere in the documentation of the re-eval 
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process you will indicate that the family has chosen to have their child remain in early 

intervention for that extra year.  

Intent of this statement was the emphasize that this is a parental decision rather 

than the team’s decision not out of requirement for another evaluation report and IEP 

provided the preschool program is in alignment with IEDA 300.303 and chapter 14.153 

relative to reevaluations. The program does not need to conduct a re-evaluation and 

develop a new IEP solely to address the parents’ decision that the child remains in 

preschool EI consistent with Act 30. However, this parental decision should be 

documented in the education record.  

The announcement further states that for a child who remains in early intervention 

for an additional year, the child’s evaluation must reflect the team will be providing an 

additional year of early intervention at the request of the family, which hopefully that 

clarifies for folks how that should look. And again, we had the intent to register forms for 

children who are both kindergarten age eligible and for children who are eligible for first 

grade. No, we’re not going to look at those again. We’ve already looked at those. Thanks 

Deb.  

So at the transition meeting, to summarize, there’s a discussion between the 

parents and the school district or charter school about the options and the school age 

transition process. And the preschool early intervention program will present the 

appropriate intent to register form, which will be either for the children approaching 

kindergarten or the children who are age of beginner or first grade age eligible. The 

options for approaching first grade for age of beginner are only two. They have to go -- 

they’re either going to go to public school or not. Review the choices on this form with 
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families and fully inform parents of the advantages of transitioning to school age 

programs with same age peers for those children who are kindergarten age eligible.  

Once the intent to register is signed and they’re choosing to go to school age 

program -- we go to school age. Welcome, Malcolm. 

 

MALCOLM CONNOR: Thank you. Just a couple of thoughts -- statements. What we 

do is we encourage that the -- I’m going to use the term LEA for local educational 

agency. That is the charter school or the school district. That the LEA starts early enough 

so that if there are any disputes, these disputes can be resolved so that there’s a seamless 

program for the youngster as the youngster goes from early intervention to school age.  

 The second thing I want to talk about is I’m going to reference notice throughout 

this presentation and what I’m talking about is that thing that we know is notice of 

recommended educational placement/prior written notice, the norm.  

As far as the IEP is concerned, there are some options here. The first option that 

the LEA has is are we going to -- are we going to develop a new IEP, a new educational 

program for this youngster. And if that’s going to happen, we issue an invitation to 

participate in a IEP team meeting or other meetings and we invite those people who 

should be invited. We write the IEP. We -- after that, we distribute the IEP and we 

distribute the notice. That’s one option. 

Second option is to adopt the existing early intervention IEP. We issue the 

invitation. We invite the people. We review the IEP -- the early intervention IEP and 

what we do is we issue that IEP and we issue notice to the parents.  
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The third option is that, again, we’re going to issue an invitation. We’re going to 

invite the people who should be there. We’re going to review that early intervention IEP. 

We’re going to review that early intervention IEP and see is it appropriate accepts for 

some revisions. We make the revisions. We issue that IEP and we issue notice to the 

parents.  

We’re going to talk about waiving the re-evaluation. Folks, this is not re-

evaluation. The local educational agency representative makes the determination that a 

re-evaluation is not necessary. When that decision is made then that form, agreement to 

waive the re-evaluation, is issued. The parent has to agree, sign and return it. If that 

doesn’t happen, then we don’t waive. Only the parent can waive the re-evaluation. And if 

we waive the re-evaluation -- here we are on May 19, 2011. If we waive the re-

evaluation, the next re-evaluation is due May 18, 2014. But let me say upfront, the 

waiving of the re-evaluation is not an option if the youngster has a delay -- is 

developmentally delayed as a primary disability or is intellectually disabled as a primary 

disability.  

Let’s talk about re-evaluation. The first stage in re-evaluation is reviewing of the 

existing data. To review existing data we do not have to issue a permission to re-evaluate 

because all we’re doing is we’re reviewing the existing data. The purpose -- there are two 

decisions that have to be made when we do a re-evaluation. Number one, is there a need 

for additional data. And number two, is the youngster still eligible for special education 

programs and services.  

As we go through the review of existing data, the LEA has a choice. The LEA can 

use a meeting model. And if the LEA is going to use a meeting model to do this first step 
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in the re-evaluation, the LEA will issue something called an invitation to participate IEP 

team meeting or other meeting. Check the box other and write in there, review existing 

data for re-evaluation. We are not passing around a re-evaluation report.  

The second option that the LEA has is pass around. No meeting. And this is -- 

don’t forget when we’re doing re-evaluation this is the IEP team and other participants 

who are necessary for this. And what we do if we’re going to pass around folks, we’re 

passing around a packet of data. We are not passing around a re-evaluation. Remember, 

the two purposes of a re-evaluation are is there a need for additional data and is the 

youngster still eligible. If we pass that re-evaluation report around that decision is already 

made and the parent is part of that decision making process. So that all the data that are 

going to be reviewed has to be part of that packet that’s going out and those two 

decisions have to be made.  

We’re doing the re-evaluation. We get to the point where we’re reviewing 

existing data and we determine that we need [inaudible]. We list the assessment 

procedures that are to be completed. We have 16 calendar days to complete those 

assessment procedures. Now, we use the pass around. That data from assessment 

procedures will be redistributed for using a meeting model. Bring the group back together 

again, we review the data and we have to make some decisions.  

The first decision is is the youngster still eligible. If the answer to that is no, then 

we complete re-evaluation report. We check the no longer eligible. We issue the re-

evaluation report and we issue notice to the parent. Let’s go back. If the IEP team 

determines as a result of the additional data and the youngster has one or more of those 

13 disability categories and needs special education, we indicate that the youngster is 
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eligible. We issue the re-evaluation report. We issue an invitation to an IEP team 

meeting. The IEP team reconvenes and develops the program. We issue the evaluation 

report and we issue notice.  

As we indicated before, if the youngster’s primary disability [inaudible] then 

waiving the re-evaluation is [inaudible] option. Just know, remember that [inaudible] 

developmentally delayed early intervention disability category Pennsylvania is not a 

developmentally delayed state as far as school age is concerned. So that youngster cannot 

come over into school age with a primary disability development delayed and that’s why 

when that youngster is developmentally delayed [inaudible] that youngster must be re-

evaluated. And we have to make those two decisions. Does the youngster -- is the 

youngster eligible and meet criteria for one or more of those [inaudible] categories and 

[inaudible]. We have to answer yes to both of those because a no answer to either one 

those [inaudible] eligible. At that point, we follow up the re-evaluation report. We issue 

the re-evaluation report indicating the youngster is no longer eligible and we issue notice 

to the parent. It’s up to the parent to indicate whether the parent agrees or disagrees. If the 

parent disagrees, then you know under the Weiss decision the parent has to initiate either 

mediation or due process. Okay? 

 

DEB DAULTON: Thank you Cheryl and Malcolm. If you would advance the slide one 

more we’ll the see the address for questions. That’s correct. The questions are coming by 

email only, transition2k@PaTTAN.net. We encourage you to take advantage of this 

opportunity to email in your questions. Here in Harrisburg you can write them down on 

note cards please. I do have a question that’s come in already. This is first question I’ll 
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direct it to Cheryl Rank, but Malcolm you’re welcome to add your wisdom as well. The 

question is more of a comment. There seems to be a perception that a child transitioning 

from preschool early intervention to kindergarten has to be toilet trained to be admitted. 

Could you comment on that?  

 

CHERYL RANK: I would say, no. A child going to kindergarten does not need to be 

toilet trained. And for reference, I would reference the Octdale announcement ELSK 

number 3, which was issued December 23, 2008. And let me see if I can find -- legally, 

readiness is every state’s duty to provide all children with equal access to educational 

services regardless of their backgrounds or ability. Pennsylvania school code 11.14 

assures that a child who is age eligible must be admitted to kindergarten.  

 

DEB DAULTON: Thank you Cheryl. We have another question.  

 

FEMALE: And this one is primarily for Malcolm. What happens if parents do not fully 

complete the registration process or complete it late in to the summer? The school district 

does not have staff that work over the summer. What is the district’s responsibility to 

make sure that there is a smooth transition? i.e. the student is ready to start on the first 

day of school. 

 

MALCOLM CONNOR: Well, I think starting February 1 there’s that transition meeting 

and the LEA is getting information that here’s a youngster who is an early intervention 
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and there’s a child find duty there. So, you know, the lack of staff and those kinds of 

things does not take away the responsibility -- the child finding responsibility of the LEA. 

  

DEB DAULTON: Thank you, thank you Malcolm. We have question now that I think is 

for Cheryl. Question is talk a little bit more about what you mean by reflecting the 

parent’s decision to keep the child in early intervention as part of the evaluation process 

and where would you document that?  

 

CHERYL RANK: You could document it on the IEP in a variety of places. In the IEP in 

the family section of the IEP, it could be in the re-eval report if you’re doing a re-eval 

report. It could be in -- anywhere on the IEP, on the transition plan page. 

 

DEB DAULTON: Thank you.  

 

FEMALE: So, this one is for Malcolm. The school age requirements in the early 

intervention IEP, in the school age IEP’s, differ in different requirements including LRE 

percentage, especially design instruction, etc. So, what do you recommend that school 

districts do when they are adopting with revisions? Do they need to add all of those 

sections to the EIIEP? 

 

MALCOLM CONNOR: That’s a good question. I don’t know. I -- you know, we’re -- 

one of the options is to adopt your early intervention IEP without that information in it. 

So, if they adopt it, don’t forget there’s annual review date on that early intervention IEP 
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and at the annual revue date then they have to bring it over into the school age IEP. And 

then, that’s where that information will show up.  

 

DEB DAULTON: Thank you, I have a question for Cheryl I believe. Malcolm talked 

about the importance of looking at child and preschool early intervention with 

developmental delay. From an early intervention perspective, how can the preschool 

early intervention program help prepare the family who has a child with diagnosed 

developmental delay for transition process? 

 

CHERYL RANK: Excellent question Deb. I’m thinking that, as we all know, 

developmental delay is not a school age disability category or eligibility category. So, as 

programs come up on re-evaluation and they know that, the [inaudible] speaking with 

families and preparing them for the transition process and having that discussion. And 

during re-evaluation, if there is another eligibility category that can be determined for that 

child through the evaluation process or re-evaluation process, they should begin to use 

those other eligibility categories when appropriate.  

 

DEB DAULTON: Thank you that was very helpful.  

 

JANET SLOAND: If the school district and parent meet and agree to waive the re-

evaluation, yet the parent never returns the form, what should the LEA do?  
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MALCOLM CONNOR: Re-evaluate. Without that form, there is no waiving of the re-

evaluation. 

 

DEB DAULTON: Thank you and here’s a question is to go back over some of your 

information about child with developmental delay. They have to be evaluated to make 

sure they have a school age diagnosis. Is this an initial or a re-eval?  

 

MALCOLM CONNOR: Okay, if the youngster is -- if that evaluation is occurring 

during the early intervention program, that youngster comes over into, come over -- well, 

stop there. If that youngster is evaluated during the early intervention program that’s a 

reevaluation. If that youngster comes over without the evaluation, then that’s going to be 

an initial evaluation. Just remember, that as far initial evaluation are concerned there are 

certain times. That’s the first evaluation if a parent evokes consent, if the youngster 

comes from out of state, those are initial evaluations.  

 

DEB DAULTON: Thank you, so if the transition process works as it should, it would be 

a reevaluation as the child transitions from early intervention to school age. Where if they 

appear in school age program without that transition process happening, it might be an 

initial evaluation. 

 

MALCOLM CONNOR: An initial evaluation, yes, because remember developmental 

delay is not a school age disability category. 
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DEB DAULTON: Lots of questions coming here, I’m just start sorting them out.  

 

JANET SLOAND: Your statement under developmental delay, does that mean you need 

to exit a child from EI if the school district finds that the student is not eligible? 

 

MALCOLM CONNOR: Yes, if the youngster does not meet one or more of those 13 

disability categories or does not need special education programs and services that 

youngster is exited.  

 

CHERYL RANK: Well exited from school age, but you would not exit them from EI. 

 

MALCOLM CONNOR: No, not from EI but exited -- I thought she said school aged 

with a school district. 

 

JANET SLOAND: What the question was do you exit them from early intervention if 

the school district finds them as ineligible. 

 

CHERYL RANK: No, you do not exit them from early intervention. They would remain 

eligible for early intervention services as long as they’re early intervention IEP is in force 

and then when they transition to school age they are not eligible and they would never 

enter the school age system.  

 

MALCOLM CONNOR: That’s right, they’ll be exited. The district would issue notice.  
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DEB DAULTON: Thank you, you’re doing a wonderful job with these questions that 

we’re giving you. This one is a little bit easier. I think it is for Cheryl. Can you please 

clarify when a child remains in EI for another year, do you have to reflect it on the ER or 

where do you reflect that? The child remains in EI for another year. 

 

CHERYL RANK: It would be on the IEP somewhere. You don’t have do a new ER. If 

you do do a new ER, you would put it on there, could put it on there. But on the IEP is 

probably the best place for it to appear somewhere.  

 

DEB DAULTON: Thank you. 

 

JANET SLOAND: Now one of the -- there does seem to be ongoing questions about this 

idea that if the parents do not either sign the intent to register and/or never consent to 

permission to reevaluation, what are the responsibilities of that school district in the 

process? 

 

DEB DAULTON: Repeat that one again Janet. 

 

JANET SLOAND: The concerns about what happens if, you know, the preschool 

program, the parent and the school district haven’t met. And yet, the parent never 

completes the intent to register and/or they never complete the permission to reevaluate. 

So, what are the responsibilities of the LEA in that process? 
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MALCOLM CONNOR: All right, let me go first. If the parent -- the school district does 

not have to pursue parental consent through the procedural safeguards process if the 

parent refuses consent to reevaluate. However, after the LEA has made -- has 

documented different efforts to gain parental consent, telephone calls, letters, sending out 

that permission to reevaluate consent form, multiple attempts, then the LEA can proceed 

with the reevaluation without the parental consent.  

 

DEB DAULTON: Okay, we have a question and it’s a little bit of a repeat Cheryl. 

We’ve been noting a parent’s desire to keep their child in EI in the transition plan 

outcomes in the IEP. Is that okay? 

 

CHERYL RANK: Yes. 

 

DEB DAULTON: That was easy. Well, I think you’ve guys have been stellar and very 

clear because that’s the end of the questions that are coming in. We are now going to 

transition to our IU 15 preschool early intervention program at Cumberland Valley and 

they have some additional members that they’ll do introduction for. So please, we’ll 

transition now for another presentation and then take more question answer. Thanks 

Cheryl and Malcolm.  

 

ANNE TAMSHANKA: Good morning everyone. My name is Anne Tamshanka  and I 

am a supervisor for the Capital Area Intermediate Unit Preschool Program and with me 
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today are Terry Kennedy, who is an educational consultant for our program and also our 

transition coordinator, and we have Candy Gettle and Mary Ann King, who are 

supervisors of special education for Cumberland Valley School District. We’ve been 

asked today to talk to you a little bit about the successes we have had with our transition 

process and I have to say that we’re really very lucky because we have a nice 

collaborative effort with all of our 24 school districts, our charter schools and also some 

cyber schools in our area. And we encompass Cumberland, Perry, Dauphin and part of 

Northern York counties.  

 Our process really starts in the IEP with the transition plan and we talk to the 

families throughout the year about transitions so that they are aware of what’s going to 

happen in the process in the year to come before their children enter school age 

programming. In the year prior to the children exiting our program and going to 

kindergarten, we also invite school district representatives to the IEP meetings so that the 

families can start to put faces with names of the people in the school district and get use 

to talking to the people about what may have for the children the following year. And, as 

I said, in the IEP when we have IEP reviews, when we go over progress reports, quarterly 

reviews, that kind of thing, we look at the transition plan and talk to the families about 

the process and what’s going to be happening next.  

And in that transition plan there are several things that we really try to emphasize. 

One of the things is that we are going to give directory information to families -- or to the 

school districts so that the demographic information is going to be shared with the school 

districts early in the school year. That we are sharing ER’s and IEP’s with the school 

districts and those we also share usually by November of the year prior to transition. And 
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we have developed a planning guide for families that we use and we give that to the 

families in -- usually in October so that they can start to look at that information and have 

an idea of what’s coming up. And we have the school district contact information in there 

as well.  

The families will receive an invitation to what we call a parent orientation 

meeting and Terry will talk a little about that in a few minutes but that as part of our 

process as well. And then, we also talk to the families about receiving an invitation to a 

transition meeting that will -- that begin for us in January and February. And we also talk 

to the families about the importance of registering for kindergarten. So, we try to do that 

as we, you know, move through the year and have our reviews with families.  

One of the biggest pluses that we really feel in this process is that we have 

developed where we have one person who is our point of contact, and that’s Terry, and 

we think that that really helps the school districts because they know that there’s one go 

to person and they can go to that person for questions about the process.  

So, I’m going to turn it over to Terry and she is going to talk to you a little bit 

about an overview of the process and what’s working and what’s happened to make it a 

smooth process for us. 

 

TERRY KENNEDY: So similar to the transition plan that we have in the child’s IEP, 

our program has developed a process that we do think is working because we do work 

with 24 school districts and given the volume of students that we transition each year -- 

we have about 625, sometimes 650 kids that go through the person. So, it is a large 
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number and we have collaborated with the district and our program to make that a 

process of what we like to think is flawless and seamless.  

And based on that we have found that the best approach is to break it down into 

months because there are lots of tasks that need to be completed. And as Anne said we do 

start to share information with the school districts in September. We share directory of 

information with the districts that has all of the students’ names on it that will be 

transitioning to school age programming. And prior to that in August we will send out an 

email to all the school districts and we ask them to hold some dates for us. Unfortunately, 

lots of dates and those dates are occurring between the months of November, December, 

January, February and in May. So, in -- actually in November and December we do the 

parent orientation meetings as Anne had said. And then in January and February there are 

lots of dates because that’s when we do our transition meetings. We have six dates that 

we have set aside for the transition meetings and in addition to that we have two snow 

makeup days. So there’s a total of eight days between January 1 and February 28. And 

then in May we actually have two additional dates that we have set aside for children that 

did not participate in a winter transition meeting. And typically speaking, those are the 

children who had an initial IEP developed between December 1 and April 1. So, we do 

do two rounds of transition meetings.  

In October we -- I develop our schedules for January and February. And then 

once I have an idea of when all those meetings are going to be held I will collaborate with 

the school districts and let them know that these are the dates that we have planned for 

you and then you can free up your schedule since we did give them eight dates between 

January and February. So that seems to be working for the school districts as well. And 
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then also in October, as Anne had mentioned, we do send out a parent hand guidebook, 

which -- this is just an example of one. And in this hand guidebook, it really just gives 

information to parents that talks about the process for transition. It gives them district 

contact information as well as information related to transition and just additional 

resources that maybe helpful for them. The feedback that we have received from families 

has been very positive and they like to have that information all in one book and the 

district contact information is in there as well.  

As Anne had also mentioned, we do share the information -- student files with the 

school districts and that is an ongoing process. We officially start that process in 

November by giving the school districts a copy of their child’s -- all the children that they 

will be receiving for the transition year. And in that file we have the permission to 

evaluate, the evaluation report, the individualized education plan and if applicable, the 

reevaluation. So, they leave that meeting in November with files for them to be reviewed 

prior to the January and February transition meetings. And that’s also something that has 

been helpful for them to have that information prior to having those one on one transition 

meetings. 

Let me see here, then, Anne had talked about parent orientation meetings and in 

November and December we meet with all the school districts and we extend invitations 

to parents to participate in parent orientation meetings. And basically what happens at 

these parent orientation meetings is we will give an overview to families of what to 

expect when they come to the January or February transition meetings. And I will usually 

give an overview of the packet of information that they will receive in December. And in 

December we send them about four documents.  
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One of the documents is just a general letter stating that their child is eligible to 

transition. The other document is the formal invitation that we’ll be extending the 

invitation for them to participate in the transition meeting and that has the date and time 

and location and who would be attending. And then we also send them the intent to 

register form as well as the notice of transition option. So, parents are first seeing what 

those options are and then they are once again reviewed at the transition meeting by the 

school district. And in the event that something is not decided at that transition meeting 

and the district takes the time frame up until April 15 to decide on that, then they will 

alert the families in writing of which option they would like to be choosing. So, there are 

several different opportunities to be familiar with those notice of options and that’s the 

packet of information. So, we go over a great detail of what those forms are going to look 

like just so families are familiar with them.  

Then we also talk about some options that families do consider at this point in 

time and one of those options is to keep their child in early intervention. We also talk 

about homeschooling ‘cause some families do decide to do that as well as sending their 

child to a private school. So all those options are also shared with families and many 

families as we know do choose some of those options.  

And then, the district usually gives an overview of what their process looks like 

and what some of the programs that their district offers and looking at the differences 

between early intervention criteria and eligibility versus -- excuse me, school age 

eligibility criteria. So, that is also reviewed at that point in time. And we have found that 

the parent orientation meetings have really been successful for helping alleviate some 

stress that parents may have. And lots of questions are asked and typically speaking the 
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representatives that come to the parent orientation meetings from the district are, 

typically speaking, the same representatives that are at that transition meeting. So, it 

would be the second time that parents are seeing the district representative. So, we have 

found that that parent orientation meeting really is helpful. They last anywhere from 30 

minutes to an hour, sometimes a little bit more pending on the quantity of people that 

come and the questions that are asked. So, that has been another positive collaboration 

that we have had with the districts that we’re working with.  

So now we are up to -- looking at our timeline, we are up to January and February 

and the time that we’re all hoping for no snow, but looking at doing the transition 

meeting. So, I’m going to let Mary Ann and Candy from Cumberland Valley talk about 

that process.  

 

CANDY GETTLE: I’m going to back up just a little bit and talk to you about -- give 

you a little bit -- a few more details about what happens at the parent orientation meeting. 

It is the first time that the parents get to meet the district representatives of special 

education and of course the IU preschool coordinator as well. And it gives us the 

opportunity to start off on a positive note and put a face to a name and their resource. So, 

if they’ve got questions throughout that last year in early intervention, they know who to 

go to and who to contact.  

We do give the parents a packet of information. We provide the special education 

information for school age children, some education ABC’s, a PowerPoint presentation 

of what we display as well as the school calendar too. Kind of give them an idea of what 

to expect. Within the PowerPoint presentation we do include the structure of the 
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personnel of the district special education department and we also continue with what the 

professionals are, where they’re positioned within each elementary school. The related 

services that are available and what that would that possibly look like that for their 

students. It’s followed by a description of the range and the types of services that we 

offer within each of our elementary schools because obviously those classes of our low 

incidence students are not in every building. So, we want to be sure that we’re clear with 

that, that not all services are offered in every elementary school.  

We do briefly touch on what gifted support would like and 504 plans as well. And 

then, we’re certain to provide those kindergarten registration date and kind of emphasize 

that over and over again that that needs to occur whether or not they can make it on their 

specific elementary school date or not they can certainly go to any other elementary 

school and get that registration completed. We do conclude with a brief explanation of 

what to expect during the transition meeting and Mary Ann will explain in a little bit 

more about what that looks like. And then, of course at the end we encourage the parents 

to ask us any questions and then we stay afterwards to answer any students specific 

questions as well. Okay? 

 

MARRY ANN KING: Okay, I will cover the transition meetings with the parents that 

we have in January, February and then the May meetings that may occur. Typically the 

people that come to the meeting are obviously the parents, the preschool case manager 

and then from the district either myself or Candy will be covering which home schools 

we cover and then we invite our school psychologist to come along to be hearing some of 

the information that will be presented.  
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 At the meeting we open up with introductions, introducing all the staff. And then, 

we also for those parents we always bring along our list of -- we have a sign in at the 

November December meeting. So, we bring along the list of the people who were there 

and who weren’t there. So, those people who did not attend we typically will offer them 

the packet to review when they have time. And then, we also then talk about -- the IU 

facilitator will ask whether, you know, they signed their intent to register form. If not, 

then they present that form to them. Then the preschool case manager gives a brief 

summary of the students strengths, needs, services, SDI’s and then we, as the district, will 

talk a little bit more with the parents or the case manager if we have questions. And then 

pretty much decide at that meeting whether there will be using some of the options that 

Malcolm talked about in regard to are we going to adopt the IEP with revisions or are we 

going to reevaluate.  

We typically do not just adopt the preschool IEP because it just has never 

happened at least in our history. If we adopt with revisions it’s usually for the speech 

IEP’s and the revisions might be something minor like usually in either sessions are 45 

minute sessions so we may change it to two 30 minute sessions or one 30 minute session 

because for most of our kindergarten students we still have half day kindergarten and for 

them to be out 45 minutes of a half-day session is a lot. So that’s typically what revision 

we will make.  

And then we talk about whether we’re going to reevaluate or waive the 

reevaluation. We typically as a district do not waive reevaluations for any of our students. 

And so, usually it’s for those students that have developmental delays or in more 

intensive programs that we ask the parents if we can reevaluate. And then, you know, we 
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explain the process to the parents, the reevaluation process and give parent input forms, 

our psychologist will sometimes give them checklists to fill out. And then we, again, 

reinforce that they need to register because a lot of times our parents think that because 

they have an IEP that they can just start school. So, we’re constantly reinforcing you 

must register, you must register. And then, we basically sign off the transition paper work 

and give copies to the parents and to the IU staff and the district keeps a copy for their 

files.  

What I wanted to talk about too a little bit is what happens next in our district. 

After these meetings what we do is we’ll send copies of the paperwork from the meetings 

and then all the paper work that the IU has given us, their preschool IEP’s or ours, will 

send that out to their home schools so that the school counselor and the school based 

team has all that information.  

And then, we do set up meetings at each of the home schools where we’re 

reviewing with that home school team all the information about this student and we 

develop a transition plan -- an action plan. I’m sorry. An action plan where we’re 

basically, you know, deciding if it -- will I go out to observe the students, will some of 

the staff from the school go out to observe, who’s in charge of making sure that the 

reevaluation report is done and when does it need to be done by. And then, who does it 

look like might be writing the IEP. And then, typically Candy and I will come to the IEP 

meetings for the preschool transition students and present those know ups.  

We really strive to have everything done by the end of the school year so that the 

parents know that, you know, where their child will be going. And it also gives them the 

opportunity, we do encourage the parents to bring their students out, you know, to the 
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schools where the students will be going because our administrators do work year round. 

And, you know, try to get the kids familiar with their setting or where they will be. And 

that’s pretty much our process of what we’ve doing and it seems to have worked well. 

We have very glitches in the system and it pretty much [inaudible]. 

 

TERRY KENNEDY: At the end of the transition meetings, typically speaking when the 

family leaves the room and the transition meeting is complete, then the school district 

representatives will share with our IU facilitators, who’s facilitating the meeting, they 

will share potential school age services may be considered for that child. Perhaps, it may 

be just speech and language therapy. It may be vision support or a life skills class or 

learning support or perhaps no services at all. So that is all documented and then I enter 

all of that information into our database system, which then becomes retrieved out on a 

transition directory.  

And typically speaking, in Marc our director of student services meets with all of 

the district representatives for the purposes of contracting services from the school age IU 

department. So, they’re able to look at those school age services that may be considered 

for next year as part of their contract meeting. We all know that school age services 

aren’t determined until [inaudible] written, but it’s just something that came out as a 

possibility at the end of that transition meeting. So, that has also been helpful for our 

program as well as [inaudible] districts.  

And finally, we do do another round of meetings in May and unfortunately, there 

are some children that do not get to go through with the process. Typically speaking, we 

have about 70 to 75 students each year that we classify as [inaudible] evaluated who did 
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not have the opportunity to have a spring meeting just given the IEP and ER process. So, 

what happens with those students is once I receive the documents of the initial evaluation 

report and initial IEP, I will then forward that information to the school district so they 

have an awareness that the student was identified in the preschool program and they can 

do whatever they [inaudible] would be fit for the following school year to get services 

started for that child at the school age level.  

 

ANNE TAMSHANKA: And just as a little recap, we just think that as a whole that the 

one point of contact, having Terry as our transition coordinator has been one of the things 

that has really helped to make for a smooth transition. Again, the parent reorientation that 

we meetings that we hold really relieves anxiety for our families because they start to 

know who the school district representatives are and as Candy says, it really does start 

that transition process on a positive note. And the transition meeting reports that we 

didn’t really talk about too much that we have developed -- at each meeting we have 

transition meeting reports and there’s a general one that our teacher will fill out. And 

then, there’s additional ones that speech or OT, the related services staff will fill out. And 

we give all that information to the school district and that is updated present levels, that 

kind of information to start that process in the school district, which also seems to be very 

helpful. And we also have a spot on there for the kindergarten registration date. Once 

again, just so that the parent the parents are aware that they should go also. Even though 

they’ve gone through the transition process, that they should go and register their children 

for kindergarten. Okay? 
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DEB DAULTON: Thank you so much. That was a great presentation. Janet and I were 

saying we’re so glad you guys could make it today ‘cause you gave so many practical 

suggestions. We do have some questions that have come in. They’re not hard questions. 

I’ll start with the first, which will be no surprise to you all. Folks are wondering where 

they can get that handbook, the parents’ guide to transition. 

 

ANNE TAMSHANKA: We could probably get it to you, Deb, and get copies out, so.  

 

DEB DAULTON: It’s a wonderful idea. So, if folks want a single copy they can email 

me, ddaulton@PaTTAN.net. That’s D,D,A,U,L,T,O,N at PaTTAN.net and I’ll send a 

single copy out to them. I will say that I reviewed it prior to this videoconference. It’s got 

some really great resources for parents. So, thanks for sharing that.  

 

JANET SLOAND: One of the questions that came in was this and I think you guys can -

- the folks from IU 15 will understand it. With such a large and diverse preschool 

program, how do you make sure that all of your staff are communicating accurate 

transition information to the parents? So what do you do internally to make sure that staff 

are talking accurate information to parents? 

 

TERRY KENNEDY: Well the dialogue actually starts at the IEP development because 

it’s in the IEP transition plan. So that’s the first starting point. Parents -- we have a 

database system. So, children are never lost within that system and parents receive 

numerous packages from me in the mail as well as that parent hand guidebook, 
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invitations to the parent orientation meetings, invitations to the transition meetings. 

They’re receiving the intent to register form. So, it really is ongoing. And then at IEP 

meetings staff are once again reiterating to parents the importance of transition and 

attending [inaudible] and so forth.  

 

ANNE TAMSHANKA: And basically, if there is a question that a family has that say a 

staff member cannot answer, all those questions are directed to Terry so the same answer 

is coming from one person, which really seems to help.  

 

JANET SLOAND: Thank you very much. 

 

DEB DAULTON: Good suggestions. Just a word to our audience, we are taking 

questions now for the IU 15 preschool program in Cumberland Valley School District. 

We will accept the other questions for Malcolm and Cheryl, but we will not be addressing 

them until the end of the videoconference. We do have about two or three more questions 

for you guys that have come in. The same question that came in earlier for Cheryl, they’d 

like to hear your perspective -- preschool program. When you have a child in EI with a 

diagnosed of developmental delay, as they approach that reevaluation period in transition 

to school age how do you start to prepare the family for them knowing that that’s not a 

school age diagnosis. 

 

ANNE TAMSHANKA: Well basically, in our -- when we have our parent orientation 

meetings we use that as an opportunity that the school districts talk to them in depth 
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about the difference in the eligibility requirements for school age and preschool. So they 

are hearing that as early as, you know, November a lot of times. So, there is that 

information. And we do talk to families about that too at quarterly reviews and if there is 

a case that we feel perhaps that the diagnosis can be changed when it is reevaluation time, 

we will include a psychologists in our evaluations so that we can work on changing that 

diagnosis. But, we do prepare the family before we do that.  

 

DEB DAULTON: Perfect, thank you. 

 

MARRY ANN KING: And we [inaudible] talk a little bit about that some more when 

we have the meetings in January and February, we talk about if the child does have a 

developmental delay, we remind that, you know, if they came to this meeting and what 

preschool staff went through. So, they’ve been pretty much prepared for that. And also 

too, what our psychologists will do often will for those kids that maybe are hearing for 

the first that their child falls within the category of mental retardation, they will call the 

parents ahead of time and kind of prepare them for it because it’s intimidating for them to 

hear that for the first time in a group of people, so. 

 

JANET SLOAND: Thank you, here’s another question on the parent orientation 

meetings. I think people want some clarification. Are those done district specific or are 

they more general parent orientation where all the districts within your county come? 
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TERRY KENNEDY: We have them for all of the districts. The meetings are typically -- 

if it’s just Cumberland Valley, Cumberland Valley parents will be invited to that. There 

are a couple of districts that work in consortium and that has been affective just because 

within consortium sometimes they’re sharing schools amongst one another within certain 

programs. So there are -- within the 24 school districts, there’s two sets of small -- one 

small and one larger consortium that we do meet for those parent orientation meetings. 

 

JANET SLOAND: Thank you, that’s very helpful. 

 

DEB DAULTON: Here’s another question that came in. I think you guys addressed this. 

Maybe if you could just reiterate your process. Does the capital IU do registration at the 

same time they do a transition plan meetings, intend to register at the same time as the 

transition meetings? 

 

TERRY KENNEDY: We send out in the December packet the intent to register form 

and then at the transition meeting the district will alert us of when the formal registration. 

And then, it really is the responsibility of the parent to register, but the school district 

always sends parents a packet of information that reminds them of registration. And, once 

again, it is written on the transition meeting report of when that date is. So, it is two 

separate events and we do share with families that just because they came to the parent 

orientation meeting please don’t get confused that your child is registered. You do need 

to go through with that process.  
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DEB DAULTON: Thank you. 

 

JANET SLOAND: And just one final question and then we’ll be taking break. People 

are very interested in hearing what parents are saying about the evaluation that occurs 

between IU 15 and then their school districts. Have you done any evaluations of parents? 

Have you gotten any feedback from the parents who have gone through the process to 

give you some of that feedback? 

 

ANNE TAMSHANKA: We have gotten feedback from families, especially right after 

the parent orientation meetings that they’re feeling a lot more comfortable with the -- 

with moving from early intervention into school age programming. It’s a very difficult 

process, you know? We’re use to that because we have families moving from the infant 

toddler system to us and that’s difficult families. And so, we’re very aware of their 

feelings and, you know, the anxiety that it can cause after they’ve been with us for a few 

years and then have to make another transition. So, they -- that parent orientation 

meeting, again, has really relieved some of that anxiety and helps families to move on. 

And we have gotten a lot of good information back after those as well as, you know, after 

the, you know, they’ve gone through transition. We do talk to families, you know, when 

we can about how the process has gone and generally we’ve gotten very positive 

feedback, so. 

 

TERRY KENNEDY: And some of those evaluations actually take place at the preschool 

site and district representatives have found that they’re getting to see the child in their 



36	  
	  

natural environment at the school where they are familiar with. So, sometimes that is 

helpful as well.  

 

DEB DAULTON: Thank you all very much. Let me just orientate the audience to where 

we going next. We will take a 15-minute break. Then we’ll have another presentation on 

strategies that will help you make a smooth transition. Then we’ll have a final question 

answer period where we’ll address some of the questions that came in already for Cheryl 

and Malcolm. We’ll take any additional questions for any of the participants in the 

audience. Thank you very much, 15-minute break.  

 

JANET SLOAND: We will being our presentation in about one minute so if we could 

have everybody get back to their seats that would be very helpful. Well, based on the 

number of questions that we have received, there are -- we are obviously -- this is a very 

timely videoconference. There still seems to be lots of questions out there in the field 

about the transition to kindergarten. The next section that we’re going to have is Jeanine 

Brinkley from PaTTAN Pittsburgh and Pam Klipa from the Arc of Pennsylvania share 

with you some of the strategies and tips that can help in the transition process, making 

sure that students are afforded the use of supplementary aids and services so that they can 

be included as much as possible in the general education environment. And then, Pam is 

going to be sharing with us one of the projects that the department of ed. has funded at 

the Arc to do. So I’m going to turn it over to Jeanine Brinkley.  
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JEANINE BRINKLEY: Thanks Janet, good morning. I understand we have 26 

downlink sites and 480 people, so there’s only a few people here but we’ll just pretend 

there’s a lot more of you. I appreciate the opportunity to share information today and I’m 

going to be sharing information primarily focused on how our supplementary aids and 

services consideration tool kit is a process that can help IEP teams as particularly as 

they’re thinking about kids with more complex needs transition to kindergarten and first 

grade. And then, Pam is going to share some more specific information related to 

including from the start project, which is something we work collaboratively on and 

they’re using our toolkit as well as some other things.  

 So, you know, what’s really exciting I think is that when we move students from 

early intervention to school age it’s the first time that there’s kind of that default setting 

of a kindergarten classroom or a first grade classroom where if the children didn’t have a 

disability where they would be. So, it’s a great opportunity for that team to take a look at 

what we know about the student -- what do we know about the student’s strengths and 

needs and what do we know about the demands of that classroom -- excuse me. And then 

what kinds of supports and services might be intentionally put in place. So, when we, you 

know, we have this statement in terms of restrictive environment and one of the things 

that we’ve developed is a tool kit to help teams really consider that. So, you know, you 

can -- I think it’s one thing to say, you know, to sit in a room and not necessarily really 

think specifically about a kindergarten or classroom or first grade if that’s the setting. 

But, it’s another thing to really do some team analysis of, you know, what do we expect 

for all kids in this setting and what do we know about this child’s strengths and needs and 
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how can we bridge potential barriers to participating in that setting. And our 

supplementary aids and services toolkits is designed to help teams do that.  

 When we think about inclusive practices and offering inclusive opportunities for 

kids, we in the school age venue have been really using this diagram that you see on the 

screen to think about membership participation and learning. This is adapted from some 

work that has been done Michael McSheehan, Chery Jorgensen at the University of New 

Hampshire and one of the things we see is that we have to not only figure out ways to 

have kids access opportunities but we also have to be able to enhance participation in 

learning.  

A lot of this -- and when I speak of kids with complex support needs, I’m talking 

about kids who an IEP team might be thinking that that child needs support in life skills, 

perhaps they need support in order to be able to communicate effectively. They may need 

support to access learning. We may need to modify curricular goals, things like that. And, 

you know, one of the things I think that hardest, sometimes we have some structures that 

might make us think that we can’t provide services in one or another way. So, what we 

really want to help teams do is kind of broaden their possibilities in terms of if a student 

needs life skills support, how can those supports be deliver to that child in a general ed. 

classroom for all or part of the day? And the supplementary aids and services toolkit 

helps us do that.  

So at transition we really need to be looking at that general ed. classroom 

regardless of what kind of a program or what the student’s day has looked like in early 

intervention. It’s, again, an opportunity to look at considering that gen ed. classroom in 

the school the kid would attend if they didn’t have a disability as that first option. And we 
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really have to consider that in the context of the full range of supplementary aids and 

services. So, on the one hand we might say, well, I can’t envision, you know, looking at 

this classroom and bringing a student into that environment. I can’t envision how this 

student could be participating actively in learning if nothing were changed. But, we’re 

also obligated to say if we brought supports and services into that classroom and we 

really brainstorm and think about what supports and services, what supplementary aids 

and services, what kinds of related services, how can we structure the environment, 

structure the instruction and the IEP team is obligated to make consideration of those 

things. So there are questions on the school age IEP that ask what supplementary aids did 

this team consider? What supplementary aids and services were rejected? And all of 

those are supposed to be really thoroughly discussed and considered prior to making that 

placement decision.  

And one of the interesting things is that we talk about the full range of 

supplementary aids and services, but there isn’t a list anywhere. So, we can’t give you a 

list that says, this is the full range. There’s 37 things on the list and if you consider all of 

them, you’ve considered them. And actually, you know, some people might say well it 

would be more helpful if we had that, but one of the colleagues of mine that I work with 

said, you know, whoever wrote the law that way was really forward thinking because 

what they realize was that our learning and technology as a field is going to continually 

be changing. So, if we gave you a list today of the potential supplementary aids and 

services that might be available, there would might be new things. You know, if you just 

think about the way technology has advanced, instruction has advanced, access to digital 

materials and our learning as a field about what’s possible for kids. The way we help 
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support communication. So, we have to really be thinking through all of that. And then, 

after we’ve done that that’s when we’re to be making that placement decision for that 

student.  

And I just -- we have a -- sorry, a resource that’s available for IEP teams called 

the supplementary aids and services fact sheet. It’s available on the PaTTAN website. 

I’m going to show you a little bit later how that resource is structured. We use different 

categories to help teams think across the breadth of those supplementary aids and 

services. Excuse me, but it’s just important to remember that all service and aids can be 

considered supplementary aids and services if the intent is to enable a student with 

disabilities to be educated alongside with their peers without disabilities.  

So, the supplementary aids and services consideration tool kit is -- it’s a process 

that’s designed to be used with a team and it’s to be facilitated by a trained facilitator. We 

have a number of folks that work in the PaTTAN system as well as in each intermediate 

unit that have been trained to facilitate the process. It’s very a team-oriented process. So 

the facilitator’s role is to really help the team share all of the valuable information they 

have and it’s really a nice complement to the more formal IEP process for the team to 

really have discussions. And it’s an opportunity for the team to get to know the student if 

they’re transitioning, not only from EI to school age but we also recommend teams think 

about using this if kids are transitioning maybe from elementary to middle school, if 

teams are struggling a little bit with what the support should look like in that gen ed. 

classroom. We’ve also had some success when students were moving from maybe a more 

restrictive setting into a gen ed. setting.  
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One of the really nice things about the process is that it defines a role for the 

general ed. teacher. I don’t know how many of you are gen ed. teachers or work in 

settings with gen ed. teachers, but some -- you know, we have to have a general ed. 

teacher at an IEP meeting if a kid might be included. But, we don’t always have a nicely 

defined role for that person. And the role, in this case, of that teacher is to really give a 

clear understanding of what happens in that gen ed. classroom. How instruction is 

delivered. What the expectations are for kids. What supports are there already because, I 

think, all of us know that not every classroom is the same, right?  

So you can -- you know, I use the analogy of a kitchen. You know, I have an old 

house. So in my old house I have a very small kitchen with very little cabinet space and if 

I’m going to have a party I need a lot more supplementary aids and services than my 

friend who has a really new house with a brand new kitchen with, you know, two ovens 

and everything like that. And, you know, we know that you go from classroom to 

classroom, school district to school district and what they’re intact instructionally as well 

as structurally is going to vary. You know, you can be in an elementary school where 

there are multiple kindergarten classrooms. You can be in an elementary school where 

there is one kindergarten classroom. There’s half-day kindergarten. There’s full day 

kindergarten. You know, there’s different reading instructional methodologies being 

used. There’s hands on science kinds of activities sometimes used. The roles that the 

adults play are different. You know, the physical design of the classroom. All of that 

makes a difference in terms of thinking about a student with more complex needs and 

how they might be successfully included in there. And the toolkits designed to really help 

us think through this process.  
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So, if you’re interested in more information about the toolkit or taking a look at 

the document itself, it’s available on the PaTTAN website. I’m not -- we didn’t make it as 

a handout today ‘cause it’s a pretty lengthy document. What I’m going to try and do 

instead is just really help you understand the process and how it works. If you’re 

interested in learning more you can contact your local intermediate unit or a PaTTAN 

office. You can contact myself. And if you have folks interested in being trained as 

facilitators, we also do facilitator training. We’ve had some school districts that have 

trained internal facilitators and that have really tried to embed this process as part of the 

transition processing for all kids who have complex needs.  

So, it’s taking a look at what we know about the student and what we know about 

the demands of the gen ed. classroom and how we might enhance participation in 

learning through the delivery of supplementary aids and services.  

So there are four components. One is a -- component A, which is really just an 

introduction and preparation for use. It’s only a couple of pages long and we really 

recommend that everybody on the team review that prior to completing the toolkit. So 

people kind of have an understanding of the premise and what have you.  

The second part is a student profile. And again, we don’t want this process to be 

redundant to the formal process. So what we ask teams to do is to, you know, in your 

formal transition process you’ve probably identified a lot of information about strengths 

and needs and interests, what’s worked previously. You know, what do we know about 

what strategies that work for this child in different settings. What do we know about what 

hasn’t worked, which can sometimes be as important. What are those high level 

concerns? And so, the facilitator works with the team to kind of consolidate that 
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information really in a user-friendly format. And often we post it on flip charts around the 

room so that everybody can kind of keep that in mind through the process. And then we 

get into, okay, so here’s what we know about the kid. Here’s a nice picture of the student.  

And then, the third part is the tool itself. And that’s where we really look at what 

do we know about the classroom and we have some flexibility with how this is put 

together. So, a team -- we’ve had some elementary schools where they have a 

kindergarten and first grade teachers do the classroom inventory at the beginning of each 

year and then they keep those on files. So they don’t have to necessarily do it anew for 

multiple students. We have other cases where the gen ed. teacher and the special ed. 

teacher maybe sit together and talk through and complete that environment. And that’s a 

nice collaborative process too. Particularly if it’s a situation where that special education 

teacher hasn’t ever worked with that gen ed. teacher before. So, it’s a nice way to get an 

understanding of that collaboration in terms of what goes on in your classroom. What -- 

how do you operate? You know, what practices do you have in place that we can work 

with.  

And then, the last part is self-check for teams. And it’s really designed to maintain 

-- ensure the fidelity of the process is maintained. And it’s not necessarily something that 

has to be done, you know, at a team meeting or anything like that. It’s really a 

background kind of component.  

So, again, the first part is we take a look at strengths and interests, needs and 

challenges, what works and what to avoid. And for any of you who are familiar with 

person centered planning, this kind of has a person centered planning flavor to it. I think 

this process is a very parent friendly process in terms of, you know, sometimes I think 
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parents feel like when we’re doing a lot of planning around the student, we’re really 

focused on what the student can’t do, but we really make sure that we also focus on what 

we know about the child and the strengths in this process. And it’s an opportunity to 

share that information that may not necessarily happen at a formal transition meeting.  

Then we take a look at -- and again, this is piece that it could be completed ahead 

of time, but the team shares it together at the process. It could be completed individually. 

It can be completed collaboratively. But, we look at these kinds of questions. Now, one 

of the questions that often comes up is well if we don’t’ know for sure where the child is 

going to attend school, then how do we know what general ed. classroom to take a look 

at. And the facilitator can kind of help the team think through that. The general rule of 

thumb is that you would take a look at the gen ed. classroom that the student would be 

going to if they didn’t have a disability, but that’s not to say you couldn’t take a look at if 

for example, you have life skills support services in one of your elementary schools and 

you’re really thinking you’d like to access, you know, that environment for supports 

when the kid’s not in the gen ed. classroom. Then, you could take a look at a gen ed. 

classroom in that environment. What you want to just -- but the idea behind it is that you 

-- you’re taking a realistic look at what this might look like and what supports and 

services would be needed. So, you look at things like instructionally what methods are 

used, how are students engaged. You know, little things like do we use a color coding 

system for the tables and you know and the green table comes up when I call green and 

you know, those kinds of things. How do kids communicate, physically, you know? How 

do kids take care of their belongings? Are they -- do they have a little cubby where their 

things are stored?  
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We also look at formative assessment and summative assessment. You know, 

how much pencil and paper kind of assessment is going on? How much other kinds of 

assessment do we go on? How many times do we already have multiple ways to respond 

building? You know, more and more we see teachers implementing those universal 

design principles. So, we’re providing multiple, different ways for kids to engage, 

different methods for kids to respond, different ways to demonstrate learning. So again, 

that may be in place already, which then affords additional opportunities to see how a 

child would be successfully included. But then, we also may need to do some 

individualized planning for students with more complex needs to ensure they have access 

to communication systems for example. Also materials, you know, what kind of 

instructionally materials are used? Printed materials, technology, you know, is there 

computers -- a computer or computers in the classroom that kids are able to use.  

We look at things instructionally, you know, how are kids grouped? I think in 

kindergarten, first grade you’re much more likely to see kids that, you know, at tables or 

at desks in groups rather than desks in rows. You’re likely to have a area where kids sit 

on the floor for some instruction in the, you know, front of the room. You’re likely to 

maybe even have a play area, you know, those kinds of things. And also, when you’re 

looking at the instructional piece, you want to -- you don’t want to forget those other 

environments where kids go. You know, so are there times when the class goes to the 

library, to the cafeteria, to the gym, to music or you know, you want to build in thinking 

of those things.  

And then management, you know, what kinds of structures are already in place in 

that classroom to teach social skills, to teach what we expect in terms of group behavior 
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and rules. You know, is there a classroom meeting process in place. You know, do we -- 

how do we do problem solving when there are complex among kids? You know, do we 

already have processes in place to address those because, again, if a child is coming in 

and maybe has some needs for supports in that area, you want to work with what already 

is in place in that classroom and attach and build those supports on to that.  

And then lastly but not least, you also want to look at that -- the classroom 

environment. So, physically, you know, what’s the environment? Sensory, you know, 

kinds of needs, sometimes kids have -- are more sensitive to sensory issues. So what kind 

of lighting is in the classroom? Are there windows that open? Does it get really hot in the 

classroom? And what kind of social expectations, again, are already set in place and how 

is diversity addressed in terms of, again, designing our instruction to accommodate 

diversity. How do we interact with families? You know, are there other adults in and out 

of the classroom to provide supports already. ‘Cause again, getting a whole picture of 

what supports are available.  

So we got a good picture of the student and we got a good picture of the 

classroom and then the next step is, okay, if nothing changed what would be problematic. 

What are potential barriers? And I think this is the critical step because I think sometimes 

what happens is if we don’t use this process we might as a team let some of those barriers 

make us think that that child couldn’t be successfully educated in that classroom. So if we 

don’t thoroughly explore what are the barriers and then what could we put in place to 

overcome those barriers we might say that child couldn’t successfully learn and 

participate in this classroom because of these barriers. And so, we’re really looking at 

what are some mismatches there between student characteristics and ongoing practices.  
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And then -- and you do this in a format that looks something like what’s on the 

screen but it’s multiple pages. But, you can see that the first column is the environmental 

skills and general education classroom. The second column is the potential barriers. And 

then the far right column is where as a team we brainstorm support strategies. So, what 

supplementary aids and services could support this student’s participation. And we really 

encourage brainstorming.  

I know this is something that sometimes makes people a little nervous because 

we’re encouraging without ruling things out. And as I think most of you know if you start 

to brainstorm supports and services, then there might be implications for how those 

would be provided. So if we’re talking about, for example, a student who, let’s say, isn’t 

having the same level of literacy skills as most of the kids in the classroom. And you 

want to think about how we might provide access to literacy instruction. We might 

brainstorm multiple ideas. What often happens is then we -- the final step to this is then 

deciding which ones you implement. So, you brainstorm lots of ideas and then the team 

says, okay, which of these ideas are we -- do we think are most viable and effective and 

how can we put them in place?  

And you may very well and often come up with strategies that you might 

implement in the short term versus long term. So, for example, if literacy activities is an 

area where a child is going to need support, in the short term there are things -- you could 

do things like pairing a child with another child to work on an activity or having an adult 

provide support. In the long term, you’re also going to be wanting to provide instruction 

and skill development on those literacy skills and you might on a team end up using some 

technology. But, you might not have that immediately tomorrow. So as you evaluate the 
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brainstormed ideas, what you want to do is say, okay, which can we put in place right 

away, which could we then build in over the long term because sometimes there’s 

professional development required. You know, if a student uses augmentative 

communication to communicate one of the needs is going to be that we need identify key 

vocabulary that needs to be programmed into that device. Who’s going to do that? You 

know, all of those issues are discussed and an action plan is developed.  

And in terms of the ideas for this, the facilitator helps the team really brainstorm 

and also, again, the supplementary aids and services fact sheet gives ideas for how those -

- for the possibilities out there. And as we consider the strategies we want to maximize 

participation, minimize barriers, we want to make them only as different as they need to 

be. And again, so build on what’s there already and it doesn’t mean that a student is 

going to be necessarily performing at grade level. So, one of the supplementary aids and 

services that we can provide is modified curriculum. So we may very well be looking at, 

you know, what’s the big idea for this instruction and scaffolding a student’s participation 

in that instruction so that they’re not necessarily expected to achieve at the same 

instructional level, but they’re address the topic and the learning.  

And another piece to this and one of the reasons we post the clip charts around the 

room is we really want to use those student strengths to bridge those differences. So, that 

if a student has a strength or an interest in a topical area, you know, they’re fascinated 

with insects for example, then we’re going to look to how can we use that. If a kid is 

really social and really does a great job of following modeling, you know, of watching 

peers and doing what they do, then we’re going to want to support that and encourage 

that and use that as a strength to build in the supports and services on that.  
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And what you see on the screen now is the categories of supplementary aids and 

services that we suggest teams consider. So although there is not a list, if as a team you 

think through these four categories -- and these are adapted from an article, which is 

referred here. And again, the supplementary aids and services fact sheet goes in to more 

detail. But, we want to make sure that we consider these four areas.  

So, collaborative, that is adults working together. You know, so the thing I 

mentioned earlier about identifying who’s going to be working to input vocabulary, you 

know, either create pictures, input that into a device, etc. How are those adults going to 

be working together to support that child? 

Instructional supports, you know, what does the lesson planning look like. How 

can we modify that instruction, adapt that instruction? How can we make sure that we’re 

-- as we do our formative assessment for all kids that we’re also assessing the learning of 

this child along the way so we can adjust our instruction?  

We also want to look at social behavioral. What kind of behavioral supports are 

needed? Self-management, peer supports, social skills instruction, etc. and physical -- the 

whole physical environment. And I think a lot -- most teams are very comfortable 

considering the physical, but I think sometimes we want to think about supplementary 

aids and services we don’t necessarily think of it to this breadth, in terms of the 

collaboration, the instruction and the social behavioral.  

And I want to make a point here. And that is that sometimes the supplementary 

aids and services that support that child’s participation in that classroom might actually 

take place in a small group. So, if a child needs social skills instruction and it’s not -- and 

they need it delivered in such a way that it’s not exactly how it’s being delivered in the 
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classroom, there might be a time when a small group of kids works together. Language 

instruction, same thing, we may be pre-teaching vocabulary so that a child is then able to 

participate in a lesson. And we may, you know, that’s where the collaboration comes in. 

So the gen ed. teacher -- and I’ve seen this work beautifully in some classrooms. The gen 

ed. teacher knows ahead of time which key vocabulary that the speech therapist has been 

focusing on with the child. And so, when they’re working on that lesson they call on that 

child when there’s an opportunity to respond to that. But so, there’s orchestrating that 

goes on behind the scenes among the adults.  

This slide just shows some examples of the different kinds of supplementary aids 

and services that we’ve seen used in different classrooms and it’s everything from very 

basic things like a fidget seat or a fidget toy that, you know, needs to have that sensory 

input to changing rules and expectations. You know, an example that I think is just great 

and it is, you know, it’s a nice balance. I think it demonstrates a nice balance between 

teaching and an accommodating. So, a little boy was in a kindergarten classroom and he 

really had a problem with not being first in line. Like it was really a problem for him if he 

wasn’t first in line and the way teacher worked it was there was a different line leader 

every day. So, she worked out a system though where at the beginning of the day each 

kid picked a number and that was their place in line. So, he knew at the beginning of the 

day what his number was in line. So, it took away the anxiety of not knowing, am I going 

to be the line leader? Am I going to be the line leader? It helped reduce his challenging 

behavior, but it also taught him you’re not always the line leader. You know, that’s the 

kind of balance we’re trying to get here with providing supports, helping prevent this 

child from having a behavioral issue, but also teaching, you know, we’re not always the 
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first person in line. So, those are the kinds of strategies we’re talking about putting in 

place and building for kids to be able to learn and to function and grow in that classroom 

with their peers.  

The very last thing is the action planning as I mentioned. So we’ve brainstormed. 

We have lots of ideas and the nice thing too about the brainstorming is that, I know you 

guys know this, our first choice doesn’t always work, right? So we might come up with 

an idea. We implement it and we’re like, oh, maybe not such a good idea. So, we have 

this brainstorm list that we can go back to. We don’t have to, you know, reconvene the 

team and start over from scratch. We go back to say, well, what were some other ideas 

we had and we’ve captured those and we can, you know, move ahead.  

We have some teams that have revisited at the end of the year when a child’s 

transition from kindergarten to first grade or first grade to second grade. And again, you 

don’t have to start from scratch. What you do is you start from what we have and you add 

to it. So maybe we’ve learned some things about what works and doesn’t work. We tried 

some things and they didn’t work. Maybe we’ve learned some things about -- excuse me, 

what other strengths and interests the child has for things they haven’t been exposed to. 

And we also then look at, you know, what are the demands in that first grade or second 

grade classroom that might be different from what the demands are in kindergarten.  

And we want to focus on, again, what does the student need? And as important as 

that, what do the adults need? So what’s supports do we need to put in place? What 

professional development is needed? What ongoing collaborative planning is needed? 

And how are we going to get there? And in many cases we’re also providing some 

ongoing support? So you might have a PaTTAN or an IU consultant or an [inaudible] 
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consultant as you’re going to hear from Pam that the team says, you know, we’d like 

someone to help us maybe once a month maybe sit down and look at how things are 

going. Do some problem solving with us before things kind of get crazy and we 

absolutely are available to do that. That’s what technical assistance is all about.  

So, I hope that that’s been good information for you and Pam is going to talk now 

and share with you specifically how Arc of PA has put in place to include me from the 

start process project and has taken this concept and really focused on a group of districts 

and students, which is really exciting ‘cause that really where the rubber meets the road. 

So, I’m going to turn it over to Pam. 

 

PAM KLIPA: Sweet, thank you, [inaudible]. My name is Pam Klipa and I’m from the 

Arc of Pennsylvania. I’m actually a stand in today. I’m actually the program coordinator. 

The program director, and I’d be remiss if didn’t mention her, so I’m going to mention 

it’s Rita Cheskiewicz. Don’t try to spell that.  

 

JEANINE BRINKLEY: We could put her sign right here. 

 

PAM KLIPA: Yeah, I should put her sign right here. Rita Cheskiewicz is the program 

director and she had to be in the district today. So that’s where the rubber meets the road. 

She’s actually on the road in one of the 30 districts that we are participating with this year 

in the Include Me Project. So, I’m a stand in for Rita today and I’m going to try and do 

the best I can about talking about Include Me from the start.  
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Did you like our graphic? One of our consultants actually is a graphic designer. 

So, we’re able to sort of multitask there. I know, we love that.  

A little bit first of all about the Arc of Pennsylvania. The Arc of Pennsylvania is a 

62-year-old organization. We are the oldest non-profit organization -- actually we’re the 

oldest arc in the country and we are affiliated with the Arc of the United States. But, we 

serve Pennsylvania through 36 local chapters across the state that serves 53 counties. I 

work at the Arc of Pennsylvania which is here in Harrisburg, which is our umbrella group 

and we are the group that is sort of the glue that holds all of our chapters together that we 

are really focused on systems advocacy. Our chapters that are out in our 53 counties 

really do the individual advocacy and all those programs like summer camps, respite 

programs, some of our arcs actually have residential programs, early intervention 

programs and they’re as different as the 36 chapters that they serve, but I -- here.  

And as Jeanine mentioned, the Arc of Pennsylvania was selected by the 

Department of Education to facilitate the Include Me from the Start Project. It’s a two 

and half year -- currently a two and a half year project. We are in the first full school 

year, 10-11 was the first school year. We’ll be set to do the 11-12 school year, which will 

be the second full school year of the project.  

Include Me from the Start was sort of one of the final outcomes of the Gaskin 

settlement. It was intended to be the training and technical piece. Again, it is a two and 

half year project. It started out with the first half year of setup in which we did a data run 

-- the Department of Education did a data run and as you can see here they fed in lots of 

information into a database. And some of that was size of school districts, geographic 

locality, we wanted to be sure that we covered most of the state and we sort of divided 
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the state sort of as the PaTTAN system is into the east and the central and the west. We 

wanted to make sure we had districts in all three of those sections as well as different 

sizes of districts from large to small districts. We also fed in things like the number of 

students who were included less than 80% of the day, the number of kindergarten and 

first grade students that a district had or that will be eligible for these kinds of services.  

And you also notice in the second bullet point that these are who had the most 

significant disabilities. We felt like it was really important as part of this initiation that we 

really focused on children who had significant disabilities ‘cause they are the most 

challenging kids, as your all know, to include into general education. So, we felt like that 

was really where we needed to put our interests throughout the state.  

And through this particular school year that we’re in right now, we had students 

that parents received letters in which they had to give permission to the Arc of 

Pennsylvania to access their information at which point we selected districts and students 

based on where we had consultants. And we started out with 15 consultants. We currently 

have 13 consultants that cover the states and two for a variety of reasons had to leave the 

program. We currently have 13 consultants in the program and they are all over the state.  

And I wanted -- I’d be remiss if didn’t thank the panel and the gals and the 

transition [inaudible] from parents is not happening. A lot of our parents are very, very 

frustrated that they felt like they were not a part of or not as much a part of the process. 

They didn’t know. They let that early intervention kind of warm, fuzzy environment and 

moved in to the school programs, school environments. So, I just wanted to give a shout 

out to you guys and I thank you ‘cause that’s really important. That’s a lot of the 

feedback that we’re getting back from parents in our district. And so, PD then from this 
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data [inaudible] and the parents that gave us the permission identified school districts in 

each of those eastern, western and central regions.  

The project consists of -- and because it was the first of the project as you can 

expect we had some bumps in the road. It was a brand new initiative, a brand new 

project. We had to hire the consultants and we had to do some webinars so those districts 

that were selected -- those 30 districts that were selected knew what was going to happen, 

some program expectations. But still, it’s a brand new project, a brand new program. We 

feel [inaudible] at least at the end of that school year that we really gotten -- hit the 

ground running and our consultants are in the districts.  

And one of the things that we’ve heard has been really, really crucial for those 

districts as well as those parents and families is this is a person -- and may I add that all 

but two of those folks are ladies. Two of them are gentleman. That 14 of those original 15 

consultants are all parents or family members of someone with a disability. And so, the 

parents thought that was a really important connection. It wasn’t purposeful in choosing 

when we hired, but it just ended up being that those people were the people who ended up 

being hired as our consultants. They are of varied backgrounds, varied ages, varied 

professions. Some of them former teachers. But again, 14 of the original 15 were either a 

parent or family member of someone with a disability.  

So they are in the schools. They are on the ground. One of the things that Jeanine 

talked about was this supplementary aids and services tool kit. They have been -- that has 

been crucial in the involvement of parents and families and districts coming together and 

looking those students strengths and needs and those technical needs for those students.  
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The initial layout of the program is that after one year these teams -- this team and 

this consultant will leave and will move on to 30 new districts next year. One of the 

unintended consequences I think of the project is that a lot of these districts have asked 

us, you’re only here for one year? You’re going to leave. We feel like we’re just getting 

started. So, tweaking of the program and I think we have 10 of the original 30 districts 

have opted to stay in for another year. So there will be 10 of the districts that are in the 

project this year. We’ll have 20 new districts being selected currently at this moment for 

next year’s projects. So, that was sort of one of the unintended consequences that 

happened with districts saying we feel like we just kind of got our feet going in 

understanding of what the project is.  

But, the project has those two major outcomes. And that’s to include students 

with significant disabilities into the general education classroom and make it less likely 

that they will be segregated throughout their school years. Everyone in this room and 

everyone that is listening knows that the sooner that children get involved and the sooner 

that peers interact with students with significant disabilities the easier it is on both sides 

for the student as well as those peers. So we feel it’s crucial to get these kids included 

from the start. 

And then, when we leave that district and that team leaves the district that we 

leave them with the tools and some of those strategies and things like the supplementary 

aids and services tool kit and the school level needs assessment and the PaTTAN 

consultant and those technological pieces that they hadn’t thought of before. We’ll leave 

that for that student but all the students that come after that. And so, we’re hoping to 

leave that capacity as we move on and move on to 20 or 30 more districts in each year.  
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As we moved along one of the things that we found is that there’s a lot of best 

practices inclusion. And what we asked was we took some parents and some families and 

we asked them to give us what have been some of the things that have been most crucial 

to you in being able to include -- these are kids that are in our project as well as kids that 

already in some upper level things. And what they did was we sort of pulled out of that 

about 10 best practices. What we feel are the best -- 10 best practices of inclusion. And 

we’re going to talk a little bit of how these 10 practices fit in and one of the things that 

we provided, a lot of the EI parents that came to us didn’t actually know IDEA 

[inaudible]. And so, one of the things with actually what does IDEA say about these 

restrictive environments and of course provide them also with the statement that came out 

of the Oberti Decision in 1992 in which the court was quoted as saying, inclusion is a 

right not privilege of the select few [inaudible].  

So we took the 10 best practices and we meshed them with our include me and 

told you how we did that. And the first things is the team approach and everyone in this 

room you’re all here because you’re part of a team and you’re interested in being a part 

of a team for that student. And so, teaming is crucial to the success and the Include from 

the Start Project guide -- we have a parent guide very much like your handbook, and I’m 

anxious to see the handbook and see what we can take from it -- outlines the district 

administrators, a team planning will occur throughout the year. That was one of the 

things that we sort of -- one of. I wouldn’t call it a barrier, but one of the challenges that 

when we went in to a district we had to make sure that the district understood that there 

would be participation guide. There’d be expectation of the Include Me team as well as 
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the district as well as the parents. We’re all an equal team member in this and we all 

know that we have to participate.  

And with that comes administrative support. And that of course plays a significant 

role in the successful inclusion practices in the Include Me. That includes those pre-

service meetings that you talked about with those kids. One of the good things that 

happened in our learning process with Include Me was we realized that getting a parent’s 

name and a student’s name in August is really kind of behind -- we’re getting behind the 

[inaudible] behind the barrel.  

So, in this year’s project we actually approached it and sent out letters currently, 

right now actually. The letters went out, I believe, in December or January and we got 

responses back from parents now for next year. So we can start talking about if you want 

to sign this permission slip to be considered, these are the kinds of things that we might 

ask of you as far as attending meetings, attending trainings and what you’re participation 

will be. We want to be sure that parents understand what their sort of obligations are as 

far as participation, as well as districts, what the obligation will be.  

The expectation that administrators are participants at all levels in the program 

with planning, with the training, team meetings and that big time commitment, that chunk 

of time for the supplementary aids and services tool kit. Administrators are also expected 

to assemble their team to complete school activities, again, with that supplementary aids 

and services tool kit and that school level needs assessment. A couple of slides down, 

you’re going to see that part of the PDE’s commitment to this project was that they were 

able to provide some additional funds for substitutes to be able to make administrators in 

school to be able to have folks participate. We were able to have some -- provide some 
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additional funds. PDE provided some additional funds for substitutes so that some of 

these meetings could happen with those key personnel in a district.  

Family involvement, Include Me from the Start recognizes that that’s a critical 

and sometimes missing element. We did talk about how some of these families felt like 

they did not understand the process coming out of the early intervention from infant and 

toddler like you mentioned in early intervention now into the school program. We know 

that it’s a different world. It’s a totally different world. I always say to families 

sometimes that early intervention is the warm and fuzzy place and then we get to school 

and sometimes it’s a big shock and a big change for parents and families. And family 

involvement is of course a huge and a key piece of Include Me from the Start. They are 

driving force in this and we felt like it was really important to give them a pretty 

thorough orientation to the program, a thorough orientation into what was expected and 

then to give them some key training about what it is.  

One of our key trainings is about Chapter 14 and what the actual regulations say 

about school and what happens. We’ve also given them trainings on progress monitoring, 

[inaudible] how to write IEP’s. What is the seven things that every IEP should contain? 

What some of those elements are? Most of these folks had not had that opportunity to 

actually sit down and brainstorm about writing goals. So now this is sort of a new form 

for them. Again, the training, I talked about the training.  

The parent must be included as part of the team that completes that school level 

needs assessment as well as the supplementary aids and services tool kit. It gives them an 

opportunity to talk about their student’s strengths in a form. As Jeanine mentioned having 

that up there, I’ve seen pictures of the student. I’ve seen slide presentations. Parents have 
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brought pictures that we’ve transferred into slides to talk about the things that a student 

likes to do and what their strengths and needs are. One of that I’ve also done very -- that 

I’ve seen very -- that’s very exciting in a supplementary tool kit is actually a footprint of 

the room that -- so that we can see physically if a student uses a wheelchair or student 

uses a walker or has some mobility barriers, what the actual barriers might be in that 

room.  

One of the adaptations I saw was a particular teacher talked about holiday 

traditions particularly around the December holidays, but it was Kwanza, it was 

Hanukkah. And one of the things that she had done prior to having a student that used a 

wheelchair was having those demonstrations down on the floor. She realized they were 

going to have to move those up on a table because of the student and what he needed.  

So those are just some of the things that happen when you actually look at the 

student who uses a wheelchair as opposed to maybe a teacher whose never had a student 

whose used a wheelchair in her classroom before. Small adaptation, not that challenging 

to do, but becomes part of the thought process when you now think about the layout and 

the physical layout. So they actually had a piece of poster board that actually had how a 

classroom was laid out and what those barriers might be to that student who had some 

mobility challenges.  

Parent input is an integral part of the Include Me Project. We have told parents 

that we will ask them, of course we can’t force them or require them, but really 

encourage to participate in the evaluation process. Dr. Steve Bagnato in the early 

childhood partnership from the University of Pitt is our evaluator that was chosen to 



61	  
	  

evaluate the Include Me. We work very closely with him [inaudible] developing 

evaluation tools specifically for this project. And some of those are parent surveys.  

We’ve done them all confidential. Every student is identified by a number. 

Currently, there are 120 students by the way. I forgot to mention -- 120 students that are 

participating in the program. I’m the only person that has student name mapped with the 

number. Everywhere else the student is identified merely by a number for the classrooms, 

for the evaluators, for the teachers, for everywhere. It’s very confidential. I have the 

master list that matches the students. Teachers are also identified as well with a teacher 

number as well. Regular ed. teachers, special ed. teachers and a variety of other teachers, 

it’s all very confidential.  

Teachers were given a survey as well as students were given -- parents were given 

a survey and they filled it out mid-year and we’re asking them again to fill it out at the 

end of the year about things like what did you find helpful with this project. What have 

been barriers and a variety of other questions. So, we’re really interested in getting that 

input mid-year as well as end of year from those parents.  

And a large part -- we’re missing a word there. A large part of the Include Me 

from the Start process teaches parents what in a [inaudible] what an inclusive classroom 

looks like. Again, many of these parents were from segregated early intervention settings 

or did a lot of home therapies, were not involved in a classroom. We want to show those 

families what does this classroom look like and what can this classroom look like for 

your child and what can we do in environmentally as well as curriculum for your child to 

be able to progress and flourish in this kind of classroom.  
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Receptive environment, we all, and everyone in this room, has heard that it’s very 

challenging for a lot of parents that have crossed the table from the them and the us. And 

I don’t think that any of us that are the us or the them wanted to be that way. It’s just the 

way it happens. I often tell families when I attend an IEP -- and I don’t get the 

opportunity too much anymore. I usually go and sit on the opposite side of and put 

myself on the opposite side of the table. And I did that in some of the Gaskins 

Settlements because I felt like it sort of broke down some of those barriers and it’s not 

that them and the us and it shouldn’t be. We’re all going towards the same objective. But 

often, inclusion with students significant -- does not occur because school teams have not 

done it for and therefore don’t have a vision for what it looks it. How to achieve 

successful learning and how it all fits together and that’s a really important piece of the 

puzzle.  

Include Me from the Start aims to help those teams achieve that vision by using 

some of these tools like the supplementary aids and service tool kit early in the school 

year. Early in a child’s school educational process, right at the beginning of kindergarten 

so that they can assist the team and to build those supports in that they might need.  

We are encouraging all of our Include Me from the Start consultants to be in their 

schools and their classrooms weekly. Some times of the year it’s more than that, but 

they’re in there at least weekly. And that seems to be sort of that touchstone that provides 

that information and can have that constant feedback. This is the -- a person, a physical 

person that once a week visits, talks with and then communicates back to the parents. 

And it’s that once -- it’s that constant source of support for both the teach, the school 

team, checking with the principals, checking with special teachers, whoever it’s 
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necessary to address those needs quickly so things kind of don’t get ahead of it. We 

haven’t gone have the school year before we realize that there was some challenges. We 

feel that that makes it obviously a more natural and a supportive environment.  

Shared planning and collaboration time, we’ve talked about the supplementary 

aids and services tool kit as well as the school level needs assessment. Again, here it talks 

about those vouchers to cover the cost of substitutes. It’s been crucial for school districts 

to be able to provide those folks to attend those kinds of planning meetings as well as 

those supplementary aids and services and those meetings that take large chunks of time. 

We’re ever so grateful -- Include Me from the Start is ever so grateful to PDE for 

providing those substitute vouchers ‘cause it was crucial for districts to be able to make 

some of those activities happen.  

Again, instructional activities and curriculum, modified curriculum, we’ve looked 

and adapted pieces of equipment. We have a couple of children who are now using iPads. 

When you realize that Dino Box costs $8,000 and iPad is about $350, I heard a parent 

who wrote on one of their evaluations that their child was now the cool kid in school 

because he had a phone, what the kids viewed as a phone. Here was a first grader who 

now had an iPad. Everybody thought he was the cool kid. Not the kid with the different 

piece of equipment, but the cool kid. How neat could that be? My dream, and I’ll say this 

out here in this forum, is to have every kid and we’re working a little bit with Apple and 

Wal-Mart and some folks to hope to get every kid in Include Me to have an iPad.  

[inaudible] Again, those consultants are working with those teams to find out 

what those pieces of adapted equipment are and those apps -- and I’m learning all about 

this ‘cause I don’t know anything about it. But, all those apps that are on these pieces of 
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equipment that are the new things, like Jeanine said, that one page supplementary aids 

and services guide, which I put in all my trainings, is in the front. I always say to folks 

that this is merely just the tip of the iceberg of those supplementary aids and services. 

That every year and every day new things are coming and there are pieces of technology 

that aren’t so technical. A black piece of paper with just a square out that only exposes 

one problem for a student that cannot focus when there’s a whole page of problems. It’s 

not that technical but it’s just a small, adapted piece of equipment that someone did for a 

student that made the world [inaudible].  

Various models service delivery, you know that we use many tools [include] and 

we use many tools in the Include Me as we move forward. Completing our first year and 

moving into our second year we’re looking at all those kinds of different delivery models. 

Those weekly consultants to assist the teachers and the teams and all that technical 

assistance that we’re finding out once consultant and we have -- we’ve done several 

meetings throughout the year where all the consultants have been able to get together in 

one location ‘cause they’re all over the state and which we’ve exchanged that kind of 

information that they’ve all said, we’re using this and we’re using that. So, finding out 

what other districts are using. What other consultants have found out have been crucial.  

Again, those adaptations for assessment and grading like Jeanine talked about. 

Constant training is talking about how we can monitor those IEP goals and it’s crucial for 

parents and families to get that training about progress monitoring, about how you write a 

functional, measurable goal. What constitutes a goal that can be measured as in 

opposition to one that is just a goal like we’ll understand, we’ll appreciate, you can’t 

measure that, having parents understand measurable, functional goals. 



65	  
	  

Friendship building, we all know crucial to a child’s educational development is 

that social and behavioral support that facilitates friendship. The supplementary aids and 

services toolkit looks at that. We’re hoping that our consultants are helping teachers in 

classrooms foster that friendships among those students. I don’t know that kids in 

kindergarten need a lot of help with fostering friendships personally. I think that if we 

start in kindergarten, I don’t think we need much help with that. And that’s my whole 

premise of Include Me from the start. We’re moving up and we’re moving on, okay. 

And last transition planning, as we know that every level from infant toddler to 

school age to 14 to adult type and on and on and on, those efforts among all those teams 

to have that happen and again that’s why I thank the gals who presented on the panel 

[inaudible] parents a part of that team in understanding what the process is. So, again I 

thank you for the opportunity to talk about Include Me from the Start. We’ll be anxious 

to finish this year evaluating the program and move on to the 11-12 school year. Thank 

you.  

 

JANET SLOAND: Please join me in thanking Jeanine and Pam for sharing their 

information. I think it’s very helpful. And I have to tell you we’ve been inundated with 

questions. There’s absolutely no way that we’re going to be able to get to all of the 

questions that we’re asked of folks, but I’m going asks Cheryl to come back up and join 

us. Malcolm to come back up and join us as well as the team from Cumberland Valley 

and IU 15 and we’re going to ask people to read one question and provide the answer and 

we’ll just kind of move through the panel doing it that way until they’ve exhausted their 
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questions and then we’ll close for the day. Okay, so come on up panel. Yes, that would 

be wonderful.  

 

PAM KLIPA: I’m going to get started here. My first question is from Cathy who asks 

me, Include Me from the start, last year took almost entirely first graders while 

kindergarten be at it this year?  

Yes, what happened was last year was we worked through the Depart of 

Education [inaudible] of course had kindergarten [inaudible] going into first grade. This 

year [inaudible] with Octdale, the office in child development and early learning and we 

got those early intervention names of those students going into kindergarten. So this year 

we have -- I should say in the 11-12 school year we will have a mix of kindergartners and 

first graders, those students entering kindergartners as well as those entering first grade. 

Janet, you want to just have me go on or [inaudible]. 

 

JANET SLOAND: Let’s go, we’re going to go down the row of the panel and then start 

back up with Malcolm [inaudible] back to you, Pam. 

 

JEANINE BRINKLEY: One of the questions -- this is a great question. I apologize for 

not addressing it. The question is who is responsible for looking at the general education 

classroom compared to the new student transitioning into the kindergarten classroom 

since the district doesn’t know the student?  

This is a perfect opportunity to bring together the folks from EI who know the 

student, the parents and the people from the school. And the facilitator would be, it does 
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need someone -- needs to be someone who’s trained. Right now, primarily the trained 

facilitators are from PaTTAN or the intermediate unit, but we do have some school 

districts who are beginning to train folks like us, a psychologist, a guidance counselor, a 

special ed. director, other folks that can take on that role from more students, okay? 

 

CHERYL RANK: Well, I’ve combined several people’s questions because several 

people have had the same question. So, the basic question is if the early intervention 

program never receives the intent to register for kindergarten, what’s the school district 

responsibility when they’re not allowed to release the records or some variation of that 

question?  

So the early intervention program’s responsibility would be to do their due 

diligence in trying to obtain the intent to register form to get it signed as you would with 

any other document. And to remember, that you do have somebody in contact with that 

child and family. You have either a lead teacher, a case manager someone who can keep 

in contact with that family and attempt to continue to get the family to respond to the 

intent to register form and document those attempts and if the family does register with 

the school district I would refer you to the announcement, which says if the child is 

register with the school district you can share the documents.  

 

ANNE TAMSHANKA: Like Cheryl, I have several questions that I’m going to combine 

the answer to. The basic question is if the intent to register form doesn’t go out to the 

families until January, can we still share EI documents prior to that time? And how do we 

inform the families? 
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 Well, if you recall, in the transition plan we document that we are sharing that 

information with the school district. So it is part of their IEP, families are notified. But, it 

is also part of child find that we are required to provide to the school district. So, it is not 

an issue to get permission from the parents to share documents prior to the transition 

meetings in January or February. 

 

TERRY KENNEDY: This question is it sounds like the IU has staff who facilitates the 

transition process from early intervention to school age after the transition meetings to 

help coordinate services for school age. Can you share what this looks like and how this 

is done? 

 Unfortunately, this does not take place and I apologize if this was conveyed that 

way. The role of the facilitator at the transition meeting is really just to help facilitate the 

meeting and then the school district takes over from there. And sometimes we will get 

questions, the facilitator will receive a question or the case manager or myself and I 

always just refer them right back to the school district. 

 

MARRY ANN KING: My question is how engaged are your parents at orientation 

meetings and transition meetings and if we have trouble with attendance what type of 

outreach do we utilize or recommend? 

 We’re fortunate. We do have very good parent participation. It’s not as high in the 

orientation meeting, but at our transition meetings we probably only have about a handful 

of parents who do not participate. What we’ve done in the past, there are some parents 

that if they’re working they don’t want to, you know, take off a full day for a 20 or 30 
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minute meeting. So, often we’ll have them call in and we’ll do a phone conference with 

them. And then, for some parents who we thought would be attending that didn’t show up 

for some reason, sometimes they, you know, get the date confused or whatever. So, we 

typically will call them and say, we’re here for the meeting. Did you forget? And often 

times they will say, oh, you know, I forgot or -- so we just say well, you can participate 

by phone if you’re able to do that. So we’ve done that. And then, for those parents that 

we didn’t have any luck by phone we’ll often send the information back with the case 

managers and then tell them if they need to call us, they can call us or sometimes we’ll 

follow up with the parents.  

 

MALCOLM CONNOR: There were several questions about developing -- completing 

the evaluation or reevaluation in the Spring and you have that 30-day timeline with the 

IEP starting in the fall. Just look on the IEP form and you’ll see the IEP team meeting 

date. That would be 5/19/2011 and then there would be the IEP implementation date, 

which would be 8/28/11. But then, the thing you have to remember is the annual review 

would then be May 18, 2012.  

 

PAM KLIPA: Okay, I just want to thank -- there’s lots of complimentary [inaudible]. 

But, the next question, can you please tell us what school districts from the [inaudible] 

are included in the Include Me from the Start Project, specifically allegation count.  

 This year we have Woodland Hills, Penn Hills and the city of Pittsburgh, 

Pittsburgh School District. If you would like to know the remaining 27 school districts, 
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you can email me, pklipa@thearcpa.org if you want to know a specific region I can 

certainly -- I think Jeanine and I can probably give you all by heart. 

 

JEANINE BRINKLEY: We probably could. 

 

PAM KLIPA: But -- and then I can just answer another question with that it says, have 

the district in the western region been identified for next year? 

 They have not. We have not identified. We are in the process of that currently. So, 

we have not identified any districts anywhere for next year yet. 

 

JEANINE BRINKLEY: Except the ones the one that have opted to [inaudible]. 

 

PAM KLIPA: Except for -- excuse me. Except for the 10 that have already opted in and 

I don’t know, Woodland Hills, Penn Hills, Pittsburgh. I think -- there’ll be some of those 

that have opted in for next year but -- yep, you can email me, thank you. 

 

CHERYL RANK: Another clarification asking about if a child is reevaluated by the 

school district and found not eligible, what happens to the child’s eligibility in early 

intervention? And the child does remain eligible in early intervention and then when they 

go to school age, they are not eligible. So hopefully that clarifies. 
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TERRY KENNEDY: Does the EI program continue to share their progress monitoring 

information with the district after the transition meeting has been completed? Yes, it is an 

ongoing process. So we continue to do that throughout the school year.  

 

MARRY ANN KING: Will the Capital Area District start evaluation before a child is 

fully registered? I can just speak for Cumberland Valley. We do start the evaluation 

process and IEP process, what we do try to reinforce to the parents is you must register 

and if your child is not registered we won’t be able to implement the program the 

following school year. And that’s pretty -- we’ve had a good success rate. There might be 

one or two every year that we kind of have to call and remind them to register, but it’s 

worked out well. 

 

MALCOLM CONNOR: Here’s a question about developmentally delayed, it was 

mention that the LEA would conduct an initial evaluation. It would be an initial 

evaluation only if the youngster was not evaluated in the early intervention program and 

came over to school age that would be an initial. If the youngster has -- is 

developmentally delayed and is evaluated in the early intervention program, then that’s a 

reevaluation.  

 

PAM KLIPA: Okay, I have five more. This is from Susan who said, I think the Include 

Me from the Start project is awesome. But, what are the plans to fill the capacity of all of 

the other school districts in the state?  
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 It certainly is our hope that -- this is initially a two and half year project as I 

mentioned at the beginning. We’ll be going into year two. We are working on the 

capacity building of the districts that we’re leaving. We certainly hope that we’ve left 

them with a lot of tools and information. I certainly hope that we can continue this 

project. We, as you know, have 500 school districts. So, it would take us how many years 

to get through all the districts. Remember too that this is not -- these are buildings also. 

We’re working through a school district, but this is a specific to a building. For example, 

we’re working in the [inaudible] School District, but that might be only one elementary 

school. So, we are hoping to build the capacity through that district by being in that one 

particular building at that district.  

 

JEANINE BRINKLEY: And if I may chime in too. The Include Me from the Start is 

one way that we build capacity. You know, certainly via the PaTTAN system and the 

intermediate units we also do lots of training, technical assistance. You know, for 

example, [inaudible] districts that have been identified for Include Me had already 

received some initial training do to LRE monitoring and this is a more focused effort at 

the student level. I think one of the challenges is, you know, if we’ve discovered that 

what’s really needed is this focus work at the student level, then I think we kind of really 

need to be creative in terms of thinking about how that support can be provided. And 

maybe it even speaks to a need for some different roles that we don’t necessarily have. 

So, certainly via PaTTAN, the Bureau, you know, will work together with early 

intervention folks and we’re continually looking at what other needs are out there to fill 

capacity. 
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CHERYL RANK: My next question is what are the requirements around transition for 

children found eligible in early intervention after February 1 of the program year?  

So that’s always at a challenge, but the expectation would be that transition would 

be addressed at the initial IEP and on the transition plan and you would have an 

understanding with your school districts and charter schools and have made an 

arrangement in how each of those school districts or charter schools would like to handle 

and be notified of children eligible to transition. Next? 

 

MARRY ANN KING: The question is at what point do you send out the permission to 

reevaluate consent forms? Are parents signing at the January, February [inaudible]? 

 It just really depends on the case. If we’re going to do basically a review of 

records we wouldn’t get a permission signed, but we tell the parents we’ll be going 

through that reevaluation process. We will give them the parent input forms and then 

depending on -- for the most part if we’re doing a review of records that’s the end of that 

process and we haven’t been getting a permission to reevaluate signed unless we need 

more data. So it just really depends on the case. Sometimes it’s a timing -- if the IU was 

saying, what we were up for reevaluation and we’ll be doing one in February, sometimes 

we’ll up to wait and see what results they get to decide when, you know, when we will 

reevaluate. So, it just really depends on the case.  

 

MALCOLM CONNOR: Here’s a question about a waiver. If we conduct a reevaluation 

for a student in March, is there a waiver to extend the deadline to write and implement 
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school age IEP until the kid starts in the fall? Folks, there are no waivers. There are no 

waivers. There are no 30 -- no waivers to 30 days, to the 60 days, to the annual review, 

reevaluation dates, no waivers. 

 

PAM KLIPA: Dan asked, how would we know which district have been selected for the 

Include Me from the Start? Our goal for the 11-12 school year is to have the districts 

selected in July of this year. So the parents will be notified as well as the districts, I hope, 

mid to end of July so we can begin some of those pre-meetings before school starts and 

we can kind of hit the ground running this year. So, that’s our goal.  

 

CHERYL RANK: Okay, question came in, is it required to offer kindergarten 

registration at the transition meeting? And my assumption is that this means registration 

with the school district and no it’s not required that registration for the school district be 

offered at the transition meeting.  

 

MALCOLM CONNOR: Okay, who’s responsibility is to ensure the present levels are 

updated, most current testing records are transferred at the transition meetings, 

specifically related to support services, i.e. speech. Evaluation is the LEA’s 

responsibility. So that it is the responsibility of the LEA to make sure that everything is 

updated and current.  
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PAM KLIPA: Okay, James asks, are all parents receiving Include Me from the Start 

letters again? The letters confused some parents and suggested that resources were 

available then in non-tier one districts.  

Okay, districts will probably need repeated advanced information next year and 

perhaps the notices could be distributed through EI. We did do a slightly different process 

this year than we did last year. Again, as I mentioned, last year the information went to 

parents who had current kindergartners going into first grade. This year the information -- 

the eligible parents, those kids who had those significant disabilities went to -- went 

through Octdale office. So, it was children who had not entered kindergarten yet. We try 

to make to parents -- for the permission to release information. We tried to make them 

understand that it did not opt them into the program. It just gave us the opportunity to talk 

to them about the availability.  

And also, the biggest challenge for us was receiving back many, many requests 

saying, I signed it but we weren’t chosen. And that’s really hard because it was not 

chosen based on a child, it was chosen based on district, geographic areas, those kinds of 

things. It doesn’t make sense to have one consultant drive two and half hours to a district 

where there is one or two students. So, we have to make some choices based around 

logistics. And so, what we did was we turned a lot of those names and information of 

parents who were interested but perhaps were not in a district that was chosen over to 

BEE so that they can follow up with those family about the information.  

We also wanted -- didn’t want people to get the impression that if they weren’t 

chosen that their child could not be included into regular ed. because that was the 

misconception. That if they weren’t chosen -- and I hate to use that word. But, if they 
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weren’t selected to be in this program that they could not work toward having their child 

included. So that was a challenge of us and we tried to redefine the letter a little bit this 

year so people understood that’s always an option and you shouldn’t, you know, pursue 

that through the avenues that you can, so. 

 

JEANINE BRINKLEY: Well, it’s also helpful information for the district if the parents 

signed the permission that they might -- we would encourage districts to pursue that 

conversation with parents and also maybe contract -- contact the intermediate unit or 

PaTTAN if they would need some support to be able to include that child ‘cause 

including again is not the only alternative that you are limited to a focused area, but we 

would sure be happy to help districts think about other ways they could do that.  

 

CHERYL RANK: Okay, back to forms again. Question about, could the intent to 

register form be given to a parent prior to the February transition with the school district?  

And the answer is no, sorry to say, because the notice to the transition meetings 

states that the intent to register form will be provided at that meeting and it states it in 

several places on the form. But, a suggestion would be you can actually have the 

transition meeting earlier. You don’t have to wait until February. You could schedule it 

earlier because the questions was asked so that it would allow the sharing of information 

earlier because once the family selects that they’re going to register you can share the 

records. So, just hold the meeting earlier and have the intent signed earlier and everybody 

can share records earlier and life will be good. 

 



77	  
	  

MALCOLM CONNOR: Okay, what evaluation tools are being used to qualify 

children? Well, if you look at the IDA it talks about a variety of assessment tools and 

strategies to include functional development and academic information.  

And when you issue permission to evaluate, what is day one? Day one is when a 

parent signs it and you receive it back in the district. 

 

CHERYL RANK: All right, well, here we go. Let’s see who the last man standing is. 

All right, question, did the same dates apply for charter schools as for school district that 

a transition meeting must be held by the end of February?  

And the answer is yes. Charter schools and school districts are handled the same 

and then subsequently many charter schools do not actually know that their child’s 

accepted and -- by the end of February. So then, the suggestion would be plan as soon as 

the parent’s find out that their child’s accepted and document it.  

 

MALCOLM CONNOR: I understood he to say that if the district made efforts to gain 

parental consent for permission to reevaluated and been unsuccessful they need to follow 

through with the reevaluation.  

No, I didn’t say that. I said make attempts and you document the attempts. You 

can then do the reevaluation. However, you don’t have to use the procedural safeguards. 

You don’t have to go through with those additional assessments. But, I just want to 

underline that you have to do a reevaluation and what you do is you do the review 

existing data and write your reevaluation based on that. And you include in a reevaluation 

if you want, parental -- parent wouldn’t give [inaudible] consent. 
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CHERYL RANK: Okay, I had a request for reference to kindergarten eligibility and I 

will refer people to the Octdale announcement ELSK3, which was issued December 23, 

2008. And that has the citation in it for kindergarten eligibility, back to you Malcolm.  

 

MALCOLM CONNOR: They want to know about what forms to use for school age 

kids. Well, you use the school age forms.  

 

CHERYL RANK: Okay, I had a question about if a parent is deciding for this child to 

remain in early intervention, would we give consideration of making it an option on the 

intent to register form? And if you look at the intent to register for K form and that is the 

option number 2 where it says the parent chooses, I intend to remain in the EI and they 

check option number 2. And that’s all for me, Malcolm. 

 

MALCOLM CONNOR: And this is my last one. If students have become inactive in EI 

and not receiving EI services, what are the requirements for the LEA for the transition 

options?  

 I assume that there’s no requirement that the youngster attend the EI sessions. 

However, if that youngster has been identified as special ed. that youngster does not lose 

the special ed. designation other than through a reevaluation. The LEA has a child find 

duty and has to fulfill the child find duty.  
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JANET SLOAND: Again thank you -- please join me in thanking our entire who 

presented this morning. I think we had a nice balance between the regulatory part of it as 

well as some of the more practical ways that we can really improve the transition process 

for our students and parents. So, please join me in thanking everybody.  

 In closing, I also want to remind everybody that we did tape this. We will be 

editing out probably some of the earlier comments, but we will keep the bulk of the 

contents so that people can have access [inaudible]. It will be posted to the PaTTAN 

website upon -- posted and we will probably looking at all of the questions and comments 

that came in just to see whether there is additional resources that we need to prepare to 

help the field ‘cause we recognize that transition to kindergarten is a very challenging and 

complex process but we need it to work smoothly for our kids and our parents. So, thank 

you, thank you very much for this [inaudible].  


